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COMMONWEALTH CHARTER APPLICANT INFORMATION SHEET 
This form must be attached to the letter of intent, prospectus, and final application. Please type information. 

Name of Proposed Charter School: Bridge Boston Charter School  

School Address (if known): 

School Location (City/Town REQUIRED): Boston, MA (Mattapan/ Dorchester if possible) 

Primary Contact Person:  Cheryl Alexander  

Address: 39 Newbury Street, Suite 334  

City: Boston                                                         State: MA                                Zip: 02116 

Daytime Tel: (781) 405-4554                              Fax: (781) 257-5093 

Email:  alexanderc2006@aol.com 

1.  The proposed school will open in the fall of school year:  2011 

School Year Grade Levels Total Student 
Enrollment 

First Year K1, K2  72 

Second Year K1, K2, 1 108 

Third Year K1, K2, 1, 2 144 

Fourth Year K1, K2, 1, 2, 3 180 

Fifth Year K1, K2, 1, 2, 3, 4 216 

 

2.  Grade span at full enrollment: K1 through 8  

3.  Total student enrollment when fully expanded: 335  

4.  Age at entry for kindergarten, if applicable: 

 For K1, 4 years old by September 1; for K2, 5 years old by September 1  

5.  Will this school be a regional charter school?  No 

If yes, list the school districts (including regional school districts) in the proposed region. Please only list 
districts that are included in Appendix B. (Use additional sheets if necessary.) 

4 
 



If no, please specify the district’s population as reported in the most recent United States census estimate 
for the community the school intends to serve: 609,023. The Board of Elementary and Secondary Education 
shall not approve a new Commonwealth charter school in any community with a population of less than 30,000 as 
determined by the most recent United States census estimate [available at: http://www.census.gov/], unless it is a 
regional charter school. (MGL c. 71 § 89(i)(1). 

6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s district 
or region. Please only list districts that are included in Appendix B. (Use additional sheets if necessary.)   

Brookline Cambridge Canton Chelsea Dedham Everett Milton 

Needham Newton Quincy Revere Somerville Watertown Winthrop 

   

7.  Is the proposed school to be located in a district where overall student performance on the MCAS is in the 
lowest 10 percent, as designated in Appendix B?  Yes    

8.  Will the proposed school be located in a district or districts in which the 9 percent net school spending 
cap is, or could be, exceeded by 2010-11 applications?  Yes     

9.  Is the applicant group currently the board of trustees of an existing charter school? No 

10.  Is the applicant group/board of trustees intending to create a network of schools? No 

11.  If the applicant group/board of trustees is intending to create a network of schools, how many 
applications is the group submitting in the 2010-11 application cycle? N/A 

12.  Do members of the applicant group currently operate or are they employed by a private or parochial 
school? No, for the majority of members; Yes, for some members as listed below: 

Jennifer Daly, Employee, Epiphany School (until 6/11, if chartered) 

John Finley, Employee, Epiphany School  

Danielle Heard, Employee, Nashoba Brooks School; Member, Board of Trustees, Belmont Hill School 

Michelle Sanchez, Employee, Epiphany School 

Harold Sparrow, Member, Board of Trustees, Beaver Country Day School 

Ellen Williams, Member, Board of Trustees, Epiphany School (until 6/11) 
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COMMONWEALTH CHARTER SCHOOL CERTIFICATION STATEMENT 
 
Proposed Charter School Name: Bridge Boston Charter School  

Proposed School Location (City/Town):  Boston, MA 

I hereby certify that the information submitted in this prospectus/application is true to the best of my 
knowledge and belief and that this prospectus/application has been or is being sent to the superintendent of 
each of the districts from which we expect to draw students and from any contiguous districts. Further, I 
understand that, if awarded a charter, the proposed school shall be open to all students on a space available 
basis, and shall not discriminate on the basis of race, color, national origin, creed, sex, ethnicity, sexual 
orientation, mental or physical disability, age, ancestry, athletic performance, special need, proficiency in the 
English language or a foreign language, or academic achievement. I further understand that the information 
submitted in this prospectus/application serves as an initial application for start-up assistance funding under the 
federal Charter Schools Program grant. This is a true statement, made under the penalties of perjury. 
 
Signature of 
Authorized Person___________________________________________ Date: November 8, 2010 
(Please label the copy that has original signatures.) 
 
Print/Type Name: Cheryl Alexander 

 
Address:  39 Newbury Street, Suite 334 
           
Boston, MA 02116 

 
Daytime Phone:  781-405-4554                                 Fax:  781-257-5093 
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STATEMENT OF ASSURANCES 
 

This form must be signed by a duly authorized representative of the applicant group and submitted with the 
final application. An application will be considered incomplete and will not be accepted if it does not include 
the Statement of Assurances. 
 
As the authorized representative of the applicant group, I hereby certify under the penalties of perjury that 
the information submitted in this application for a charter for _____________________________ (name of 
school) to be located at _________________________ is true to the best of my knowledge and belief; and 
further, I certify that, if awarded a charter, the school: 
 
1. Will not charge tuition, fees, or other mandatory payments for attendance at the charter school, for 

participation in required or elective courses, or for mandated services or programs (Mass. Gen. Laws 
c. 71, § 89(m), and 603 CMR 1.03(3)).  

 
2. Will not charge any public school for the use or replication of any part of their curriculum subject to 

the prescriptions of any contract between the charter school and any third party provider (Mass. 
Gen. Laws c. 71, § 89(l)).   

 
3. Will permit parents to enroll their children only voluntarily and not because they must send their 

children to this school (The Elementary and Secondary Education Act of 1965, as amended, Title V, 
Part B, Subpart 1 — Public Charter Schools Section 5210(C)). 

 
4. Will enroll any eligible student who submits a timely and complete application, unless the school 

receives a greater number of applications than there are spaces for students. If the number of 
application exceeds the spaces available, the school will hold a lottery in accordance with 
Massachusetts charter laws and regulations (Mass. Gen. Laws c. 71 § 89(n), and 603 CMR 1.06). 

 
5. Will be open to all students, on a space available basis, and shall not discriminate on the basis of race, 

color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, 
ancestry, athletic performance, special need, proficiency in the English language or a foreign 
language, or academic achievement (Mass. Gen. Laws c. 71, § 89(m)).  

 
6. Will be secular in its curriculum, programs, admissions, policies, governance, employment practices, 

and operation in accordance with the federal and state constitutions and any other relevant 
provisions of federal and state law. 

 
7. Will comply with the federal Age Discrimination Act of 1975 and Title IX of the Education 

Amendments of 1972. 
 
8. Will adhere to all applicable provisions of federal and state law relating to students with disabilities 

including, but not limited to, the Individuals with Disabilities Education Act, section 504 of the 
Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990 and chapter 
71B of the Massachusetts General Laws.  

 
9. Will adhere to all applicable provisions of federal and state law relating to students who are English 

language learners including, but not limited to, Title VI of the Civil Rights Act of 1964, the Equal 
Educational Opportunities Act of 1974, and chapter 71A of the Massachusetts General Laws.   
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10. Will comply with all other applicable federal and state law including, but not limited to, the 
requirement to offer a school nutrition program (Mass. Gen. Laws c. 69, § 1 (c)). 

 
11. Will meet the performance standards and assessment requirements set by the Board of Elementary 

and Secondary Education for all students in public schools including, but not limited to, 
administering the Massachusetts Comprehensive Assessment System (MCAS) (Mass. Gen. Laws c. 
71, § 89(v), and 603 CMR 1.05(1)(i)).  

 
12. Will submit an annual report to the Department of Elementary and Secondary Education on or 

before the required deadline (Mass. Gen. Laws c. 71 § 89(jj)).  
 
13. Will submit an accountability plan no later than the end of the first year of the school’s charter, 

establishing specific five-year performance objectives as specified in the state regulations (603 CMR 
1.05 (1)(j)) and guidelines. 

 
14. Will submit an annual independent audit to the Department of Elementary and Secondary Education 

and the Office of the State Auditor no later than January 1st of every year, as required by the charter 
school statute (Mass. Gen. Laws c. 71, § 89(jj), or at such other time as designated in 603 CMR 1.09 
(3)). 

 
15. Will submit required enrollment data each March to the Department of Elementary and Secondary 

Education by the required deadline (Mass. Gen. Laws c. 71, § 89(o), and 603 CMR 1.09(4)).  
 
16. Will meet enrollment projections through demonstration of support for the proposed charter school 

in the communities from which students would be likely to enroll (603 CMR 1.05 (c)).   
 
17. Will operate in compliance with generally accepted government accounting principles (Mass. Gen. 

Laws c. 71, § 89(jj)). 
 
18. Will maintain financial records to meet the requirements of Mass. Gen. Laws c. 71, § 89 and 603 

CMR 1.00. 
 
19. Will participate in the Massachusetts State Teachers’ Retirement System (Mass. Gen. Laws c. 71, § 

89(y)). 
 
20. Will employ individuals who either hold an appropriate license to teach in a public school in 

Massachusetts or who will take and pass the Massachusetts Tests for Educator Licensure (MTEL) 
within their first year of employment and meet all applicable staff requirements of the federal No 
Child Left Behind Act (Mass. Gen. Laws c. 71 § 89(ii), and 603 CMR 1.07).   

 
21. Will provide the Department of Elementary and Secondary Education with written assurance that a 

criminal background check has been performed, prior to their employment, on all employees of the 
school who will have unsupervised contact with children (Mass. Gen. Laws c. 71, § 38R, and 603 
CMR 1.05(3)(d)). 

 
22. Will obtain and keep current all necessary permits, licenses, and certifications related to fire, health, 

and safety within the building(s) and on school property (603 CMR 1.05(1)(p), 1.05(3)(g), 1.05(3)(h), 
and 1.09(6)). 

 
23. Will maintain uninterrupted necessary and appropriate insurance coverage (603 CMR 1.05(3)(j)). 
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24. Will submit to the Department of Elementary and Secondary Education the names, home addresses, 
and employment and educational histories of proposed new members of the school’s board of 
trustees for approval prior to their service (603 CMR 1.05(3)(a)). 

 
25. Will ensure that all members of the school’s board of trustees file with the Department of 

Elementary and Secondary Education, the State Ethics Commission, and the city or town clerk 
where the charter school is located completed financial disclosure forms for the preceding calendar 
year according to the schedule required by the charter school office (Mass. Gen. Laws c. 71, § 89(u)). 
The disclosure is in addition to the requirements of said chapter 268A and a member of a board of 
trustees must also comply with the disclosure and other requirements of said chapter 268A. 

 
26. Will recognize, if applicable, an employee organization designated by the authorization cards of 50 

percent of its employees in the appropriate bargaining unit as the exclusive representative of all the 
employees in such unit for the purpose of collective bargaining (Mass. Gen. Laws c. 71, § 89(y)). 

 
27. Will provide the Department of Elementary and Secondary Education with a federal taxpayer 

identification number issued solely to the charter school and all required information regarding a 
bank account held solely in the name of the charter school (603 CMR 1.05(4)). 

 
28. Will, in the event the board of trustees intends to procure substantially all educational services for the 

charter school through a contract with another person or entity, submit such contract for approval 
by the Board of Elementary and Secondary Education to provide for any necessary revisions and 
approval prior to the beginning of the contract period (Mass. Gen. Laws c. 71, § 89(k)(5)). 

 
29. Will notify the Department of Elementary and Secondary Education immediately in writing of any 

change in circumstances that may have a significant impact on the school’s ability to fulfill its goals or 
missions as stated in its charter (603 CMR 1.09(7)). 

 
30. Will submit in writing to the Commissioner of Elementary and Secondary Education a request to 

amend its charter if the school plans to make a change to its operations as defined in 603 CMR 1.11. 
 
 
 ___________________________________  ___________________ 
Signature                                                      Date 
 
___________________________________ 
Affiliation 
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STATEMENT OF ASSURANCES FOR THE FEDERAL CHARTER SCHOOL PROGRAM GRANT 
 
These additional assurances are required to ensure compliance with requirements for the federal Charter 
Schools Program grant: 
 

1. Will annually provide the U.S. Secretary of Education and the Department of Elementary and 
Secondary Education such information as may be required to determine if the charter school is 
making satisfactory progress toward achieving objectives described in this application (The 
Elementary and Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 — Public 
Charter Schools Section 5203(b) (3)). 

 
2. Will cooperate with the U.S. Secretary of Education and the Department of Elementary and 

Secondary Education in evaluating the program described in the application (The Elementary and 
Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter Schools 
Section 5203(b) (3)). 

 
3. Will provide other information and assurances as the U.S. Secretary of Education and the 

Department of Elementary and Secondary Education may require (The Elementary and Secondary 
Education Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter Schools Section 
5203(b) (3)). 

 
 
 
 
___________________________________   November 8, 2010  
Signature                                                       
 
President, Bridge Boston Charter School Founding Board 
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Bridge Boston Charter School Final Application 

Executive Summary 
Mission: Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public school 
community that values close partnerships with families and a focus on the whole child.  Our students will 
develop the skills necessary to excel academically in rigorous high schools, reach their individual potentials, 
and view themselves as creators of their own futures. Through full-service programming, Bridge Boston 
Charter School works to remove the health and social obstacles that hinder student learning. 
 
Community Support:  All members of the Bridge Boston Charter School Founding Board are deeply 
connected to Mattapan, Dorchester, and Boston as a whole through years of work, community service, and 
residence, making us keenly aware of the need for greater educational options for Boston families. We 
anticipate that our school will serve as a neighborhood resource.  We will make a special effort to reach out to 
parents/guardians with children who qualify for free and reduced-price lunch, have special needs, or are 
English Language Learners. We will provide our intent to enroll form in multiple languages. We will be clear 
that we are a free, public school open to all students regardless of academic performance or special needs. 
  
Rigorous Academics:  Bridge Boston Charter School will feature a challenging academic program with high 
standards and consistent accountability. Our individualized academic program will feature expanded learning 
time, will teach basic skills and empower students to develop rich intellectual lives. In the first four grades, the 
program will feature central themes which integrate language arts, social studies, science, art, physical 
education, and music. Students will be assessed using standardized tests, social and academic benchmarks, 
and other classroom assessments. Bridge Boston is deeply committed to being part of the effort to close the 
achievement gap that exists between many urban children and their peers across the state. 
  
Full-Service School:  Bridge Boston Charter School will focus on the elimination of barriers to learning, 
utilizing vibrant community partnerships to meet the health and social service needs of our students, 
including screening and referral for vision, hearing, dentistry, scoliosis, immunizations and mental health 
needs. As a full-service school, we will also partner with community organizations to provide evening classes 
and workshops for parents and guardians and to assist families and children in a variety of other ways. 
  
Deliberate Shared Community Values:  Bridge Boston Charter School will be a nurturing school in which 
each individual, child and adult, is well known and supported in their efforts to offer their best every day.  
Our culture will value respect, responsibility, integrity, empathy, high expectations, the joy of life-long 
learning, and service to others.  
  
Partnerships with Parents and Guardians: We believe that a consistent, close relationship between 
teachers and families is crucial for the success of students and the school.  These relationships will be 
nourished and respected through close communication and opportunities for parents and guardians to engage 
meaningfully in the school community through volunteering, visiting, and evening programs. We will ask 
parents/guardians to hold us to the high standards that we set for ourselves and that we owe to the 
Commonwealth and to the children in our role as a public school. Teachers will find a collaborative and 
cohesive shared culture that will help leverage their efforts to improve teaching and learning throughout the 
school. 
  
Enhanced options: Bridge Boston Charter School will enhance the educational options open to children 
and families because we will: 
 Teach rigorous academic content and set high standards; 
 Provide well-utilized expanded learning time and after-school extended day programs; 
 Offer an innovative and integrated curriculum, including an interdisciplinary focus, central themes, and a 

rich program in art, music, and physical education; 

11 
 



 Have deliberate consistent differentiation of instruction to meet each student's individual needs, including 
a daily class period for additional support or enrichment; 

 Have a vibrant intern teacher program to allow smaller classes, more individual attention for students, 
and to train future urban educators; 

 Feature a K1-grade 8 format; 
 Include small classes averaging 18 children; 
 Offer full-service programming to meet students' health needs; 
 Include intensive professional development to encourage adoption and replication of best practices; 
 Help place graduates in rigorous high schools at the optimal entry point for each student; 
 Create deliberate community and parent/guardian partnerships, including parent/guardian programs for 

ESL, GEDs, or financial management; 
 Help develop students’ essential social and emotional skills, knowledge, and awareness. 
  
Capacity of Founding Group: The founding group came together through a strong commitment to serve 
economically disadvantaged children of Boston. About half of our group members have supported the 
success of Epiphany School in Dorchester, as founders, administrators, teachers, volunteers, and members 
and presidents of the Board.  Epiphany accepts students for its program for grades 5-8 through a lottery open 
to Boston children eligible for free and reduced-price lunches, with siblings automatically admitted, and 20% 
of seats reserved for children involved with the Department of Children and Families.  Ninety-nine percent 
of Epiphany students are children of color.  Fifty-two percent speak English as a second language and 24% 
have special needs.  Students show 1.7 years of progress, on average, for each year of attendance, as measured 
by national standardized tests.  Attrition and absentee rates are under 5%.  Eighty-nine percent of age-
appropriate graduates have earned high school diplomas, including one third at independent schools; one 
third at Boston exam, charter, or pilot schools; and one third at parochial schools.  For the three most recent 
college-ready classes, 72% of graduates are enrolled in college.  Epiphany remains in touch with 96% of its 
alumni and arranged summer internships or jobs for 85% of its graduates who are in high school.  A strong 
intern teacher program further enables individual attention and extended school days. Seventy-seven percent 
of interns choose to teach urban children as a career.  Fully 39% of Epiphany faculty members and top 
administrators have served since the school opened 12 years ago.  The school has extensive community 
partnerships to provide full-service programming and student enrichment.  Epiphany is financially supported 
by about 1600 donors each year, allowing annual budget surpluses, a schoolhouse and intern house without 
debt, and a small endowment.  The school has been also been supported by many Boston political leaders, is 
accredited by the National Association of Independent Schools, and has been replicated by more than a 
dozen schools throughout the United States.   
  
Other Founding Board members also share strong ties to Boston and a commitment to urban children.  The 
Founding Board’s 15 members include a cumulative 212 years of Boston residency, 307 years working in 
Boston, 220 years as educators, and 252 years of service on Boston-area nonprofit boards. A separate 11-
person curriculum design team includes 9 elementary school teachers, totaling a cumulative 270 years of 
teaching experience.  
  
Bridge Boston Charter School will have no affiliation whatsoever with Epiphany School and will have a 
completely separate Board of Trustees, policies, and personnel. (Epiphany School will continue to thrive as a 
financially sound, independent, successful school under the leadership of its current Head of School, 
Principal, and Board.) The Bridge Boston Charter School Founding Board seeks to replicate elements of 
Epiphany's success, but specifically seeks the role of a public charter school, with its accountability and 
emphasis on dissemination of successful elements that may be replicated by others. This role in the public 
sector is part of an exciting drive to improve educational opportunities and to build a stronger web of social 
support for urban children.  We also seek to serve younger students when educational growth may be most 
profound, when self-esteem and academic habits are in formation, and where close family partnerships may 
serve students over many years.  

12 
 



 

Bridge Boston Charter School Final Application 

Public Statement 
Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public school 
community that values close partnerships with families and a focus on the whole child.  Our students will 
develop the skills necessary to excel academically in rigorous high schools, reach their individual potentials, 
and view themselves as creators of their own futures. Through full-service programming, Bridge Boston 
Charter School works to remove the health and social obstacles that hinder student learning. Our 335-
student school will be in Boston, preferably Mattapan or Dorchester.  Our founding group has 
strong community ties and proven experience with excellent schools, including Epiphany. 
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I. Charter School Mission, Vision and Description of the Community to be Served 

A. Mission Statement 
Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public school community that 
values close partnerships with families and a focus on the whole child.  Our students will develop the skills necessary 
to excel academically in rigorous high schools, reach their individual potentials, and view themselves as creators of 
their own futures. Through full-service programming, Bridge Boston Charter School works to remove the health 
and social obstacles that hinder student learning. 
  
 

B. Vision Statement  
When you walk into Bridge Boston Charter School you will see 
 A comprehensive, individualized, rigorous academic program that both teaches basic skills and pushes students to develop rich 

intellectual lives. The curriculum for the first four grades will include rich central themes that knit together the 
various academic disciplines. As students mature, the curriculum transitions to focusing increasingly on building 
the skills which students will need in order to be successful in rigorous high schools. In addition to focusing on 
the teaching of literacy and numeracy, the academic program will include social studies, science, music, art, and 
physical education. In small classes featuring universal design and differentiation for individual learners, students 
will demonstrate proficiency by meeting specific academic and social benchmarks as well as through periodic 
standardized tests.  Expanded learning time will support students in meeting these rigorous goals.  

 A deliberate, thoughtful, nurturing community in which each child and adult is known, encouraged, and supported. The rituals, 
celebrations, artwork, conversations, and interactions that you see and hear will tell the story of the close-knit 
student-centered community that defines Bridge Boston Charter School. Collaborative lesson planning, 
deliberate instructional rounds, frequent observations of and by colleagues, and innovative professional 
development experiences will all enhance the professional lives of the adults in the building.  Parents/guardians 
will be active participants in student learning and school life through volunteering, visiting, and helping to assess 
our programs. Families will have a school they feel they can trust that offers consistent, meaningful 
communication and a profound commitment to their children. Community groups will be invited to use our 
schoolhouse for evening and weekend activities.  We will create community partnerships that allow for diverse 
programming for students and for parents/guardians. 

 An intentional focus on the elimination of barriers to learning through vibrant community partnerships that allow Bridge Boston 
Charter School to meet the health and social service needs of our students. All children must have their basic needs met in 
order to be successful in the classroom. Students will have healthy foods, physical education, and time to play. 
Students will be prepared to excel academically because obstacles to their learning, such as a need for glasses, 
hearing aids, immunizations, mental health services, or medical care will have been removed.  Bridge Boston is 
deeply committed to being part of the effort to close the achievement gap that exists between many urban 
children and their peers across the state and the country. 

 

C. Description of Community to Be Served 
Value of the School:  The value of the school is detailed in sections on educational philosophy, school 
characteristics, and curriculum. 
 

Describe Student Population:  Bridge Boston Charter School, as a public school, will be open by lottery to all 
students residing in the city of Boston, but we will seek to recruit children who qualify for free and reduced-price 
lunch, are English Language Learners, or have special needs. Recently, a new study found that the percentage of 
students in Boston Public Schools who are English Language Learners increased to 28% this past year.1 (See 
endnotes on page 163 for all citations.) Seventy-four percent of BPS students qualify for free or reduced-price lunch. 
For 38%, English is not their first language. Twenty-one percent of BPS students receive special education services.2   
We anticipate that our student population will have a higher percentage of all of these children because of our 
location in Mattapan or Dorchester and because of our planned targeted outreach through the locations for our 
community meetings, our publicity efforts, and through organizations such as the Department of Children and 
Families.  
 

Selection of Community and Ability to serve this Community:  Bridge Boston Charter School plans to be 
located in either Mattapan or Dorchester. Both neighborhoods have been plagued by crime rates well above the 
national average.3  Both have standards of living below the national average. The mean per capita income for 
Massachusetts as a whole is almost $26,000, while for central Dorchester this number is slightly above $13,000.4 If 
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central Dorchester were a stand-alone Massachusetts city or town, it would rank 351 out of 352 in terms of per 
capita income. Of all the zip codes in Mattapan and Dorchester, the one with the highest per capita income 
($16,452) would still only rank 342 out of 351 Massachusetts cities and towns. By comparison, the per capita income 
in the Back Bay zip code is $60,763 (which would give it a stand-alone ranking of 3rd behind Weston and Dover).5,6  
Mattapan and Dorchester also have vibrant multi-ethnic populations, strong community groups, and parents and 
guardians devoted to the education of their children.  
 

Several Founding Board members have had proven experience at Epiphany School in Dorchester in serving some 
of the most academically and socially vulnerable students in the city. Epiphany is an independent tuition-free middle 
school that admits children by lottery. To enter the lottery, families must qualify for free or reduced lunch and must 
live in the city of Boston. Twenty percent of slots are reserved for children who are already involved in the 
Department of Family and Child Services because of abuse or neglect. Currently, 99% of Epiphany students are 
children of color, a group that, as a whole, has been shown to be most affected by the achievement gap. And yet 
Epiphany students are thriving. Students at Epiphany represent the community around it:  19% Cape 
Verdean/black, 62% African American, 12% Hispanic, 3% Asian and 1% white. Epiphany’s population includes 
52% whose first language is not English and 24% who have special needs.  In twelve years, 100% of Epiphany’s 
graduates have enrolled in high school, and 89% of age appropriate graduates have earned high school diplomas. 
Among Epiphany graduates who are college age, 60% have graduated from or are still enrolled in college.  This 
number is 72% for the three most recent college-aged classes. Many of those who are not still in college are in the 
military or successfully working in business or trades. Recent Epiphany students have averaged 1.7 years of gain in 
test scores for each year at Epiphany. Epiphany has an attrition rate of 4.5%.    
 

The Founding Board of Bridge Boston Charter School hopes to transfer lessons learned at Epiphany to a new 
separate public charter school. By starting with the youngest public school students, it will be possible for Bridge 
Boston Charter School students to make even greater gains. Currently, while Boston has successful charter schools 
where children make dramatic progress, few of these are available to elementary children and the charter schools 
that exist have long waiting lists and little availability. For example, there are only two other K-8 charter schools in 
the Boston District, Neighborhood House and Edward Brooke. Neighborhood House has 1900 students on its 
waiting list with a total school size of 400 students.7 Edward Brooke has a waiting list of 1400 with a total school 
size of 450 students.8 In addition, as noted below in discussing Enhanced Options, there are a number of features of 
the Bridge Boston Charter School model that are unique compared to existing public schools, both charter and 
district.   
 

Enhanced Options:  Bridge Boston Charter School will enhance the educational options for families by offering: 
 its unique blend of full-service programming; 
 expanded learning time;  
 intensive support of students by intern teachers working alongside fully certified teachers;  
 family programming;  
 social and academic benchmarks;  
 a K1-8 format; and 
 creative individualization of its curriculum and program.  
In addition, Bridge Boston Charter School will use a curriculum for social and emotional learning, where skills 
concerning social negotiation, empathy, and fairness are deliberately modeled and shared. Our initial financial 
projections allow Bridge Boston Charter School to plan for an average class size of 18, compared to the maximum 
in Boston Public Schools of 22 children in K1-Grade 2. Our class size will stay 18 or less throughout, while the 
maximum in Boston Public Schools is 25 children in Grade 3-5, and 28 children in Grade 6-8.9  Over a school year, 
Bridge Boston Charter School students will have almost 25% more school time than their BPS peers, allowing more 
time for achievement and enrichment (over 1,300 hours for Bridge Boston Charter School as compared to the 900 
hours of structured learning time required for Massachusetts elementary students). This expanded learning time is 
one of the key factors that that has been shown to contribute to the greater success of students in high-performing 
charter schools (Merseth, 2009).10, 11 Teachers will find a collaborative and cohesive shared culture that will help 
leverage their efforts to improve teaching and learning throughout the school. 
 

Many districts across the country are turning to K-8 schools to “help academic performance, decrease discipline 
problems, enhance parent/guardian involvement, and save money” (Gewertz 2004).12 There are few charter school 
seats in K-8 schools in the city. There are only 850 Boston Public School children in the two Boston K-8 charter 
schools compared to the total population of 38,000 students in grades K-8 throughout the district. (In addition to 
these two schools, there are two other public charter schools in Boston serving elementary students.)  K-8 schools 
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have been endorsed by the Boston Public Schools as an important way to provide “pathways to provide seamless 
educational experiences.”13  
 

Addressing the Needs of the Student Population:  All students everywhere deserve excellent teachers, a rigorous 
academic program, and an education that prepares them for productive lives as citizens in the 21st century. Bridge 
Boston Charter School will provide students with all those things. Many Boston students have been affected by 
economic difficulty, violence, and losses, suggesting a particular need for the safe, close, dependable community that 
Bridge Boston Charter School will offer. Families will have confidence that their children will be well-known and 
well-supported as students and as individuals, through the school day and with optional extended-day support for 
later dismissal.  
 

Further, many children from these neighborhoods are exactly the children who can benefit most from a full-service 
community school that helps break down barriers standing in their way to success. Our full-service program 
(described more fully in School Characteristics) helps level the playing field for urban families as they work to help 
their children achieve their dreams. In 2008, the Providence school district won a competitive grant from the U.S. 
Department of Education to turn neighborhood schools into community hubs.14 Recently the full-service 
programming at these schools has been credited with turning around student achievement.15 While there are 
successful full-service independent, district, and charter schools throughout the country, this is not a model that has 
been widely pursued in the Boston district. Currently, when families or children attempt to access the same set of 
services outside of a full-service school, those services are often fragmented and poorly coordinated, are available at 
many different locations, and are costly to families in terms of time lost from work. Because of this, families may 
encounter delays in procuring the services, if they are able to obtain them at all. Our full-service school will facilitate 
care and can serve as a strong model for other Boston and Massachusetts schools. 
 

Parent/Guardian Support:  Members of the Founding Board are deeply involved in the communities of 
Mattapan, Dorchester, and Boston as a whole and are personally familiar with the need for more excellent schools 
and for more parental choice in these neighborhoods and in Boston as a whole. In July prior to filing the prospectus 
we collected 260 signatures of support in Mattapan and Dorchester, mostly at schools, camps, and community 
meetings where parents/guardians of young children gather. This number is equal to over three times our first year 
enrollment. Individuals who have signed the petition at places such as Be Safe in Dorchester have spontaneously 
asked if they might help by gathering signatures in their neighborhoods.  Once we were invited to submit a final 
application, we began to organize public meetings in Mattapan and Dorchester. We have held three of these 
meetings so far and have four more planned. At these meetings, we have collected 36 Intent to Enroll forms (see 
Attachments, p. 91), equal to 50% of our opening year enrollment. 
 

Why a Commonwealth Charter is Necessary:  Bridge Boston Charter School needs to be a Commonwealth 
Charter School in order to offer our unique blend of full-service programming, expanded learning time, intensive 
professional development practices, individualized attention, support of students through our intern program, family 
partnerships and parent/guardian programming. Each element is critical to our success. Our school’s mission can 
serve as a unique model for other Massachusetts schools seeking to serve urban children. Our expanded learning 
time will give students the opportunity to pursue rigorous academics, but also provide time for art, music, and 
physical education. The charter school format allows the school the flexibility to engage in the various partnerships 
and arrangements necessary to be a full-service school. Our intern model helps teachers focus on the needs of 
individual children. We seek a charter to be part of an extraordinary national movement to serve children better, to 
provide additional choices to parents/guardians, to aid in replication of best practices, and to be transparently 
accountable to the people of Massachusetts, as well as to our students and their families.  
 

II. How Will the School Demonstrate Academic Success? 

A. Educational Philosophy 
Founding Group Core Beliefs and Values:  Our core beliefs and values are expressed in the three categories that 
we put forth in the vision for our school: 
1. Students learn best in a comprehensive, individualized, rigorous academic program that both teaches basic skills and inspires 

students to have rich intellectual lives.  
2. Students learn best in a deliberate thoughtful, nurturing community in which each person is well known, encouraged, 

and supported.  
3. Students learn best in a school that has an intentional focus on the elimination of barriers to learning through vibrant 

community partnerships that allow the school to meet the health and social service needs of its students. 
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Alignment of Philosophy with Mission and Program:  We strongly believe that the academic program must 
include an engaging, creative, empowering curriculum, but must also include a school culture that features 
consistent, clear, rigorous behavioral and academic expectations; frequent comprehensive assessment; and clear 
communication of outcomes. In order to develop rich intellectual lives, students need to have basic background 
knowledge and academic content (Hirsch 1988),16 but they also need to go beyond that to learn to think, reason, 
write effectively, speak persuasively, organize an argument, critique what they read, hypothesize and solve complex 
problems (Perkins & Blythe, 1994).17 To be successful learners and workers in the 21st century, students must have a 
range of skills as critical thinking, problem-solving, collaboration, written and oral communication, creativity, self-
direction, leadership, adaptability, responsibility, and global awareness, as outlined by Walser (2008).18 In the 
framework of Marzano and Kendall (2007) students need to be engaged in retrieval and comprehension, but must 
also be engaged in knowledge utilization.19 Our curriculum and program must also serve the higher purpose of 
education, which is the “transfer of agency” (Elmore, 2010)20 from the teacher to the student.   
 

Bridge Boston Charter School will have a rich interdisciplinary curriculum that compels children to make 
connections between and among subjects, between academic subjects and the world around them, and that 
promotes the creation of knowledge by students (Perkins,  2004, Meier,  2009).21,22  Students need the opportunity 
to inquire actively, to interact with material passionately and to construct knowledge for themselves (Duckworth,  
1987, Bruner, 1961, Vygotsky, 1962).23,24,25 In order to master this higher level thinking, students need high 
expectations and need to be stretched with multi-faceted assessments that push them to demonstrate their full range 
of engagement with a subject (Doyle, 1983).26 In order to be effective, those assessments need to be used as 
feedback for a constant cycle of improvement of the program (City, Elmore, Fiarman, Teitel, 2009).27 Students at 
Bridge Boston Charter School will be supported in this interdisciplinary and multi-faceted learning by expanded 
learning time (Gabrielli & Goldstein, 2008);28 by an engaging, interconnected, experiential curriculum; and by 
experienced teachers who are engaged in a constant cycle of school improvement. Students will be given consistent, 
frequent opportunities to practice the skills of negotiation, public speaking, and problem-solving. High performing 
schools everywhere have shown that children tend to rise to the level of the expectations placed on them (Darling-
Hammond & Branmsford, 2005). 29,30   
 

Noddings (2005, 2005, 2006) 31,32,33 and others (Bryk  &Schneider, 2002)34 have documented the power of 
nurturing community in educational settings. The nurturing community at Bridge Boston Charter School is designed 
to create a sense of belonging and a sense of significant connection to other people in the school for every individual 
child, parent/guardian, and staff or faculty member in the school.  Deliberate community-building will instill respect 
for others, respect for differences, an obligation to be of service to others, and the celebration of the 
accomplishments of everyone in the community. This focus on social development will be infused through many 
aspects of our program, including choices of curricular materials and themes, and through deliberate modeling and 
teaching of appropriate social skills. Many of the specific rituals, celebrations, and activities described in the 
Curriculum section are designed to enhance this social development. The Bridge Boston Charter School community 
is further described in the School Characteristics section.  This social development will be further supported through 
the explicit teaching of an “incremental theory of intelligence” (Dweck, 2000);35 through explicit attempts to teach 
“self-efficacy” (Bandura, 1997)36 and through family partnerships that will support and enhance children’s success. 
The intentionally-developed, powerful school culture will weave together these various strands of support. Students 
will be assessed using social benchmarks as well as academic benchmarks, a practice which clearly signals the 
importance of these skills and values and fulfills our mission to help our students reach their individual potentials. 
 

Bridge Boston Charter School will support students in reaching those high achievements, in part by being a full-
service community school with an intentional focus on breaking down barriers to learning in many forms. This full-
service focus is described in detail in the School Characteristics section. Dryfoos (2005),37 Sanders (2003, 2005),38,39 
Sheldon (2003),40 and others (Epstein, et al., 2002)41 have persuasively documented the value of engaging in school-
community partnerships.  
 

How the Philosophy Serves Diverse Needs of Individual Students: By starting early with the youngest 
learners, the comprehensive, rigorous, academic program at Bridge Boston Charter School will have the greatest 
possible impact on the lives of the children it serves. Morrow & Tracy (2007) write, “The benefits of having a 
preschool education cuts across economic backgrounds, although children from families with the least formal 
education and the lowest incomes appear to benefit the most.”42 The achievement gap between low-income and 
high-income students, which is more clearly documented when viewed as a wealth gap as opposed to an income gap 
(Diamond, 2006),43 has been shown to exist even before students start school. Students from economically 
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disadvantaged families have a greater risk of lacking school readiness skills in areas such as print awareness, 
vocabulary, and oral language.44 The intensive, individualized, rigorous program of Bridge Boston Charter School 
will challenge and support our students from the earliest years, keeping them from having to engage in a constant 
battle of trying to catch up that plagues many learners at excellent upper schools. High-quality effective early 
childhood education is one of the key components in predicting success later in school for children from low-
income families (Neuman, 2009).45 
 

Bridge Boston Charter School will build a nurturing community for all its students, which will manifest itself in 
many ways. As we push students to learn and succeed, we will constantly ask ourselves, “For whom are our best 
practices not working?”  We will then adjust our methods to ensure the success of exactly those children. A “roster 
check” will be performed by the faculty every other week to address the needs of each individual child. We will 
discuss how each child is doing and what they need. This serves to ensure that each individual receives specific 
evaluation and attention in a regular comprehensive manner. 
 

All children deserve a rich academic intellectual experience at school, but this can only be obtained if barriers to 
learning have been eliminated. Individual disabilities or learning differences must be accommodated; the need for 
modifications must be met; language issues must be addressed; and the school environment must be physically and 
emotionally safe. The importance of relationships and being in a caring community has been documented to be of 
particular importance for immigrant youth (Suarez-Orozco, Pimental & Margary, 2009).46  Bridge Boston Charter 
School will be able to support the wide range of learners it hopes to serve in a number of ways: the extensive use of 
universal design; differentiated learning; assistive technology; sheltered English immersion; small class size; low 
student-to-teacher ratio; native language tutors; and parent/guardian involvement.   The elimination of barriers to 
learning that takes place in a full-service community school is exactly what gives many individual learners the ability 
to succeed. Children who would otherwise be unable to learn effectively due to inability to hear the teacher, inability 
to see the board, inability to get beyond post-traumatic stress, inability to participate fully due to failure to use their 
asthma medication correctly, or a variety of other barriers can thrive in a full-service environment. These issues will 
be addressed through the full-service aspects of the school discussed in the School Characteristics. Dryfoos (2001) 
writes of full-service schools, “The model reflects the belief that no single component, no magic bullet can 
significantly change the lives of disadvantaged children, youth, and families. Rather, it is the cumulative impact of a 
package of interventions that will result in measurable changes in life scripts.”47 It is just such a “measurable change 
in life scripts” that Bridge Boston Charter School wants to allow children to create. 
 

Access to these services is the first step in leveling the playing field of academic success for many urban children. 
Dryfoos (1994) writes further of this full-service programming: “Community agencies must become more 
responsive to their constituencies as part of effective, unfragmented [sic], school-based networks of care where 
families can go to strengthen their powers to help their children and themselves.”48  Bridge Boston Charter School 
will be a place where families can strengthen such powers. This model has been used extensively in many successful 
programs, most notably in the Harlem Children’s Zone (Campbell-Allen, et al. 2010).49  Neighborhood House 
Charter School and Epiphany School in Dorchester are also both successful full-service schools. A growing body of 
research demonstrates full-service programming to be a particularly efficacious approach for children with 
disabilities or with emotional distress (Wagner 2001).50  
 
B. Curriculum and Instruction 
Two years ago, a young boy stood on a corner in Dorchester, at 11:30 in the morning. His 7:40 bus had never come. He did not know 
the way back home.  He did not know his address or his telephone number.  He did not have an idea about how to contact his 
grandmother.  He was just going to sit and wait until it was time for drop off at 1:55 because then his grandmother would re-appear. 
We have met this little boy, in different bodies and ages, again and again over the years.  The rap lyric represents 
him: “It’s all about surviving.”  In this view, life happens to you and you either stay afloat or you don’t. There are so 
many things we yearn to give that little boy – the ability to read, the practice time to memorize his phone number 
and address, a plan worked out with his family for what to do if a bus didn’t come – but mostly, we would like to 
change his attitude.  We would like to teach him that he is in charge, that he can find a way home, that problems 
have solutions, that he has the power to create a beautiful, safe, meaningful future and write his own “life script” if 
he can but harness his power.   
 

Curriculum is a means for delivering this attitude.  A good curriculum, well-delivered and constantly assessed, 
reminds children that life is not just happening to them; rather, they are making it happen.  Our Design Team, in 
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consultation with members of the Founding Board, and informed by our experience at Epiphany School, has 
developed a curriculum for Bridge Boston Charter School that we believe is uniquely suited to the needs of urban 
children, including those with special needs or those who have Limited English Proficiency.  Later in the document 
as we discuss particular elements of the curriculum, we have included research attesting to the strength of these 
curricula in serving these populations of children. Overall, the curriculum stretches the children with higher level 
thinking questions, concepts, and readings appropriate for a population that has its eyes on college.  It also takes into 
account that some of our children may have been underexposed to literature or may come from families for whom 
English is not their primary language.  It uses multiple levels of reinforcement as well as intentional daily practice 
time.   The program is centered on reading because it is our experience that good books are the single biggest hook 
for children, as well as the single, best way to develop their skills (Release 2009).51  It features established curriculum 
with evidence-based research results as well as creative, hands-on projects that cement student learning.  
 

Process Used to Select Curriculum:  A curriculum is, by its very definition, a dynamic document, meant to be 
continually revised, explored, and updated.  The curriculum has initially been set by the Design Team of Bridge 
Boston Charter School.  The design team is made up of 11 educators – three are or have been public school 
teachers, four are or have been teachers in independent schools, two teach in early education classrooms, three are 
from Epiphany, and two are currently educational consultants to public schools.  Between them, they have over 270 
years in the classroom.  Six of them are or have been elementary school teachers.  The actual process of selecting the 
curriculum consisted of looking at a variety of curricula, meeting with representatives of major educational 
companies, agreeing on targeted benchmarks for each grade, aligning these benchmarks with the Massachusetts 
curricular frameworks, and then meeting in small and large groups to discuss best practices based on extensive 
experience. The Design Team and later, the Bridge Boston Charter School faculty, will look at curricula through the 
following lenses: Is there a balance between active, self-directed, hands-on activities and teacher-directed activities?  
Is there a balance between individual, small group and whole group instruction?  Is there a balance between active 
movement and quiet activities? Does the curriculum call for both observation and assessment as components of its 
program?  Finally, is it based on sound, research-based principles of how children learn and develop?  As the school 
grows, the faculty will transition to being the creators and implementers of the curriculum.  This process is further 
described below in the section titles “Plan for Ongoing Development and Evaluation.”  
 
Curriculum Overview 
Reading and Writing: Throughout their years at Bridge Boston Charter School, students will spend one and a half 
hours per day in language arts. This 90-minute block will involve direct teacher instruction as well as small group 
and independent practice.  Children will intentionally be asked to move and to group and regroup.  Especially in the 
youngest grades, this will not involve all paper to pencil time. In K1 and K2, we will use Kindercorner, a curriculum 
developed by Success for All originally sponsored by John Hopkins University. In first grade we will use Reading 
Roots, which is particularly effective due to its emphasis on building early decoding and comprehension skills. In 
grades 2-6, we will use Reading Wings also from Success for All.   We looked at multiple reading curricula before 
choosing Success for All, one of the most researched and proven curricula in the country. Borman (2007) states, 
#“Success for All was evaluated in a three-year randomized control trial, the ‘gold standard’ of research, funded by 
the US Department of Education between 2002 and 2006.   Students in Success for All schools achieved at 
significantly higher levels than similar students in control schools. The difference in only three years was enough to 
cut the black-white achievement gap in half.”52 Borman (2002) further writes, “In a series of studies involving more 
than 6000 students over 10 years, students in Success for All schools were on average a full grade level ahead of 
students in similar control schools by fifth grade. This difference was maintained during middle school even though 
the intervention was finished.”53 Cheung and Slavin (2002) note, “Six studies have involved English language 
learners, and have shown that Success for All teachers are prepared to support their special needs and are successful 
in increasing their reading levels substantially more than control schools.”54 One of the outstanding features of 
Success for All is that differentiation for a variety of learners is built directly into the curriculum. The entire 5th grade 
will study the Project Read reading comprehension program by Language Circle.  We have found it to be highly 
effective at Epiphany (see Section VI Proven Provider for more information about our experience at Epiphany 
School) in teaching the process of outlining and providing students with the skills to comprehend and break down 
non-fiction texts.  In our upper grades, the curriculum will be broken into novel units. Writing development is based 
on Lucy Calkins’ Units of Study for Primary Writing and for the Elementary Grades, 55 supplemented by consistent grammar 
studies. Calkins’ curriculum is based in 6 research-proven principles. Anderson (2005) notes, “Research has shown 
that to be effective the conventions of writing must be taught within the context of a writer’s own writing.”56 From 
early on, students will write within four genres: narrative, expository, persuasive, and descriptive. There will be 
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formal, monthly compositions that will serve as school-wide assessments, from 3rd-8th grade, on a given topic.  For 
example, all students in the school might write an expository piece on Peter Ganci, a hero in the 9/11 tragedy.  
Third graders would write one paragraph, while 8th graders would write five paragraph essays.  In every case, the 
writing will be evaluated using grade-specific rubrics. (Examples of grading rubrics are provided in the attachments 
on page 103).  
 
Math: Bridge Boston Charter School will use Singapore Math in grades K-5,57 specifically the Math In Focus version 
published by Houghton Mifflin.  Math In Focus is now being used in 120 school districts and 60 charter schools.58  
The Singapore Math program is also a good fit for us for three reasons.  It helps to make concepts less abstract and 
more concrete through the use of pictorial depictions to help students visualize math problems.  Its extensive use of 
word problems helps to build higher-level thinking, which is one of the goals of our school.  Third, students share 
different ways to solve problems and build a sense of collaboration. Hu (2010) wrote, “supporters say it seems to 
address one of the difficulties of teaching math: children learn differently.”59 She also addressed the fact that 
Singapore math devotes more time to fewer topics thereby encouraging the children to truly master the material.  
 How Singapore math increases the emphasis on problem solving within its curricula is the key to its success. The program 

begins with a curriculum that includes fewer topics, but reaches greater depth at each level. The multi-page and multi-day 
lessons build students’ knowledge systematically and thoroughly. Hands-On activities with manipulatives and extensive 
skills practice also contribute to student mastery. The use of visual representations builds students’ skills and their 
conceptual understanding. To engage all students, Singapore math uses minimal text and simple, direct visuals. As a 
result, all students, regardless of language skills, focus on the math lesson. To allow all students to reach high levels of 
conceptual understanding and use of skills, a consistent approach of concrete to pictorial to abstract pedagogy is repeatedly 
employed. This use of scaffolding is found throughout the program. Students are given increasingly more intricate problems 
for which they draw on prior knowledge as well as recently acquired concepts and skills as they combine problem solving 
strategies with critical thinking skills. 60 

In summary, Singapore math is successful because the program uses a focused, coherent syllabus that 
integrates concepts and skills in a concrete to pictorial to abstract way, all while emphasizing problem solving.  
 
Science:  In their most recent position paper, the National Association of Science Teachers writes, “Scientific 
Literacy means that a person can ask, find, or determine answers to questions derived from curiosity about 
everyday experiences. It means that a person has the ability to describe, explain, and predict natural 
phenomena.”61 It is just this kind of literacy that we wish to ensure in our children.  As a result, in the early 
grades, science classes will revolve around a central theme, (shared by social studies, music, art and reading), and will 
be intensely inquiry-based.  Our primary emphasis is on bolstering students’ innate curiosity about the natural world. 
We will help students develop ways to think scientifically, an early awareness of the scientific method, and a natural 
facility with basic, scientific vocabulary. Students will be deliberately exposed to situations wherein they are called 
upon to observe, classify, predict, record, compare, and interpret.  For example, in kindergarten 2, students are asked 
to keep an observation journal where they draw and collect data on the growth of both an amaryllis bulb and a 
tadpole.  In the upper grades, we will use FOSS kits to guide our experiments and data collection.  Each upper grade 
will feature units in earth science, life science, and physical science. 
 

Social Studies: Social Studies teach students about the world in which they live and how events of the past 
influence it. A strong social studies curriculum gives children opportunities to explore and to understand 
cultures different from their own, to question honestly the use and abuse of power, and to imagine how 
events might have been different if conflicts and challenges had been negotiated differently. Social Studies 
also give students access to the full range of human emotion and behavior through examples of courage, 
bravery, love, and hope. Social Studies in the early grades will be part of an integrated curriculum based on a 
central theme where students are immersed in content connected to literature, science, music, math, and art. 
In upper grades, Social Studies will teach students to ask and answer essential questions and to use previous 
knowledge to understand new ideas and concepts. Students in all grades will be taught to appreciate their own 
heritage and the heritage of others, helping to make them informed and competent citizens with a view of the 
world that is filled with empowerment and hope. 
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Art: The arts curriculum is designed to give our students mastery of the techniques and tools necessary for artistic 
expression.  Art projects will often be tied to the central theme.  We want students to build their abilities to imagine 
and to be creative.  We want them to work with paint and clay and wood and immerse themselves in exploring color 
and shapes. Field trips will bolster our determination to expose students to the study of art.  Certain projects, such as 
self-portraits, will be associated with specific grades. In the first three years, art will be an integral part of the 
classroom experience informed by the thematic content of the central subject. Beginning in second grade, students 
will have dedicated art classes that meet twice weekly. In addition, we will partner with Step Into Art, an 
organization that provides art education programs.  
 

Music: In K1 and K2, children will participate in a range of musical experiences – from singing and dancing, to 
clapping in rhythms, and working with simple instruments.  Students will sing every day, most often songs that have 
only a one-octave span, are short, and are accompanied by instruments.  In first through fourth grades, students 
begin to work more specifically on a music curriculum designed by Zoltan Kodaly.62  They will sing folk songs, 
rounds, canons, and popular music.  They will learn musical notation, how to play Orff instruments and the 
recorder, and different types of dancing.  In the upper grades, we will build an instrumental program, as well as offer 
all-school choir and African drumming. Our musical instruction will be provided by our partners at Urban Voices, a 
choral music initiative funded by the Metropolitan Opera that introduces choral music singing to students of 
all ages. 
 
Physical Education Recognizing the risk factors our children may have for both obesity and type II diabetes, and 
the importance of exercise in controlling these illnesses, we emphasize health and wellness in general and our 
physical education classes specifically.  The purpose of the PE program is three-fold:  to allow students to develop 
and experience their physical skills; to teach each child basic motor skills such as running, jumping and fundamental 
ball handling; and to introduce each child to the concept of physical fitness as a lifetime journey.  Each PE class will 
begin with exercises, followed by units on everything from juggling to jump roping.  Students will work to improve 
individual scores and to win as teams.  Classes will involve fun and competition, but also good sportsmanship, and a 
respect for fair play.  In 2nd and 3rd grade students will play games such as fiddle sticks and catching with mitts that 
lead up to team sports.   By 4th and 5th grade, the acquisition of fundamental skills and basic positioning will be 
emphasized, although, at times, there will continue to be group challenges and lighthearted games such as capture 
the flag.  Starting in 6th grade, students will no longer have a PE class; rather, they will be members of our junior 
varsity or varsity competitive athletic teams that will play against other schools in such sports as soccer, basketball, 
baseball, softball, and lacrosse.  There will be an hour and a half practice for these teams or games every afternoon 
of the school week. Modifications will be provided to allow students with physical disabilities to participate in 
physical activity and, when possible, in team activities.  
 

I-Block:  The I-block, also called “individual growth time” will be a time set aside daily for children to work on 
practicing skills.  Part of daily teacher planning will involve designing how to best use this time for each child.  For 
example, based on assessment data, a first grade teacher may decide that she is going to work with three children 
who still have not mastered an understanding of the “ch” blend. Another two children might listen to a book on 
tape.  Another four children might sit with the intern teacher and play a math game, meant to cement base-ten fact 
combinations.  Another three children might sit working on illustrations for their science portfolio, while another 
three might be working in Handwriting without Tears.  Finally, the last three might be working on fundamentals with 
the online programs for Lexia or IXL.com.   This block is part of the daily schedule and is meant to cement lessons 
of the day, allow for work on facts that need to be memorized, and provide enrichment opportunities.   
 

Non-Academic Goals:  Bridge Boston Charter School has established a set of social benchmarks, which are 
rubrics for behavior, work habits, self-esteem, and self-expression which we expect to see in each child by the end of 
a given grade.  During roster reviews every other week, grade level teachers will repeatedly assess whether they are 
seeing evidence of the demonstration of these benchmarks.  For example, social benchmarks for kindergarten will 
include following two-step instructions, participating in cooperative play, and managing frustration. For a fifth 
grader, social benchmarks will include managing binder organization, taking responsibility for one’s actions, and 
overseeing the school-recycling program. Effective public speaking is a 7th grade benchmark. During a particular 7th 
grader’s assembly talk and during certain class presentations, teachers will have a rubric in hand, previously shared 
with the student, to assess the child’s public speaking skills. If in the February review, the child is felt to be behind in 
the benchmark, teachers will assign specific interventions so as to bolster the child’s ability.  Teachers will use grade 
level meetings to review each child’s progress on the rubrics that measure each social benchmark.  We will also use 
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Open Circle, a social and emotional learning (SEL) curriculum, to ensure that we develop shared vocabulary and 
understandings around social competencies.  Open Circle provides a grade-differentiated, yearlong curriculum 
for grades K-5.  The lessons are based on research findings in child development and best teaching practices. 
The circles are held two or three times a week and both students and teachers are able to request a circle in 
order to solve conflicts or deal with issues in the school or classroom. Our benchmarks are synchronized with 
the Open Circle lessons.  For example, there are a number of lessons related to identifying and addressing bullying 
behaviors, and identifying bullying behavior is a second grade benchmark.  In the Open Circle curriculum, SEL is 
defined as the process “of developing essential social and emotional skills, knowledge, and attitudes related to 
 Self-awareness: recognizing one’s emotions and values as well as one’s strengths and limitations; 
 Self-management: managing emotions and behaviors;  
 Social awareness: showing and understanding empathy for others; 
 Relationship skills: forming positive relationships, working in teams, dealing effectively with conflict; 
 Responsible decision-making: making ethical, constructive choices about personal and social behavior.   
SEL helps children by promoting their health and well being and contributing to the prevention of violence, truancy, 
bullying, and drug and alcohol abuse. In addition, SEL is associated with significant gains on academic achievement 
tests.”63  A recent landmark study demonstrated that SEL programs raised achievement test scored on average 
11 percentile points.64 We feel that SEL is a crucial component of the learning process that will allow our students 
to view themselves as creators of their own futures and that will enable them to reach their individual potentials. 
 

Plan for Ongoing Development and Evaluation:  As previously stated, the curriculum will be continually 
evaluated and assessed by the faculty and Principal in terms of student engagement, alignment with the frameworks, 
and assessment results.  Each summer prior to the addition of a new grade, the teachers, the curriculum design team 
(described earlier in this section), and the Principal will be writing curriculum for the added grade.  The established 
curriculum will be open to mid-year correction if we learn from our student assessment data, classroom experiences, 
or family and student feedback that an area of the curriculum is unsuccessful.    If major elements of the curriculum 
need to be altered or discarded, this will also be accomplished in the summer.  
 
The process for selecting and refining curriculum demands the constant collaboration of teachers.  To facilitate this, 
grade level teachers will meet weekly for three hours to do joint planning, look at student assessment data, and 
analyze student work.  Their feedback and insights will be constantly integrated into curriculum planning.  The 
curriculum will be examined by the faculty with focus in three major areas.   
1. What is the student response to the curriculum? Is there demonstrable evidence that children find the material 

engaging and rigorous?   
2. Is the curriculum aligned with the Massachusetts Frameworks?   
3. Does the data teachers are receiving from various assessments prove that our students are actually mastering the 

skills and content area information we are teaching and does it provide a basis for MCAS success?  
Data from in-house assessments, as well as MCAS, Stanford 10, and NWEA65 data, will allow the faculty to 
pinpoint shortcomings in the curriculum.  When evidence indicates that students have skill deficits or cannot meet 
standards, then the curriculum and instruction will be adjusted to address these deficits. 
 

Process used to align the curriculum with the frameworks:  The curriculum will cover both the content and 
skills and the scope and sequences represented in the frameworks.  We have also consulted and will continue to 
consult the evolving National Common Core standards that have recently been adopted by the Commonwealth of 
Massachusetts. During weekly grade-level collaborations, teachers will have the frameworks right in front of them.  
They will constantly be asking if the Bridge Boston Charter School curriculum covers all the standards put forth by 
the Massachusetts DESE.  Furthermore, teachers will pore over published MCAS excerpts and our student practice 
tests as another way of gaining assurance that Bridge Boston Charter School is targeting all the areas in the 
frameworks.  Our teachers will repeatedly examine an issue across disciplinary lines and reinforce skills across 
classes.  Our thematic studies will be covered in our ELA, social studies and science curricula, but our curriculum 
will include great breadth in order to address Massachusetts frameworks and to introduce and reinforce subjects to 
which our students may lack adequate previous exposure. 
 

Individual Responsible for Curriculum:  It is the Principal’s job, in concert with the teachers, to oversee the 
selection of curriculum and to ensure its teaching and assessment. It is the Principal’s responsibility to do the 
following: arrange schedules so that teachers have adequate planning and collaboration time; ensure that teachers 
have access to targeted professional development for personal growth; distribute the data from assessments quickly 
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and coherently so that teachers can deliberately adjust the curriculum to meet student needs; and provide a vision of 
the power of engaging, rigorous, and dynamic classroom content.  In order to ensure that student assessment data is 
influencing what is taught, teachers will be responsible to submitting weekly action plans wherein they select one 
student and design an intervention for him/her.  They then must track the child’s response to the intervention.  
 

Pedagogy and Instructional Methods:  Our philosophy and mission is grounded in our determination to make 
our students independent, to see themselves as “driving the bus” of their own futures. To do this, they will need 
fundamental skills, but more importantly they will need to know how to think, how to problem solve, and how to 
reason.  A successful curriculum draws the student into a subject.  The more fascinating they find the content, the 
easier it becomes for students to develop a strong work ethic and consistent self-discipline. We will measure our 
success in part by how deeply our students invest in their classes.  Our small classes, technological tools, and use of 
general education teachers, intern teachers and specialist teachers will enable most class periods to include students 
working as an entire class, individually, and in small groupings to reinforce individual learning styles and progress.  
Our I-block, discussed above, is a daily opportunity for each child to reinforce or enrich individual progress with 
focused individual teacher attention. 
 

In the early grades (K1-2), Bridge Boston Charter School will use integrated studies wherein a theme is studied 
across subjects. The reading, writing, social studies, art, and music curricula will be designed, in part, around this one, 
cohesive theme.  Our curriculum will promote academic skill development gained through inter-disciplinary, 
student-centered, project work.  For example, the 2nd grade central theme is the ocean.  Students will study whaling 
chants in music, make illustrated ocean journals in art, and read both first-hand accounts and secondary sources 
about the ocean and whaling.  They will study the water cycle and perform salt-water experiments in science and 
look at life in a whaling community in social studies.  They will journey to the New England Aquarium, to Woods 
Hole, and to the Whaling Museum in New Bedford. The curriculum will encourage the inquiry and instill the 
knowledge that is essential for life-long learners. The purpose of the deep, engaging content is to build skill 
development. 
 

The faculty will be constantly asking whether the curriculum is sufficiently rigorous. In the early years, we will 
establish a practice of hard work and high expectations.  Because there is compelling evidence that children need to 
develop strong expressive skills before they can be strong readers or writers, conversation about field trips, family 
customs, and classroom dynamics will be emphasized.  Teachers will instill in students a desire to be known through 
positive reaction to frequent conversations and through multiple options for self-expression: sand tables, block play, 
circle time, easels, and rich discussions about books and math problems and shared experiences. At Bridge Boston 
Charter School, we are determined to flood our students with challenging material – questions and assignments that 
make students stretch as they work to find answers, to write exactly what they mean, to cite evidence from a text, to 
solve four-step word problems.  Teachers will work together to design practice and assessments that push students 
to use the higher levels of Blooms taxonomy, to think creatively and constructively so that they are using and 
developing new skills.  One of the major reasons for our hands on projects is because we want to push students to 
apply what they learn.  Always we will be in the business of encouraging our students towards high achievement.  
We will use clear rubrics, chances for public presentations, exemplars, and recognition to encourage our students to 
excel. (Examples of rubrics are provided in the Attachments, page 103.) 
 
Teachers at Bridge Boston Charter School will use a combination of direct instruction, guided work, and 
independent practice to shape our teaching. Even in kindergarten, most classes will begin with a short review of the 
objective taught in the previous class.  This will be followed by a mini-lesson with the deliberate teaching of a new 
skill.  Students will then work alone or in small groups to use the new skill or to absorb more content (Lyman 1981, 
Lemov 2010).66,67 For example, in first grade the teacher will offer a brief instruction and example of the idea that 
stories have a beginning, middle, and end.  Then the students themselves will write or dictate and then illustrate a 
story with each of those components. In fourth grade, we want to study and discuss famous plays, but we also want 
to act them out, to study their dialect, and to write our own.  It is our firm belief that students learn by doing and 
entering into projects.  In this way they construct meaning and build skills. We will continually monitor whether our 
creative projects and journals are reinforcing the skill acquisition we have targeted.  
 

Supporting Diverse Learners:  A crucial measure of whether the curriculum is being effectively delivered is 
whether students with special needs, with learning challenges, who have LEP, or who read below grade level are 
continuing to progress and develop.  Differentiated instruction will be practiced in every classroom.  It is critically 
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important that students can digest the content of the class even if they have to access it differently.  For example, a 
child with severe dyslexia might need to be supported by an enhanced text-to-speech program in order to listen to 
Charlotte’s Web.  A child with auditory processing issues might need notes presented to her in outline form before a 
lecture.  In their weekly collaborative sessions, teachers will plan ways to include every learner actively in the 
classroom as discussed in the Special Student Population section. They will also plan collaboratively with the special 
education teacher and the teacher certified in ESL.  The faculty will use the I-block, individual tutoring, small intern-
led groups and other methods to ensure that the curriculum is accessible to all learners. 
 

Ensuring teacher proficiency:  It is well documented that students who are taught by good teachers make 
significantly more progress than those who are not. 68,69 Furthermore, students who are further behind, or who lag 
in skills, are even more in need of such teachers. The hiring of skilled, experienced, licensed teachers is the number 
one priority of the Principal.  She will look carefully at references and evaluations from previous jobs.  Prospective 
teachers will prepare and teach sample lessons and, if possible, be observed in his or her current job and will be 
asked to provide several extemporaneous writing samples.  Intensive, weekly professional development will 
strengthen skills and cement school culture.  The Principal will continually look at teacher progress on identified 
goals, data from assessments and certification, and professional development needs.  
 

Process for Teacher Evaluation:  It is the Principal’s critical responsibility to make sure that each teacher is truly 
excellent, implementing the curriculum faithfully and with determination, and staying true to the assessment plan. 
The Principal will base her evaluation on the teacher’s proficiency as well as on how the teacher engages with her 
students, what kind of a classroom environment she establishes, and how she handles classroom management.  This 
evaluation will be supplemented by peer input.  Peer mentoring; peer walk-throughs, and peer observation will all be 
crucial to efforts at feedback. Teachers will also engage in instructional rounds and deliberate improvement 
processes that rely heavily on direct observation and the observation of student work.  The Principal will carry out 
her evaluation via informal, frequent classroom visits and by looking at performance-based and student assessment 
data. Frequent reviews of videotaped lessons from our classrooms and subsequent adjustments in pedagogy will also 
help to ensure teacher proficiency. The Principal will also consider the results of data from various assessments.  
Teachers will receive formal evaluations annually. Data will be obtained from multiple sources including parents/ 
guardians, tutors, fellow teachers, the Executive Director, and analysis of student work. Bridge Boston Charter 
School will be a place where doors are open, where observation and collaboration are the norm and where teachers 
are consistently focused on improving the content in the curriculum and their own skills. For example, a classroom 
observation form and a draft teacher evaluation policy can be found in the Attachments, pages 93 and 87, 
respectively. 
 

Professional Development: It is critical to ensure that teachers are both excellent and growing.  Teachers will set 
annual goals for professional improvement with the Principal. It is Principal’s responsibility to make sure that the 
resources are available for personal growth.  There will be weekly, whole-faculty, professional development time, led 
by teachers and the Principal as well as by outside experts, on themes selected by the group, indicated as useful by 
family and student feedback or assessment results, or to reflect regulatory issues, such as the current decision in 
Massachusetts to adopt national Common Core standards.  Furthermore, there will be resources available for 
teachers to pursue other offerings, such as conferences and school visits, to replicate best practices and innovative 
successful ideas from other charter, district, or independent schools. For example, the entire semester of a school 
year might revolve around the study of enabling students who are limited English proficient, backward planning, 
more effectively using data, or conducting educational rounds. 
 
The following charts detail examples of the skills, goals, and content represented in our academic curriculum.  
Students will have further exposure to art, music and physical education that is not captured on the charts. 
K1-2nd grade charts immediately follow, while 3rd-8th curriculum charts can be found in the Attachments, 
beginning on page 141. 
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Curriculum for Grade K1     -   Central Theme:  All About Me and My Community 
 Reading/Language Arts                        

D=decoding, F=fluency, C=comprehension, 
W=writing 

Math                                            
N=number sense/operations, P=patterns/ algebra, 

G=Geometry M=measurement, D=data 

Science Social Studies 

Skills and 
Standards 
 
“Student will 
be able to…” 

Expand oral language proficiency. 
D: Demonstrate phonemic awareness.  Produce and 
identify rhymes.  Count syllables. 
Understand connection between sound (phoneme)-
symbol for consonants. Recite the alphabet.  
F: Understand print: Demonstrate emergent reading 
skills: follow words left to right and top to bottom, turn 
pages.  Name upper case letters. 
C: Make predictions from pictures/text. Retell story 
and important facts.  Ask relevant questions.  
Define: author, illustrations, cover.    
Demonstrably improve expressive/ receptive 
language. Speak to be understood.  
Verbalize spatial and temporal relationships. 
Put ideas in sensible order.   
W: Engage in writing. Hold a pencil properly. Use 
different writing utensils. Draw pictures to tell story. 
Dictate sentences to tell a story, Distinguish upper 
and lower case letters.  Write his/her first name. 

N: Demonstrate number awareness and recognition. 
Count to 20. Show one-to-one correspondence when 
counting to 10 (numbers and words) . 
P: Copy, construct, and extend simple patterns (AB, 
ABC). Begin to identify the next unit of a repeating 
pattern. Represent quantities with objects: make groups, 
add one, take one away, more than, less than.  
Record, reproduce and extend patterns with 
manipulatives.  
G: Identify and describe shapes. 
M: Use calendar as a tool for keeping track of time.  
Know days of the week. 
Take and use everyday measurements. 
Describe measurable attributes of an object i.e. length, 
weight.  
Compare two objects by weight or height. 
D: Sort and classify objects into a given category. 
Use data to solve a problem.  
Identify, colors, shapes, numbers. 

Observe the world.  
Ask questions. 
Make predictions. 
Talk about cause and effect. 
Begin measuring.  
Participate in making of bar 
graphs. 
Identify similarities and 
differences.  
Show early awareness of 
scientific method: observe, 
classify, predict, record, 
compare & interpret.  
Develop basic scientific 
vocabulary: bigger, smaller, 
next, etc. 
Differentiate between 
alive/not alive. 

Essential questions: 
Who am I? 
Where do I come from? 
What is a family? 
What do I look like? 
What is my role/job? 
What are my traditions? 
Who are the people around 
me? 
What are their jobs? 
Where do I live? 
Show familiarity w/ maps. 
Use sequential/ 
chronological/ location 
words and “because” to 
describe life. 
Discuss things seen on 
field trips in detail. 
Memorize pers. information 

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

Daily phonics practice – the alphabet, letters and 
sounds correspondence. 
Big Books: teachers sounding out words, writing 
letters and making charts with poems, morning 
message, rhymes. 
Audio Books with headphones. 
Daily read-a-louds: books, poems, nursery rhymes, 
fiction, non-fiction. 
Book discussions and group reports. Show and tell. 
Reading logs for nightly take-home book. 
Dictation. 
Letter formation. Handwriting without Tears activities. 
Teachers encouraging the use of complete 
sentences when expressing thoughts.  
A robust classroom library. 

Building blocks. 
Small groups solving problems.  
The problem of the day. 
Daily counting. 
Daily facts practice. 
Math games and manipulatives. 
Graphing activities. 
Connecting cubes. 
Paper shaping. 
Measuring exercises. 
Website math games. 
Cooking. 
Block area, Lego’s, k’nex, sand and water tables.  
Students collecting measurements: size, length, height, 
weight and time. 

The drawing of life- sized 
bodies. 
The study of bodily 
functions, nutrition, and 
the 5 senses. 
Students recording weight, 
height, hair color. 
Students making and 
interpreting graphs. 
The question of the day. 
Daily weather reports. 
Computers being used 
appropriately. 
Growing plants.   
Poster of Predictions            

About Me Journal. 
“Who I Live With” paintings. 
Discussions of traditions 
and culture. 
Culture Day. 
A re-created town market. 
Drawing journals of the 
neighborhood. 
Relics from monthly field 
trips. 
Personal information 
assessments. 
Our community newsletter. 
Members of the community 
making presentations  

Ways to 
Assess and 
Collect Data 

Classroom Observation Records (COR) 
Anecdotal notes, interviews 
Portfolio of artwork, writing samples, and photos that  
represent developmental milestones 
2 progress reports 
Daily reading log 
Regular assessment of set skills 

Classroom Observation Records 
Skills sheets 
Weekly math assessments 
Flashcard retention scales 
Journal checks 
Classroom graphing and cooking 

Monthly Assessment of 
concepts  
Explanation journals 
My Body project 
“I Can Do” statements 
Portfolio of completed work 
Classroom observations 

Monthly Assessment of 
concepts 
Me journal 
Pictorial report and 
presentation 
“I Can Do” statements 
Field Trip Scrapbook 
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Curriculum for Grade K2 - Central Theme:  The Farm 
 Reading/Language Arts                        

D=decoding, F=fluency, C=comprehension, 
W=writing 

Math  
 N=number sense/operations, P=patterns/ algebra, 

G=Geometry, M=measurement, D=data 

Science Social Studies 

Skills and 
Standards 
 
“Student will 
be able to” 

D: Demonstrate phonemic awareness. Produce and 
identify rhymes. Know all consonant sounds. 
Segment multisyllabic words.   
Understand connection between sound (phoneme)-
symbol for consonants.  
Blend two consonant sounds. 
F: Demonstrate emergent reading skills: follow words 
left to right and top to bottom, turn pages.  
Define: author, illustrations, cover, title.  
Memorize songs and rhymes.  
Begin sight word recognition. 
C: Make predictions from pictures and text.  
Retell main events and identify characters by name 
and important facts. Ask questions. Use words to 
express spatial and temporal relationships.  
Put ideas in sensible order. 
W: Engage in writing.  Hold a pencil properly. 
Use different writing utensils. Draw pictures to tell 
story. Dictate sentences to tell story. Use transitional 
spelling.  
Print upper and lower case letters.  
Write full name. 

N: Demonstrate number recognition to 30.  
Count objects and answer “how many?” questions. 
Count to 100.  Add and decompose number pairs to 10. 
Show one-to-one correspondence when counting to 20 
(numbers and words). 
Demonstrate familiarity with base ten - count by ones 
and tens to 50. Work with whole numbers: represent, 
compare, order, join, separate.  
Skip count by twos, fives to 50, by tens to 100. 
P: Estimate and compare and express (<, >, =). 
Represent quantities with objects: make groups, add 
one, take one away, Express more than and less than. 
Create, record, reproduce and extend patterns with 
manipulatives.  Understand concept of addition & 
subtraction. 
G: Analyze and compare different shapes. 
M: Know calendar, days of week, sequence of day’s 
activities. 
 Use estimating strategies and measurable attributes 
Order objects by length. 
D: Identify, sort and classify objects by 2 attributes, color, 
shape, size, number, etc .  Use data to solve a problem. 

Observe and collect data 
on living organisms. 
Observe and record life 
cycles.  
Take note of different 
environments. 
Measure and record 
temperature. 
Observe seasonal and  
weather changes. 
Predict cause and effect in 
life science. 
Carry out data collection for 
sorting and graphing. 
Explain rudimentary food 
chain and plant life cycle. 
Create an observation 
journal of a plant’s growth, 
of polliwog – frog 
transformation. 
Explain how chicks and 
butterflies grow. 

Essential Questions: How 
do we get our food? 
How do things grow? 
How are the vegetables, 
dairy, and meat we eat 
produced? 
What is the relationship 
between nature and animals 
and humans? 
Plant seeds 
Explain the cycle from farm 
to your table. 
Compare and contrast rural 
and urban environments. 
Use sequential/ 
chronological/location words 
to describe farm life.  
Develop a chronicle or 
timeline in the life of a farm. 
Employ seasonal 
vocabulary. 

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

Daily phonics practice – the alphabet, letters and 
sounds correspondence. 
Daily read-alouds: Big Books, books, poems, nursery 
rhymes, fiction, non-fiction. 
Book discussions and group reports. 
Reading logs for nightly take-home books. 
Daily writing with teacher support, lists and charts. 
Teachers modeling letter formation. 
Teachers sounding out words.  
Handwriting without Tears. 
Teachers encouraging use of complete sentences 
and correct grammar when expressing thoughts.  
Vocabulary study: Wordly Wise.  
Mini lessons aimed at developing reading strategies. 
Writing journals with many illustrations. 

Skills Sheets 1-5.  Addition & subtraction practice. 
Small group problem solving. 
Problem of the day. 
Practice of doubles, one-more than. 
Daily facts. 
Math games.  
Manipulatives: connecting cubes, etc. 
Block area, legos, k’nex. 
Sand and water tables.  
Graphing activities. 
Paper shaping. 
Measuring exercises. 
Website math games. 
Cooking. 
Shape models. 

Journals about the farm. 
Wall charts documenting 
the lives of animals on the 
farm. 
Real world data collection. 
Plants growing and being 
cared for in the classroom. 
Bar graphs of data. 
Photographs from field trip 
to farm and zoo. 
Butterflies and frogs. 
An ant farm. 
Observation journals. 
Butterfly life cycle art work. 

A model farm. 
Drawing journals. 
Interviews with a farmer. 
Interviews with a grocer. 
Lists of questions. 
Recorded responses. 
Photographs of our field trip 
to the farm.  
Class report on a few farm 
animals. 
Illustrated timelines 
depicting the lives of ants, 
butterflies, frogs, and 
chickens. 

Ways to 
Assess 
And Collect 
Data 

Classroom observations, anecdotal notes, interviews, 
Portfolio of work reflecting developmental milestones 
2 progress reports 
Weekly sight words on flashcards assessment 
Regular assessment of set skills 

Timed skill sheets 
Weekly math assessments 
Flashcard retention scales 
Journal checks 
Classroom graphing and cooking 

Monthly assessment of 
concepts 
Explanation journals 
Portfolio of projects 
I statements 

Monthly assessment of 
concepts 
Farm journal 
Pictorial report and 
presentation 

27 
 



Curriculum for First Grade – Central Theme:  The Rain Forest 
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Curriculum for Second Grade – Central Theme:  The Ocean 
 Reading/Language Arts                        Math  Science Social Studies 

 Reading/Language Arts                         
D=decoding, F=fluency, C=comprehension, 

W=writing 

Math  
 N=number sense/operations, P=patterns/ algebra, 

G=Geometry, M=measurement, D=data 

Science Social Studies 

Skills and 
Standards 
 
“Student will 
be able to…” 

D: Decode words with 5 phonemes including: 
consonant blends, short vowels, silent e, digraphs, 
diphthongs, and r-controlled vowels. 
F: Read with automaticity 10 high frequency words. 
Read age-appropriate text with fluidity and expression. 
C: Incorporate strategies for becoming a good reader: 
Make predictions and generate questions.              
Retell a story in chronological order (fiction).                   
Retell important information (nonfiction). 
Use illustrations to understand a text.  
Identify the narrator.  
Describe characters, setting, and key events. 
Answer literal questions.  
W: Separate words with spaces. Spell 30 high 
frequency words and encode words with short vowels, 
blends, and silent e. 
Incorporate learned spelling words with transitional 
spelling.  Understand the concept of sentences with 
uppercase at the beginning and punctuation at end. 

N: Identify number bonds. 
 Master addition and subtraction facts to 20.  
Count backwards from 50. 
Demonstrate understanding of the zero concept. 
Work with one step word problems. 
Recognize cardinal, ordinal numbers and position. 
Read and write numbers to 120. Understand whole 
numbers: represent, compare, order, join.  
G: Identify, describe, and draw 2-D shapes. 
Use the words “half”, “quarter”, “whole.” 
P: Represent quantities with objects: make groups, 
add one, take one away. 
Know more & less than. 
M: Measure length. Tell and write time.  
Know months of the year. 
Identify the value of coins. 
D: Collect, sort and draw conclusions about the data. 
Graph and sort results of daily question. 
Use picture graphs to ask and solve problems. 

Observe, record, make 
predictions and ask questions 
about weather. 
Explain different climates. 
Explain the water cycle. 
Explain that water can be a gas, 
a solid, and a liquid. 
List the different tiers of the 
rainforest. 
Discuss habitats and different 
animal behaviors and needs. 
Know features of rainforest: 
fungi, plants, animals, humans.  
Sort rain forest birds based on 
traits, heredity. 
Demonstrate an awareness of 
the food chain, especially as it 
relates to rainforest: producers, 
consumers, decomposers. 

Essential Questions: 
Who lives in the rainforest?  
Who makes the rules/laws?  
What is the economy? 
What are local folk tales and 
legends?  
What are foreign companies 
doing in the rainforest? 
How is our daily life different 
and similar to that of the 
Yanomami? 
Demonstrates map skills and 
awareness, cardinal 
directions . 
Define and give examples of 
a continent, mountain, river, 
lake, and ocean.  
Describe the lifestyle of the 
rainforest people. 

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

High frequency word and phonics practice. 
A robust classroom library with leveled books. 
Reading strategy and phonics mini-lessons. 
Students reading one-on-one with teachers and 
conferencing with teachers about writing. 
Logs from nightly take home book. 
Guided reading groups with shared reading and book 
discussions and author studies. 
Interactive read-alouds. 
Vocabulary study: Wordly Wise. 
Reading Strategies mini-lessons. 
Students observing teacher-modeled writing. 
Writer’s workshop. 
Poetry recitation. 

Work Books and math journals. 
Daily math facts practice.  
Small group problem solving. 
The problem of the day. 
Math games.  
Manipulatives that foster the finding of different 
methods and deeper cognition. 
Cuisenaire rods.  
100 charts, arrays. 
Graphs that show daily tracking of weather and time.  
Calendars being use to count the days of school.  
Money. 
Word problems related to the rainforest. 
IXL.com 

A student-generated list of 
things in their lives that come 
from the rainforest. 
A poster explaining the 
importance of the sun. 
A classroom decorated to look 
like the rainforest. 
Computers being used to do 
research on a rainforest animal. 
A near-by compost pile. 
A chart documenting the food 
chain. 
Photos from field trip to a 
recycling plant. 

Map games and study. 
Folk tales from America and 
around the world. 
Books, movies, and articles 
on the rainforest. 
Individual reports on rain 
forest animals. 
A model rain forest village. 
A study of the environment 
and of the Yanomami people. 
A recorded conversation 
between students about the 
sustainability of the rain 
forest. 

Ways to 
Assess    and 
Collect Data 

Classroom Observation Record 
Individual conferences with students 
A portfolio of collected work 
2 progress reports 
DRA-2, DIBELS Assessment 
Daily reading 
Regular assessment of phonics and high-frequency 
word recognition 

Timed skill sheets 
Weekly math assessments 
Flashcard retention scales 
Journal checks 
Base ten models 
Classroom graphing  
Online assessments 
Problem of the Day results 

Monthly Assessment of 
concepts 
Explanation journals 
Rainforest report 
Classroom discussions 
Drawing of the food chain 
Oral presentation on water cycle 
 

Monthly assessment of 
concepts 
Map skills 
Pictorial report and 
presentation on Rainforest 
people 
Venn diagram on U.S. vs. 
Yanomami 
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D=decoding, F=fluency, C=comprehension, 
W=writing 

 N=number sense/operations, P=patterns/ algebra, 
G=Geometry, M=measurement, D=data 

Skills and 
Standards 
 
“Student will 
be able to” 

D: Demonstrate phonemic awareness. Produce and 
identify rhymes. Know all consonant sounds. 
Segment multisyllabic words.   
Understand connection between sound (phoneme)-
symbol for consonants.  
Blend two consonant sounds. 
F: Demonstrate emergent reading skills: follow words 
left to right and top to bottom, turn pages.  
Define: author, illustrations, cover, title.  
Memorize songs and rhymes.  
Begin sight word recognition. 
C: Make predictions from pictures and text.  
Retell main events and identify characters by name 
and important facts. Ask questions. Use words to 
express spatial and temporal relationships.  
Put ideas in sensible order. 
W: Engage in writing.  Hold a pencil properly. 
Use different writing utensils. Draw pictures to tell 
story. Dictate sentences to tell story. Use transitional 
spelling.  
Print upper and lower case letters.  
Write full name. 

N: Demonstrate number recognition to 30.  
Count objects and answer “how many?” questions. 
Count to 100.  Add and decompose number pairs to 10. 
Show one-to-one correspondence when counting to 20 
(numbers and words). 
Demonstrate familiarity with base ten - count by ones 
and tens to 50. Work with whole numbers: represent, 
compare, order, join, separate.  
Skip count by twos, fives to 50, by tens to 100. 
P: Estimate and compare and express (<, >, =). 
Represent quantities with objects: make groups, add 
one, take one away, Express more than and less than. 
Create, record, reproduce and extend patterns with 
manipulatives.  Understand concept of addition & 
subtraction. 
G: Analyze and compare different shapes. 
M: Know calendar, days of week, sequence of day’s 
activities. 
 Use estimating strategies and measurable attributes 
Order objects by length. 
D: Identify, sort and classify objects by 2 attributes, color, 
shape, size, number, etc .  Use data to solve a problem. 

Observe and collect data 
on living organisms. 
Observe and record life 
cycles.  
Take note of different 
environments. 
Measure and record 
temperature. 
Observe seasonal and  
weather changes. 
Predict cause and effect in 
life science. 
Carry out data collection for 
sorting and graphing. 
Explain rudimentary food 
chain and plant life cycle. 
Create an observation 
journal of a plant’s growth, 
of polliwog – frog 
transformation. 
Explain how chicks and 
butterflies grow. 

Essential Questions: How 
do we get our food? 
How do things grow? 
How are the vegetables, 
dairy, and meat we eat 
produced? 
What is the relationship 
between nature and animals 
and humans? 
Plant seeds 
Explain the cycle from farm 
to your table. 
Compare and contrast rural 
and urban environments. 
Use sequential/ 
chronological/location words 
to describe farm life.  
Develop a chronicle or 
timeline in the life of a farm. 
Employ seasonal 
vocabulary. 

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

Daily phonics practice – the alphabet, letters and 
sounds correspondence. 
Daily read-alouds: Big Books, books, poems, nursery 
rhymes, fiction, non-fiction. 
Book discussions and group reports. 
Reading logs for nightly take-home books. 
Daily writing with teacher support, lists and charts. 
Teachers modeling letter formation. 
Teachers sounding out words.  
Handwriting without Tears. 
Teachers encouraging use of complete sentences 
and correct grammar when expressing thoughts.  
Vocabulary study: Wordly Wise.  
Mini lessons aimed at developing reading strategies. 
Writing journals with many illustrations. 

Skills Sheets 1-5.  Addition & subtraction practice. 
Small group problem solving. 
Problem of the day. 
Practice of doubles, one-more than. 
Daily facts. 
Math games.  
Manipulatives: connecting cubes, etc. 
Block area, legos, k’nex. 
Sand and water tables.  
Graphing activities. 
Paper shaping. 
Measuring exercises. 
Website math games. 
Cooking. 
Shape models. 

Journals about the farm. 
Wall charts documenting 
the lives of animals on the 
farm. 
Real world data collection. 
Plants growing and being 
cared for in the classroom. 
Bar graphs of data. 
Photographs from field trip 
to farm and zoo. 
Butterflies and frogs. 
An ant farm. 
Observation journals. 
Butterfly life cycle art work. 

A model farm. 
Drawing journals. 
Interviews with a farmer. 
Interviews with a grocer. 
Lists of questions. 
Recorded responses. 
Photographs of our field trip 
to the farm.  
Class report on a few farm 
animals. 
Illustrated timelines 
depicting the lives of ants, 
butterflies, frogs, and 
chickens. 

Ways to 
Assess 
And Collect 
Data 

Classroom observations, anecdotal notes, interviews, 
Portfolio of work reflecting developmental milestones 
2 progress reports 
Weekly sight words on flashcards assessment 
Regular assessment of set skills 

Timed skill sheets 
Weekly math assessments 
Flashcard retention scales 
Journal checks 
Classroom graphing and cooking 

Monthly assessment of 
concepts 
Explanation journals 
Portfolio of projects 
I statements 

Monthly assessment of 
concepts 
Farm journal 
Pictorial report and 
presentation 
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C. Performance, Promotion, and Graduation Standards 
Performance Standards:  Bridge Boston is committed to providing a rigorous academic environment.  This 
means not only placing challenging work in front of children but also insisting that it is done thoroughly and 
well.  It is important that the school’s staff demonstrate early on, and then reinforce repeatedly, that we have 
high standards.  Our grading expectations and our standards for student work must be transparent. This 
transparency and our high standards are ensured by clear rubrics, which detail what level of performance 
earns which grade. These must be shared with students and parents/guardians.  For example, when essays are 
assigned, they must be accompanied by a rubric that is transparent about how points are being awarded or 
deducted.  Similarly, when a teacher is assessing public speaking, they must have shared a rubric with the 
student explaining that projection, tone, confidence, subject matter, articulation, and fluency will all be 
assessed categories. Sample rubrics which demonstrate our methods of grading and assessing benchmarks can 
be viewed in Attachments, p. 103.  
 
Promotion Standards:  Bridge Boston Charter School will have rigorous academic and social benchmarks 
for every grade, and these will serve as are our promotion standards.  Until a child is able to demonstrate 70% 
mastery of these benchmarks, he or she cannot move to the next grade.  The types of assessments we will be 
using are detailed in the Assessment Section, p. 33.  
 
Promotion Standards for Grades K1-4:  Kindergarten benchmarks are given below. 
End-of-the-year benchmarks in English language arts for kindergarteners would include:   
 Demonstrate emergent reading skills: Student is able to turn pages from right to left; follow print left 

to right;  define author, illustrations, cover, title; memorize songs and rhyming games; show beginning 
sight word recognition; page through books to look at pictures; make up stories to go along with text.  

 Demonstrate phonemic awareness: Student is able to know rhyming letter sounds; differentiate 
between vowels and consonants; know all letter-sound correspondence; articulate rhyming and 
segmenting words; understand connection between sound (phoneme) and symbol for vowels and blend 
sounds; know blend sounds for all initial and ending consonants. 

 Demonstrate beginning reading comprehension skills: Student is able to retell main events from a 
story; make predictions based on pictures and text; formulate and ask question; put ideas in a logical 
order; identify different genres of writing.  

 Demonstrate emergent writing skills: Student is able to engage in writing; draw pictures to tell a story; 
dictate sentences to tell a story; use invented spelling; print capital and lower case letters. 

 
End-of-the-year math benchmarks for kindergarteners would include: 
 Display emerging number sense: Student is able to recognize numbers up to 30; count objects and 

show one-to-one correspondence to 20 (numbers and words); demonstrate familiarity with base 10; 
count by 5s and tens to 50; work with whole numbers – represent them, compare them, order them, joint 
them, separate them; skip count by twos, fives, and tens to 50. 

 Think algebraically and identify and change patterns: Student is able to estimate and compare whole 
numbers; understand concept of greater than and less than; represent quantities with objects; make 
groups and both add one and take one away; create, record, reproduce and extend patterns with 
manipulatives. 

 Analyze and compare different shapes: Student is able to re-create shapes with paper, clay, or other 
medium; know shape vocabulary; compare different shapes. 

 
End of the year Social Studies benchmarks would include: 
 Articulate the food cycle – from the farm to your table: Students is able to articulate concepts of 

seeds coming from vegetables and fruits and then germinating new life; explain how plants are sustained 
by the earth and by farmers; document the growth of several plants and animals; begin to understand the 
idea of animals grown for food; explain that the American diet contains food from farms all over the 
world; talk about the importance of local efforts to grow food. 
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 Compare and contrast urban and rural environments: Student is able to draw pictures documenting 
the two different environments; complete a Venn diagram with information contrasting the two; 
articulate the benefits and challenges of both lifestyles; compare how people in rural areas: get to work, 
make money, eat, etc. 

 Use logical and sequential words to describe farm life: Student is able to employ vocabulary such as 
first and last, before and after, then and now, in the fall and in the spring, etc. to talk about growing 
seasons, etc. in a year on the farm. 

 Draw and explain an annual timeline in the life of a farm. 
 Use visual aids – photographs, time lines, drawings from class trips to explain life on the farm. 
 
Four times a year, parents/guardians will be given a student report.  Twice a year, these reports will include 
extensive narratives. These reports will present a detailed picture of each student’s areas of strength and of 
the areas he or she is finding more challenging.  The reports make it easy for parents/guardians and the 
student to understand each individual child’s situation.  Teachers must generate reports in such a way that 
both students and parents/guardians have frequent feedback on the student’s progress. Sample reports for a 
student in kindergarten and 8th grade are in the Attachments, page 95. 
 
To help build a culture of high standards and support for our benchmarks, there will be a formal 
matriculation ceremony each September wherein children formally pass to the next grade, accept the social 
and academic benchmarks for that grade, and commit to mastering them.  Academic and social benchmarks 
will be displayed predominantly on the walls of every classroom, and copies of them will be in every child’s 
binders.  All teachers will be clear that these are the goals of the grade.  Students with disabilities whose IEP’s 
call for modification of the curriculum will have appropriate modifications made to the performance 
standards so that each student is both working to his/her potential and continually being pushed towards the 
grade-level benchmarks.  
 
Promotion Standards for Grades 5-8:  Beginning in 4th grade, students must complete mandatory major 
projects on top of 70% mastery of their benchmarks in order to advance to the next grade. Beginning in 5th 
grade, students must pass 70% of their social and academic benchmarks, complete their major projects, and 
earn passing grades of 70 or above in each of their classes.  Fifth grade benchmarks are below. 
 
End-of-the-year benchmarks in English language arts for fifth graders would include: 
 Demonstrate increasing ability to comprehend and discuss fiction: Student is able to  
     identify the plot, conflict, and resolution in a story; articulate how a character changes; identify genres such 

as narrative prose, poetry, plays, discuss descriptive technique and how it sets a tone; make meaningful 
predictions; respond in journal format.   

 Employ strategies to build comprehension of non-fiction: Student is able to identify main idea and 
supporting details; discuss the logic of presented arguments and recognize the structure of persuasive 
essays; grasp significance of historical context; discern between answers immediately available and those 
that require either inference or further work with the text; outline and paraphrase non-fiction grade level 
texts. 

 Measurably improve vocabulary and ability to use writing conventions: Student is able to master 15 
new vocabulary words per week; memorize common Greek, Latin, and Anglo-Saxon suffixes and prefixes; 
recognize similes and metaphors; know all parts of speech; identify and work in past and future tenses. 

 Write in a variety of modalities: Student is able to write with focus and clarity; write poems, plays, 
letters, narrative and descriptive compositions, expository and persuasive essays; expand the length and 
quality of sentences using semicolons, conjunctions, and compound subjects and verbs. 

 
End-of-the-year benchmarks in Math for fifth graders would include: 
 Demonstrate growing number sense and ability to perform mathematical operations: Find the 

factors of a number; solve multiplication and division problems efficiently; order fractions with like and 
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 Demonstrate growing ability to use algebra, patterns, functions: Student will be able to understand 
simple number patterns and whole numbers in base ten; find and describe patterns in tables and graphs; 
replace variables with given values to evaluate expressions. 

 Deepen knowledge of shapes and shape vocabulary: Student will be able to calculate area, perimeter 
and volume; compose/decompose 3-D shapes to explore formulas for volume and surface areas; 
describe vertices, edges, and faces. 

 Grow skills at measurement: Calculate area, perimeter, and volume; find volume of 3-D prisms, and 
measures of angles in triangles.  

 Collect data using multiple strategies. 
 

End-of-the-year benchmarks for 5th graders in Social Studies would include: 
 Label 50 states and their capitals on an outline map of the United States: Student will be able 

know basic facts about U.S. regions; employ cardinal directions when discussing and drawing maps; 
explain countries geographical development from initial pilgrims landing through independence; explain 
and label different land forms. 

 Explain the colonists’ decision to fight for independence: Student will be able to articulate the 
burdens placed on colonists by England; discuss early incidents of rebellion.  

 Demonstrate familiarity with important documents related to the Revolutionary War: 
The Declaration of Independence, the Bill of Rights, etc.  

 Articulate major concepts related to this period: “no taxation without representation”; “one man, 
one vote”; the struggle for freedom and democracy; the central importance of democracy. 

 Demonstrate recognition on the limits of early American democracy: African Americans were 
not considered citizens; women did not have the vote; Native Americans were displaced. 

 Memorize the central facts and dates represented on a time line of the Revolutionary War. 
 
Every year in February, teachers at a grade level will meet with the Principal to discuss whether each child is 
on track to pass 70% of their benchmarks.  For example, the kindergarten reading teacher might say, “Luna is 
on track to pass her reading benchmarks.  She knows 70% of her sight words.  She demonstrates all emergent 
reading skills according to the observational report I compiled, and she is on grade level according to the 
DRA-2.”  Teachers must relate how the student is doing on each benchmark and what assessment they are 
using to measure that the benchmark has been met.  After all academic benchmarks are reviewed, teachers 
look at the social benchmarks. The school bears the enormous responsibility of recognizing when students 
are not on track to meet a benchmark and then to immediately generate an intentional and clear plan for 
intervention. On the academic front, this might mean adding one-on-one support for a first grader to help 
him master diphthongs.  On the social front, this might mean creating a behavior chart with a student to help 
him or her attain a certain skill, such as the ability to accept constructive criticism.  
 
Exit Standards:  The most formal promotions at Bridge will come at the end of 5th and 8th grade, when 
students graduate from the lower school into the upper school and when all students leave the school.  At 
this point, the exit standards for each grade become a real reflection of the school’s adherence to its mission. 
Was the curriculum truly rigorous?  Did the community hold each individual child responsible for achieving 
his/her potential, as measured by annual progress and the embrace of other talents, perhaps in art, drama, 
student government, or sports?  Did the full service approach succeed in removing health-based obstacles 
that would have prevented the child from learning?  Does the student see himself or herself as the creator of 
his/her own future? 
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By the end of 5th grade student should be able to perform the following tasks. 
Language Arts: 
 Write extended narratives with compelling nouns, verbs, and adjectives. 
 Demonstrate knowledge of the parts of speech and major grammatical rules. 
 Read grade level fiction and non-fiction and answer reading comprehension questions. 
 Demonstrate literal and inferential comprehension skills. 
 Independently return to the text in order to re-read or seek clarifying information. 
 Use evidence orally and in writing to support answers. 
 Assemble a portfolio that represents four genres: multi-paragraph narratives, formal four paragraph 

persuasive and expository essays, and descriptive pieces and poems.  This portfolio should represent 
writing pieces published after significant editing, as well as “on the spot” first drafts that mimic a MCAS 
composition situation. 

Math: 
 Demonstrate a deep understanding of place value through billions and thousandths.  
 Accurately and efficiently do computations with whole numbers, fractions, and decimals using a variety 

of strategies: mentally, using estimation, breaking apart number, and with traditional algorithms. In each 
case they must be able to show steps and justify their methods. 

 Understand and apply concepts of number theory. 
 Use a variety of problem solving strategies to solve real world problems and communicate their 

processes. 
 Think algebraically, use variables to represent unknowns, describe patterns in tables and graphs and solve 

problems with proportional relationships. 
 Demonstrate thorough understanding of both two dimensional and three dimensional shapes.  Correctly 

utilize geometric vocabulary to identify, compare and describe shapes and represent three dimensional 
shapes with nets and two dimensional shapes with ordered pairs on a coordinate axis.   Decompose 
shapes, understand and find area, perimeter, volume, and surface area both by measuring and by using 
formulas. 

 Do sophisticated analysis of data as well as representing data in various graphs and plots. 
Social Studies:  
The social studies lower school exit standard will be assessed through formal oral presentations in the spring.  
During these presentations, student should be able to do the following. 
 Discuss at length two of the central themes covered over their elementary school career i.e. the rainforest, 

the ocean, immigration, or Ancient Greece. 
 Deliver a report on an event in the time of the American Revolution. 
 Present a timeline on the historical events that led to American independence. 
It is expected that Bridge Boston 5th graders will be cordial and welcoming to visitors, will demonstrate active 
listening and responsible speech during discussions, will speak comfortably and with projection in public, and 
will have completed all social benchmarks. 
 
By the end of 8th grade, students should be able to do the following. 
Language Arts: 
 Write a strong report on a subject after consulting and referencing three different non-fiction sources. 
 Demonstrate abstract thinking skills and an ability to analyze literature. 
 Work comfortably with literary concepts: historical setting, foreshadowing, theme, irony, symbolism, 

tone, and metaphor. 
 Pass a cumulative vocabulary test. 
 Master 8th grade rules of mechanics, usage, and grammar. 
 Assemble a portfolio of 12 written pieces, including multi-page narratives, descriptive pieces, poetry, 

reports and research.  
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Math: 
 Understand all major concepts of Algebra I. 
 Demonstrate a deep understanding of number/number sense which includes rational and irrational 

numbers, roots, and integers. 
 Use scientific notation to represent very large and small numbers. 
 Master geometric concepts such as congruence and similarity. 
 Use a straight edge, compass, or geometric construction software to create basic constructions (e.g., copy 

an angle, draw a line perpendicular to another, bisect a line).  
 Predict the results of transformations on unmarked or coordinate planes and draw the transformed 

figure. For example, predict how tessellations transform under translations, reflections, and rotations. 
 Use ratio and proportion, rate of change, including scale factors, velocity, and simple interest, in the 

solution of contextual problems. Include appropriate units in calculations. 
 Describe the characteristics and limitations of a data sample. Identify different ways of selecting a sample.  

Differentiate between concrete and continuous data.   
Social Studies: 
 Create and present a PowerPoint on a major event in American history. 
 Write a formal research report with works citied and parenthetical references. 
 Create a lesson and lead a formal class discussion on said event. 
 Talk about how a concept or happening in either Africa or an Ancient civilization informed a concept in 

American history.  For example, students might connect the slave trade to the Civil Rights Movement or 
compare and contrast democracy in Ancient Greece with our current democracy.   

 
It is expected that Bridge Boston graduates will demonstrate active listening and responsible speech in 
discussions, speak effectively in public, and demonstrate a passion for learning and service. To demonstrate 
that students view themselves as creators of their own future, students will help to select their potential high 
schools, research each school, and discuss their choices with younger Bridge Boston students.   Graduates 
will routinely be invited to return to school to share with current students the ways in which elementary and 
middle school experiences form an important base for their futures. 
 
Each student’s progress toward the exit standards will be discussed by a meeting of all teachers, who will 
speak to each standard and the proof that it has been met.  Tests, portfolios, graded rubrics, and narrative 
reports will all combine to paint a picture as to whether a student is ready to graduate. 
 
D. Assessment System 
The assessment system will allow all stakeholders in the school to measure the effectiveness of the school’s program, 
including its roles as a rigorous academic institution, as a nurturing school community, and as a school that 
intentionally supports social development. We will use a commercial data management system such as Rediker or 
Power School to store all student data. 
 

Who Will Oversee the Assessment System?  The Executive Director and Principal will share responsibility for 
the assessment system and adherence to the accountability plan.  The Principal is responsible for seeing that the data 
gathered from different assessments is shared with students, parents/guardians, and teachers.  She is also responsible 
for assuring that this information is actively used in goal setting and differentiated instruction.  Teachers are 
responsible for incorporating MCAS and Stanford 10 results, NWEA scores, and classroom testing into lesson 
planning and into the establishment of individual student goals.  The Principal will be responsible for seeing that 
each child has an individual student learning profile (ISLP).70 These will be completed and updated by the child’s 
advisor and will be part of an electronic record which allows continuity and comparisons across time. The Executive 
Director will be responsible for using the data to set annual goals and to complete the accountability plan. He or she 
will also present this data to the Board of Trustees to ensure that it has the information necessary to set goals and 
keep track of school successes and challenges.  This data will be used to plan interventions and to track response to 
intervention for students who are in the lowest twenty percent on objective measures.  
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How Will Achievement Data be Collected and Shared?  Data from the MCAS, Stanford 10, and NWEA will 
be made available as soon as possible to students, their families, and the teachers through the electronic data 
management system, which will be accessible to all of these stakeholders. The database will also store all 
personal information including results of medical screening, results of regular assessments in class, and results 
of benchmark tests. This data will be used to set individual goals for students and for cohorts. As a school, we will 
monitor data and will continually use the information to inform our teaching and our targeted interventions with 
students.  As a faculty, we will work together to address the results of the MCAS, Stanford 10, and NWEA during 
professional days and collaboration times.  Teachers in their grade level collaborations will use everything from exit 
tickets and self-reflections, to weekly assessments and unit tests in order to fine tune their daily objectives for their 
classes and in order to plan for needs of individual students in I-block or other times. 
 
In year 1 and 2, our data systems will be set up by consultants, in consultation with the Principal and teachers, and 
maintained by the Director of Student Services. The school will hire a data manager in year 3, when our oldest 
students are in Grade 2, to track the enormous amount of information we will be consistently gathering on our 
students. The data manager, in cooperation with the child’s advisor, will oversee the creation of individual student 
learning profiles (ISLPs), which will document the achievement test data from the Stanford 10, NWEA and MCAS, 
as well as student grades and any necessary accommodations or modifications.  ISLP will also contain in-house 
assessment results, observational data, children’s self-assessments, and completed rubrics for major projects. The 
data manager will use these profiles to track longitudinal student progress and gains for individuals.  Teachers will 
use these profiles to hone in on the specific instructional needs of each student.  Teachers will write action plans and 
intervention plans in response to student progress or challenges. The assessment data in the system will include 
criterion-referenced tests, norm-referenced tests, and internal assessment systems such as our academic and social 
benchmarks. Students will be measured using absolute measures, value-added measures, comparative measures, and 
process measures.  In addition, information will be aggregated for use by teachers, groups of teachers, the Principal, 
and the Executive Director to make decisions about curriculum and instruction in the school. The data will be 
analyzed by grade level, subject areas, and by subject area subsets.  We will also look at the data broken down into 
specific cohorts, for example, for our African-American students, students who have LEP, or students with special 
needs. The faculty will meet twice monthly in teams specifically to look at data.  Faculty committees, Board 
committees, and review panels of outside experts will look at the data to ensure that Bridge Boston Charter School is 
successfully “preparing students to excel academically in rigorous high schools.” 
 

Who Will Do What with Assessment Results When?  Board of Trustees. Once a year, the Board of Trustees will 
receive a report on Stanford 10 and MCAS.  Another three times a year they will receive NWEA scores with 
medians and means for each grade.  In addition, they will be given the number of students achieving the honor roll, 
on IEPs, in need of special services, and failing classes.  Furthermore, the Board will be presented with data about 
the number of students meeting, approaching, or failing to meet social benchmarks.  They will also be given the 
results of parent/guardian surveys (shown in the Attachments, page 98) and teacher surveys. The Board will use this 
data to assess the performance of the school, the atmosphere of trust and satisfaction and the effectiveness of the 
leadership of the Executive Director.  In turn the Executive Director and Principal will use data to assess teacher 
effectiveness in the classroom and to assess the health of the school and community. 
 

The Teachers: The teachers will have full access to all test data at all times.  They will use it as feedback on their 
teaching and their curriculum.  In meeting with the Principal, they will work to clarify what is and is not working in 
terms of their instructional practice and goals.  This data will be used in setting individual student goals, in the 
writing of lesson plans, and in planning for the I-block.  Weekly teacher-collaboration time will always involve 
reflection on data.  Both grade level meetings and department meetings will be strongly informed by data gathered 
from in-house and standardized assessments. Twice a month, the faculty will convene specifically to look at data 
and discuss where the curriculum should be tweaked and where individual interventions should be implemented. 
Our electronic data management system and our data tracker will allow us to effectively codify our data.  
ISLPs will ensure that there is a detailed report of each student that clearly presents what skills the student 
has failed to master.  Great attention has been paid to ensure that teachers have built-in collaboration and 
planning time in the schedule, so that they can effectively use the data to inform their instruction, 
differentiate during the I-Block, and plan interventions.  Professional development time will repeatedly 
emphasize and underscore the need to use the data as a reflection on our differentiation, our curriculum, and 
the effectiveness of our instruction. 
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The Parents/Guardians:  Four times a year, the parents/guardians will receive report cards on their children.  Midway 
between these quarterly reports, interim reports will be mailed home, for a total of 8 reports per year.  
Parents/guardians will also have access to the relevant portions of the data system. All testing results will be shared 
with parents/guardians.  Lower school student performance will be reflected on report cards that state whether 
students are meeting different benchmarks. (Examples of report cards are included in the Attachments, page 92.) 
Beginning in 5th grade, students will be given traditional grades.  Twice a year, the report card will contain a lengthy 
narrative section that discusses projects, the focus of each class, students’ behavior, friendships, participation in the 
life of the school, special talents and challenges, etc.  Twice a year parents/guardians will be asked to come to school 
for a progress report night to meet with teachers and review their child’s performance.  The second progress report 
night will be led by the student him/herself beginning in 3rd grade. Parents/guardians will also have access to the 
reports written for the Board on overall school achievement and cohort achievement.  The parents/guardians will 
generate their own form of feedback and accountability by answering survey questions and participating in focus 
groups.  Their perceptions of the school will be valuable components of the school’s self-evaluation. A draft family 
survey is included in the Attachments, page 98. The survey centers on the academic program, but also includes 
questions about a family’s sense that their child is nurtured and is happy as a Bridge Boston Charter School student. 
 

The students:  Bridge Boston Charter School will share testing data increasingly with children as they get older.  
Certainly by 5th grade, students will be setting individual achievement goals for both the NWEA and the MCAS.  
Their written assessments of their own learning will also be valued.  They will also set quarterly measurable goals 
with their advisors about their anticipated performance.  Beginning in 4th grade, students will gather twice a year to 
give feedback on the school.                                                                                         
 
Standardized Testing:  Students will take the MCAS yearly starting in Grade 3, our fourth year of operation. The 
school will administer the Stanford 10 beginning in K2.  The Stanford 10 has built a solid reputation over 80 years. 
Epiphany has used the Stanford 10 (or its predecessors) since the school’s inception.  Bridge Boston Charter School 
will also administer the NWEA, an adaptive assessment, beginning in K2. NWEA data is reported online within 
days of the testing being completed, and the NWEA generates “actionable data that addresses each student’s specific 
instructional needs.”71 We have been impressed by its ability to measure small, exact benchmarks; the fact that it can 
be administered up to four times a year; and the fact that each individual student and teacher together set goals for 
student improvement.  NWEA draws continuously on its Growth Research Database (GRD) which has stored 
reliable, longitudinal student achievement information for more than 10,000,000 students. NWEA has been 
recommended by both Schools That Can and the Nativity/Miguel Network.  We believe that administering a 
standardized assessment from which we get data quarterly will be tremendously helpful in meeting our goals for 
student achievement. This data will also be given to parents/guardians and teachers and presented to the Board of 
Trustees. Numerous other assessment tests have been recommended by members of our Design Team.  As a 
reading assessment, we are most interested in Developmental Reading Assessment (DRA2). The DRA2 is a 
valid measurement of accuracy, fluency, and comprehension, as evidenced by the following validity measures: 
criterion-related validity, construct validity, and content validity.72  The curriculum design group also 
considered the Gates-McGinitie, the Lexile, measures generated by the NWEA and other standardized tests, 
as well as the Scholastic Reading Inventory.  For initial K1 and K2 assessments, our teachers will administer 
the Brigance Early Childhood Screen and DIBELS, as well as an assessment that they themselves design.  
Anyone whose Home Language Survey indicates a concern about English proficiency will be administered 
the LAS links. This test will allow us to determine if the child has LEP. We will also be administering the 
MELA-O and the MEPA-R/W to our LEP students.  Furthermore, students with suspected disabilities will 
be administered the WISC, the WIAT, the Woodcock-Johnson and other tests selected by our special 
education teacher and educational consultants. 
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In-School Assessment:  In the early grades, teachers will be looking for evidence of self-efficacy, as well as self-
awareness, and the acquisition of literacy and numeracy skills.  Assessment will revolve primarily around portfolios 
and observation reports. Teachers will assemble portfolios by selecting work that fits previously selected criteria 
focused on research-based, child-development milestones. “Portfolios are a systematic and organized collection 
of evidence used by the teacher and student to monitor growth of the student’s knowledge, skills, and 
attitudes in a specific subject area.”73 They are particularly helpful because they document a student’s growth 
and development; they improve achievement rather than just measuring it. Teachers will gather artwork, writing 
samples, math-problem-solving sketches, and photographs of block towers or students working in groups.  
Furthermore, as well as reading-readiness checklists, there will be online records that record growth in areas as 
diverse as ability to sit and focus during circle time to ability to turn pages and follow print from left to right. 
 

The following are a list of in-school sample assessments to be used in the later grades. 
 Exit Tickets: Extremely concise, these are single best way for a teacher to gauge if a student has absorbed the 

information presented that particular day and if the teacher’s objective has been met. 
 Monthly Compositions: Some are “on the spot,” meaning the student must write an essay right then and there which 

is graded for its content, style, and grammar. In alternative months, the students will write a first draft.  The 
teachers respond with three, specific focused corrections and the student then writes a final draft.  Grade level 
teachers and sometimes the entire English department use these to assess student progress and needs. 

 Weekly Assessments: These tests are tiered so as to first measure whether the material has been learned, but then 
the problems are made more and more difficult so that students are stretched and their ability to actually apply 
the skill is measured. 

 Self-Reflections:  These are statements students complete or generate upon which they offer their own assessment 
about how they have learned a skill, what value it has for them, and the quality of work they produced. 

 Drills:  Short and quick, these assessments are meant to detect whether a student has learned a certain concept or 
vocabulary word or algorithm. 

 

Non-Academic Goals:  There are social benchmarks assigned to each grade.  These benchmarks are selected based 
on developmental research and are deliberately tied to the Open Circle curriculum.   Each benchmark is associated 
with a rubric that helps a teacher assess whether a student is, in fact, meeting the benchmark.  For example, a sixth 
grade benchmark might be “completes student job.”  If the student’s job is to re-shelve books in the library, it is easy 
for the librarian to track, over months, if this benchmark is met.  If, on the other hand, the benchmark is 
“demonstrates respect for peers and teacher,” this involves a much closer kind of tracking:  reviewing discipline 
tickets and the infractions for which they were given, noting attitudes towards teachers; observing interactions with 
friends during meals, sports, and class.  If in the February review it is decided a student is not passing this 
benchmark, he or she will be given a way to track his/her own behavior on a daily basis with teachers signing off.  In 
this way, everyone in the community is made aware that we value being a good scholar and being a good person. 
This one of the ways the school is able to measure our success in supporting our students’ social development. 
 
External Credibility: An assessment system is judged to be externally credible if the following forces are at 
work. First, research-based, rigorous, developmentally-appropriate assessments, both standardized and 
developed by teachers, must be regularly administered. Second, the data from those assessments must be 
collected, organized, and then effectively disseminated to teachers so as to improve individual student 
outcomes and overall pedagogy and instruction. Third, the data from those assessments must be used by the 
Board of Trustees to set appropriate goals for the school and policy. Fourth, the data must be reviewed by 
outside educational experts who help to pinpoint places in the system where the curriculum or the instruction 
is failing to improve student outcomes. Bridge Boston Charter School has all these components within its 
assessment system. The MCAS will be one crucial assessment measure.  Because our students cannot take the 
MCAS before third grade, however, we are using the Stanford 10s with which we have experience and which 
generate important information about what students know and need to know and the NWEA as discussed 
above.  An integral part of this curriculum are tiered assessments with an eye towards stretching children 
towards the higher orders of Bloom’s Taxonomy are an integral part of our curriculum.  Our assessments are 
rigorous and frequent. Finally, every year the school will put together a small team of experts to come in and 
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evaluate aspects of the school.  Shared data will be an essential part of this collaboration and criticism.  This 
team will be in addition to the DESE accreditation teams that will regularly visit the school. 
 
E. School Characteristics  
School Calendar:  Bridge Boston Charter School will be an expanded learning time school, as is the case for the 
most successful urban charter schools (Merseth, 2009).74  The proposed 2011-2012 Bridge Boston Charter School 
year will run from September 7 to June 22th for students. Teachers and intern teachers will begin two weeks prior to 
this on August 22th and will have an additional planning week during the summer. In subsequent years, the school 
year will be one week longer, starting one week earlier in the fall. School will be closed for Labor Day, Columbus 
Day, Thanksgiving and the day following, the last week of December, Martin Luther King Day, one week in 
February, one week in April, Memorial Day, and two days for professional development. Accounting for these 
holidays and allowing for two days of cancellation due to weather, the school year for students at Bridge Boston 
Charter School will be 190-192 days in length. Student drop-off and breakfast will begin at 7:30 and the regular 
school day will run from 8 a.m. to 3:30 p.m. There will be an early release day for students one day per week at 2:30 
to allow time for professional development and planning for teachers. The overall instructional time for the year 
exceeds 1300 hours.   
 

Our free, extended day programming will begin at the conclusion of school (2:30 on Fridays and 3:30 on other days) 
and will extend until 6 p.m. After-school will be optional for children in grades K1 to 4 and mandatory for children 
in grades 5-8. All children will receive a nutritious snack. The content of the afterschool program will vary according 
to the age of the children. In K1-4, afterschool will largely focus on art, music, drama and play with some electives 
such as jewelry making, knitting, drama, drumming, jazz band, or dance, with the exact electives to be determined by 
student interest, age, and faculty and staff expertise. Starting in 6th grade, students will engage in interscholastic sports 
and sports practices four afternoons per week. 
 

Grade Levels of Admission:  Bridge Boston Charter School seeks to be available to as many children as possible 
while still maintaining a school size that allows students to feel fully known by everyone in the community. In its first 
year, Bridge Boston Charter School will accept students into K1 and K2 with 36 students in each cohort for a total 
of 72 children. Each grade cohort will be divided into two classroom sections, each taught by a fully certified 
teacher, assisted by a Bridge Boston Charter School intern teacher. Students entering K1 will be 4 years of age and 
students entering K2 will be 5 years of age prior to September 1 of their entry year.  A K1 cohort of 36 students 
would be admitted in each of the subsequent years.  At maturity, the school will include 335 students with 36 
students per grade for each of the ten grades, with an average class size of 18 children. The means by which we 
arrived at the number 335 is described in detail in the section Enrollment and Recruitment on page 47. 
 

External Programs:  Bridge Boston Charter School will be a neighborhood school, fully grounded in its 
community with ties to organizations in greater Boston and throughout Massachusetts. We will work with local 
professional schools, universities, and community organizations to arrange for a variety of services for our students. 
Members of our Founding Board have extensive experience with a wide range of external programs, as described in 
the Capacity and Proven Provider sections. Our assembly program will include “live booking” events where local 
artists and musicians come to school to perform for the children. We also anticipate partnering with local 
organizations (such as the YMCA or community colleges) to provide opportunities for parents/guardians at the 
school such as evening classes in ESL, GED preparation, and financial management. We would invite members of 
the general community to participate in these parent/guardian sessions as well.  Bridge Boston Charter School has 
received letters from a number of community organizations indicating their willingness to work with our students in 
such areas as art and music and from other groups that have agreed to help with our full-service programming. 
These partners are listed under the heading Community Partnerships in this section.  
 

Daily/Weekly Organization of Students and Faculty:  Bridge Boston Charter School believes that students 
learn best in small familiar settings with consistent familiar scheduling. Because of this, students up through grade 5 
will generally be grouped in their individual classrooms at their individual grade level. Students will experience 
mixed-age groupings at lunch, recess, weekly assemblies, and during some weekly service projects. The sections 
below outline a typical day from the standpoint of a typical student and a typical teacher. Each day will start with a 
morning meeting which will use the Open Circle curriculum. The language arts block will focus on the importance 
of reading and writing to children, with children, and by children. These blocks will include direct instruction, 
reading and writing workshops, independent reading and reading aloud, small group instruction, and appropriate 
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technology, all adjusted to the individual children and to the grade level. Throughout the day, in each classroom, 
students will be divided into a mix of instructional groups including individual conferences, small group 
differentiated instruction, and independent collaboration among students. These varied groupings will be facilitated 
by the presence in the classroom of both a fully certified teacher and an intern teacher, and by additional support 
from the special education teacher, the Director of Student Services, and administrators. These individuals will be in 
the classroom at various times along with the teacher to provide extra support, opportunities for the teacher to 
engage in non-instructional activities and to allow all adults in the school to get to know children directly. Students 
will have two thirty-minute blocks of recess every day as well as time for music, physical education, and art. As 
students transition into 6th grade, specialist teachers in humanities and social studies, science, math, art, music, 
physical education will take the place of the general education teacher used in the lower grades. Some of these 
specialists (art, music, and physical education) will work with lower school students as well. 
 
Each student will be assigned to an advisor who will be the primary advocate for the student’s needs, speak with the 
parent/guardian at least twice monthly, and write the narrative portion of report cards.  In the earliest grades, 
students will not have private regular advisory meetings, but starting in fourth grade, students will have weekly 
advisory meetings to build relationships, set goals and review student work. There will be a prescribed advisory 
curriculum.  For example, in the first month of school all advisories might be working on goals and expectations and 
in the second month of school, we might work on the issue of how students adjust efforts following feedback. 
 

Intern Teacher Program: Intern teachers will be college graduates who commit themselves to two years of service 
at Bridge Boston Charter School. The intern teacher program will be a unique and important feature that could be a 
powerful model for replication for other Massachusetts schools. Each intern will work with a general education 
teacher, frequently working with small groups of students as assigned by the teacher. Interns will also supervise 
students independently in some settings such as recess, music, physical education, meals, or extended day. In 
addition, each intern will have a specific responsibility such as physical education, technology, or buildings and 
grounds, according to their talents and interests. Interns will be provided with a modest stipend, either housing or a 
housing allowance, and full health insurance and benefits. During their internships, many interns will choose to 
pursue part-time graduate work in education, ultimately leading to masters’ degrees, and many will plan to pursue full 
time opportunities in urban education upon leaving Bridge Boston Charter School. Interns will take appropriate 
MTEL’s before the end of their first year. The interns will be supervised by classroom teachers for their duties in 
individual classrooms and by the Director of Student Services for their non-classroom duties. Americorps has 
pledged to financially support our interns and Boston College School of Education has agreed to work with us on 
securing educational opportunities for our interns. 
 
Supporting Students with a Wide Range of Needs:  Our program will include many flexible ways to support 
students who have a wide range of needs. Many of these are explained in detail in the Curriculum section of the 
prospectus, including the use of Universal Design for Learning, differentiation of classrooms, the use of an I-block 
(as described in Curriculum), and small class size. The benefits of being a full-service school are described below. 
More detailed descriptions of how we will support students with identified special needs and students who are 
English Language Learners are presented in the Special Student Population section on page 43.  
 

Typical Teacher Day: The day at Bridge Boston Charter School will be a mixture of set rituals and routines and 
continued variation of groupings and instructional methods. Our typical first grade teacher’s day might begin at 7:15 
with 45 minutes of preparation for school. During this time she hangs several paintings that students made the 
previous day. She reviews plans for the day, gathers materials, refines plans for the I-block with the special education 
teacher, and speaks briefly with a parent who comes by to discuss coordinating parent/guardian chaperones for next 
week’s field trip. At 8, the students file into the room with the intern teacher who has been supervising breakfast. 
The teacher greets each student individually, after which they go directly to their cubbies to hang their jackets on 
hooks and then take places on the rug for morning meeting. The entire group will meet together for a half hour in a 
meeting that includes calendar math, Open Circle time to discuss the school value of respect, the word of the day, 
the question of the day, and discussion of the plans for the day. Each child will respond to the question of the day 
with information they will later analyze, graph, or sort. At 8:30, she transitions to math, where she begins with a brief 
lesson on place value. She will then work with a small group that is mastering place value by working with 
Digicubes. The intern teacher works with another group of students who are designing a survey they will administer 
and graph into a Venn diagram.  
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At 9:30, the children begin work together with the teacher on ideas for how to make the dramatic play area look like 
a rain forest. The students then move to an activity where they learn to use a website to research rainforest animals, 
then use pictures on the website to make their own sketches of the animals. Later these shapes will be colored, cut 
out, and stuffed to assume three dimensions. During this time, the intern teacher is meeting with the Director of 
Student Services to talk about the children in his advisory. At 10:15, the class moves to recess and a snack outdoors. 
The intern teacher supervises the children outside. Today the teacher goes to a second grade classroom to observe a 
math block. Other days she might use this time to make copies or set up materials. At 10:45, the teacher transitions 
the group to reading. The special education teacher joins the classroom and children move into four different 
groups, one listening and following along to an interactive computerized book, and each of the other three groups 
working with one of the three adults in the classroom. The groupings and the activities have been chosen by the 
teacher the previous day.  
 
At 11:45, the intern teacher returns to the room and leads the children in a music and movement class. The teacher 
is working on plans for the next day’s class. At 12:15, the students move to lunch and recess where they are 
supervised on a rotating basis by interns, administrators, and specialist teachers. The teacher goes to a meeting with 
her collaborative instructional rounds team where she eats her lunch. At 1:15, the students file back in for DEAR 
(drop everything and read). On this day, the Principal is reading aloud to the whole class, while the classroom 
teacher and the intern teacher meet to plan, review the events of the morning, and make final plans for the I-block 
which follows. At 1:30, I-block begins and the students are again in four groups, one working alone and three more 
closely supervised by an adult. This particular day, the teacher is working with four students who need additional 
practice on the concept of zero. At 2:15, the class moves to Writer’s Workshop where the teacher supervises 
individual students who are in various stages of working on creating graphic organizers and storyboards in 
preparation for stories they will write or dictate to the teacher about an animal in the rain forest. At 3:00, the teacher 
helps students each select a book to take home. She begins reading with two of the students while other students 
read alone, read in pairs or read with the intern, as they are able.  
 
The teacher calls the class together for the end of the day meeting at 3:15, where they discuss the day, review two of 
the new concepts they mastered during the day, and discuss the books they have chosen. At 3:30, the teacher says 
goodbye to the students, some of whom are going home and some of whom are going to extended day. This day 
the intern teacher will be supervising extended day. The classroom teacher stays to answer a few parent/guardian 
emails, calls two parents of advisees, reviews and tracks formative assessments for the day, and plans groupings for 
tomorrow’s activities.  
 

Typical Student Day:  A typical second grade student arrives at Bridge Boston Charter School at 7:30 where he is 
greeted by the Executive Director. After they shake hands, he moves to the cafeteria where he eats breakfast with 
his friend. His father leaves him to speak to his ESL teacher about a question and then returns to say goodbye. At 
8:00, he moves with his intern teacher to the classroom, puts his belongings in his cubby and takes a seat in the 
community circle for morning meeting. At morning meeting, he is the calendar helper. He walks the class through 
the familiar routine of making numerous calculations based on the day of the week, the days remaining, the number 
of days that have passed in the school year and the days yet to come. At 8:30, he moves to his reading group. Today 
he is working with the ESL teacher mastering reading aloud a story he started yesterday.  
 
At 9:30, his group transitions to math. After a brief mini-lesson where the teacher reviews geometric shapes, he 
begins working with the intern teacher creating geometric shapes with Geoboards and rubber bands, then naming 
and identifying those shapes in common objects around the room. At 10:30, he is ready to move to recess and a 
snack. He plays with his friends outside, creating a game with imaginary roles based on ocean animals. At 11:00, he 
comes inside for writers’ workshop, where he is illustrating a story he wrote last week about a baby pelican that got 
covered in oil. At 11:45, he goes to music and movement where he learns a new song about the ocean where 
everyone gets to act out an ocean animal.  
 
At 12:15, he moves to lunch where he sees friends from his bus and his little brother. Lunch is followed by more 
recess where he chooses to join a soccer game. At 1:15, he returns to the classroom for DEAR. Today he is reading 
independently with a friend. They take turns reading pages to each other. When DEAR is over, he moves to I-block 
at 1:45. Today he will finish charts he was working on with his measuring group. The charts are bar graphs that 
show their estimates of the measurements of classroom objects next to actual measurements that they did as a 
group. Then he goes to one of the classroom computers and works on a Lexia phonics program.  At 2:15, the 

42 
 



teacher says it is time to work on their ocean projects. His group is working with a group of shells, classifying them 
by color, size or shape and working on a presentation about what the shells tell us about the animals that lived in 
them. At 3:00, he chooses a book to take home and begins to read it.  
 
At 3:15, he goes back to the couch for end of the day meeting where he gives the group a sneak preview of their 
shell project. At 3:30, after packing up, he is dismissed for the day.  He transitions to the after-school program, 
where he first plays outside, has a snack, and then comes inside to work on making a puppet for a show the after-
school will be performing in a few weeks. He then reads several stories with friends and the supervising intern 
teacher. Finally, he joins a group in kinesthetic music group for some enthusiastic singing and dancing to complete 
the day.  
 

The Culture of the School:  Bridge Boston Charter School will be a school that is consistently rigorous and 
academically challenging, while at the same time making our students feel cared for, nurtured, accepted, and when 
necessary, given another chance. The culture of the school will be transformative for the adults as well as the 
children and will be evident from the moment you walk in the door and are greeted by a child who shakes your 
hand, makes eye contact, and introduces himself. Above all, people at Bridge Boston Charter School will share a 
palpable work ethic and a sense that all individuals are valued. Students will know that school is hard, as well as fun, 
that school is their job, and that we expect nothing less than their best efforts every day. In exchange, it will be clear 
to students that the adults in the community hold themselves to the same standards and will do everything they can 
to help students thrive. At Bridge Boston Charter School, the intentional building and maintenance of such a culture 
will be at the heart of our efforts. The culture will be defined by the rules and the rituals, but more importantly by 
the relationships within the school. Our values of respect, mutual responsibility, integrity, empathy, high 
expectations, and our certainty that each child has great capabilities will be shared by all members of the school. 
 

The adult community will be one where the cycle of observation, analysis, and improvement will be a constant 
process. Teachers will engage in communal planning and will strive for a high degree of congruence in curriculum 
and pedagogy across the sections of a grade and across the grades of a school. Faculty will be involved in an every-
other-week “roster review” of all children in the school. Teachers will meet twice weekly in grade level meetings and 
will meet in other groupings as needed to support the individual needs of children. The school will strive to be a 
place where there is both a high level of consensus about our goals and a high level of consensus about how to 
reach those goals (Christensen and Stevenson, 2001).75 All members of the community will actively teach, value, and 
model respect for each other, the importance of hard work, the power of being an active learner, and the importance 
of knowing how to advocate for oneself and others appropriately. Students will be expected to speak in front of the 
school frequently and will be taught how to do that effectively. 
 

Plan for Implementing a School Culture and Norms:  The creation of a culture is a dynamic process, some 
aspects of which are intentionally built at the outset and some of which will only develop over time. The intentional 
process of building the school culture will be well underway before the first day of the school’s operation. The 
school’s administrative team will consist of a group of individuals who are passionate about the mission and vision 
of Bridge Boston Charter School and who share the Board’s sense of the importance of the school’s core values. 
Faculty will be chosen who are also committed to the mission and to the formidable but exciting task of constant 
growth and improvement. Faculty will spend three weeks together prior to the start of school, one in the summer 
and two just before the start of school. Some of this time will be spent specifically sharing the expectations, rituals, 
and norms that will define the school culture and the school day. Some of this time will be spent in communal 
planning of lessons.  
 

The first two weeks of each school year will emphasize rituals, routines, and expectations that help students be 
successful and that sustain a cohesive culture. Students will become familiar with the social benchmarks for their 
particular grade and will learn the expectations that are both developmentally appropriate and consistent with the 
Bridge Boston Charter School culture. Our community will be further developed through all-school assemblies, held 
every other week, school wide nominations and recognition for accomplishments of all sorts, weekly service 
projects, and student presentations (with responsibility for these increasing in an age-appropriate manner over the 
years). Intentional relationship-building among faculty and staff, among students, and between students and staff will 
ultimately be the most important component of the culture. These relationships get built in countless ways.  Bridge 
Boston Charter School will provide the scaffolding to insure that the relationships have the time and place to 
grow—from collaborative planning, to intern dinners, to student meals, to advisory settings, to field trips.  These 
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relationships will flourish for many reasons: in part because we are a small school where many children will remain 
for a ten-year span, because strong, deliberate partnerships with families allow us to know children at a deeper level, 
and because this relationship building will be reinforced through many activities beyond the classroom.  We strongly 
believe that these relationships between students and their teachers are the single biggest determinant of student 
success and of the power of the community.  
 

Our full-service programming will strengthen the culture of our school by breaking down barriers to learning, while 
emphasizing care for each student and family. We will help each child to do his best because he can see the board, 
hear class discussions, play safely with friends who have all their immunizations, get counseling if necessary, and 
have help for his family if they are homeless or hungry for Thanksgiving. Our full-service programming might mean 
grief counseling, helping a child get a spacer for her inhaler so that she can get her asthma under control, or 
arranging for mental health services. Our support grows in complexity to match the complexity of a child’s need. At 
times, such support might involve calls to physicians (with family permission) to interpret what happened in a given 
emergency room encounter and to figure out the appropriate next steps in care. Being a full-service school means 
doing what it takes to help families and children continue to get the most out of school and every-day life.  
 
In February 2010, Mayor Menino and Superintendent Carol Johnson spoke passionately and persuasively about the 
need for a “Circle of Promise” in areas of Roxbury and Dorchester.  When writing about this initiative, the Boston 
Public School website states, “The plan calls for city programs and community organizations to share data and 
become one integrated network that would educate and guide students and families throughout their development 
and education – from birth to college, dawn to dusk.”76  This coordination of comprehensive services in this most 
vulnerable area of the city calls for the kind of skills and experience exhibited by our Founding Board as discussed in 
the Capacity section, Proven Provider Information Sheet, and Founding Board resumes. In addition, this crucial 
coordination of services exactly matches our aspirations for Bridge Boston Charter School.  
 
Philosophy regarding discipline and behavior:  The nurturing and development of the whole child is at the 
heart of Bridge Boston Charter School’s mission. While maintaining high academic standards is of utmost 
importance, as a community we also care about what sort of person a child is becoming. Throughout the school 
experience, children will strive to pass social benchmarks as well as academic benchmarks. Standards of behavior, 
good citizenship, kindness, friendship, inclusivity, and the many factors that go into creating and sustaining a 
cohesive, positive culture will be deliberately taught and modeled throughout the school. Children will be taught to 
respect others, to respect themselves, to advocate for themselves, and to be productive members of the community. 
The strong relationships among members of the community will reinforce the importance of these lessons. These 
deliberate lessons will take place in many ways: through teacher example, through deliberate teaching in the setting 
of the Open Circle Curriculum, through all-school meetings, and through constant, consistent teacher 
reinforcement. Each classroom will have clearly posted community contracts and social benchmarks.  
 
We strongly believe, based on our teaching and institutional experience, that the majority of potential behavioral 
issues can be prevented with such deliberate proactive teaching, with the fostering of strong relationships, with high 
expectations for behavior, and with clear, consistent consequences for infractions. Other disruptive behaviors are 
prevented by careful planning of the day to allow for physical activity, for healthy food at appropriate intervals, and 
by the elimination of various barriers to learning that can be frustrating or anxiety-producing for children, such as 
inability to see the board or difficulty hearing the teacher.  
 
In the inevitable situations where misbehavior occurs, there will be clear consequences and clear expectations that 
appropriate apologies or other restitutions are made. The types of behaviors that result in consequences will be the 
same in each classroom for each grade level. As children get older, the expectations will change, as well the 
consequences, with students being expected to take increasing responsibility for their own choices about behavior. 
Consequences for unacceptable behavior and the definition of unacceptable behavior will vary according to the 
developmental level and ability of each child, whether that difference occurs due to changes that come with 
chronological age and growth or differences that occur due to a specific disability. Students will not be excused from 
following community norms due to a disability, but neither will they endure negative consequences for behaviors 
that are due to a disability. In individual cases, where behavioral issues are a significant component of a child’s 
disability, we will work with mental health professionals and behavioral experts to create a behavioral plan to allow 
for maximal inclusion and minimal disruption. All treatment of students with special needs will adhere faithfully to 
specific guidelines outlined in their Individual Education Plans. The Director of Student Services is responsible 
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for writing behavioral plans for students who find following the school’s discipline code especially 
challenging.  These behavioral plans might involve contracts, daily assessment charts, or behavior 
modification rubrics with built in rewards for positive behavior. 
 
Implementation of School Discipline System:  Our disciplinary philosophy and system will be part of our 
faculty, student, and family handbooks, and part of our teacher training every summer. The first two days of school 
will be devoted to teaching the routines and protocols that will govern our communal and academic lives together. 
Classroom observations and evaluations will include analysis of community dynamics as well as academic success. 
Professional development sessions, within our schoolhouse and with visits to other schools, will explicitly examine 
community dynamics in order to build on and replicate best practices. Every-other-week grade level meetings with 
roster reviews will include time to consider each child’s personal issues as well as academic advances and concerns. 
Each spring, our all-staff meeting will assess our school’s progress in building a strong community with high 
expectations for all members. 
 
The implementation of student discipline will be consistent across the school. For example, students will specifically 
be taught such clear rules as “you can’t say you can’t play,” and that respect for others includes tone of voice, facial 
expressions, and the words we use towards others. Students will not be allowed to tell another student to “shut up,” 
will not be allowed to walk away while an adult is speaking to them, and will not be allowed to engage in any 
disrespectful conduct towards others in the community. The school will have a specific “student reflection area” 
where students will be sent when they need to cool down after an incident, when they need to write an apology 
related to their behavior, when they are excessively disruptive to the learning of others, and where they will go in 
order to earn reentry into the classroom. The specific type of written apology or required steps to gain reentry into a 
classroom will vary with the developmental level of the child and with the type of infraction.  
 
Students who display disrespectful or negative behavior, especially the kind where they have been rude to an 
adult or peer, will be given a conduct detention.  Students in conduct will miss recess period and sit in a 
classroom with the conduct monitors.  In conduct detention, each child will have to write about the 
infraction.  Conduct detention notices will be sent home in the Friday envelope each week.  Students can be 
suspended for different reasons and periods of time.  In order to return to school, there needs to have been a 
meeting and conversation with the parent/guardian, a written apology letter to the entire community, and all 
work must be made up. 
 
Sample behaviors and consequences are listed below.  
 
Sample behaviors that lead to a 
detention 

 Disrespecting a peer by using offensive language or gestures 
 Small-scale vandalism such as writing on a desk 

Sample behaviors that lead to a 
suspension 

 Fighting 
 Cheating or plagiarizing 

Sample behaviors that lead to 
alternative placement 

 Fire setting 
 Bringing weapons or drugs to school 

 
Partnership with Parents/Guardians:  Partnerships with parent and guardians will be vital in the Bridge Boston 
Charter School program. Initial goal-setting meetings, either at school or in student homes, will be held with parent 
and guardians prior to the beginning of school. Parents and guardians will be invited to volunteer and to visit 
classrooms on a regular basis for poetry festivals, read aloud celebrations, music classes, math game mornings or 
other unscheduled time. Students will have a specific advisor who will speak with the parent/guardian prior to the 
start of school and a least twice monthly during the academic year. Elementary students will carry a communication 
folder back and forth every day with their homework and parents/guardians will know to expect a Friday letter with 
information about the school activities and assignments. Electronic communication will be used where possible and 
convenient for families. The school will use the Alert Now system or a similar system to enable rapid simultaneous 
communication with parents/guardians. As previously mentioned, families will be surveyed annually. (A sample 
family survey is is shown in Attachments, page 98.) Parent/guardian feedback through surveys and focus groups will 
be part of our school assessment system. The school will partner with community agencies to provide 
parent/guardian workshops in the evening or to make referrals to job sites such as Strive and Career Collaborative. 
In addition, workshops on parent/guardian-school relationships will help all members of the school develop the 
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most effective ways to communicate with each other. The entire school community, including parents and 
guardians, will gather in celebration four times a year:  an all-school barbeque at the start of school, two musical 
performances, and a closing ceremony at the end of the year.  
 
Gauging Family Satisfaction: All parents and guardians will be welcome members of our family Council, which 
will meet monthly to discuss issues related to school life and other topics of general interest. Our advisors will phone 
each child’s home twice monthly. Progress report nights will take place twice each year. We will gather information 
on annual family surveys to gauge parent/guardian satisfaction and perceived student satisfaction. Middle school 
children will also be surveyed. We will ask parents/guardians to participate in formal exit interviews if they choose to 
leave the school. The result of parent/guardian surveys will be part of how we judge ourselves as a school and those 
results will be part of our comprehensive school “report card.” 
 
Community Partnerships:  Many members of the Bridge Boston Founding Group have had substantial 
experience in creating and maintaining community partnerships that will serve the children in the school. A partial 
list of the partnerships that have been developed at Epiphany School are listed in the Proven Provider Section (page 
148). In order to build the “conveyor belt” of support described above by the mayor, Bridge Boston Charter School 
will initiate relationships with many of the same organizations. Bridge Boston Charter School has already received 
letters of support from many of these organizations including the following: Open Circle; Urban Voices; Step Into 
Art; the Program in Education, Afterschool, and Resiliency at Harvard Medical School; St. Stephen’s Youth 
Programs; AmeriCorps at the Notre Dame Mission Volunteers; Reach Out and Read; Codman Square Health 
Center; Lynch School of Education at Boston College; Codman Academy Charter Public School; and Park School. 
We are immensely grateful for the willingness of these organizations to partner with us as we serve the students of 
Bridge Boston Charter School.  In addition, we have received letters of support from Councilor Mike Ross, Paul 
Grogan of The Boston Foundation, Full-service Schools Roundtable, and Councilor John Connolly. Sample letters 
are provided in the Attachments, page 99.  
 
F. Special Student Population and Student Services 
General Education Classroom: The general education classrooms of Bridge Boston Charter School will be 
beehives of productive activity. There will be individualized attention; grouping and regrouping of students to 
achieve specific educational aims; and varied pedagogy, materials and practices within a single room. All students, 
regardless of disabilities, English language proficiency, or academic background, will have access to the same rich 
curriculum and learning opportunities. Students with special needs will receive appropriate support to help them be 
successful in the general education classroom.  Classroom instruction will utilize the principles of Universal Design 
that call for creating flexible goals, methods, materials and assessments that meet the needs of diverse learners (Rose, 
Meyer, and Hitchcock, 2005).77 Classrooms will be equipped with visual materials, manipulative materials, and 
appropriate technology to offer a wide range of learning activities and teaching approaches. The small class size with 
supervision by two adults (a fully certified teacher and an intern teacher) will facilitate the delivery of appropriate 
instructional support within the classroom under the guidance of the special education teacher. For example, a 
typical reading period in the first grade classroom might look like this: several students are listening to a book on 
tape while following along with printed material; several students are working on  computer-based phonics program; 
three students who are English Language Learners are working through a printed book with the classroom teacher 
who has received required professional development in strategies for teaching sheltered subject matter; some 
children are working with another teacher who is certified in special education; and several students are working with 
the intern teacher creating a story with the use of a story board and other visual and tactile materials. Groups would 
have been chosen by the classroom teacher in accordance with individual needs. In addition to the overall 
commitment to individual attention and respect for different learning styles and needs, the daily I-block, as outlined 
in the schedule, will be a time that allows for reinforcement and practice with various skills or tasks, adjusted for 
individual learners.  
 

Whenever possible, student needs will be met with appropriate accommodations and modifications within the 
regular educational programming. Bridge Boston Charter School subscribes to the belief that children learn most 
effectively in an inclusive, cohesive environment that supports and embraces differences of all sorts including, but 
not limited to, differences in academic and social strengths of individuals. Curriculum and instruction at Bridge 
Boston Charter School will be assessed regularly through ongoing instructional rounds and improvement teams 
which will serve as an impetus for further differentiation and accommodation that will serve to maximize the 
learning environment for all students.  
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Public information sessions related to Bridge Boston Charter School will be held in venues that guarantee physical 
access and will include appropriate interpreters. At these meetings, we will be prepared to discuss the specific 
programmatic aspects that will be beneficial for students with diverse learning styles so that all parents/guardians feel 
confident that the school is prepared to maximize the learning environment for their children. 
 

English Language Learners: Application forms for the lottery will be available in English, French, Spanish, 
Vietnamese, Haitian Creole, and Portuguese. We have chosen these languages to match the populations living in 
Mattapan and Dorchester, but we will provide forms in other languages, as requested. Our school website, when 
fully constructed, will have a direct link to Google translator as well. We will make home visits to all students whose 
parent/guardians are willing to participate and will began our home language surveys at that point. All students will 
be assessed for school readiness using the Brigance Readiness Screen and DIBELS, as described in the Assessment 
section on page 33. Home Language Surveys and LAS links tests will be administered to screen for any students 
with Limited English Proficiency. The LAS links will be administered to children whose Home Language 
Survey indicates a concern about English proficiency. In addition, we will administer the Massachusetts English 
Proficiency Assessment-Reading & Writing (MEPA-R/W) and Massachusetts English Language Assessment-
Oral (MELA-O), as appropriate for students who may have Limited English Proficiency.   
 

Students with Limited English Proficiency will be supported in the regular classroom environment. During the first 
year, at least one teacher at Bridge Boston Charter School will be certified as an English as a Second Language 
teacher and all teachers will complete the necessary hours of training in this area. As the school grows and as we 
better understand the needs of the specific individuals in our school, we will expand our teaching force accordingly. 
We anticipate that the percentage of students who have Limited English Proficiency and their home languages will 
vary according to the location of our school. In the first year of operation, Bridge Boston Charter School will have 
K1 and K2 students only. These students will be in a regular mainstream classroom environment with appropriate 
support for acquiring English language skills. Beginning in first grade, Sheltered English immersion (SEI) within the 
classroom will be provided by a certified ESL teacher for any students with Limited English Proficiency. Sheltered 
content instruction will be taught by appropriately trained regular classroom teachers during the regular school day 
in consultation with the certified ESL teacher. We will also arrange for an adult who speaks that language to meet 
with children daily as needed to clear up any misunderstandings and to ensure that information is being 
appropriately processed. Depending on the language and the ultimate make-up of the staff, this person might be a 
teacher, a member of the staff, or a volunteer tutor.  An afterschool enrichment block will be provided as part of the 
afterschool program for students whose families elect to have them stay for more intensive ESL instruction. The 
general education teachers and the ESL teacher(s) will be paid according to the usual Bridge Boston Charter School 
salary scale, which takes into account educational level and level of experience.  
 
Teaching at Bridge Boston Charter School will be conducted according to the principles of universal design 
and will feature hands-on manipulatives, visual representation, multimedia, demonstrations, adapted text, and 
graphic organizers. Many of these features are considered crucial for students who have Limited English 
Proficiency.78  In addition, teachers will use a range of techniques recommended for students who have 
Limited English Proficiency, but also useful for all learners: consistent classroom management routines which 
are illustrated by charts and lists; additional time and opportunity for practice to increase fluency and 
automaticity; redundant key information about lesson content and classroom procedures; emphasis on 
vocabulary development; use of summarization and paraphrasing to consolidate text knowledge; targeting 
both content and English language objectives in each lesson; and adjusting pace, vocabulary and complexity 
of instruction according to level of English proficiency (Goldenberg, 2008).79 All of these are consistent with 
best practices as outlined in the Sheltered Instruction Observation Protocol (Goldenberg, 2008).80 Excellent 
pedagogical practices will support and benefit all learners at Bridge Boston Charter School.  Bridge Boston Charter 
School will provide ongoing support to students who have Limited English Proficiency through activities such as 
interpreters at the school, materials provided in multiple languages, evening programming to teach ESL, and  use of 
the building by community groups, including cultural organizations.  

Special Education Program: The founding group of Bridge Boston Charter School understands and embraces its 
legal and ethical obligations to provide a free and appropriate public education to its students regardless of handicap 
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or disability. Further, Bridge Boston Charter School understands the right of every child to receive that education in 
the “least restrictive environment.” The enrollment process will be administered in an open, inclusive, fair manner.  
 

All incoming students at Bridge Boston Charter School will be screened with basic developmental assessments and 
teacher-generated assessments as described in the Assessment section, page 30. Parents/guardians will be explicitly 
invited to meet with faculty members, either at the initial home visit or at school if they prefer, to discuss any 
concerns or known health issues. Massachusetts Early Intervention services will be utilized as appropriate. Vision 
screening and hearing screening will occur as part of our full-service programming.  By starting at K1, Bridge Boston 
Charter School will have the advantage of diagnosing learning issues or other disabilities early. This will allow us to 
provide appropriate modifications, accommodations and support at the earliest possible stage of a student’s 
academic career.  
 
Bridge Boston Charter School fully recognizes that not every learning difference is a disability. The first step for 
many concerns will consist of a general education teacher consulting directly with the special education teacher to 
design specific interventions and to monitor the response to those interventions. The faculty will use a systematic 
response-to-intervention model that involves recognition through screening, assessment and monitoring of progress 
and appropriate response, and a hierarchy of intervention, all bolstered by a collaborative problem-solving process 
involving all stakeholders in the process.81  Issues regarding student learning might also arise in the evaluation of 
testing data, from faculty observations, or from parental concerns which would lead to referral to the Student 
Support Team (SST) for further discussion and testing if appropriate. The SST will consist at a minimum of the 
Principal, the certified special education teacher, the Director of Student Services (who will serve as the special 
education administrator), and general education faculty. Other individuals or outside specialists will be drawn in as 
necessary. This team will make a recommendation for the appropriate strategies and the evaluation of those 
strategies for the individual student.  Interventions will be devised and the response to intervention will be assessed. 
Data about the student will be collected by the general education teacher and the special education teacher and 
efforts will be made in conjunction with the SST to ensure that instruction is adequately differentiated. When a 
disability is suspected or when the tiered interventions have not alleviated the issue for the student, the SST will 
recommend to the family that the student undertake a formal evaluation. If the family agrees, the results of the 
evaluation will determine Bridge Boston’s and the family’s course of action. If an issue is identified and the family is 
in agreement, the school will proceed with the development of an Individual Education Plan (IEP) or 504 plan, as 
appropriate. The special education teacher(s) will be the primary author of the IEPs and 504 plans, but these plans 
will be created according to all laws, including the participation of the parent/guardians and the entire IEP team. 
Following the creation of the IEP, the school will ensure that the student is provided with all appropriate 
accommodations and modifications as outlined in the IEP.  
 
The school is committed to providing services to children in the least restrictive environment and will include 
children in the general education classroom for all but the most specialized services. Services will be provided 
outside of the classroom when there is a specific educational or behavioral mandate to do so, such as the provision 
of some type of therapy or the need to address needs that are not addressed in a general education curriculum such 
as the teaching of Braille or the need for a cognitively disabled child to learn basic skills necessary to exist in the 
community. We will have a special education resource room for the provision of such services, but it is our intention 
to include children in the general education classroom to the greatest extent possible. Services in the general 
classroom might include but not be limited to access to classroom aides, tutors, individualized or small group 
support, extended testing time, adaptive technology, or other appropriate modifications and accommodations. 
 
Ongoing evaluation of the special education program, the English Language Learner program, and the success of 
special student populations will be a regular part of the assessment of the school program, as described in the 
Assessment section, page 33. We will use detailed specific, ongoing assessment data for individual students 
including, but not limited to standardized test scores, formal summative classroom assessments, formative 
assessments from teachers, reports from families, and input from community members about behavioral and social 
adjustments. We will look at both the quality of services provided and the level of achievement of special 
populations of students in comparison to other groups of students. Teachers will participate in regular professional 
development in the area of special education. At times this training will be internally generated and at other times will 
utilize outside organizations such as Easter Seals.  
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Special Education Staffing.  The Director of Student Services will act as the Special Education Administrator. 
Based on our initial projections of student needs, we anticipate that approximately thirty percent of his or her time 
will be devoted to special education. This person will be an experienced educator with experience in administration, 
special education, and student services, and will preferably have certification in special education. He or she will 
ensure that the full range of services required by our students, including, but not limited to speech therapy, 
occupational therapy, nursing services, physical therapy, mental health services,  and appropriate assistive technology 
are available to students as dictated by student IEP’s. Bridge Boston Charter School will contract with outside 
organizations for many of these services and will use only qualified, licensed service providers.  
 
Most of the teaching of students with special needs will be done in the general education classroom by the same 
individuals teaching all children. We assume that in the first and second year, about 20 percent of our students will 
have special needs. We based our assumption on the fact that 21% of Boston Public School students receive special 
education services. While we anticipate serving a population at higher risk of special needs, we are also aware that 
many of the most common learning disabilities are not diagnosed until after students are somewhat older and after 
print disabilities have begun to manifest themselves. Therefore, for the first two years, we anticipate that the special 
education teacher will have responsibility for a caseload of 14 to 21 children. The school plans to hire a second 
special education teacher in year 3 and a third in year 5. Special education teachers will be fully certified. We 
anticipate that the percentage of special needs children will gradually reach approximately 25%. These staffing 
calculations are based on the average rate of mild to moderate common disabilities. Should a child with significant 
special needs be enrolled in the school, then the staffing arrangement will be adjusted to specifically serve the 
disability and the need. We intend to begin identifying children with clear special needs such as deafness, significant 
visual impairment, significant cognitive disability, autism, and significant cerebral palsy as early as April following our 
lottery in order to be able to make appropriate adjustments in our budget, staffing, and partnerships as needed. The 
special education teachers will be paid according to the standard pay scale for Bridge Boston Charter School teachers 
which will vary with educational level and level of experience. We have currently budgeted a salary of $60,000 for the 
Director of Student Services.  
 

Nutritional Program: The school will participate in the Federal School Lunch program. Bridge Boston Charter 
School will provide a nutritious breakfast, snack, and lunch for all students, provided by an outside provider who 
will be selected based on their proven record with other schools and with their adherence to USDA guidelines. We 
are particularly interested in providers such as SideKim because of its emphasis on low fat, low sodium options. 
Several possible vendors will be invited to respond to an RFP to maximize our service and minimize our cost. 
Students who stay in the after-school program will be provided with a nutritious afternoon snack as well. Because 
we anticipate that the overwhelming majority of our students will qualify for free and reduced lunch, we currently 
plan to provide free meals and snacks to all our students. Our current projections call for the cost of providing the 
services to students who do not qualify for the Federal School Lunch program to be absorbed in our general 
operating budget.  
 

Ancillary and Support Services: The full-service programming (described in School Characteristics) that 
characterizes Bridge Boston Charter School will strengthen student readiness to achieve success in a rigorous 
academic program by eliminating certain obstacles to learning. Our full-service programming is central to our 
mission.  The nurse will provide teaching and monitoring for specific conditions such as food allergies, asthma, and 
diabetes for selected students as needed. The nurse will oversee the training of all staff to ensure the safe 
management of all student health needs. A health and safety coordinator will be appointed as well. In addition, 
through the many facets of full-service programming, Bridge Boston Charter School will work with families in a 
variety of ways to support the quality of life for the whole family. The school nurse will be employed one quarter 
time in years 1 and 2, half time in year 3 and 4, and full-time thereafter.  
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III. How will the school demonstrate organizational viability? 

A. Enrollment and Recruitment 
School Size: The school size was chosen as the best compromise between the desire for a close-knit 
community and the desire to achieve certain economies of scale in terms of both physical and programmatic 
needs. In its first year, Bridge Boston Charter School will accept students into K1 and K2 with 36 students in 
each cohort, for a total of 72 children. A K1 cohort of 36 students would be admitted in each of the 
subsequent years.  At maturity, the school will include 335 in ten grades, K1-8. There will be a maximum of 
36 students per grade, resulting in a class size of no more than 18 children. While Bridge Boston Charter School 
would be required to fill any vacancies through third grade (half of our grade span), our student enrollment numbers 
reflect our intention to fill any vacancies through fifth grade. (This requirement is in keeping with M.G.L. 71.89.7 (n):  
“Charter schools shall attempt to fill vacant seats up to February 15, excluding seats in the last half of the grades 
offered by the charter school.”) While the school will strive to have as little attrition as possible, in the event of a 
student leaving the school, Bridge Boston Charter School will fill that slot until mid-February in grades K1 through 
grade 3.  We will fill the slot at the beginning of the next year for grades 4 and 5. We have set the school size at 
335 because we anticipate some planned attrition in grades 6 and 7 as we support each individual student in 
pursuing his or her best educational option for high school.  Some students and their families will want to accept 
opportunities to attend independent schools, charter schools, or BPS exam schools with entry at grade 6 or 7.   
 
Year 

 
Grades Total 

students 
K1 K2 1 2 3 4 5 6 7 8 

1 K1,K2 72 36 36         
2 K1--1 108 36 36 36        
3 K1--2 144 36 36 36 36       
4 K1--3 180 36 36 36 36 36      
5 K1--4 216 36 36 36 36 36 36     
6 K1--5 252 36 36 36 36 36 36 36    
7 K1--6 284 36 36 36 36 36 36 36 32   
8 K1--7 310 36 36 36 36 36 36 36 32 26  
9 K1--8 335 36 36 36 36 36 36 36 32 26 25 
             
 
 
Parent/Guardian Support:  As discussed in the Community Served section of this application, members of 
the Bridge Boston Charter School Founding Board are deeply involved in the communities of Mattapan, 
Dorchester, and Boston as a whole and are personally familiar with the need for more excellent schools and 
for more parental choice in these neighborhoods and in Boston as a whole. Prior to submitting our 
prospectus, we collected 260 signatures of support in late July, a number equal to over three times our first 
year enrollment. We felt sure that interest will be even greater, but felt strongly that we did not want to widely 
advertise the school until we were invited to submit a full application. In the few weeks between notification 
regarding finalist status and the filing of this application, we have spoken at three public events in Mattapan 
and Dorchester, and have made arrangements to continue to publicize the school through more community 
meetings. Based on the outpouring of enthusiasm we have witnessed at these meetings, we feel confident of 
our ability to reach full enrollment.  As of this filing, 36 parents/guardians have completed Intent to Enroll 
forms, equal to half our first year enrollment.  
 
Recruitment and Retention Plan:  A draft recruitment and retention plan is in the Attachments, page 69. 
Our school will make a mailing to all students in the Boston district, as is required for proposed schools in 
districts falling into the lowest 10 percent of MCAS scores statewide. 
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Publicity:  The Bridge Boston Charter School lottery will be open to all students residing in the city of 
Boston, but we will try to recruit children who are economically disadvantaged, are English language learners, 
or have special needs. Our publicity efforts will be multi-pronged: 
 
 Traditional print media:  placing informational ads about our school in community newspapers in 

multiple languages and soliciting newspaper stories; 
 Public meetings at churches, community centers, civic centers, and other such sites in Mattapan and 

Dorchester; 
 Direct mailings to lists of community members from mailing lists of local community organizations and 

from other local charter school waiting lists;  
 Flyers at MBTA stations, at grocery stores, at community centers, at churches, at preschool programs, at 

laundromats, at libraries, at health centers, at places where WIC and food stamp programs are 
administered, at after-school programs, at children’s clothing stores, and at other public places; 

 Information tables at street fairs and other local community events; and  
 Once chartered, we will make a request, as provided by law, for a mailing via a third party mailing service 

that will be distributed to the homes of students enrolled in the Boston District.  
 
Through previous work in these communities, many Founding Board members have extensive connections 
to individuals and groups in the area that will assist us in publicizing the school.  
 
Full Enrollment and Full Accessibility:  The school site will be accessible for persons with disabilities. The 
services for students with Limited English Proficiency, the services for students with special needs, and the 
full-service community programming will all combine to make the school accessible to all members of the 
community. Parent/guardian notices will continue to be available in several languages. Interpreters will be 
available at meetings.  
 
Application and Enrollment Process:  The application and enrollment process will be conducted in full 
compliance with state laws and regulations and in accordance with the school’s Enrollment Policy, provided 
in the Attachments, page 82. We intend to make the process as simple as possible by requiring only the basic 
information necessary for contacting a family and for ensuring the appropriate age, residence, and identity of 
the child. There will be no requirements for attendance at meetings, interviews, or any other sort of barrier to 
full participation. We have already launched an awareness campaign and are collecting Intent to Enroll forms. 
We are providing these forms in multiple languages at all public meetings and on our website. Ultimately, 
when our charter is awarded, the completed forms will be used to notify interested individuals of the 
upcoming lottery, to make them aware of public notices, and to continue to promote Bridge Boston Charter 
School. All eligible students who complete an enrollment form will be entered in a lottery that is conducted in 
public, has a disinterested party drawing names, uses random numbers generated through an appropriate 
software program, and was preceded by full public notice given in advance of the lottery. Waiting lists will be 
kept and administered as required. Bridge Boston Charter School will be fully prepared to complete its lottery 
in early March 2011 and will report the results to the DESE in March of 2011. 

 
B. Capacity 
The founding group came together through a strong commitment to serve economically disadvantaged children of 
Boston. Of 15 Founding Board members, 7 have supported the success of Epiphany School as founders, 
administrators, teachers, Board members, and volunteers.  The other members of the Founding Board represent a 
diverse group of individuals with strong ties to the Boston community who share a deep commitment to Boston 
children.  The Founding Board seeks to replicate at Bridge Boston Charter School the keys to Epiphany’s success, 
including high expectations, strong teachers, intern teachers, a rich curriculum, expanded learning time, full-service 
programming, family partnerships, a focus on the whole child, a coherent, strong school culture, and good 
governance.  However, the Founding Board specifically seeks the role of a public charter school, with its attendant 
accountability, ability to be replicated, and role in the public sector.  We also share a strong belief in serving younger 
students in their first academic experience and in partnering with families for extended years.   
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The Founding Board’s 15 members have 307 cumulative years of working in Boston, 212 years of Boston residency, 
252 years of service on various nonprofit Boards of Trustees, and 220 years as educators.  Board members have 
experience in management, finance, development, real estate, law, and governance. Seven Board members are 
teachers and seven have advanced degrees in education. Our Founding Board includes an elementary special 
education teacher who was the 2002 Boston Public School Teacher of the Year. The separate twelve-person 
curriculum design team includes nine prior or current elementary school teachers who have a cumulative 270 years 
of teaching experience.  
 

Some members of the Founding Board have met in various combinations at least once weekly since January 2010, 
often several times each week.  Members have visited sixteen schools (ABCD Head Start, Community Day, Edward 
Brooke, John D. O’Bryant School of Math and Science, Harlem Children’s Zone, KIPP Lynn, Link Community 
School, Lowell Community Charter School, Nashoba Brooks, Nativity Prep, Neighborhood House, Park, Prospect 
Hill, Roxbury Prep, Shady Hill, and Smith Leadership Academy) to gain insight into best practices and to 
understand as fully as possible all aspects of charter school operations. We have worked with the Massachusetts 
Center for Charter Public School Excellence.  The full Board has met monthly since May and will continue to meet 
monthly through the year. The writing of the application was done by Cheryl Alexander, Jennifer Daly, and Ellen 
Williams, in consultation with members of the Founding Board. Michelle Sanchez provided invaluable help with the 
Curriculum section, the Assessment section, and data from Epiphany School, based on her role as Epiphany’s 
Principal. The curriculum was discussed extensively in meetings and individually by the curriculum design team 
described above. In addition, we have received invaluable advice on a number of occasions from Kevin Andrews, 
Headmaster, and the staff at Neighborhood House Charter School and from Meg Campbell, Executive Director, 
Codman Academy Charter School. We have pursued several possible sites for our school with help from many 
sources. 
 

Jennifer Daly, who is a member of the founding group, is the proposed Principal of the school. Ms. Daly is a co-
founder of Epiphany and has served at Epiphany for over 12 years as a faculty member, the initial Principal, 
Director of Outreach, Coordinator of Special Education services, and Dean of Students. Prior to that, she worked 
for a year on the founding of Epiphany School. In these roles, she has created curriculum, participated in hiring and 
supervision, and been involved in myriad aspects of school management. Ms. Daly brings a deep understanding of 
the methods that have been successful at Epiphany and a lifelong commitment to serving urban students. She has 
been a teacher in Roxbury and in Kingston, Jamaica and a youth worker in Roslindale where she worked with youth 
who were involved in gangs. The Founding Board has voted to formally support Ms. Daly for this position. The 
Founding Board feels that the incorporation of Ms. Daly into the senior administration of the school is crucial for 
the success of the school as it attempts to replicate the best aspects of Epiphany’s culture and success. All other 
members of the Founding Board are proposed Board members.  The resumes and statements of interest of the 
following Founding Board members are attached beginning on page 113. 
 
Cheryl Alexander served as President of the Board of Trustees of Epiphany School for four years and has previously 
been a Trustee at Belmont Hill, Fenn, Nashoba Brooks, and Winsor Schools, serving on Board committees related 
to finance, investments, development, strategic planning, and governance. She has an M.B.A. from Harvard 
Business School and previously worked in portfolio management for the Putnam Companies. She has resigned from 
the Epiphany Board in order to focus all of her energies on Bridge Boston Charter School where she will serve as 
President of the Board. Ms. Alexander has been elected to serve in this role by unanimous vote of the Founding 
Board.  

Rev. Zenetta Armstrong is the rector for Church of the Holy Spirit in Mattapan Square and has worked extensively with 
many community groups in Mattapan. 

Torylee Cigna has taught in the Boston Public Schools at the Horace Mann School for the Deaf and Hard of Hearing 
for 32 years. She is certified in special education, holds a masters degree in Education of the Deaf from Smith 
College, and in 2002 was the Boston Public School Teacher of the Year.  

Jennifer Daly’s background is described above. 

Rev. John H. Finley, IV is the Co-Founder and Head of School at Epiphany. He also helped launch Codman 
Academy Public Charter School and Esperanza School, has served on 15 non-profit boards, and taught at Nativity 
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Prep School. He serves as Episcopal Priest associate for a Dorchester parish and lives in Boston. He has vast fund-
raising experience, including being instrumental in raising an average of over $2 million per year for Epiphany 
School and a total exceeding $30 million over the life of the school.   

Cynthia Shelton Harris is in the Air Force Reserves and is currently based at Hanscom Air Force Base where she 
counsels military members and their families. She holds a master’s degree in counseling and previously taught at 
Roxbury Community College. She lives in Dorchester and has a long history of service in the community and in the 
military.  

Danielle Heard is the Assistant Head of the PK-8 Nashoba Brooks School, worked as a teacher for many years, and 
served as executive vice president at the Steppingstone Foundation.  

Paul Karger lives and works in Boston and owns a business in Dorchester. He is a Chartered Financial Analyst and 
has worked extensively in investments. His volunteer work includes the Massachusetts College of Art and Design 
and the Grow Clinic at Boston Medical Center. 

Peter Keating has served on the Epiphany Board of Trustees for 12 years, including 8 years as the founding President. 
He has chaired the development committee and has volunteered countless hours at Epiphany, including working 
directly with children in many roles. He works in real estate in Boston and has founded or worked with six other 
nonprofits in Boston, Roslindale, West Roxbury, and Sharon. 

Makeeba McCreary is a founding partner and CEO of AbeēkaM, a non-profit whose focus is bringing resources to 
underserved youth and their families by supporting corporate responsibility in urban, marginalized communities.  
She holds a master’s degree in education from the Risk and Prevention program at Harvard.  She lives in Roxbury 
and has worked for many groups focusing on Boston children, including EdVestors and Dimock Health Center. 
She is a candidate for a doctorate in education from Columbia University in the fall of 2011.  

Dr. Kay Merseth is a senior lecturer and Director of the Teacher Education Program at Harvard Graduate School of 
Education. She teaches courses on school reform and charter schools and is the author of Inside Urban Charter Schools. 
Her other areas of expertise are teacher education and the teaching of mathematics. 

Dr. Michelle Sanchez is the Principal at Epiphany School, where she previously served as a founding math and science 
teacher and science department head. She holds a master’s in early childhood education and a doctorate in school 
administration from Boston College School of Education. 

Harold Sparrow serves as the Senior Vice-President of Development of the Boston YMCA and previously served as 
the Executive Director of the Roxbury YMCA Family Branch and as the Executive Director of The Black 
Ministerial Alliance of Greater Boston. He has served on eight boards including the Children’s Museum, Save the 
Harbor/Save the Bay, Park School, and Beaver Country Day School, and commissions for afterschool programs for 
Boston and the state.  In 2002, he was the recipient of the Mayor Thomas M. Menino African-American 
Achievement Award. He has a master’s degree in education from Cambridge College. 

James Sperling is an attorney with a specialization in real estate law. He has been involved with a number of 
community organizations related to land issues and education, including serving as President of the Board of 
Trustees of Shady Hill School.  

Dr. Ellen Williams worked for many years as a physician at Massachusetts General Hospital and a faculty member at 
Harvard Medical School. She has served as President of the Board of Trustees for both a school and a YMCA. She 
has been a trustee, a volunteer tutor, and volunteer teacher at Epiphany School. She holds a master’s degree in 
education and is licensed to teach biology, middle school math, and middle school science. She is currently taking 
course work and doing an internship to complete licensure in special education.  
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C. Governance 
Organizational Chart 

 

Governance Structure:  The Board of Trustees will be the legal governing body of the school. The Board of 
Trustees will be composed of 11 to 17 individuals. Most members of the first Board of Trustees are members of our 
founding group. Members will have a range of expertise in education, financial management, law, real estate, 
fundraising, non-profit governance, strategic planning, and community service.  The Board will have members with 
deep roots in the community it serves and will include individuals with diverse backgrounds. The Board of Trustees 
will be led by elected officers including a President, Vice-President, Treasurer, and Clerk.  

The school will be led by an Executive Director who will report directly to the Board of Trustees. The Executive 
Director will have direct responsibility for management, operations, staffing, finances, fundraising, compliance with 
laws and regulations, facilities, transportation, vendor selection, community relations, and all other issues not directly 
related to instructional activities in the school. This individual will also be responsible for the supervision of the 
Principal and will therefore have indirect responsibility for academic issues as well. The Executive Director will also 
supervise the Director of Student Services and will therefore have ultimate responsibility for the areas of guidance, 
nursing, full-service programming, and matters related to intern teachers that lie outside the classroom. The 
Principal, the Director of Student Services, the Business manager (initially 0.25 FTE) and the administrative 
assistant/receptionist will each report directly to the Executive Director. Initially we will contract out data 
management services. In year three when we hire a data manager, that person will also report to the Executive 
Director.  
 
The Principal will be responsible for the all issues related to instructional activities:  supervising the development and 
implementation of curriculum; recruitment, hiring, training, and evaluation of instructional staff; organizing 
professional development opportunities; management of the assessment system; and overseeing student 
performance. The Principal will supervise the teachers and the intern teachers. 
 
The Director of Student Services will be responsible for the supervision of all student services exclusive of 
instruction, including nursing (initially .25 FTE) and the organization and management of all aspects of full-service 
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programming. In the future, he or she would also supervise social workers who would provide mental health 
services. He/she will also serve as the special education administrator. In addition, the Director of Student Services 
will be responsible for the supervision of the intern teachers in all roles that are not related to instructional activities.  
 
As the school grows, the organizational chart will remain generally constant with the following changes: increased 
numbers of general education teachers (many of whom will also have ESL certification) and special education 
teachers, as well as the addition of specialists in art, music, science, and physical education; increased numbers of 
intern teachers; addition of a Data Manager; and increased full time equivalency of the nurse and Business manager.  
The Data Manager will report to the Executive Director. For grades 6-8, we will transition to a model that features 
specialist teachers in language arts, math, science, art, music, and physical education. As the school grows, 
department heads and lead teachers will be identified who will supervise teachers in their departments.  The Business 
manager will eventually assume some portions of the management of operations as well.  
 
The Founding Board has voted to support Jennifer Daly as Bridge Boston’s Principal, due to her extensive 
experience in founding a successful urban school for students in grades 5-8, her expertise in school leadership, her 
deep understanding of the model for the school, and her experience with full-service programming.  The Board will 
also launch an extensive search for a collegial, but strong Executive Director, who will be responsible for all future 
hiring, supervision, and evaluation of all Bridge Boston Charter School employees. He or she will collaborate with 
the Principal and the Director of Student Services in the hiring of people who report to those two individuals.  The 
Board will have no role in daily operations or in future personnel matters, other than its crucial role in ensuring 
evaluation of the Executive Director, financial viability, strategic planning, and adherence to all laws and regulations.  
 
Roles and Responsibilities:  The Board of Trustees will ensure that Bridge Boston Charter School meets statutory 
and regulatory requirements as outlined in the Charter School Administrative and Governance Guide. Further the 
Board will ensure that the school is successful academically, fulfills its role as a full-service community school, is a 
viable organization, and remains faithful to the terms of its charter. Members of the Bridge Boston Charter School 
Board of Trustees will exercise their duty of care, their duty of loyalty, avoidance of conflict of interest, and will 
complete disclosure forms as required for compliance with effective governance. The specific duties of the Board of 
Trustees are outlined in the By-Laws, found in the Attachments on page 74.  The Board will form a Committee on 
Trustees, responsible for the nomination of trustees and officers, mentoring new trustees, periodic review of the 
bylaws, and Board self-evaluation.   
 
The Board of Trustees will be reflective of and consistent with the school’s mission for a number of reasons, 
namely: 
 Trustees will be chosen based on their commitment to the values and mission of the school; 
 Trustees will undergo an extensive orientation program and continued training to ensure both their familiarity 

with the school’s vision and program and their ability to ensure compliance with all necessary regulations 
governing charter schools;  

 Meetings will be held at the school and Trustees will be encouraged to take other opportunities to visit the 
school and participate, as appropriate, in assemblies and school events; 

 All current Trustees have had extensive experience working with organizations that serve children and/or 
working within the communities we hope to serve.  Similar Trustees will be chosen in the future;  

 Trustees will consistently be provided with information about the programs of the school and the success of the 
school which will serve to keep them appropriately informed and closely tied to the mission. 

 
The first president of the Board will be Cheryl Alexander, who is currently on the Founding Board, has played a 
major role in the entire founding process for the school, and has been elected unanimously by the Founding Board 
to serve in this capacity. Ms. Alexander’s background is described in the Capacity section on page 48 and in the 
Proven Provider section on page 148.  Her resume is attached. Future Board leaders and other officers will be 
nominated by the Committee on Trustees following canvassing of the entire Board and discussions with the 
candidates. The nominations will be voted on by the entire Board. 
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The Board will establish a small task force charged with the annual evaluation of the Executive Director. This 
committee will include the president of the Board, the Treasurer of the Board and one to two other individuals 
selected by the Committee on Trustees. The Executive Director will be invited to give input and to make specific 
requests for information and feedback to this committee. Data from a wide variety of sources may be included in 
this process (student outcomes, staff and parent/guardian surveys, financial performance, fundraising, meeting of 
goals of various sorts, etc.) 
 
The Board of Trustees will be responsible for governance and the Executive Director will be responsible for 
management.  These processes will be distinguished from each other based on the best practices outlined in the 
Charter School Administrative and Governance Guide and in keeping with accepted best practices for non-profit 
organizations and charter schools. As a rule, if an action sets a goal, states an expectation, or clarifies a direction for 
the organization as a whole, then it is governance and responsibility rests with the Board. If an action is a way to 
accomplish a goal or carries out an activity, then it rests with the administration.  
 
As examples, the Board sets the goals for the curriculum, but implementation issues such as the choice of specific 
curricular materials, evaluation of the curriculum, and supervision of curriculum delivery reside with the Principal, 
reporting to the Executive Director. Also, the Board establishes personnel policies, provides guidance through the 
budgeting process with regard to compensation, and is responsible for hiring and evaluating the Executive Director. 
Other personnel issues reside with the Executive Director. In addition, the finance committee of the Board will set 
the preliminary budget for the year, in consultation with the Executive Director. Final approval of the budget rests 
with the Board. Managing to and reporting against the approved budget is the responsibility of the Executive 
Director and his or her delegates. Finally, the Board sets goals to inform vendor selection, but the actual selection 
and management of vendor relationships would fall to the Business manager, supervised by the Executive Director. 
 
The Executive Director will be a non-voting, ex officio member of the Board. Other members of the staff may at 
times, at the invitation of the Director or the Board, be asked to attend or present at meetings, but will not be ex 
officio members.  The president of the Board will serve for successive one-year terms. Early in the school year, the 
Committee on Trustees and the president of the Board will discuss the advisability and willingness of having that 
individual serve an additional term.  If a new president is to be elected, the process for succession described above 
and outlined in our By-laws will be followed. The president of the Board will organize and preside over all Board 
meetings, will be responsible for choosing chairs of Board committees, and will be responsible for clear, effective, 
consistent communication with all Board members. The president of the Board will sit on the finance committee, 
the evaluation committee for the Executive Director, and will serve as an ex officio member of all other committees. 
The Board president will be consistently available to the Executive Director for consultation on school matters. The 
president of the Board of Trustees will be the sole public spokesperson for the Board. 
 
Policy Development:  Board members, the Executive Director, or other stake holders may propose new or revised 
policies to the president of the Board.  The president, in consultation with others as needed, will assign the policy to 
an existing or specially created committee where it will be discussed and refined.  A recommendation will be made 
and then the policy will be brought to the full Board for discussion and approval. Board members will be provided 
with written material prior to a meeting in which a policy is to be discussed in order to become familiar with the 
subject and to have the opportunity to seek further information prior to a meeting.   
 
An illustrative example of a policy adopted by the founding group involves the choice of grade levels to be included 
in the proposed school. This topic was discussed thoroughly within a subcommittee of four members and a 
unanimous recommendation was reached. This recommendation along with an explanation for the rationale for the 
choice was communicated to the full Board. Following discussion, including comment by each Founding Board 
member present, the policy to adopt the current grade configuration was unanimously approved at the next 
founding Board meeting.  
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The school will actively seek input from staff, parents/guardians, and the community on proposed policies. 
Depending on the age of the students and the policy being considered, input will be sought from students as well.  
Families will be surveyed each year and when appropriate for other specific decisions, family feedback will be 
solicited through individual communication, focus groups, the annual surveys, and/or parent /guardian meetings.  
Also staff input will be sought through a variety of communication vehicles. The school will have many partnerships 
with community organizations as part of its full-service mission and through the sharing of its facility. Input from 
the greater community will be solicited through these channels and metrics will be kept on full service performance. 
 
Legal counsel and independent auditors will be engaged shortly after the school is chartered and well before school 
opening. We will seek to retain firms with charter school experience and in the case of legal counsel, a firm with 
demonstrated experience in school and special education law. 
 
Board Development:  When the first Board of Trustees is organized, this Board will undergo extensive training 
regarding the responsibilities and procedures related to being a public charter school board, including discussion 
with attorneys and other consultants and training sessions related to governance and general non-profit 
management. This might include seminars or workshops given by the DESE, the Massachusetts Center for Charter 
Public School Excellence, or local universities, as well as consultations with and visits to other schools. Similar 
training will be repeated as new members are added to the Board. These trainings will include, but not be limited to, 
review and discussion of the Board’s charter, its by-laws, policies, annual report, the school’s program, and the rules 
and responsibilities for the Board itself. The Board will set aside specific time annually where the Board and 
committee goals for the upcoming year are set and ongoing Board Development can occur.   
 
The Board will engage in a self-evaluation process every year for the first five years, then bi-annually in the years 
following. The evaluation will focus on directed surveys and interviews that will generate data that can be used to 
increase effectiveness of the Board. This process will be managed by the Committee on Trustees which will report 
its findings and recommendations to the full Board.  
 
As described in our by-laws, Board members will serve for one or two consecutive three-year terms. As the school 
develops and as vacancies occur in the future, the Board will recruit additional high-quality board members.  To do 
so, the Committee on Trustees will analyze the skills necessary for the school’s success, review the backgrounds of 
existing Trustees, canvass for suggestions for new Trustees, and cultivate potential board members through service 
on Board committees and through service to the school in other ways.  In addition, the school will publicize itself to 
community leaders in order to draw future board members from the widest possible pool.  All candidates for board 
membership will engage in thorough discussions with existing board members and with the Executive Director 
about the mission and programs of the school and the responsibilities and time requirements of board service.  Final 
candidates will be voted on by the Board, and final approval will be obtained from the state as required for charter 
schools.   
 
D. Management 
Management structure:  Bridge Boston Charter School created its organizational structure, as outlined in the 
organizational chart in the Governance section, based on models that have been effective at many charter schools, at 
schools where we have served on boards, and at Epiphany School where a number of the Founding Board 
members have worked.  
 
The reporting structure presents an accurate reflection of accountability within the organization. However, the actual 
decision-making process within Bridge Boston Charter School will be heavily team-based and collaborative. 
Beginning before the school opens, the Executive Director and the Principal will seek to build a strong, cohesive, 
collaborative school culture. For example, the Principal will be responsible for decisions about curriculum and 
instruction, but these decisions will be informed by analysis with and by the faculty about the effectiveness of certain 
aspects of the curriculum and pedagogy for certain children. The people who are actually doing the work will join 
together to improve the work and to improve student success. Similarly, while the Business Manager and the 
Executive Director will have primary responsibility for operations and fiscal planning, major decisions will be made 
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in conjunction with the Principal and other members of the instructional team to ensure that all decisions are made 
with the primary goal of serving the children and supporting the academic program. 
 
In order to ensure that the full-service aspects of our mission are fulfilled, we have also provided for a Director of 
Student Services. The Director of Student Services will arrange for a variety of services to break down obstacles to 
student achievement. (This aspect of our program is described in detail in the School Characteristics section on page 
37.) Intern teachers are also a critical part of our model, allowing for more flexible groupings of students, support of 
other faculty members, capacity for service learning, management of many aspects of school life, and on-the-job 
training for future teachers.  
 
Roles and Responsibilities:  The roles of the Executive Director, Principal, Business manager and Director of 
Student Services are outlined above in the Governance section on page 51. Responsibility for student achievement 
will be shared by the Principal and the Executive Director. The Principal will be primarily responsible for curriculum 
and assessment. The Principal will closely monitor the results of student achievement, including results of 
standardized testing, social benchmarks, and academic benchmarks and keep the executive director closely informed 
regarding this information in weekly meetings. The Board will be kept informed of these measures in aggregate.  The 
Principal and the Executive Director will work together to hire teachers specifically suited to the school’s mission. 
The Executive Director will be responsible for the hiring of other personnel and consultants who will initially help 
the school with development, data management, and technology. The Business Manager will be responsible for 
financial management and will work closely with the Executive Director in this role. The Executive Director will 
initially be responsible for most aspects of operations, following the overall goals set by the Board. As the school 
matures, the Business Manager will assume more of these roles and will eventually assume a full-time position. As 
this occurs, the initial data manager will be hired to handle data management. 
 
Policy Development and Implementation:  Throughout the fall and winter of 2010-2011, the Founding Board 
will work to create documents such as draft employee manuals and other drafts of policies and procedures of the 
school. For example, in the development of our by-laws, we gathered samples from other charter schools, revised 
two possible versions, reviewed the versions with our consultants, refined the by-laws further and presented them to 
the full for a vote. A draft of a student enrollment policy, a teacher hiring policy, and a teacher evaluation policy are 
in the Attachments.  The policies will comply with all applicable laws and regulations and will follow the examples 
and guidelines provided in the Opening Procedures Handbook and the Charter School Administrative and 
Governance Guide and the best practices of other schools. 
 
Educational Leadership:  Collectively, the Executive Director and the Principal will create a school culture that 
fosters intense, collaborative, continued improvement of the school’s curriculum and pedagogical methods, based 
heavily on measures of student engagement, student achievement, and student work. The school will adopt an 
instructional rounds model that includes frequent observations, examination of student work, and analysis of how to 
make improvements in the instructional core (City, Elmore, Fiarman, & Teitel, 2009).82 Teachers will use a 
response-to-intervention model where actions taken to change the academic trajectory of individual children are 
carefully analyzed for their ultimate effects. Teachers will also engage in annual review of the curriculum, including a 
one-week summer retreat where the curriculum for each year is reviewed, adjusted, and updated based on data of 
student performance and achievement.  
 
As the primary educational leader, the Principal should be an inspirational, collaborative leader, who maintains a 
warm consistent presence within classrooms and throughout the school, but is also relentlessly driven by data. The 
ideal person will bring out the best in others, help all members of the school community grow and learn, and hold 
everyone in the community accountable for student success. The ideal person will value and stress both academic 
success and the success that comes when our students grow to be active, participatory members of the school and 
of the world.  
 
Human Resources:  Clear job descriptions will exist for every position in the school and responsibilities will be 
well delineated. However, the intimate positive culture at the school will also carry clear expectations that the entire 
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school community collaborates (across defined roles) to ensure the success of the students, the faculty, and the 
school as a whole.  These roles have been defined in keeping with Massachusetts laws governing charter schools and 
in keeping with our own collective experience with best practices at many schools. The staffing chart is listed below. 
 
 Year 1 Year 2 Year 3 Year 4 Year 5 Initial Salary Range

in dollars 
 

Executive Director 1 1 1 1 1 75,000--90,000
Principal 1 1 1 1 1 60,000--70,000
Director of Student Services 1 1 1 1 1 55,000--65,000
Business Manager 0.5 0.5 1 1 1 65,000--70,000
School Nurse 0.25 0.25 0.5 0.5 1 50,000--60,000
General Education Teachers 4 6 8 10 12 45,000--60,000
Administrative Assistant 1 1 1 1 1 30,000--40,000
Special Education Teachers 1 1 2 2 3 45,000--60,000
Separate ESL Teachers 0 0.5 1 1 1 45,000--60,000
Intern Teachers 5 7 9 10 12 17,000
Facilities Maintenance 0.3 0.5 1 1 1 30,000--35,000
 
Staff will be recruited from a great variety of resources including electronic job listing sites, current professional 
contacts, contacts at schools of education, and professional organizations. Because of our emphasis on a strong, 
cohesive culture and intense collaborative work, staff retention will be a priority for Bridge Boston Charter School. 
We will attempt to ensure high retention of faculty and staff through competitive salaries and benefits, through 
extensive professional development opportunities, and through careful attention to quality of life issues in the 
working conditions at the school. Deliberate community building through such mechanisms as retreats, shared 
work, and collaborative planning will help to knit our staff together. Also, when their students succeed, teachers feel 
successful and want to continue to teach in that high-performing school. We are certain that our full-service 
environment will provide children with more opportunities for success and more opportunities for teachers to see 
the results of their hard work. To aid retention, the administration will conduct annual surveys of all faculty and staff. 
Three times a year, we will have all staff discussions for the expressed purpose of suggesting improvements and 
raising concerns. Exit interviews will be conducted with all individuals who leave the school and that information 
will be used to evaluate, and if needed, adjust policies. 
 
A salary scale has been developed based on salaries within Boston Public Schools and other area charter schools and 
is reflected in our budget. Increments will be based on years of teaching experience, level of education, and years of 
service to the school. The Executive Director will be evaluated annually by the Board as outlined in our by-laws.  
The Executive Director will evaluate the Business Manager, the Principal, the administrative assistant and the 
Director of Student Services. The Principal will be responsible for the evaluations of the teachers. The evaluation 
process for faculty members is described more thoroughly in the curriculum section of the application and a draft 
policy can be found in the Attachments page 87.  
 
All members of the faculty will engage in professional development one-half day every week, for 2 additional days 
during the year as a whole faculty, and for two days of allowed leave per year at a time of the individual’s choosing. 
In addition, a portion of the two weeks of summer meetings will focus on professional development. Professional 
development will be focused on particular needs of the school and on particular needs of the individual. Annual 
professional development plans will be established for each faculty member or administrator with specific goals for 
the year and a course of action that will be used to meet those goals.  
 
An ideal teacher for the school will have a passionate commitment to the mission of the school; possess excellent 
content knowledge and excellent pedagogical skills; be experienced in working with urban children; be intensely 
data-driven in the quest for self-improvement and the improvement of student results; have a collaborative 
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approach to working with parents/guardians and co-workers; and understand and embrace principles of Universal 
Design for Learning and the need for differentiation of instruction. 
 
The typical teacher’s day for a general education teacher is described in the School Characteristics section on page 
37. Lunch duty, recess supervision, and dismissal duties will generally be done by intern teachers, administrators, and 
specialist teachers. The after-school program will be supervised by intern teachers. An average teacher’s work week 
will include about 23 hours of direct teaching; 14 hours for planning, grading, meetings, and parent/guardian 
contact; and 3 hours for professional development.  
 
E. Facilities and Student Transport 
Bridge Boston Charter School is pursuing multiple site possibilities in Dorchester and Mattapan.   In our search for a 
site for the school, we spoke with leaders at more than 10 charter schools about their facility needs, real estate 
decisions, and helpful resources they used in developing their schoolhouses. In addition, we spoke with Dwight 
Berg, a consultant who has helped several Boston-area schools secure facilities; spoke with commercial real estate 
brokers at Meredith and Grew; and generated a list of 35 conceivable sites. After careful review, we have narrowed 
this down to a few possible sites.  
 
One of our strongest possibilities is 525 River Street in Mattapan Square at the intersection of River Street and 
Cummins Highway, in a vibrant neighborhood, near a Red Line MBTA station. Bridge Boston Charter School 
would share the site with a Head Start program, elderly housing, and a strong urban church. Since early 2010, we 
have had numerous meetings and extensive conversations with Spiritco, a title-holding company for the Church of 
the Holy Spirit Mattapan.  At this site, we would envision a multistage plan that would involve short-term modular 
classrooms, followed by rental of an interim building, culminating in a long-term ground lease and the building of a 
school.  
 
Bridge Boston Charter School Founding Board members are enthusiastic about this location for a number of 
mission-driven reasons:   
 The size of the parcel could eventually support a 35,000 square foot schoolhouse with a large outdoor 

play space;  
 The prominent location in the community would encourage families with young children to enter the 

Bridge Boston Charter School lottery;  
 The sharing of a large community space devoted to service increases the possibility of significantly 

affecting the neighborhood in a positive way; 
 The proximity to the Mattapan Square MBTA would provide families and faculty members with the 

ability to commute and share in the life of our school; and  
 The flexibility offered by SpiritCo would help the school meet its needs at various stages of growth.  
 The already diverse use of the site aligns with our mission of bridging school and the community.  
 
We anticipate that our building in Mattapan Square could be used as a resource by many community groups for 
meetings and events, thus providing an additional community resource for the neighborhood. Having the school 
location remain the same throughout our school’s life would create a strong and stable identity in the community 
and with our students’ families.  We would welcome the opportunity to be an integral part of this neighborhood 
with its vibrant small businesses, bustling grocery store, and the prospective, beautiful, Mattapan Community Health 
Center.    
 
We are also considering several sites in Dorchester. Locating in the neighborhood which has been home to 
Epiphany for many years will allow Bridge Boston Charter School to share facilities and services with many existing 
partners.  These sites also have a number of positive attributes: 
 They are near the Shawmut station of the T Red Line which would facilitate commuting by our families 

and faculty;  
 Some offer a large play space;  
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 All would allow us to help to positively affect an entire neighborhood; and 
 All offer easy access to many of the social service agencies with whom our prospective Principal has 

worked for over 12 years while serving as the Principal and Director of Student Services at Epiphany 
School. 

 
We do not anticipate building a permanent building for a few years, but in our first year we would begin planning for 
our final schoolhouse. It would consist of an estimated 35,000 SF to serve our planned size at maturity of 335 
students and would include 2 classrooms per grade of 750 square feet each, dedicated classrooms for music, art, and 
science of 750 square feet each, a 1400 square foot library, a 4000 square foot gym, a 3000 square foot dining room, 
spaces for tutoring and small group needs, a nurse’s office, administrative offices, faculty offices, and resource 
rooms, including a special needs resource room.  During this time, we would also fundraise and arrange financing. 
Our detailed conversations with Dwight Berg and with Jug Choksi, CFO of Neighborhood House Charter School, 
suggest that a school such as ours with strong budgetary discipline, fundraising capacity, and strong management 
may well be able to secure financing with New Venture tax credits and bank lending.  Our Founding Board includes 
members with extensive experience in real estate, real estate law, the planning and construction of other school 
buildings, as well as ties to prospective architects we could employ for our schoolhouse.  Very preliminary 
discussions have begun with some potential donors who would like to help us. 
 
Transportation will be provided by Boston Public Schools, with arrangements for students with special needs.  We 
anticipate that our interns will serve as bus monitors to assist and supervise our students.  We expect that some 
families may also use the MBTA or drive, given our proposed location.  All community members, including 
students, parents/guardians, faculty, and visitors, will find Bridge Boston Charter School to be fully accessible, 
regardless of each individual’s physical needs.  
 
F. School Finances 
Fiscal Management:  The Board of Trustees is responsible for financial oversight of the school, with 
management by the Business Manager, under the supervision of the Executive Director.  The Board will elect a 
Treasurer with experience in finance or accounting, who will chair the Board’s standing Finance Committee. This 
committee will be comprised of Trustees and other individuals knowledgeable about financial issues.  The Board 
President will serve ex officio on this committee.  The Finance Committee will work with the Business Manager and 
Executive Director to complete the following:  
 develop an annual budget for approval by the full Board;   
 analyze the School’s progress on the current budget and cash position at least quarterly;  
 ensure the successful completion of annual audits and annual reports; and  
 address policy issues related to the financial health of the school. 
 

The Executive Director is responsible for the following:  
 daily management of the school’s finances;  
 supervision of the Business Manager, who is responsible for development and adherence to the budget;  
 fundraising;  
 compliance with all regulations and laws;  
 annual audits; and  
 preparation of the school’s annual report.   
Jointly the Executive Director and Business Manager will meet regularly with the Treasurer and Finance Committee 
to review financial issues, including the preparation and presentation of a financial report at each meeting of the 
Board of Trustees.  Close attention will be paid to variances from budget, to cash flow trends, and to any 
suggestions from our independent auditor. 
 

The Business Manager, who will have specific background and experience in finance and accounting, is responsible 
for the following: daily accounting functions, including payroll and benefits; accounts payable; insurance; banking; 
competitive bidding; cash flow; adherence to laws and regulations; procurement of equipment and supplies; 
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procurement of services, such as transportation from BPS for daily bus service, transportation for field trips, and 
food service; and the budget process.   The input of the Principal and Director of Student Services will be critical for 
the development of the budget in the areas of instruction and social and health services.  The Business Manager and 
Executive Director will meet at least weekly to discuss budget and financial issues. 
 

The Executive Director and Business Manager will establish policies based on generally accepted accounting 
principles and the Recommended Fiscal Policies and Procedures Manual of the Charter School Office. In addition, they 
will select a highly regarded accounting program, such as Quick Books, to maintain our financial records.  The 
Executive Director will sign checks up to $2,500, with the Business Manager co-signing checks between $2,500 and 
$5,000.  Above this amount, the Treasurer will co-sign checks.  Monthly bank statements will be sent to the school 
with copies to the Treasurer, who will also have on-line access to the account.  All financial operations and records 
will be password-protected and backed up off-site.  Expense reports for the Executive Director will be reviewed and 
signed off by the Treasurer or the Board President. Bonding insurance will be obtained to protect against any losses 
from financial irregularities, and directors’ and officers’ insurance will be secured.   Inventory will be maintained of 
the school’s property, including computer, printers, and other assets.  A policy to carefully monitor petty cash will be 
developed.  The Executive Director and Business Manager will review disbursements monthly to begin and at least 
quarterly, as fairly small, but regular, expenses to a vendor can aggregate to represent a significant total expense. 
Finally, the Executive Director and Business Manager will always have contingency plans to identify areas where 
expenses might need downward adjustment or, conversely, areas where additional investments would be most 
beneficial if fundraising exceeds expectations. 
 

Operating Budget and Budget Narrative:  To ensure the success and sustainability of Bridge Boston Charter 
School, our finances must be responsible, conservative, and transparent.  Our main programmatic goals are to 
ensure small class sizes with highly qualified teachers, to provide social and medical services through community 
partnerships, to support partnerships with our students’ parents/guardians, and to share best practices with other 
schools.  To develop our initial budget, we leaned on the experience of Founding Board members at Epiphany 
School; the experience of other schools, including generous discussions with the leaders of several other Boston 
charters, and extraordinary help from Jug Choksi, Chief Financial Officer at Neighborhood House Charter School, 
and Barb Fletcher, Assistant Business Manager at Epiphany School; resources from MCCPSE; and a review of 
current market costs.  Our fiscal year will extend from July 1 through June 30 of the following calendar year. 
 

Our budget for our pre-operational year and Years 1, 2, and 3 can be found in the Attachments on page 67.    
A summary follows: 

Bridge Boston Revenue Forecast in Dollars 
 

 Pre-opening
3/11-6/11 

FY2012 FY2013 FY2014 

State Tuition        850,000 1,274,000 1,699,000 
State, Fed Grants 100,000 205,000    155,000    204,000 
Fund Raising   85,000 165,000    225,000     325,000 
Total Revenues 185,000 1,220,000 1,654,000 2,228,000 

 

Bridge Boston Expense Forecast in Dollars 

 Pre-opening
3/11-6/11 

FY2012 FY2013 FY2014 

Instruction 481,000 659,000 971,000 
Student Services 162,000 208,000 268,000 
Administration 106,000 273,000 314,000 378,000 
Facilities 34,000 127,000 188,000 260,000 
Other, Contingency 33,000 164,000 245,000 324,000 
Total Expenses 173,000 1,206,000 1,615,000 2,200,000 
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Pre-Opening Period (3/11-6/11):  In our pre-opening period, March 2011 through June 2011, our revenues 
center on federal start-up grants estimated at $200,000 (which we expect to receive in tranches throughout calendar 
year 2011) and fundraising.  Our fundraising capacity is described below and in the Capacity section on page 48.  
Our expenses are centered on salaries for three positions: our Executive Director, who will focus on facilities, 
fundraising, and myriad opening procedures; our Principal, who will focus on our initial curriculum and the hiring of 
our faculty; and our administrative assistant who will organize lottery materials, family and student forms, and details 
related to facilities, materials, and supplies.  Stipends will support consultants to advance our technology, 
development, and accounting needs until the start of our opening year, FY 2012.  In addition, several Founding 
Board members are committed to focusing much of their time on Board development, fund raising, community 
outreach, facilities, and legal issues.  We will also begin to purchase or rent some of our infrastructure: $10,000 for 
software and copier leases, $5,000 for servers, routers, and wiring (also in years 2 and 3), $6,000 for our phone 
system, and computers for each administrator and teacher and four desktops and a printer for each classroom.  We 
hope to receive furniture from Furniture Trust, a source for nonprofit organizations, but include costs of $550/staff 
member if necessary.  Some of our tasks are detailed in the Action Plan, which follows.    
 
First Year:  In our first academic year, July 2011 through June 2012, our revenues are expected to reach about 
$1.2M, chiefly from state tuition, estimated at $11,800/student for our 72 students, and facilities support of 
$893/student.  The rest will come from the remainder of an estimated federal start-up grant; funding from Title I 
(estimated at $600/eligible student); special education support ($7500/school, grant code 274, and $535/child, grant 
code 240); nutritional support (estimated at $5.09/student X 191 days); and an estimated $165,000 in fundraising 
support (discussed below).  We assumed that 75% of our students will qualify for Title 1 and 21% may have special 
needs. We used the nutritional support estimates for our daily breakfast, lunch, milk, and snack service from 
DESE83 and the assumption that 75% of our students qualify for free and reduced cost meals, half of which fall into 
each category.  (To prevent division between students, Bridge Boston hopes to pay for food service for all students 
without designating food tickets for students whose families might be able to pay.)  A comprehensive array of 
medical and social services will be provided to our students as part of our full-service programming and will be 
provided by a host of local agencies, some of which are listed in the School Characteristics section on page 37. 
These collaborations do not directly affect the budget, but do allow us to do essential work that we could not 
otherwise do within our budget parameters.  Our full-service programming costs relate to the salary for our Director 
of Student Services, our nurse, and an estimated $5,000 in year 1 for transportation and costs not covered by agency 
partners and/or families.   
 
Our expenses in our first academic year are estimated at $1.2M, centering around our four classroom teachers; 5 
intern teachers; a special needs teacher; a Director of Student Services (who will also serve as the Special Education 
Administrator); our Executive Director and Principal, both of whom will interact with students each day; a full-time 
administrative assistant;  a part-time nurse ($35/hour); our Business Manager ($35,000 for ½ time); facilities 
maintenance professional or service; and contracted development, data management, and technology specialists.   
We expect instructional services to comprise about 40% of our total expenses and student services to total another 
14% of expenses.  Facilities costs will total an estimated 10% of expenses, including rent estimated at $12/SF, 
compared to the $10/SF currently charged for the space we are most actively considering; 1/3 time for a 
maintenance professional; utilities estimated at $2/SF; and lean maintenance costs extrapolated from Epiphany 
School.  Our administrative expenses will peak as a percentage of total expenses, at about 22%, and decline in future 
years as our student body expands.  
 
We expect to show a small operating surplus, estimated at about $12,000, even after accounting for start-up 
expenses, budgeted at $700/student for instructional materials (including for sports and music), texts, furniture; 
expansion of our phone system, server, software, array of technology equipment, and copiers; and our initial library.  
Again, we hope to have furniture help from Furniture Trust and, perhaps, technology equipment help from 
corporations which might be updating their equipment and willing to donate lightly used gear to us.  We assume that 
we will contract for some special needs services (occupational, physical, speech, or neuropsychological support), 
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such as from Easter Seals or Walker, or employ part-time aides, with an initial estimate of $25,000 for year 1, and a 
separate $15,000 estimated for assessments.  We assume $5,000 for field trips, an important part of our curriculum.  
Professional development is critical to our excellence, so we assume $12,000 in year 1 to support our eleven teachers 
and Principal, and an initial $5,000 in general education assessments to begin our data-driven assessment system.  
Parent/guardian meetings, dissemination, and community civic activities are very important to us, so we have 
assumed $6,000 in related expenses in our budget-strapped year 1 (with subsequent significant increases), which may 
include interpreters and translation services, if volunteers are unavailable, ads, fliers, publicity, and welcoming food.            
 
Second Year, 2012-2013:  Our second year revenues are expected to increase by 33% to $1.7M. For our initial 
three years of operations, we have assumed flat state tuition and facilities payments per student, as our state budget 
may well remain under pressure.  In year two, however, our student body grows to 108 students, which increases 
revenues for total tuition payments (including facilities), as well as federal reimbursements for Title I, special 
education, and the meals program.  To be conservative, we are not forecasting additional federal start-up grants, 
despite the hope that Massachusetts will successfully apply for additional federal support.  We expect to be more 
successful in fundraising, and estimate about $225,000 in individual and foundation support. 
 
Our expenses increase as we assume 3% raises, add two general classroom teachers, two intern teachers, furnish two 
more classrooms, expand our rental costs, and add slightly to our maintenance professional’s hours of service.   We 
add a half time ESL teacher ($27,000 for half time).  Our estimate for contracted services for our special needs 
students proportionately expands, as does our estimate for full service programming residual costs, general 
education assessments, and field trips.  Our special needs assessment cost estimates remain flat, as we take in half as 
many new students as we did in year 1, balanced by the likely need to perform assessments on some students after 
we have observed them for a longer period of time.  We significantly expand our estimates for professional 
development, parent/guardian outreach, dissemination, and civic activities, in concert with our school’s goals.  We 
assume a contingency of $25,000, 1.6% of estimated expenses. In year two, instructional and student services total 
54% of our expenses, our facility an estimated 12% of our expenses, and administration declines to 19% of our 
expenses.  We expect to show a small operating surplus, estimated at $39,000, in addition to our contingency.  If the 
MA DESE secures additional federal start-up grants, our operations will include more flexibility. 
 
Third Year, 2013-2014:  In year three, we anticipate a 36% increase in revenues to $2.2M.  Since our enrollment 
expands to 144, total tuition payments (including facilities), as well as federal reimbursements for Title I, special 
education, and the meals program increase.  We again include no federal start-up funds.  We anticipate $325,000 in 
individual and foundation operating support. 
 
Our expenses increase as we assume 3% raises again, add 2 general classroom teachers, 2 intern teachers, a second 
dedicated special education teacher, a data manager ($60,000), furnish 2 more classrooms, expand rental costs, add 
to our nurse’s time (to half time), and make our ESL teacher, Business Manager, and maintenance professional full-
time.  We again assume a $25,000 contingency.  We again increase our support for professional development, 
outreach to parents/guardians and our neighborhood, and dissemination activities to other educators.  By year 3, 
instructional and student services account for 56% of our total expenses, our facilities costs for 12%, and 
administrative costs for 17% of our total.  We forecast a small operating surplus, estimated at $25,000 in addition to 
our contingency. 
 
Recap on Revenues:  Total revenues in Year 1 are estimated at $1.2M and are expected to increase by 33% in 
Year 2 and another 36% in Year 3 as our student population expands.  Our budgets are built around flat state tuition 
per student at the FY 2010 level for Boston of $11,800.  We assumed a total of $200,000 in federal start-up grants, 
paid only in calendar year 2011.  We assumed a facilities payment of $893 per student, remaining flat each year at the 
FY 2010 rate.  We conservatively assume that 75% of our students will qualify for Title I grants, 20% will have 
special education support, and 75% will qualify for free or reduced cost lunch.   
 
Fundraising:  Our budget includes philanthropic support ranging from $85,000 in our pre-opening year to 
$325,000 in our third year, based on pledged support of our Founding Board members, our robust experience in 
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development, and feedback from possible supporters.  Our Founding Board includes many individuals with 
fundraising experience spanning many years and organizations, resulting in extensive networks of contacts.  Five 
Founding Board members who will be fundraising for Bridge Boston have led similar efforts for Epiphany School, 
which has recently garnered well over $2M each year in philanthropic support.   While Bridge Boston Charter 
School is modeled on the best practices and experience at Epiphany School, we will also appeal to additional 
supporters who will embrace our role as a public K1-8 school.  One of our Board members works professionally to 
build corporate support to address urban needs.  Our prospective Principal is extremely well known to several 
philanthropic organizations, including Amelia Peabody Foundation and the Barr Foundation, among others.  Several 
grant applications will be complete and ready to file immediately if we are granted a charter.  We have had a series of 
conversations with several organizations that could help Bridge Boston Charter School students, including the 
Boston Foundation, the Smith Family Foundation, and others. Our Founding Board is highly confident in our 
fundraising estimates, including existing pledged support.    
 
Recap on Expenses: Total expenses are estimated at $185,000 in our pre-opening period, $1.2M in Year 1 and 
are expected to grow with revenues, by 34% in Year 2 to $1.6M and another 36% in Year 3 to $2.2M as we add 
teachers and student services.  Our expenses will focus on the interaction between gifted teachers and our students 
and our support for student’s medical and social needs that hinder their success.  We will spend another cumulative 
$205,000 on start-up instructional technology, supplies, materials, and capital equipment (if we are unable to find 
donated furniture and/or technology equipment).  Our staffing levels and anticipated compensation levels for each 
position are noted in the Management section (page 54), which we believe reflects competitive charter school 
compensation.  We intend to offer a published salary scale for faculty to increase transparency.  Interns will be paid a 
small stipend, as well as a housing allowance and health insurance, and will receive AmeriCorps grants.  We budget 
health insurance expenses paid by the school of $6,000 per staff member, which includes the expectation of cost 
sharing, a blend of single and family staffers, and an assumption that some staff members will be insured through 
spouses or partners.  We included an initial 2% match of 401K contributions.  In our early years, we expect to 
include consultants for development and technology needs.   
 
Balanced Budgets:  Balanced budgets are essential for Bridge Boston Charter School to serve our students for 
the foreseeable future.  At the same time, our mission is important and clear:  we believe that we exist only to serve 
our students and our families as fully as we are able and to participate in disseminating best practices as robustly as 
we are able.  We believe that operating reserves should be maintained for near-term use by the school to provide 
students with expanded services, to support students who have extraordinary needs, and to ensure that we have 
small classes, excellent teachers, best practices, and strong dissemination efforts. Our small cumulative operating 
surpluses are budgeted at $89,000 through FY 2014, with cumulative contingency reserves estimated at $50,000.  A 
separate 501(c)(3) organization will seek donor support to build our permanent schoolhouse. 
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G. Action Plan 
Action Plan Key: FB=Founding Board; BOT=Board; ED= Executive Director; SA=Senior Administrator; 
BM=Business Manager; C=Consultants; P=Principal; T=Teachers; CG=Date charter is granted; SS=Director of 
Student Services 

Task/Planning Area Primary 
Responsibility 

Secondary 
Responsibility 

Start 
Date 

End 
Date 

GOVERNANCE     
Recruit and nominate new trustees BOT ED CG 9/1 
Finalize job description for ED BOT  CG 3/1 
Recruit and hire ED BOT  CG 3/15 
Transition to governing Board BOT  CG 3/15 
Create and Approve Policies BOT  CG 5/1 
Elect Officers, form committees BOT  CG 4/1 
Develop Board calendar for year BOT  CG 4/1 
Send Trustee information to DESE BOT  3/1 3/1 
STUDENT ENROLLMENT     
Finalize enrollment form & flyer FB  CG CG 
Identify community partners FB BOT/ED CG 9/1 
Work to generate awareness FB  CG 3/10 
Hold information sessions FB  CG 3/10 
Gather intent to enroll forms FB  CG 3/10 
Finalize lottery participants FB BOT CG 3/10 
Plan public admissions lottery SA BOT CG 3/10 
Confirm acceptances SA BOT 3/10 3/10 
Send enrollment report to DESE ED BOT 3/15 4/1 
Initiate parent/guardian action committee ED SA 3/15 7/1 
Issue family handbook ED SA 4/1 8/1 
Request student records ED SA 6/1 6/15 
Receive student records ED SA 7/1 8/15 
Conduct family home visits P/SS T 7/1 8/15 
ADMINISTRATION     
Create opening documents for DESE ED BOT 4/15 8/15 
Finalize job descriptions ED BOT CG 4/1 
Hire Senior Administrators ED BOT CG 5/1 
Develop student data base ED BOT 5/1 7/1 
FACILITIES     
Finalize site BOT SA 3/1 6/1 
Negotiate, sign lease, insure property BOT SA 3/1 6/1 
Secure RFP & monitor renovations   ED BOT 3/1 8/15 
Inspections, receive occupancy cert. ED BOT 7/1 8/15 
Create list, schedule for purchases ED BOT 3/15 6/1 
Prepare systems, phone, furniture ED BOT 5/1 8/15 
Hire janitorial services ED BOT 7/1 8/1 
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Task/Planning Area Primary 
Responsibility 

Secondary 
Responsibility 

Start 
Date 

End 
Date 

FUNDRASING     
Establish foundation, 501c3 BOT  3/1 5/1 
Develop strategy, materials BOT ED 3/1 5/1 
Research possible donors, foundations BOT ED 3/1 9/1 
Submit grant proposals ED SA 3/1 9/1 
Plan and host fundraising events BOT ED 3/1 9/1 
PERSONNEL     
Finalize org chart, job descriptions ED/P  CG 5/1 
Advertise job descriptions ED/P  CG 7/1 
Finalize hiring policies & procedures ED BOT CG 4/1 
Design benefit plans ED  CG 4/1 
Recruit and hire Business manager ED  5/1 7/1 
Recruit and hire teachers ED/P  3/15 7/1 
Recruit and hire intern teachers ED/P  3/15 6/15 
Plan for substitute teachers ED/P  6/1 8/15 
Negotiate and hire contracted services ED SA 5/1 7/1 
Create professional development plan P ED 6/1 8/1 
Plan and hold staff orientation ED P/T 6/15 7/1 
Develop staff handbook ED/P SA 3/15 5/1 
Define evaluation polices & procedures ED/P  3/15 5/1 
INSTRUCTIONAL PROGRAM     
Develop curriculum, lesson plans P/T ED 4/1 8/1 
Develop scope and sequence P/T ED 4/1 7/15 
Develop in-house benchmarks P/T ED 4/1 7/15 
Purchase materials P BM 7/1 8/1 
Create student handbook, conduct code P/T ED 4/1 6/1 
Develop assessment procedures P/T ED 4/1 6/1 
Develop class configurations, teams P/T ED 8/1 8/15 
Organize after school program P ED 7/15 8/15 
FULL SERVICE PROGRAMMING     
Recruit and hire Dir. of Student Services ED  3/15 5/1 
Identify community partners SA/SS/P ED 5/1 7/1 
Finalize agreements w/ community ptrs. ED/SS SA 6/1 8/1 
Develop scheduling w/in school day SA/SS P/T 6/1 8/1 
Develop metrics to measure services SA/SS ED 6/1 8/1 
Plan family programming SA/SS ED 4/1 8/1 
SPECIAL STUDENTS     
Identify students who are LEP P ED/SA 4/1 8/15 
Identify known special needs P SA 4/1 8/15 
Acquire student records from agencies P/SA ED 4/1 8/15 
Define known service requirements P/SA ED 4/1 8/15 
Develop interim plans for support P/SA ED 4/1 8/15 
Hire or contract with providers SA ED 7/1 8/15 
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Task/Planning Area Primary 
Responsibility 

Secondary 
Responsibility 

Start 
Date 

End 
Date 

Identify secure supporting materials P/SS ED 7/1 8/15 
Identify students needing assessments P/SS/T ED 4/1 8/15 
FINANCIAL MANAGEMENT     
Develop financial policies ED/C BOT 3/1 5/1 
Define signature policies ED BOT 3/1 3/15 
Open bank accounts C ED 3/1 3/15 
Purchase & set-up accounting software C ED 3/15 4/15 
Design accounting form, reports C ED 3/15 4/15 
Establish payroll C ED 3/1 3/15 
Contract insurance C ED 3/1 7/1 
Develop cash flow plan BM ED 4/15 9/1 
HEALTH AND SAFETY     
Recruit and hire nurse SA/SS ED 5/1 6/1 
Organize nurse office, health records SS ED 8/1 8/15 
Ensure completion of health records SS ED 8/1 8/15 
Create health and safety handbook SS ED 6/15 8/1 
Conduct staff first aid training SS ED 8/1 8/15 
Appoint safety officer ED  8/1 8/15 
Install building safety equipment SA ED 8/1 8/15 
Develop fire drill policy, exit routes SA ED 8/1 8/15 
Complete fire and building inspections SA ED 8/1 8/15 
TRANSPORTATION     
Determine transportation needs BM ED 7/1 8/1 
Work with BPS to develop bus routes BM ED 7/1 8/1 
Develop individual transport plans BM ED 7/1 8/1 
Communicate transport plans to families BM ED 8/1 8/15 
FOOD SERVICES     
Define requirements ED SA 4/1 5/1 
Identify possible vendors ED SA 4/1 5/1 
Identify students eligible F/RP lunch ED SA 4/1 5/1 
Contact DESE re F/RP lunch ED SA 4/1 5/1 
Issue RFP for food service ED SA 4/15 5/15 
Select vendor, sign contract ED SA 5/15 6/15 
Develop food service policies ED SA 7/1 7/15 
Send food service information to families ED SA 8/1 8/15 
AFTER SCHOOL PROGRAMMING     
Develop Programming ED/P/T SA 7/1 8/15 
Communicate Plans to Families ED SA 8/1 8/15 
Identify students choosing AS program ED SA 8/1 8/15 
Identify AS staffing ED SA 8/1 8/15 
FOUNDATION OF CULTURE     
Plan opening barbeque P SS 8/1 8/15 
Select music/readings for 1st assemblies P SS 8/1 9/1 
Plan parent/guardian drop-in times P SS 8/1 9/1 
Plan intern teacher dinners P SS 8/1 9/1 
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IV. Faithfulness to Charter 

A. Process 
Shortly after receiving a charter, the Board of Trustees will establish a task force to begin work on the accountability 
plan for the school, which will “define the school’s internally set performance objectives and how progress toward 
these objectives will be measured.”84  The task force will include the president of the Board, the Executive Director, 
the Principal, the Director of Student Services, at least two other Board members, one teacher and one 
parent/guardian. The process will be managed by the Executive Director with oversight by the president of the 
Board. Prior to opening, the school plans to select a commercially available data management system for schools 
such as Power School or Rediker.  During the planning period and early in the first year of operations, the school 
will gather results of initial assessment and screening results to form a baseline for each student. That baseline data, 
information from accountability plans of other charter schools, and information from district schools will be used to 
develop a realistic, but ambitious accountability plan. The committee will begin its work once staff have been hired 
in the spring of 2011 and will substantially complete its work by January of 2012. After review by consultants, the 
committee will submit a draft plan to the full Board for approval at a regularly scheduled meeting, well in advance of 
the end-of-the-fiscal-year deadline.  The accountability plan will focus on the first 5 years of the school. Subsequent 
plans will differ as the school and our students mature. For example, plans for placement into rigorous high school 
programs and plans for graduate support are part of our long range plans, but will not be part of our initial 
accountability plan. Similarly, while MCAS results will be an important measure over the long-run for our school, 
our students will not receive their first MCAS results until the start of our fifth year of operation. Because of these, 
we will rely more heavily on other assessment measures for the first five years. The school will initially contract with 
an individual to set up and manage the program. 
 
B. Accountability Plan Objectives 
1) Academic Success 

Objective Measure 
Bridge Boston students will demonstrate 
academic success as measured by norm-
referenced testing 

80% of students will show more than a year of 
improvement on norm-referenced tests such as the 
NWEA MAP or the Stanford 10. (MCAS is not included 
because our first MCAS results will not be available until 
the beginning of our fifth year of operation.) 

Bridge Boston students demonstrate 
proficiency on academic and social 
benchmarks. 

80% of students will pass appropriate academic and 
social benchmarks. 

The Bridge Boston Charter School curriculum 
is documented and articulates what students 
must know and be able to do to meet state 
standards. 

 An independent outside team will review a portion of 
the curriculum annually to assess the quality of the 
curriculum and its alignment with state standards . 

2) Organizational Viability 

Objective  Measure 
Bridge Boston Charter School will 
maintain rigorous and transparent 
financial management. 

1. There will be an absence of material or repeated audit 
findings by a qualified auditor. 

2. Each year the school maintains adequate cash flow, 
consistently operates within its budget, and 
demonstrates a history of positive net assets. 

Bridge Boston Charter School implements 
the student recruitment, retention, and 
enrollment process intended in the 

1. The school maintains a waiting list at all times equal to 
15% of the school population. 

2. The school has at least an 80% retention rate for all 
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charter. students and for all sub-groups of students as outlined in 
the retention and enrollment plan. 

Bridge Boston Charter School Board of 
Trustees will demonstrate effective 
governance. 
 

1. The Board has a quorum at 90% of its meetings. 
2. 90% of Board members make an annual gift to the 

school. 
3. Board evaluations will confirm that the Board operates 

in compliance with the open meeting law, follows 
Roberts Rules of order, follows procedure for executive 
session, and minute taking for meetings. 

3) Faithfulness to Charter 

Objective Measure 
Bridge Boston Charter School eliminates 
barriers to learning through full-service 
programming 

1. 80% of students receive vision screening. 
2. 80% of students receive hearing screening. 
3. 80% of parents/guardians surveyed say the school has 

been or would be helpful to them in obtaining needed 
services. 

Bridge Boston Charter School will build 
strong relationships with its 
parents/guardians 

1. 80% of parents/guardians surveyed will state that they 
receive regular communication from the school. 

2. 80% of parents/guardians surveyed will state that they 
feel included in the life of the school. 

3. 80% of parents/guardians will report having been given 
access to the relevant parent/guardian portions of the 
student data system. 

Bridge Boston Charter School will build 
strong relationships with its community 

1. The Bridge Boston school building will be used by 
community groups at least once each month. 

2. Classes will be offered at least monthly for 
parents/guardians and community members in such areas 
as ESL, financial literacy, or resume writing.  

3. Bridge Boston will have partnerships with at least 10 
community organizations that strengthen the school and 
the community as a whole. 

 

C. Narrative 
When the inspection team visits the school in our fourth or fifth year they will see classroom walls covered with 
student work that demonstrates academic proficiency but also reveals intellectual engagement, creativity and joy.  
They will see art, hear music, smell healthy food, and see children engaged in physical activity. They might see a 
model rain forest village or a whaling museum created by second graders. They might find a group of kindergartners 
learning base 10 concepts by manipulating Digicubes. They will see differentiated instruction in progress throughout 
the school. They will find a community where every child is known and where children treat each other with 
kindness and respect. They will find evidence of collaborative work among students and faculty. They will see 
parents/guardians in the building, actively participating in the life of the school. In addition, the visitors will find 
evidence of the elimination of barriers to learning through data regarding provision of mental health services, 
referrals for glasses or other medical needs, and family programming.  The team will find a well-managed data 
system that demonstrates academic success of students in terms of norm-referenced and internal assessments.   
 
D. Dissemination 
The Board of Bridge Boston Charter School embraces its obligation as a Commonwealth Charter “to provide 
models for replication in other public schools.” We strongly believe that our greatest contribution to the educational 
landscape of Boston will be to provide a vibrant model of a full-service school, demonstrating the many ways in 
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which this model removes obstacles to learning and the many ways it helps create a cohesive community inside and 
outside the school and to demonstrate the myriad benefits of a strong intern teacher program.    
 
We will collaborate with other neighborhood schools to share resources such as professional development 
opportunities, parent/guardian programming and community activities.  We will maintain a website that includes 
curricular materials, school policies, and other educational information that can be accessed by other educators and 
members of the public. We will make presentations at professional development workshops, conferences, and local 
schools of education. We will partner with other charter schools and with local neighborhood district schools to 
share best practices, especially for subgroups of students such as those with Limited English Proficiency or students 
with special needs. We will be open to visitors from other schools and will support any educator hoping to learn 
from our methods and curriculum. Dr. Kay Merseth of our Founding Board is the director of the Teacher 
Education Program at the Harvard Graduate School of Education and teaches the most popular class at the school. 
She has agreed to provide opportunities for us to speak and network at the school in various ways in order to 
disseminate our best practices.  We will partner with many organizations as part of our full-service programming and 
through that will create awareness about many aspects of our school. Our intern teacher program, by successfully 
training groups of young teachers who remain at our school for an average of two years, will serve to disseminate 
best practices from Bridge Boston Charter School to our intern teachers’ next schools.
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ATTACHMENTS 

Appendix 1—attachments counted towards 40 page limit 
 

Appendix 1 A. Proven Provider Draft Recruitment and Retention Plan 
I. Recruitment Plan 
 

Student Recruitment Plan List goals for recruitment activities for each demographic group. 

Demographic Group # 1 
Choose A or B from the list 
above: 
 B. Limited English-Proficient 
Students 
 

1. Translate enrollment form and all other forms into Spanish, French, 
Haitian Creole, Cape Verdean Creole, and Vietnamese to reach 
families in the areas surrounding Mattapan and Dorchester. 

2. Provide information about the school to ethnic civic associations. 
3. Place advertisements about the lottery in local community 

newsletters that target individuals speaking various languages besides 
English. Provide Google translator link on website. 

4. Arrange for interpreters at community events. 
5. Post any community flyers in multiple languages. 

Demographic Group # 2 
Choose C through G from the 
list above:  
C &D Students qualifying for 
free or reduced lunch 
 

1. Focus outreach for the lottery on Mattapan and Dorchester both of 
which have high proportions of students who quality for free or 
reduced lunch. 

2. Contact Department of Children and Families to refer students to 
our lottery. 

3. Do outreach at local churches, community centers, health centers, 
Laundromats, WIC programs, etc.  

4. Target local Headstart programs to ask for referrals to our lottery. 

Demographic Group # 3 
Choose C through G from the 
list above:  
F. Students at risk of dropping 
out of school 

Since our recruitment is initially for 4 and 5 year olds, the drop-out issue 
is a long range issue, but clearly students of color and students from 
economically-disadvantaged families are at increased risk of dropping out 
of school over the long run. The same techniques that will be used to 
attract students who are LEP, who qualify for free lunch, or who belong 
to subgroups that should be targeted to eliminate the achievement gap 
will all also yield students who will ultimately be at risk of dropping out 
of school.  We will attempt to target younger siblings of families who 
have been affected by gang-related activity. 

Demographic Group #4 
(optional) 
Choose C through G from the 
list above:  
H. Subgroups of students who 
should be targeted to eliminate 
the achievement gap 

1. Focus outreach for the lottery on Mattapan and Dorchester both of 
which have high proportions of students who are African American, 
Caribbean American, Cape Verdean, and Hispanic. 

2. Conduct outreach for the lottery at local churches with large 
numbers of African American, Caribbean American, Cape Verdean, 
and Hispanic members. 

3. Conduct outreach for the lottery at local preschool programs, local 
community centers, and local health centers, all of which serve a high 
percentage of individuals in these subgroups. 
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II. Retention Plan 

 

Student Retention Plan  

Goal for student retention: 
Beginning in year 3, Bridge Boston will have a goal of losing no students 
during the year, except for cases of families moving out of the area. 

Retention Activity 1 
1. All families will be visited in the summer prior to enrollment at the 

school, to initiate the parent/guardian family partnership. Home 
Language Surveys will be initiated and interpreters will be available for 
visits where they are needed.  

Retention Activity 2 
2.  The school will engage in early identification of students in danger of 

being retained and early notification to parents of any concerns regarding 
student learning so that appropriate interventions can be made, assessed, 
and adjusted.  The school’s full-service focus will attempt to remove 
obstacles to learning such as medical issues, food instability, or mental 
health concerns. 

Retention Activity 3 
3.  The school will work closely with families who suffer changes in housing 

status that may make it difficult for children to remain in the school: 
homelessness, change in foster care, eviction, etc. Through our 
community partners we will connect families with agencies that may be 
able to help with particular issues causing instability in the home.  

Retention Activity 4 
4.  The school will make regular assessments of parent/guardian satisfaction 

and will work deliberately to create successful family partnerships, 
meaningful family engagement, and careful family support.  The school 
will call home in the morning for any child who is absent and not 
accounted for by an earlier parent call. The advisor will call home when 
the child is out for a second day to initiate plans for support to have the 
child reintegrate successfully into the school. 

 
 

 

 

 

 

Appendix 1 B. Operating Budget: Projected Revenues and Expenditures 

 (Follows on pages 71-73) 



Operating Budget:  Projected Revenues and Expenditures 
                           
    Charter School: Bridge Boston Charter School 

              
     Pre-Operational 

Period 
 

Year 1 

 

Year 2 

 

Year 3 
     FY2011  FY2012  FY2013 FY2014 

              
  MAJOR ASSUMPTIONS          

A  Per Pupil Tuition      11,800  11,800  11,800  
B  Student Enrollment      72  108  144  
C  Facility Size (square footage)     7,200  10,800  14,400  
D  Cost per square foot      12  12  12  
E 

 
Staff 
FTE: 

(1.0 FTE = 40 hours)  
  

 
  

 
  

 
  

  E1. Administrative (Professional)  2.0  2.5  2.5  3.0 

  E2. Administrative (Support/Clerical)  0.5  1.0  1.0  1.0 

  E3. Instructional: Teachers     4.0  6.0  8.0 

  E4. Instructional: Other (Professional)     1.0  1.5  3.0 

  E5. Instructional: Paraprofessionals     5.0  7.0  9.0 

  E6. 
Instructional: Salaries - 
Support/Clerical 

 
  

 
0.0  0.0 

 
1.0 

  E7. Other Student Services     1.3  1.3  1.5 

  E8. Operation and Maintenance of Plant     0.3  0.5  1.0 

F  
Staff 
FTE:  Subtotal:  2.5  15.1  19.8  27.5 

     
  OPERATING REVENUES                   

1  Tuition       849,600  1,274,400  1,699,200  
2  Grants - State      5,000  8,000  11,000  
3  Grants - Federal   100,000  147,604  67,656  87,708  
4  Grants - Private   40,000  80,000  100,000  160,000  
5  Nutrition Funding - State & Federal     52,498  78,747  104,997  
6  Program Fees      0  0  0  
7  Contributions, in-kind   5,000  5,000  5,000  5,000  
8  Contributions, in-cash   40,000  80,000  120,000  160,000  
9  Investment Income      0  0  0  

10  Transportation Reimbursements     0  0  0  
11  Other:               
12  Other:               
13  TOTAL OPERATING REVENUES  185,000  1,219,702  1,653,803  2,227,905  
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  OPERATING EXPENDITURES            
                
  Administration             

14  Salaries - Administrative (Professional) 47,000 175,000 195,700 241,571  
15  Salaries - Administrative (Support/Clerical)  12,000  35,000  36,050  37,132  
16  Accounting-Audit   3,000  3,000  13,000  15,000  
17  Legal    3,000  5,000  5,000  7,500  
18  Payroll    0  0  0  5,000  
19  Other Professional Services  20,000  15,000  15,000  15,000  
20  Information Management and Technology  10,000  10,000  10,000  10,000  
21  Office Supplies and Materials  3,000  6,000  6,000  8,000  
22  Professional Development, Administrative/Board  5,000  5,000  10,000  10,000  
23  Dues, Licenses, and Subscriptions  0  1,800  2,500  3,500  
24  Fundraising   0  10,000  13,000  15,000  
25  Recruitment/Advertising  1,000  3,000  3,000  3,000  
26  Travel expenses for staff/Board  0  0  1,000  2,000  
27  Bank Charges - Current (Short Term)  0  0  0  0  
28  Purchased Management Services  0  0     0  
29  Other: Postage  2,000  4,000  4,000  5,000  
30  Other:               
31    Subtotal:  106,000  272,800  314,250  377,703  

                

  Instructional Services    
General 

Education 
Special 

Education  
General 

Education 
Special 

Education  
General 

Education 
Special 

Education 

32  Salaries - Teachers    220,000   340,600   464,020   
33  Salaries - Other (Professional)       55,000    84,650    145,350  
34  Salaries - Paraprofessionals     75,000    108,250    141,180   
35  Salaries - Support/Clerical     0    0    40,000 20,000  
36  Contracted Services, Instructional       25,000    37,500    50,000  
37  Instructional Technology in Classrooms     19,200 4,800  10,000 2,000  10,000 2,000  
38  Instructional Supplies & Materials     34,560 8,640  22,280 6,820  22,280 6,820  
39  Testing & Assessment     5,000 15,000  7,500 15,000  10,000 20,000  
40  Professional Development, Instructional     10,000 2,000  12,000 4,000  20,000 8,000  
41  Dues, Licenses, and Subscriptions     5,000 2,000  6,000 3,000  7,500 3,500  
42  Staff Stipends in addition to base salary      0 0  0 0  0 0  
43  Purchased Management Services     0 0  0 0  0 0  
44  Other:       0 0  0 0  0 0  
45  Other:       0 0  0 0  0 0  
46    Subtotal:  0  368,760 112,440  506,630 152,970  714,980 255,670  

                
  Other Student Services            

47  Salaries - Other Student Services   60,000 61,800 63,654  
48  Health Services      16,000  18,000  35,000  
49  Student Transportation (to and from school)     Boston Public Schools  Boston Public Schools  Boston Public Schools 
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50  Food Services      75,831  112,774  149,717  
51  Athletic Services      0  0  0  
52  Purchased Management Services     0  0  0  
53  Other: Field trips     5,000  7,500  10,000  
54  Other: Full service programming     5,000  7,500  10,000  
55    Subtotal:  0  161,831  207,574  268,371  

  Operation and Maintenance of Plant            

56  Salaries - Operation and Maintenance of Plant   10,000 15,000 30,000  
57  Utilities       14,400  21,600  28,800  
58  Maintenance of Buildings & Grounds     5,000  7,500  10,000  
59  Maintenance of Equipment     5,000  7,500  10,000  
60  Rental/Lease of Buildings & Grounds     86,400  129,600  172,800  
61  Rental/Lease of Equipment     1,000  2,000  3,000  
62  Capital Debt Service      0  0  0  
63  Renovation/Construction     0  0  0  
64  Acquisition of Capital Equipment  34,405  5,000  5,000  5,000  
68  Purchased Management Services     0     0  
66  Other:               
67  Other:               
68    Subtotal:  34,405  126,800  188,200  259,600  

                
  Fixed Charges             

69  Payroll taxes  5,705 34,168 47,437 69,400  
70  Fringe Benefits   16,180  103,520  136,001  189,358  
71  Insurance (non-employee)  5,000  20,000  25,000  25,000  
72  Purchased Management Services             
73  Other:               
74  Other:               
75    Subtotal:  26,885  157,688  208,438  283,758  

                

  
Community Services (Including 
Dissemination)            

76  Dissemination Activities 3,000 3,000 6,000 9,000  
77  Civic Activities   3,000  3,000  6,000  9,000  
78    Subtotal:  6,000  6,000  12,000  18,000  

                

79  Contingency Fund      25,000 25,000  
                

80  TOTAL OPERATING EXPENDITURES  173,290  1,206,319  1,615,062  2,203,082  

     
81  SURPLUS/(DEFICIT)   11,711  13,383  38,741  24,823  
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Appendix 1 C.  Draft by-laws  

Bridge Boston Charter School By-Laws85  
 

Section 1. General Provisions 
 

1.1 Name. The name of the school is the Bridge Boston Charter School (the “School”). 
 

1.2 Charter. The School is a public school that has been granted a Commonwealth Charter (the “Charter”) 
by the Commonwealth of Massachusetts, in accordance with  MGL Chapter 71, Section 89. 

 
1.3 Purpose. As provided for in Massachusetts General Laws, Chapter 71, 89, and the Charter issued by the 

Board of Education of the Commonwealth of Massachusetts, the purpose of this school shall be to 
stimulate the development of innovative programs in public education; to provide opportunities for 
innovative learning and assessments; to provide parents and students with greater options in choosing 
schools within and outside the school districts; to provide teachers with a vehicle for establishing schools 
with alternative, innovative methods of educational instruction and school structure and management; to 
encourage performance based educational programs; to hold teachers and school administrators 
accountable for students’ educational outcome; and to provide models for replication in other public 
schools.  
 

1.4 Mission. Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public 
school community that values close partnerships with families and a focus on the whole child.  Our 
students will develop the skills necessary to excel academically in rigorous high schools, reach their 
individual potentials, and view themselves as creators of their own futures. Through full-service 
programming, Bridge Boston Charter School will work to remove the health and social obstacles that 
hinder student learning. 
 

1.5 Governance. The School shall be governed by a Board of Trustees (the “Board”). The Board is a public 
entity and the members of the Board (the “Trustees”) are considered special state employees of the 
Commonwealth of Massachusetts, all as provided by law. The Board holds the Charter from the state and 
is therefore responsible for ensuring that the school and board members comply with all applicable  laws 
and regulations and ensures that the school is an academic success, organizationally viable, faithful to the 
terms of its charter, and earns charter renewal.  The Board will determine general school policies, in 
compliance with state and federal law. These By-Laws govern the activities of the Board. 
 

1.6 Location. The principal office of the School shall be located in the building of the School after school 
has commenced or any other place as chosen by the Executive Director and Board. The Trustees may 
establish other offices and places of business in Massachusetts as is permitted by law. 
 

1.7 Fiscal Year. The fiscal year of the School begins on the first day of July and ends on the last day of June 
each year. 
 

1.8 Corporate Seal. The common seal is, and until otherwise ordered and directed by the Board, shall be, an 
impression upon paper bearing the name of the School, the date that the Charter was granted, and such 
other information or inscription as the Board may determine. 
 

1.9 Amendments to these By-Laws. The Board can amend these By-Laws by a majority vote of a quorum 
of  Trustees then in office at any regular meeting of the Board, provided that the notice of the meeting 
indicated that a consideration of such a By-Law change would occur at the meeting and provided such an 
amendment does not contradict the Charter. Notwithstanding the foregoing, no amendment of the By-
Laws shall be effective unless the Massachusetts Department of Elementary and Secondary Education 
(the DESE) approves such amendment. 
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Section 2. Board of Trustees 

 
2.1 Powers. The Board shall supervise and oversee the affairs of the School and shall exercise all of the 

powers of the School, except as otherwise provided by law, by the Charter, or by these By-Laws. The 
Board reserves to itself exclusively the power: 
a. to amend the Bylaws as allowed by law, subject to the approval of the DESE; 
b. to amend the material terms of the Charter, subject to the approval of the DESE; 
c. to develop approve, review, and amend its policies (the “Policies”) from time to time, as it deems 

necessary, on all issues. The Policies shall not contradict these By-Laws, legal regulations, or the 
Charter. 

d. to govern the financial affairs of the School, including the approval of (i) an annual budget; (ii) the 
purchase, sale, or lease of real and personal property; (iii) the pledge, assignment or creation of liens 
on or security interests in the real or personal property of the School; and (iv) the establishment, 
execution or modification of investment policies; 

e. to determine issues regarding the governance of the School; 
f. to determine the educational goals of the School; 
g. to approve a curriculum; 
h. to appoint or remove the School’s Executive Director; 
i. to delegate, from time to time, powers to the School’s Executive Director in accordance with these 

By-Laws except as otherwise provided by law or by the Charter.  
 
2.2 Limitation to Powers.  The Board may not select, appoint, evaluate, and/or remove any member of the 

School staff except for the Executive Director. 
 

2.3 Conflict of Interest. The actions of all Trustees, Committee members and officers are subject to the 
Conflict of Interest provisions set forth in the Policies.  No Trustee may receive payment for services 
rendered to the Board or to the School, unless such payment is permissible under the Commonwealth of 
Massachusetts Conflict of Interest laws. No Trustee may have a financial interest, whether direct or 
indirect, in the assets of the School or in any lease, contract, agreement, or business arrangement with any 
third party unless the Commonwealth’s Conflict of Interest laws would permit such financial interest. If a 
Trustee becomes aware of any conflict of interest, whether direct or indirect, such Trustee shall 
immediately and completely disclose such conflict of interest to the Board and shall excuse himself or 
herself from any discussion, deliberation or decision with respect to such conflict of interest. Each 
Trustee shall sign a Conflict of Interest form each year. 
 

2.4 Number of Trustees. The Board shall consist of not less than eleven (11) nor more than seventeen (17) 
individuals (excluding ex-officio and honorary members). The School’s Executive Director shall serve as 
a non-voting ex-officio member of the Board. 
 

2.5 Term of Office of Trustees. The term of office for a member of the Board of Trustees shall be for a 
period of three (3) years. For the initial Trustees, one third shall have a term of two years, one third shall 
have a term of three years and one third shall have a term of four years. Assignment to a length of term 
shall be determined by random assignment by the Committee on Trustees.  No Trustee may serve more 
than two consecutive terms, unless he or she is holding an office. In that event, the Trustee may be 
eligible to serve a third term. A Trustee may be reelected to the Board after an absence of one year from 
the Board. The term of office of the School Executive Director as a trustee shall correspond with his or 
her tenure in that position. 
 

2.6  Election of Trustees. Trustees shall be elected according to the procedure described below. Any 
person (except school employees) can apply or be nominated for a Trustee position. The Committee on 
Trustees shall specifically solicit nominations from the Board of Trustees at least annually.  The 
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Committee on Trustees will consider each candidate’s qualifications, experience and background and 
make a recommendation as to whether the proposed individual will be nominated for the Trustee 
position.  Nominations for election and reelection will be submitted to the Board of Trustees and voted 
on by the full Board. Upon the election of any Trustee, such Trustee shall, within thirty (30) days of such 
election, submit her/his resume and a financial disclosure form to the Charter School Office of the 
DESE for approval of the appointment of such new Trustee. No Trustee shall vote as Trustee or take 
any official act without first having received the written approval of the DESE. 
 

2.7 Responsibilities of Trustees.  Individual Trustees must exercise a duty of care and a duty of loyalty to 
the School. These duties include, but are not limited to, attendance and participation at Board meetings 
and the responsibility to ensure that the school meets statutory and regulatory requirements, is an 
academic success, is a viable organization, and is faithful to the terms of its Charter. 
 

2.8 Resignation and Removal. Any Trustee may resign at any time by delivering a written resignation to 
the President, as defined herein. Such resignation shall be effective upon receipt unless it is specified to 
be effective at some later time. To facilitate the election of new Trustees, the School formally encourages 
Trustees intending to resign or to decline nomination to provide notice of the Trustee's intent before 
December. A Trustee can be removed from the Board with or without cause by two-thirds of those 
present at a meeting of the Board at which a quorum is present.  A Trustee may be removed only after 
reasonable notice and an opportunity to be heard by the Board. 
 

2.9  Non-discrimination.  The Board of Trustees may not discriminate against potential members on the 
basis of age, sex, sexual orientation, race, national origin, ancestry, religion, marital status, or non-
disqualifying handicap or mental condition.  
 

2.10 Other entities. The Board will not allow the membership of a majority of the Board of Trustees to be 
bound or affected by any other entity.  

 

Section 3. Meetings of the Trustees 
 

3.1 Regular and Special Meetings. Regular meetings of the Board may be held at such times as the Board 
may determine, and shall be at least six (6) times annually. The frequency and the schedule of the 
meetings are specified by the Board Policies. Special meetings may be called by the President at any time 
and shall be called by the Clerk or his or her designee upon a written application of two or more voting 
Trustees.  The last meeting of the regular fiscal year will be the Annual Meeting. 
 

3.2 Executive Sessions. The Board may hold executive sessions in cases allowed by law. An executive 
session may be held only when (a) the Board first convenes in an open session; (b) the presiding officer 
states the reason for meeting in the executive session and whether the Board will reconvene in open 
session after the executive session, and (c) a majority of the Trustees then present vote, through a roll call 
vote recorded in the minutes, to meet in the executive session. Prior to any executive session in which the 
Board meets to consider the reputation, character or health of an employee, or in which the Board 
considers the discipline of an employee, the Board must give notice of such meeting to the individual at 
issue and provide the individual with the right to be present at such meeting, the right to counsel, and the 
right to speak on his or her behalf. The Board may hold executive session only for the seven reasons 
outlined in M. G. L. c. 30A, Section 11A1/2.  
 

3.3 Quorum. A majority of the Trustees then in office, but excluding non-voting ex officio members, shall 
constitute a quorum for decision-making purposes and the transaction of business. Participation in 
meetings by phone or any form of remote but live conferencing, such as Skype, may be allowed, but will 
not count towards the quorum for that meeting, shall not count as attendance at that meeting, and the 
Trustee participating in this manner shall not be eligible to vote on issues at that meeting.  Trustees may 
not participate by email or by proxy.   
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3.4 Vote. A simple majority vote of a quorum of Trustees then in office is required for the Board to take 
action, unless a supermajority vote is required by these By-laws or by any law, regulation or DESE 
requirement applicable to the Board. The number of Trustees present must be at least equal to the 
defined quorum in order for a vote to be taken.  Trustees may not vote by proxy. 
 

3.5 Notice of Meetings. Public notice of meetings shall be given as required by law. The notice of any 
meeting, whether annual, regular or special, shall list the date, time, and location of such meeting in 
accordance with the Open Meeting Law, M.G.L.A. 30A, Section 11A 1/2, effective July 1, 2010. If 
available, the Board will post a yearly schedule of meetings. If the schedule of meetings is posted 
annually, any changes to that schedule shall be made with adequate notice and posted publicly. Except in 
an emergency, a notice of every meeting shall be filed with the Secretary of State of the Commonwealth 
and a copy thereof posted in the office of the executive office for administration and finance at least 
forty-eight (48) hours (including Saturdays but not Sundays and legal holidays) prior to the time of such 
meeting. The notice shall be printed in easily readable type and shall include the date, time and place of 
such meeting.  Such filing and posting shall be the responsibility of the President of the Board.  The 
notice for all regular and special meetings of the Trustees shall be given to each Trustee by the President 
or the Clerk or by the officer or one of the Trustees calling the meeting. Such notice shall be given to 
each Trustee in person, by mail or by telephone, facsimile transmission, or electronic mail sent to such 
Trustee's usual or last known business or home address at least 7 days in advance, unless shorter notice is 
adequate under the circumstances. 

 
Section 4. Officers of the Board 

 
4.1 Numbers and Qualifications. The officers of the Board shall be a President, Vice-President, Treasurer, 

Clerk, and such other officers, if any, as the Board may determine. An individual may not hold more than 
one office at the same time. 
 

4.2 Election and Tenure. The President, Vice-President, Treasurer and Clerk shall be elected by a majority 
of the Board members present, provided they represent a quorum, between March and June of each year. 
Prior to this meeting the Committee on Trustees shall consider candidates for these positions including 
the individuals currently holding the offices and present its recommendations for officers to the full 
Board. The fact that an individual is currently serving in any office shall not create any presumption that 
such individual shall be nominated for such office in any subsequent year. The term of office of the 
President, Vice-President, Treasurer or Clerk shall be 1 year. If the office of President, Vice-President, 
Treasurer or Clerk becomes vacant, the Trustees shall elect a successor at the next regular meeting. If any 
other office becomes vacant, the Trustees may elect a successor. Each such successor shall hold office for 
the unexpired term remaining, had the original officer remained in his/her role. 
 

4.3 Responsibilities of the Officers of the Board of Trustees 
4.3.1. President of Board of Trustees. The President shall preside at all meetings of the Board, except as 

the Trustees otherwise determine. In the absence of the President, or if at any time the office of 
President is vacant, the Vice President may discharge any or all of the duties of the President. The 
President is an ex-officio member of all committees of the Board. The Board President oversees 
implementation of these By-Laws and the Policies, and all applicable regulations, and ensures that 
appropriate administrative systems are established and maintained. 

 

Key Responsibilities: 
a. Author the agendas for meetings of the Board; 
b. Preside at meetings of the Board; 
c. Appoint committee chairs and assist committees; 
d. Nominate committee members, for approval by the full Board, as noted in Section 5 below; 
e. Set goals and expectations for the Board; 
f. Support annual fund-raising.  
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4.3.2. Vice President of Board of Trustees. In the absence of the President, or if at any time the office of 

President is vacant, the Vice President shall discharge any or all of the duties of the President. 
 

4.3.3. Treasurer of Board of Trustees. Subject to the direction and control of the Board, the Treasurer 
shall have general oversight of the financial affairs of the School. The Treasurer shall have such other 
powers and duties as are usually incident to that office and as may be vested in that office by these 
By-Laws or by the Trustees. The Treasurer, jointly with the Board President, shall ensure that current 
records are maintained, reflecting the financial condition of the School. Said records shall be kept and 
maintained pursuant to law and generally accepted accounting principles applicable to charter 
schools. The Treasurer shall also be the Chair of the Finance Committee. 

 
4.3.4. Clerk of Board of Trustees. The Clerk shall have such powers and duties as are usually incident to 

that office and as may be vested in that office by these By-Laws or by the Trustees. In the absence of 
the Clerk from any meeting, a temporary Clerk designated by the person presiding at the meeting 
shall perform the duties of the Clerk. The Clerk shall: 

a. Record and maintain records of all proceedings of the Trustees in a book or series of books kept for 
that purpose and give such notices of meeting of Trustees as required by applicable law, the Charter 
and the By-Laws.  

b. Distribute to the Trustees copies of any minutes of prior meetings for approval. 
c. Certify and keep at the principal office of the school the original or a copy of the Bylaws, as the same 

may be amended or otherwise altered to date. 
d. Record minutes at the meetings of the Board. All minutes of all past meetings are in the public 

record and are maintained by the Board Clerk.  
e. Keep at the principal office of the School or at such a place as the Board may determine a book of 

minutes of all meetings of the Trustees and meetings of committees. These records must be adopted 
and kept, including the time, date, and location of the meeting, the members present or absent, and 
all action taken at the meeting, including formal votes taken. 

f. Ensure that all notices are duly given in accordance with the provisions of the Bylaws or as required 
by law. 

4.3.5. Resignation and Removal. Any officer may resign by delivering a written resignation to the 
President. Such resignation shall be effective upon receipt unless it is specified to be effective at 
some later time.  An officer can be dismissed from his/her office by a vote of two-thirds (2/3) of the 
Board members present at a meeting, provided there is a quorum, for one of the following reasons: 

a. The officer systematically does not fulfill his/her duties; or 
b. The officer’s behavior, decision or action is viewed by the two-thirds (2/3) of the Board members 

present, provided there is a quorum, to cause harm to the School or School’s Trustees, employees, 
students, or parents.  The dismissal can be initiated by petition signed by twenty-five percent (25%) 
of the Trustees then in office. The initiating parties shall contact the Committee on Trustees and 
provide in writing the reasons for dismissal. The Committee on Trustees shall review the reasons and 
conduct an investigation of the facts. The investigation shall include an interview of the officer. If the 
officer’s behavior and/or conduct reasonably give cause for the belief that such conduct may 
continue to cause harm, s/he may be immediately suspended from the office by the President of the 
Board or the Committee on Trustees. The Committee on Trustees shall make its own conclusion 
about sufficient evidence of the officer’s misconduct and report to the full Board during the next or 
special meeting. The Board then shall vote whether the officer should be dismissed from the office. 
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Section 5. Committees 
 

5.1 Appointment and Duties. The Board President shall propose and the Board shall annually appoint such 
standing and special or other committees or task forces as the Board may deem necessary or proper. The 
Board President shall nominate and the Board shall prescribe the membership, powers, and duties of 
each Committee. Each Committee shall be composed of at least one (1) Trustee, and each Committee 
shall have and may exercise such powers conferred by the Board on such Committee, to the extent 
permitted by law, the Charter and these Bylaws, and to the extent possessed by the Board itself. The 
Board shall have the power at any time to discharge, change the membership or authority of, or fill 
vacancies in, any such committee. Written minutes of all proceedings of any such Committee shall be 
maintained and made available to the Board. A majority of the members of a committee shall constitute a 
quorum of that committee, excluding any non-voting ex officio members, unless the Board may 
otherwise provide from time to time. When a quorum is present at any meeting of any such committee, a 
majority of those committee members present shall be sufficient to take any action or to decide any 
question presented to the committee, unless a larger vote shall be required by law, by the Charter, by 
these By-laws, or by resolution of the Board. The Committee shall present the results of its vote to the 
Board, which shall either adopt or reject the recommendation of such Committee. No action shall be 
valid unless adopted by the vote of the Board in accordance with these By-laws.  The School Executive 
Director may be an ex officio, non-voting member of all Standing and Special Committees. 
 

5.2 Standing Committees. Standing committees of the Board shall include but are not limited to the 
Finance Committee and the Committee on Trustees. Each member of a Committee shall hold office for 
one year. The President of the Board shall appoint the Chair of each Committee and will also nominate 
committee members for approval of the full Board. 

 
5.2.1. The Committee on Trustees. The Committee on Trustees shall oversee the quality of the decisions 

of the Trustees and the Trustees' self-management. The Committee on Trustees shall nominate 
Board officers, nominate Board members, oversee Trustee orientation and education, and conduct 
periodic evaluations of individual Trustees and the Board as a whole.  
 

5.2.2. The Finance Committee. The Finance Committee shall oversee the School annual budget 
preparation and reporting. The Finance Committee shall approve and oversee financial controls and 
ensure that the School finances are managed responsibly. 

 
Section 6. School Executive Director 

 
6.1 Selection. The School Executive Director shall be appointed by the Board and shall serve at the pleasure 

of the Board and shall receive such compensation as the Board may direct. The Board shall conduct an 
annual review of the School Executive Director. 
 

6.2 Duties. The School Executive Director shall carry out the policies established by the Board and shall 
directly report to the Board. The School Executive Director shall conduct general management of all 
academic and administrative operations of the School. The School Executive Director shall have full 
authority to prescribe and direct the course of study and the assessment of student performance, the 
discipline and school culture to be observed in the School, and shall be responsible for all required 
reporting to the Commonwealth of Massachusetts. The School Executive Director shall employ and 
discharge all personnel, prescribe their duties and terms of office, shall set their salaries, and shall conduct 
annual reviews of all personnel or designate to the appropriate supervisor and oversee completion. 
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Section 7. Compensation 
 

7.1 Compensation. No Trustee or officer shall receive any compensation for services rendered as a trustee 
or officer. Notwithstanding the foregoing, any Trustee or officer may, if authorized by the School 
Executive Director or the Board, be reimbursed for necessary expenses, including travel expenses, 
reasonably incurred by the Trustee or officer in the performance of duties as a trustee or officer. 

 
Section 8. Miscellaneous Provisions 

 
8.1 Execution of Instruments. All contracts, deeds, leases, bonds, notes, checks, drafts and other 

instruments authorized to be executed by an officer of the School on its behalf shall be signed by the 
School Executive Director or the School Executive Director and the Treasurer, as prescribed by the 
Policies. 
 

8.2 Records of the Board. The records of all meetings of trustees, the names and addresses of the Trustees 
and officers of the School, and the originals or attested copies of the Charter and the By-Laws of the 
School shall be kept in the Commonwealth of Massachusetts at the principal office of the School. 

 
Section 9. Indemnification 

 
9.1 Generally. The members of the Board and the School officers shall not be personally liable for any debt, 

liability, or obligation of the School. The School shall, to the extent legally permissible and only to the 
extent that the status of the School as a public charter school is not affected thereby, indemnify and 
defend each person who may serve or who has served at any time as a Trustee, President, Vice President, 
Treasurer, Clerk, Executive Director, or other officer of the School, each person who may serve or who 
has served at the request of the School as a Trustee, officer, employee or other agent of another 
organization and each person who may serve or has served at its request in a capacity with respect to any 
employee benefit plan (collectively, "Indemnified Officers" or individually, "Indemnified Officer"), 
against all expenses and liabilities, including, without limitation, counsel fees, judgments, fines, excise 
taxes, penalties and settlement payments, reasonably incurred by or imposed upon such person in 
connection with any threatened, pending or completed action, suit, claim, or proceeding whether civil, 
criminal, administrative, or investigative (a "Proceeding") in which an Indemnified Officer may become 
involved by reason of serving or having served in such capacity (other than a Proceeding voluntarily 
initiated by such person unless a majority of the full Board authorized the Proceeding); provided, 
however, that no indemnification shall be provided to such Indemnified Officer with respect to any 
matter as to which such indemnified Officer shall have been finally adjudicated in any Proceeding (a) to 
have breached the indemnified Officer's duty of loyalty to the School, (b) not to have acted in good faith 
in the reasonable belief that such Indemnified Officer's action was in the best interest of the School, (c) 
to have engaged in intentional misconduct or a knowing violation of law, or (d) to have engaged in any 
transaction from which the Indemnified Officer derived an improper personal benefit; and further 
provided, that any compromise or settlement payment shall be approved by the School in the same 
manner as provided below for the authorization of indemnification. Any person who at the request of the 
School may serve or has served another organization or any employee benefit plan in one or more of the 
foregoing capacities and who shall have acted in good faith in the reasonable belief that his or her action 
was in the best interests of such organization or in the best interests of the participants or beneficiaries of 
such employee benefit plan shall be deemed to have acted in such manner with respect to the School. 
 

9.2 Advances. Repayment. Such indemnification may, to the extent authorized by the Board of the School, 
include payment by the School of expenses, including attorneys' fees, reasonably incurred in defending a 
civil or criminal action or proceeding in advance of the final disposition of such action or proceeding, 
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upon receipt of an undertaking by the Indemnified Officer, as defined in Section 10.1, above, to repay 
such payment if not entitled to indemnification under this Section which undertaking may be accepted 
without regard to the financial ability of such Indemnified Officer to make repayment. 
 

9.3 Authorization. The payment of any indemnification or advance shall be conclusively deemed authorized 
by the School under this Section, and each Trustee and officer of the School approving such payment 
shall be wholly protected, if: 
a. the payment has been approved or ratified 

i. by a majority vote of the Trustees who are not at time parties to the proceeding, or 
ii. by a majority vote of a committee of two or more Trustees who are not at that time parties to 

the proceeding and are selected for this purpose by the full Board (in which selection Trustees 
who are parties may participate); or 

b. the action is taken in reliance upon the opinion of independent legal counsel (who may be counsel to 
the School ) appointed for the purpose by vote of the Trustees in the manner specified in clauses (i) 
or (ii) of subparagraph (a) or, if that manner is not possible, appointed by a majority of the Trustees 
then in office; or 

c. the Trustees have otherwise acted in accordance with the standard of conduct applied to Trustees 
under Chapter 180 of the Massachusetts General Laws, as amended from time to time; or 

d. a court having jurisdiction shall have approved the payment. 
 
9.4 Heirs, Executors and Administrators. The indemnification provided hereunder shall inure to the 

benefit of the heirs, executors, assigns, and administrators of any Indemnified Officer entitled to 
indemnification hereunder. 
 

9.5 Non-Exclusive Rights. The right of indemnification under this Section shall be in addition to and not 
exclusive of all other rights to which any person may be entitled. Nothing contained in this Section shall 
affect any rights to indemnification to which School employees, agents, Trustees, officers and other 
persons may be entitled by contract or otherwise under law. 
 

9.6 Adverse Amendments. No amendment or repeal of the provisions of this Section that adversely affects 
the right of an Indemnified Officer under this Section shall apply to that Indemnified Officer with 
respect to the acts or omissions of such Indemnified Officer that occurred at any time prior to such 
amendment or repeal, unless such amendment or repeal was voted for by or was made with the written 
consent of such Indemnified Officer. 
 

9.7 Employees and Agents. To the extent legally permissible, and only to the extent that the status of the 
School as a public charter school is not affected thereby, the School may indemnify any employee or 
agent of the School to the extent authorized by the Board by an affirmative vote of a majority of the 
trustees entitled to vote. The foregoing provisions of this Section shall apply to any indemnification of 
any employee or agent under this Section 9.7. 
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Appendix 1 D. Draft Enrollment Policy 

Bridge Boston Charter School86 

Enrollment Policy and Procedures: 2011-2012 School Year 

Mission 
Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public school community that 
values close partnerships with families and a focus on the whole child.  Our students will develop the skills necessary 
to excel academically in rigorous high schools, reach their individual potentials, and view themselves as creators of 
their own futures. Through full-service programming, Bridge Boston Charter School works to remove the health 
and social obstacles that hinder student learning. 
 
Application Process 
As a public charter school located in the Boston District, preference for enrollment is given to residents of 
the city of Boston, but if spaces are available, all students who are residents of Massachusetts are eligible, 
provided they are of appropriate age to enter K1 or K2 in the fall of 2011. The school will open in the fall of 
2011 with only grades K1 and K2. The school will add one grade each year until it reaches its mature size of 
335 students in grades K1 through 8.  (This full size is 335 and not 360, due to planned attrition in the upper 
grades as we help place our students in rigorous high schools at the individually optimal point.) 
 
An awareness campaign has started with information sessions where intent to enroll forms are collected. At 
these information sessions, families will be made aware that Bridge Boston Charter School has not yet been 
chartered. Families will not be required to attend an information sessions to obtain and complete 
applications. Families are required to complete an application.  Public notice will be given at least one week 
before the application deadline in the first year. 
 
The information collected on the application will be used solely to obtain contact information for families, for 
identification purposes for students, and to determine eligibility. Bridge Boston Charter School will not 
discriminate on the basis of race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or 
physical disability, age, ancestry, athletic performance, special needs, proficiency in the English language or a 
foreign language, or prior academic achievement.  
 
The enrollment process concludes in early March with publicly held lotteries, administered by a disinterested 
third party. Public notice of the lottery will be provided at least one week prior to the lottery.  
 
Enrollment eligibility for 2011-2012 
Eligibility for enrollment is met if the student is a resident of Massachusetts, if the student requesting to enter 
K1 is at least 4 years of age prior to September 1, if the student requesting to enter K2 is at least 5 years of 
age prior to September 1, and if the parent/guardian has signed the application stating that the information is 
correct. Students will not be eligible for the kindergarten lottery if they have completed first grade or later 
grades. Applicants who fail to meet the eligibility criteria will be notified by U.S. mail or by electronic mail.   
 
Waiting List Policy 
All procedures and policies related to waiting lists, lotteries, sibling preference, and all other aspects of the 
enrollment process will be strictly according to M.G.L. c. 71 79.  Provisions in that law will cover all other 
specific situations not outlined in detail here. 
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At the time of the initial lottery, a waiting list will be generated according to the order of names drawn in the 
lottery. If a slot becomes available, waiting list candidates will be offered the position by telephone and in 
writing.  Waiting list candidates will have 48 hours from the time they are offered the position by telephone to 
accept or decline the offer.  If the student declines the offer, he or she will be permanently removed from the 
waiting list.  Waiting list candidates who decline an offer will not be placed at the bottom of the waiting list.  
  
The waiting list is retained each year.  Waiting list candidates do not need to reapply for admission, as long as 
they return to the school the signed waiting list confirmation form sent out in February indicating that they 
wish to remain on the list.  If the confirmation form is not returned or a waiting list family has failed to notify 
the school of a forwarding address in the case of a move, the school will assume the waiting list family is no 
longer interested in remaining on the waiting list.  In this case, the waiting list candidate will be permanently 
removed from the waiting list.  Waiting list candidates can be displaced by the siblings of enrolled students 
through the sibling preference provision.  Once the enrollment process for a new school year is completed, 
the school will notify waiting list families of their official rank, as it may have changed due to the sibling 
preference provision. 
    
Lottery Procedures and Preferences  
Each grade at Bridge Boston Charter School has approximately 36 slots.  If the number of student applicants 
for a particular grade, who satisfy the eligibility criteria for that grade, exceeds the space available, an 
independent public lottery will be held to allocate slots to applicants. Preference will be given to applicants 
residing in Boston and to applicants who have siblings already selected for enrollment in prior lotteries. In the 
first year, a lottery will be held first for K2. Based on that lottery, a list will be generated of the 36 students 
eligible for enrollment and the remaining students will be placed on a waiting list. Subsequent to that K2 
lottery, siblings of the students who are eligible for enrollment (the first 36 individuals drawn in the K2 
lottery) who are eligible applicants for K1 will be placed on an enrollment list prior to the lottery for K1 
(assuming there are fewer than 36 such individuals).  Following that, the lottery will be held for the remaining 
spaces in the K1class. If any students whose names are chosen either by lottery or by sibling preference as 
mentioned above, in the first 36 spaces for each class fail to enroll, then places in the class will first be offered 
to eligible siblings of students whose names have been drawn in the other lottery, in the order of their 
sibling’s place in the lottery draw. Following that, spaces will be offered according to placement on the 
waiting list. Once students are selected for open slots in each grade, whether by lottery or as a result of their 
siblings being enrolled currently or selected in the current lottery, the remaining applicants will be placed on a 
waiting list in the order in which their names were drawn.  
  
If the number of applicants is fewer than the space available, after all applicants who are Boston residents and 
who are siblings of admitted students are enrolled, then a similar lottery will be conducted for out-of-town 
applicants to fill the remaining spaces.  All applicants selected by lottery will be notified by mail, and waiting 
list applicants will be informed of their status and rank by mail. 
 
Sibling Preference Provision 
The charter school law, M.G.L. c.79, s. 81, has a sibling preference provision that gives siblings of enrolled 
students preference over non-siblings in enrollment.  Therefore, if the sibling of a student already enrolled in 
the school, or of a student accepted in the lottery for the  K1 or K2 grade class, applies to the school during 
the enrollment period, then that student has enrollment preference over existing waiting list candidates.  If 
multiple siblings (twins or otherwise) enter a single grade lottery and one sibling is accepted in the lottery, that 
accepted student’s same-grade sibling has enrollment preference over non-siblings and will be accepted into 
K1 or K2 grade class if there is space available.  For purposes of this lottery, a sibling will be considered an 
individual with the same mother, father or legal guardian as a child currently enrolled in the school. 
   
Enrollment Requirements 
All children who are accepted for enrollment through the lottery must complete a questionnaire that provides 
the school with pertinent contact information, school background information, and other data. In future 
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years, when admitting for vacancies in grades 1-8, students will be required to provide evidence in the form of 
permanent transcripts that they will complete their current grade by the August preceding the new school 
year.  In addition, students must submit proof of residency and will be asked to provide a record release form 
and required medical forms.  
  
Proof of Residency 
 Proof of residency can include any utility bill such as a phone, cable or electric bill, which indicates that the 
family receives mail at the address provided to the school. In order to prove residency, families must provide 
copies of two separate bills with that address.  In instances in which families do not receive bills to their 
home, e.g., they live with a relative, the school seeks acceptable substitutions on a case by case basis.  For 
example, a family might be asked to provide a driver’s license, a paycheck stub, and general mail with that 
address.  While the school acknowledges that these submissions are not proof that the family lives in that 
home, it recognizes that there are circumstances in which families cannot provide utility bills in their name as 
proof of residence.  
    
Record Release Form 
A parent or guardian of a student who wishes to enroll must sign the record release form which authorizes 
the child’s previous school to forward the student’s permanent records, including health, transcripts and 
individualized education plan to Bridge Boston Charter School.  
  
Medical Records and Forms 
Similarly, the school must have on file the required medical forms before children can enroll in the school.  
These forms include: 
  

1) Massachusetts School Health Record. This form contains records showing that the student has: 
1) had a physical exam in the twelve months prior to the start of the school year; 2) up-to-date 
immunizations.  Please note that Massachusetts state law requires all students enrolling in a new 
school to have a physical examination before entering the school. 

2) Authorization for Dispensing Medication in School Form.  If a child must receive medication 
during the school day, this form must be signed by a parent/guardian and have the instructions and 
signature of the physician who ordered the medication.  The form is accompanied by a letter 
explaining the procedure for administering medication in school.   

3) Physician Information Release Form.  This form must be filled out and signed by a 
parent/guardian, so that the school may contact a child’s physician in the case of an emergency. 

4) Emergency Medical Treatment Release Form. This form, which must be signed by a 
parent/guardian, gives the school permission to provide for emergency medical treatment in the 
event that a parent/guardian cannot be reached.   

 
These forms are due prior to August 1, 2011. 
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Appendix 1 E. Draft Hiring Policy for Teachers and Intern Teachers 

 
Bridge Boston Charter School Hiring Policy 

 
Bridge Boston Charter School is looking for individuals who want to transform the lives of Boston children 
through the power of education. Serving as a master or intern teacher at Bridge Boston Charter School is an 
opportunity to serve students from their earliest academic experience through their young adulthood.  There 
are many advantages to working at Bridge Boston Charter School, including small classes (18 students on 
average, with two teachers in our younger grades), a supportive and collegial atmosphere, an environment 
that encourages and supports professional growth and seeks to disseminate best practices in urban schools, 
competitive compensation, and working in a school that addresses many of the medical and social needs of its 
students to help them achieve their greatest potential.   There are also aspects of Bridge Boston  Charter 
School that are very demanding, such as expanded learning time, ongoing assessments, and the challenging 
task of bridging the achievement gap between our students and their peers throughout Massachusetts.  
Teachers will have responsibilities in addition to student learning, such as helping to maximize each student’s 
I-block, a daily period for individualized support and/or enrichment; serving as student advisors; reaching out 
to parents; and serving as mentors to intern teachers.   
 
Bridge Boston does not discriminate on the basis of racial heritage, religion, gender, sexual orientation, or 
physical characteristics.  Positions are advertised on the Bridge Boston Charter School website, monster.com, 
bostonworks.com, idealist.org, monstertrak.com, teachersofcolor.com, retirementjobs.com, and 
over.edu/irt/home.htm, among other outlets.    
 
Teachers 
We seek energetic, collegial, and experienced teachers with specific experience teaching urban children. We 
prefer candidates with master’s degrees, certification in special education or ELL, and, ideally, some bilingual 
capability.  All teachers must be certified in Massachusetts or must take the relevant MTEL examinations 
within the first year of employment.   
 
The application process for teachers includes: 
 two letters of recommendation;  
 three references;  
 a transcript;  
 an initial school visit, including class visits, conversations with other teachers, and an interview with the 

principal;  
 a return school visits including the teaching of a model lesson, interviews with the principal, executive 

director, and other teachers;  
 if feasible, a visit to the applicant’s current school to observe his/her current class; and 
 a written application describing his/her ideal classroom during a learning activity and describing the 

positive outcomes and challenges s/he anticipates from teaching at Bridge Boston Charter School.   
 
Intern Teachers 
Intern teachers need to be college graduates with a great interest in urban education.  After an initial summer 
orientation, they work alongside teachers, with ongoing supervision and support, including help to obtain 
preliminary teaching certification during their first year at Bridge Boston.  Intern teachers earn a small stipend 
and housing allowance and receive an AmeriCorps grant.  Intern teachers will have other responsibilities that 
serve the school community such as working in the afterschool program or working in other program areas.  
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The application process for intern teachers includes: 
 two letters of recommendation;  
 three references;  
 a transcript;  
 an initial school visit, including class visits, conversations with other teachers, and an interview with the 

principal;  
 a return school visits with the teaching of a model lesson and interviews with the principal, executive 

director, and other teachers; and   
 a written application describing the experiences s/he has had that prepare him/her to work with urban 

children; what subject or age level is of greatest interest and why; and, a description of the joys and 
challenges the applicant anticipates from working at Bridge Boston Charter School. 
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Appendix 1 F. Draft Teacher Evaluation Policy 
 

Bridge Boston Charter School Teacher Evaluation Policy 
 

Teachers at BBCS will be continually evaluated, informally and formally, to safeguard and improve the quality 
of instruction received by our students.  Evaluations include participation in scheduled grade-level and 
departmental meetings, all-school meetings, professional development days; individual annual plans for 
professional goals; classroom observations by peers and the Principal; and evaluations by peers, supervisors, 
intern teachers, and parents.  Teachers are evaluated each year by the Principal or supervisor. Intern teachers 
are evaluated at least twice annually by their supervising teacher in collaboration with the Principal. Classroom 
observations allow colleagues to see different techniques in action, stimulate discussion of best practices, and 
help teachers arrive at optimal ways to teach individual students. Teachers will actively engage in instructional 
rounds and deliberate improvement processes that rely heavily on direct observation and observation of 
student work.  
 

Teachers will be evaluated based on measures of instruction, including student performance on MCAS and 
other standardized assessments appropriate involvement with families, support of and collegiality with 
colleagues, fulfillment of advisory duties, and completion of all appropriate professional development 
activities.  
 

Teachers will be evaluated on their performance according to the following criteria.  These categories have been taken 
from teacher contracts signed in the spring. 
 

I. Effectively serves as a Classroom Teacher. Each lesson: 
 Begins with students being greeted by the teacher, who checks to see that students have materials for 

class and are ready to fully participate 
 Includes an age appropriate Do Now review or preview activity 
 Includes a blackboard configuration of objectives and agenda, which helps students to       

understand the class flow 
 Includes a well planned lesson, participation of each student, high expectations by the teacher, questions 

encouraging higher order thinking, and varied, methods of presenting and working with content 
 Utilizes Universal Design for Learning 
 Includes appropriate accommodations and modifications for students with special needs 
 Includes appropriate supports for students who have Limited English Proficiency 
 Constructively involves each student, with routines and rituals which support  learning; 
 Seeks to instill the joy of learning, through questions, illustrations, and student participation 
 Includes homework if age-appropriate 
 Includes assessments, including questions and answers, activities, quick quizzes 
 Ends in a timely fashion with a review of that day’s lesson, including questions and answers, exit tickets, 

or a summary by the teacher or a student 
 

II. Effectively serve as an Advisor 
 Consult “Evening Study” notebook to see which students completed work and worked productively 
 Ensure students are prepared for departure at the end of the school day 
 Keep room clean and ensure student cubbies and materials are organized 
 Track missing assignments 
 Maintain contact every other week with advisee’s parents 
 Be aware of students who are struggling with academic or personal issues 
 Make time to get to know advisees 
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 Effectively set goals with advisees 
 Write insightful narratives for report cards incorporating other teachers’ feedback  

 

III. Chair department meetings 
 Ensure adherence to curriculum  
 Provide content specific professional development 
 Collaborate with teachers and encourage their collaboration 
 Review benchmarks and progress of individual classes 
 Review assessment preparation and strategies 
 Ensure students pass benchmark exams and MCAS exams 
 Share successful teaching strategies, assignments, etc. 
 Look over all department teacher’s unit plans and notebooks 
 Gather and dissipate information gained from MCAS and Stanford 10 about successes and concerns 

within current teaching practices 
 

IV. Supervise an Intern Teacher  
 With classroom intern, ensure they are being utilized effectively and you are creating a “student-teacher” 

relationship where learning and practice is occurring 
 With classroom intern, model effective preparation, teaching, and classroom management 
 Check weekly lesson plans at least a week in advance 
 Complete a support and supervision document  formally evaluating the intern twice a year 
 

V. Chair grade level meetings 
 Set an agenda for each meeting, circulate in advance 
 Do “roster review” twice monthly wherein you speak about each child 
 Review IEPs and accommodations and modifications for Special Ed. students 
 Attempt to ensure that all student issues were addressed 
 Lead “effective response” planning and then ensure  that follow up occurs via class, outreach, or an 

advisor response 
 Complete weekly department meeting forms 

 
VI. Oversee curriculum development  
 Ensure curriculum binders are updated 
 Review current curriculum and update when appropriate 
 Prepare material for curriculum review  
 Ensure teachers are following curriculum and teaching approved material 
 Relate curriculum back to Mass. Frameworks and MCAS testing 
 Educate other departments about relevant practices 

 
VII. Meet all deadlines around grading and supervision 

 Complete your reports thoroughly and on time 
 Ensure all reports cards are completed and edited in a timely manner 

 
VIII. Manage department budget and coordinate with business office through regular meetings. 

 Ensure that all purchases for your department are approved by you 
 Stay within in your budget 
 Communicate with business office about materials lost by students 
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IX. Sets meaningful, achievable individual professional development goals for this year 
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Appendix 1 G. Draft Policy for Assessment of Full-service Programming 

 
Bridge Boston Charter School Assessment of Full-service Programming 

 
This information will be gathered annually to assess our success in meeting our students’ medical and social 
needs: 
 
Data from internal records: 
 % students screened for vision, % provided with glasses, % screened for scoliosis 
 % screened for hearing, % referred for follow-up 
 % screened for dental care, % referred for care 
 % screened for immunizations 
 % receiving cognitive, neurological, or psychological testing 
 % students receiving counseling (% in school, % out of school) 
 % students having 30 minutes or more of exercise each school day 
 % students having breakfast 
 % students having lunch 
 % students with asthma who have an active asthma plan 
 % students who have BMI measured 
 # students consulting with nurse 
 # safety incidents and # with 100% appropriate follow-up 
 # fire, evacuation drills 
 # families receiving help, such as counseling for jobs, housing, or other issues 
 # contacts with Department of Children and Families  
 
Data from family/faculty surveys: 
 % families reporting in surveys that they are extremely satisfied or satisfied with academic support, 

medical, and social services received by their child 
 % teachers perceiving that their students received helpful support 
 % teachers perceiving that the support their students received was minimally disruptive to the daily flow 

of the school 
 % of families reporting child is happy to come to school  
 Any suggestions for improvement by families or faculty? 
 
Data from self assessment: 
 What efforts have been made to disseminate best full-service practices? 
 What professional development activities have student services professionals engaged in? 
 What efforts have we made to involve parents as partners? 
 Which community partnerships are extremely strong?  Which need to be strengthened? 
 Which contract service providers are extremely strong in serving our students? 
 Which need to be strengthened or reviewed? 
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Appendix 1 H. Draft survey for Executive Director 
 

(This would be distributed to all faculty and staff and returned to the President of the Board. Similar 
documents would be given to parents/guardians and the Board of Trustees. Assessment of the Executive 
Director would also be based on considerable amounts of objective evidence based on student academic 
achievement, financial goals, fundraising goals, interaction with the board, facilities work, adherence to 
accountability plan, etc.) 
 

Bridge Boston Charter School Survey of Performance of Executive Director 
 

Dear Colleagues,  
Thank you for your confidential responses to ensure that Bridge Boston Charter School is serving our 
students as robustly as we are able.  Signed, Executive Director 
 
Work of the Executive Director: 
 What are my strengths in managing the school? 
 What are my areas for growth in managing the school? 
 What one or two things could I do to better support your work? 
 What one or two things should I most focus on in the coming year? 
 Is there anything I should focus on less in the coming year? 
 Is there anything else you would like to add related to my work or leadership? 
 

Work of the School: 
 What are the school’s strengths in serving our students? 
 What are the areas in which we should improve? 
 Please give one or two of the areas on which Bridge Boston should focus next year. 
 Does the school feel like a joyous place to work and learn? 
 

Please indicate your agreement with the following statements: 
(SA=strongly agree, A=agree, NS=not sure, D=disagree, SD=strongly disagree) 
At Bridge Boston Charter School, my colleagues and I: 
 Succeed in our mission (reprinted here): 
 Share values and educational philosophy: 
 Trust one another: 
 Share a focus on student learning: 
 Serve academically strong students well: 
 Serve academically struggling students well: 
 Serve all students well including those with special needs: 
 Serve English language learners well: 
 Encourage higher order thinking by students: 
 Enable students to enjoy learning and their school experience: 
 Engage parents/guardians as partners: 
 Encourage dissemination of best practices: 
 Focus on our professional development: 
 Meet our students’ health and social needs so they can fulfill their greatest potential: 
 Attend to our students’ safety and physical well-being: 
 Offer a diverse academic program, including support and enrichment: 
 Maintain discipline: 
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 Meet students’ health and social needs without undue disruption to the school day: 
 Feel administration support for our staff’s concerns and goals: 

 

Appendix 1 I. Intent to Enroll at Bridge Boston Charter School 

 
OUR MISSION: 
Bridge Boston Charter School students thrive in a challenging, joyful, inclusive K1-8 public school community that 
values close partnerships with families and a focus on the whole child.  Our students will develop the skills necessary 
to excel academically in rigorous high schools, reach their individual potentials, and view themselves as creators of 
their own futures. Through full-service programming, Bridge Boston Charter School will work to remove the health 
and social obstacles that hinder student learning. 
 
YOUR CHILD’S NAME__________________________________________________________ 
 
YOUR CHILD’S BIRTHDATE_____________________________________________________ 
 
 YOUR CHILD’S GRADE FOR SEPTEMBER, 2011 (NEXT FALL) ________ 
NOTE:  We will only enroll children in K1 or K2, who will be 4 or 5 in September. 
 
PREFERRED LANGUAGE FOR MAILINGS _________________________________________ 
 
IS A SIBLING OF YOUR CHILD ALSO INTENDING TO ENROLL IN 9/2011? ____________ 
 
YOUR NAME ___________________________________________________________________ 
 
YOUR ADDRESS ________________________________________________________________ 
 
      _______________________________________________________________ 
NOTE:  Boston residents have preference in our lottery, as required by the State. 
 
YOUR PHONE NUMBER _________________________________________________________ 
 
YOUR EMAIL ADDRESS, if available ____________________________________________________ 
 
 
THANK YOU FOR YOUR INTEREST.  We will be in touch with you in February, 2011, to let you know if we 
receive a charter to open Bridge Boston Charter School.  If so, we will confirm that you would like to enter 
your child in our lottery, which would be public and held in March, 2011.    
 
BRIDGE BOSTON WELCOMES ALL CHILDREN who are Boston residents, will accept students only by public 
lottery, and does not discriminate on the basis of race, religion, socioeconomic status, family characteristics, 
prior educational experience, sexual orientation, or physical characteristics. 
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FOR MORE INFORMATION, Contact calexander@bridgebostoncharterschool.org RETURN to Bridge Boston 
Charter School, P.O. Box 240872, Dorchester, MA 02124 
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Appendix 1 J. Sample Lesson Plan Form 

(Additional spaces are present in the working document) 

Lesson Plan 
Name of teacher Date 

Class and grade  

Daily Objective(s) (What are the objectives for the class?)    

Unit Objective: 

Benchmark addressing: 

Do Now- Class Beginning:  

Materials  
 

Use and design of instructional materials: 

□ Handouts      □ Laptops      □ Projector     □ Manipulatives     □ Additional literature materials 

□ Over head Projector       □ Maps     □ Project materials     □ Calculators   
 

Teaching methods 
□Question and answer technique    □Exercises/activities    □Group work     

 □ Pairs   □Independent work 

Direct Instruction (Time:_____) 
 
Guided Practice (Time: _____) 
 
Independent Practice (Time: _____) 
 
 
Wrap-up/Review –Exit Ticket (Time:_____) 
 
 
Differentiation,  accommodations, and modifications 
 
 
Critical Thinking Skills- Questions to ask: 
 
 
Reflection- Did all the students get the Objective?  If any no’s, who and what 
next? 
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Appendix 1 K. Classroom Observation Form  

Classroom Observation Form 
Name of teacher  Date 

Class and grade  Length of Observation 

Objective(s) (What are the objectives for the class?)  Board Completed □ 
Any discussion of class objectives:        Yes □ No □ 
Class Beginning  
(What happened in the first 5 minutes of class, Do Now?): 
Class Environment 
Was the room clean:           Yes □ No □                            
Were students in uniform?          Yes □ No □ 
Did most students have all class materials?        Yes □ No □ 
Did students seemed to be aware of a class routine:     Yes □ No □ 
Did teacher have all materials (student and teacher)     Yes □ No □ 
available and seem prepared:         

Materials 
Use and design of instructional materials: 
□ Handouts       □ Laptops      □ Projector    □ Manipulatives   □ Additional literature materials 
□ Over head Projector       □ Maps     □ project materials       □ Calculators   

Student participation 
□Question and answer technique   □Exercises/activities   □Group work         □Independent work 
Class management (appropriate level of control and authority) 
 

Yes □ No □ 

All students participating?                                                                                                      Yes □ No □ 

Level of participation between students (Accountable talk? Positive group dynamics?) Yes □ No □ 

Evidence of Active Listening?                                                                                                 Yes □ No □ 

Attention and interest demonstrated by students?                                                                 Yes □ No □ 

Teacher awareness and attention to individual student needs, student-teacher rapport.   Yes □ No □ 

Provides positive feedback to students?                                         Yes □ No □ 

Differentiation, accommodations, modifications?                                                                  Yes □ No □ 
 

Time spent on off-task behavior 
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Overall 
Were the objectives and outcomes achieved? How did the teacher check for this?              Yes □ No □ 

Were the objectives and outcomes achieved? How did the teacher check for this Yes □ No □ 

Was effective communication achieved?                                                                                      Yes □ No □ 

Demonstration of an awareness of the needs of all learners and differences in approach.    Yes □ No □ 

Clearly sets and has high expectations for students.                                                                     Yes □ No □ 

Comments: 
 
 
Are you varying the student expectations? 
 

Time 5 10 15 20 25 30 35 40 45 
How are kids working?   

Notes: 
       

1. Individually 
2. Pairs 
3. Small group 
4. Whole Class 
5. Student Presentations 
6. Off task 

1 
2 
3 
4 
5 
6

1 
2 

 
1 
2 
3 
4 
5 
6 

1  
2  

3  
4  
5  
6  

 
Are you varying your lesson presentation? 

3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

Time 5 10 15 20 25 30 35 40 45 
Teacher role          
1. Directing whole group   
(telling, lecturing) 
2. Interactive whole group 
3. Modeling whole group 
4. Facilitating/Coaching 
5. Managing Behavior or 
materials 
6. Administrative tasks 

1 
 
2 
3 
4 

 
Notes: 
 
 
 
 
 
 
 
 
 

 
Are you asking HOT (Higher Order Thinking) Questions?  
 
What are two questions that you can add to this lesson that move students to more higher order thinking? 
Are you calling on all students?  
• called on with no hand up     √  hand up, not called on       √+  Hand up called on     -- called out 
 
Called on 

            
            
            

 
What patterns do you notice?  What are some things you could do differently? 

Wait time  
Time waited after question asked  Number of Hands up   
Time waited after question asked  Number of Hands up   

5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 

1 
 
2 
3 
4 
5 
 
6 
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Time waited after question asked  Number of Hands up   
Time waited after question asked  Number of Hands up   
Time waited after question asked  Number of Hands up   

 
What patterns do you notice?  What are some things you could do differently? 
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Appendix 1 L. Sample Student Reports 

 
Bridge Boston Charter School Student Report:  

Cover Page 8th Grade 

(This is a sample first page of an eight-page report. The full report includes one page for 
each subject. Each page contains a list of strengths and areas for growth, as well as detailed 
benchmarks for that subject.) 

Student’s Name: ______________________________ 
Grade:_________________Date:____________ 
Advisor’s Name: ___________________________________________________ 

Days Absent: __________   Days Tardy:     _________ 

Final Advisor Comments: (One full page written by advisor) 
Final Grades: 

 Reading Writing Math Science Social 
Studies

Art Music 

Benchmark         
Final Grade        

 
Sports: 

Conduct:     Effort:  Attendance: 
 
Social Benchmarks: 
 Needs 

Improvement
Approaching Benchmark 

Met 
Participate in service projects    
Promote and maintain community spirit    
Demonstrate readiness to lead by example throughout 
school day 

   

Meet all-school public speaking requirement    
Demonstrate ability to apply critical thinking skills    
Answer higher level questions     
Demonstrates respect for self, peers and adults    
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Bridge Boston Quarterly Student Report: Kindergarten 
Student’s Name: ___________________________________ Grade: __________________ 
Advisor’s Name: ________________________________Days Absent: ______Days Tardy: ______ 
Advisor Comments:  (Approximately one page in length 

 Exhibits 
Strengths

Age 
Appropriate 

Needs 
Development

Social Development                                    
Interacts easily with one or more children 
Interacts comfortably with familiar adults 

Easily shares materials and toys 
Participates and follows rules during group activities 

Attempts to resolve conflicts 
Shows respect for others 

Shows empathy and caring for others 
Initiates play 

Be able to describe positive qualities in others 
Recognize that others experience things differently than oneself 

Explain why unprovoked acts that hurt others are wrong. 
Identify ways to work and play with others

  
  
  
  
  
  
  
  
  
  
  
  
  

          
          
          
          
          
           
          
           
          
           
          
          
          

  
  
  
  
  
  
  
  
  
  
  
  
  

Emotional Development                     
Exhibits self control 

Demonstrates control of impulsive behavior 
Accepts responsibility for actions 

Responds to constructive criticism 
Easily makes transitions 

Can identify likes and dislikes 
Recognizes and accurately labels emotions

  
  
  
  
  
  
  
  

           
          
          
          
           
          
          
          

  
  
  
  
  
  
  
  

Work Habits                                           
Maintains attention in morning circle 

Initiates tasks 
Completes tasks 

Follows established routines 
Responds to directions 

Works independently 
Works cooperatively 
Takes pride in work 

Listens attentively

  
  
  
  
  
  
  
  
  
  

           
          
          
          
          
          
          
          
          
          

  
  
  
  
  
  
  
  
  
  

Oral Skills                                      
Uses complete sentences 

Stays on topic 
Sequences events 

Participates in group discussions 
Performs specific actions in response to 3 step directions  

Names items when given descriptive verbal clues 
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Answers direct questions accurately 
Recalls 10 details from a story he/she has just read/heard

              

Reading Skills                        
Recognizes letters 

Demonstrates phonemic awareness 
Identifies sounds including rhymes 

Differentiates between vowels and consonants 
Knows blend sounds for all initial and ending consonants 

Knows letter sound correspondence 
Understands connection between sound (phoneme) & symbol 

Demonstrates sight words recognition of 50 words 
Enjoys literature 

Demonstrates emergent reading skills 
Defines author, illustrator, cover 

Asks questions about books 
Makes predictions based on text 
Retells main events from a text 

Identifies plot, character and important facts

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

           
          
          
          
          
           
          
          
          
          
           
          
          
          
          
          

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

Writing Skills                                       
Writes independently 

Holds a pencil with proper grip 
Uses different writing utensils 
Draws pictures to tell a story 

Dictates sentences to tell a story 
Uses invented spelling 

Prints upper case and lower case letters 
Writes name legibly

  
  
  
  
  
  
  
  
  

           
          
           
          
          
          
          
          
          

  
  
  
  
  
  
  
  
  

Mathematics                                                                    
Demonstrates number awareness and recognition to 30 

Counts objects 
Shows one-to-one correspondence when counting to 20 

Demonstrates familiarity with base ten 
Counts by 5s to 50 

Can represent, compare, and order whole numbers 
Creates and reproduces patterns 

Extends patterns with manipulatives 
Analyzes and compares different shapes 

Knows days of the week 
Knows months of the year 

Memorizes sequence of school day activities 
Uses estimating strategies 

Can work with different measures: length, height, weight 
 Identifies and sorts objects by attributes (color, shape, size) 

Uses data to solve problems 
Does simple computation with manipulatives
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ppendix 1 M. Draft Family Survey 

(Formatting changed for this purpose due to space constraints) 
 
Dear Bridge Boston Charter School Families, 
 
We are grateful for the trust you put in us and we take our responsibilities extremely seriously.  As part of that 
responsibility, we want to hear your thoughts about the school. Thank you for participating in our annual family 
survey, which is completely anonymous. Your feedback helps us to do our best job possible. You will learn of the 
over-all results of this survey in an upcoming Weekend Report.  If you have any specific comments or questions that 
you would like addressed, please contact our Executive Director, ___, at ext. ___. 
 
You feel that your child: 
(Always/ usually/ occasionally/ rarely/ never/ not sure) 
--Is safe at school                 
--Is well known by his/her teachers 
--Is encouraged to reach his/her potential and held to high standards 
--Is learning as much as you hoped 
--Has a well-rounded school experience, including art, drama, PE 
--Has his/her medical and social needs met 
--Is supported in any special needs 
--Enjoys school at least as much as most adults enjoy work 
 
You feel that you (or another family member): 
(Always/ usually/ occasionally/ rarely/ never/ not sure) 
--Regularly receive Weekend Reports about your child and school events 
--Is reached by your child’s advisor at least twice a month 
--Feel invited to come to school for events and performances 
--Feel invited to curriculum and progress report nights 
--Feel invited to attend parent advisory meetings and parent program nights 
--Feel that the school would try to meet your family’s needs 
--Feel respected by the school 
--Receive information in your preferred language 
 
What things does Bridge Boston Charter School do best? 
 
What things should we consider doing differently? 
 
Would you recommend Bridge Boston Charter School to a friend? 
What subjects would you find valuable for parent program nights, such as learning English, issues about money, 
voter registration, or community resources? 
 
 
Does your child attend Extended Day?  Does this program meet your family’s needs? 
    



Appendix 1 N. Sample Letters of Support and Collaboration  
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Appendix 1 0.  Sample Grading Rubrics 

 
Rubric for Monthly Composition 

Descriptive Sentences or Paragraph Response 
Grade 3 

 

Author:__________________________ Date:_____________________ 

 

1. Presentation 
A. You used the customary Bridge Boston Heading    
B. You used the correct paper (e.g. wide ruled)     
C. You demonstrated legible, clear handwriting 
D. Your final product is neat, in one color ink or pencil and reflects your best work   

     
                                                                                                _____/25 

2. Mechanics 
A. You wrote in complete sentences     
B. You used correct capitalization      
C. You used periods, exclamation points, and question marks correctly  
D. You used commas to list items    
E. Your spelling was 80% accurate       
                                                                                    _____/25 

3. Style 
A. You used at least ten adjectives       
B. You used at least five verbs outside the verb “to be”  
C. You made at least one comparison/simile “as… as a….like.”  

                                                                                                    ______/25 

4. Content 
A. All of your sentences follow in a logical order 
B. You wrote something original/unique    
C. You created a visual image in your reader’s mind   
D. Your paragraph or sentences are coherent and reflect effort   
                                                                                                  ______/25 

TOTAL           ______/100 

TEACHER COMMENTS: 
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Rubric for Shape Book – A Major 3rd Grade Math Project 

Each student completes a Shape Book that includes: Vocabulary Section with definitions and pictures, Shape 
Scavenger Hunt form, Shape Classification pages, Shape Comparison Drawings, Pictures of Real World 
Shapes, Map Depiction and Accompanying Story for student’s own “Mirror City” 

 

Guiding? 4 3 2 1 
Are the 
attributes of the 
shapes correctly 
labeled and is 
the vocabulary 
accurate? 

The student correctly 
identifies attributes 
using pictures and 
vocabulary 

The student 
correctly identifies 
his or her shapes 
and lists attributes, 
but not the most 
important ones 

The student makes 
errors when 
identifying shapes 
or when listing 
attributes 

The student makes 
errors when 
identifying shapes, 
when defining 
shapes, or does not 
use any attribute 
vocabulary 

Are similarities 
and differences 
clearly stated? 

Student uses 
important 
characteristics to 
compare the shapes.  
Accurately identifies 
similarities/ 
differences and 
explains his /her 
conclusions to 
demonstrate a 
complete & detailed 
understanding 

The student uses 
important 
characteristics to 
compare the 
shapes.  Accurately 
identifies 
similarities and 
differences and 
explains his/her 
conclusions 

Student uses 
characteristics to 
identify the shapes 
but not the most 
important ones. 
Conclusion 
demonstrates some 
misconceptions 

Student uses 
insignificant 
characteristics to 
compare the shapes. 
Conclusion 
demonstrated  
misconceptions and 
indicate that he/she 
does not understand 
shapes 

Do the real-
world pictures 
have geometric 
shapes 
identified? 

Completely and 
accurately identifies 
geometric shapes 
from real world 
picture 

Student correctly 
identifies most of 
the geometric 
shapes from 
his/her real world 
pictures 

Student identifies 
some geometric 
shapes in his/her 
real world pictures 

Student makes 
significant errors 
when identify the 
geometric shapes 
from his/her real 
world pictures 

Is symmetry 
apparent in the 
student’s 
drawings? 

Accurate depictions 
of geometric figures 
incorporate rotation 
symmetry and 
reflection (line) 
symmetry 

Accurate 
depictions of 
symmetrical figures 
incorporate 
rotation symmetry 
or reflection (line) 
symmetry 

Student makes 
some errors in 
drawings 

Drawings show 
errors – and 
indicate student 
does not understand 
symmetry 

Is understanding 
of symmetry 
apparent in 
student’s 
stories? 

Demonstrates 
complete 
understanding of the 
concept of rotation 
symmetry & reflection 
(line) 
symmetry 

Demonstrates a 
basic 
understanding of 
concept of rotation 
and reflection (line) 
symmetry 

Demonstrates a 
basic understanding 
of concept of 
rotation and 
reflection (line) 
symmetry 

Does not 
understand concept 
of symmetry  
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Immigration Monologue—4th Grade 

Name: 
Name of Immigrant Portrayed: 
Country of Origin: 
Date:  
 
 3  

Exceeds 
Expectations 

2  
Meets 

Expectations 

1  
Fails to Meet      
Expectations 

Takes careful notes on country of origin 
 

   

Understands reason for character choosing to leave 
 

   

Appropriately highlights exemplar monologue 
 

   

Writes first draft of immigrant monologue 
 

   

Includes specific details about life in the country of origin    
Includes specific details about reasons for leaving  country 
of origin 

   

Includes specific details about dreams for life in America    
Includes specific details  about challenges faced upon 
arriving in America 

   

Suitcase is packed with items said immigrant would 
need/use 

   

Second draft of monologue uses correct spelling, 
mechanics, presentation 

   

 
Presentation 
Elocution – Speaks clearly, loudly, and fluently.  Maintains 
eye contact with audience. 

   

Organization – Material is presented clearly and logically    
Creativity – Material is presented in a unique way 
 

   

Demonstrates thorough knowledge of subject 
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Appendix 1 P. Draft Job Descriptions Senior Administrators  
 
 (These draft job descriptions would be incorporated as part of recruitment marketing documents or 
included in job contracts which would describe Bridge Boston’s mission, program, and the 
characteristics we seek in leaders.)  
 

BRIDGE BOSTON CHARTER SCHOOL 
EXECUTIVE DIRECTOR DRAFT JOB DESCRIPTION 

Reports to: Board of Trustees 
Supervises: Principal, Director of Student Services, Business Manager, Administrative Assistant, data 
manager 

Duties and Responsibilities: 
Leadership: 

 Serve as a non-voting member of the Board of Trustees, with participation in all Board decisions and 
actions (other than those with respect to his/her own employment); ex officio member of all Board 
of Trustees committees. 

 Serve as chief executive officer of the School and the administrator of policies set by the Board of 
Trustees. The Board is responsible for establishing basic policy, providing financial governance, and 
supervising policy execution, while the ED is responsible for daily operations. 

 Represent the School in all public situations as a professional education and representative of our 
mission. 

 Build and fortify our culture, as experienced by students, families, staff members, and the 
community. 

 Anticipate developing needs of the School and community, plan, and propose action. 
 Lead, with the Board President, strategic planning efforts and development of the School’s 

accountability plan.   
Academic Program: 
 Supervise all academic efforts, including 

--rigorous and individualized curricula (content, process, adherence to MA standards, materials) 
--general school program (organization, scheduling, implementation) 
--assessments, including performance on MCAS and other measures, promotion, retention 
--admissions (outreach, recruitment, lottery) 
--teacher recruitment, hiring, assignment, supervision, review, promotion, firing, compensation 
--dissemination of best practices and professional development 
--reporting to the Department of Elementary and Secondary Education and assuring accountability  

Student Support: 
 Supervise all student issues, including: 
 --full-service programming to meet students’ medical and social needs, through strong partnerships 
 --support of students with special needs and limited English proficiency 
 --after school programming 
 --social benchmarks and discipline 
 --relations with students, families 
Administration: 

 Recruit, hire, and supervise Principal, Director of Student Services, Business Manager, and other 
administrators. 

 Lead the fund raising efforts of the School. 
 Assure compliance with all laws, regulations, and best practices. 
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 Assure the financial health of the School, including the preparation and adherence to budgets, setting 
and controlling expenses, supervision of the plant and facility operation and maintenance, 
completion of our annual audit without qualifications, and prompt filing of our annual report. 

   
BRIDGE BOSTON CHARTER SCHOOL 
PRINCIPAL DRAFT JOB DESCRIPTION 

 
Reports to:  Executive Director 
Supervises:  General education teachers, special education teachers, intern teachers 
 
Duties and Responsibilities: 

 Hires, supervises, evaluates, and ensures professional development of all teachers 
 Develops instructional policies and ensures adherence 
 Organizes classes, schedule, and school calendar 
 Assigns teachers, advisors, and tutors 
 Supervises curriculum development, implementation, and evaluation 
 Facilitates grade level meetings and departmental meetings 
 Supervises student assessments, grading, promotion, and retention 
 Supervises progress toward student success on MCAS, other standardized tests, and internal 

benchmarks 
 Validates curriculum’s adherence to MCAS and MA Core standards through review by outside 

experts 
 Supervises student assessments and ensures other supports are optimal for each student 
 Supervises advisory communication between advisors and parent/guardians and strengthens family 

participation in school life 
 Develops school culture through rituals, traditions, programs, and mentoring 
 Visits incoming students and families at their homes, if possible, with the Director of Student 

Services  
 Supervises the development of the family handbook and faculty handbook 
 Coordinates school performances, programs, field trips, and extracurricular events 
 Ensures that the I-block (Individualized learning block) is optimally used for each student 
 Ensures dissemination of best practices 
 Coordinates with the Director of Student Services on curricular enrichment in the after school 

program 
 Participates in budget setting and assures budget compliance 
 Leads orientation of students and new teachers 
 Represents the School in all situations as a professional educator and representative of our mission 
 Operates the school in accordance with all laws, regulations, and best practices 
 Sets faculty salary scale in compliance with school budget 

115 
 



 

BRIDGE BOSTON CHARTER SCHOOL 
DIRECTOR OF STUDENT SERVICES JOB DESCRIPTION 

 
Reports to:  Executive Director 
Supervises:  Nurse, interns in non-teaching and after school roles, community partnerships for students’ 
medical and social needs 
 
Duties and responsibilities:   
 

 Develops, maintains, and evaluates community partnerships to meet students’ medical and social 
needs and families’ extraordinary needs, if possible 

 Evaluates students’ needs and ensures that they are met, if at all possible 
 Coordinates with Principal to ensure smooth school operations congruent with full-service 

programming 
 Develops and supervises discipline policy and code of conduct 
 Supervises after school program, including interaction with families, staffing, and filling all available 

remaining spaces with community children  
 Develops metrics to evaluate the excellence of full service programming and after-school program 

and maintains data 
 Develops and ensures health and safety policies and sustainability practices 
 Scrupulously observes student and family confidentiality, sharing information on a need-to-know 

basis in accordance with all laws and regulations 
 Recruits, hires, and supervises nurse and, in the future, counselors 
 Develops optimal high school placements for each student 
 Visits entering students and family at their homes with the Principal to welcome and get acquainted, 

making clear that this is an effort to include and serve well  all students admitted through our lottery 
 Schedules and supervises interns in non-teaching roles, ie monitoring recess, lunch, and buses 
 Coordinates with interns on housing, certification, master’s programs, and Americorps stipend 
 Develops and supervises uniform policy 
 Coordinates community outreach, parent workshops on finances, learning English, voter registration, 

or other topics of interest 
 Disseminates best practices and continues professional development 
 Develops student and family handbook with Principal 
 Develops school culture through student support and family partnerships 
 Recruits tutors and other volunteers, and helps to supervise (with Principal) 
 Participates in grade level meetings and roster reviews to advocate for each student 
 Participates in budget setting and assures budget compliance 
 Operates the school in accordance with all laws, regulations, and best practices 
 Represents the School in all situations as a professional representative of our mission 
 Supervises scheduling, coordination for IEP meetings 
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Appendix 2. Required documents not counting towards 40 pages 
 

V. Statements of Commitment 
 
Ms. Cheryl Alexander 
 I embrace the opportunity to serve Boston students and their families with a strong K1-Grade 8 school at 
the earliest stages of academic learning, in the magical years between age 4 and 14 when learning is the most 
rapid, habits may be the most influenced, and children's self-identity and self-esteem are forming.  The 
opportunity to earn a charter represents a profound obligation to the people of Massachusetts to educate our 
children with the greatest integrity, effort, and transparency we owe to our future.  The Bridge Boston 
Charter School goal to offer rigorous academic work, to build skills which allow graduates to thrive in 
rigorous high schools, to bridge the achievement gap with other students in Massachusetts, to offer full-
service support, and to nourish students' sense of joy as well as their academic opportunities, offers families 
an important choice.  If Bridge Boston Charter School Charter School opens in the fall of 2011, our youngest 
first students will graduate from college in 2028, an extraordinary bridge to the future.  I hope that my 
experience with governance, finance, development, and strategic planning will be helpful to Bridge Boston 
Charter School, and I believe that the diverse skills and viewpoints of my founding board colleagues will 
ensure the school's success. 
 
Rev. Zenetta Armstrong 
Education is transformative. I am an admirer of Epiphany and the great work they do there with children. I 
am a strong believer that our society needs to give children the opportunity to grow and learn. 
I am excited to be a part of this committed group of people yearning to provide greater choice, rigor, and 
support to the children of Mattapan or Dorchester. 
 
Ms. Torylee Cigna 
My professional objective is to remain passionate, current, and enthusiastic when teaching young learners.  As 
a teacher of 33 years, certified in early childhood, elementary, and special education, I know first hand that a 
teacher's passion, and a community that grows and engenders that kind of passion, empowers children to 
thrive.  I am invested in Bridge Boston Charter School because the Founding Board is working to create a 
school setting that builds a community of learners.  Furthermore, I am thrilled by the school's commitment to 
embracing children of diverse learning styles and cultures.  The school is poised to grow a nurturing and 
supportive community as well as to offer a rigorous curriculum supported by differentiated instruction.  I 
believe that it is our responsibility to teach and inspire our children to become leaders of tomorrow.  This 
belief has led me to be a part of Bridge Boston Charter School. 
 
Ms. Jennifer Daly 
I am honored and excited to serve as a leader in the founding of Bridge Boston Charter School.  I am 
committed to the work involved in shaping and encouraging children’s minds and spirits.  I believe and have 
witnessed in my professional life that urban, economically-disadvantaged children can and will thrive and 
achieve when given the perimeters of a rigorous and challenging curriculum, a nurturing and loving 
community and a safe environment. I have also seen firsthand the transformative and powerful effect of 
education.  My dream is to be part of founding a K1-8 school that grows and sustains such a community.  I 
believe deeply in the skills and power of the founding board and in their incredible capacity to do this 
necessary, difficult, and joyful work. 
 
I am the co-founder of Epiphany School in Dorchester and currently serve as the school’s Dean of Students.  
I have worked there for the last twelve years.  I am also the Coordinator of Special Education Services, an 
English teacher, and the Director of Outreach (the vehicle through which we deliver our many full-service 
offerings including access of medical, prevention, and health services for all children) Prior to Epiphany, I 
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taught and was head of the English Department at Nativity Prep.  Before that I was the director of Camp St. 
Augustine, a year round camp and after school program for 100 young men from Boston neighborhoods.  All 
told, I have worked in urban education for the last twenty-five years.  
 
Rev. John Finley 
I am committed to helping economically-disadvantaged children have access to the best possible education.  I 
believe that Bridge Boston Charter School's vision of an excellent public charter school offers an exciting 
opportunity for all Boston children, but especially for those who are most vulnerable.  Bridge Boston Charter 
School's focus on full-service student support, high expectations, strong teaching and partnerships with 
families, and low attrition will offer a terrific choice for our city's families.  I hope that my experience in 
founding three other schools and working with many other educational initiatives, in development, in daily 
school operations, building, governance, and in strategic planning will be helpful to Bridge.  I see every day in 
my work as the Head of School of Epiphany and as an Episcopal priest for the parish of St. Mary's in 
Dorchester what is possible for hard working students and families, if presented with a scaffold of support 
such as will be offered by Bridge Boston Charter School.  I intend to help in whatever ways I am able as a 
trustee for Bridge Boston Charter School, while remaining as the Head of School for Epiphany, which will 
continue to thrive as a completely separate school. 
 
Ms. Cynthia Shelton Harris 
Having been a resident of Boston for more than 30 years, I know personally the need for a school such as 
Bridge Boston Charter School.  In my mind as a mother and active community member, Boston can only 
benefit from having another school committed to offering our children a better starting point in life.  I 
believe that most children will rise to the expectations of the adults around them. Bridge Boston Charter 
School’s vision will set the bar high, and provide full-service student support.  This proven method has the 
potential to raise the expectations of multiple generations within a family.  I have had the good fortune of 
experiencing the positive impact of caring educators and a solid education.  The results of which, has 
benefited each generation of our family. I am the first generation to be college educated, and the first female 
to serve in the military.  My parent's determination, hard work and dedication to making me the first, has 
changed our family’s legacy forever. I was humbled to be asked to serve on the founding board.  I am 
committed to utilizing my experience as a parent, community member and education counselor, in whatever 
capacity will bring the vision of Bridge Boston Charter School into reality.   
 
Ms. Danielle Heard 
I am pleased to express my commitment to The Bridge Boston Charter School.  With more than twelve years 
of experience working with Boston Schoolchildren, I believe that the school’s pledge to combining 
developmentally-appropriate curriculum, high expectations, and comprehensive support services will help 
students build the competence and confidence which will serve students, families, and the community well.  
With a clear mission, a strong institutional model, diverse professional expertise among its founding 
members, and meaningful commitment to the local community, Bridge Boston Charter School is in a strong 
position to engage and empower students.   
 
I am honored to be asked to serve as a member of the Bridge Boston Charter School Founding Board, and 
believe that my experience working in a variety of different educational settings, my experience developing 
new educational initiatives, and my long-standing commitment to serving Boston schoolchildren will be 
valuable to this promising school during its early stages of planning, launch, and growth. 
 
Mr. Paul Karger 
I am writing to express my deep commitment and genuine support to the establishment of the Bridge Boston 
Charter School. I am a 15 year resident of Boston, as well as a Boston business owner. I am extremely excited 
to be a part of the founding group of this ground-breaking new initiative, and can think of no better way to 
share my passion for giving back and creating opportunity for improvement within our community. The 
members of this founding board have deep-rooted personal and professional ties to the community, and 
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possess unparalleled understanding and experience as to what it takes to develop a world-class platform for 
educational advancement.  
 
I truly believe that there is a massive opportunity to “bridge the gap” between the economically 
disadvantaged urban students and their peers throughout the state. Unequivocally, our team maintains the 
ideal combination of talent, resources and a successful track record necessary to tackle and effectively prevail 
over the challenges at hand. Bridge Boston’s compassionate and highly supportive environment, catering to 
students at such crucial ages, will help establish the foundation for future academic and ultimately 
professional advancement 
 
Mr. Peter Keating 
I am thoroughly committed, and honored, to serve on the Founding Board of Bridge Boston Charter School 
and to do all that I can to sustain its mission, vision and future successes. I have been fortunate to serve 
Boston students in a variety of capacities at Epiphany School over the past 12 years, and I feel passionately 
that every child and family in Boston deserve access to outstanding schools. The Bridge model will provide 
not only exceptional teaching and learning opportunities, but also create and provide an important resource 
center for parents, caregivers, and the community.  
 
I have two young children (ages 3 and 6), and I recognize firsthand how critical their cognitive, emotional, 
and social development is. I also know that great schools reach out to parents and caregivers in true 
partnership for the full well being of each child. I am certain that Bridge Boston will embrace this deep 
commitment to each child and their caregivers. I am also certain that Bridge Boston will give students and 
families a rich and lasting educational experience; one that will positively influence their lives, their abilities to 
excel in higher education, and their likelihood to participate and contribute positively to their communities 
and the world.  
 
Ms. Makeeba McCreary 
The Bridge Boston Charter School Charter School will serve a need that is ever-growing in the city of Boston 
for pre-school and elementary children, as they begin their school experiences.  As an educator, parent of a 
BPS student, and member of other similarly driven school communities, I recognize that an extended day, 
multiple approaches to learning, and the engagement of the family unit -- integral components to the success 
of a young person-- are critical and often missing.  The founders of this school are well equipped to create a 
strong addition to the early childhood community of educational opportunities and to help create successful, 
actively learning students.  My work as the founder and Executive Director of a nonprofit organization 
dedicated to bringing resources to underserved youth, their families and communities, and my previous 
experiences in juvenile justice, social service, foster care, and public education in Boston will help Bridge 
Boston Charter School in our mission.   
 
Dr. Kay Merseth 
I am delighted to have the opportunity to work hard and lend my expertise to the creation and success of an 
outstanding PK-Grade 8 school for the children and families in the City of Boston who traditionally have had 
few choices and opportunities in life.  From my work, I understand the importance and obligation such a 
school has to the citizens of the Commonwealth and beyond.  I come to this work with experience in high 
quality instruction and a personal investment to see that all children have access to high quality instruction 
and access to fulfilling lives.  I believe the Bridge Boston Charter School Charter School Founding Board has 
the expertise and knowledge to deliver on its goals to serve the children of Boston and I look forward to 
seeing this accomplished. 
 
Dr. Michelle Sanchez 
I recently completed my doctoral dissertation on parental engagement and empowerment, and the greatest 
lesson I learned from the many years of work for my educational degrees, as well as my years as a teacher and 
Principal, is that the best way to attain the greatest success with students is to start as young as possible.  
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Concurrently, I became the mother of two boys who are now two and three years old.  All of my experiences 
have created in me a strong desire to work with young children and their families to ensure that they are 
receiving all the academic, social, and emotional components that children need to create a solid foundation 
for a successful future and that could alter their long term school experiences and life trajectory.  I am 
committed to the development of Bridge Boston Charter School for students from the city of Boston, so that 
they may have the opportunity to attend a K1-Grade 8 public school that focuses on the whole child, their 
family, the community, and the global world.  With a strong academic curriculum steeped in social 
consciousness, critical thinking, and problem solving, we will create students who will be prepared to excel at 
any school they attend upon graduating from Bridge Boston Charter School.  
 
Mr. Harold Sparrow 
I support and encourage that the State of Massachusetts grants charter school status to The Bridge Boston 
Charter School. I believe in the pedagogy of the Efficacy Institute that states “all children can learn… that 
smart is something you can get not something that you are.” 
 
I am impressed with The Bridge Boston Charter School full-service model approach that will begin in pre-
school and extend to grade eight. The emphasis of serving the whole family and the intentionality of sincere 
community partnerships is often the vital link in not only creating success for the child but for the 
community as a whole. Establishing high expectations and standards while creating a learning community of 
shared values for English Language Learners and special needs students fills a crucial educational gap in 
today’s society. 
 
Barack Obama once said that “the best anti-poverty program is a good education.” I am one of the first 
people in my family to graduate from college and I can testify to the veracity and truthfulness of that 
statement. People in urban communities today need options for education. I believe that The Bridge Boston 
Charter School has a formula for success that will positively impact the neighborhoods of Mattapan and 
Dorchester and improve the quality of life and the futures of the students and families it seeks to serve. 
 
Mr. James Sperling 
I am delighted to have the opportunity to work as a Founding Board member towards creating a school that 
can help disadvantaged children in Boston receive a decent and caring education in their early years.  The 
importance of good early educational opportunities is critical.  I believe that the Bridge Boston Charter 
School has a chance to meaningfully contribute in that arena.  As a parent in my own children’s school, and 
later as Board Chair of that School, I have come to appreciate the difference that good schooling can make in 
children’s lives, not just in terms of their formal education, but also in terms of stability, sense of self worth, 
and productivity.  I look forward to working towards providing such an environment for a population in 
Boston that could truly benefit from the talents and caring of the Bridge Boston founders. 
 
Dr. Ellen Williams 
It is a great honor to serve on the Founding Board of Bridge Boston Charter School Charter School. I believe 
wholeheartedly in our mission, vision, and educational philosophy and strongly support the efforts of the 
Founding Board to create this school. Our Founding Board is an extraordinary collection of talented 
individuals with remarkable experience in education and in governance. I have had the privilege of working 
with the Epiphany School and have seen the remarkable difference that this kind of education makes in the 
lives of the children it serves.  I have worked for many years as a physician at the Massachusetts General 
Hospital and as a faculty member at Harvard Medical School, but recently obtained a Master’s in education 
and became licensed to teach in Massachusetts in order to devote my career to improving the educational 
landscape in the city of Boston.  
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VI. Resumes from Founding Board Members 
Ms. Jennifer Daly will be the Principal of the proposed Bridge Boston Charter School. All other Founding 
Board members are proposed members of the Board of Trustees. 

121 
 



 

CHERYL ALEXANDER 
CAlexander@bridgebostoncharterschool.org 

781-405-4554 (cell) 
 
EXPER IENCE  
Epiphany School, Dorchester MA      2004 – 2010 
 Trustee 2004-2010 
 President, Board of Trustees, 2006-2010  
Served on Board committees for development, finance, capital campaigns, investments, strategic 
planning, gala, and governance.  Chaired $5M capital campaign and development committee to 
support the Annual Fund.  Drafted investment policy.  As Board President, responsible for School’s 
financial health, adherence to mission, Board leadership, observation of all laws, and supervision of 
Head of School.  Set annual objectives and ensured completion.  Initiated strategic plan and ad hoc 
committee to explore site acquisition and service to younger students.  Solicited donor support.  Set 
Board meeting agendas, supported the preparation of reports, led Board discussions.  Nominated 
new trustees.  Appointed committee chairs.  Spoke at various school functions and galas. 
 
Winsor School, Boston MA       2003 – 2009   
 Trustee  
Served on Board committees for finance, development, capital campaign, governance, and master 
campus planning.  Solicited donor support.   
 
Belmont Hill School, Belmont MA     2005 – 2008   
 Trustee   
Served on Board committees on governance, capital campaign leadership, and finance, and as Co-
Chair of the Parents’ Annual Fund.  Solicited donor support. 
 
Fenn School, Concord MA      2001 – 2004   
 Trustee 
Served on Board committees for finance, development, capital campaign, governance, and 
investments.  Chaired Parents’ Fund.  Solicited donor support. 
 
Nashoba Brooks School, Concord MA     1996 – 2001 
 Trustee 
Served on Board committees for finance, development, capital campaign, governance, investments, 
and strategic planning.  Chaired development section of strategic plan.  Solicited donor support. 
       
Putnam Companies, Boston MA      1978 – 1993 
 Senior Vice President, Senior Portfolio Manager   
Managed pension funds investing in blue chip, growth companies and mutual funds investing in 
health care companies.  Served as an industry analyst for technology, financial, and consumer 
industries. 
 
EDUC AT I ON 
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Harvard Business School, MBA       Cambridge MA 
Brown University, AB, Economics      Providence RI  

Rev. Zenetta Armstrong 

58 Crawford Street 
Dorchester, MA 02121 

617-445-5202 

Career Objective:   
To be an Evangelist, to preach, teach, the word of God. 
To engage God’s people in living out the gospel in their daily lives. 
 

Work Experience           
Rector‐ July 1,                     2002 ‐ present 
Church of the Holy Spirit, Mattapan MA 02126   

 Oversight of the Spiritual life of the congregation. 

 Preaching, Teaching the Word of God.  

 Training and equipping of the members for ministry.  

 Pastoral Care; Liturgical preparation.  

 The planning and implementation of workshops, seminars, retreats.  

 Development and maintenance of our Stewardship Program.  
 
Direct oversight of various ministries offered to the community. This includes our Tutoring Program and 
English as A Second Language (ESOL).  

 Supervision of a staff of eight  

 Administration  
 
President Spiritco Inc.                     2000 ‐ present  
Tax‐exempt, mission development subsidiary (501(c 2).  Spiritco is a subsidiary of the Church of the Holy 
Spirit organized in 1991 for community economic development and educational enrichment services. 
Projects sponsored by Spiritco includes the Milton Jones Center which is currently occupied by ABCD 
(Action for Boston Community Development.) The Mattapan Center For Life ‐ 45 unit elderly housing 
project, the Cummings Highway facility (2 family housing unit), and 655 River Street (single family unit) 
 
Co‐Rector                     1992 ‐ 2002 
Church of the Holy Spirit, Mattapan, MA 02126    

 Shared responsibility and oversight of the Spiritual life of the congregation which consists of 
approximately 300 active members: 

 Responsible for Christian Education, Youth Ministry, Stewardship, Pastoral Care. 

 Preaching, Teaching, Training and equipping members for involvement in the church ministries 
that have a community focus.  

 
Assistant to the Rector                  1987‐ 1992 
Church of the Holy Spirit, Mattapan, MA 02126 

 Development and implementation of the youth, Christian Education and Steward‐ship programs 
of the church.  

 Pastoral Care, Preaching and Teaching 
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Assistant Supervisor                   1979‐1983   
New York University, New York City 
 
Bookkeeper                     1977 – 1978   
Morgan Restaurant, New York, New York 
 
Bookkeeper                     1971 – 1972    
Bankers Trust Co.  
 

Education: 
 Diploma Theodore Roosevelt High School, Bronx New York                         June 1970 

 Associate in Applied Science   Bronx Community College, New York           January 1973 

 Bachelors of Business Administration, major in Accounting,  
George Washington University, Washington D.C.                                           February 1977 

 Masters of Education Program, New York University (2yrs)                           1980‐1982 

 Master of Divinity  Episcopal Divinity School, Cambridge MA                      May 28,1987 

 Ordination to the Priesthood ‐ Diocese of Massachusetts                               June 24, 1989 
 

Continuing Education  
 St. Georges College, Jerusalem (3 week course‐Life of Jesus)                1999 

 Mission Trip ‐ Diocese of Maseno West Kenya                                       2002 

 Pilgrimage to Greece and Turkey ‐ study early Christianity                     2003 

 Pilgrimage to Italy (Rome Florence, Ravena, Venice) study early Christianity      2004 
 

Community Involvement:  
 Board Member  Episcopal City Mission                                   Present 

 Board Member ‐ Massachusetts Episcopal Cergy Association (MECA)        Present    

 Treasurer ‐ Mattapan Community Development Corporation (MCDC)         Present 
Agency engaged in social & economic development for low income                                           

   residents in Mattapan. 

 Board Member ‐ Boston Senior Home Care, Boston MA              1996‐2005 
              Agency providing services that allow elderly to stay at home. 

 Search Committee for the Bishop of Massachusetts         1994 
Served on the committee charged with the development and 
 implementation of the search process for the bishop      

 Mission Strategy Commission                1994 
Served on the Committee responsible for the development of a Mission  
Strategy for the Diocese of Massachusetts                                

 Alumi Board of the Episcopal Divinity School, Cambridge Massachusetts    1990‐1992 
 

Awards: 
Cox Fellow Award                  2002 
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Awarded by the Rt. Rev. Thomas Shaw, Bishop of Massachusetts in recognition of work done in the 
church and community 
         

Torylee A. Cigna     

59 Brooksdale RD  Brighton, MA 02135  Phone: 857 919 3652   E-Mail: torylee@rcn.com 

Objective 

To work in a progressive, challenging and supportive early childhood program that offers state of the art education 

to deaf and hard of hearing children. To engage parents, professionals and interns in sharing best practices in 

education.  To remain passionate, current and enthusiastic when teaching young learners. 

Certifications 

 Teacher of Audition K0 - 8 

 Elementary Education  

 Special Education/Mild- Moderate Special Needs 

 

Work History 

       Team Leader Representing Early Childhood Department - 2009-presesnt  

        Instructional Leadership Team, Annual School Planning Committee 

Teacher of the Deaf-Early Childhood-1978 to present 

Boston Public Schools at Horace Mann School for the Deaf and Hard of Hearing 

Team teacher for developmental based pre-school classroom that includes children with a wide range 

of abilities, learning styles and language of instruction (ASL/spoken English). Responsibilities include: 

Adaptation and implementation of early childhood curriculum with emphasis on multiple intelligences.  

        Parent-Infant program teacher 1996-98  

Home and school coordination emphasizing home visits, parent involvement.  Coordination and 

consultation with other professionals involved with the family including family providers, physicians, 

speech therapy, occupational therapy, physical  therapy, social work and psychology. 

        Paraprofessional-Early Childhood- 1976-1977 

              Boston Public Schools at Horace Mann School for the Deaf and Hard of Hearing 

Education 
                    1978 Smith College: Masters of Education of the Deaf 

                    1976 Boston College: Bachelor of Arts in both Special Education/Elementary Educations 

Awards 

                     Boston Public School Teacher of the Year – 2002 

Volunteer 

                China Adoption with Love, Board of Directors 1994-1996 
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                     Hobart Park Neighborhood Association, Brighton, MA  2001-present
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JENNIFER GRUMHAUS DALY 
(617) 326-0425 ext. 206 

jdaly@epiphanyschool.com 
 

EXPER IENCE  
The Epiphany School, Dorchester, MA             1997 to present 
Founded and continue to serve as Dean of Students of this tuition-free, independent Episcopal 
middle school for children from economically disadvantaged families.  Teach English.  Oversee all 
full-service and special education programming.  Handle all student discipline. Serve as the liaison to 
DCF and all therapists and social workers connected to the school.  Supervise graduate support and 
high school placement office. 
  
St. Michaels Episcopal Church, Milton, MA             1998 to present 
Serve as the associate deacon at the church 
 
Nativity Prep School       1993-1997  
Taught English and ran the high school placement office at this tuition-free school for 
economically-disadvantaged boys. 
 
Camp St. Augustine Roxbury and Foxboro, Ma   1990-1993 
Served as director of this camp for 100 boys from the Dorchester, Mattapan, Roxbury and South 
End neighborhoods of Boston.  Ran intensive two month-long residential programs in the summer 
and expanded the program to administer daily after school program and year-round support. 
 
Florence After-School Program      1986-1990 
Director of after-school program located in the Florence Apartment Housing Development in 
Roslindale.  Hired teenagers from Florence and Archdale to serve as tutors for children living in the 
two developments.  Worked with teens who were gang- and court-involved. 
 
Camp Hope         1986-1990 
Founded a camp for children from Kingston, Jamaica affected by violence.  The camp had a six 
week residential component and provided year-round support services.  It is currently in its 25th 
year of existence. 
 
EDUC AT I ON 
Episcopal Divinity School, M.Div       Cambridge, MA 
Boston College, BS in Education and English 1984   Chestnut Hill, MA 
Hotchkiss School, Diploma May, 1980      Lakeville, MA 
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THE REVEREND JOHN HUSTON FINLEY IV 
(617) 326-0425 ext. 206 ● jfinley@epiphanyschool.com 

 

EXPER IENCE  
St. Mary’s, Dorchester       2008 - present 
Serving as the priest associate 
 

St. Michael’s Episcopal Church, Holliston, MA   2006 to 2008 
Served as the priest associate 
 

The Epiphany School, Dorchester, MA                         1997 to present 
Founded and continue to serve as Head of this tuition-free, independent Episcopal middle school 
for children from economically disadvantaged families.  Lead fundraising efforts raising $20M to 
date.  Oversaw with the board president the construction of a 25,000 sq. ft. schoolhouse.  
Implementing a program that is raising test scores and placing graduates successfully in high school 
and college. 
  
The Stephen J. Phillips Trust, Salem, MA    1998 to present 
Serve as a trustee with responsibilities for a college scholarship program that awards more than three 
million dollars a year in college scholarships. 
 

The Summer Intensive Program                                  1996 to 2002 
Founded and ran this residential program for low-income, inner city boys and girls, still in operation 
at Groton School, Groton, MA   
 

Nativity Preparatory School, Roxbury, MA    1993 to 1997 
Taught full-time at this tuition-free middle school for low-income boys. 
 
EDUC AT I ON 
Harvard Divinity School, M.Div. Candidate 1996-1997    Cambridge, MA 
Took a leave of absence after one year to co-found Epiphany School with the Rev. Jen Daly 
 

Harvard College, B.A. in Fine Arts, May 1992     Cambridge, MA 
Honors  
 Mitch Snyder Community Service Award at Harvard University 
Activities   
 Director, University Lutheran Church Homeless Shelter, 1989-1992 
 Co-Director, St. James Summer Shelter, 1991 
 Supervisor, Food Salvage 1989-1992 
 Chair of the Grants Committee, The Memorial Church, 1989-1991 
 Member of the Advisory Board, The Memorial Church, 1989-1992 
 Board Member, The Advocate (arts/literature magazine), 1989-1992 
 Secretary, The Signet Society, 1991 
Honors Thesis  
 The Foshay Tower: A Financier’s Dream 
 

Groton School, Diploma magna cum laude, June 1988    Groton, MA 
Honors  
 Peabody Award for outstanding contribution in the senior class 
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COMMUNITY  SERV ICE  
 The Nativity Schools Network (www.nativitynetwork.org) Founding member of the 

executive board 1999 to 2006 
 The Codman Academy Charter School (www.codmanacademy.org) Founding board 

member and clerk 2000 to 2006 
 The Associated Independent Schools of New England (www.asine.org) Board Member 

2002 to 2006 
 Memorial Church, Harvard University (www.memorialchurch.harvard.edu) Overseers 

Visiting Committee 2003 to present 
 Boston Scholars Program, (www.bostonscholars.org) Advisory Board 2003 to present 
 On The Rise (www.otr.org) Founding board member and clerk 1994 to 2006 
 The Chestnut Hill School (www.tchs.org) Board Member 2000 to 2003 
 The Harvard Square Homeless Shelter (www.unilu.org/programs/shelter/)  Founding 

board member 1997 to 2002 
 St. Mark’s Main Streets Advisory Board, 2004 to present 
 Forward Movement (www.forwardmovement.org) Advisory Board, 2004 to present 
 Esperanza Academy (www.esperanzaacademy.org)  Board of Advisors, 2005 to present 
 Harvard Episcopal Chaplaincy (www.cccambridge.org/harvard.php) Trustee, 2005 to 

present 
 Open Gate Foundation (http://hglc.org/opengate/) Board of Directors, 2005 to present 
 Signet Society(www.signetsociety.org) Board of Trustees 2005 to present 
 Bethany House of Prayer Trustee (www.diomass.org/spirit/retreat/bethany) 2008 to 

present 
 
CONT IN U ING E DU CAT ION 
Clinical Pastoral Education Summer Intensive 2004 
 
HONO RS  
The Massachusetts Historical Society, elected 1994 
 
OTHER  
Church of the Redeemer, Chestnut Hill, MA, affiliated clergy 2006 to present 
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62 Julian Street 
Boston, MA 02125 

Phone 978-758-7624 
E-mail Jaradonis@yahoo.com  
 

Cynthia Shelton Harris 

Summary of 
qualifications 

Provides academic advising and counseling services for more than 800 Enlisted 
members in the United States Air Force about Community College of the Air Force, 
including approved local or on‐line course offerings, Veteran Administration Programs, 
CLEP and/or DANTES, Commissioning programs and Professional Military Education 
opportunities. 

Provides Transfer Educational Counseling and Career Advisement to Active Duty, 
Reserve, and Retirees to include their spouses and dependents.  Assists personnel in 
establishing educational goals and provides information and referral for Civilian 
Government employees.  Educational advisement services to Enlisted and Officer 
military members assigned to Hanscom AFB and 5 Geographically Separated Units. 

Conducts briefings for a variety of audiences: High school Juniors and Seniors (and 
parents), First Term Airmen (new enlistees), Junior Officers (recently commissioned 
individuals), Senior Level Officers (Colonels, Generals, Elected Officials). 

Coordinated and managed the faculty of a Community Learning Project designed for 
High Risk Adult Learners enrolled in Developmental English and Mathematics.  

 
Taught the College Survival Seminar course designed to improve study skills, time 
management, goal setting and positive lifestyles adjustments. 

Provided Academic and Career Counseling to Pre‐Collegiate students enrolled in the 
Veterans Upward Bound (a TRiO Program); to develop skills for decision making and 
problem solving methods utilized in college, military and professional settings. 

 
Liaison to government, non‐profit and private agencies to facilitate the 
implementation of community based strategic planning processes. 
 
Supervised over 80 volunteers and 25 part time Direct Service Delivery and Americorps 
members.  
  
Experience working for organizations which serve youth, military members, imprisoned 
individuals and their families, economically and ethnically diverse communities.  Capable 
of communicating with a wide range of individuals from vastly different segments of the 
socioeconomic spectrum around the world. 

   
Self –motivated, flexible team member, utilizes analytical, creative and practical 
methods for problem solving. 
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Education  Northeastern University, Boston, MA 

Master of Science: Counseling, 1 Sep 05 

 Concentration: College Student Development 

Bachelor of Science: College of Criminal Justice, 20 Sep 90 

 Community College of the Air Force, Maxwell AFB, AL 

Associate in Applied Science: Social Services, April 2008 

Associate in Applied Science: Transportation, April 2008 

Professional 
experience 

 Judge Advocate General, Hanscom AFB, MA (Jun 2008 
– Present) 

Paralegal Apprentice (Reservist) E‐6 

 Airman & Family Ctr, Westover ARB, MA (Oct 2005 – 
Jun 2008) 

Readiness Non Commissioned Officer (Reservist) E‐6 

 Education Center, Hanscom AFB, MA (Jun 2006 – Present) 
Education Counselor/CCAF Advisor  

 Roxbury Community College Boston, MA(Aug 2005 – 
Jun 2006)     

Grant Funded Position 
Senior Program Coordinator  

 University of Massachusetts Boston, MA (Oct 2004 –  
Jun  2005) 

Academic /Career Counselor (Practicum)  

Veterans Upward Bound Program 

 Northeastern University, Boston, MA (2000 – 2004)        

Associate Director of Outreach – Office of Alumni Relations 

 Dorchester Center for Adult Education, Boston, 
MA(1997 – 2000)   

Community Organizer  

 Patriots’ Trail Girl Scout Council, Boston, MA (1994 – 
1997 ) 

Membership Development Executive / Prison Program Manager / Americorps 
Project Supervisor  

 Office of the District Attorney  Suffolk County, Boston, 
MA (1992 – 1994)                  

Victim / Witness Advocate    

General Crimes and Domestic Violence Divisions 

Volunteer 
experience 

 Human Resource Development Council, Chicopee, MA 
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(2007 ‐2008) 

Retention Committee 

 Airman’s Council of the 85th APS, Lexington, MA 
(1997 – 2005) 

Council Member    

Unit level Morale, Welfare and Recreation Coordinator  

 Bird Street Community Center, Boston, MA(1997 – 
2003) 

Board of Directors  

Served as a General Member for 2 years and as President for 5 years  
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Danielle Boyd Heard 

170 Centre Street • Milton, MA 02186 • Home (617) 696-7678 or Cell (617) 797-1214 
dabheard@hotmail.com 

 

Professional Experience 
NASHOBABROOKS SCHOOL, Concord, Massachusetts 
Assistant Head of School       2008 – Present 

 Manage professional development, teacher evaluation, and year-long orientation and support for 75 
faculty and staff members.   

 Oversee academic programs for 305 students in preschool through eighth grade including curriculum 
development, budgeting, scheduling, and next-school placement for lower grades. 

 Work closely with Head of School, Director of Admission and Outreach Coordinator to manage 
recruitment, outreach, and diversity initiatives. 

 Oversee development of strategic plans for outreach and diversity.  
 Serve as liaison to Education and Diversity Committees of the board and member of the Administrative 

Team. 
 Participate as member of Digital Citizenship, Financial Aid, and Summer and After School Programs 

Task Forces of Nashoba Brooks Board. 
 

THE STEPPINGSTONE FOUNDATION, Boston, Massachusetts             
Executive Vice President of Programs and Operations     2007 – 2008 

 Managed development, implementation, and evaluation of programs preparing more than 800 students 
for success at top independent schools, public exam schools, and colleges. 

 Directed organizational operations including finance, human resources and community outreach.  
 Hired, trained, evaluated, and supported 35 staff members and 65 part-time and seasonal faculty.   
 With senior management team, developed and managed annual budget exceeding $3.9 million. 
 Served as liaison to Organizational Effectiveness Committee and Finance Committee of the 

Steppingstone Board of Directors. 
 Assisted with fundraising events and cultivation of donor relationships. 

Executive Vice President of Programs       2003 – 2007  
 Managed planning, human resources, outreach, evaluation, and national expansion efforts for programs 

preparing more than 800 students for success at top independent schools, public exam schools, and 
colleges. 

 Hired, trained, evaluated, and supported 27 staff members and 65 part-time and seasonal faculty.   
 Established relationships with families, communities and funders to secure student and program 

support.  
 Established Diversity Committee to enrich programs and motivate staff. 
 Served as acting Director of Academy Nine program serving students in grades 7-12. 

Director of Programs         1998 - 2003  
 Managed educational programs for more than 600 students in Boston and Philadelphia. 
 Worked with consultants and board members to conduct program evaluation and develop five-year 

strategic plan for 100% growth. 
 Served as acting Head of The Steppingstone Academy and acting Dean of Support Services. 

Director of the Scholars Program      1996 – 1998 
 Managed recruitment, admissions, curriculum, instruction, and support services for scholars.  
 Staffed and managed summer school, after school classes, and mentoring program.  

 

WILLOW HILL SCHOOL, Sudbury, Massachusetts     1994 – 1996 
Teacher and Chair of Community Services Committee 

 Taught literature and social studies to gifted adolescents with learning and emotional difficulties.  
 Developed and managed community service program to enrich students’ experiences and improve 

community relations.  

133 
 



DANA HALL SCHOOL, Wellesley Massachusetts      1992 – 1994 
Teacher, Advisor, Director of Community Service  

 Taught African Studies, economics, western civilization, and International Perspectives for grades 9-12. 
 Co-chaired faculty diversity committee, managed student volunteer program, served as Class Advisor to 

Junior Class, elected member of Faculty Council. 
 

THE EMMA WILLARD SCHOOL, Troy, New York    1991 - 1992 
 Intern, Teacher, Residential Advisor, Coach   
 
BOSTON PARK RANGERS, Boston, Massachusetts    1990 – 1994 
Program Supervisor, Park Ranger, Group Facilitator 

 Developed programs, hired and managed facilitators, developed Boston Black History Tour. 
 Supervised Junior Park Ranger Program for urban youth ages 14-17. 

 

Education 
Harvard Business School Executive Education, Boston, Massachusetts  2007 – 2008 
Program for Leadership Development  
Harvard University Graduate School of Education, Cambridge, Massachusetts  1994 -1996 
Master of Education: Administration, Planning, and Social Policy 
Columbia University Teachers College, New York, New York   1993 
Joseph Klingenstein Institute Fellow  
Williams College, Williamstown, Massachusetts       1987 - 1991 
Bachelor of Arts: American studies; concentration in environmental studies  
 

Continuing Education 
Participated in conferences and workshops sponsored by: National Association of Independent Schools; 
Association of Independent Schools of New England; School and Student Services for Financial Aid; Benevon; 
Technical Development Corporation; Rockhurst University; and the National Seminars Group.  
 
Member of: Bridgestar COO Group; Nellie Mae Education Foundation’s Minority High Achievement Cluster 
Leadership Group; Smith Family Foundation’s Senior Associates Group.   
 

Volunteer Work and Community Service 
Member of: Belmont Hill School Board of Trustees; Local Planning Committee for the 2007 NAIS People of 
Color Conference; Edvestors Fund for Non-profit Partnerships Education Review Panel (2004-2005); 
Citybridge at Concord Academy Governing Committee (2002-2005); Allocations Evaluation Team volunteer 
for the United Way of Massachusetts Bay (2001). 
 

Leadership positions: Co-liaison and member of Partnership Committee for Children’s Center at Milton 
Academy (CCMA); Chair, CCMA Fundraising and Events Committee (2005-2006); Chair, Academy Day Care 
Parent Board (2005). 
 

Consultant and facilitator for: independent schools and non-profit organizations regarding issues of diversity 
and program management (2000-2003); workshops and group discussions as staff member of the Milton 
Academy Boarding Staff Conference (2000-2003). 
 

Additional Volunteer Experience 
Fundraising volunteer and tutor, The Steppingstone Foundation; researcher for the Center of Common Security 
in Williamstown, Massachusetts; Teaching Assistant and Junior Advisor at Williams College, Williamstown, 
Massachusetts; mentor for Big Sister and Parents Anonymous programs. 
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 PAUL KARGER, CFA  
paul.karger@twinfocuscapital.com  

+ 1 (617) 720 4515  
BIOGRAPHY  
Paul is the co‐founder and Managing Partner of TwinFocus Capital Partners. Paul has principal responsibilities for 
overseeing key client relationships and managing the general direction of the firm. He has significant experience in 
working with entrepreneurs  and developing  financial  solutions  for  complex  situations. Paul  co‐chairs  the  firm's 
Investment  Committee  and  is  responsible  for  identifying  and  evaluating  specific  alternative  investment 
opportunities in real estate, private equity, venture capital and hedge funds.  
 
Prior to founding TwinFocus, Paul founded and co‐managed The Karger Group within UBS, which consulted on a 
fee‐basis to  institutions and high‐net‐worth  individuals.  In this capacity, he advised on such  issues as  investment 
strategy  and  asset  allocation,  alternative  investments,  estate  planning  and  philanthropic  giving.  Before  joining 
PaineWebber, UBS's predecessor firm, Paul worked in investment banking concentrating in the Life Sciences space. 
Prior to working in the financial sector, he consulted with a technology startup as an engineer. Paul has also been 
actively involved in a number of successful start‐up ventures at the advisory, executive and board level.  
 
Paul holds the Chartered Financial Analyst designation, and is a member of the CFA Institute, the Boston Security 
Analysts  Society,  the  Investment Management Consultants Association and  the Boston Estate Planning Council. 
Paul  attended  the Wharton  School  of  Finance  at  the  University  of  Pennsylvania  to  obtain  the  designation  of 
Certified  Investment  Management  Analyst,  and  he  holds  a  Bachelor  of  Science  degree  in  Manufacturing 
Engineering from Boston University.  
 
Paul presently  lives  in Boston. He  is an avid Red Sox  fan, and  is keenly  involved with or on the board of several 
non‐profits and charities in the promotion of wellness, education and the arts including Massachusetts College of 
Art &  Design,  Dearborn  Academy,  The  Epiphany  School  and  Boston Medical  Center  and  is  a member  of  The 
Metropolitan Club of New York. He collects contemporary art, and enjoys skiing and actively trains and competes 
in martial arts including Muay Thai, Kali, Jun Fan and Jeet Kune Do.  
 

PHILANTHROPIC WORK  
2004 – Present  
Massachusetts College of Art & Design Boston, MA  
Advisory Board Member  
2006 – Present  
Epiphany School Dorchester, MA  
Board of Overseer, Member of the Endowment’s Investment Committee  
2005 – Present  
The Grow Clinic @ Boston Medical Center Boston, MA  
Co‐Chair of the Board  
2003 – 2006  
Dearborn Academy Arlington, MA  
Advisory Board Member 
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CV FOR PETER M. KEATING 
petekeats@aol.com ● 617.388.8971 

Epi         1997 ‐ Present phany School, Dorchester, MA.  

 
 Trustee, 1997 – 2010. 

Founding Board President, 1997‐2006.  
  on Chaired committees including development, finance, graduate support, building and served

numerous others.  
 plans and three capital Helped draft Epiphany’s Mission Statement, By‐Laws, two strategic 

 from 2007 – present.  
campaigns.  
Part‐time teacher at Epiphany in oral fluency 

 Currently serving on the Board   of Overseers. 


 
St. Stephen’s Youth Programs, Boston, MA        2006 – Present  
Serve on the Friends of SSYP Board, advising and helping implement development and 
rogrammatic strategy for after‐school and summer programming for elementary and high school 
tudents in Boston. 
p
s
 
Rogerson Communities, Roslindale, MA          1996 ‐ Present 

Director from 2002 – 2007.  
 er 
 

Served on numerous committees, including development and governance for Boston eld
residences and day programs.   

 d Rogerson House Served as director on Rogerson’s Beacon House from 1996 – 2002 an
(formerly Boston Alzheimer Center) from 2007 – Present.  

 Currently serving on the Roge ies B seers. 
 

rson Communit oard of Over

The Episcopal Youth Alliance, Boston, MA         2009 ‐ Present  
Co‐Founder and Founding Director f 

 Created and implemented strategy to develop a central network for numerous organizations 
and ministries servin adults i  Massachusetts.  

 


 
g children and young  n

Fisher House Boston, West Roxbury, MA         2008 ‐ 2010 
Director from 2008 – 2010.  

 Helped plan and implement development strategy for fundraising and construction of a 20‐
suite residence for vete

 


 
rans and families receiving medical treatment.  

One Home Many Hopes, Sharon, MA           2008 ‐ 2010 
Founding Board Director  

 Organized national and worldwide efforts to create awareness and financial support for 
Mudzini K

 


 
wetu, an orphanage and school outside of Mombasa, Kenya.  

Grub Street, Boston, MA                2007 ‐ Present 
Advisory Board member  

 Working with Staff and Board on developing support and growth strategy for creative writing 
programs and outreach programs to teens and elders.  

 


 
Kea resent ting & Company and Keating Holdings LP         1996 ‐ P

President   
 Operate ate asset portfolio. 


 

 
 multi—property real estate business and non‐real est

Education
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: Brown University, BA English and Theatre Arts.  
Personal: Residing in Weston, MA with wife Alix and children Nate (6) and Eliza (3).  



MAKEEBA McCREARY  
45 Elmore Street, Roxbury MA 02119  

Home: (617) 427 5610 Mobile: (617) 293 4024  
makeeba@earthlink.net  

EDUCATION  
Teachers College, Columbia University  
Ed.D, Organizational Leadership, Educational Administration (9/2010)  
 
Harvard University, Graduate School of Education  
Ed.M, Concentration in Adolescent Risk and Prevention & Community Organizing  
 

  University of Massachusetts Boston  
BA, Major in Psychology, Magna Cum Laude  
 

EMPLOYMENT  
APRIL 2009   AbekaM, Boston MA  
PRESENT  Founder & Executive Director  

AbekaM’s vision is to be a catalyst for targeted support to traditionally underserved populations. This 
is achieved through a multitude of partnerships, brokered by AbekaM, which bridge the business, 
grass-roots, not-for profit and corporate sectors creating new resources or identifying those that are 
under-utlilzed.  
 

FEBRUARY 2000   Compass Consulting, Jamaica Plain MA  
APRIL 2009  Educational Consultant, Management Team  
 Leadership consultant on contracts with corporate, non-profit and educational (private and public) 

institutions providing specialization in strategic development of educationally-grounded philanthropic 
efforts, leadership and board development. 

 
AUGUST 2005   EdVestors, Boston, MA  
OCTOBER 2007   Director of Philanthropic Services  

Part of the internal and external leadership team of for a nonprofit philanthropic clearinghouse 
focused on urban school improvement. Responsible for coordinating strategic donor development and 
marketing efforts including all minor and major donors 

 
OCTOBER 2003  Epiphany School, Dorchester MA  
JULY 2005   Director of Development  

Developed and implemented strategy for raising $1.9M in operating expenses and a $5M for a 5 year 
Capital Campaign.  

 
SEPTEMBER 2000   Dimock Community Health Center, Roxbury MA  
JUNE 2001   Adolescent Services Program Development  

Responsible for the creation of a five-year Strategic Plan for the Child and Family Cluster of Dimock 
Community Health Center. Emphasis on programming for an urban community, provision of an 
appropriate continuum of prevention, intervention and treatment opportunities for ages 0- 18 with a 
bridging of services into adulthood.  

 
SEPTEMBER 1999   Girlsworld, Boston Institute For Arts Therapy, Dorchester MA  
JULY 2000   Clinical and Curriculum Director  

Responsible for operation and fiscal management of a developmentally grounded, girls (ages 10-18) 
grass roots, urban after school program focusing on the arts, academics, mentoring and community 
service. Responsible for recruitment and training of staff, volunteers and interns.  

 
SEPTEMBER 1998   CDC Parent Organizing Project, Roxbury, MA  
 
JUNE 1999   Harvard Graduate School of Education, Cambridge MA  

Site Coordinator/Supervisor  
Utilized the Industrial Areas Foundation (IAF) organizing format to support Master’s students in their 
collaboration with Community Development Corporations (CDC’s) in the Roxbury, Jamaica Plain and 
Dorchester neighborhoods. Performed qualitative and quantitative research as well as an analysis of 
national “parent organizing” efforts and its effect on urban school reform.  
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MARCH 1990   Pine Street Inn: Shelter for The Homeless, Boston MA  
MARCH 1998   Direct Care Case Worker, Men's Unit (Capacity/Daily: 300- 800)  

Provided direct service to Boston’s homeless youth, adult and elderly populations. Proficient in 
advocacy for clients with dual diagnosis, employment placement, intervention and prevention for 
substance abuse addiction. Extensive experience in crisis intervention for emergency interpersonal 
conflict and physical trauma.  

 
FEBRUARY 1992   Compass Inc., Jamaica Plain MA  
SEPTEMBER 1995   Intensive Therapeutic Outreach and Tracking Program, Outreach Tracker  

 Caseworker/ Emergency Elementary School  
   Caseworker/766.5 High School  

Contracted by State Department of Social Services, Department of Mental Health and Department of 
Youth Provided services for intensive outreach contact with “at risk” families and their children. 
Coordinated all collateral services including Boston Public Schools, Department of Social Services, 
Department of Youth Services, Churches, extended family and other local community support 
networks.  

 
PROJECT BASED  
STRATEGIC FUND DEVELOPMENT  

 
The Boston Foundation, Boston MA  
StreetSafe, Public Safety Initiative  

 
South Africa Partners, Boston MA  
Fund Development-Event Management, 10th Anniversary Dinner  

 
Academy of the Pacific Rim, Boston MA  
Fund Development, Strategic Planning, Organizational Development  

 
Sociedad Latina, Boston MA  
Fund Development, Strategic Planning, Organizational Development  

 
Boston Parent Organizing Network, Boston MA  
Fund Development, Strategic Planning, Organizational Development  

 
EdVestors, Boston MA  
Fund Development-Event Management, Inaugural and 2nd Annual Gala & Dinner  

 
National Conference for Community and Justice (NCCJ), Boston MA  
Fund Development-Event Management, 75th Anniversary Dinner  

 
National Association for the Advancement of Colored People (NAACP), Baltimore MD  
Technical Assistance Team, “A Call to Action”  

 
CURRICULUM DESIGN & ASSESSMENT  

 
WINTER 1998  Greater Egeleston Community High School, Jamaica Plain, MA  

Boston Public School Pilot School Accreditation, Portfolio Design 
 

SPRING 1998  Harvard Graduate School of Education, Cambridge MA 
 “Managing Diversity and Education- H324, Harvard Graduate School of Education Curriculum Design, Instructor  

 
FALL &   Arts in Progress, Jamaica Plain MA  
SPRING 1998  Fireman Foundation, Boston MA  
  Theater Instructor, Curriculum Design  

 
SEPTEMBER 1994  Compass Peer Group Intervention Model, Jamaica Plain MA.  
AUGUST 1997  Governor’s Alliance Against Drugs, Commonwealth Of Massachusetts Co –Director, Curriculum Design  

 
SEPTEMBER 1995  Dorchester Youth Collaborati e, Dorchester, MA  v
MARCH 1996  Acting Coach, Curriculum Design 
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KATHERINE K.  MERSETH  

 
Harvard Graduate School of Education 
310 Longfellow Hall, 13 Appian Way 
Cambridge, MA 02138-3704 
(617) 496-3785 

54 Lexington Ave.
Cambridge, MA 02138

(617) 413-2347
kay_merseth@harvard.edu

 
EXPERIENCE 

HARVARD UNIVERSITY, Cambridge, MA 1991-Present 
Harvard Graduate School of Education 
Senior Lecturer 2001-Present 
Courses Taught: School Reform: Curricular and Instructional Leadership, Charter Schools: Threats or 
Opportunities for Public Education, Issues in Urban Education, Teacher Education in Context (doctoral 
seminar). 
 Awarded the Morningstar Award for Excellence in Teaching, voted by all graduate students at the 

Harvard Graduate School of Education 2001. 
 In the last four years, served on over 27 doctoral committees and was primary advisor to 11 doctoral 

students. 
 Faculty Member, The Principals’ Center. 
 Faculty Chair: Redesigning America’s High Schools for Instructional Improvement Professional 

Education Program; Charter Schools: Charting a Course for the Next Decade Professional Education 
Program; Leadership: An Evolving Vision, Professional Education Program; and Differentiated 
Instruction in Mathematics and Literacy with Teacher Teams, Professional Education Program. 

 Awarded prize for Excellence in Advancing Knowledge by the National Association of Charter 
School Authorizers for the publication of  Inside Urban Charter Schools (2009)  

 
Director of Teacher Education Programs 2001-Present 
Director of the MidCareer Math and Science Program (MCMS) and the Teaching and Curriculum 
Program (TAC). Responsibilities include the conceptualization of teacher education program components 
and academic course content, development of recruiting strategies and admissions criteria, and 
engagement of current classroom teachers as mentors. 
 
Director Undergraduate Teacher Education Program with Harvard College (UTEP) 2001-Present 
Design and direct a program to offer Harvard undergraduates credentials to teach in secondary schools. 
Oversee the placement of the students upon program completion. 
 
School Leadership Program, Director 1999-2001 
Designed and administered a Master’s Degree program in school leadership. Three curricular tracks 
included for principals, teacher leaders, and school developers. Approximately fifty students enrolled 
each year. 
 
Lecturer 1991-2001 
Taught Charter Schools: Threats or Opportunities for Public Education and School Reform: Curricular 
and Instructional Leadership. Also advised doctoral and masters students and served on several school-
wide review, restructuring and search committees. 
 
Founding Director Roderick MacDougall Center for Case Development and Teaching 1985-Present 
Responsibilities include the conceptualization and organization of activities related to case materials 
development, the supervision of case writers and editors, the design and implementation of marketing and 
distribution systems, and the development of external financial support. 
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Harvard University Externally Funded Assignments: 
Harvard University Chartering Practice Project  
 Principal Investigator 2006-present 
 Funded by the Office of Innovation and Improvement, US Department of Education 
 Led a five member research project to identify and document critical and common features of 
 high-performing Massachusetts charter schools serving high-need communities. Inside Urban 
 Charter Schools published by Harvard Education Press (2009) describes this work.  
  
Harvard University in Partnership with the Boston Public Schools and the Boston Plan for 
Excellence, Transition to Teaching: Mathematics and Science Project (T2MS) 
 Director and Co-Principal Investigator 2002-2008 

Responsible for the conceptualization and implementation of a U. S. Department of Education 
grant awarding scholarships and guaranteed teaching positions in the Boston Public Schools to 
Mid Career Mathematics and Science teachers who graduate from GSE. 

 
Massachusetts Math and Science Partnership, Making the Case: Conceptually Challenging Topics 
in Middle School Mathematics  

Director and Principal Investigator 2003-2006 
Conceptualize and implement a Massachusetts Title II Project focusing on the professional 
development in mathematics for middle school teachers. 

 
Harvard Children’s Initiative (formerly Harvard Project on Schooling and Children) 

Director of Research 1998-2000 
Founding Executive Director 1993-1998 
Founding director of one of five interfaculty, university-wide Centers at the initiative of the 
President of the University. Focus was on enhancing children’s learning and well-being, with 
particular emphasis on research, program and course development, and service opportunities. 
Over 100 University faculty participated. Reported to the Provost and President of the University 
with Henry Rosovsky and Sara Lawrence Lightfoot serving as initial Board Chairs. 

 
Harvard Mathematics Case Development Project 

Director and Principal Investigator 1994-1997 
Worked with 12 secondary school mathematics teachers, mathematicians and math educators to 
develop 22 sets of mathematics case materials for use in teacher professional education programs.  
Piloted program nationally. Eleven cases published by Teachers College Press as Windows on 
teaching: Cases of Secondary Mathematics Classrooms.  NSF funded project. 

 
Regional Math Network 

Director and Principal Investigator 1985-1987 
Responsible for the conceptualization and implementation of a National Science Foundation 
Teacher Enhancement and Materials Development Project focusing on middle school 
mathematics curricula and teachers.  The grant involved collaboration among 27 businesses, 11 
school districts (including the City of Boston) and Harvard University. 

 
UNIVERSITY OF CALIFORNIA, Riverside, CA 1989-1991 
School of Education 

Adjunct Assistant Professor 
Taught: Curriculum and Instruction, Teaching Mathematics, Supervision of Teachers. 
Director, Comprehensive Teacher Education Institute   
Full-time faculty position. Taught courses in curriculum and instruction, teacher supervision, 
mathematical content and pedagogy, directed the activities of an alternative teacher education 
program, and implemented a professional development program in local high schools. 
 California Council for the Education of Teachers, Quality of Education Award 
 American Association for Colleges of Teacher Education Outstanding Writing Award 
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AMERICAN ASSOCIATION OF HIGHER EDUCATION, Washington, DC 1988-1990 

Presidents’ Forum on Teaching as a Profession  
Project Coordinator 
Coordinator for Carnegie Foundation funded projects in Massachusetts, Connecticut and 
California focusing on teacher education, and a national research project on the case method in 
teacher education. 

 
HARVARD UNIVERSITY, Cambridge, MA 1982-1988 
Harvard Graduate School of Education 

Faculty Member, Teaching, Curriculum and Learning Environments Department 1983 – 
1988 
Taught: Teaching Mathematics and Science at the Secondary Level. Supervised doctoral work in 
the fields of mathematics, science and teacher education, and served on various faculty 
committees. 
Nominated in 1988 for Charles F. Dana Award for Educational Innovation by Harvard Graduate 
School of Education.  

 
Director of Teacher Education 1983-1988 
Founding director of the MidCareer Math and Science Program (MCMS), the Teaching and 
Curriculum Program (TAC) and the Undergraduate Teacher Education Program with Harvard 
College (UTEP).  Responsibilities included the design of teacher education program components 
and academic course content, development of recruiting strategies and admissions criteria, and 
engagement of current classroom teachers as mentors.  Introduced the Beginning Teacher 
Computer Network (pre-internet and email) for first year teachers. 

 
Special Assistant to the Dean for Institution Planning 1982-1983 
Responsible for the development of recommendations regarding the School’s mission relative to 
elementary, secondary, higher, and professional education.  Duties included financial and 
organizational analyses of current programs and the preparation of position papers for the Dean. 

 
K-12 TEACHING EXPERIENCE, Various locations 1968-1979 

Chelmsford MA Public Schools, Coordinator of Mathematics, Grades K-12 1976-1979 
 National Council of Teachers of Mathematics Mini-grant Award 

 
Newton MA Public Schools,  
Assistant to the Coordinator for Mathematics, Grades K-9 1973-1976 
Teacher of Mathematics, Grades 10-12 1970-1973 
 
Waltham MA, Central Junior High School,  
Teacher of Mathematics, Grades 7-9 1969 – 1970 
 
Kingston, Jamaica, Excelsior High School,  
Teacher of Mathematics, Grades 8-11 1968 –1969 
 
Experiment in International Living, Group leader for High School Students, Mexico, 
Guatemala, Costa Rica, Honduras, 1968-72 (summers) 
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EDUCATION 
Harvard Graduate School of Education, Cambridge, MA 
Doctorate in Education in Educational Administration, Planning, and Social Policy, November 1982 
Thesis title: “Enrollment Decline and Administrative Growth: A Political, Social and Organizational 
Study of Massachusetts Public Schools.” 
 
Boston College, Chestnut Hill, MA 
Master of Arts in Mathematics, September 1974  
Thesis title: “The Theory of Permutation Groups.” 
 
Harvard Graduate School of Education, Cambridge, MA 
Masters of Arts in Teaching Secondary Mathematics, June 1969  
Concentrated in curriculum development and educational policy 
 
Cornell University, Ithaca, NY 
Bachelor of Arts in Mathematics, June 1967  
Dean’s List 
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Michelle Sanchez, EdD. 
msanchez@epiphanyschool.com 

Epiphany School       88 Summit Street  
154 Centre Street       East Providence, RI 02914  
Dorchester, MA 02124       401-258-8195 
617-326-0425        
________________________________________________________________________ 
Education  DOCTOR OF EDUCATION (2010) 

Boston College, Chestnut Hill, MA 
Educational Administration, Dissertation on Parent Empowerment and  

  Involvement 
 
MASTER OF EDUCATION (1998) 
Boston College, Chestnut Hill, MA 
Donovan Scholars, Masters in elementary education 
 
BACHELOR OF ARTS (1997) 
Boston College, Chestnut Hill, MA 
Major in Psychology, Minor in Black Studies 

________________________________________________________________________ 
Teaching Experience  
 
The Epiphany School, Dorchester, MA (June, 1998 to Present) 
The Epiphany School is a tuition-free middle school in Dorchester, MA.  It serves 85 students in 
grades 5-8 for twelve hours a day, eleven months a year.  The school receives 25 percent of its 
student body from the Department of Social Services (DCF) and strives to maintain effective 
parent partnerships.  I have held several different positions at the Epiphany School. 
  

Founding Math and Science Teacher and Department Head 
•  Taught Math and Science to 5th - 8th grade students  
•  Designed and implemented math and science curriculum  
•  Assisted with creation of school wide policies and procedures 
•  Led Community Service Program  

  
Epiphany Groton Summer Intensive Teacher and Director 

•  Taught 7th and 8th grade Math and Science and was residential life director   
•  Hired and supervised staff of 15  
•  Designed month long academic and physical ed. program for 7th and 8th graders  
•  Created schedules, policies and procedures for summer intensive 
•  Cultivated and maintained relationships with Groton school staff 

 

143 
 



Principal 
Create and monitor policies and practice that promote and maintain a safe learning 
environment that encourages continuous improvement in students, staff and 
administration.  Plan, control, and direct all activities of the school including; staff 
recruitment, development and evaluation, involved in planning and implementing 
training and professional development for faculty and staff.  Provide leadership in 
determining the appropriateness of incorporating recent developments and trends into the 
school's educational program, encourage and support development of innovative 
instructional programs.  Work with Department Heads to ensure school curriculum and 
instruction is challenging and appropriately adhered to and assist with creation and 
maintenance of annual budgets.  Provide responsible fiscal management, records 
administration, management and maintenance.  Assist with school discipline and parent 
relationships.  Supervise intern/mentor program, created and maintain partnership with 
Boston College.  Assist with daily school activities by participating in the development of 
class schedules, teacher assignments, and extracurricular activity schedules. 
 
________________________________________________________________________ 

Other experience 
 
Hospital Association of RI, Providence, RI (1993-1997) 
•  Assisted in recruitment and training for welfare to work program 
 
Boston College, Chestnut Hill, MA (1994-1997) 
•  Office Assistant in Audiovisual Department 
 
Grover Cleveland Middle School, Boston, MA (1998) 
•  Served as a building substitute  
 
La Alianza Board of Trustees, (2002-2004) 
•  Served as member of the Board then as Vice President of Board  

   
CVC Unido member 
•  Served as an organization member and assisted with community events 
 
AISNE Accreditation team member 
•  Served on accreditation team  
 
Epiphany School, Boston, MA 
•  Serve as a member of the Academic and School Life Committee 
 
Conferences, Trainings and Events 
NAIS New Heads of School Conference, Nativity Network Teachers Conference, 

 Collins Writers Workshops, Nativity Network Principals Conference, Schools that 
 Can Conference, NWEA Maps training, Lynch SOE Urban Education Panel  
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Harold Sparrow 

5 Robbart Lane 
Hyde Park, MA 02136 

(617)821-3721 
hrsparrow5@aol.com 

 
Executive Summary 
Senior YMCA leader with significant accomplishments in highly competitive, low margin, low resourced 
non-profit organizations. These accomplishments include program implementation in financial 
development, board and donor cultivation and operations management. Strong results oriented 
background that includes a track record of strong financial results. Highlights include implementation of 
creative ideas that positively impact revenue, reduce expenses and improve bottom line performance.  
 
 

Senior Vice President of Development      2007- present 
YMCA of Greater Boston – Metropolitan Offices, Boston MA 
Charged with the strategic leadership and vision for the YMCA of Greater Boston. Responsible 
for furthering the YMCA’s mission through the guidance, coordination, and implementation of its 
development plan for its branch locations and signature programs. Accountable for raising $4.6 
million dollars in contributed income annually. .Provides support for local fundraising initiatives. 
 

 Strategically planned, cultivated, implemented, stewarded and secured $14 million in 
funding from federal municipal corporate and private philanthropy for the Greater Boston 
YMCA and the $31 million dollar Capital Campaign.  

 
 Raised over $10 million in contributed income over the past two years. Met and exceeded 

goals for the annual campaign and corporate and foundation giving.  
 

  Created the YMCA of Greater Boston’s Urban Agenda, a strategic planning and program 
engagement initiative to effectively serve youth through maximization of resources. 
Convened over one hundred and fifty civic corporate foundation community and 
institutional leaders to attend the inaugural meeting. 
 

 
Executive Director        2002 - 2007 
Black Ministerial Alliance (BMA), Boston MA 
Responsible for the overall operation of the BMA; including strategic planning board development, hiring 
program staff, development, contracting, reporting, fundraising, budget, finance, and human relations. 
Articulated and clarified the mission of the BMA and direct development of policies for its achievement 
and growth. Recognized nationally as one of ten leading intermediaries for Breakthrough Performances 
by the office of White House Faith Based and Community Initiatives. 

 Led Boston Capacity Tank technical assistance capacity building project. Directed a cohort of 
consultants that provided organizational assessments and development in governance, finance and 
administration, fundraising, strategic planning and fundraising to over 80 nonprofit organizations 

 Planned, partnered, implemented, and delivered over $8 million dollars in federal 
Compassion Capital Fund grants that served 176 faith-based and community-based 
organizations, and 25,000 thousand youth and families in the City of Boston. 
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 Reversed faith-based organization from crisis to stability; eliminated $120,000 of debt in 
first year of operation. Increased revenues from $800,000 to $3.6 million in three years. 

 Positioned organization to become the faith based intermediary provider for the After 
School for All Partnership regranting 1.2 million dollars in resources to faith based after 
school programs. 

Vice President/Executive Director      1996 – 2002 
Roxbury YMCA, YMCA of Greater Boston MA 
Directed and supervised the Dorchester and Roxbury Branches of YMCA, Adolescent Parent and 
Children’s Center, Egleston Square Youth Center and childcare and after school care sites 
including the new facility at Boston Police Headquarters. Worked with Branch Board of 
Managers and staff to ensure a fiscally sound operation that offers quality programs and services 
to both members and the community at large.  

 Developed and increased a $900,000 operating budget to $3.6 million dollars in five 
years. 

 Licensed with six after-school off-site locations serving over 250 youth and secured 25 
percent of the licensed after-school slots in Roxbury. 

 Facilitated and developed a five-year strategic plan for the Roxbury YMCA culminating 
in the construction of a 6,000 foot building addition, complete renovation of the existing 
facility and the completion of a regulation size soccer field for YMCA and community. 

 Repositioned the Roxbury Branch as a strong and effective partner and collaborator in 
community affairs. Successfully led team effort that raised over $2 million dollars in 
resources for programs and services for the Roxbury community.  

Assistant Director for Community Health     1993 – 1996 
The Medical Foundation, Prevention Center, Boston MA 
Successful promotion of community planning, facilitation and implementation of multi-systems 
approaches to health prevention. Worked with Healthy Boston Initiative and Boston Against 
Drugs to develop and execute strategic plans to educate target communities on major social issues 
including violence prevention and drug abuse.   

Director Positive Futures’ Programs   1990 - 1993   
Urban League of Eastern Massachusetts, Boston MA 
Managed, supervised and implemented all facets of curriculum, programs and administrative 
details in order to establish a motivational program for Black and Latino males that focused on 
education, self-esteem, value clarification and mentoring within the Boston Public Schools. 
Documented all relevant data to develop measurable, programmatic accomplishments. 
Coordinated relationships with collaborating agencies to further reach target audiences and 
maximize programmatic goals.  

Athletic Director  1987-1990     
Jackson/Mann Community School, Allston MA 
Reversed a five-year deficit into profitability in one year. Developed successful fund raising 
proposals and marketing strategies. Hired, supervised and evaluated staff in the performance of 
assigned duties.  
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Education   Cambridge College, Master of Education    

Tufts University, Bachelor of Arts   
 

 

Volunteer Activities               The Beaver Country Day School 

Trustee 

     The Park School  

Trustee 

The Children’s Museum – Trustee 

Vice President 

Save the Harbor, Save the Bay 

Board member 

Governor’s Commission on Criminal Justice Innovation 

     Committee Member 

Governors Commission on Afterschool Programs and Funding 

Committee Member 

Boston Afterschool and Beyond  

Advisory Council member 

Municipal Harbor Planning Committee 

Co-Chaired – Civil Events Committee 

 

Honors                                    African-American Achievement Award 

     Mayor Thomas Menino 

A.P.D./YMCA Professional Society 

Golden Triangle Award 

YMCA Black Achievers  -  Class President 
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JAMES D. SPERLING 
 

BIOGRAPHY 
 
 
 James D. Sperling is a Partner in the real estate department at Rubin and Rudman LLP, 
an approximately 80 lawyer law firm on Rowes Wharf in downtown Boston.  Mr. Sperling has 
been practicing since 1979 in all areas of commercial real estate, including:  the acquisition and 
disposition of properties; development of new construction; financings; permitting and licensing, 
including zoning approvals; and leasing for both landlords and tenants.  Mr. Sperling also has a 
subspecialty in historic preservation tax credits. 
 
 Mr. Sperling graduated magna cum laude from Tufts University in 1974 and in 1979 
received his J.D. from Northeastern University School of Law.  He presently serves as Board 
member for Mass Audubon and serves in that capacity as head of the Administration and 
Finance Committee and Executive Committees.  Mr. Sperling served as President of the Board of 
Trustees at the Shady Hill School in Cambridge, Massachusetts from 1998 through 2001, and as 
a member of the Board of Trustees prior thereto.  He was a founding member of the Avon Hill 
(Cambridge) Conservation District Commission in 1998 and co-chair of the Committee on 
Leasing for the Boston Bar Association for the year 2001-2002.  Other past Board associations 
include the Trust for Public lands (NE Advisors) and the Hubbard Brook Foundation (NH).  
 
 Mr. Sperling enjoys reading, movies, and outdoor activities of every variety, especially 
those involving water. Particular favorites are hiking, fly fishing, squash, skiing and ocean 
kayaking. He lives in Cambridge with his wife, Ginny. They have two boys, ages 28 and 25. 
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Ellen K. Williams, M.D. 
118 Upland Road Waban, MA 02468  
H: 617-332-1698 C: 617-270-3147 
ellenwilliams@post.harvard.edu         

        
 

EDUCATION AND POST-DOCTORAL TRAINING 
 
Harvard Graduate School of Education, M.Ed., May 2010, Zuckerman Fellow 
 
Harvard Medical School, M.D., 1980 
 
Massachusetts General Hospital, Intern, Junior Resident and Senior Resident in Medicine, 1980 –1983 
 
Harvard College, A.B., magna cum laude, Biochemical Sciences, 1975 
 
 
K-12 TEACHING EXPERIENCE 
Intern teacher: Grade 7 Science, 2009-2010 
John D. O’Bryant School of Math and Science, Boston Public Schools 
 
Intern teacher: Grade 9-12 Biology, summer 2009 
Cambridge Harvard Summer Academy 
 
Tutor and volunteer substitute: Grades 5 and 7 
Epiphany School, Dorchester, 2006-2009 
 
CLINICAL TEACHING AND ADMINISTRATION 
Assistant Professor of Medicine, 2005-2008 &  
Instructor in Medicine, Harvard Medical School, 1988-2005 
Over the twenty years in these two roles, taught clinical medicine to medical students and residents as  a 
preceptor, attending physician, and lecturer which included teaching of interviewing, teaching of physical 
diagnosis, supervising of outpatient care, inpatient attending, and administrative roles; taught in Patient Doctor 1 
(course required of all first year students), served as curriculum coordinator for Patient Doctor 1, served on 
Admissions Committee (HMS), served on Internship Selection Committee (MGH), and counseled pre-medical 
students (Harvard College, Office of Career Services). Nominee, Harvard Medical School Prize for Excellence 
in Teaching. 
 
OTHER PROFESSIONAL EXPERIENCE 
Practicing Physician 
Massachusetts General Hospital, Boston, 1988-2006, 2007-2008 
New Orleans, LA 1987 
Lowell, MA, 1983-1986 
 
Editor, Weekly Continuing Medical Education Program, New England Journal of Medicine, 2001-2005 
Founding editor of a weekly print and on-line program, circulation of over 200,000 physicians and health 
professionals world-wide. Responsibility for writing all tests, monitoring all aspects of the program.  
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COMMUNITY SERVICE 
Epiphany School 
Member, Board of Trustees, 2005–present; Member, Strategic Planning Committee and Development 
Committee; Chair, Committee on Trustees  
 
Roxbury Latin School 
Chair, Parents’ Fund of Annual Fund, 2005-2006 
 
Shady Hill School 
Member, Board of Directors, 1999-2003; President, Board of Directors, 2001-2003 
 
West Suburban YMCA 
Member, Board of Directors, 1997-2002; President, Board of Directors, 1999-2002 
 
LICENSURE 
Massachusetts Initial Teacher Licensure 
Biology (5-12) 
Mathematics (5-8) 
General Science (5-8) 
 
American Board of Internal Medicine, 1984 
 
Massachusetts Board of Registration in Medicine, 1982 
 
National Board of Medical Examiners, 1981 
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VII. Curriculums for Grades 3 - 8 
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Curriculum for Third Grade    
  Reading/Lang Arts 

F=fluency, C=comprehension, 
W=writing 

Math 
N=number sense/operations, P=patterns/ 
algebra, G=Geometry, M=measurement, 

D=data 

Science     
 ES=earth and space LS=life, 

 PS =physical  

Social Studies:  
Immigration 

Skills and  
Standards 
 
“Student 
will be able 
to…” 

F: Read grade level text fluently with 
phrasing and expression.  Choose 
appropriate independent books. 
C: Summarize main points from fiction and 
informational texts. Distinguish fact from 
opinion.   
Make inferences and predictions.  
Discuss character development. 
Make text-to-self, text-to-text, and text-to 
world connections. 
Keep track of a character’s traits revealed 
by words, actions, others. 
W: Generate a page of text without 
assistance. Use most conventions. Know 
majority of spelling rules. Identify and 
create different genres of writing: narrative, 
descriptive, expository, and persuasive. 
Incorporate dialogue into narrative writing. 

N: Know place value, mental math and 
estimation, plus add and subtract up to 10,000. 
Add and subtract in base ten. Model, compare, 
expand, classify numbers. Define commutative 
and associative and distributive properties; use 
them when multiplying and dividing. Create and 
efficiently solve problems involving 4 
operations. Know multiplication and division 
facts through 100. Build understanding of 
fractions: compare, using models to find 
equivalencies. Add/subtract simple fractions.  
P: Apply inverse relationships.  Apply 
commutative and distributive property. Use 
symbols/number sentences to represent 
relationships & unknown quantities.  
G:  Explore attributes of lines, angles, 2-D 
figures. Decompose and combine figures.         
M: Understand perimeter, area, and number 
line. Use customary and metric units for length, 
capacity, weight.  Solve time/money problems.  
D: Interpret data. Explore combinations of sets. 

ES: Identify the characteristics of different 
minerals.  Articulate different physical 
properties. 
Measure rainfall and amount of sunshine. 
Observe, document, and explain different 
phases of the moon. 
Explain the rock cycle. Identify three types 
of rocks. Sort rocks by physical properties. 
LS: Classify plants and animals according 
to characteristics. 
Know different parts of plants and how 
they reproduce. Explain beginning 
principles of photosynthesis. 
PS: Identify properties of an object. 
Distinguish between solids, liquids, and 
gasses. 

Essential Questions: What is an 
immigrant? What is difficult about 
immigrating? What are the reasons 
people move to different 
neighborhoods, states, and countries? 
What is assimilation? 
Describe the role of immigration in the 
history of the United States. 
Discuss the role of Ellis Island. 
Contrast good and bad immigration 
experiences. Discuss religion’s role 
and United States as a nation of 
immigrants. 
Explain meaning of time periods in 
historical narratives. Use them 
correctly in speaking and writing. 
Observe historic paintings, 
photographs, or illustrations and 
describe details  

Content 
and Sample 
Projects, 
 
“If you enter 
a 
classroom, 
you will 
see…” 

The Year of Miss Agnes  
The Education of Jake Moon 
Stone Fox  
Pompeii…Buried Alive  
The Shoeshine Girl 
Gray Wolves 
Read aloud circles. 
Direct teaching of reading strategies. 
Guided reading and independent practice.  
Vocabulary Study: Wordly Wise  
Poetry study.  

Visual representations: number lines, arrays, 
bar graph and line plots, fraction circles. 
Story problems made by students. 
Manipulatives to strengthen conceptual 
understanding: base ten blocks, prisms, color 
tiles, Judy clocks, pattern blocks, Geoboards. 
Tables with temperature zones, weather data, 
maps with scales. 
Games: Battleship, Mastermind, Set, 24 game. 
Students in front of class breaking down, 
justifying and explaining steps in 2 digit by 1 
digit multiplication problems. 

Rock and mineral sorting exhibits – 
photos, explanations of reasoning. 
Chart detailing plants and animals found 
within the geographical area. 
Moon journals. 
Charts and graphs that track rainfall and 
sunshine amounts in different parts of the 
country. 
A functioning weather station. 
Posters detailing the rock cycle. 

Monologues written by students that 
represent particular immigrants. 
A suitcase assembled to represent 
that person. 
Evidence of computer research. 
Films on immigration. 
The Statue of Liberty built out of 
recyclables. 
Demonstrated ability to speak and 
write about immigration. 
Famous immigration photos. 

Ways to 
Assess  
and Gather 
Data 

DRA2  
NWEA three times per year  
Writing assignments corrected with rubric.  
Comprehension quizzes and questions.  
Unit tests on different books 

Students holding up white boards 
Daily and weekly assessments 
Ability to use manipulatives to represent 
problems.  
Timed multiplication and division drills 
Mental math and estimation competitions. 
The Shape Project 

Moon journals  
Monthly assessment of concepts.  
Record of gathering and interpreting data. 
Exit tickets 

Quality of diorama 
Immigrant monologue 
Monthly assessment for concepts.  
Teacher-student interviews  
“What I Learned” 
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Curriculum for Fourth Grade 
 Reading/Lang Arts 

D=decoding, F=fluency, 
C=comprehension, W=writing 

Math                                  
N=number sense/operations, P=patterns/ 
algebra, G=Geometry M=measurement, 

D=data 

Science  
 ES=earth and space, LS=life, 

 PS =physical T=tech/engineering 

Social Studies: 
Ancient Greece 

Skills and 
Standards 
 
 
“Student 
will be able 
to…” 

F: Use A-Z to assess and improve fluency. 
Read grade level texts aloud with tone, 
expression, and phrasing. 
C: Re-read for detail and understanding. 
Answer comprehension questions. Listen 
actively as text is read aloud. Make 
connections (text-to-text, text-to-self, text-
to-world).  Ask clarifying questions. Make 
predictions. Activate background 
knowledge. 
Use context clues to unlock word 
meaning. Explain meaning of common 
proverbs. Distinguish between subject and 
title. Identify main idea. 
W: Generate lengthy free writes. Write 
strong, disciplined paragraphs: narrative, 
expository, descriptive, and persuasive.      
Craft topic sentences and provide specific 
examples. Write your own myth 

N: Understand place value up to 1,000,000. 
Model, compare, expand, classify numbers. 
Create and solve multi-step problems that 
involve 4 operations - digit by 3-digit 
multiplication, 3 digit-by-digit division. Interpret 
remainders. Know multiplication & division facts 
to144, fractions, decimals. 
P: Create, describe, extend patterns. Use 
symbols/number sentences to represent 
relationships and unknown quantities. Explore 
proportional relationships.  
G: Explore attributes of triangles, quadrilaterals. 
Use ordered pairs with coordinate grids. Apply 
transformations to test for congruency. 
M: Convert simple measurements and continue 
to measure length, weight, area, volume, time. 
Relate area to multiplication.  
D: Represent and interpret data including line 
graphs and line plots. Create and label scales 
and captions for graphs and tables. 

ES: Demonstrate knowledge of the solar 
system. 
Explain characteristics of soil. 
Discuss atmosphere, atmospheric 
pressure, and global warming. 
LS: Explain the scientific reason for 
something in the universe the Greeks 
believed was caused by the gods. 
Articulate structures in plant responsible 
for food production, reproduction, water 
transport, etc. 
PS: Explain how electricity works. 
Document transfer of energy. 
TS: Design a game that uses simple 
circuits.  
Differentiate between simple and complex 
machines.  

Essential Questions:  
How does a culture develop? 
What is its language, its religion, its 
traditions? 
How is a culture shaped by its 
location? 
Compare and contrast Athens and 
Sparta. 
Tell a number of myths. 
Explain different aspects of Greek life. 
Write a paper on how pottery or 
myths inform us about Greek life 
Understand how myths are 
explanations for natural phenomenon. 
Write a group report about Ancient 
Greece. 
Document trip to Museum of Art to 
look at Greek pottery. 

Content 
and 
Sample 
Projects, 
 
“If you 
enter a 
classroom, 
you will 
see…” 

Charlottes Web 
Dear Mr. Henshaw 
Mississippi Bridge  
Greek myths 
Percy Jackson series read aloud. 
Project Read curriculum 
Student-compiled scrapbook that 
addresses reading strategies.  
Original myths. 
Monthly compositions with rubric. 
Deliberate instruction in writing. 
Poetry study. 

Complex problems made by students. 
Manipulatives to strengthen conceptual 
understanding: 3 dimensional solids, color tiles, 
multi-link cubes, geoboards. 
Students in front of class breaking down and 
explaining patterns, modeling and justifying 
operations, using fractions and decimals as 
they share real world data. 
Problem solving and vocabulary cards. 
Charts that use place value to compare 
planetary distances and sizes and proportional 
scale models. 

Model solar system that uses directed light 
to explain earth’s rotation and moon. 
Home-made barometers. 
Model that explains global warming. 
Objects sorted according to their 
properties.   
Games that use simple conductors to 
explore electricity. 
Artistic renditions of the food chain. 

Photographs taken from our staging 
of Olympic Games. 
Greek poetry. 
Chitons. 
A version of The Odyssey being read 
aloud. 
Student-written plays, featuring 
themselves as one of the 
gods/goddesses. 
Videos of Greek architecture and 
visuals of ancient Athens and current 
ruins. 

Ways to 
Assess and 
Collect 
Data 

Reading Response Journal 
Letter to an author 
Unit tests 
Bi-monthly vocabulary tests 
Writing portfolio 

Daily Exit tickets and Weekly Assessments 
Students holding up white boards 
Students use of manipulatives to represent 
problems, play strategy games 
Timed multiplication and division drills 

Plant diagrams 
Quality of solar system 
Games 
Monthly Assessment of concepts 
Exit Tickets 

Memorize and recite poetry 
Greek Play 
Monthly assessment of concepts 
Student notes 
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Curriculum for Fifth Grade 
 Reading/Lang Arts 

R = Reading   W = Writing 
Math                                  

N=number sense/operations, P=patterns/ 
algebra, G=Geometry M=measurement,  

Science  
 ES=earth and space  LS=life, 

 PS =physical T=tech/engineering 

Social Studies: 
American History 

Skills and  
Standards 
 
“Student 
should be 
able to…” 

R:  Formulate opinions. 
Summarize text and use the 5W method 
to help summarize.  
Work in discussion groups. Grasp 
historical context. 
Demonstrate literal and inferential 
comprehension. 
Make meaningful predictions. 
Recognize and answer three types of 
questions:  “Answer is right there”,  “I need 
to clarify” and “Think & search”.   
Use evidence from text to support 
answers. 
Memorize 15 new words every two weeks. 
W:  Free write journal entries, poetry. 
Write a biography. 
Formally complete four paragraph essays 
with rubrics.  

N: Extend place value to billions/ thousandths. 
Find equivalents for fractions, mixed numbers, 
decimals. Identify common factors and 
multiples. Solve multi-step problems with 
fractions of unlike denominators and decimals. 
Understand meaning of multiplying /dividing 
fractions. 
P: Replace variables with given values to 
evaluate expressions. Find and describe 
patterns in tables, graphs.   
G: Compose/decompose 3-D shapes to 
explore formulas for volume, surface area. 
Describe vertices, edges, faces. Explore 
attributes of congruent shapes. 
M: Find volumes of 3-D prisms and measures 
of angles in triangles. Solve problems involving 
fractions & decimals. 
D: Construct and interpret line plots, line 
graphs, and bar graphs. 

ES: Discuss the history of the earth and its 
development.  Describe layers of the 
earth. 
Explain continent, volcanic, and other land 
formations.  
LS: Write about the structure and functions 
of living systems. Explain reproduction and 
role of heredity.   
Demonstrate familiarity with basic 
components of sex education curriculum.  
PS: Understand concepts of motion and 
force.   
Explain and find examples of transfer of 
energy. 
T: Describe paddle wheels and their role in 
the generation of power in American mills.  

Why are we called Americans? 
Who records history? Is history told by 
the “winners”? What is a colony? What 
are the purposes and functions of 
government? What are the proper 
scope and limits of authority? How 
are individual rights protected and 
challenged? What are the rights and 
responsibilities of citizens? 
Explain the initial struggles between 
the colonists and the British.  Examine 
early American documents.  Memorize 
the states and capitals of the United 
States. 
Express the struggle for freedom and 
for democracy. 
Discuss Boston as a historically 
important site/city. 

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

Maniac McGee 
Island of the Blue Dolphins  
Bud not Buddy 
My Brother Sam Is Dead 
Witch of Blackbird Pond 
Charlotte’s Web 
Reading strategies scrapbook. 
Writing journals. 
Three paragraph essays: 4 genres. 
Vocabulary Study: Wordly Wise. 
Poetry anthologies. 

Visual representations of fractions and 
decimals: charts, posters, number lines, area 
models. 
Real world examples of fractions and decimals:  
sports, stock market, cooking. Map scales and 
longitude and latitude. 
Experiments that require measurement with 
metric units and recording of data on tables and 
graph. 
Students using fractions and decimals as they 
share real world data. 

Student posters outlining the Scientific 
Method. 
Timeline of the earth’s history. 
Evidence of fruit fly experiments. 
Race car and track used to demonstrate 
roles of force and motion. 
Photographs of experiments used to 
document energy transfer. 
Paddle wheels. 

Maps made with paper mache 
landforms. 
A student play set within a major 
Revolutionary event.  
Photographs from field trips to the 
Freedom Trail, the legislature, African 
Meeting House, and the Black History 
trail. Newspaper articles that document 
our mock election. Videotape of our 
student debate about militias. 

Ways to 
Assess and 
Collect Data 

Weekly vocabulary quizzes 
Novel unit tests 
Written recruiting ads for Patriots 
Monthly composition 
Writing portfolios 
Island diorama from Blue Dolphin 
Biography rubric 

Daily exit tickets  
Weekly assessments 
Students teaching and explaining steps and 
concepts to classmates. 
Shapes with volume calculations 
Teacher interview 
Students holding up white boards 

Exit tickets 
Lab reports 
Artistic rendering of Periodic Table. 
Science journal 
Unit tests 
Self-reflection statement 

A portfolio of student work on the 
American History unit. 
Revolution play 
Field trip recordings 
Maps 
Notes review 
Unit tests 
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Curriculum for Sixth Grade 
 Reading/Language Arts 

R = Reading  W  = Writing 
Math   N=number sense/operations,  
P=patterns/ algebra, G=Geometry 

M=measurement, D=data 

Science 
ES=earth and space    LS=life 

PS =physical E=tech/engineering 

Social Studies 
The Continent of Africa 

Skills and 
Standards 
 
“Student will 
be able to…” 
 
 

R: Develop comprehension skills - factual 
and interpretive. Demonstrate ability to 
respond to higher-level questions as put 
forth in Bloom’s Taxonomy.   
Identify and employ strong non-fiction 
reading strategies: Make inferences. 
Predict outcomes. Draw conclusions.  
Distinguish fact from opinion. Relate 
cause and effect. Learn new vocabulary. 
Develop speaking and presentation skills. 
Identify and analyze three different 
points of view (i.e., first-person, third-
person omniscient, and third-person 
limited) in stories or novels. Identify 
imagery, symbolism, and figurative 
language in a text. 
Learn new vocabulary.                      
Develop speaking and presentation skills.  
Demonstrate ability to write in all 4 genres. 
Create outlines. 
Write effective concluding and introductory 
sentences. 
Use evidence/examples for support. 

N: Model, compute, compare, and solve 
problems with integers. Extend concept of a 
line to include negative numbers. Develop 
fluency and understand relationships between 
fractions, decimals, percents.  
Understand ratio and rate concepts and apply  
P: Write, interpret and use expressions and 
equations. Reason about and solve one-
variable equations and inequalities. Use input-
output tables. Describe relationship between 
two variables with a constant rate of change. 
G: Graph points and shapes in 4 quadrants. 
Use number lines to model distance between 
integers. Explore relationships that involve 
transversals. Classify 3 dimensional shapes.  . 
M: Investigate, find, justify methods to find area 
and surface of other shapes -- triangles, 
surface area, volume. Describe relationship 
between a circle’s radius, circumference, 
diameter.  Work with proportional relationships 
D: Develop understanding of central tendency 
and probability. Interpret data sets using 
percents, measures of central tendency, 
using median, mode, etc. 

ES: Explore the Earth’s atmosphere, 
weather, & water, atoms & molecules, 
changes of state, heat & heat transfer, 
radiation, conduction, convection, density, 
pressure, condensation. Investigate the 
water cycle, air masses & fronts, winds & 
weather, and fresh water. 
LS: Understand the structure/ 
orientation/function of brain, learning & 
memory, how information is acquired, 
interpreted, & responded to.  
PS: Create circuits & identify series, 
parallel/short circuits. Discuss Ohm’s Law, 
energy potential, resistance. 

TS:  Design, discuss understand, and build 
communications technology. Identify and 
explain the components of a  
communication system.  

Label key features on the physical and 
political maps of Africa.                             
Identify 30 African countries. 
Reflect on the beginning of life in the 
Great Rift Valley – Lucy. 
Understand we are all brothers under 
the skin. 
Explain the characteristics of key 
medieval African empires. 
Describe colonialism in Africa.  
Explore developments in modern Africa 
since independence. 
Describe the slave trade between 
Africa, Europe, and the Americas. 
Develop an appreciation for the 
richness and the historical and artistic 
accomplishments of Africa as a 
continent. 
Write a paper on an African hero. 
Choose one country for an in- depth 
report that looks at important historical 
events, the history of colonialism, 
economic realities as critical shapers of 
that particular country’s culture. 

Content and 
Sample 
Projects, 
 
“If you enter a 
classroom, 
you will see…” 

Lyddie 
Roll of Thunder, Hear My Cry 
Journey to Jo’burg 
Lion, the Witch, and the Wardrobe 
Walk Two Moons 
The Skin I’m In 
Midsummer’s Nights Dream 
Variety of poetry. 
Writing portfolio. 
Increasingly sophisticated writing and 
ability to interpret literature. 
Formal literature circles for discussion with 
moderator/notetaker. 

Visual representations of integers and 
fractions, decimals, percents, ratio and rate. 
Small problem solving groups. 
Real world examples of fractions, decimals, 
percent:  tips, sales, rates of travel. 
Polyhedron kits. 
Students in front of class breaking down, 
justifying and explaining patterns, modeling and 
justifying operations, using fractions and 
decimals as they share real world data. 
Problem of the day. 
Giant graphs which reflect real world situations 
and attempts to measure them. 

Students doing investigations with senses. 
Reports on optical illusions. 
Student-built games involving simple & 
complex circuits. 
A television broken down with labeled parts 
and an exploration of electronics. 
Graphs & charts showing collection & 
analysis of weather data. 
A student-constructed seismograph.  

Geographical and political maps of the 
African continent.  
Timelines of African political history. 
Independent research papers on an 
African country.        Photographs from 
the community feast featuring African 
foods hosted by grade. 
Recorded discussion of the slave trade. 
Interviews with South African writer. 

Assessment Novel unit tests 
Weekly vocabulary quizzes 
Writing portfolio 
Reading comprehension log 
Poems 

Daily exit tickets 
Weekly assessments 
Math journals. Teacher interviews. 
Playing strategy games 
Timed fraction, percent, decimal drills 

Quality of model retina 
Weather journals  
Lab reports 
Science journals and project 
Unit quizzes & tests 

Report assessment based on rubrics. 
Self-reflections 
Unit assessments       
Labeled maps 
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Curriculum for Seventh Grade 
 Reading/Language Arts              Math   N=number sense/operations,  

P=patterns/ algebra, G=Geometry 
M=measurement, D=data 

Science  
ES=earth and space  LS=life, 

 PS =physical     

Social Studies  
Ancient Civilizations 

Skills and 
Standards 
 
“Student Will 
Be Able 
To…” 
 
 
 
 
 

Increase reading fluency and 
independence through challenging, 
shared literature.  
Develop abstract thinking skills and ability 
to analyze literature.  Define and apply 
literary concepts: e.g. conflict, resolution, 
climax, theme.  Learn 15 new vocabulary 
words every week. 
Continue to apply comprehension 
strategies such as: identify main idea, 
make informed predictions, summarize, 
and master context clues to grade-level 
non-fiction. 
Write effective thesis statements and 
conclusions that summarize. 
Employ cohesive supporting details.  
Distinguish between formal and informal 
English. 
Analyze structural components of a play.  
Compare a book to a play or film version. 
Write research reports, business letters. 
Master 7th grade rules of mechanics, 
usage, and grammar. 

N: Calculate fraction operations and 
integer operations. Effectively perform fraction, 
decimal, percent conversions. 
Perform operations: ratios proportions percent; 
use them to solve problems. 
Describe proportional relationships and 
represent them with equations. 
Demonstrate understanding of absolute value. 
P: Use variables to represent real world 
qualities. Understand arithmetic and geometric 
progressions. Evaluate simple algebraic 
expressions. Solve linear equations and 
discuss function. 
G: Demonstrate ability to plot graphs and draw 
geometric shapes. Know formula for area and 
circumference. 
M: Select, convert, use units of measurement 
or scale. 
D: Collect and record data. 
Make models for central tendency. 

ES: Understand Earth's history & fossils, 
the creation of sand, sandstone & shale. 
Explain the formation of rock types, the 
rock cycle, erosion, deposition, 
sedimentation, layering, index fossil. 
LS: Effectively use a microscope.  
Understand organization of cells, organs, 
tissues, organ systems, and organisms. 
Explain parts, functions and reproduction 
in plants. Explore concepts of adaptation 
and habitat. 
PS: Define motion, position, reference 
point, distance, displacement, speed, 
velocity, acceleration, force, gravity, 
momentum. 
TS: Use materials to engineer a solution: 
mini catapult, Barbie 

Demonstrate an understanding of and 
ability to write about the developing 
cultures and institutional governments of 
4-5 ancient civilizations. 
Discuss how different empires came to 
conquer and control different countries. 
Explain the religious traditions, 
languages, inventions, and cultures of 
these civilizations.  Recognize the 
powerful ideas generated and the role of 
trade. 
Explore the geography, major historical 
events, artistic and architectural 
achievements of: Mesopotamia, 
Egypt, 
Ancient Rome, 
Indus River Valley, 
Ancient China.  

Content and 
Sample 
Projects, 
 
“If you enter 
a classroom, 
you will 
see…” 

The Outsiders  
Gentlehands  
The Miracle Worker  
Freak the Mighty   
Of Mice and Men 
Asian and African Folktales 
The Giver 
Catherine not Birdy 
Free-writing journals. 
Focus corrections from John Collins. 
Writing Portfolio – 5 paragraph essays in 4 
genres. 
Student-written and -acted medieval plays. 

Fraction and integer operations. 
Student posters demonstrating measures of 
central tendency. 
Graphs and line plots. 
Fraction, decimal and percent conversion 
charts. 
Homework that features ratios, proportions and 
percents. 
Student-written probability scenarios. 
Linear equations and functions. 
Area, perimeter, and volume. 
Material related to pre-Algebra. 
Problem solving groups. 

Students using microscopes to explore 
life. 
The dissection of seeds & plants. Plants 
growing.  
Experiments with plant roots & living 
organisms. 
Extensive use of graphing, measurement, 
data collection. Force & motion 
experiments. 
Students doing rock classification.  
Posters demonstrating fossil exploration & 
earth formation. 

Maps of geography in Europe and Asia. 
Giant timelines of ancient civilizations. 
Individual reports on Mesopotamia. 
Sketches from our field trip to the 
Museum of Art to learn about burial 
practices of the pharaohs. 
Group oral presentations on the Indus 
River Valley. 
Photos of trip to Peabody Essex 
Museum to view Chinese Art. 

Assessment Weekly vocabulary quizzes 
Unit tests 
Writing portfolio 
Reading response journal 
Free writing journal 

Weekly quizzes 
Math journal 
Posters, graphs of central tendency 
Problem sets 
Barbie’s bungee jump 

Poster of the rock cycle 
Labs & lab reports 
Science journals 
Science fair project 
Unit quizzes & tests 

Self-Reflection Pieces 
Social studies scrapbook 
Unit tests 
Art response brochure 
Formal map assessments 
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Curriculum for Eighth Grade 
 Reading/Language Arts              Math                                         N=number 

sense/operations,  P=patterns/ algebra, 
G=Geometry M=measurement, D=data 

Science  
ES=earth and space  LS=life,  

PS =physical   

Social Studies  
Ancient Civilizations/Medieval 

Europe 
Skills  
 
“Student 
Will Be Able 
To…” 

Demonstrate abstract thinking skills and 
ability to analyze literature. 
Work comfortably with literary concepts: 
historical setting, foreshadowing, theme,  
irony, symbolism, tone, and metaphor. 
Master 15 vocabulary words weekly. 
Measurably improve reading 
comprehension skills for non-fiction.  
Build articulation skills.  
Write strong essays with thesis. 
Use transitions and vary sentences. 
Use examples and quotations from text to 
support topic sentences and thesis. 
Write a research report with works citied 
and parenthetical references. 
Master 8th grade rules of mechanics, 
usage, and grammar. 
Compile a poetry anthology. 
Write and present autobiography at all-
school assembly. 

N: Know rational and irrational numbers and 
roots. Solve equations: multiple step, rational, 
simultaneous and quadratic. Explain and 
calculate the properties of exponents. 

 Complete polynomial operations. 
Factor polynomials. Know and use the 
quadratic formula. Simplify radicals. Use 
scientific notation. 
Employ equations of lines using     
 y = mx + b. 
P: Understand patterns, relations, functions. 
Demonstrate understanding of various 
representations of a line. 
G: Graph lines and parabolas. 
Use the graphing calculator to graph 
simultaneous equations. Draw convergent, 
similar figures. 
M: Find perimeter, circumference. 

ES  Describe structures & motion of 
obj cts in the solar system. 

:
e

LS: Understand ecosystem: biotic & 
abiotic factors. 
Explain and draw food chains & webs.  
Define photosynthesis & food energy, 
natural selection, and genetics, traits. 
PS: Understand matter and the behaviors 
& phases of mass, solids, liquids, gases.  
Experiment with chemical reactions, 
formulas, and element, substance.  
Be familiar with periodic table, particles, 
atoms, molecule, compound, 
compression, contraction, expansion, 
chemical energy, and chemical reactions. 

Demonstrate an understanding of and 
ability to write about: 
The Declaration of Independence,  
The American Revolution, 
The Constitution and the Bill of Rights 
and Amendments, 
U.S. Expansion, Native Americans, 
The Civil War/Reconstruction, 
The First World War, 
The Great Depression/ New Deal, 
WWII, The Holocaust, 
The Civil Rights Movement. 
Read, annotate, analyze, and interpret 
primary historical sources. Write a 
research paper with Language Arts, on 
both the Holocaust and the Civil Rights 
Movement. Articulate historical facts and 
ideas through class discussion and 
Socratic seminars. 

Content and 
Sample 
Projects, 
 
“If you enter 
a 
classroom, 
you will 
see…” 

Heroes, Gods and Monsters of Greek 
Mythology  
The House On Mango Street  
Romeo and Juliet 
West Side Story  
Night  
Maus   
To Kill A Mockingbird  
Various poems. 
Writing portfolio. 
Research paper on Holocaust and Emmet 
Till or Scottsboro Boys. 

A total focus on Algebra I. 
Problem and story sets. 
Prolonged work with different equations. 
Graphs. 
Factoring charts and posters. 
Small groups solutions to 4-step word 
problems. 
Graphing calculator challenges. 
Analysis of effectiveness of various surveys. 
Scatterplots, circle graph, line plot. 

Labs involving populations of organisms. 
Models of aquatic & terrestrial 
ecosystems. 
Kinetic matter models. Models of chemical 
formulas. Investigations with different 
substances. Periodic table activities. 
Balancing chemical equations. 
Scale model solar system. 
Photos of owl pellet dissection. 
Atomic models of combinations. 

Debate between Colonists and Loyalists. 
Report on the Bill of Rights. 
Various films. 
Primary and secondary source material. 
Holocaust survivor stories. 
Timelines of different eras. 
Students wrestling with multiple cause 
and effects of historical events. 
Final oral/ written presentations. 

Ways to 
Assess and 
Gather Data 

Exit tickets 
Mechanics/Usage/Grammar (MUGS) 
Unit tests 
Poetry analysis 
Weekly vocabulary quizzes 
Research papers 

Weekly assessments 
Math journals 
Problem sets 
Board explanations 
Math League Algebra I contests 
Survey analyses 

Labs & lab reports 
Science journals 
Science fair project 
Unit quizzes & tests 
Artistic, labeled model of the solar system 

Student notes for debate 
Research papers with rubric 
Year end PowerPoint 
Daily exit tickets 
Review of binders 
Sketch journal from field trips 



VIII. Proven Provider Information Sheet 
 

2010 PROVEN PROVIDER INFORMATION SHEET – FINAL APPLICATION 
 

REQUIRED SUBMISSION WITH FINAL APPLICATION 
 

 

This form is required for applicants applying as proven providers in districts that have performed on the 
Massachusetts Comprehensive Assessment System (MCAS) in the lowest 10 percent statewide for two 
consecutive previous years and where the 9 percent net school spending cap has been or is expected to be 
raised. Applicants, or a provider with which the applicant group proposes to contract, must meet the 
definition and qualifications of proven provider as outlined in 603 CMR 1.00. Proven provider status will be 
determined as a component of the review of final applications for charter schools. These pages do not count 
toward the page limit for the final application. 
 
Name of Proposed Charter School: Bridge Boston Charter School 
 
Name of Person(s) or Organization Proposed as Proven Provider: Cheryl Alexander, Jennifer Daly,  
 
John Finley, Peter Keating, Michelle Sanchez 

Primary Proven Provider Contact: Cheryl Alexander 

Address: 39 Newbury Street, Suite 334 

City: Boston                                           State: MA                                                 Zip: 02116      

Daytime Tel: 781-405-4554                               Fax: 781-257-5093    

Email: alexanderc2006@aol.com  

I. Category of Proven Provider 
Check the appropriate category of proven provider as described below. All information provided in response 
to the criteria that follow should provide evidence of the proven provider’s qualifications. 
 
Category 1: 
X  Two or more persons who had primary or significant responsibility serving, for at least five years, 
in a leadership role in a school or similar program that has a record of academic success and 
organizational viability.  
 
Category 2: 
 A non-profit education management organization, in operation for at least five years, that has a record of 
academic success and organizational viability; or 
 A non-profit charter management organization, in operation for at least five years, that has a record of 
academic success and organizational viability. 
 
Category 3: 
  The board of trustees of an existing charter school that has a record of academic success and 
organizational viability. 
 
Category 4: 
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If the applicant proposes to contract with a proven provider with a record of academic success and 
organizational viability, check one of the following: 
 An education management organization; 
 A charter management organization; or 
 A school support organization. 
 
II. Qualifications to Achieve Proven Provider Status 
 
A proven provider applicant must submit evidence satisfactory to the Commissioner that demonstrates that 
the proven provider has significant management or leadership experience with a school or similar program 
that is an academic success, a viable organization, and relevant to the proposed charter. For applicants with a 
current or previous relationship to a Massachusetts charter school, the Commissioner may consider all 
information related to such school’s performance, including evaluations in connection with each renewal of 
its charter. 
 
The information provided to address the criteria listed below are the basis on which proven provider status will 
be determined. All applicable criteria must be addressed in alignment with at least one category chosen above. 
These pages do not count toward the page limit for the final application. 
 
Proven Provider Category 1 ONLY: 
 Describe in detail the individuals' roles and responsibilities at the successful school(s) or program(s). 
 Provide evidence to link the proposed proven provider’s roles and responsibilities to the success of 

the school or program. 
 Attach resumes or any additional documents that provide evidence of the individual’s roles and 

responsibilities at the successful school(s) or program(s). 
 
Roles and responsibilities: 
The Bridge Boston Founding Group is composed of 15 individuals, of whom five have had “primary or 
significant responsibility, for at least five years,” in leadership roles at Epiphany. All five resumes are attached 
as part of the founding board resumes on page 113. All of the people who have had the greatest impact and 
responsibility for Epiphany’s success (its two co-founders, its principal, and its two board presidents) are on 
the founding board for Bridge Boston. This includes the board presidents who served from its founding until 
2010 and all the senior administrators that served at Epiphany from its founding until the present. 
 
Cheryl Alexander served as President of the Board of Trustees of Epiphany School for the past four years 
and was a member of the board for a total of 6 years. 
 
Jennifer Daly was the Co-Founder of Epiphany School, along with John H Finley, IV; served as its initial 
principal; and currently serves as Dean of Students, Coordinator of Special Education Services, Director of 
Outreach, and English teacher. She is one of the three senior administrators at Epiphany. She has worked at 
Epiphany for the school’s entire existence. 
 
John H. Finley, IV is the Co-Founder and Head of School at Epiphany. He has been the Head of School 
since the school’s founding.  
 
Peter Keating served on the Epiphany Board of Trustees for 12 years and was President of the Board for 8 
of those years.  

Michelle Sanchez is the Principal at Epiphany School where she previously served as a founding math and 
science teacher and Science Department Head. She has worked at Epiphany for the school’s entire existence. 
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Evidence of link to school success:  
Cheryl Alexander served as Epiphany’s Board President from 2006-2010 and as a trustee since 2004.  As 
Board President, she supervised the Head of School, John H. Finley, IV, with phone calls and meetings at 
least weekly.  She also chaired the Evaluation Committee, a Board committee that met three times annually to 
set Mr. Finley’s objectives, review his performance, and analyze staff survey feedback.  She led ad hoc groups 
in response to potential crises which fell under the purview of the Board, such as a possible decline in support 
for the annual fund following the national economic meltdown of 2008.  She led several of Epiphany’s fund 
raising efforts, including chairing the Legacy Campaign, which raised $5M, and the Development Committee, 
which raises virtually all of Epiphany’s operating support. In total, she helped raise about $2M-$2.5M per year 
for the annual fund during her tenure.  She personally solicited support as well as helping to set development 
strategy and the adoption of metrics to organize development work.  Despite the economic pressures of 
recent years, Epiphany’s annual fund increased.  During her tenure and with her solicitation and philanthropic 
help, Epiphany also raised $1.2M to purchase and renovate housing for intern teachers and build its 
playground, and raised a separate $1.2M for its initial endowment.  Ms. Alexander was also a member of the 
Board’s Finance Committee, Investment Committee, and the Committee on Trustees, and often attended 
meetings of the Buildings and Grounds Committee.  She led discussions on budgets, drafted the investment 
philosophy, nominated potential trustees, drafted support summaries and led discussions on Epiphany’s 
possible purchase of an additional site.  A description of Epiphany’s process to set its budget is attached. She 
set the agenda for each Board meeting, helped organize presentations, and led wide-ranging Board 
discussions, as well as staying in close contact with individual trustees between meetings as issues unfolded.  
She led the setting of annual Board goals and ensured that objectives were met. (An example is attached.) She 
initiated, organized, and was a member of the Strategic Planning Committee and a five-person taskforce to 
investigate serving younger students. In addition, under her tenure Epiphany, showed a small operating 
surplus including a budget contingency and addition to budget reserves each year, created an endowment, and 
saw its first college graduates return full circle to serve as intern teachers. Epiphany School has no debt and 
has passed each annual audit without qualification.   
 

Her resume, attached, shows her degrees from Brown University (AB, Economics) and Harvard Business 
School (MBA), and her initial career path as a portfolio manager for the Putnam Companies.  In addition to 
her 6 years of service at Epiphany, she also has 17 cumulative years of Board experience at four other 
schools, usually serving on the finance, development, strategy and planning, and governance committees.  
Her cumulative Board service results in extensive experience in leadership, communication, team-building, 
the setting of budgets, financial policy issues, audits, contingencies, campus planning, developing broad-based 
support for fiscally-sound and mission-driven strategic goals, development strategies, solicitations for 
philanthropic support, good governance, nominations, Board management, self-evaluation, and conflict of 
interest . The Bridge Boston Charter School Founding Group has unanimously voted to ask Ms. Alexander to 
serve as President of the Board of Trustees of Bridge Boston Charter School. She retired from the Epiphany 
Board in July 2010 to focus exclusively on Bridge Boston Charter School. 
 

Jennifer Daly has provided visionary leadership for Epiphany and has created the network of full-service 
programming that helps to define Epiphany and will help to define Bridge Boston Charter School. If Bridge 
Boston Charter School is chartered, she will cease to be employed by Epiphany in June 2011 and will become 
the Principal at Bridge Boston. Between the time of charter and June 6, Ms. Daly will continue to work part-
time for Epiphany and will also work part-time for Bridge Boston, focusing on the development of curricula 
and the hiring of teachers. As Epiphany’s co-founder and first principal, Ms. Daly was responsible for hiring, 
supervising, and evaluating faculty; creating, assessing, and optimizing curriculum; establishing practices and 
services for students with special needs; establishing the practice of grade level meetings every other week to 
analyze each student’s progress and needs; establishing Epiphany’s system of academic and social 
benchmarks; establishing Epiphany’s program for college-graduate intern teachers and hiring, training, and 
evaluating interns; establishing and maintaining community partnerships for medical and social services; 
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establishing student assessment policies and tools; setting discipline policies; establishing policies for parental 
partnerships; and establishing Epiphany’s distinctive and strong culture.  In her role as Director of Student 
Services, Ms. Daly founded and supervises Epiphany’s Graduate Support program and high school placement 
program and has been responsible for student discipline, student attrition and retention, and special education 
services.  As a member of the three-person Administration, Ms. Daly shares responsibility for Epiphany’s 
budgets, hiring, teacher evaluations, and strategy.  In addition to her role as an English teacher, Ms. Daly has 
also taught music and math.  

John Finley provides both the charismatic guiding vision and the practical enactment of school policies to 
build data-driven rigor and excellence. Since Epiphany’s inception, he has led Epiphany’s warm, supportive, 
extraordinary staff that does everything in its power to support each individual child. He will continue in his 
role at Epiphany, but will serve on the Board of Trustees of Bridge Boston. During his tenure at Epiphany, 
Mr. Finley has performed all the roles of a Head of School: leadership, communication, strategic vision, 
community relations, fund raising, overall supervision of all personnel in the school, Board relations, 
supervision of the Business Manager, and management of the budget. Along with Development Committee 
Chairs Cheryl Alexander and Peter Keating, Mr. Finley has been the driving force behind Epiphany’s 
extraordinary fundraising efforts including over $2 million per year for the annual fund in recent years and the 
most recent $5 million capital campaign. Under Mr. Finley’s 13 year leadership, Epiphany School has raised a 
total of $30 million; helped support the establishment of about a dozen replicating schools based on the 
Epiphany model; and been a beacon of support in its neighborhood, including offering its space to many 
community groups.  

Peter Keating has volunteered extensively at Epiphany. Under his leadership as founding Board President, 
the school was formed with one grade in rented space moved to a second rented site; grew to its present size 
and form; created its initial Board of Trustees and wrote its initial bylaws; undertook and fulfilled its first 
strategic plan; and found the site, planned, and built its school house. He has also co-chaired the development 
committee and every Epiphany Gala, ceaselessly raised friends and funds, developed Epiphany’s on-line 
newsletter, and served on the strategic planning committee, the task force for serving younger students, the 
evaluation committee for the Head of School, and the graduate support committee. He has vast knowledge of 
issues related to founding and developing a school, a schoolhouse, several other community boards, and 
connection to potential supporters.  His wise counsel and boundless energy have supported every significant 
Epiphany endeavor since the school’s founding.  For example, following the economic crisis in 2008, it 
appeared that Epiphany fundraising might fall short, which might require layoffs or dire programmatic cuts. 
Instead, Mr. Keating solicited a $50,000 challenge grant.  Unlike other nonprofit organizations, Epiphany had 
no layoffs and, instead, retained its excellent staff.  As another example, Mr. Keating is one of two individuals 
negotiating a possible additional Epiphany site.  He is no longer on the Epiphany Board of Trustees, but 
would be on the Board of Trustees of Bridge Boston. 

Michelle Sanchez, as Epiphany’s Principal for the past 7 years,  has responsibility for  the hiring, training, 
and supervision of teachers, organization of professional development, the setting of individual goals for 
teacher development, and the overall supervision of academic programming, curricular development, 
assessments, departmental and grade-level faculty meetings, development of intern teachers, promotion and 
standards for graduation.  Dr. Sanchez holds a masters degree in early childhood education and a doctorate in 
school administration from Boston College.  She wrote her dissertation on the importance of family 
engagement, drawing extensively on original research done on family programs at Epiphany. She has been 
critical to forging strong relationships between Epiphany and the families it serves. Dr. Sanchez will continue 
to serve in her role as Principal at Epiphany and will be on the Board of Trustees of Bridge Boston.  
List of attachments: 
1. Resumes of these 5 individuals are attached as part of the founding board resumes beginning on page 113. 
2. Outline of Budget Development Process. 
3. Example of Board Objectives and Accomplishments. 
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All Proven Provider Categories: 
A. 
Provide comparison data that demonstrates the academic success of students in school(s) or program(s) 
served by the proposed proven provider: 

 as compared to Massachusetts statewide averages in English language arts and mathematics 
in comparable grades; 

 for at least a three year period 
 for cohorts of students. 

 
The data must include, but is not limited to: 

 proficiency levels in the aggregate, on the MCAS or equivalent assessments for all students 
tested; 

 proficiency levels for one or more targeted subgroups, as defined in M.G.L. c.71, § 89(i)(3);  
 attendance, retention, and attrition data; and  
 graduation and dropout data; 
 student performance on other standardized tests, if available. 

 
Epiphany is an independent school in Dorchester serving boys and girls in grades 5-8. Because it is not a 
public school, students are not eligible to take the MCAS and as a result we do not have direct testing 
evidence to compare to Massachusetts statewide averages. We do, however, have impressive records for 
the yearly gains by Epiphany students on rigorous standardized tests which we believe should serve as an 
adequate proxy for this data.  In addition, we have impressive records of achievement by our graduates in 
terms of their rates of attending high school, rates of graduating from high school, and rates of graduating 
from college. Further given the low attrition rates for our students, given that we accept only children who 
qualify for free or reduced price lunch, and given that our students are virtually all students of color from 
Boston’s poorest neighborhoods, these numbers are extraordinary when compared to the numbers for 
schools serving similar children.  
 

Students are admitted by a lottery, open to children who are Boston residents and who qualify for free or 
reduced price lunch, with siblings automatically admitted.  Twenty percent of the slots in each incoming 
class are saved for children who are involved in the Department of Children and Families due to abuse or 
neglect.  These policies give Epiphany some of the most vulnerable children in the city. All students 
represent targeted subgroups as defined by M.G.L. c.71. Currently, 99% of Epiphany students are children 
of color, including 62% African-American, 22% Cape Verdean black, 12% Hispanic, and 3% Asian. 
Twenty-four percent have special needs and 52% of students speak English as a second language.  
 

No Epiphany students drop out of school; of the cumulative 4.6% of students who left the school in the 
past four years, all matriculated at another middle school.  In each of the past five years, 1-2% of students 
have been retained and repeat their grade level, usually for a failure to pass Epiphany’s academic or social 
benchmarks or for developmental reasons.  For students in danger of retention because of low 
performance on assessments, the school faculty and administrators repeatedly speak with the student’s 
parents or guardians, establish specific individual interventions, establish or increase tutoring support, 
provide one-on-one teacher-student help, or, if indicated, obtain individual assessments for possible 
learning disabilities or other issues.  As necessary, students have Individualized Education Plans through 
the Boston Public Schools.   Every-other-week grade level meetings include all faculty teaching at each 
grade level. Each child’s progress and challenges are reviewed to share successful strategies and maximize 
each student’s odds of success.  Ms. Daly is responsible for this review process. 
 

As mentioned above, Epiphany students are not eligible to participate in the MCAS. Students have been 
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evaluated using the Stanford 10 for a number of years, so these scores represent the best longitudinal 
measure of the growth of Epiphany students as measured by standardized testing.   Students in the classes 
of 2010, 2011, and 2012, on average, demonstrated 1.7 years of academic progress in reading, math, and 
language for each year of Epiphany attendance as shown on the tables below.  For example, the graduates 
of the Class of 2010 started with an average grade level of 4.0 as fifth graders and achieved average grade 
levels of 10.0 in the May of their 8th grade spring.  In addition, we analyzed Stanford 10 data for two 
targeted subgroups of students.  Black students gained on average 1.6 years of progress for each year of 
attendance.  Students with special needs in these cohorts gained, on average, 1.5 years of progress for each 
year of attendance. Tables detailing this data follow this narrative section. 
Attendance for the past academic year was 96%.  In the past four years, Epiphany has had an attrition rate 
of 4.6%, usually related to families moving out of the area, or less frequently due to family concerns about 
either the school’s behavioral expectations or the school’s decision to have a student repeat a grade. 
Epiphany’s mission includes “never giving up on a child” and great effort is made to ensure low attrition.  
Children are added to 5th and 6th grades as vacancies occur. These children are invited to attend according 
to their position on our waiting list from the original lottery for their cohort.   
 
One hundred percent of Epiphany’s graduates have enrolled in high school and 89% of age appropriate 
graduates have earned high school diplomas.  One third of graduates attend independent schools, such as 
Belmont Hill, Noble and Greenough, Roxbury Latin, or Thayer Academy.  Another one third attend 
parochial schools, such as Boston College High.  For the Class of 2009, for example, these independent 
and Catholic high schools awarded Epiphany students at least $1.3M in scholarship support for their four-
year high school careers.  A final one third of graduates attend Boston exam, charter, or pilot schools, such 
as John D. O’Bryant School of Math and Science.  
 
Among Epiphany graduates who are college age, 60% have graduated from or are still enrolled in college. 
For the three most recent college-ready classes (2004, 2005, and 2006), 72% are enrolled in college.  Many 
of those who are not still in college are in the military or successfully working in business or trades.  
Epiphany’s mission includes a powerful and unique graduate support program that assists graduates 
through their high school and young adulthood years. This may include counseling; help with jobs and 
medical care; and last dollar scholarships for high school tuition and expenses.  Epiphany remains in touch 
with 96% of its alumni.  This year, Epiphany helped to secure internships or summer jobs for 85% of its 
graduates who are currently in high school in order to ensure meaningful summer experiences. 
 
All of the practices described in this section: high academic standards, admission by lottery, admission 
limited to children qualifying for free or reduced price lunch, and “never giving up on a child” have been 
established as board policy and have been faithfully enacted by Epiphany’s administration. All of the 
individuals who have had the greatest responsibility for this success are among Bridge Boston Charter 
Schools proven providers: Head of School and Co-Founder John Finley; Co-Founder, Former Principal, 
and Dean of Students Jennifer Daly; Principal Michelle Sanchez, and two former Board Chairs (for a total of 
12 years) Cheryl Alexander and Peter Keating.  

 
All Epiphany Students-- Stanford 10 Reading Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 
5th  

Grade Score 

Most recent Score Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 3.6 9.6  (8th grade) 6.0 1.5 

2011 (3 years) 3.8 8.8  (7th grade) 5.0 1.7 

2012 (2 years) 4.1 7.3  (6th grade) 3.2 1.6 
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Notes to read this table: 
Each Epiphany student takes Stanford 10 tests in September of his/her 5th grade year and in May of each 
succeeding year.  For example, students in the Class of 2010 averaged reading at the 3.6 grade level when 
they entered Epiphany and at the 9.6 grade level in the May of their graduating year.  Therefore, in their 4 
years at Epiphany, they gained 6.0 years of progress, on average, or 1.5 years of progress for each year of 
attendance.  For classes still at Epiphany, the middle column shows the average level for the most recent 
score.  For example, the students in the Class of 2012 entered Epiphany scoring at the 4.1 grade level and, 
after 2 years at Epiphany, scored at the 7.3 level at the end of 6th grade.  They gained 3.2 years of total 
progress, on average, in their 2 years at Epiphany, or 1.6 years of progress for each year of attendance.  The 
classes of 2009 and earlier took the Stanford 9 test in the years before 2006 and the Stanford 10 test in 2006 
and later. We have been told by the test authors, Pearson Educational, that the two tests cannot be 
compared quantitatively to each other and therefore we have not included data from these earlier classes. 
These data only include students who started at Epiphany in fifth grade. 

All Epiphany Students-- Stanford 10 Math Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 4.0 10.4  ( 8th grade) 6.4 1.6 
2011 (3 years) 4.1 9.9  (7th grade) 5.8 1.9 
2012 (2 years) 4.8 8.7  (6th grade) 3.9 2.0 

 

All Epiphany Students-- Stanford 10 Language Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 4.4 10.0  (8th grade) 6.4 1.6 
2011 (3 years) 3.5 10.4  (7th grade) 6.9 2.3 
2012 (2 years) 5.1 7.7  (6th grade) 2.6 1.3 

 

Epiphany Students who are Black--Stanford 10 Reading Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 3.7 9.2  (8th grade) 5.5 1.4 
2011 (3 years) 4.0 9.0  (7th grade) 5.0 1.7 
2012 (2 years) 4.3 7.4  (6th grade) 3.1 1.6 
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Epiphany Students who are Black--Stanford 10 Math Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 4.3 11.3  (8th grade) 7.0 1.8 
2011 (3 years) 3.7 9.7  (7th grade) 6.0 2.0 
2012 (2 years) 5.0 8.6  (6th grade) 3.6 1.8 

 
Epiphany Students who are Black--Stanford 10 Language Arts Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 4.4 10.0  (8th grade) 5.6 1.4 
2011 (3 years) 3.6 10.5  (7th grade) 6.9 2.3 
2012 (2 years) 4.0 7.8  (6th grade) 3.8 1.9 

 

Epiphany Students have Special Needs--Stanford 10 Reading Test Scores 
 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years)        3.1 9.0  (8th Grade)        6.1         1.5
2011 (3 years)        3.1 8.4  (7th Grade)        5.3         1.8
2012 (2 years)        2.6 5.0  (6th Grade)        3.6         1.8

 

Epiphany Students who have Special Needs--Stanford 10 Math Test Scores 

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 3.3 9.8  (8thGrade) 6.5 1.6 
2011 (3 years) 3.4 9.2  (7th Grade) 5.8 1.5 
2012 (2 years) 2.9 5.9  (6th Grade) 3.0 1.5 

 
Epiphany Students who have Special Needs--Stanford 10 Language Arts Test Scores  

CLASS OF: 
Years at 

Epiphany 

Incoming 5th  
Grade Score 

Most recent 
Score 

Total Years of 
Progress 

Years of Progress 
Per Epiphany 

Year 
2010 (4 years) 3.1 8.5  (8th Grade) 5.4 1.4 
2011 (3 years) 2.1 9.9  (7thGrade) 7.8 2.6 
2012 (2 years) 2.4 4.7  (6th Grade) 2.3 1.2 
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B. 
Provide evidence that the school(s) or program(s) for which the proposed proven provider was responsible: 

 serves a student population similar to the population to be served by the proposed charter; 
 that the program to be offered at the proposed charter school is similar to the successful 

school or program; 
 or the program represents a reasonable modification of the successful school or program, 

including details of what is proposed as a reasonable modification. 
 If the grade span served by the school(s) or program(s) differs from the proposed charter 

school, please explain the applicant group’s capacity to serve the proposed grade span. 

Student Population:  

Bridge Boston Charter School will accept students via public lottery and serve every student who comes 
through our doors to the best of our ability.  However, we hope to serve a student population similar to that 
of Epiphany. We believe this will be the case, in part due to our location in Mattapan or Dorchester, and in 
part due to our deliberate planned outreach to economically disadvantaged families. We anticipate that, like 
Epiphany, Bridge Boston Charter School will serve a population with a high percentage of children of color, 
students qualifying for free or reduced price lunch, and students whose first language is not English. In 
addition, we will reach out to parents who are learning English with our intent to enroll form in six languages. 
We will partner with the Department of Children and Families to encourage interest by foster families.  

Similar Program: 
 All the individuals most responsible for Epiphany’s success are founding board members for Bridge Boston 
Charter School.  We will use our extensive experience with Epiphany’s successful culture to be successful at 
Bridge Boston.  Specifically, Bridge Boston Charter School will replicate Epiphany’s culture of high 
expectations, small classes, and rigorous academics in a broad school program including art and music. As is 
done at Epiphany, Bridge Boston Charter School will hire and retain excellent teachers, create a vibrant intern 
teacher program, and utilize expanded learning time. Like Epiphany, Bridge Boston Charter School will 
provide:  full-service programming including medical and social care to support students; support for families 
who may be homeless or need extraordinary help to stabilize themselves; graduate support; outreach to 
community groups; family partnerships; and rich extracurricular program including field trips and community 
service. Like Epiphany, Bridge Boston Charter School will disseminate best practices, demonstrate strong 
governance, and benefit from the extensive fundraising experience of its board members.  In addition, the 
proposed Bridge Boston Charter School Principal Jennifer Daly has been intimately involved with every 
aspect of Epiphany’s creation and development since its inception. She brings with her the experience of 
having created and overseen teacher collaboration systems, staff supervision protocols, discipline codes, 
school policies, community building rituals, important school traditions, partnerships with parents, and 
connections to community organizations. These are all critical components that define Epiphany and her 
expertise will be invaluable in founding Bridge Boston Charter School.  

Reasonable modification of school or program: 
Bridge Boston Charter School Charter School will be located in Mattapan or Dorchester. As a public school, 
our lottery will be open to all students residing in the city of Boston, but we hope to serve a high proportion 
of students who are economically disadvantaged or have special needs. As noted above, the proven providers 
from Epiphany have had extensive experience with students who have these characteristics. In addition, these 
individuals have had experience with the successful founding of a new school, development of a schoolhouse, 
creation and maintenance of a strong and cohesive school culture and excellent Board of Trustees, budgeting 
and development, communication with donors and other educators, partnerships with families, and full-
service programming. All of this experience will be crucial for the success of Bridge Boston Charter School.    
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Bridge Boston Charter School will be a full-service school. Based on experiences at Epiphany, we are 
confident in our ability to provide these services and committed to the importance of these services in the 
lives of our students. In the past year, the following percentage of students received these types of help from 
Epiphany’s Outreach team led by Jennifer Daly:  
 100% screened for vision, 22% provided with glasses 
 100% screened for hearing, 3% referred for subsequent care 
 96% screened for dental care, 25% referred for care 
 100% screened for immunizations 
 26% of students received cognitive, neurological, or psychological testing 
 27%  are involved in Department of Children and Families and Epiphany collaborates with the child’s 

social worker 
 15% receive mental health services at the school 
 16% received Epiphany assistance for Thanksgiving or holidays 
 11% of parents received counseling for job, housing, or other family issues 
 
Epiphany students benefit from many community partnerships, including five day trips to live on farms, 
operate boats at sea, and travel to Washington, DC. 
        
In providing these services, Epiphany partners with a wide range of community agencies including:  Be Safe, 
Boston Police Department, Boston College School of Education, Boston Scholars, Boston Teacher 
Residency Program, Bottom Line, Bowdoin Street Health Center, Child and Adolescent Psychiatry Fellows, 
Harvard Medical School, Mass. General Hospital, McLean Hospital, Codman Square Health Center, Cradles 
to Crayons, Dorchester House, Farms for City Kids, The Food Project, The Good Grief Program, Literary 
Lights for Children, The Associates of the Boston Public Library, Massachusetts Department of Children and 
Families, The Nature Conservancy, Rainforest Research, New England Aquarium, Ocean Classroom 
Foundation, Planned Parenthood, Showa, Step Into Art, Inc., They Made It--So Can I, Urban Voices, Woods 
Hole Oceanographic Institute, Youth Enrichment Services, and Zoo New England. Bridge Boston Charter 
School anticipates forging partnerships with many of the same organizations. 
 
Bridge Boston Charter School has already received a number of letters of support from community 
organizations that provide medical and social services for Epiphany students indicating their willingness to 
provide such support for Bridge Boston Charter School students. The organizations that have already 
committed to work with Bridge Boston Charter School are listed in the School Characteristics section page 
37. Discussions are underway with other potential partners with which Ms. Daly has worked for years. We 
anticipate that most will agree to collaborate to serve Bridge Boston Charter School students. We hope the 
this collaborative process that leads to serving a wide range of students’ medical and social needs will be one 
of the practices at Bridge Boston that can be replicated and disseminated.  
 
Bridge Boston Charter School will build strong relationships with its parents and guardians and, once it has 
reached maturity, will develop programs to support its alumni. Epiphany, with the leadership of many of 
Bridge Boston Charter School’s Founding Board members, has these strong partnerships.  Students often 
come to the Epiphany for Saturday programs or during vacations, despite spending 12 hour days at school 
during the week.  Every night, the Epiphany schoolhouse is full of graduates who come to have dinner, do 
their homework, or get assistance with a problem. Epiphany families give the school high marks in an annual 
survey.  Last year, 91% of families attended the opening barbecue.  Ninety-eight percent attended the first 
progress report night, and 100% attended the second.  Monthly parent workshops were well attended.  
Seventy-four percent of parents or guardians gave two hours or more of service per week to the school. 
 
Bridge Boston Charter School expects to have a robust intern teacher program modeled on the program that 
has been successful at Epiphany. Each year, Epiphany has far more qualified intern teacher applicants than it 
can accept. Seventy-three percent of intern teachers stay for 2 or more years. They are provided with a $400 
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monthly stipend, room and board, and health insurance in exchange for a twelve hour day. They tutor, serve 
as classroom assistants, act as advisors, run the sports program, monitor evening study and take responsibility 
for another area of the school such as technology or food service.  Eighty percent of Epiphany interns go on 
to choose teaching as a career.  Last year, two Epiphany college graduates returned as interns, and another 
has assumed that role this year.  The Epiphany Board of Trustees elected a member of the first graduating 
class as a new Trustee at its June, 2010 meeting.  Bridge Boston Charter School hopes to disseminate the 
benefits of our intern teacher program as a model for other Massachusetts schools. 
 
Bridge Boston Charter School expects to have high teacher retention as has been the case with Epiphany. 
The average faculty member has served at Epiphany for 5 years and fully 39% of faculty members and top 
administrators have been at Epiphany since it opened. We believe this is due to the powerful school culture 
and to Epiphany’s compensation policies, which we expect to replicate at Bridge Boston Charter School. 
Capacity to serve the proposed grade span, if different: 
Epiphany serves children in grades 5-8 while Bridge Boston Charter School will serve children K1-8. Bridge 
Boston Charter School will include younger grades, in order to serve students in their earliest academic 
experiences when intellectual habits and emotional patterns are forming. This will also allow us to serve 
students and families over more years, providing substantial continuity and keen insight into each student’s 
learning style, strengths, and challenges. 

The Bridge Boston Charter School Founding Board has the capacity to serve this different grade span for a 
number of reasons:  6 members of our Founding Board have advanced degrees in education including early 
childhood education (6 masters of education, 2 PhDs in education); one of our Founding Board members is 
the assistant head at a Pre-K-8 school and former executive vice-president of Stepping Stone Foundation; and 
many of our founding board members have extensive teaching experience, including one who has almost 40 
years of experience teaching elementary school children with special needs in the Boston Public Schools (and 
was honored as the Boston Teacher of the Year). In addition, in order to enrich our experience and 
understanding of elementary school children, we formed a curriculum design team which has worked 
extensively designing the Bridge Boston Charter School curriculum. This eleven-member team has nine 
members who are or have been elementary school teachers, with collective teaching experience of 270 years. 
In addition, we will be hiring teachers with elementary school certification and substantial elementary school 
experience. Our staffing budget allows us the flexibility to hire experienced teachers.  

Further, in order to enhance our understanding of best practices in charter schools and elementary schools, 
members of our founding board have visited 16 schools, including many existing charters, such as MATCH, 
KIPP Lynn, Community Day, Edward Brooke, Roxbury Prep, Prospect Hill, Neighborhood House, Lowell 
Community, Harlem Children’s Zone, and Codman Academy.  Kevin Andrews, Headmaster of 
Neighborhood House, has agreed to serve as a special advisor to Bridge Boston Charter School and has 
graciously given us access to many members of the Neighborhood House staff, including the Head of Lower 
School, Dean of Special Education and Student Support, and the Chief Financial Officer. We anticipate that 
he will be especially helpful as we begin service as a public charter school.  We have also benefited from much 
advice from Meg Campbell, Executive Director of Codman Academy, whose educational background is in 
elementary education. Mr. Andrews and Ms. Campbell, along with the Massachusetts Center for Charter 
Public School Excellence, will help us become acclimated to requirements of public boards and regulations.  

The Bridge Boston Charter School curriculum presented on pages 18 and 141 represent modifications to 
Epiphany’s curriculum to fully comply with Massachusetts standards and to enable our students to show their 
competence on MCAS and other standardized tests.  Epiphany’s fifth graders generally arrive with skills 
several years behind grade level. For us, one of the compelling reasons to found Bridge Boston with students 
in K1 is to systematically boost each child’s skills at an earlier age. Because of this, skills will be offered and 
mastered by students at a younger age at Bridge Boston Charter School.  The curriculum we have designed 
for Bridge Boston is modified to account for some skills being taught at younger ages than is possible at 
Epiphany.   
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C. 
Describe the extent to which the proposed proven provider is responsible for the organizational viability of the 
school(s) or program(s). 
Provide evidence of the organizational viability of the school(s) or program(s) for which the proven provider was 
responsible, including but not limited to:  

 effective governance, 
 organizational management, 
 financial management, and 
 compliance with applicable laws and regulations. 

Extent of responsibility for organizational viability: 
Epiphany’s has recently started its thirteenth school year. Its success during these years is overwhelmingly due to 
its co-founders (Daly and Finley), its current administrative management team (Daly, Finley, and Sanchez) and its 
two past presidents (Alexander and Keating), all of whom are on the Bridge Boston Charter School Founding 
Group.  Together they have created a school culture that attracts and retains the many talented teachers, board 
members, and volunteers integral to the school. All the individuals who have had senior management roles or  
Board leadership roles at Epiphany are on the Bridge Boston Charter School Founding Board and will be 
involved as either members of the Board of Trustees (Alexander, Finley, Keating, Sanchez) or as principal (Daly) 
of Bridge Boston Charter School. However, the existence of Bridge Boston Charter School will in no way 
jeopardize the viability of Epiphany School, which will continue to thrive under its current Head of School and 
Principal and its existing  28-member Board of Trustees.  

Evidence of effective governance:  
Epiphany has demonstrated dramatic success with finance and governance in addition to the academic success 
discussed above. Epiphany has begun each year with a Board-approved budget with contingencies, additions to 
building reserves, and a small surplus, and has effectively managed its budget.  Each year, the Board sets 
objectives in September and evaluates its progress in May. (Example attached.) Board agendas are set in advance 
and disseminated to trustees. Two strategic plans have guided Epiphany’s organizational goals. Epiphany has had 
a quorum at every board meeting and has kept all minutes and records since its inception.  Each trustee supports 
the Annual Fund and serves on at least one Board committee.   
Each year, Board meetings include discussion of: 

 student performance on standardized assessments; 
 graduate acceptance and matriculation into rigorous high 

schools and colleges;  
 review of curriculum and teaching by panels of external 

experts;   
 support of graduates in internships and meaningful summer 

programs; 
 faculty response to surveys about organizational goals;  
 hiring, teacher evaluation and professional development;  
 evaluation of the Head of School and performance on his 

annual objectives; and  
 financial, development, and audit reports.   

Board committees also maintain minutes, which, in the case of the Finance Committee and Investment 
Committee, are part of the annual audit.  Each trustee completes a conflict of interest form each year.  A Board 
self-evaluation is completed every two years.  
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Evidence of organizational management:  
Epiphany’s effective organizational management is manifest in the academic success and low attrition of 
Epiphany’s students, in the high retention rate among Epiphany’s faculty, and in the careful stewardship 
demonstrated by an organization that has been guided by two successful strategic plans which have been 
successfully executed.  Metrics and careful reporting help guide Epiphany’s work.  For example, each month the 
financial staff sends a detailed twelve-page financial summary to finance committee members, the auditor, and 
the bank that provides Epiphany with a line of credit. This summary includes any variance from budget, reasons 
for any variances, departmental break-downs, cash flow, and a balance sheet.  These financial elements are 
discussed at each Finance Committee meeting.  The development effort is guided by a four-page report of 
metrics such as school visitors, communications with supporters, number of grants filed, and friend-raising 
parties.  Monthly reports track the progress of the Annual Fund and any capital projects, in total dollars and 
number of gifts, compared to plan and the prior year.  Each month’s development plan includes “visible 
support,” a list of anticipated gifts, so that the School may plan for extra outreach to reach school funding goals.  
Each year the Graduate support staff is in email or phone contact with almost every Epiphany graduate.  A 
comprehensive data base tracks interim grades, student progress on nonacademic, social benchmarks, 
standardized assessments, attendance, and disciplinary issues.  Another hallmark of Epiphany is its personal 
outreach to its community.  For example, a group of volunteers hand writes thank you notes to accompany each 
year’s Annual Report for the top 350 donors, to demonstrate the school’s appreciation for the faithful generosity 
of its donors.  Each gift of any size is thanked with a handwritten note on a note card decorated by student 
volunteers, as well as a word-processed update on the school and tax receipt.  Visitors are welcome at the 
schoolhouse any time, and frequent tours demonstrate the immediacy of Epiphany’s mission and offer daily 
demonstration to the students that many people want them to thrive and succeed. 

Evidence of financial management:  
Epiphany raises virtually all of its operating support from private sources currently totaling over $2.3 million per 
year. In addition, Epiphany successfully raised money to fund its $7M Schoolhouse (which Epiphany invites 
several schools and community groups to use), $1.2M intern housing, and $1.2M endowment. The School has no 
debt.  Each year Epiphany has received unqualified audits with no suggestions for improvement.  The audit firm 
has been maintained since the school’s founding, though the individual leading the audit has occasionally 
changed, leading to fresh perspectives and the assurance of due diligence.  Methods of financial management 
were discussed above, such as monthly financial reports and development metrics and reports. 
Evidence of compliance with applicable laws and regulations:  
Epiphany has adhered to all applicable laws and regulations related both to the operation of the school and to the 
governance of its 501.c3 organization.  An Annual Report is completed by October of each year, following the 
June 30 end of the fiscal year.  All Form 990s and other reports are filed on time.   The school nurse supervises 
health reporting and dispenses required medications for students.  Fire drills are held regularly.  Students receive a 
nutritious breakfast, lunch, dinner, and snacks and have daily exercise.  Epiphany’s summer program is held at 
Groton School, which also attends to all safety and regulatory issues.  Building inspections are current.  Epiphany 
files all incident reports with the Boston Police Department or the Department of Children and Families as 
required and has never been cited for any infraction.  Legal counsel is on retainer and a standing ‘crisis 
management team’ is available, if necessary, and includes two current or former heads of schools and the Board 
chair of another school.   
Other:  
Epiphany enjoys a sterling reputation among its students, graduates, families, neighbors, and throughout 
Massachusetts and the United States.  The school is accredited by the Association of Independent Schools of 
New England, following a rigorous, exhaustive accreditation process. Governor Deval Patrick, Mayor Thomas 
Menino, Boston City Councilor Maureen Feeney, Boston City Councilor John Connolly, and Archbishop 
Desmond Tutu have supported Epiphany’s work through visits and, in some cases, philanthropic support.  More 
than a dozen schools in the United States are modeled on Epiphany, including Esperanza Academy in Lawrence, 
MA.  A Boston Globe article on November 27, 2005 highlighted Epiphany’s success. Additional information 
about Epiphany School including its Annual Report and its Graduate Support Report can be found at 
www.Epiphanyschool.com.  
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EPIPHANY BOARD OBJECTIVES/ACCOMPLISHMENTS 
FY 2007‐2008 

 
As a Board, we accomplished our goals on these objectives: 
Sustainability: 

 Appear on track to reach $2.2M goal for the Annual Fund 

 Legacy Campaign receipts retired the Schoolhouse mortgage 

 Raised $1M for new endowment in receipts and pledges 
Academic and Student Life Committee: 

 Developed matrix for parental partnerships 

 Assessed Stanford 10 results 
Audit Committee: 

 Received unqualified audit 
Building and Grounds Committee: 

 Analyzed our building reserves, recommended an increase in reserve additions 

 Analyzed the possible purchase of 232 Centre Street property to serve grades 3‐4 

 Managed several maintenance issues 
Committee on Trustees: 

 Nominated new Board members, Overseers, and officers 

 Offered training and mentoring for new Trustees 

 Drafted new bylaws 
Development Committee: 

 Began to write personal notes to accompany Annual Reports for largest donors 

 Organized celebration for completion of the Legacy Campaign and the Gala 

 Began effort for planned giving 
Finance Committee: 

 Developed budget for FY 2009 

 Completed schedule for mortgage debt repayment 
Graduate Support Committee: 

 Completed survey of all graduates and analyzed results 

 Discussed ways to assist graduates to have meaningful summers 

 Discussed with faculty the graduates’ comments about more emphasis on life skills 
Investment Committee: 

 Drafted investment philosophy statement for Board approval 

 Made initial endowment investments 
Overseers: 

 Excellent, well‐attended annual meeting 
Strategic Plan Committee: 

 Gathered input from all constituencies 

 Began to analyze data and formulate strategic plan (to be completed by the fall) 
Board Meetings: 

 Focused on graduate support; outreach; English, math, and art departments; grade and 
department meetings, curriculum, and post‐admission assessments; science fair.  Developed 
rolling two year contract with the Head of School and crisis management procedures.     
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EPIPHANY SCHOOL 

OUTLINE OF BUDGET DEVELOPMENT PROCESS 

January: 
 Meet with senior staff to discuss budgetary goals/hopes for following year 

 Discuss staff’s goals/hopes with the Finance Committee 

 Finance Committee recommends general outline to Board 

 Head of School and Business Manager initiate budget development process 

 Develop budgetary assumptions and proposed program changes 

 Solicit budgetary requests and program change requests from departments 

 Provide budget vs. actual results to departments 

 Solicit revenue projections from Development Committee and staff 

 Departments provide Building and Grounds Committee with requests for maintenance and 
repairs and capital expenditures 

 
February: 

 Receive department requests and development projections and begin compilation of first draft 
summary budget 

 Report to Board on budget work in progress 

 Head of School, Principal, Dean of Students, Business office review first draft budget summary 
 
March: 

 Finance Committee and Treasurer Review summarized draft of budget at regular Fin Comm 
meeting 

 Report to Board on budget work in progress 
 
April: 

 Head of School, Business Manager, and Treasurer develop final detailed budget 

 Monthly revenue projections from Development Committee and staff 
 
Early May: 

 Finance Committee meeting approves budget 

 Final draft budget summary with narrative describing broad budgetary assumptions and 
program changes mailed to Trustees for review 

 Special meeting of Treasurer, Head of School, and Business Manager with Trustees to 

 Review preliminary detailed budget 
 
Mid‐ to Late May: 

 Final detailed budget distributed to Trustees 

 Budget for following fiscal year adopted at regular Board of Trustees meeting 
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