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Commonwealth Charter Applicant Information Sheet 
This form must be attached to the letter of intent, prospectus, and final application. Please type 

information. 
 

Name of Proposed Charter School: ___”Brooke 4” Charter School________________________________ 

 

School Address (if known):__unknown____________________________________________________ 

 

School Location (City/Town REQUIRED): ____Boston               

 

Primary Contact Person:   Kimberly Steadman               

 

Address:    Edward W. Brooke Charter School     190 Cummins Hwy  Roslindale, MA  02131   

 

City: ____Roslindale _____________________ State: _MA_________   Zip: ___02131_____________ 

 

Daytime Tel: (__617___) ___325‐7977_ext. 272____      Fax: (_617____) ___325‐2260______________ 

 

Email:   _____ksteadman@ebrooke.org____________________________________________________ 

 

1.  The proposed school will open in the fall of school year: ____2013‐2014*_________ 

*We intend to apply to the commissioner for a waiver of the regulation stipulating that a proposed 

charter school must open within 19 months of being granted a charter. 
 

School Year  Grade Levels  Total Student 

Enrollment 

First Year  K, 1, 5  168 

Second Year  K, 1, 2, 5, 6  270 

Third Year  K, 1, 2, 3, 5, 6, 7  368 

Fourth Year  K‐8  475 

Fifth Year  K‐8  475 
 

2.  Grade span at full enrollment: __kindergarten through eighth_______________________________ 
 

3.  Total student enrollment when fully expanded: _475______________________________________ 

4.  Age at entry for kindergarten, if applicable: ___5 years old on September 1st of kindergarten year_  
 

5.  Will this school be a regional charter school?  Yes   x No 
 

If yes, list the school districts (including regional school districts) in the proposed region. Please only 

list districts that are included in Appendix B. (Use additional sheets if necessary.) 
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If 

no, please specify the district’s population as reported in the most recent United States census 

estimate for the community the school intends to serve:  _609,023______. The Board of Elementary 

and Secondary Education shall not approve a new Commonwealth charter school in any community with 

a population of less than 30,000 as determined by the most recent United States census estimate 

[available at: http://www.census.gov/], unless it is a regional charter school. (MGL c. 71 § 89(i)(1). 

_____________________  ______________________  ______________________ 

______________________  ______________________  ______________________ 

 

6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s 

district or region. Please only list districts that are included in Appendix B. (Use additional sheets if 

necessary.) 

 Quincy______________               Milton______________  Canton_______________ 

Dedham______________  Needham____________  Newton_______________ 

Brookline____________ 
Chelsea______________ 
Winthrop____________ 

Watertown___________ 

Revere______________ 

Cambridge____________ 

Somerville____________ 

 

 

 

 

 

 

7.  Is the proposed school to be located in a district where overall student performance on the MCAS 

is in the lowest 10 percent, as designated in Appendix B? x Yes    No 

 

8.  Will the proposed school be located in a district or districts in which the 9 percent net school 

spending cap is, or could be, exceeded by 2010‐11 applications? x Yes    No  

 

9.  Is the applicant group currently the board of trustees of an existing charter school? x Yes    No 

 

10.  Is the applicant group/board of trustees intending to create a network of schools? x Yes    No 

 

11.  If the applicant group/board of trustees is intending to create a network of schools, how many 

applications is the group submitting in the 2010‐11 application cycle? ___3___ 

 

12.  Do members of the applicant group currently operate or are they employed by a private or 

parochial school?  Yes   x No _____________________________________________ 
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Commonwealth Charter School Certification Statement 
 
Proposed Charter School Name: __ “Brooke 4” Charter School__________________________________ 

Proposed School Location (City/Town):  __Boston____________________________________________ 

I hereby certify that the information submitted in this prospectus/application is true to the best of my knowledge and 
belief and that this prospectus/application has been or is being sent to the superintendent of each of the districts from 
which we expect to draw students and from any contiguous districts. Further, I understand that, if awarded a charter, 
the proposed school shall be open to all students on a space available basis, and shall not discriminate on the basis of 
race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic 
performance, special need, proficiency in the English language or a foreign language, or academic achievement. I further 
understand that the information submitted in this prospectus/application serves as an initial application for start-up 
assistance funding under the federal Charter Schools Program grant. This is a true statement, made under the penalties 
of perjury. 
 
Signature of 
Authorized Person___________________________________________ Date__________ 
(Please label the copy that has original signatures.) 

 
Print/Type Name __Kimberly Steadman_________________________________________ 

 
Address__190 Cummins Hwy.  Roslindale, MA  02131_____________________________ 

 
Daytime Phone__617-325-7977____________ Fax ____617-325-2260_______________ 
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Statement of Assurances 
 

This form must be signed by a duly authorized representative of the applicant group and submitted with the 
final application. An application will be considered incomplete and will not be accepted if it does not 
include the Statement of Assurances. 
 
As the authorized representative of the applicant group, I hereby certify under the penalties of perjury that the 
information submitted in this application for a charter for ___Brooke 4 Charter School (name of school) to be located 
at _To Be Determined within Boston__ is true to the best of my knowledge and belief; and further, I certify that, if 
awarded a charter, the school: 
 
1. Will not charge tuition, fees, or other mandatory payments for attendance at the charter school, for 

participation in required or elective courses, or for mandated services or programs (Mass. Gen. Laws c. 71, 
§ 89(m), and 603 CMR 1.03(3)).  

 
2. Will not charge any public school for the use or replication of any part of their curriculum subject to the 

prescriptions of any contract between the charter school and any third party provider (Mass. Gen. Laws c. 
71, § 89(l)).   

 
3. Will permit parents to enroll their children only voluntarily and not because they must send their children to 

this school (The Elementary and Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 
— Public Charter Schools Section 5210(C)). 

 
4. Will enroll any eligible student who submits a timely and complete application, unless the school receives a 

greater number of applications than there are spaces for students. If the number of application exceeds the 
spaces available, the school will hold a lottery in accordance with Massachusetts charter laws and regulations 
(Mass. Gen. Laws c. 71 § 89(n), and 603 CMR 1.06). 

 
5. Will be open to all students, on a space available basis, and shall not discriminate on the basis of race, color, 

national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic 
performance, special need, proficiency in the English language or a foreign language, or academic 
achievement (Mass. Gen. Laws c. 71, § 89(m)).  

 
6. Will be secular in its curriculum, programs, admissions, policies, governance, employment practices, and 

operation in accordance with the federal and state constitutions and any other relevant provisions of federal 
and state law. 

 
7. Will comply with the federal Age Discrimination Act of 1975 and Title IX of the Education Amendments of 

1972. 
 
8. Will adhere to all applicable provisions of federal and state law relating to students with disabilities 

including, but not limited to, the Individuals with Disabilities Education Act, section 504 of the 
Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990 and chapter 71B of 
the Massachusetts General Laws.  
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9. Will adhere to all applicable provisions of federal and state law relating to students who are English language 
learners including, but not limited to, Title VI of the Civil Rights Act of 1964, the Equal Educational 
Opportunities Act of 1974, and chapter 71A of the Massachusetts General Laws.   

 
10. Will comply with all other applicable federal and state law including, but not limited to, the requirement to 

offer a school nutrition program (Mass. Gen. Laws c. 69, § 1 (c)). 
 
11. Will meet the performance standards and assessment requirements set by the Board of Elementary and 

Secondary Education for all students in public schools including, but not limited to, administering the 
Massachusetts Comprehensive Assessment System (MCAS) (Mass. Gen. Laws c. 71, § 89(v), and 603 CMR 
1.05(1)(i)).  

 
12. Will submit an annual report to the Department of Elementary and Secondary Education on or before the 

required deadline (Mass. Gen. Laws c. 71 § 89(jj)).  
 
13. Will submit an accountability plan no later than the end of the first year of the school’s charter, establishing 

specific five-year performance objectives as specified in the state regulations (603 CMR 1.05 (1)(j)) and 
guidelines. 

 
14. Will submit an annual independent audit to the Department of Elementary and Secondary Education and the 

Office of the State Auditor no later than January 1st of every year, as required by the charter school statute 
(Mass. Gen. Laws c. 71, § 89(jj), or at such other time as designated in 603 CMR 1.09 (3)). 

 
15. Will submit required enrollment data each March to the Department of Elementary and Secondary 

Education by the required deadline (Mass. Gen. Laws c. 71, § 89(o), and 603 CMR 1.09(4)).  
 
16. Will meet enrollment projections through demonstration of support for the proposed charter school in the 

communities from which students would be likely to enroll (603 CMR 1.05 (c)).   
 
17. Will operate in compliance with generally accepted government accounting principles (Mass. Gen. Laws c. 

71, § 89(jj)). 
 
18. Will maintain financial records to meet the requirements of Mass. Gen. Laws c. 71, § 89 and 603 CMR 

1.00. 
 
19. Will participate in the Massachusetts State Teachers’ Retirement System (Mass. Gen. Laws c. 71, § 89(y)). 
 
20. Will employ individuals who either hold an appropriate license to teach in a public school in Massachusetts 

or who will take and pass the Massachusetts Tests for Educator Licensure (MTEL) within their first year of 
employment and meet all applicable staff requirements of the federal No Child Left Behind Act (Mass. Gen. 
Laws c. 71 § 89(ii), and 603 CMR 1.07).   

 
21. Will provide the Department of Elementary and Secondary Education with written assurance that a criminal 

background check has been performed, prior to their employment, on all employees of the school who will 
have unsupervised contact with children (Mass. Gen. Laws c. 71, § 38R, and 603 CMR 1.05(3)(d)). 

 
22. Will obtain and keep current all necessary permits, licenses, and certifications related to fire, health, and 

safety within the building(s) and on school property (603 CMR 1.05(1)(p), 1.05(3)(g), 1.05(3)(h), and 
1.09(6)). 
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23. Will maintain uninterrupted necessary and appropriate insurance coverage (603 CMR 1.05(3)(j)). 
 
24. Will submit to the Department of Elementary and Secondary Education the names, home addresses, and 

employment and educational histories of proposed new members of the school’s board of trustees for 
approval prior to their service (603 CMR 1.05(3)(a)). 

 
25. Will ensure that all members of the school’s board of trustees file with the Department of Elementary and 

Secondary Education, the State Ethics Commission, and the city or town clerk where the charter school is 
located completed financial disclosure forms for the preceding calendar year according to the schedule 
required by the charter school office (Mass. Gen. Laws c. 71, § 89(u)). The disclosure is in addition to the 
requirements of said chapter 268A and a member of a board of trustees must also comply with the disclosure 
and other requirements of said chapter 268A. 

 
26. Will recognize, if applicable, an employee organization designated by the authorization cards of 50 percent 

of its employees in the appropriate bargaining unit as the exclusive representative of all the employees in 
such unit for the purpose of collective bargaining (Mass. Gen. Laws c. 71, § 89(y)). 

 
27. Will provide the Department of Elementary and Secondary Education with a federal taxpayer identification 

number issued solely to the charter school and all required information regarding a bank account held solely 
in the name of the charter school (603 CMR 1.05(4)). 

 
28. Will, in the event the board of trustees intends to procure substantially all educational services for the 

charter school through a contract with another person or entity, submit such contract for approval by the 
Board of Elementary and Secondary Education to provide for any necessary revisions and approval prior to 
the beginning of the contract period (Mass. Gen. Laws c. 71, § 89(k)(5)). 

 
29. Will notify the Department of Elementary and Secondary Education immediately in writing of any change in 

circumstances that may have a significant impact on the school’s ability to fulfill its goals or missions as stated 
in its charter (603 CMR 1.09(7)). 

 
30. Will submit in writing to the Commissioner of Elementary and Secondary Education a request to amend its 

charter if the school plans to make a change to its operations as defined in 603 CMR 1.11. 
 
 
 ___________________________________  ___________________ 
Signature                                                       Date 
 
_Co-Director of Edward W. Brooke Charter School___ 
Affiliation 
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Statement of Assurances For the Federal Charter School Program Grant 
 

These additional assurances are required to ensure compliance with requirements for the federal Charter Schools 
Program grant: 
 

1. Will annually provide the U.S. Secretary of Education and the Department of Elementary and Secondary 
Education such information as may be required to determine if the charter school is making satisfactory 
progress toward achieving objectives described in this application (The Elementary and Secondary Education 
Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter Schools Section 5203(b) (3)). 

 
2. Will cooperate with the U.S. Secretary of Education and the Department of Elementary and Secondary 

Education in evaluating the program described in the application (The Elementary and Secondary Education 
Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter Schools Section 5203(b) (3)). 

 
3. Will provide other information and assurances as the U.S. Secretary of Education and the Department of 

Elementary and Secondary Education may require (The Elementary and Secondary Education Act of 1965, 
as amended, Title V, Part B, Subpart 1 — Public Charter Schools Section 5203(b) (3)). 

 
 
 
 
___________________________________  ___________________ 
Signature                                                       Date 
 
_ Co-Director of Edward W. Brooke Charter School__ 
Affiliation 
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Executive Summary 

 

“Brooke 4” will be a K-8 school, located in Boston, serving 475 students. The school’s mission is to provide an 
academically rigorous education to students from the city of Boston that will ensure that they are prepared to attend 
and succeed in college.  The applicant group came together through the course of its experience as the governing 
board at the original Brooke School, and it includes all members of the current board of trustees, the chair of the 
advisory board, and the co-directors of the original Brooke School.   
 
The original Brooke school in Roslindale, founded in 2002, has quietly grown into one of the highest performing 
schools in the city and the state.  At Brooke, students are closing the achievement gap and exceeding expectations for 
even Massachusetts’ highest performing students.  On the 2010 MCAS: 

 Our 8th graders ranked #1 in the state in both math and ELA. 

 Our 7th graders ranked #1 in the state in both math and ELA. 

 Our 6th graders ranked #6 in the state in math and #18 in the state in ELA. 

 Our 4th graders ranked #3 in the state in math and #12 in the state in ELA.  They ranked #1 in Boston in both 
areas.  

  
The founding group is committed to bringing this opportunity for an excellent education to more Boston families.  
We expect to serve a population that is very similar to the population we have served at the original Brooke School, 
where 98% of our students are African-American or Latino and 72% are eligible for free and reduced-price lunch.  
We are committed to closing the achievement gap and will continue to welcome families in this demographic. 

 

In Boston, demand for enrollment at the original Brooke School alone is sufficient to enroll 3 schools of the size we 
seek in this application.  Our current waiting list in grades K-6 stands at over 1,500 students (our current enrollment 
policy does not allow for new students in grades 7 and 8).  We are confident that opening schools in different 
locations throughout the city, coupled with our ability as of 2011 to send a direct mailing to eligible families, will 
further increase demand. 
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The founding group is committed to developing a replicable school model.  To that end, the original Brooke school 
has been minimally reliant on private fundraising and has produced its results at the same or lower per-pupil 
expenditure as Boston Public Schools.   

 

We believe that the achievement gap is the shame of our nation – and that great teaching can close 
it.  Our vision for this school is the same vision that has led to excellent results at the original Brooke School. This 
vision is shaped not only by what we believe, but also by what research has proven.  Research tells us that the number 
one predictor of student achievement isn’t race. It isn’t socio-economic status.   It’s teacher quality.  The best lever 
that we have to help low-income and minority students succeed is the same one that is most effective in helping all 
students achieve, regardless of their backgrounds: quality teaching in bigger doses.  Therefore, our approach is guided 
by the following questions: 
 
a. What does research tell us about what quality teaching looks like?  Our standards of excellent 

teaching include four major domains: 

 Growth Mindset - Research tells us that great teachers instill in their students the belief that intelligence is 
not something we are given, but something we work for.  Brooke scholars will know what it means to work 
hard and to experience the related rewards.   

 Strong Leadership, Strong Relationships - Research tells us that great teachers are strong leaders who 
develop nurturing but demanding relationships with their students.  Brooke scholars will feel known and 
cared for.   

 Basic Skills AND a Conceptual Framework - Research tells us that great teachers engage and challenge 
students to think and conceptualize, while at the same time building proficiency and automaticity in basic 
skills.  Brooke scholars will develop automaticity in basic skills AND an ability to think critically. 

 Individualized Feedback - Research tells us that great teachers assess their students frequently and follow-
up with individualized feedback and support.  Brooke scholars will receive prompt and frequent feedback on 
their performance.   

 
b. How can we best develop our teachers to ensure that they can deliver this kind of quality 

teaching to our scholars?  The cornerstone of our program is professional development.  Our teachers will 
be relentlessly reflective about their practice, using weekly video analysis, peer observation, and collaborative 
lesson study to improve.  When analyzing data to give targeted feedback to students, teachers will simultaneously 
use that data to improve their own performance, analyzing the extent of their own effectiveness in teaching each 
learning standard.   

 

c. How can we create the conditions across the school community that support quality teaching?  
We are proud to serve among the ranks of the “no-excuses” charter schools that are closing the achievement gap 
across the United States.  Together, our schools have shown that we can close the achievement gap by instituting 
common sense practices, such as:  

 Providing for more time on instruction (longer school day and school year) 
 Ensuring a safe and orderly learning environment  
 Establishing a positive, achievement-focused school culture  
 Implementing strong organizational supports and resources for teachers 
 Self-contained classes all the way up through 8th grade in order to ensure that students are known and 

cared for and to ensure that teachers have the opportunity to co-plan in a meaningful context 
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 Dedicating time each day, each week, and each school year to professional development to help teachers 
continually improve their practice 
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Public Statement 
 
We believe great teaching can close the achievement gap.  Brooke 4 will be a K-8 school, located in Boston, serving 
475 scholars. The school’s mission is to provide an academically rigorous education to students from the city of 
Boston that will ensure that they are prepared to attend and succeed in college.  The school will focus on the same 
strategy proven to lead to higher achievement for all students:  quality teaching in bigger doses.  The founders are 
also founders of the Edward W. Brooke Charter School in Roslindale, one of the highest performing schools in the 
city and the state.   
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I.  CHARTER SCHOOL MISSION, VISION, AND DESCRIPTION OF THE COMMUNITY TO BE 
SERVED  
 

A.  MISSION STATEMENT 
The new school will share the mission of the original Brooke School:  To provide an academically rigorous education 
to students from the city of Boston that will ensure that they are prepared to attend and succeed in college. 
 

B.  VISION STATEMENT 
We believe that the achievement gap is the shame of our nation – and that great teaching can close 
it.  Our vision for this school is the same vision that has led to excellent results at the original Brooke School. This 
vision is shaped not only by what we believe, but also by what research has proven.  Research tells us that the number 
one predictor of student achievement isn’t race. It isn’t socio-economic status.  It’s teacher quality (Wright, Horn, 
and Sanders).  In other words, the best lever that we have to help low-income and minority students succeed in 
college is the same one that is most effective in helping all students achieve, regardless of their backgrounds: quality 
teaching in bigger doses.  Therefore, our approach is guided by the following questions: 

a. What does research tell us about what quality teaching looks like? 
b. How can we best develop our teachers to ensure that they can deliver this quality teaching to our students? 
c. How can we create the conditions across the school community that support quality teaching? 
 

WHAT THIS LOOKS LIKE FOR STUDENTS 

xiv 
 

Research tells us that great teachers instill in their 
students the belief that intelligence isn’t something we 
are given, but something we work for.   Brooke 
students will benefit from a rigorous, standards-based 
character education program that strives to instill a 
belief in a “growth mindset” (Dweck, 2000).  They will 
know what it means to work hard and to  
experience the related rewards.  We will  
teach and model our fundamental belief in  
self-determination and the  
power of hard work.   

 

Research tells us that great teachers engage and 
challenge students to think and conceptualize, while at 
the same time building proficiency and automaticity in 
basic skills (Bransford et al.).  Brooke students will work 
hard to build basic skills in decoding, writing, 
vocabulary, and number sense.  Teachers will  
                   challenge students to use their proficiency 

 
 
 
 
 
 
 

                        in these skills to build conceptual  
                             frameworks that will allow them to  
                                 synthesize, make connections, and  
                                   to transfer what they’ve learned to 

 
 

                                    a wide variety of contexts.   

Research tells us that great teachers 
are strong leaders who develop  
nurturing but demanding relationships 
with their students (Goodwin).     
Brooke students will feel known and cared  
for as a part of a small, tight-knit community that is 
committed to helping them become the best people that 
they can be.  Community will be reinforced by self-
contained classes and strong teacher/student 
relationships that extend all the way up through 8th 
grade, and will be further reinforced through small-
group and individualized tutoring and conferencing built 
into the school day. 

                                Research tells us that great teachers  
                               assess their students frequently and 
                            follow-up with individualized feedback 
                       and support (Marzano, Pickering,  
                   Pollock).  Brooke students will receive 
prompt and frequent feedback on their performance.  
We will use standards-based grading to constantly assess 
where students are relative to our learning goals.  
Regular interim assessments, followed by prompt 
individualized feedback will help students process their 
misunderstandings.  Heavy doses of in-school and after-
school individualized tutoring and conferencing will 
further advance their achievement. 

 
 
 

 

Conceptual 
framework for 
explicit skills 
 
 
 

        

Individualized 
feedback based  
on assessment 

 

Growth 
 mindset and 

reverence for  

   hard work      __   

      

         

 Teacher   
         leadership and   

relationships 

GREAT 
Teaching 



 

Growth Growth 
Growth Growth 

During each year of their schooling with us (9 years of schooling for those who start in kindergarten), our students 
will be exposed to excellent teaching.    Our vision of excellent teaching, which encompasses the four domains above, 
will define the student experience (more on this in the philosophy of education section). 

During each year of their schooling with us (9 years of schooling for those who start in kindergarten), our students 
will be exposed to excellent teaching.    Our vision of excellent teaching, which encompasses the four domains above, 
will define the student experience (more on this in the philosophy of education section). 

  

WHAT THIS LOOKS LIKE FOR TEACHERS 

As they work to develop a growth mindset in our 
scholars, our teachers will model the same mindset 
as they strive to improve their teaching.   
 

Effectively teaching concepts and skills is an 
intellectual challenge.  Our teachers will be 
relentlessly reflective, through weekly video 
analysis, peer observation, and lesson study, all 
aligned with our standards of excellent teaching.  
They will collaborate on strong co-planning teams, 
taking every opportunity to learn from and alongside 
their colleagues. 

The structure of the school program will further 
reflection and collaboration among teachers. 

Students will be released early every Wednesday 
afternoon to allow for in-house professional   
               development.  Our self-contained 

 
 
 
 

In their quest to close the achievement gap and to 
improve their teaching, our teachers will work 
extremely hard, during longer school days and a 
longer school year.   

 
 
 
 

 

Our teachers will benefit from professional working 
conditions, access to resources, and participation as 
a valued voice in improving our school, all of which 
will increase their chances of success in the 
classroom. Consequently, our teachers  
will work hard in a way that is not  
just sustainable, but is in itself  

 
 
 
 

sustaining.   
  

 structure in K-8 will allow teachers 
                          to collaborate with colleagues 

teaching the same curriculum. 

Our teachers will develop  
relationships with their scholars  
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Conceptual 

framework for 
explicit skills 

teachers lead in the classroom and develop strong 
relationships with their kids - and how we can do it 
better. 

 

Teachers will analyze the extent of their own 
effectiveness in teaching each learning standard. 
   

As a school, we will create the conditions to support 
this practice:  strong standards-aligned assessments, 
quick turnaround on grading, structured regular 
team-meeting time to analyze results, and a tested 
protocol for providing immediate and individualized 
student feedback.   

Our school program is designed to allow teachers to 
build strong relationships with students.  Teachers 
will have small overall student loads.  They will 
have the opportunity to get to know each of their 
students very well.  They will know their students’ 
and each child’s strengths and weaknesses. Teachers 
will be able to help their students grow  
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WHAT THIS LOOKS LIKE FOR PARENTS 
Our parents will know first and foremost that their students will be safe, known, and cared for while they are at 
school.  (That is consistently the most valued school quality cited by parents in year-end parent surveys at the original 
Brooke School).  Our commitment to high behavioral standards will ensure that their students are safe.   
 

Our parents will know that their scholars will be learning and fulfilling their potential.  Whether a child has struggled 
in a traditional setting or has been exceeding expectations, parents will know their child will receive the individual 
support and attention to excel.   
 
Our parents will know that we are committed not just to academic achievement, but also to developing strength of 
character. We will work as a parent-family team to teach scholars that they can achieve anything they work hard for. 

 

WHAT THIS LOOKS LIKE FOR BOARD MEMBERS AND NON-INSTRUCTIONAL STAFF 
Our board members are committed to providing the oversight and resources necessary to achieve our mission, in a 
way that ensures that the school is not only successful, but also replicable.  Board members and non-instructional staff 
will be unilaterally focused on supporting our instructional leaders and teachers to deliver excellent instruction to our 
students.  

 

C.  DESCRIPTION OF THE COMMUNITY TO BE SERVED 
Location 
The community we intend to serve is the city of Boston.  We have chosen this community because our commitment 
to closing the achievement gap requires that we have an urban location and because we have had previous success in 
this community with the original Brooke School. 
 

Because of the challenges charter schools face in finding a permanent facility, we can not be sure which neighborhood 
the school will be located in.  However, we expect that wherever we locate ourselves, we will continue to serve 
students from the same neighborhoods as the original Brooke School: Dorchester, Hyde Park, Mattapan, Roslindale, 
and Roxbury (ranked in descending order of number of applications). 
 

Whichever of these neighborhoods we locate in, we can be certain that there is a need.  Overall achievement in 
Boston has consistently placed the district in the bottom 10% of districts in the state.  A proposed re-zoning plan for 
the city of Boston was shelved last year because there were at least two proposed zones that contained too few high-
performing options for families (Vaznis). The original Brooke school serves students from both these zones.  The 
Brooke School proposed in this application would serve a similar population, offering a new high-performing option 
for families in neighborhoods most in need of better choices.  
 

Student Population 
We expect to serve a population that is very similar to the population that we have served at the original Brooke 
School, where 98% of our students are African-American or Latino and 72% are eligible for free and reduced-price 
lunch.  We are committed to closing the achievement gap and will continue to welcome families in this demographic. 
 

We expect that many of our students will come to us with IEPs (Individualized Education Plans).  At the original 
Brooke School, the incidence of IEPs among our incoming 5th grade students has ranged from 15% to 26% over the 
last 3 years.  During their time with us, we have made a concerted effort to help these students succeed in the regular 
classroom, moving many of them off their IEPs. 
 

The incidence of IEPs among our incoming kindergartners has been much lower (around 3%), as is typical with 
younger students who are new to school.  In order to qualify for an IEP, a student needs to both have a disability and 
be making inadequate progress.  We strive to ensure that all our students, regardless of disability, make adequate 
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academic progress, and this practice leads to a lower rate of IEP eligibility than district schools.  Because of this, our 
rate of identification of new special education students has been low, and our overall incidence of students with IEPs 
in grades K-4 has hovered around the 4% - 5% level.  Consequently, our overall incidence of IEPs among all 
students, K-8, is currently just 9%. 
 

We expect that a significant proportion of our students will be English language learners.  At the original Brooke 
School, 12% of students do not have English as a first language. This rate is consistent across all grade levels K-8 and 
has been consistent over time, although we hope to increase this rate.  While the proportion of students whose first 
language is not English has been consistent at the original Brooke school, the incidence of students identified as 
Limited English Proficient (LEP) has been much more variable.  The proportion of incoming 5th grade students 
classified as LEP or FLEP (Formerly Limited English Proficient) has ranged from 4% to 13% over the last 4 years.  
Overall, less than 1% of Brooke students are currently identified as Limited English Proficient, down from 3.3% at 
its peak in 2006.  That decline has coincided with the growth of our elementary school and may in part be attributable 
to the strong academic supports available to all students and the high rate of reading achievement in the lower grades.   
 

How We Use Charter-Status to Address the Needs of our Students 
Our success rests on our ability to deliver excellent teaching in bigger doses.  Students who struggle to meet grade 
level standards face a wide variety of obstacles to learning, including deficits in reading skills, language differences, 
and learning disabilities.  For each of these obstacles, we have provided specialized supports to help these students 
succeed, including explicit English instruction, related services (speech and language, occupational therapy, 
counseling, physical therapy), and remedial phonics instruction in middle school.  But with each of these challenges 
the most effective lever for success is excellent teaching.  Struggling students need teachers who know them and care 
about them, who know the subject matter, who can deliver the content in a way that sticks, and who can provide the 
individualized support and feedback necessary to help those students progress.  It is that kind of effective teaching, 
more than anything else, that has helped all of our students succeed, regardless of the obstacles they may face. That 
excellent teaching has also helped our students to avoid being labeled (special education, LEP-status) as the result of 
failure to achieve. 
 

To deliver this excellent instruction in higher doses, we need to offer an extended school day and an extended school 
year.  This additional learning time rests on our ability to operate under an implicit compact with our teachers – one 
that recognizes their central contribution in closing the achievement gap and that provides them with the professional 
resources and support to get the job done.  This kind of teaching and learning environment requires that we are free 
from the restrictions of rigid workplace rules.  In short, delivering excellent instruction, in bigger doses, requires that 
we operate outside the confines of existing district regulations and collective bargaining agreements.   
 

Parental Demand  
In Boston, demand for enrollment at the original Brooke School alone is sufficient to enroll 3 schools of the size we 
have applied for in this application.  Our current waiting list stands at over 1,500 students.  We are confident that our 
ability to provide schooling opportunities for Boston families in different locations throughout the city, coupled with 
our ability as of next year to send a direct mailing to eligible families, will further expand the level of existing 
demand. 
 

II.  HOW WILL THE SCHOOL DEMONSTRATE ACADEMIC SUCCESS? 
 

A. EDUCATIONAL PHILOSOPHY 
Brooke 4 will share the original Brooke School’s foundational educational philosophy: great teaching closes the 
achievement gap.  Research has consistently proven the impact of effective teaching, and the obvious benefits of 
learning from effective teachers year after year.   A now famous report from the 1996 Tennessee Value-Added 
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Research and Assessment Center found that students assigned to a “top-quintile” teacher for 3 continuous years 
scored at a level over 50 percentile points greater than students assigned to a bottom quintile teacher.  That’s a 
difference wider than the achievement gap itself (Sanders and Rivers).  Research drives our beliefs about the 
essential elements of great teaching.   
 

At Brooke, we believe that all children are capable of learning at high levels when they are 
provided with (1) a school culture that teaches them the power of a growth mindset and the 
critical importance of hard work, (2) a conceptual framework that enables permanent mastery 
and effective transfer of explicit skills, (3) prompt individualized feedback based on frequent, 
purposeful assessments, and (4) strong teacher leadership that engenders supportive and 
transformative relationship with each individual student.    
 
Because this philosophy informs our entire school design, each component merits more explanation. 
 
 
 
 
 
 
 
 

• longer school year 

• longer school day 

• purposeful and explicit character  
education 

• high expectations for academics, 
 behavior, and character 

 

• teaching focused on a deep foundation of 
factual knowledge and conceptual 

framework for these facts 

• emphasis on transfer 

 
 
 
 
 
 
 

 A school culture that teaches students the power of a growth mindset and the critical 
importance of hard work:  Carol Dweck’s extensive research has proven that a growth mindset (the belief 
that hard work, not innate ability, leads to success) has a positive impact on achievement (2000).  We 
deliberately praise scholars for demonstrations of self-determination and teamwork and deliver explicit and 
aligned character education in every grade level.  We also actualize this value by having a longer school year and 
day, providing our scholars with nearly 30% more hours in school (the equivalent of 54 school days) than 
students in Boston Public Schools receive.   

 Conceptual framework that enables permanent mastery and effective transfer of explicit skills:  
The work of the National Research Council proves students must “(a) have a deep foundation of factual 
knowledge, (b) understand facts and ideas in the context of a conceptual framework, and (c) organize knowledge 
in ways that facilitate retrieval and application.” Their research also shows that “a ‘metacognitive’ approach to 
instruction can help students learn to take control of their own learning by defining learning goals and 
monitoring their progress in achieving them” (Bransford, 16-17).  In order to create the meaningful learning that 
sticks with children and that they can apply in new contexts, we have to plan carefully and reflect constantly on 
our instruction.  Because this work takes intense intellectual effort, teachers work in co-planning teams and have 
significant time to collaborate to create their units and lessons.   

 Prompt individualized feedback based on frequent, purposeful assessments:  Of course, not all 
students have the same knowledge and skills.  Teachers must constantly assess their students, both formally and 
informally, to determine what they know and do not know.  These assessments are meaningless, however, if 

• teacher collaboration to enable 
highest quality lesson planning  

• Standards-based assessment  
and grading 

• Regular data analysis sessions 

• Conferencing model to give  
individualized instruction 

 

• Self-contained model 

• Strong classroom management 

• Small class size and total student  
load 
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teachers fail to make sense of the data or to follow-up on the data (Marzano, Pickering, Pollock).  We lead 
teachers through frequent data analysis and develop action plans for improving whole class and individualized 
instruction.  Our instructional model allows teachers ample time to meet individually with students during the 
school day, providing targeted instruction and reinforcing the message that we expect ALL of our students to 
meet our high expectations for them. 

 Strong teacher leadership that engenders supportive and transformative relationship with each 
individual student:  As a recent Mid-Continent Research for Education and Learning study reports, “One of 
the strongest correlates of effective teaching is the strength of relationships developed with students” (Goodwin).  
Students need to be cared for and led by a teacher who creates a positive classroom culture that encourages all 
students to learn.  Because time and attention are key ingredients in creating these transformative relationships, 
we employ a self-contained model (with one teacher per classroom in elementary grades and two teachers per 
classroom in middle school).  We limit class size to fifteen in the primary grades, based on research from the 
Tennessee STAR project that small class size matters most in grades K-3.  In higher grades, teachers have a “total 
student load” of thirty or less (see Ouchi for research on the positive impact of reducing total student load), in 
contrast to a typical middle school, where total student loads often exceed 150 students (6 classes a day, 25 
students per class). These structural elements, combined with our extensive professional development in 
creating a positive classroom culture, foster the strong, positive relations critical for long term academic success. 

Our educational philosophy completely aligns with our college preparatory mission. By following the tenets laid out 
above, we will foster permanent and self-perpetuating educational attainment and personal habits that stick after 
scholars leave our school – habits that can carry them through high school, to college, and through college to 
graduation and beyond.  Furthermore, we have proven that this philosophy can close the achievement gap because it 
has produced such excellent results with our current scholars.   
 

B. CURRICULUM AND INSTRUCTION 
The success of our current curriculum and instructional model inspires us to create a network of schools because we 
want to provide that same great teaching, rigorous academic instruction, and robust character education to more 
students within the Boston community.  Because of our past success, we are proposing to adopt without modification 
the same curriculum and instructional methods that the Brooke School currently uses.  The achievement of our 
current scholars provides compelling evidence that our curriculum and instruction method works: our scholars 
achieve excellent test results, outperforming both peers in Boston Public Schools and the state average on every math 
and ELA test in 2010.    
 

CURRICULUM 
At the Brooke School, learning standards drive the curriculum.  Rather than purchase curricula, we empower our 
teachers to create their own units and lesson plans based on specific, measurable Brooke School standards.  We 
believe that teaching is an intellectual pursuit and that student results surge when teachers have clear accountability 
for learning outcomes, alongside the freedom to reach those results in whichever way they find most effective.  The 
Brooke School standards were devised by examining standards from across the nation, and then using the MCF as the 
basis to create more detailed, school-specific standards to drive our instruction.  Teachers are provided with a 
standards book, standards-based report cards, and standards-based assessments. Then they are given time, freedom, 
and a collaborative school culture to develop a curriculum that aligns with those standards and that enables success on 
those assessments.  Teachers can either adopt plans from previous Brooke School classrooms or revise the plans.  The 
bottom line is whether all their scholars master those standards.   
 

Each year we refine our standards based on teacher observations and data on student performance.  Grade level teams 
are responsible for creating recommendations for revisions and for providing a clear rationale for the changes.  These 
suggestions are submitted to the Co-Director for Academics, who has ultimate responsibility for revising the 
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standards and ensuring that they comply with the MCF.  Please note that we will review and revise our standards to 
ensure that they encompass all the standards in the common core standards (CCS) and are at least as rigorous as the 
CCS.  The Co-Director for academics will also be responsible for creating network-wide assessments. 
 

Professional Development (Curriculum): Our professional development model enables teachers’ success in creating, 
improving, and revising their curriculum each year.  Teachers will spend a minimum of 7 professional development 
days at the beginning of the school year in co-planning sessions to refine past successful unit and lesson plans and to 
create new ones as needed.  During the school year, teachers engage in three hours per week of collaborative 
professional development.  During this time, teachers collaborate to improve their practice. They watch videos of 
their peers, learning as a group from each other’s successes and challenges; they examine scholars’ work and 
performance data to identify areas for improvement at a class-wide and individual-scholar level; they critique each 
other’s lesson and unit plans; and they discuss individual scholar “case studies” to brainstorm new strategies for 
success. Furthermore, teachers from different campuses will meet together to engage in data analysis and examine 
which students, classes, and schools are most successful in meeting the standards.  We will then use that data to 
inform decisions about modifying the curriculum and to establish best practice norms across the network of schools.   
 

OUTLINE OF CURRICULUM 
ENGLISH LANGUAGE ARTS 

Kindergarten 
 Examples of Skills 
Listening and 
Speaking 

 Use pronouns correctly in speech.  This includes subject/object and gender agreement.  

 Share information and ideas in complete, coherent sentences.  

Reading  Identify the letter-sounds associated with each consonant and with the digraphs. 

 Use pictures, prior knowledge, and text to make and explain predictions about story content.    
Language  Use content-specific vocabulary in speech and writing correctly.   
Writing - 
content 

 Write non-fiction pieces with facts specific to one topic. 

 Write sentences that always make sense because all of the words are present 

Writing - 
conventions 

 Indicate that a word contains a long vowel by using a long vowel pattern in independent writing.   

 Use capitals in the first letter of the sentence, the word I, and a person’s name and do not use capital 
letters anywhere else in the sentence. 

 

First Grade 
 Examples of Skills 
Listening and 
Speaking 

 Annunciate and speak audibly. 

 Use subject and verb agreement correctly with the verb “to be”, orally.  

Reading  Recognize and automatically read the first grade high-frequency sight words. 

 Make and justify predictions about what will happen next in a story.  

Language  Use grade level vocabulary words in speech and in writing appropriately.  

 Demonstrate understanding of taught vocabulary words through pictures, sentences, and/or actions.   
Writing - 
content 

 When writing both narratives and non-fiction pieces, establish the focus at the beginning of the piece. 

 Use relevant details to enhance reader’s understanding of the narrative. 

Writing - 
conventions 

 Use subject pronouns: I, you, he/she/it, we, you all, they correctly in independent writing.  

 Use correct form to make tall letters tall, low letters low, middle letters middle, closed letters closed, and 
dotted letters dotted all the time. 

 

Second Grade 

7 
 



 

 Examples of Skills 
Listening 
and 
Speaking 

 Use an appropriate volume of voice for the situation (whisper, conversation, loud/proud).  

 Can listen and articulate what a classmate previously said.   

Reading 
 Make and justify predictions about the content of a text using prior knowledge and text and graphic features 

(headings, table of contents, key words). 

 Identify the narrator of a story. 
Language  Use knowledge of the meaning of individual words to predict the meaning of unknown compound words.   

Writing - 
content 

 Write paragraphs about one event or one topic. 

 In personal narratives, include sensory details that are relevant and enhance the reader’s understanding of 
the topic sentence.  

Writing - 
conventions 

 Apply doubling rule in spelling correctly (single syllable base words) in independent writing. 

 Write independently with no run on sentences. 
 

Third Grade 
 Examples of Skills 
Listening 
and 
Speaking 

 Speak with an appropriate volume, enunciation, posture, and eye contact at all times. 

 Follow classroom conversations and be able to repeat what was said, participate in the discussion, and ask 
questions.   

Reading  Identify the speaker at all points in a text, including poetry, fiction, nonfiction, drama, and within dialogue. 

 Identify a specific main topic and key supporting ideas in an article. 

Language  Define and identify five basic parts of speech: noun, pronoun, verb, conjunctions, and adjective.  

 Identify and apply the meaning of the terms antonyms, synonyms, and homophone.  
Writing - 
content 

 Write a clear, specific, arguable topic sentence that answers a prompt. 

 Identify and include the most important details (text evidence) that best support the topic sentence. 

Writing - 
conventions 

 Identify subject and predicate in simple sentences, compound subjects, compound predicates, and compound 
sentences. 

 Use correct and consistent verb tense throughout writing. 
 

MATH 
Kindergarten 

 Examples of Skills 
Counting 
 

 Count by 10s to 100, starting at 0, and demonstrate conceptual understanding with objects. 

 Demonstrate 1:1 correspondence when counting quantities up to at least 50. 
Number 
Sense 

 Identify place value of digits up to 99. 

 Order consecutive numbers up to 100. 

Addition /  
Subtraction 

 Use objects and drawings to model and solve related addition and subtraction problems to twenty. 

 Select and use appropriate operations to solve problems involving addition as combination and subtraction as 
change to less/ take away. 

Shapes / 
Patterns 

 Identify, reproduce, describe, and extend color, rhythmic, shape, number, and letter repeating patterns with 
simple attributes, e.g., ABABAB…. 

 Name, describe, and sort, simple two-dimensional shapes, including circles, triangles, squares, rectangles, 
pentagons, and hexagons. 

Time  List the days of the week and months of the year in order. 

 Identify today’s, tomorrow’s, and yesterday’s dates using a calendar.   

8 
 



 

 

First Grade 
 Examples of Skills 
Addition /  
Subtraction 

 Know addition facts and related subtraction facts, and use them to solve problems. 

 Solve, tell, and model problems that can be solved using subtraction for comparison. 
Counting 
 

 Count by ones to 1,000 starting from any number.  

 Switch counting patterns between 25s, 10s, 5s, and 1s. 
Number 
Sense 

 Write numbers up to 999 represented by place value blocks and vice versa. 

 Compare whole numbers up to 1,000 using terms and symbols, e.g., less than, equal to, greater than. 

Money  Find the value of a collection of coins and dollar bills. Find different ways to represent an amount of money 
up to $2. 

Data  Organize, represent, and interpret data using tallies, tables, bar graphs, and pictographs with a scale of 1.  

 Match representations of data presented in tallies, tables, bar graphs, and pictographs to the actual data set. 
 

Second Grade 

 Examples of Skills 

Addition /  
Subtraction 

 Demonstrate an understanding of and the ability to use the conventional algorithms for addition (two 3-
digit numbers).  

 Appropriately select, use, and explain various mental math strategies of addition and subtraction, 
including counting back, counting up, benchmark numbers. 

Place Value  Count by 100 and 1000, starting at any number to a million. 

 Locate numbers up to a million on a number line. 

Geometry  
 Describe, compare, and analyze attributes and parts of three-dimensional shapes, including length of sides, 

curved versus flat faces, and number of vertices, edges, and faces.  

 Identify and draw lines of symmetry in two-dimensional shapes.   

Measurement  Calculate area of rectangles by counting squares inside shapes drawn on grids. 

 Use a ruler on both the English and metric side to measure to the nearest inch or centimeter. 
 

Third Grade 
 Examples of Skills 

Multiplication 
and Division 

 FACT POWER:  Know all multiplication facts through 10 x 10 and related division facts.  

 Compute two-digit by one-digit division problems with one digit quotients (with or without remainders).  
Interpret any remainders. 

Problem 
Solving 

 Understand, explain, and use the inverse relationship between addition and subtraction and multiplication 
and division.  

 Understand and use the strategies of rounding to estimate quantities before performing computations up to 
two-digit whole numbers and amounts of money to $100.   

Data  
 Match representations of data to the actual data set.  

 Construct and draw conclusions from representations of data sets in the form of tables, line plots, 
pictographs, tallies, circle graphs, line graphs, and bar graphs.   

Fractions 
 Locate fractions and mixed numbers on the number line and demonstrate understanding that a number line 

shows an infinite and continuous set of values.   

 Represent a mixed number as a whole number and a fraction (e.g., 1⅔, 3¾) and read mixed numbers.   

Geometry and 
Measurement 

 Compute elapsed time when given starting time and ending time, starting time and duration, or duration 
and ending time. 

 Identify and draw parallel lines, perpendicular lines, and other intersecting lines.  
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SCIENCE 

Kindergarten 
 Examples of Skills 
Earth’s 
Materials  

 Recognize that water, rocks, soil, and living organisms are found on Earth’s surface.   

Animals and 
Habitats 

 Recognize that animals are living things that grow, reproduce, and need food, air, and water. 

 Identify the ways in which an organism’s habitat provides for its basic needs (animals require food, water, 
air, and shelter).   

 

First Grade 
 Examples of Skills 
Solids and 
Liquids 

 Identify objects and materials as solid, liquid, or gas.  Recognize that solids have a definite shape and that 
liquids take the shape of their container.   

Air and 
Weather 

  Understand that air is a mixture of gases that is all around us and that wind is moving air.   

  Describe weather changes from day to day and over seasons.   
Life Cycles   Recognize that animals have life cycles, and that life cycles vary for different living things.   

 Describe ways in which many animals closely resemble their parents in observed appearance.   
 

Second Grade 
 Examples of Skills 
Plants  Recognize that plants are living things that grow, reproduce, and need food, air and water.  Explain how 

plants’ structures help them meet their needs.   

 Recognize that plants have life cycles, and that life cycles vary for different living things.   
Balance and 
Motion 

 Demonstrate that the way to change the motion of an object is to apply a force (give a push or a pull).  The 
greater the force, the greater the change in the motion of the object.   

 Recognize that under some conditions, objects can be balanced.   
 

Third / Fourth Grade (odd years) 
 Examples of Skills 
Energy  Identify the basic forms of energy (light, sound, heat, electrical, magnetic, mechanical, and 

chemical).  Recognize that energy is the ability to cause motion or create change.  Give examples of 
how energy can be transferred from one form to another.  

 Explain that sound is produced by vibrating objects and requires a medium through which to travel.  
Relate the rate of vibration to the pitch of the sound.   

Astronomy   Explain that the earth is part of a system called the “solar system” that includes the sun (a star), 
eight planets, and many moons.  Earth is the third planet from the sun in our solar system.   

 Describe the movement of the earth in space.  Recognize that its rotation period is one day and its 
revolution period is one year.   

 
SOCIAL STUDIES 

Kindergarten: Where I Live 
 Examples of Skills 
  Compare basic geographical features (ex: city v. country). 

 Name the city that you live in. 
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First Grade: Our Place in the World 
 Examples of Skills 
Our 
Neighborhood: 

 Identify our neighborhood on a city map. 

 List and explain the community resources available in our neighborhood. 
Our City: 
Boston 

 Locate Boston on a state map. 

 Identify and label the neighborhoods that make up the city of Boston. 
 

Second Grade: Other Places in the World 
Units Examples of Skills 
Map  Use a key/legend and be able to locate places on a map. 

 Define major land forms. 

 Explain the difference between continents, countries, states and cities. 
Continents  Locate and identify the seven continents. 

 Explain how location affects climate and lifestyle in three distinct biomes. 
 

Third Grade: Geography and How People Meet Their Needs 
UNIT BIG IDEAS SKILLS 
Natural 
Resources 
and 
Economics 
– How 
People 
Meet 
Their 
Needs 

 Humans’ basic needs are food, shelter, and water. 

 Natural resources are items that the earth has and that 
humans do not make but can use. 

 People exchange goods and services to meet their needs. 

 Different natural resources exist in different biomes. 
 

 Use map and globe skills to determine absolute 
locations (latitude and longitude) of places 
studied.   

 Read and understand a physical map 

 Use geographic terms correctly, such as delta, 
glacier, location,  region, natural resource, 
mountain, hill, plain, plateau, river, island, 
peninsula, erosion, climate, drought, tundra, 
desert, continent, region, country, nation, and 
urbanization.  

How can 
we learn 
about 
early 
history? 
 

 Historians are detectives – they need to find evidence to 
figure out what probably happened in the past. 

 Archaeologists are special kinds of historians – they find 
their evidence by digging in the ground. 

 Archaeologists make inferences based on different types of 
evidence (buildings, bodies, man-made artifacts, art, seeds 
and soil, and writing).  

 Describe the characteristics of the hunter-
gatherer societies of the Paleolithic Age (their 
use of tools and fire, basic hunting weapons, 
beads and other jewelry).  

 

Indigenous 
Peoples of 
the 
Americas: 
 

 Different natural resources are available in different parts 
of North and South America. 

 Indigenous people adapted, and continue to adapt, to the 
availability of their environmental resources.   

 

 Describe the climate, major physical 
characteristics, and major natural resources of 
Canada.  

 On a map of North America, locate Mexico. 

 Identify the three major pre-Columbian 
civilizations that existed in Central and South 
America (Maya, Aztec, and Inca) and their 
locations. Describe their political structures, 
religious practices, and use of slaves. 

 
NON-INSTRUCTIONAL GOALS: OUTLINE OF CHARACTER EDUCATION CURRICULUM 
Our scholars are not only expected to exhibit great academic achievement; they are also expected to demonstrate the 
strong character needed for continued success in high school and college.  We devote significant time to character 
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education and think critically about how best to align the school culture with our core values: Focus, Integrity, 
Respect, Self-determination, and Teamwork (FIRST). At all Brooke schools, character education will align with our 
character standards and core values, will include direct instruction in character development, and will involve public 
ceremonies to celebrate student demonstration of core values.  For illustrative purposes, the character education 
standards for four grade groups are listed below (character education standards for other grade levels are included as 
attachments).  Character education standards for the primary grades are identical because we believe it takes 
repetition over many years for young scholars to master these habits: 

Kindergarten through 2nd grade 
(Showing core values in our actions) 

I am alert and engaged during class. Focus 
I read during all of my reading workshop time. Focus 
I work hard on all my work all the time without taking breaks.   Focus 
I keep my body still during learning so that my body shows focus. Focus 
I use my time well.  I don’t waste time or dawdle or go to the bathroom or nurse unless I 
really need to. 

Focus 

I come to school every day on time and ready to learn (unless I am sick). Focus 
I tell the truth immediately any time someone asks me a question, even if the truth is hard. Integrity 
I make good choices in the bathroom.  I use it, flush, wash my hands with one squirt of soap, 
dry my hands with one paper towel, throw away the paper towel, and leave, and I do not talk 
in the bathroom.    

Integrity 

I can walk silently in the hallway by myself and I walk like a scholar. Integrity 
My body shows confidence.  I hold myself up straight and tall. Respect  
I throw away my own trash at the right time. Respect 
I keep my papers, folders, coat, bag, and life work folder neat. Respect 
I use learning tools carefully and considerately. Respect  
I use a nice voice and nice words with my teammates and all adults. Respect 
I look at the person who is talking. Respect 
I say “good morning” and “good bye” to people. Respect 
I accept consequences without pouting or getting frustrated. Self-Determination 
I show that I control my moods and am in a positive mood.   Self-Determination 
I do my life work every night without an adult having to remind me to do it.   Self-Determination 
I make my own choices instead of following others. Self-Determination 
I throw away other trash that I see so that I can take care of my school.   Teamwork 
I use a loud and proud voice so that everyone I am talking to can hear me.  I use a quiet voice 
when I am supposed to be quieter. 

Teamwork 

I notice when my teammates do things well and I compliment them on it. Teamwork 
I can walk in a straight line and I do not cut people or bump into people.   Teamwork 
I talk to and play with everyone. Teamwork 
I don’t brag when I win, and I don’t get upset when I lose in games. Teamwork 
I help my classmates by not being silly during learning or stopping their learning. Teamwork 
 

3rd grade 
(Getting into your achievement) 

I try my hardest on every assessment. Self-determination 
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3rd grade 
(Getting into your achievement) 

When I make mistakes, I learn from them. Self-determination 
I embrace challenges. Self-determination 
I know and show that the key to strong performance is working hard on everything I do.   Self-determination 
I get into my work. Focus 
I am honest about what I know and what I don’t know. Integrity 
I don’t distract my classmates during their learning time. Respect 
I do my part to help meet class goals. Teamwork 
I respect my learning materials. Respect 
 

INSTRUCTION 
We believe great teaching employs a mix of whole class instruction, group and class discussions, and significant 
amounts of individual conference time.   

 

Whole group instruction: Brooke teachers strive to develop a conceptual framework for skills by engaging students fully 
in their own learning.  In general, we present new information by having students grapple directly with new 
concepts, rather than learning passively by watching teacher demonstrations, listening to lectures, or learning “tricks” 
to get the right answer without fully understanding why.  For instance, math instruction commonly follows a 
sequence: give scholars a challenging problem, allow them to grapple with the challenge, and then facilitate classroom 
discussion in which scholars explain their approach to classmates and work as a team to solve the problem correctly 
and to understand deeply enough that they could transfer their learning to other related, but not identical, situations.  
In literacy, we also provide forums for students to grapple with difficult texts and skills. This approach leads to both 
deeper understanding (by putting the heavy thinking on scholars) and to stronger communication skills (by focusing 
on discussion). 
 

Small group and individual instruction:  A significant portion of each teacher’s instructional time is spent on small group 
and individualized instruction.  This individualized feedback allows us to follow up on what specific scholars are 
struggling with or need to be pushed on.  For instance, we employ a reading workshop method that provides scholars 
with large chunks of independent reading time.  During this time, the teacher can pull an individual student to work 
on a specific skill, push comprehension strategies deeper, or monitor a student’s text choice.  During writing 
workshop, a teacher conferences with students on their own writing and provides specific, individualized feedback on 
content or conventions in a written piece.  This conferencing model is enabled by our low student-teacher ratios.  
There are only 15 students per class in the primary grades; a maximum of 20 in the upper elementary grades; and 
two classroom teachers per class (one focused on math and science instruction and one focused on ELA and social 
studies) in the middle school.   
 

Defining Great Teaching: Our Teaching Standards: Parallel to our Brooke learning standards, we have developed Brooke 
teaching standards that clearly outline the elements of great teaching.  We use these teaching standards to evaluate 
teachers, guide our professional development, and develop personal goals for individual teachers.  The teaching 
standards are included as attachment 6.  We believe that teachers who master these standards are proficient in 
delivering effective instruction.  We have developed rubrics for each of these standards to further clarify our 
expectations of the levels of effective instruction.   
 

Teachers receive significant professional development on how to meet these teaching standards.  We structure our 
new teacher training (currently eight days long) around the teaching standards to ensure that new staff members fully 
understand our vision of effective instruction.  Before school starts each August, we also have professional 
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development of at least seven days in which we meet as a staff to co-plan, develop goals for the year, and refocus on 
our mission.  During this time and during the weekly three hour professional development sessions, we study videos 
and examine the effectiveness of instruction against the teaching standards.  Teachers are also observed twice a month 
at a minimum by their principal and given feedback on their instructional methods, based on the teaching standards.  
Teachers also have biweekly peer observation partners who provide them with feedback, also centered on the 
teaching standards.  We determine which teaching standards and learning standards to focus on during professional 
development by examining data and by conducting teacher surveys.   
 

Teacher evaluations are based on student performance results and on observations that culminate in reviews using the 
teaching standards.  During formal reviews, teachers receive summaries of their student performance results.  They 
then complete a self-evaluation on the teaching standards rubrics, and the principal and teacher swap evaluations and 
engage in conversations about progress and goals.  Teacher evaluations will be completed by the principal or assistant 
principal once a year for all teachers. 
 

C. PROMOTION AND GRADUATION STANDARDS 
Promotion and graduation standards will be the same at future Brooke campuses as they currently are at Brooke.  
Brooke uses standards-based grading for all grades.  For each power standard (the most important standards), 
students are assessed on a scale of 0 – 4.  The significance of these levels is as follows:   

 0 – The student has no mastery of the standard. 
 1 – The student has minimal mastery of the standard and needs continued support. 
 2 – The student has partial mastery of the standard and needs minimal support.  
 3 – The student has grade level mastery of the standard and is able to work independently. 
 4 – The student has above grade-level mastery and is able to apply this standard in new situations.   

In middle school (grades 5 – 8), the scores for each taught standard within a subject area are averaged together and 
translated into letter grades for each subject.  The translation is as follows: 

A+:  3.4 plus A:  3.3 A-:  3.2 B+:  3.1 
Grading Scale 

B:  3.0 B-:  2.9 C:  2.6 - 2.8 F:  2.5 or lower 
 This grading system will be clearly indicated on every report card, and parents will receive report card guides that 
explain each standard in more detail.  A page from a second grade parent guide to the standards follows: 
 

Sample page from parent guide to second grade report card: 
MATHEMATICS 

 FACT POWER: Know doubles facts to 30 and use them to solve problems.  Doubles facts are 
addition facts like 15+15 and 23+23.  We expect students to memorize the doubles facts with addends 
(numbers that are being added) up to 30; students should be able to solve 25 problems in 60 seconds and 
should not have to count on their fingers to know the answer.  This will help students learn strategies to do 
mental math (math that we do in our heads instead of by writing the problems on paper) quickly.  They will 
start these in February.   

   490 
+ 148 

     1 
   342  Demonstrate an understanding of and the ability to use the conventional 

algorithm for addition.  The conventional algorithm for addition involves lining up the 
addends by place value, adding each place value starting at the ones, and regrouping (which 
used to be called borrowing).  An example of this algorithm is shown at the right.  In addition 
to being able to use this method to get the right answer, students also have to be able to 
explain why it works and explain why regrouping is necessary. 

   194 
‐ 148 
   342 
    2  13  12 

 Demonstrate an understanding of and the ability to use the conventional 
algorithm for subtraction.  The conventional algorithm for subtraction involves lining 
up the addends by place value, subtracting each place value starting at the ones, and 
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regrouping when necessary.  An example of this algorithm is shown at the right.  In addition to being able to 
use this method to get the right answer, students also have to be able to explain why it works and explain 
why regrouping is necessary.  Students should understand that when regrouping, you are keeping the 
number the same, but you are rearranging value between the place values. 

 Appropriately select, use, and explain various mental math strategies of addition and 
subtraction, including counting back, counting up, and benchmark numbers.  Mental math is 
math that is done in the head without using paper and pencil.  For instance, second graders should be able to 
do 204 – 99 in their heads; one possible method would be to count up 5 from 99 to 104 and then add 100 to 
get from 104 to 204, which makes the answer 105.   

 Create a variety of number problems that demonstrate an understanding of addition and 
subtraction.  Second grade students should be able to write addition and subtraction word problems of all 
kinds (combination, take away, comparison, equalizing) and through these problems, demonstrate that they 
understand what each operation means. 

 Select and use appropriate operations (addition or subtraction) to solve problems, including 
those involving money.  When given story problems, students should be able to decide whether this 
problem could be most efficiently solved by addition or subtraction and then use that operation to find the 
correct answer.   

 Count by 100 and 1000, starting at any number to a million.  For example, students should be able 
to count by 100s starting at 2,476 (2,576; 2,676; 2,776; 2,876…) or by 1000s starting at 2,476 (3,476; 
4,476; 5,476…).  This demonstrates that students understand place value and will help students learn 
mental math strategies. 

 Identify place value of digits through the millions place.  Students must be able to know what digit 
is in each place and the value of each digit.  For instance, in the number 546,932, the 4 is in the ten 
thousands place and the value of the 4 is 40,000 

 Locate numbers up to a million on a number line.  Students should be able to locate numbers on a 
number line that includes marks for each number but not all numbers are necessarily labeled.   

Promotion Standards:  All Brooke schools will employ the same promotion policy.  Three factors will be considered in 
promotion decisions: attendance, overall reading level, and grade-level standard mastery, as cited on the report card. 
Parents of students who are in jeopardy of being retained will receive notice of this possibility in writing at the end of 
the second trimester.  Students who accumulate more than 15 absences during the school year will be considered for 
retention in their current grade-level.  Students who are not reading on grade level by the end of the academic year 
are eligible for retention in the elementary school, and students who are reading more than half a year below grade 
level according to the final DRA test results will be automatically retained in their current grade-level.   

Students receive standards-based report cards that reflect student progress toward mastering the assessed standards 
for each grade level.  Students are expected to master all standards by the end of each grade level (thereby receiving a 
3 in each area).  Students who average below a 2.8 on any report card area at the end of the year are eligible for 
retention, and students who average below a 2.4 will be automatically retained.   

Promotion recommendations are made by classroom teachers, and final promotion decisions will be made by the 
principal.  The school reserves the right to make exceptions to this policy given special circumstances. 

Graduation requirements:  The graduation requirement for Brooke will be graduation from eighth grade; in other 
words, students who are promoted from eighth grade will be considered to have graduated from Brooke.  There are 
no additional requirements for graduation.  The 8th grade report card with the power standards is included below: 
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Student A TOTAL ABSENCES

Homeroom:  Boston College Trimester 1st 2nd Final
Days absent 9

Days tardy 1

Grading Scale Summary 1st 2nd 3rd
A+:  3.4 or higher Reading 2.44 2.62 2.66

A:  3.3 (Homework) 98% 92% 88%

A-:  3.2 Humanities 2.62 2.64 2.83

B+:  3.1 (Homework) 81% 64% 85%

B:  3.0 Algebra 1 2.50 2.42 2.71

B-:  2.9 (Homework) 91% 78% 92%

C:  2.6 - 2.8 Science 2.67 2.53 2.90

F:  2.5 or lower (Homework) 92% 91% 95%

Dance   NA NA NA

Phys. Ed. A A NA

Art NA NA NA

Music NA NA NA

8th Grade Final Report Card
2009 - 2010 School Year

9

Academic Marks Description*

4 - The student has above grade-level mastery and can apply this standard in new situations.

3 - The student has grade-level mastery of the standard and independently applies this standard.

2 - The student has partial mastery of the standard and needs minimal support.

1 - The student has minimal mastery of the standard and needs continued support.

0 - The student has no mastery of the standard.

Comments

*NA indicates that this standard has not yet been introduced.
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1st 2nd 3rd 

NA NA 7th

NA NA 8th

NA NA NA

2 2 3

2 2 2

3 3 3

NA NA 2

3 3 3

2 2 3

0 "2" 3

3 3 3

3 3 3

NA 3 3

NA NA 3

2 3 3

NA NA 2

NA NA 2

NA NA 3

NA NA 3

NA NA 3

NA 3 2

NA NA 2

NA "2"  2

NA 2 2

NA NA 2

NA 3 3

NA NA 3

NA NA 3

2.44 2.62 2.66

Analyze the structure of  a text to determine how and when the author introduces the main 
topic or focus of the text . Analyze how an author supports his/her argument.  Analyze 
logic and evidence in argument.  

Identify prologue,  rising action, t ransforming event/turning point,  climax, falling action, 
resolution and epilogue. 

Average

Identify conventions in epic tales (extended similes, mysterious birth,  the quest, the 
hero’s task, special weapons, clothing,  and helpers or prophets) 

Unit 5:  Analyzing Theme in Classical  Literature

Identify significance of selec ted similes and metaphors.

Explain impact of images on the reader and on the meaning of the text . Analyze patterns 
of imagery.  

Determine how an author demonstrate a character’s emot ion through the character’s 
actions and dialogue 

Draw inferences based details and desc ript ions. Identify supporting evidence for 
inferences.     

Identify and analyze symbols use throughout a literary work. 

Identify tone in selec ted sentences, in the dialogue,  thoughts of a character,  or in the 
overall literary work. Apply knowledge of tone to themes and meaning of the story.  

Write an essay interpreting a literary text, using evidence f rom the text as support.  

Determine and explain the purpose of words,  dialogue, examples, and paragraphs 

Explain impact of images on the reader and on the meaning of the text .  Analyze patterns 
of images. 

Unit 2:  Analyzing Persuasive Texts 

Unit 4:  Analyzing Theme and Story Elements

Summarize the main argument of an article and provide key supporting evidence. 

Draw inferences based on genre, tone, theme, details, and descriptions. Identify 
supporting evidence for inferences.

Summarize the main argument of an article and provide key supporting evidence. 

Unit 3:  Analyzing Narrative Non-fiction

Identify tone in selec ted sentences, in the dialogue,  thoughts of a character,  or in the 
overall literary work. Apply knowledge of tone to themes and meaning of the story.  

Determine and explain the purpose of words,  dialogue, examples, and paragraphs. 

Trace how character relationships change over the course of  a text .  

Determine how an author demonstrates a character’s  TRAITS through a character’s 
actions, thoughts, dialogue 

Def ine facts and opinions and determine the difference between them in texts

Vocabulary

Unit 1:  Theme and Characters

Summarize a narrative text (or portion of a text) by correctly identifying the main events 
and support ing events 

Locate Specific text to answer literal questions 

Analyze and evaluate similar themes across a variety of  selections, distinguishing theme 
from topic by reading a variety of  works in different  genres exploring the same theme 

Demonstrate receptive and expressive mastery of 250 new vocabulary words 

Determine how an author demonstrates a character’s  MOTIVIATIONS through a 
character’s act ions thoughts dialogue

Current Non-Fiction Reading Level

Incoming Reading Level

Current Fiction Reading Level

Reading Levels (all year)

Reading 
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1st 2nd 3rd 
3 3 3

2 2 2

NA NA 3

4 3 3

3 4 4

3 4 4

3 4 4

4 4 4

NA 3 3

NA 2 2

NA 3 3

NA 3 3

NA 2 2

NA 3 3

NA 2 2

NA 3 3

NA 2 3

3 3 3

3 2 3

3 3 2

NA 2 2

1 2 4

1 2 4

2 1 2

2 3 2

NA 2 2

NA 2 2

NA NA 2

NA NA 2

NA NA 4

NA NA 2

NA NA 4

NA NA 2

NA NA 3

NA NA 3

2.62 2.64 2.83Aver age

Desc ribe  the characteristics o f the  Orthodox Church .

Desc ribe  the reasons why feudalism declined.

Desc ribe  the characteristics o f P ro testant churches.

Identify Martin  Lu ther and h is role in  the Reformat ion.

Desc ribe  the orig ins o f Christianity and its c ent ra l featu res.

Organize  multi-paragraph compos it ions in  a  careful and  log ica l manner.

Desc ribe  the cent ra l princip les o f Is lam.

Desc ribe  the deve lopment of the  Renaissance, inc.  contribu tions of  Machiavelli,  
Michelangelo,  da  Vinci, Raphael, S hakespeare , and Gutenberg . 

Desc ribe  the orig ins o f c onf lict  be tween I slam and Christ ianity,  includ ing  the causes, 
course,  and c onsequences of the  European Crusades 

Desc ribe  the econ., soc. , and  po l.  developments in  med ieval E urope, inc. the  orders of  
med ieva l society, feudalism, and the deve lopment of priva te  property 

Desc ribe  developments in  medieval E nglish legal and constitu tional h istory and the ir 
importanc e in  the  rise of modern  democrat ic institu tions. 

Desc ribe  the conc ept  of  En lightenment in E uropean h is tory and describe the 
accomplishments of  major E nligh tenment th inkers.

Deve lop multiple  arguments in support of the propos al.

Use knowledge o f audience and understanding of purpose to make cho ices around tone.

Desc ribe  the monothe istic religion of the Israe lites. 

Writing Unit 4:  Craft and the Persuasive E ssay

Writing Unit 5:  Crafting a Powerful Ar gum ent

Desc ribe  the cent ra l princip les o f B uddhism.  Exp la in how Buddhism is viewed as a  
philosophy.

Desc ribe  the evolu tion  and s imple  princ ip les o f Hinduism.

Clearly consider and rebut  counter-arguments.

S ocial S tudies S tandards

Revise draf ts to improve the top ic development, o rgan ization, vo ice,  word choice,  and 
sentence fluenc y.

Revise draf ts to improve the top ic development, o rgan ization, vo ice,  word choice,  and 
sentence fluenc y.

Use knowledge o f audience and understanding of purpose to make language cho ices.

Create and then use  a  thought ful p lan  for mult i-paragraph compositions.

Create and then use  a  thought ful p lan  for mult i-paragraph compositions.

Use re levant and specific supporting deta il.

Writing Unit 2:  High School Application Essays and Narr atives

S tates a  clear thesis, t op ic or main  idea.

Uses  vocabu lary words in writing

Writing Unit 3:  Organization of the Per suasive  Essay

Write personal narratives that have an appropriate  and clearly developed theme.

Write personal narratives that have  rising action, trans forming event/ turning point , climax, 
fa lling action , and reso lu tion and well developed characters with  clear traits and 

Use details to support the development  of  theme.

Humanities 

Gather information from books, websites, and  other res ources. Organize  research in  
o rder to  track  sources.
Identify and loca te books, websites, and o ther resources to  investiga te  an independently 
chosen top ic.

Diagram simple, compound,  and c omplex sentences.

E valuate the  relevance of  the in format ion.  Eva luate the quality o f research.

Writing Unit 1: Fundamentals of the Research Paper

P resent a  clear proposal

Uses  knowledge of a ffixes to define words
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1st 2nd 3rd 

NA 2 2

NA 3 3

NA 3 3

NA 2 2

NA 3 3

3 3 3

3 3 3

3 3 3

1 1 3

2 1 2

NA 1 2

2 2 4

2 2 2

3 3 3

3 3 3

3 3 3

2 2 2

3 3 3

NA 2 2

NA 3 3

NA 2 2

NA 2 2

NA 3 3

NA 3 3

NA NA 3

NA NA 3

NA NA 3

NA NA 2

NA NA 2

NA NA 3

NA NA 3

NA NA NA

NA NA 3

NA NA 3

NA NA 3

NA NA 3

2 .50 2 .42 2 .71

S olve q ua drat ic eq uat ions  by c om ple ting the  sq ua re  an d/ or  u sin g the  q uad ra tic f orm ula. 

C alcu la te  th e su m  of  an gle s w it hin polyg on s. 

S olve q ua drat ic eq uat ions  by f act or in g.  

S olve q ua drat ic eq uat ions  by g raph ing . 

D ef in e and  d ete rm ine  co ng ru en ce o r similar ity t hrou gh  m ea surem en t a nd  use  o f 
p ro po rtio ns.  

U se scale  fa ctors t o crea te  sim ila r figu re s.

R eco gn ize a nd  draw  t wo -d im e nsio nal re prese nta tion s of  th re e-dim en sion al o bject s, e .g. , 
n ets,  proje ction s, a nd  pe rs pec tive d ra win gs. 

C alcu la te  com p ou nd inte re st.

P re dict the  resu lt s of  tran sfo rm at ions , a nd draw  th e tra nsf orm ed figu re , in clu din g m u lt ip le 
st ep trans form atio ns.

U nit 7 - Non-Linea r Functions  

Tran sla te  w ritt en sen ten ces in to  prop or tion s a nd  solve  (ra te,  scale , co nve rsio n, ra te of 
ch an ge). 

D em o nstra te an un dersta nd ing of the  P yt ha gore an The orem . A pp ly the  th eo re m  to  th e 
so lu tion  o f p ro blem s.  

S olve s ystem s o f lin ear  e qu atio ns b y g ra phin g. 

C reat e a nd  int erpret bo x-an d-w hisker p lots.  

Fa ctor  a nd  m ultiply p olyo mia ls (in cludin g u sing  FOIL  m et hod ).

U nit 5 - Probabi lity a nd Stat is ti cs 

S elect , co nstru ct, a nd  int erpret wh iche ver of  th e f ollow in g is  m ost ap prop riat e t o a  g ive n 
se t o f d ata :  stem  & lea f p lots , h ist og ra ms , line  plo t, line  g ra ph , p ie  ch art, b ar g ra ph , V enn  

D eve lop an  un de rst and ing  of  th e Fu nd am en tal C o un ting  Principle  to  de te rm ine  th e 
p ro ba bilit y of  com p ou nd eve nts.  

D et erm in e the  prob ab ility of de pen de nt an d in dep en de nt even ts.

U nit 4 - Polynomi als  a nd Factoring 

U nit 6 - Geome try

E valua te var io us pa tte rn s ( in clud in g expo ne ntia l grow th  an d d eca y) an d b e a ble  to  exte nd  
se qu enc es u sing the  p att ern. 

A ver age

R eco gn ize a nd  ap ply th e in verse re latio nship  be tw ee n e xpo nen ts a nd  roo ts.

U nit 2 - Ex pr ess ions,  Equa ti ons , a nd Ine qua lit ie s 

S im p lif y expre ssio ns involving  p ositive and  n ega tive in te ge r e xpo nen ts and  sq ua re  root s. 

D et erm in e the  area  o f co m plex sh ap es using  sub tract io n.  

M an ip ula te dat a se ts to obt ain pa rticu lar  valu es f or m ea sures of cen tral te nd en cy. 

S olve s ystem s o f lin ear  e qu atio ns b y a dditio n, sub tractio n, and /o r sub stitut io n.  

E valua te var ia ble  exp re ssions  wit h u p t o t hree  var iab le s, abso lute  va lu e,  squ are ro ots,  
a nd/ or  co mp ou nd  pa re nt hes es. 

E xp lain the  sign ifican ce o f p ositive , n eg ative,  zero,  an d und ef in ed  slop es and  th e slo pe s 
o f p arallel a nd  pe rp en dicula r lin es.

D et erm in e lin ear  e qu atio ns g iven 2 d at a p oint s o r a  p oint  an d s lo pe . 

C on vert a nd  reco gnize  linea r eq ua tions  in st an dard  fo rm , poin t-slo pe  fo rm ,  an d slo pe -
int ercep t f orm.   

C on struct  an d in terpre t sca tte r plot s an d best  fit lin es.

S olve e qu at io ns with  var iab le s o n b ot h sid es o f t he  eq ua l sign using  th e prop erty o f 
e qua lity. 

E stim ate  an d sim p lif y squ are ro ot expres sio ns.

U nit 2. 2 -  L i near Functions 

U nd ersta nd , u se, and  a pp ly the  de finitio ns of y- int ercep t, s lo pe , a nd  x-in tercep t in  th e 
co nte xt o f g ra ph s, t able s, e qu atio ns, or  sto ry prob le m s.

A dd,  su btract , m ult ip ly, a nd divide  nu m bers w r itte n in scien tific n ota tion . 

C om b in e like  te rm s with in  va riab le e xpressio ns in cludin g f ra ction s w ith var ia bles  in t he  
d eno m inat or .

S olve e qu at io ns and  ine qu alities in volving  ab solu te value . 

M an ip ula te,  solve  & g raph  ine qu alities on  nu mb er line s a nd coo rd inat e g r id s. 

D eve lop an d u nd erstan d po we r ru le s fo r  m ultiplying  a nd dividing  te rm s with  p ositive and  
n ega tive expo ne nts.

Algebra 1 
U nit 1 - Square  R oots  a nd Ex pone nts  
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1st 2nd 3rd 

NA NA NA

2 2 3

4 4 4

3 3 3

NA 2 2

NA NA NA

NA NA NA

NA NA NA

2 2 3

2 2 2

3 3 3

NA 1 3

NA 3 3

NA 2 2

NA 3 3

NA 3 3

NA 3 3

NA 2 2

NA 3 3

NA NA 4

NA NA NA

NA NA 3

NA NA NA

NA NA 3

NA NA 3

NA NA 3

NA NA NA

2 .67 2 .53 2 .90

R eco gn ize, in terp re t, a nd  be  a ble to cre ate  m od els o f t he  ea rt h’s co m m on ph ys ica l 
fe at ures in  var iou s m ap ping  rep re sen tat ions,  inclu ding  con to ur  m ap s.

C om p are a nd  co ntrast  prop er tie s an d c ond ition s of  ob jects  in t he sola r s ys tem  t o t ho se 
o n E ar th .

A ver age

Id en tify t he  five elem en ts of a u niversa l system s mo de l: g oal,  inpu ts,  proce sses , o utp uts,  
a nd fee db ack.  

Give n a  tran spo rt atio n p ro ble m,  exp la in a  p ossible  solu tion  usin g t he  un ive rsal syst em s 
m od el.

E xp lain and  g ive  e xa m ples of ho w t he  m otio n o f a n obje ct ca n be de scrib ed by it s 
p osition , d ire ction  of  m ot io n,  an d s pee d.   

Id en tify a nd  de scr ib e three  su bsyste m s o f a tran spo rta tion  ve hicle o r de vice , i.e ., 
st ru ctural,  prop ulsion , g uida nce , su spe nsio n, con tro l, a nd  sup po rt .

Id en tify a nd  exp la in lift , d ra g, fr ict ion,  th ru st, an d g ra vity in a ve hicle or  de vic e, e.g ., cars, 
b oat s, a irp lane s, ro ckets.

Grap h an d int erpret  dista nce  vs. tim e g ra ph s fo r con sta nt spee d.  

D esc ribe  a  m an ufa ctur ing  o rg aniza tion , e .g. , co rp orat e st ru ctu re , rese arch and  
d evelo pm en t, prod uctio n, ma rketin g, qua lity co ntrol, distr ibu tion . 

R eco gn ize t hat  th e u niverse  con ta in s m an y b ill ion s of  ga laxies and  th at  ea ch g ala xy 
co nta ins m a ny b ill ion s o f st ars.

D esc ribe  a nd expla in  th e adva nt age s a nd  disa dvan ta ges  of  cust om  a nd  m ass prod uctio n.

A pply t he  en gine er ing  de sign  proce ss t o so lve a  pro blem .

U nit  5 - Com munica ti on Technology

Id en tify a nd  exp la in t he  com p on ent s of  a com m un icatio n syst em , i. e.,  sou rce, enc ode r , 
tra nsm itte r,  receive r,  de cod er , st orag e, re tr ie val, and  d estin atio n. 

U nit  8 - M otion a nd Trans porta ti on  Technology

U nit  7 - M anufa cturing  Te chnology

E xp lain the  relat io nsh ip a m ong  th e en ergy p ro vided  b y th e su n, the  g lo ba l pa tte rn s o f 
a tm osp he ric m o vem en t, and  th e tem p eratu re  d if feren ces  am o ng wa ter , la nd , a nd  
a tm osp he re

E xp lain find in gs using  line  grap hs,  scat terp lo ts, an d m a the m atica l mo de ls to  m ake  
p re dictio ns.  

U nit  3 - Che m is try

D esig n a nd  con du ct a n expe rim en t s pec if yin g va r ia bles  to  be  cha ng ed , co ntro lle d, and  
m ea sured .

U nd ersta nd  th e ch aract er istics o f a n a tom ,  m olecu le, com po un d, elem e nt,  pu re  
su bsta nce , a nd  m ixt ure [Sci.2 3. 8]

U nit  4 - Ener gy

D iffe re nt ia te be tw een  p ote ntia l an d kin etic ene rg y a nd iden tify s it ua tions  wh ere kinet ic 
e nerg y is tran sfo rm ed  int o p ot ent ial en ergy an d vice  versa.  

R eco gn ize t hat  th e m e asu re m ent  of  volu me  a nd m ass re quires an  un de rst and ing  of  th e 
se nsitivity o f m e asu re me nt  to ols (e. g.,  rulers, g radu at ed cylin de rs,  ba lan ces)  an d 
kn ow ledg e and  a ppro pr ia te  use  o f sign ifican t d ig its.

U nit  6 - Ea rth  S ci ence  &  A stronom y

E xp lain how  h ea t m o ve s in  pred ictab le w ays from  w arm er  o bject s to  coo ler  on es un til 
th ey re ach  eq uilibr iu m . 

D iffe re nt ia te am on g ra diat io n,  con du ction , a nd  con vect io n,  th e t hree  m ech anism s by 
w hich  he at is tran sferred .  

D iffe re nt ia te be tw een  w eigh t a nd  m ass,  reco gnizing  th at  w eigh t is t he  am o unt  of  
g ra vit atio na l pull o n an ob je ct. 

U nd ersta nd  an d a pp ly the  rela tions hip bet we en  m ass,  volu me , a nd  de nsity.

M ake  pre diction s th at  can  b e t este d b ase d on scien ce kn ow led ge .

Id en tify a nd  exp la in a pp ro pr iate  m ea sur ing  to ols, han d too ls, a nd po we r too ls use d to 
h old,  lif t, carry,  fa sten , a nd  sep arat e, an d e xplain the ir safe  a nd prop er  u se. 

D em o nstra te me tho ds of re prese nt in g solut io ns to a d esign  p ro blem ,  e. g., sket che s, 
o rt hog ra ph ic proje ction s, m u lt i-v iew  d ra win gs. 

Id en tify a nd  exp la in t he  ste ps o f t he  en gine er ing  de sign  proce ss, i. e.,  ide ntify the  ne ed  o r 
p ro blem , re sea rch  th e prob le m , d eve lo p p ossib le so lutio ns, select  th e b est  po ssible 

l ti ( ) t t t t t t d l t i t th l ti ( ) d

U nit  2 - Sc ient if ic Inquiry

S cien ce 
U nit  1 - Engine ering D e sign
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D. ASSESSMENT SYSTEMS 
Teachers will engage in ongoing assessment of their students through observation, examination of student work, 
running records, exit slips, and other informal methods so that they can constantly be aware of where each of their 
students is in relation to mastering the standards.  Official internal interim assessments, however, will be consistent 
across schools, scheduled throughout the year, used for data comparisons, and shared with parents.  While this is not 
a modification to our current assessment plan, we believe that our assessment system will be strengthened by having 
additional campuses participate in shared assessments. 
 

The co-director for academics will create the network interim assessments, but the principals are responsible for 
overseeing the administration of assessments.  Data for all network interim assessments will be collected and 
compared with the other schools in the Brooke network.  The MCAS will be the only standardized assessment that 
we employ, mainly because Massachusetts releases so many past questions that we believe that we can use those to 
measure ourselves against our previous performances, the state performance, and the performance of the top-scoring 
districts on those identical questions in previous years.  Additionally, we believe that the rigor of the MCAS is 
superior to that of any other standardized test, and we think that our interim assessments, comprised primarily of 
MCAS questions, are adequate for assessing all network students.  Beginning in the sixth grade, interim assessments 
also include prior questions from the SSAT and ISEE to ensure we are preparing our students to gain entrance into 
college preparatory high schools.  Finally, we use the DRA-2 to assess our students’ reading levels in kindergarten 
through fifth grade; the results of these assessments are reported to parents on report cards. 
 

Interim assessments are administered by classroom teachers during a set assessment window.  After the assessment, 
teachers score the results (scoring written responses in teams and based on sample answers) and enter them into our 
data tracking system.  Our customized spreadsheets provide teachers with a wealth of valuable, real-time 
information: they calculate student results, compare those results for each student with that student’s prior 
performance, disaggregate the data by standard assessed, and compare class, item, and school results with the results 
from Brooke School students in prior years, from BPS students, from Massachusetts students, and from students in 
the top performing districts. These spreadsheets also evaluate student progress by comparing current results to the 
student’s performance last year and the student’s performance throughout the course of this year.  The absolute 
results and growth data are also used in determining which students require more support to reach our achievement 
expectations.   
 

Monitoring progress toward nonacademic goals is mostly done through teacher observation and self-reflection.  In the 
arts and in PE, progress is assessed through teacher observation.  For character development, progress is monitored 
through teacher evaluation and self-evaluation of how students are behaving against the character standards for each 
grade level. 
    

We report performance and progress in a variety of ways.  Most clearly, we follow all procedures regarding the 
creation and the annual distribution of the No Child Left Behind report cards to all members of our parent 
community through direct mailing, our parent handbooks, and online.  We also report individual student progress to 
scholars’ families throughout the school year.  We provide parents with standards-based report cards that detail 
students’ academic, social, and attendance performance three times a year.  We conduct in-person conferences with 
each parent after each report card.  Additionally, we provide parents with progress reports, three times annually in 
the elementary school and nearly biweekly in the middle school.  We intend to follow the same procedure in all 
Brooke network schools.   
 
Stakeholders will use data in different ways.  The board of trustees will use the data to evaluate the co-director of 
academics, as she bears direct responsibility for student achievement, and to determine areas of success and areas of 
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concern.  School administrators will use achievement data to evaluate teachers, revise standards, guide revision of 
curriculum, and identify areas of strength and areas of concern.  Teachers will use the data from their students to 
inform their own professional development, determine which students require additional support on which 
standards, and revise lesson and unit plans.  Students will use their assessment data to reflect on their own 
performance and develop action plans to improve performance; we deliberately train our students to use data to set 
goals for themselves and decide how to work hard to reach those goals.  Parents can use data to determine their own 
child’s level of performance, evaluate the effectiveness of the school, inform their opinions during parent input 
sessions and evaluations, and ultimately determine if they want their child to attend our school. 
 

E. SCHOOL CHARACTERISTICS  
Given the success of the Brooke model – our students outperformed BPS and Massachusetts averages in every subject 
and grade level assessed – we plan to replicate the school characteristics throughout the network. 
 

Scheduling: The academic calendar will include at least 190 days of instruction for students (with more days given to 
teacher professional development and conferences).  Four instructional days each week will last from 7:45 until 4:30, 
and on one early release day, the academic day will end at 12:20 so that teachers can engage in weekly professional 
development sessions from 1:00 pm until 4:00 pm.  We will also provide homework help and after-school tutoring 
for selected students from 4:30 until 5:30 on the four full days of each week.  For primary students, we will also 
provide after-school each day, including the half-days, until 6:00 pm.  After-school on the half day will provide 
structured activities planned and run by co-curricular teachers, and the 4:30 until 6:00 portion of each day will be 
unstructured play time that will provide them with an exercise component and a creative play space. 
   
All students will participate in 45 minutes of co-curriculars every day, although the specific offerings of the co-
curricular departments will be determined based on building space and staffing.  Co-curricular classes are classes that 
are an essential component of our students’ learning and are distinct from extra-curriculars because they are a part of 
the school day and required of all students.  For instance, at the original Brooke, our co-curricular classes are physical 
education, art, music, and dance.  Every elementary student will have 25 minutes of daily recess, and all students will 
have a 25 minute lunch period.  Within the first few years of each campus, we hope to form basketball, track, and 
soccer teams as optional extra-curricular activities.   
 

Admission: Students will be admitted to the school in all grades kindergarten through sixth, but only if there are open 
seats created by students leaving the school, and in fourth through sixth grades only if the enrollment numbers fall 
below the student numbers specified in the enrollment plan.  No new seventh or eighth graders will be admitted.  
Kindergarten will always serve as the open entry grade. Fifth grade will continue to serve as an open entry grade until 
the fifth year of the school’s operation, when the fourth graders in the elementary school will become the incoming 
fifth graders.  In the first year of operation, first grade will be an open entry point, but after the first year, rising 
kindergarteners will fill those admission spots unless a student leaves the school.  Kindergarten students have to be at 
least 5 years old on September 1st of their kindergarten year.   
 

Organization of students and faculty: The vast majority of our instruction is designed around self-contained classes.  In 
kindergarten through fourth grade, there is one homeroom teacher per class, and in fifth through eighth grade, there 
are two homeroom teachers: one teaching math and science and one teaching English language arts and social studies.  
Students move as a group to their co-curricular classes daily.   

 
We expect that in any group of students, there will be a wide range of needs, which is why we have built our school 
model around a belief in and commitment to providing individualized support for all our students.  All classes will be 
heterogeneous by ability.  Each grade level team is supported by an Associate Teacher, who spends the year learning 
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to be an effective teacher through close mentoring, observation, practice, and feedback, while also providing 
instructional support to teachers and students in the grade.   
 

Additionally, student support teachers will also co-teach some classes with homeroom teachers so that we can 
provide support services within the classroom, usually the least restrictive environment.  We provide students with 
additional support as soon as we see that they need it, instead of undergoing the lengthy process of testing a student 
and identifying him as special education before providing services.  For instance, if we believe that a student can 
benefit from speech support, we will bring the speech and language pathologist into the child’s classroom to work 
with the student and support the classroom teacher.  Our student support teachers work with struggling students 
individually or in groups so that we can provide them with additional support.  Finally, we use a workshop model of 
literacy instruction that allows all students to read and write at their own level. 
 

A student’s typical day: This is a typical day for a first grader, who we will call David.  David arrives at school at 7:20 on 
the bus.  He heads to the cafeteria to eat breakfast and greet his fourteen teammates.  At 7:40, David’s classroom 
teacher comes in, greets each member of the class, and collects their homework folders.  At 7:45, Morning 
Motivation starts with the K-2 students singing a core value song and then hearing shout outs for students who 
showed the core values the day before and a quick and direct character education lesson.  After saying the scholar 
creed, David and his classmates walk to their first grade class.  When they get there, David gets to work on his 
morning handwriting work.  After a few minutes, the class is called to morning meeting, where they participate in 
calendar math and receive a teamwork lesson that emphasizes the same lesson as from Morning Motivation.  Next, 
David and his classmates receive a lesson on using the heading of a section to predict the topic of each section.  David 
then goes off to apply that lesson to the books in his book baggie, books that are all on his independent reading level.  
During his 45 minutes of independent reading time, he gets called over for a 7 minute conference with his teacher 
and continues the work that he has been doing to notice short vowels before a doubled consonant.  Later in the 
morning, David has a math lesson where he works on using subtraction to compare two quantities and writes his own 
word problems to exchange with his classmates.  At the end of math, he does “fact power” flashcards with the other 
students who are on the +4 fact families so that he can get faster at doing 30 facts in one minute.  Then, he listens to a 
read aloud and works with a partner to find the problem and solution in the familiar story that they just heard.  At 
11:00, David goes to recess before he eats lunch at 11:25.  After lunch, David goes to P.E. class.  After P.E., David 
returns to class and starts his writing workshop, where he is working on writing a nonfiction book about frogs. He 
also has a science lesson where he works on observing, writing, and drawing about the tadpoles in the room and 
connecting that to their “big ideas” about life cycles. Later, he gets to act out the vocabulary words that show motion 
and works on word study centers that have him sort words based on long and short vowel patterns and spelling based 
on applying the doubling rules.  After this full day, he packs up his homework, does closing circle where he gives a 
shout out to his classmate who showed great focus that day, and then joins the bus line to head home.   
 

A teacher’s typical day: For David’s teacher (Ms. Gerdes), the day starts by meeting and co-planning with her associate 
teacher who is working on monitoring word study centers so that Ms. Gerdes can do one-on-one time with a 
struggling student who is not self-correcting for meaning and needs an extra reading conference a day.  At 7:40, Ms. 
Gerdes enters the cafeteria and greets her students and starts her day of teaching.  In the morning, she runs morning 
meeting, teaches reading, teaches math, and then does a read aloud.  During recess, Ms. Gerdes meets with a student 
who struggled to focus in the morning and needs to make up some math work; she also uses this time to check 
homework.  Then she has her lunch before meeting with the first grade team to co-plan the next vocabulary unit on 
feeling words.  She wraps up her meeting so she can meet her students who are returning from P.E.  She then teaches 
writing, science, and vocabulary and starts word study centers before leaving that time in the hands of her associate 
teacher so that she can focus on that struggling reader.  Finally, she runs closing circle and manages dismissal.  After 
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returning a few parent calls and calling a few about field trip forms, she sets up the room for the next day and heads 
home.   
 

Culture: Our culture is driven by our mission; we want to teach the behaviors essential to academic and career success 
so that we enable students to reach college graduation.  We instill our culture through character education and 
through our consistent application of consequences for all negative choices and our public praise for positive 
behaviors.  We strive to create the safe and orderly, warm and strict culture that is the precondition for learning.  
Through modeling and structures, we also strive to create a strong culture of reflection and goal setting for both 
scholars and adults.  We develop critical thinking in our students by continually working as adults to model that 
behavior. We aim to purposefully create a culture of self-determination that values hard work to reach personal goals.   
 

We will establish this school culture by replicating the cultural norms at the original Brooke School.  The principals of 
all Brooke network schools will understand the serious and structured culture we have created (all future Brooke 
leaders will go through a year-long instructional fellowship at an existing Brooke campus).  When we hire new 
Brooke teachers, we select for a shared commitment to the mission and culture of the school. We then provide new 
teachers with significant pre-service professional development, half of which is focused on school culture.  We bring 
parents on board by explaining our culture in great detail during parent orientation and by asking parents to sign a 
contract of mutual responsibilities.  Students receive extensive orientation to our school culture at the start of the 
year, but we believe the real transfer of our guiding beliefs happens only though a relentless and consistent 
commitment to our core values as the year goes on.    
 

Discipline: Each Brooke Charter School will be unequivocally committed to providing a safe and orderly environment 
in which students can maximize their academic achievement.  Students whose behavior does not meet the school 
community’s clearly defined standards for reasonable and acceptable behavior will not be permitted to disrupt the 
education of others.  Without a firm and consistent discipline policy, none of what we envision for the school can 
happen; therefore, we cannot over-emphasize the importance of providing a firm and consistent discipline policy.  
Students and families have a right to attend a safe and orderly school.  Therefore, for every infraction, there will be a 
consequence.  We believe that students are completely responsible for their own choices and should bear the 
consequences of their choices, whether the consequences are positive or negative.  This is the basis of our student 
code of conduct.  While this philosophy of student behavior is consistent throughout the school, there will be slight 
differences between the elementary and middle school systems, based on developmental differences.   
 
Elementary discipline plan: While we will take all proactive steps possible to prevent misbehaviors by clearly teaching 
school expectations, we will also teach our expectations by responding to negative choices with immediate 
consequences.  For minor infractions of our community expectations, teachers will enforce their own classroom 
consequences, which will be explained to parents during open house and also in writing.  These classroom 
consequences can include loss of privileges, including, but not limited to sitting silently or away from their peers 
during class or during snack time; recess, co-curricular, or lunch detention; performing extra service for the school, 
either during, or outside of school hours; and missing school events, trips, or activities.  If a child continues to make 
inappropriate choices after receiving classroom consequences, he or she will receive a Community Violation.  
Students who commit a serious infraction of our core values will also receive an immediate Community Violation.  
The student will then need to remove him or herself from the rest of the community (usually to a “time out” desk in 
the classroom or to the office) and complete the reflection section on the back of the Community Violation form.  
The child will meet with the teacher either at that point or later in the day to reflect upon the bad choice and 
alternatives choices that he or she could have made.  A parent will need to sign the Community Violation sheet that 
night and return it with the scholar the next day.  The consequences for community violations will differ from 
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primary to upper elementary school, and consequences are printed on the violation forms.  Serious infractions that 
merit an immediate Community Violation include, but are not limited to: disrespect of an adult or fellow student, 
leaving class without permission, inappropriate language, disrespect of school property or materials, unsafe behavior, 
and disruption of class. 
 
Middle school discipline plan: In the upper grades, the demerit system is used in order to help teachers enforce the 
school’s rules and expectations as consistently as possible.   A demerit is issued when a student has broken a school 
rule.   When a student has accumulated 4 demerits within a week, that student will be assigned to detention. Minor 
infractions for which students may receive demerits include the following: arriving late to school or class, speaking 
out of turn, inappropriate physical contact, not following directions, and inappropriate hallway conduct. 
 
Disrespect and disruption of class are considered major infractions, and will result in the issuance of an automatic 
detention, to be served on the same day in which it is issued.  When students are issued automatic detentions, 
whether the student is sent from class or not, teachers should fill out a brief referral form on the incident.  These 
referral forms will be used for record-keeping purposes, and also as a reference for deans in calling parents to 
schedule detentions.  The Dean of Students checks frequently in order to ensure that detention calls are made as 
promptly as possible.  Families are notified at orientation that the school needs one telephone number (or email 
contact) at which they can be contacted directly or at which a message can be left, when their child is required to 
serve detention.  If for whatever reason, a child has not served a detention by the end of the day following the day on 
which it was earned, that child will generally be required to serve an “out-of-school suspension” on the following day 
(the 3rd day after which the detention was earned).  
 
Suspensions and expulsions:  If a student commits one of the infractions listed below, the student may receive an in- or 
out-of-school suspension.  Before the student is returned to class, the student, his or her parent or guardian, and 
Dean of Students will meet.  Infractions include:  

 Gross disrespect of a fellow student, staff 
member, or school property, including a 
sustained tantrum 

 Using or possessing over-the-counter 
medication inappropriately 

 Using or possessing tobacco products 
 Damaging, destroying, or stealing personal or 

school property or attempting to do so 
 Committing sexual, racial, or any form of 

harassment or intimidation 
 Skipping school or class 
 Using abusive, vulgar, or profane language or 

treatment 
 Making verbal or physical threats, empty or 

otherwise 
 

 Fighting, pushing, shoving, or unwanted 
physical contact 

 Setting off false alarms or calling in groundless 
threats 

 Gambling 
 Departing, without permission, from floor, 

building, or school-sponsored activity 
 Unauthorized use of the building elevator 
 Forgery of any sort, including parental 

signatures 
 Cheating or plagiarism, or copying of anyone 

else’s work 
 Repeated and fundamental disregard of school 

policies and procedures 
 

All suspension decisions will be made by the Dean of Students or the Principal. 
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Consistent with state regulations, students can be expelled for extreme behaviors that include, but are not limited to, 
possession of a weapon or any controlled substance and assault on school personnel.  The procedure for such 
expulsions will be explained in detail in the parent handbook.  
 
Students with special needs will be held to the same behavior expectations unless their disability prevents them from 
being able to meet these expectations.  In cases where consequences could be manifestations of disabilities, we will 
meet with the scholar’s parents and determine whether an individualized behavior plan needs to be created for that 
individual student.  Parents of all special education students will be informed of their rights, including their rights 
regarding discipline procedures.   
 
The school behavior policy will be implemented for all members of the school community starting the first day of 
school.  Before the school year begins, we will meet with all new parents several times: once to welcome them to 
Brooke, once to welcome them to their child’s grade-level, and once to meet with their child’s teacher one-on-one.  
During each of these meetings, we will explain our behavior philosophy and expectations and ensure that all families 
understand it before school starts.  Teachers will all understand school-wide and network-wide behavior expectations 
because they will receive extensive training over the summer during new teacher orientation.  During the first days 
and weeks of school, students will be taught explicitly what the core values look like in school, what behaviors will 
receive consequences, and what the consequences will be.  We believe that students thrive when expectations are 
clear, and so we will all work to ensure that from the first day of school, we can provide that clarity and consistency.    
 
Parents: We know that our success as a school depends on the support of our parents, and we look forward to forming 
a positive partnership with each family.  We expect a lot from members of the Brooke School community; in turn, 
parents can expect a lot from us.  We meet with parents throughout the school year: in group orientation sessions on 
one-on-one meetings before the school year begins; in open houses in the third week of school; in six family 
curriculum nights throughout the year; and in formal conferences three times a year. We are dedicated to meeting 
with each parent and have had a100% rate for elementary conferences for four straight years.  We continue our 
strong relationships with parents as students get older.  In middle school, we guide parents through the high school 
application process. Once students graduate, we continue to work with parents to ensure that they understand the 
college application process. Across grades, we conduct parent input sessions for parents to share their opinions of 
school policies.  Although these formal parent sessions are critical, the key to our strong parent relationships is 
ongoing communication.  All staff members return parent calls and emails within twenty-four hours, and staff 
members contact parents with every behavior concern that merits a community violation or a detention. We don’t 
just call parents for the negative though; we also call home every time that a student earns a shout-out during 
Community Meeting. 

Parental satisfaction will be gauged by an annual parent survey, distributed in multiple home languages; this survey 
will give parents an opportunity to express their relative satisfaction will all parts of the school program.  The results 
of these surveys will be reported to the Board of Directors and also to the DESE in our annual report.  We will also 
assess parental satisfaction through student attrition rates, looking most closely at those parents who leave Brooke for 
another Boston school (rather than those parents who move away from Boston).   
 
Relationships with community agencies and organizations:  We do not have formal partnerships with community agencies, 
but we have established many informal relationships over time.  For instance, because we have a number of students 
who attend Steppingstone, we have developed a strong relationship with that program and have included a letter of 
support from the Founder/CEO of Steppingstone as an attachment.   We have intentionally remained internally 
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focused and have prioritized providing excellent services within our own school (counseling, afterschool, and college 
support) rather than formally outsourcing to other providers. We intend to continue this pattern of developing 
friendly but informal relationships with key organizations like Head Start, ACCESS, and Stepping Stone with future 
Brooke campuses.   
 
 

F.     SPECIAL STUDENT POPULATIONS AND STUDENT SERVICES 
We meet the needs of all students through a universal design that allows us to provide differentiated instruction (an 
essential element of great teaching). Our school day allows our staff ample time for differentiation so that all students 
receive support on their own instructional level.  We employ reading and writing workshop models because this 
conferencing format lets teachers meet with individual students and allows students to work at their own level and 
pace.  Our math approach provides students with independent work time, during which time teachers work with 
individuals or groups of students to differentiate instruction.  Additionally, the presence of Associate Teachers, 
discussed earlier, allows classroom teachers to focus on small group of struggling students while the Associate leads 
the general class.  Our network Director of Student Support will bear responsibility for ensuring compliance with 
special education and ELL laws across the schools. 
  
English Language Learners: When new students are admitted to the Brooke School, we provide them with a home 
language survey.  This survey is administered by the Director of Student Support.  If a student speaks or hears a 
language other than English at home, the Director of Student Support administers the IPT or the LAS-O assessment 
to that child.  Then, the Director of Student Support and a team of teachers familiar with the student’s English 
proficiency level use those results and teacher input, conversations with parents, and prior academic performance to 
determine whether the child qualifies as Limited English Proficient (LEP).  If a child is designated as LEP, then the 
Director of Student Support and the teacher team devise an instructional plan for providing sheltered content and 
English instruction based on the student’s level of English proficiency. This instruction is provided by a qualified 
professional.   
  
We strive to have all ELLs reclassified within three years at our school.  We will reclassify students when they have 
reached a level 5 on their MEPA or when they have reached a level 4 but have scored proficient on the ELA MCAS 
and are able to meet our standards on class work.     
  
We will serve ELLs differently depending on their needs and their level of English proficiency.  For students who are 
at levels 1 and 2 in their MEPA performance, we will provide small group or individualized English language 
development for at least three hours each day to ensure rapid acquisition of English skills.  This will be provided by a 
licensed ESL teacher (with the title of English Language Student Support Teacher).  Students more proficient in 
English will receive predominantly mainstreamed instruction with an additional ESL class structured to meet the 
specific child’s needs.  Content teachers for ELLs will receive the required training in all four SCI categories to 
qualify them to provide sheltered content instruction to ELLs.  ELL training is provided to all teachers on our staff 
each year, and additional training is provided to selected teachers who do or may teach sheltered content.  We 
evaluate the success of our ELL and sheltered content instruction based on how quickly we can enable students to 
proficiently access the complete curriculum in English.   
 
Our staffing for English Language Learner services will depend on the number and proficiency level of the LEP 
students we serve.  The salaries for English Language Student Support Teachers will be comparable to classroom 
teachers, with the potential for increases due to ELL licensing.  English Language Student Support Teachers will work 
with LEP students in small groups using an ESL curriculum that is aligned with the English Language Proficiency 
Benchmarks and Outcomes (ELPBO).  The curriculum will address listening speaking, reading and writing skills.  
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Students in need of special education services: The first step in identifying students with special needs is determining which 
ones already have IEPs when entering the Brooke School.  We use both formal school records and communication 
with parents to determine whether a student already has an IEP; if they do, we receive the IEP from either the past 
school or the family. Within two weeks of receiving the IEP, we arrange a parent meeting to discuss the IEP.  We 
then provide the necessary services until the IEP is revisited and revised.  We assess students based on parental 
request and during given assessment periods and discharge students based on team decisions. 
  
For students who do not already have an IEP but who demonstrate potential support needs, we initially provide a 
period of intervention and an evaluation of response to intervention.  Before the period of intervention, we will meet 
with parents to share our concerns and the intervention plan to address these concerns.  During the period of 
intervention, we provide additional academic support from the classroom teacher, the student support teacher, or 
any other needed professionals (e.g., speech therapy) for a minimum of three months. We then assess students 
against goals to determine if there has been a positive response to intervention.  Anytime thereafter, if the student 
support teacher, related services provider, parent, or classroom teacher determine that the intervention is not 
enabling the student to made adequate progress, the student will be referred for special education testing.  We then 
contact the parent and follow all laws and regulations regarding the assessment and potential creation of an IEP.  If 
parents request testing, then we will immediately begin testing rather than starting with an intervention period.   
  
Within our network, we will employ a full-time speech and language pathologist, a school transition counselor, and 
an occupational therapist.  We will contract out for physical therapy needs and other services as needed.  All services 
will be provided in the least restrictive environment (usually the classroom, but a range of options will be provided as 
needed).  Special services will be provided by a student support teacher who is highly qualified or who has other 
applicable credentials (i.e., license as a speech pathologist).  We will evaluate the success of our program not based 
on how many students remain in special education, but instead on the academic success of our special education and 
former special education population. When we suspect a student no longer requires special education services we will 
initiate an evaluation and hold a team meeting to determine if services are still needed.  We will discontinue an IEP 
when the team has determined services are no longer needed.   
 

Our staffing for special education services will depend on the number of students who have Individual Education 
Plans. The salaries for Student Support Teachers (who will serve students on IEPs and other students who need more 
support) will be comparable to classroom teachers, with a potential increase due to qualification as special education 
teachers.  Student Support Teachers, like all Brooke teachers, will be required to have at least two years of teaching 
experience.  Student Support Teachers will use a range of methods, as recommended during the IEP process, which 
will include but not be limited to scaffolding general education curriculum, pre-teaching vocabulary, previewing text 
and using graphic organizers, manipulatives, and multiple cuing systems.  
 
The estimates below are based on our current students and will be adjusted annually based on student need. Please 
note that we reach full size in year 4.  

Salary Staff Description or Details Qualifications 
Year 1 Year 2 Year 3 Year 4 Year 5 

Director of 
Student 
Support 

Full time, full administrative role 
(based on $80,000 full-time 
salary, charged as a proportion of 
total network enrollment) 

Licensed Special 
Educator 

$21,712  $25,24
0  

$25,23
2  

$26,47
4  

$24,58
3  
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Salary 
Student 
Support 
Teacher 

Working with students full-time 
(10% to 100% with IEP 
students, depending on need) 

Highly qualified 
special education 
teacher 

$56,000  $58,24
0  

$60,57
0  

$62,99
2  

$65,51
2  

Student 
Support 
Teacher 

Working with students full-time 
(10% to 100% with IEP 
students, depending on need) 

Highly qualified 
special education 
teacher 

NA NA $60,57
0  

$62,99
2  

$65,51
2  

Speech and 
Language 
Therapist 

Based on $80,000 full-time 
salary, charged as a proportion of 
total network enrollment.  1 
network S&L in years 1-2, and 
another starting in year 3. 

Licensed Speech 
and Language 
Therapist 

$21,712  $25,24
0  

$50,46
3  

$52,94
8  

$49,16
6  

School 
Adjustment 
Counselor 

Based on $75,000 full-time 
salary, charged as a proportion of 
total network enrollment.  1 
network Counselor in year 1, 
and another starting in year 2. 

Licensed School 
Adjustment 
Counselor 

$10,178  $47,32
6  

$47,30
9  

$49,63
9  

$46,09
4  

Occupational 
Therapist 

Based on $75,000 full-time 
salary, charged as a proportion of 
total network enrollment.  .5 
OT’s in year 1, and 1.0 starting 
in year 2. 

Licensed 
Occupational 
Therapist 

$21,712  $25,24
0  

$25,23
2  

$26,47
4  

$6,146  

Physical 
Therapist 

We will contract out with Judith 
Wisnia & Associates 

Licensed Physical 
Therapist 

$1,680  $2,808  $3,980  $5,129  $5,335  

 

Nutrition: We will provide healthy snacks twice a day (every morning and afternoon), breakfast every day within the 
7:15 to 7:45 window, and lunch every day between 11:20 and 12:30, depending on scheduling and grade level.  We 
will follow the current Brooke School nutrition guidelines (snacks are either fruit or snacks with 100 calories and less 
than three grams of fat).  We will also implement a healthy snack policy that requires that any snacks brought from 
home are nutritious for students.  As part of this program, we will educate students on how to make healthy choices 
with their food.  We will administer the federal breakfast and lunch in accordance with all guidelines, and knowing 
that our population has a high proportion qualifying for free and reduced lunch, we will actively solicit applications 
from families by calling parents and ensuring that all parents, regardless of home language or literacy status, 
understand the eligibility for free and reduced lunch.  We will contract out our lunch and breakfast programs to City 
Fresh. 
 

Ancillary services: We will hire a part-time school nurse who will administer medication, contract with other 
community health services, communicate with parents regarding injuries, illness, and chronic condition management, 
and assess body mass index evaluations for all students.   
 

III.  HOW WILL THE SCHOOL DEMONSTRATE ORGANIZATIONAL VIABILITY? 
 

A. ENROLLMENT AND RECRUITMENT 
We have based our enrollment process on the process at the original Brooke.  This process is based on the following 
assumptions and beliefs: 
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 We want our school to be large enough to provide teachers with colleagues in their grade levels or 
departments.  We want our school to be small enough to feel like one community.  

 We will experience some student attrition; all schools do.  Replacing students in higher grades is difficult on 
the new student because our students will have been held to consistently higher expectations than most 
students in most schools.  Therefore, we will not accept any students in grades 7th and 8th.   

 Opening too many grades at one time diminishes quality.  The new Brooke will open the same way that the 
original Brooke did – starting the middle school with 5th grade and the elementary school with kindergarten 
and 1st grade.  

 Adding two grades at a time in subsequent years is both manageable and efficient because it allows us to 
reach full size in the fourth year of the school.   

We propose the following enrollment plan.  We are requesting a maximum enrollment plan of 475.  The plan below 
allows for 456 students and we want to maintain a 4% cushion in case our student attrition is lower than expected.   
 Kinder 1st grade 2nd grade 3rd grade 4th grade 5th grade 6th grade 7th grade 8th grade 
Year 1 60 60    48    
Year 2 60 60 60   48 42   
Year 3 60 60 60 60  48 42 38  
Year 4 60 60 60 60 54 48 42 38 34 
Year 5 60 60 60 60 54 48 42 38 34 
 
Based on our experience at the original Brooke, we believe that there is strong community demand for our school.  
We currently have approximately 1500 students on our waiting list.   
 
Recruitment and Retention Plan:  We have developed a recruitment and retention plan.  The plan is outlined in-full in 
the first attachment to this application. 
 
Publicizing our program:  We plan to use a third-party mail house to inform as many parents as possible of the Brooke 
option.  Typically word-of-mouth from our current parents is our best publicity for student recruitment, so we will 
ensure that parents are aware of new Brooke options.  We will also continue to work with jumpstart and Head Start 
programs so that they can distribute information to prospective parents, and advertise in local newspapers. 
 
Adequate enrollment and full accessibility:  We believe that we will have adequate enrollment on the basis of the current 
waiting list at the existing Brooke.  If, however, we are unable to fill all our spots within the March lottery, we will 
increase our publicity efforts and then will hold subsequent lotteries until we have adequate enrollment.  Once we 
have secured a location for Brooke 4, we will ensure that we make the building accessible for all students who choose 
to enroll in our school.   
 
Application and enrollment process:  We will conduct a public lottery on the same night as the common lottery for other 
Boston area schools.  Unless we have already secured access to a facility, we will conduct the public lottery at the 
current Brooke campus in Roslindale; we anticipate that many parents will be applying for both campuses and 
therefore would appreciate holding both in the same location.  The full draft enrollment policy is included in the 
attachments.  We are confident that we will be able to conduct a successful lottery in March for several reasons.  
First, when parents apply for enrollment at the original Brooke campus (or any other Brooke schools established in 
the interim), we will include on that application a section that reads, “If the Board of Trustees receives a charter for 
an additional K-8 school, would you like to enter the lottery for Brooke 4 as well?  Brooke 4 would serve students in 
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kindergarten, 1st grade, and 5th grade in the 2013-2014 school year.”  If the parent checks the box indicating that 
he/she would like to be considered for both lotteries, then we would enter that child into both Brooke lotteries for 
the upcoming school year.  The lotteries will function independently so a child’s acceptance into one school would 
have no bearing on their acceptance into the other, but the application form will be the same.  Additionally, we 
believe that our current program manager can submit the enrollment data to the DESE for multiple schools, which is 
also logical considering that the program manager position will become a network-wide position if we receive 
additional charters. 

  
B.  CAPACITY 
The applicant group came together through the course of its experience as the governing board at the original Brooke 
School.  Three founding board members remain on the board (Ted Preston, Hilary Berkman, and Jill Reynolds), and 
the remainder joined in the first eight years of the school’s existence.  The applicant group has led the school as it has 
grown into an academically successful and operationally viable organization.  Full meetings of the board occur on a 
quarterly basis. The applicant group includes the following people (in alphabetical order): 
Alexander, Edith (trustee) Probation Officer, Massachusetts Trial Court.  (2006 – present, parent of two alumni).  

Previously, Edith worked as a faculty research associate at the Boston University 
Graduate School of Social Work and as Program Director at Perrin House for 
Community Services, Massachusetts.  She is a graduate of Lincoln University and 
Cambridge College and is currently working towards her Ph.D. at Boston University.  
Edith is a Boston resident and the proud parent of a student from the inaugural 
graduating class at Edward Brooke.  She joined the board in 2006. 

Berkman, Hilary (chair) Vice President, Finance, Candlewick Press. (Founding board member, chair) 
Hilary brings to the board 18 years of experience in corporate finance.  Prior to taking 
her position with Candlewick Press, she served in similar roles for a technology 
company and for Houghton Mifflin.  She earned a B.A. from Carleton College and an 
M.B.A. from University of Chicago Graduate School of Business.  Hilary was a 
founding board member at the original Brooke Charter School. 

Bussink, Bart (trustee) Real Estate Developer.   (2006 – present).  Bart has more than 20 years of experience in 
both for-profit and non-profit real estate development, coordinating projects ranging 
from $1.2 million to $8 million, and extensive experience working with affordable 
housing and limited equity components.  He earned his B.A. from Hampshire College 
and a Masters in Theology from Harvard Divinity School.  Bart joined the board in 
2006. 

Clark, Jon  
(ex-officio) 

Co-Director, Edward W. Brooke Charter School.  (2002 – present)  Jon Clark was a founder 
of the Brooke middle school in 2002. Before coming to Brooke, he was a founding 
teacher at South Boston Harbor Academy where he also served as math department 
chair for four years. Jon also taught junior high school math for two years in Belle 
Chasse, Louisiana and worked as a researcher for a professor of International 
Economics at Massachusetts Institute of Technology. Jon was a 1992 Teach for 
America corps member. 

Grossman, Jacob  
(advisory board chair) 

Bay North Capital.  (Advisory board chair, 2009 – present).  Jake previously worked at 
Cushman & Wakefield where he was involved in a variety of institutional real estate 
transactions totaling more than $2.5 billion.  He is actively involved with the National 
Association of Office and Industrial Properties (NAIOP), The Roxbury Latin School, 
Combined Jewish Philanthropies and Jewish Big Brother Big Sister. 
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Oran, Scott (trustee) Founder and Managing Director, Dinosaur Capital Partners.  (2010 – present)  Previously, 
Scott served as Executive Director of Morgan Stanley where he was responsible for its 
real estate investing activities in New England and the Mid-Atlantic United States. 
Earlier in his career, he was Partner and Regional Director of TA Associates Realty, 
Vice President of Fleet Bank in Boston, and Director of Acquisitions for Unihab.  He 
earned his B.A. from Princeton University and and M.B.A. from Harvard Business 
School.  Scott joined the board in June 2010 

Preston, Edward (trustee) CEO, The Achievement Network.  (Founding board member, chair: 2005 to 2008).  
Previously, Ted served as CFO of Tours North America,  EF Education., as Executive 
Director of Summerbridge Cincinnati, an educational non-profit organization, and as 
the Director of Educational Programming for The Community Builders Inc., a 
nationally recognized developer of affordable housing.  He earned a B.A. from Brown 
University and and M.B.A. from Harvard Business School.  Ted was a founding trustee 
and served as board chair from 2005 to 2008. 

Reynolds, Jill (treasurer) Associate Manager, Public Consulting Group. (Founding board member, treasurer).  Jill has 
served as the Deputy Education Advisor to the Governor, as Special Assistant to the 
Executive Office for Administration and Finance of the Commonwealth of 
Massachusetts, and as Internal Auditor for the Massachusetts Department of Revenue.  
She played a key role in drafting the landmark School Building Assistance Program 
reform legislation.  Jill is a Boston resident and was a founding board member at the 
original Brooke Charter School. 

Steadman, Kimberly  
(ex-officio) 

Co-Director, Edward W. Brooke Charter School.  (2009 – present)  B.A., Harvard College; 
J.D., Harvard Law School; M.Ed., Harvard Graduate School of Education.  Kimberly 
joined the Brooke staff in 2004, where she served as a lead teacher, math teacher, and 
professional development coordinator.  She then spent the next school year planning 
and founding the elementary school, which opened in August of 2006.  Prior to joining 
Brooke, she worked as a 5th grade teacher for the Chelsea Public Schools and as a 4th 
grade teacher in Washington, DC. Kimberly was a 1997 Teach for America corps 
member. 
 The board’s decision to seek authorization to replicate and expand came as a direct result of the success of the current 

program, which was developed and implemented by the school’s co-directors.  Therefore, the Board has selected 
those same successful Co-Directors to lead the network. Under this plan, Kimberly Steadman and Jon Clark will 
serve as Co-Directors of the network, accountable to the board of trustees for all areas of school performance at each 
school in the network.   
 
The planning and application process for new Brooke schools has been led by the school’s current co-directors, who 
have been seeking and incorporating board feedback since January.   
 
 

C. SCHOOL GOVERNANCE 
Board of Trustees 
As the governing body overseeing the network and each school within the network, the board performs the following 
core functions: 

 Appointing, managing, developing, and evaluating the network co-directors 

 Monitoring compliance with all relevant laws and regulations 

 Making key governance decisions regarding policies outlined in the school’s charter, including management 
structure, mission, grades served, and enrollment policies (among others) 

 Setting the annual budget and monitoring financial health 
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 Long-term financial and strategic planning 

 Monitoring board performance and ensuring new membership. 
As the Board expands the scope of its responsibilities to extend beyond one school, it will have the advantage of 
maintaining its current oversight structure – one that is familiar, efficient, and proven.   
 
One challenge for the Board will be transitioning from its role in overseeing co-directors of a school to overseeing co-
directors of a network of schools.  In so doing, the Board will need to learn to: 

1. Evaluate the academic success and organizational strength of multiple schools. 
2. Provide support to the Co-Directors as they expand into the new frontiers of leadership development, large 

scale teacher recruitment, facility acquisition and development, and multi-site operation management.  
3. Provide support and guidance to the Co-Directors in ensuring the consistency of quality across school sites. 

 
In managing the Co-Directors, the board will regularly evaluate the performance of all network schools, as well as the 
organizational viability of the network as a whole.  At quarterly meetings, the network Co-Directors will present on 
the academic success and organizational viability of each school in the network and of the network as a whole.  The 
Co-Directors will, present a performance “dashboard” for each school, which will include: 

 Student performance on MCAS, network-wide interim assessments, and internally-administered DRA-2 
tests in grades K-2 

 Quarterly financial reports showing projected vs. actual expenditures 

 Annual audits 

 Student recruitment and enrollment data, including the enrollment rates of targeted demographic sub-
groups 

 Student retention and attrition data 

 Staff recruitment and retention data 
Discussion and analysis of the dashboard will be accompanied by a narrative performance update at each school, 
presented by the network co-directors, with occasional visits from school-based principals.  The board will evaluate 
the extent to which each school has met performance targets.  In addition, board members will conduct “walk-
throughs” at each school in the network at least once during each calendar year. 
 
In the replication process, the board will have the advantage of continuing its management relationships with the 
current co-directors of the original Brooke School as they transition into the roles of Co-Directors of the network.  
While the responsibilities of the Co-Directors will necessarily change and expand, the Board will continue to conduct 
annual performance evaluations of the Co-Directors of the network, as they have over the course of the first 8 years 
of the original Brooke School.   
 
Board Membership and Officers 
Our current board is well-positioned to take on the task of network oversight.  The experience of the existing board 
in founding and governing the original Brooke school is an enormous asset in this regard.  Furthermore, the 
backgrounds of current board members in real estate (Bart Bussink, Scott Oran, and Jake Grossman), finance (Hilary 
Berkman, Jill Reynolds, and Ted Preston), education (Ted Preston and Jill Reynolds), executive management (Ted 
Preston, Scott Oran, and Hilary Berkman), and law (Kimberly Steadman), position the board well to provide support 
and expertise to the Co-Directors in the course of expansion.   
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The existing board by-laws at the original Brooke school call for a set of no more than 13 voting members, as well as 
two ex-officio trustees in the Co-Directors.  With 6 current voting members (and two more candidates in waiting 
pending full board approval) the school has space to further grow the board in key strategic areas. The board recently 
conducted a self-assessment and identified the areas of fundraising capacity, legal experience, and community 
representation as areas in which the board’s capacity can be further strengthened.  We have identified and are in the 
midst of the recruiting process with candidates that could further strengthen the board in each of these areas.  We 
believe this is essential as we grow into a network.  
 
The bylaws call for three board officers:  chair, treasurer, and clerk.  The Chair presides at all meetings of the 
Trustees, except as the Trustees may otherwise determine.  The Chair establishes the agenda for all meetings of the 
Board of Trustees in consultation with the Co-Directors and, as appropriate in the discretion of the Chair, other 
members of the Board of Trustees.  The board Chair is appointed at the annual meeting of the board each year in May 
and serves a 1-year term.  There is no term-limit placed on the board Chair position.  When a board Chair plans to 
step down, all efforts are made to provide notice to the rest of the board well in advance of the May meeting so that a 
new candidate for Chair can be identified by the board and trained by the current Chair. 
 
During its 8-year history, the board has reached out to a range of providers for both auditing and legal counsel.  For 
auditing, the school currently works with Alexander, Aronson, and Finning LLP (in the first several years of the 
school, we used Daniel Dennis LLP).  For legal services, we have working relationships with several firms for various 
fields:  Foley Hoag LLP (labor), Stoneman, Chandler, and Miller LLP (student discipline), Klein Honig LLP (real 
estate), Krokidas and Bluestein LLP (organization and governance).  We currently have one lawyer on the board, but 
are looking to expand the range of legal expertise at the board level. 
 
With 32 years of collective experience as Brooke trustees among them, the voting board members in our founding 
group will continue to employ the same oversight measures and processes that have built a strong organization to 
date.  Board business will continue to be conducted via four primary working committees: finance, development,  
governance, and facilities. The governance committee will continue coordinating the network expansion process, as it 
has done to date, as well as the board development process.  

 
Board Level Policy Development 
The board’s bylaws lay out the rules and procedures for governance, and have remained essentially constant for the 
first 8 years of the original Brooke school’s operation.  Included below is a sample section of bylaws is section 2.7, 
which outlines the board’s committee structure: 

 

2.7  Committees.  The Trustees shall appoint committees as they may determine necessary or advisable.  All committees shall be 
chaired by a Trustee.  The members of any committee may include Trustees and Advisory Board members who shall serve at the 
invitation of the Trustees.  Committees shall include: 
a) Governance Committee, which  focuses on the activities and procedures of the Board of Trustees to ensure its long-term 

effectiveness. 
b) Development Committee, which works with the Development Director, the Executive Director, and the school’s associate 

foundation, to coordinate board-level fundraising activities; oversees development and implementation of the fundraising plan; 
identifies and solicits funds from external sources of support, including grants, corporate donations, private donations, 
foundation support, and in-kind contributions. 
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c) Finance Committee, which is responsible for oversight of the school’s finances. The committee has the duty and responsibility to 
consider and make recommendations to the board on matters relating to the school’s finances, including the annual school 
budget, resolutions for fund transfers, contracts and facilities. 

d) Facilities Committee, which is responsible for oversight of the acquisition and renovation of the school’s permanent facility and 
managing the asset to maximize return to the school. 

 
Most of the work of the board is done by committee.  Committees meet and prepare full presentations to the entire 
board in order to help prepare the board to make important policy decisions.  For instance, the governance 
committee prepares and presents the board’s self-evaluation each year, along with any nominations of new members.  
The finance committee prepares and outlines the budget each year for the board’s approval, etc.   
 
The decision by the original Brooke board to seek to amend its original charter (which outlined a program for 
students in grades 5-12) to serve students in K-8 illustrates the nature of the board’s decision making process.  In this 
case, the governance committee was charged with investigating all of the school’s expansion options (to limit students 
served to grades 5-8, expand to grades 5-12, or expand to grades K-8).  In so doing, the committee undertook the 
following steps: 

1. Conducted visits of multiple area charter schools serving a wide range of grades 
2. Conducted interviews of existing charter leaders and trustees on the merits of various grade configurations 
3. Conducted a thorough survey of existing Brooke parents 
4. Conducted a thorough survey of existing Brooke teachers and parents 
5. Conducted a budgetary impact analysis 
6. Conducted an analysis of demand from the larger community 
7. Reported regularly to the full board on the progress of the committee’s activities 
8. Issued a full 80-page report and recommendation on school expansion  

As the process above highlights, the board generally seeks input and data from all school stakeholders when making 
important policy decisions.  In so doing, the board relies heavily on stakeholder surveys in order to gauge the 
complete nature of opinion, particularly across school staff and the parent community. 

 

Board Development and Growth 
From 2003 to 2005, the Brooke board engaged the Executive Service Corps (ESC) in a board consultation and 
development project, with funding made available from the Mifflin foundation.  As a direct outgrowth of that work, 
the board has done the following: 

 Developed and instituted an annual self-evaluation process to gain a better sense of strengths and weaknesses 
of the board as well as areas for improvement.  The evaluation includes a rating in 14 categories along with a 
section for narrative comments.  Each year, self-evaluations are distributed, collected, synthesized and 
presented to the rest of the board by the governance committee.   

 Established a strong work committee system for allocating and conducting the work of the board. 

 Established a procedure for recruiting and inducting new board members. 
 

In recruiting and selecting new board members, the board follows the following process guidelines: 
      Identification and vetting 

1. Potential applicants identified 
2. Applicant learns more about the school through tour and meeting with Co-Directors 
3. Co-Directors recommend applicant to the Governance Committee for further consideration 
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      Application process 
4. If invited to apply by Governance Committee, applicant submits a 1-page letter of interest 
5. Applicant meets with Co-Directors and 1-2 board members at school and with 2-3 additional board members 

off-site 
6. Applicant attends a Board meeting 

      Decision and orientation 
7. Current board member nominates applicant for decision by full board 
8. Applicant goes through orientation process 

Once approved by the full board, new trustees are asked to select at least one working committee to belong to and 
are given a board orientation “package”, outlining the board’s by-laws, the responsibilities of the board (and non-
profit boards in general), board meeting procedures, the school’s accountability plan, the board’s annual agenda, and 
a set of promotional and descriptive materials outlining the school’s mission and program. 
 
Co-Director Evaluation 
In the Fall of each year, following the public release of the school’s MCAS data, the board will conduct an evaluation 
of the Co-Directors, as it has with the Co-Directors of the original Brooke school.  In so doing, the governance 
committee will collect and prepare the following for the full board: 

 A self-evaluation completed by each of the school’s Co-Directors 

 A full report on academic achievement (in each school in the network) 

 An annual report for each school, including summary findings of where each school in the network stands 
relative to its accountability goals 

 Results of the annual audit 

 Any other reports or documentation from the DESE within the last year 
 

With these in hand, at its Fall meeting, the board will conduct an executive session to outline the findings of the 
evaluation for each Co-Director, including a decision on whether to continue the employment of each co-director for 
another year.   The governance committee will then be charged with drafting a narrative evaluation to distribute first 
to the board, and then to the Co-Directors themselves by the next board meeting. 
 

The governance committee will also charged with making a recommendation to the full board on compensation for 
the Co-Directors.  In so doing, the committee will study the results of the annual salary survey conducted by the 
Massachusetts Charter Public School Association (MCPSA), historic leadership salaries at the original Brooke school, 
as well as the network’s bonus rubric/process for the Co-Director positions. 
 
D.  MANAGEMENT 
Network Staff 
In determining the structure of the staffing model for the network, the founding group sought to create a structure 
with clear accountability, clear division of responsibilities, and one that capitalizes on the expertise of the co-directors 
of the original Brooke school.  Under that structure, the Board of Trustees appoints two Co-Directors of the 
network:  one to manage operations and one to manage academic affairs.   The Co-Directors of the network will also 
officially serve as the Co-Directors of each school (although each school will in turn be led by one principal, whose 
role is described further in the following section.) 
 

The current Co-Directors will be supported by other network staff, including a Chief Operating Officer and a 
Director of External Affairs (both already hired at the original Brooke school, effective July 1, 2010).  The Co-
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Directors are accountable for appointing, developing, and managing Principals of each of the K-8 schools and for 
ensuring the success of each school in the network.    
 

As the managing body responsible for operational success of the network as a whole, as well as for the success of each 
school within the network, network staff carry out the following responsibilities: 
Responsibility Network staff responsible 
Ensuring the academic success of each network school Co-Dir. for Acad., Principals 
Ensuring the organizational viability of each network school 
 

Co-Dir. for Ops., COO, 
Directors of Operations 

Ensuring compliance of all network schools with all relevant laws and regulations COO 
Fundraising and development Dir. Ext. Affairs 

Co-Dir. for Ops 
Public relations and marketing Dir. Ext. Affairs 
Facility acquisition and development COO , Director of Facilities 
First-tier staff recruitment Director of Talent 
Network-based hiring and firing (including school-based principals) Co-Dir. for Acad , 

Co-Dir. for Ops, COO 
School leader identification, development, and evaluation Co-Dir. for Acad 
Operational leader identification and development Co-Dir. for Ops 
Setting employee compensation policies and ensuring consistent compliance Co-Dir. for Ops, COO 
Professional development for network staff and school-based operational leaders 
and deans of students 

Co-Dir. for Ops 

Identifying opportunities to maximize efficiency through network-wide service 
provision and procurement 

COO 

Professional development for school-based principals Co-Dir. for Acad 
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The original Brooke school in Roslindale will “host” the operations of network staff, incurring expenses directly, and 
then billing each network school on a proportional per-pupil basis.   Network expenses will be tracked, accounted, 
and booked by network staff and will be charged monthly to each network school.    
 
School-Based Staff 
The Co-Directors of the network will also serve as the official school Co-Directors at Brooke 4, as well as at each 
network school.  As such, the official school leaders at each school will report directly to the board of trustees.  Each 
school will have one K-8 Principal (reporting directly to the Co-Director for Academic Affairs) who is accountable 
for the academic success of that school.  The Principal will have an Operational Leader reporting to him/her; the 
Operational Leader is responsible for managing all non-academic affairs in the school, thereby freeing the principal to 
be a true instructional leader.  Each Principal also has an Assistant Principal to help ensure that the Principal can 
adequately manage the academic staff (primarily teachers). 
 

Co-Director for Network 
(Operations) 

Co-Director of Network 
(Academics) 

Operational Leader 

Principal (K-8) 

Dean of Students 

Office Staff 

Nurse 

Cleaning Service 

Teachers in selected 
departments and 

grade levels 

Assistant Principal 

Teachers in selected 
departments and 

grade levels 

Board of Trustees Board of Trustees 

Co-Director for Network 
(Operations) 

Co-Director of Network 
(Academics) 

Operational Leader 

Principal (K-8) 

Dean of Students 

Office Staff 

Nurse 

Cleaning Service 

Teachers in selected 
departments and 

grade levels 

Assistant Principal 

Teachers in selected 
departments and 

grade levels 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
School-based administrators carry out the following responsibilities: 
Responsibility Network staff responsible 
Ensuring the academic success of the school Principal 
Hiring and firing of instructional staff and operational leader Principal 
School-based budgeting, within the parameters of compensation policy (not staffing 
policy), network-based services and purchasing, facility constraints, and minimum 
reserve requirements. 

Principal 

All decision-making relative to curriculum and instruction, within the parameters 
of network academic standards, network interim test administration, and 
accountability to the network for academic performance. 

Principal 

Second-tier hiring of instructional staff and operational leader Principal 
Professional development for all instructional staff Principal 
Ensuring the organizational viability of the school Operational leader 
Ensuring compliance of the school with all relevant laws and regulations Operational leader & COO 
Hiring and firing of operations staff Operational leader 
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Responsibility Network staff responsible 
Facility upkeep and appearance Operational leader 
Second-tier hiring of operations staff Operational leader 
Professional development for operations staff Operational leader & COO 
All other school-based operations Operational leader 
 
Principal:  Roles and Responsibilities 
Brooke 4 will have one principal, reporting to the Co-Director for Academics.  The principal will be accountable for 
the overall success of the school, and all school-based staff will either report directly to the principal, or to another 
administrator who reports directly to the principal.  Despite their status as Co-Directors of the Network and the 
School, the Co-Directors will not have any direct reports at the school level (other than the principal).  We have 
designed our organizational structure in this way in order to ensure that the principal will have complete authority at 
the school level and the unchallenged ability to choose and/or replace all school-based staff.    
 

The Co-Directors, Network staff, and other school-based staff will provide extensive support to the principal in order 
to ensure that the principal can focus almost exclusively on instruction.   That support will take the following forms 
(more detail on each in the sections that follow): 

Who What 
Network Co-Director 
for Academics 

Train, support, and develop the Principal, including providing direct and regular 
performance feedback. 

Network Co-Director 
for Operations 

Train, support, and develop the Operational Leader and Dean of Students at each school, 
and train the Principal in managing and evaluating the Operational Leader. 

Network Chief 
Operating Officer 

Train all school-based staff in important compliance measures, ensuring compliance directly, 
through action, wherever possible and appropriate and coordinate multi-school 
procurement and service provision (in selected areas only) 

Network Director of 
External Affairs 

Manage all fundraising, publicity, and other development work. 

Network Program 
Staff 

Provide all financial coordination, reporting, etc., with school-based staff conducting only 
minimal site-based recording and reporting and coordinate all state reporting 

Network Director of 
Technology 

Coordinate all technology maintenance and development 

Network Director of 
Talent 

Network staff will coordinate all student recruitment and all first-tier teacher recruitment 
(candidate recruitment and initial screens) 

Network Director of 
Student Support 

Network staff will coordinate all related-service providers, all necessary staff training and 
other compliance measures for special education and teachers of Limited-English-Proficient 
students.   

Operations Leader 
(school-based) 

The school-based Operational Leader will serve as the point person and will be accountable 
for non-academic program elements, including:  all building issues, transportation, food 
service, health issues, student discipline, parental involvement and communication, the 
after-school program, and neighborhood relationships. 

 
With this level of support behind him/her, the school principal will be able to focus nearly all of his/her time as the 
true instructional leader of the school, overseeing all instruction and curriculum matters at the school level, including 
carrying out all of the following responsibilities 

 Supervising and evaluating teachers 

 Observing teachers weekly (more frequently for some) and providing in person feedback 

 Coordinating professional development 
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 Monitoring and providing input on scope and sequence, unit plans, and lesson plans 

 Conducting data meetings on the basis of interim test results 

 Adjusting the structure of the instructional program as needed  
 
We have not yet selected the principal for Brooke 4, but we have several potential candidates at the original Brooke 
school.  The Co-Directors will select one of those candidates by the end of 2011-12 school year, who will then serve 
as an instructional fellow in the 2012-13 school year at an existing Brooke school.  We will select our instructional 
leaders based on instructional knowledge, depth of experience, record of academic achievement, and demonstrated 
leadership qualities.   
 
Instructional Leadership Recruitment and Development 
In order to further support the Principal in the instructional leadership process and to reduce the number of direct 
reports to the Principal, the Principal will also have one Assistant Principal, reporting directly to the Principal, who 
will be responsible for directly supervising, evaluating, and developing a segment of the teaching staff, under the 
Principal’s oversight.  Whether that segment of the staff is delineated by grade level (i.e. teachers in grades 6-8) or by 
subject area (all math and science teachers) is a decision the Principal will make.   
 

Assistant Principals will also be part of a pipeline of instructional leaders who could potentially assume the role of 
Principal.  To further develop potential instructional leaders, the school will also run a highly selective Instructional 
Leader Fellowship.  This fellowship role includes a carrying a full teaching load, helping coordinate and lead 
professional development, and observing teachers with the instructional leader and discussing the feedback that the 
instructional leader can and should provide to the teachers observed. 
 
Principal Supervision, Evaluation, Support, and Development 
The Principal at each school will report directly to the Co-Director for Academics, who will in turn be responsible 
for evaluating, supporting, and developing the Principal.  The Co-Director will observe classes, walk hallways, and 
frequently attend professional development sessions, data meetings, and post-observation meetings in order to 
provide targeted feedback to Principals.   
 

Student achievement, in absolute terms and in value added terms will be the ultimate measure of the success of 
Principals.  The Co-Director will also regularly evaluate Principals on the basis of the Brooke Standards for 
Instructional Leadership and the accompanying rubric (included as Appendix 5).  The Co-Director, along with the 
Principal, will conduct baseline assessments of the Principal’s strengths and weaknesses according to the standards, 
set goals in target areas, and constantly assess and reflect on the extent to which Principals are improving in each area.   
 

The Co-Director will conduct bimonthly professional development sessions with instructional leaders from all 
Brooke schools in order to provide principals with organized opportunities to develop their skills and to collaborate 
with their colleagues.  The content of those sessions will be based on the greatest areas of need identified in the 
evaluations and self-evaluations of principals relative to the Instructional Leadership Standards. 
 

Operational Leader Identification, Evaluation, Supervision, and Development 
Operational leaders will report directly to the Principal at each school, who will also evaluate Operational Leaders 
twice each year according to the Brooke Operational Leadership Standards.  It will be the responsibility of the Co-
Director for Operations to train and develop operational leaders, including pre-service and in-service training. 
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The Co-Director will conduct bimonthly professional development sessions with operational leaders from all Brooke 
schools in order to provide operational leaders with organized opportunities to develop their skills and to collaborate 
with their colleagues.  The content of those sessions will be based on the greatest areas of need identified in the 
evaluations and self-evaluations of principals relative to the Operational Leadership Standards. 
 
Within each school, the Operational Leader will also conduct regular professional development sessions with the 
school-based operational team (professional development for the operations leader and dean of students is 
coordinated by network staff). 
 
Staffing Plan 
The chart below outlines the plan for staff growth over the first 5 years of the Brooke 4 charter.  Network staff, 
although shared across schools in the network, are delineated as well in order to provide an accurate sense of the 
manpower committed to Brooke 4.  For network staff, the “F.T.E. equivalent at Brooke 4” is calculated by 
multiplying the total number of network staff committed to Brooke 4 by the proportional enrollment in Brooke 4 
(relative to total network enrollment). 

Network Staff Year 1 Year 2 Year 3 Year 4 Year 5 
Co-Dir. For Academics 1 1 1 1 1 
Co-Dir. For Operations 1 1 1 1 1 
Chief Operating Officer 1 1 1 1 1 
External Affairs Staff 2 2 2 2 2 
Controller & Other Finance Staff 2 2 2 2 2 
Technology Staff 2 2 2 2 2 
Program Staff 2 2 2 2 2 
Director of Student Support 1 1 1 1 1 
Related Service Providers  5 5 5 5 5 
Talent Acquisition 2 2 2 2 2 
Director of Facilities 1 1 1 1 1 
Director of ELL 1 1 1 1 1 
Executive Asst. 1 1 1 1 1 
Total Network Staff 22 22 22 22 22 
F.T.E. at Brooke 4 2.9 3.8 4.7 5.5 5.5 
School-Based Instructional Staff Year 1 Year 2 Year 3 Year 4 Year 5 
Principal 1 1 1 1 1 
Assistant Principal 0 1 1 1 1 
Kinder Teachers 4 4 4 4 4 
1st Grade Teachers 4 4 4 4 4 
2nd Grade Teachers 0 4 4 4 4 
3rd Grade Teachers 0 0 3 3 3 
4th Grade Teachers 0 0 0 3 3 
5th Grade Teachers 4 4 4 4 4 
6th Grade Teachers 0 4 4 4 4 
7th Grade Teachers 0 0 4 4 4 
8th Grade Teachers 0 0 0 4 4 
Associate Teachers 3 4 6 7 7 
Co-Curricular Teachers 2 3 4 4 4 
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School-Based Instructional Staff Year 1 Year 2 Year 3 Year 4 Year 5 
Sp. Ed. Teachers 1 1 2 2 2 
Total Instructional Staff 19 30 41 49 49 
School Based Operational Staff Year 1 Year 2 Year 3 Year 4 Year 5 
Operational Leader 1 1 1 1 1 
Dean of Students 1 1 1 1 1 
Office Manager 1 1 1 1 1 
Nurse 0.5 0.5 0.5 0.5 0.5 
Custodian 0 0 1 1 1 
Secretary 0 0 1 1 1 
High School Placement Staff 0 0 0 1 1 
Graduate Services Staff 0 0 0 0 1 
Total Operational Staff 3.5 3.5 5.5 6.5 7.5 
Total School-Based Staff 22.5 33.5 46.5 55.5 56.5 
Total Staff (including Network 25.4 37.3 51.2 61.0 62.0 

 
Instructional Staff Recruitment  
Careful teacher recruitment is essential for great teaching.  Network staff will be responsible for conducting first-tier 
staff recruitment activities:  advertising, recruiting events, resume collection, and first round interview screens.  
Candidates will then be passed on to network schools for site-based interviews and the remainder of the candidate 
selection process.   Initially, staff recruitment activities will be coordinated at the network level by the Chief 
Operating Officer and Program Manager.  As the number of schools in the network grows, we will hire a full-time 
Director of Talent to conduct staff recruitment. 
 
In identifying strong candidates, Brooke looks for the following: 

 Minimum 2 years of previous teaching experience, preferably in an urban setting 

 Commitment to closing the achievement gap 

 Evidence of intelligence and personal academic achievement 

 A commitment to improvement and to actively seeking out constructive feedback and collaboration 

 A strong internal locus of control 
 
Associate Teachers 
In order to expand the pool of potential candidates and to develop promising young talent, each school will employ a 
young teacher development program.  We currently have an associate teacher program at the original Brooke school 
that serves this purpose.  Under this program, teachers with little or no formal teaching experience are hired to serve 
as grade level associate teachers, assisting the grade level team as needed, but most importantly, participating as a full 
member of that team in all co-planning and professional development activities.   In order to further develop their 
skills and to collect targeted feedback, associate teachers are assigned an experienced mentor teacher to meet 
regularly with him/her, observe him/her and provide targeted feedback and evaluation according to the school’s 
Standards of Excellent Teaching.  During the course of the year, associate teachers who demonstrate adequate 
progress are given the opportunity to teach a regular daily segment of the curriculum in a particular classroom (i.e. 
vocabulary), and are also given the opportunity later in the year to lead a classroom from start to finish for a week at a 
time in grade level classes.  In addition, associate teacher responsibilities include working with small groups of 
students, substitute teaching as needed, and supervising arrival, dismissal, lunch, and recess as needed.  Associate 
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teacher candidates have a strong record of success at Brooke, where 67% of associate teachers have been offered full 
teacher responsibilities following their associate years. 
 
While Brooke Network principals are not required to reproduce this exact program, they are responsible for creating 
a development program for inexperienced teachers that provides intensive and prolonged mentorship, reliable 
feedback, intense supervision, and gradual increase in teaching responsibilities.   
 
Staff Retention, Development, and Professional Advancement 
Historical staff retention at Brooke has averaged 85%-90% annually (among teachers offered contracts for the 
following year).  Brooke teachers work extremely hard, but retention has been high because of the school conditions 
that allow teachers to be successful and to improve their craft.  The 2009-10 year-end staff survey results posted 
below reflect this staff positivity: 

  
Strongly 

Agree 
Somewhat 

Agree 
Somewhat 

Disagree 
Strongly 
Disagree 

I have access to the resources I need to be effective in my job. 94% 6% 0% 0% 

Working here has made me a better teacher. 100% 0% 0% 0% 

I can see myself teaching at Brooke for several more years 41% 47% 12% 0% 
See the Curriculum and Instruction section for a detailed description of professional development at Brooke and for a typical teacher 
work-day.  
 
Instructional Staff  - Professional Advancement 
As we grow into a network, Brooke will provide clear career paths for instructional staff.  The table below lays out 
the career tracks available to Brooke teachers and the requirements for successfully pursuing each path. 

 

 Job Description: Skills Required: How to Get There: 
Master 
Teacher 

Full teaching load, plus: 
 mentoring new teachers or 

associate teacher.   
 Professional development 

leadership – leading grade 
level or learning team 
meetings, conducting new 
teacher orientation, and 
collaborating with 
principals to set PD goals. 

 Participate in interview 
panels 

Instructional excellence. 
An ability to work well with 
other adults. 

 Excellent achievement 
results for at least three years 

 Proficiency in all teaching 
standards and exemplary 
ratings in all collaboration 
standards 

Instructional 
Leader 
(principal) 

Work a minimum of 12 hours 
a day at school and some time 
on weekends.  Year round 
position. 
Take full responsibility for 
academic achievement, 
building operations, finances of 
school, and school culture.   
Personally supervise all 

 Instructional excellence. 
 An ability to work well with 

other adults. 
 An ability to provide 

instructional feedback to 
teachers across a range of 
grade levels and subject 
areas. 
 An ability to balance time 

 Excellent achievement 
results 

 A range of teaching 
experience across a range of 
subjects and grade levels 

 Demonstrate a constructive 
approach to problem solving 
and initiative and a significant 
pattern of doing whatever 
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academic areas of the school by 
observing teachers; giving 
feedback; monitoring data; 
coordinating PD; hiring, 
evaluating, and firing teachers; 
teaching a minimum of 30 
minutes a day. 

and responsibilities and to 
make executive decisions 
in accordance with the 
mission of the school. 

 

the school needs. 
Maintain a positive attitude and 

a demonstrated belief in the 
school’s fundamental 
commitment to our children. 

Operations 
Leader 

Work a minimum of 11 hours 
a day at school and some 
weekends.  Year round 
position. 
 
Take full responsibility for all 
non-instructional aspects of 
school management 

 Attention to detail, time 
management skills, and 
fantastic organizational 
skills. 

 Thorough understanding 
of how operations impact 
and support academic 
achievement. 

 Ability to manage others. 
 Problem solving skills and 

initiative.   

 Teaching experience 
preferred but not required so 
long as the candidate can 
demonstrate an 
understanding how every 
operational detail supports 
instruction 

 A record of demonstrating 
the above listed skills in a 
variety of contexts 

Dean of 
Students 

Take full responsibility for 
establishing and maintaining 
consistent expectations for 
student behavior and for 
building a positive school 
culture. 

A demonstrated commitment 
to our code of conduct and a 
fundamental belief in our 
philosophy of behavior and 
school culture.  An ability to 
maintain consistency in the 
face of challenges. 

Teaching experience and a 
history of demonstrating the 
above skills.  Internal 
candidates must average 
exemplary on “Classroom 
Culture” standards. 

Director of 
Student 
Support 

Take full responsibility for 
assisting teachers in meeting 
the needs of their students and 
complying with state 
requirements for SpEd and 
ELL. 

An unwavering belief in the 
ability of all our students to 
meet academic expectations.  
Philosophical alignment with 
our beliefs about how to best 
support student achievement. 

Gain certification in ELL and 
Special Education, and 
significant teaching experience.  
A demonstrated ability to 
improve the performance of 
struggling students.  A 
demonstrated record of 
philosophical alignment.  
Internal candidates must 
average exemplary on 
“Ensuring Success for all 
Students” standards.    

 
Instructional Staff  - Compensation 
Historically, teacher salaries at Brooke have averaged less than those at Boston Public Schools (BPS) for 
commensurate years of experience.   Teachers have come to Brooke and stayed for reasons beyond the 
competitiveness of compensation.  However, while average base salaries have been lower than those at BPS, annual 
raises have exceeded those at BPS, ranging from 5% to 10% for the last 3 years.  We are currently developing a 
program for performance-based raises, based on the average student achievement records of teachers over the 
previous 3 years (based on growth data). 
 
The school’s commitment to excellent teaching is reflected in the school’s performance-based bonus program.  With 
the help of a federal Teacher Incentive Fund grant, Brooke has offered performance-based bonuses to instructional 
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staff of up to $10,000 each year.  (As a condition of the grant, the school has had to demonstrate that we can sustain 
the program without grant assistance, under increasingly powerful economies of scale, as the school’s enrollment has 
steadily grown).We do not believe, nor have we seen any evidence in research, that the day-to-day behavior of 
teachers is influenced by performance pay incentives.  However, we do believe that our performance based bonus 
system communicates the value that we place on excellence in teaching.   
 

E.  FACTILITIES AND STUDENT TRANSPORTATION  
Facility Acquisition – Short Term 
Our school growth plan lays out a relatively fast growth timeline for a K-8 school, allowing us to grow to full size in 
just 4 years.  That plan was created in large part in order to ensure that the school will be able to quickly achieve 
economies of scale.  The facility needs of the school will change in year 3, when we will reach 80% of total 
enrollment.  Therefore, our plan is to secure a smaller short-term facility for years 1 and 2 that will not require long-
term financing (preferably not short-time financing either).  By the beginning of year 3, we plan to be ready and able 
to move into a long-term facility that can house the school at full enrollment. 
 
Our Chief Operating Officer is currently leading our short-term and long-term facility search, with the help of the 
real estate company Colliers Meredith and Grew.  They have narrowed the search for a short-term facility to two 
finalists.  The table below outlines the criteria for a short term facility against our two most promising sites.   These 
sites are the same sites that have been identified for “Brooke 2”.  Our plan is to secure a 4-year-lease for a short-term 
facility space, so that this space can serve as the “incubator” facility for Brooke 2 and for Brooke 4 during their first 2 
years of growth, respectively. 
 Site 1 (Our Lady of Lordes School 

Building, Jamaica Plain) 
Site 2 (7 Elkins St., South Boston, 
former home to Boston Collegiate 
Charter School and Uphams 
Corner Charter School) 

Located in or next to a neighborhood 
serving a high proportion of low-income 
and minority families 

Yes Located in a non-residential 
section, low minority population. 

Former school building or relatively 
easy conversion to school functionality 

Yes Yes 

Current allowable use includes as a 
school , or easy projected approval 

Yes Yes 

Annual rent in the neighborhood of 10% 
of annual tuition revenue 

Yes Projected closer to 13% 

Accessibility for physically challenged Not currently fully accessible Yes 
Recreation space located within or 
nearby the facility 

Yes – within and nearby Nearby 

Can it house the school in year 2 (270 
students, approximately 20 classrooms)? 

Yes Yes 

Parking availability Yes Limited 
 
Facility Acquisition – Long Term:  By year 3, enrollment will reach 80% of full enrollment, and we will likely 
have outgrown our facility for years 1 and 2.  Colliers Meredith and Grew is assisting in our search for a long-term 
facility that could serve our needs at full enrollment.  For financing, we are being assisted by Dwight Berg, who 
orchestrated the financing of the acquisition of the original Brooke School, utilizing New Markets Tax Credits 
(NMTC’s) as well as Qualified Zone Academy Bonds (QZAB’s).  Our Director of External Affairs is in the process of 
launching a million dollar campaign in order to help Brooke 4 secure a facility at a reasonable rate. 
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Transportation: We intend to use Boston Public Schools transportation services, so families will be eligible for 
school bus transportation according to BPS guidelines. 
 
Accessibility: Students who are physically challenged will be provided transportation access according to the Boston 
Public Schools eligibility rules.  Students, staff, parents, and the general public who are physically challenged will 
have access to the school facility in accordance with state and federal law.   One short-term facility option is already 
fully handicapped accessible.  A second is a former school by use, but will require upgrades to ensure that physically 
challenged students have equal access to all school programs throughout the facility. 
 
F. SCHOOL FINANCE 
Fiscal Management 
The fiscal planning, management, and ongoing stewardship of Brooke 4 [and the Brooke Network] will be led 
primarily by the network’s Controller (to be hired) in close partnership with the Co-Director for Operations, the 
COO, and school-based leadership. Reporting to the COO, the Controller will support school leaders in the annual 
budgeting process; prepare and present expense, revenue, assets, and cash flow reports and analyses to school 
leaders, network leadership, and board of trustees; coordinate and oversee organizational audits and preparation of 
federal and state filings; and manage the development and ongoing reporting needs of funding grants. The Controller 
will also be responsible for supporting school and network long-term planning as it relates to budgeting and 
modeling. 
 
The position was posted widely in October 2010 for an anticipated start date in January 2011; therefore the Brooke’s 
Controller will participate in FY12 financial planning and have adequate orientation to prepare for network growth. 
The successful candidate will have a Bachelor’s degree or equivalent in an accounting-related field with several years 
work of relevant experience (MBA degree or CPA certification preferred), ideally in public finance management 
and/or grants administration. Similarly important, a successful candidate will have a strong commitment to customer 
relations, and the ability to thrive in a growing and fast-paced environment. If the Controller does not have MCPPO 
certification, s/he will participate in public procurement training. 
 
Financial Controls 
The Board of Trustees meets throughout the year to approve the annual budget and to review quarterly budget-to-
actual financial statements, year-end budget-to-actual variances, and annual audited statements. In addition, the 
finance committee discusses discrete internal controls and policies, finance staffing, cash management, and ways to 
improve ongoing financial performance monitoring by the board and other stakeholders. The board’s treasurer, who 
is a member of the finance committee, also assists with day-to-day oversight by regularly reviewing credit card 
statements and providing a dual signature on all checks over $5,000.00, per school fiscal policies. 
 
The Board of Trustees, members of the finance committee, and the finance staff utilize the school’s accounting 
policies and procedures manual as a basis for their fiscal governance and ongoing oversight.  The accounting policies 
and procedures manual is reviewed and updated each year to reflect state or federal requirements, such as FASB 
Accounting Standards, AICPA Statement of Auditing Standards, the DESE charter school audit guide, and accounting 
best practices. 
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Beginning with a commitment to precision budgeting, the Controller and COO will work with the school leader to 
track finances and maintain necessary cash flow on an ongoing basis. Annual budgets will include monthly revenue 
and expense benchmarks based on federal and state financial schedules, historical trends from the original Brooke 
school and the network’s development plan. The Controller will prepare monthly financial statements for school 
leaders, including reconciliations, a fiscal analysis, and updates to future revenue and expense schedules. To-date, the 
original Brooke School has maintained a very successful record of cash flow management. 
 
Network Finances 
Schools within the Brooke Network will benefit from a balance of centralized financial management and support and 
school-driven budgeting and resource allocation.  Each year, principals draft their respective budget with the 
guidance of the Network Co-Director for Operations, the Controller, and the COO.  School-level financial planning 
decisions will be bound by network-wide parameters on compensation, procurement, facilities, and minimum 
reserve requirements.  Network leadership and the board of trustees will approve all school budgets.  
 
The central office will manage accounts payable, accounts receivable, payroll, benefits administration, and cash 
management for each school.  The Controller will prepare regular financial statements for school leaders and network 
leadership, and school-based operational leadership will collect and track school-based cash and receipts, approve 
expenses, and manage the budget. School leaders will benefit from network budgeting templates, shared fiscal 
policies, vendor bundling, and collective professional development and support (e.g., monthly finance conference 
calls). Each year, network-wide guidelines and resources will be jointly evaluated by school-based operational leaders 
and network staff. 
 
Operating Budget and Narrative 
The founding group has developed an approach to budgeting at the original Brooke school that rests on a few simple 
principles.   
On the revenue side: 

 Make conservative assumptions regarding state tuition revenue 

 Be minimally dependent on fundraising, both for practical reasons (don’t depend on a variable 
resource) and for reasons of scalability (demonstrate that our model can succeed on the same per pupil 
public dollars as district schools). 

On the expenditure side: 

 Because personnel and facility combined represent approximately 85% of expenditures, do 
whatever we can to minimize facility expenditures and to allocate personnel expenditures in a way that will 
maximize student achievement. 

 
Major Revenue Assumptions 
Tuition Forecasts – We have made fiscally conservative assumptions about tuition and tuition growth.  For our 
baseline tuition number (FY12), we’ve used 98% of the FY11 projected tuition from the original Brooke school, 
which amounts to $12,344 per student.  For subsequent years, we have projected average annual tuition growth no 
greater than inflation (both currently assumed at 3%) 
Fundraising – Despite the fact that Brooke 4 will be in start-up mode, we have projected ourselves to be only 
minimally dependent on fundraising, with $200,000 of start-up funds raised from private institutions, another 
$150,000 in year 1, and just $100,000 every year thereafter. 
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CSP start-up grants - We have projected total CSP start-up grants of $250,000 (equivalent to $125,000 per year in 
years 1 and 2).   Should CSP not be fully funded in FY14 and FY15, or if for whatever reason our estimates are 
inflated, we will seek to raise the difference privately.  If the need arises, in order to avoid short-term financing 
expenses, we will transfer funds from the original Brooke to Brooke 4 (subject to DESE guidance and approval). 
Entitlements – We have assumed that we will collect $1,024 per student in Federal entitlement grants, which 
represents 98% of the current per pupil entitlement grant revenues at the original Brooke school (the Brooke per 
pupil baseline we used for those calculations did NOT include ARRA funds). 
 
Major Expenditure Assumptions 
Personnel - Because personnel expenditures represent such a large share of the budget, we are fiscally conservative 
with personnel-related assumptions, including all of the following: 

 We estimate average teacher salary at $53,000 in year 1, which is equivalent to the average 
salary at the original Brooke school (we anticipate actual average salaries will be somewhat lower at Brooke 
4, due to the fact that the original Brooke school has many veteran teachers with several years of experience 
at the school). 

 We further add on an additional average non-contractual bonus of $3,000 per teacher.  This is 
just slightly lower than the average non-contractual bonus paid to staff at the original Brooke school in FY11 
($3,800 per teacher) despite the fact that bonuses are non-contractual, and despite the fact that the original 
Brooke school received a 5-year grant of over $1 million from the federal Teacher Incentive Fund (TIF) 
program, which is revenue we are NOT budgeting for at Brooke 4. 

 We assume average annual salary increases of 4% for all staff 

 We assume a special education population of approximately 15% of the total student body, 
which is higher than the current proportion at the original Brooke. 
 

Facility – We assume that we will lease a temporary facility of approximately 20,000 square feet, at an annual rate of 
$14.00 per square foot in years one and two (including utilities but not upkeep expenses such as trash and snow 
removal).  We assume paying the cost of this temporary facility at full size, despite the fact that overall enrollment 
will be considerably lower in year 1.We assume further that we will move to a permanent facility at the beginning of 
year 3 of approximately 45,000 square feet at $10 per foot, but not including utility or upkeep expenses.  Securing a 
permanent facility will depend heavily on our ability to launch a strong capital campaign (as we did to secure the 
permanent facility for Brooke 1) as well as securing favorable long-term financing terms. 
 
Other Key Assumptions – Most other spending assumptions in the budget reflect either a per-pupil calculation (e.g., 
school lunch) per-employee calculation (e.g., fringe benefits) or per-square-foot calculation (i.e. cleaning service) 
based on figures from the original Brooke school.  In some cases, where expenditures have been variable or non-
existent, we have chosen a less precise number (e.g., Professional Development/Administrative/Board).   
 
Inflation – In the case of most expenditure items that are goods, we project annual price inflation to be 3%. 
In some cases, for service-based industries like health-care, we assume larger annual price increases (8% in the case of 
fringe benefits) 
 
Network Expenditures – We have added a separate worksheet in the budget to reflect 5-year projections for 
expenditures that span the proposed network of schools.  We have adopted a format similar to the one for school-
based expenditures at Brooke-2, so that we could easily show and categorize network administrative expenditures 
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(line 28) and network instructional expenditures (line 43).   The total expenditures for Brooke 4 for lines 28 and 43 
are calculated by multiplying total network expenditures in each of these areas by the proportional enrollment at 
Brooke 4 for that year (as a share of total network enrollment). 
 
Network Revenues – Network revenues (on the network budget tab) consist only of contributions from network 
schools.  For the time being, we have shown fundraising and grants as revenues at the school-level only, despite the 
fact that we anticipate that fundraising will be carried out at the network level. 
 
Balance Sheet  - Despite the conservative assumptions made throughout the budget, we project a surplus for each year 
of operation at Brooke 4 for years 1-5.  At the original Brooke school, similar budgeting assumptions have frequently 
led to greater than anticipated annual surpluses, which have been instrumental in our ability to build reserves to put 
toward securing a permanent facility. 
 
Projections for Short-term and Long-Term Financing – By building up reserves and raising private start-up funds, we 
hope to be able to avoid the need for short-term financing to cover operating expenditures.  Our big focus as a 
network will be on raising funds and securing financing for a permanent facility, which will necessitate long-term 
financing.  In doing so, we will depend heavily on the services of our financial consultant, Dwight Berg, who 
engineered the financing arrangements (and re-financing arrangements) at the original Brooke school. 
 
G.  ACTION PLAN   
The action plan below lays out the timeline of activities we will undertake to ensure that the school can open on 
schedule in August, 2013.  The first action item for Brooke 4 will be to apply to the commissioner, immediately upon 
being granted the charter, for a waiver of the regulation stipulating that the school must open within 19 months of 
being granted its charter.   We are applying for a charter with Brooke 4 now, despite the fact that it would open in 
2013, because it is essential to our ability to operate an efficient central office for our network that we have a 
minimum of 4 schools within the network.  However, we also think it is essential that we grow the network 
thoughtfully and responsibly, opening no more than one new school per year over the next 3 years. 
 
It is important to note that although the action plan begins on March 1, 2013 (as required and subsequent to DESE 
charter approval) the feasibility of this action plan depends heavily on activities initiated prior to March 1st, made 
possible by the existing operations at the original Brooke school, including: 

 Existing drafts of student and family handbooks, fiscal policies and procedures, board bylaws, 
enrollment policy, calendar, school schedule, staff handbook, professional development plans, DCAP, 
evaluation criteria, wellness plan, and Title I school-wide plan 

 Existing  relationships with auditor, insurance agent, food service providers, physician, and 
nurse 

 Existing expertise and training in areas of procurement, CORI checks, MTRS administration, 
Federal school lunch, entitlement grants, facility inspection and compliance, and other federal and state 
regulations. 

 Existing groundwork for student recruitment and enrollment (advertising and lottery 
registration for a potential Brooke 4 done simultaneously with efforts at existing Brooke schools). 

 
Governance Point Person Start Date End Date 

49 
 



 

Obtain a sufficient number of copies of the Administrative and 
Governance Guide for each board member and school leader(s). 

Co-Director (ops.) 3/1/2013 4/1/2013 

Submit Organizational Chart to the Charter School Office. Co-Director (ops.) 3/1/2013 4/1/2013 
Governance Point Person Start Date End Date 
Submit letter to CSO requesting approval of and resumes for 
any new trustee not included in the charter application. 

Co-Director (ops.) 3/1/2013 4/1/2013 

Submit an original fin. disclosure form (for prev. calendar year) 
for each proposed board trustee to CSO. 

Co-Director (ops.) 3/1/2013 4/1/2013 

Obtain board approval of bylaws and submit to CSO (including 
self-assessment using Guidance for C.S. Bylaws checklist). 

Co-Director (ops.) 3/1/2013 4/1/2013 

Enrollment Point Person Start Date End Date 
Prepare the Enrollment Policy and Application for Admission 
(including self-assessment using criteria for approval). 

Co-Director (ops.) 3/1/2012 4/1/2012 

Obtain board approval of Enrollment Policy& Enrollment App. Co-Director (ops.) 4/1/2012 4/30/2012 
Submit board-approved Enrollment Policy and an Application 
for Admission to the Charter School Office for ESE approval. 

Co-Director (ops.) 4/30/2012 8/1/2012 

Conduct the recruitment process for families. Co-Director (ops.) 11/1/2012 3/1/2013 

Enter applications, set database, prepare for lottery. Program Manager 3/1/2013 3/9/2013 

Conduct lottery Co-Director (ops.) 3/9/2013 3/9/2013 
Fill enrollment spots and file Pre-Enrollment Report, due in 
mid-March of the spring prior to opening. 

Program Manager 3/9/2013 Mid-March 

Conduct new family orientation and new student testing Program Manager 4/25/2013 5/31/2013 
Student Learning Time Point Person Start Date End Date 
Prepare school calendar and schedule and complete student 
learning time form cons. w/ 603 CMR 27.00 and charter app. 

Co-Director (aca.) 3/1/2013 4/1/2013 

Obtain board of trustee approval of school calendar, schedule, 
and student learning time form. 

Co-Director (aca.) 3/1/2013 4/1/2013 

Submit board-approved school calendar and sample student 
schedule to the Charter School Office for approval. 

Co-Director (aca.) 3/1/2013 4/1/2013 

Code of Conduct, Handbook, Recommended Policies Point Person Start Date End Date 
Finalize student & family handbook & code of conduct (checked 
against criteria for compliance with MGL. c. 71 § 37H, MGL c. 
71 § 37H½, MGL c. 71B § 3, and MGL c. 269 § 17-19). 

Co-Director (ops.) 3/1/2013 4/1/2013 

Obtain board of trustee approval of code of conduct. Co-Director (ops.) 3/1/2013 4/1/2013 
Submit board-approved code of conduct to the C.S.O. Co-Director (ops.) 3/1/2013 4/1/2013 
Facility and Building Safety Point Person Start Date End Date 
Submit official contact information for school (school leader, 
address, phone number, email, and website). 

Co-Director (ops.) 3/1/2013 4/1/2013 

Submit a copy of a signed lease or P&S to CSO COO 3/1/2013 4/1/2013 
Conduct an assessment of the programmatic accessibility of the 
school by using the ADA facilities checklist. 

COO 3/1/2013 4/1/2013 

Submit written assurance that the facility is programmatically 
accessible to physically handicapped individuals. 

COO 3/1/2013 4/1/2013 

Design and submit Multi-Hazard Evacuation Plan to CSO COO 3/1/2013 4/1/2013 
Contact Boston I.S.D. to arrange necessary inspections. COO 3/1/2013 4/1/2013 
Submit current Certificate of Occupancy to the CSO. COO 3/1/2013 4/1/2013 
Submit current Fire Inspection Certificate to the CSO COO 3/1/2013 4/1/2013 
Submit current Building Safety Inspection Cert. to the CSO. COO 3/1/2013 4/1/2013 
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Submit current Flammable Compounds and Liquids Certificate 
to the C.S.O., if applicable. 

COO 3/1/2013 4/1/2013 

Submit current Health Inspection to the CSO. COO 3/1/2013 4/1/2013 
Facility and Building Safety Point Person Start Date End Date 
Submit current Asbestos Inspection Report and Management 
Plan to the CSO. 

COO 3/1/2013 4/1/2013 

Submit current Lead Paint Assessment Report to the CSO COO 3/1/2013 4/1/2013 
Hiring and Personnel Point Person Start Date End Date 
Create a CORI Policy and obtain approval from board. COO 3/1/2013 4/1/2013 
Conduct CORI checks on all school staff and volunteers who 
come into “direct and unmonitored contact” with the students. 

COO 3/1/2013 4/1/2013 

Submit assurance to the CSO that CORI checks have been 
completed on all staff, contracted employees, and volunteers 
who come into “direct and unmonitored contact” with students. 

COO 3/1/2013 4/1/2013 

Recruit and hire teachers who are highly qualified and meet the 
teacher qualification requirements of the charter school statute. 

Co-Director (aca.) 3/1/2013 5/31/2013 

Prepare and submit a summary of each teacher’s qualifications  COO 3/1/2013 5/31/2013 
Prepare above summary for Special Education Instructional 
Staff. 

Dir. Stud. Support 3/1/2013 5/31/2013 

Recruit and hire qualified Special Education teachers and 
licensed related service providers. 

Co-Director (aca.) 
Dir. Stud. Support 

3/1/2013 5/31/2013 

Submit a signed Letter of Agreement between the qualified 
special education administrator (Director of Student Support) 
and the charter school to the Charter School Office for review. 

Co-Director (aca.) 3/1/2013 5/31/2013 

Finalize staff handbook. Co-Director (ops.) 3/1/2013 4/1/2013 
Performance Evaluations Point Person Start Date End Date 
Self-assess evaluation plans for all operations staff against the 
Recommended Elements. 

Co-Director (ops.) 3/1/2013 4/1/2013 

Self-assess evaluation plans for principal and teaching staff 
against the Recommended Elements. 

Co-Director (aca.) 3/1/2013 4/1/2013 

Submit all three sets of performance evaluation criteria and 
evaluation plans to the CSO for review. 

Co-Director (ops.) 3/1/2013 4/1/2013 

Professional Development Point Person Start Date End Date 

Self-assess PD plans for all staff using the criteria for approval. Co-Directors 3/1/2013 4/1/2013 

Submit professional development plans to the CSO. Co-Directors 3/1/2013 4/1/2013 

Conduct pre-service teacher training Principal 7/1/2013 7/31/2013 
District Curriculum Accommodation Plan (DCAP) Point Person Start Date End Date 

Design & self-assess the DCAP using the Recommended 
Elements of DCAP checklist and submit to CSO 

Co-Director (aca.) 
Dir. Stud. Support 

3/1/2013 5/31/2013 

Special Education Program Plan Point Person Start Date End Date 
Download the Special Education Program Plan.  Read all and 
complete school information throughout the document. 

Co-Director (aca.) 
Dir. Stud. Support 

3/1/2013 5/31/2013 

Ensure that the Dir. Student Support, Co-Director of Acad. and 
board chair have read, initialed, and signed Program Plan, and 
submit original with initials and signatures to CSO 

Co-Director (aca.)  3/1/2013 5/31/2013 

Grants, entitlement grants, and Title I School-wide 
Plan 

Point Person Start Date End Date 

Prepare entitlement appls. & submit school-wide plan to CSO. COO 3/1/2013 4/1/2013 
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Submit federal charter school start-up grant application COO 1/1/2013 5/31/2013 
Continue solicitation for capital campaign and start up funds Dir. Ext. Affairs Ongoing Ongoing 

Relationship with a physician and a registered nurse Point Person Start Date End Date 
Recruit physician to meet school health requirements and 
submit written documentation to the CSO (maintain copies). 

COO 3/1/2013 5/31/2013 

Recruit and hire a registered nurse (submit & maintain copies). COO 3/1/2013 5/31/2013 

School Health Plan and Medications Admin. Plan  Point Person Start Date End Date 

Create Health Plan & Med. Admin. Plan, submit to CSO. COO 3/1/2013 5/31/2013 

Transportation Services Plan  Point Person Start Date End Date 
Arrange transp. services to be provided to all eligible students. COO 3/1/2013 5/31/2013 
Self-assess the Transp. Services Plan and submit to CSO COO 3/1/2013 5/31/2013 
Nutrition Services Program Point Person Start Date End Date 
Request an application in writing from Nutrition, Health, and 
Safety to participate in the National School Lunch Program 

COO 3/1/2013 5/31/2013 

Submit written assurance of participation in the Natl. School 
Lunch Prog. & initial work with Nutr., Health, & Safety office. 

COO 3/1/2013 5/31/2013 

Identify and contract with a food service provider. COO 3/1/2013 5/31/2013 
Submit Nutrition Services Program plan to the CSO COO 3/1/2013 5/31/2013 
School Wellness Policy Point Person Start Date End Date 
Create & self-assess School Wellness Policy consistent with 
requirements of the Child Nutrition and WIC Act of 2004. 

Co-Director (ops.) 3/1/2013 5/31/2013 

Obtain board approval of the school’s School Wellness Policy. Co-Director (ops.) 3/1/2013 5/31/2013 

Submit the school’s School Wellness Policy to the CSO. Co-Director (ops.) 3/1/2013 5/31/2013 
Complaint Procedure Point Person Start Date End Date 
Design a Complaint Procedure consistent with the requirements 
of MGL c.71 § 89(jj) and 603 CMR 1.10 and self-assess. 

Co-Director (ops.) 3/1/2013 4/1/2013 

Obtain board of trustee approval of the Complaint Procedure. Co-Director (ops.) 3/1/2013 4/1/2013 
Submit the Complaint Procedure to the CSO Co-Director (ops.) 3/1/2013 4/1/2013 
Financial Organization Point Person Start Date End Date 
Obtain board approval of Fiscal Policies and Procedures manual 
and submit to CSO 

Co-Director (ops.) 3/1/2013 4/1/2013 

COO completes Mass. Cert. Public Purchasing Official 
Program. 

Co-Director (ops.) Done Done 

Budget and Cash Flow Point Person Start Date End Date 
Update budget for years 1-3 and obtain board approval COO 1/1/2013 1/31/2013 
Create detailed cash flow projection for years 1-3. COO 1/1/2013 1/31/2013 
Submit budget and cash flow projections to CSO COO 1/31/2013 2/28/2013 
Massachusetts Teachers’ Retirement System Point Person Start Date End Date 
Determine eligibility of each employee to participate in MTRS. COO 3/1/2013 5/31/2013 
Initiate cont. process with MTRS Employer Reporting Unit  COO 3/1/2013 5/31/2013 
Submit evidence of MTRS  to CSO (payroll summary statement) COO 3/1/2013 5/31/2013 
Audit and Insurance Point Person Start Date End Date 
Engage an independent auditor COO 3/1/2013 5/31/2013 
Secure insurance coverage and submit evidence to CSO COO 3/1/2013 5/31/2013 
 
IV.  HOW WILL THE SCHOOL DEMONSTRATE THAT IT IS FAITHFUL TO THE TERMS OF ITS 
CHARTER? 
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A.  PROCESS 
Subsequent to DESE approval of our charter application, but prior to the first day of school, we will conduct a review 
of the accountability plan for both the original Brooke and Brooke 4.  The Co-Directors will review the existing plan 
and make suggested changes to the Board.  The Board will then approve any changes to the accountability plan of the 
original Brooke school and incorporate the same changes into the draft of the accountability plan for Brooke 4.  The 
board will then submit the approved draft to the DESE for approval. 
 
The board will continue to analyze data relative to the accountability plan through regular “dashboard” updates at each 
meeting.  In addition, the board will review the school’s annual report each year, which will lay out the extent to 
which the school has met each goal of the accountability plan, and will use those results in turn to inform its annual 
evaluation of the Co-Directors. 
 
B.  ACCOUNTABILITY PLAN OBJECTIVES 
Below is the draft accountability plan for Brooke 4 (as well as for the original Brooke school). 

1. Is the school an academic success? 
Goal 1:  Brooke 4 students will make significant and measurable gains toward mathematical 
proficiency. 
 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 

improvement) and the proficient range (advanced + proficient only) on the MCAS mathematics exam will 
exceed the same figures for Boston Public Schools at each grade level for which it is administered and will 
rank among the top 5 non-exam public schools (including charter schools) in the City of Boston at each 
grade level for which it is administered. 

 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 
improvement) and the proficient range (advanced + proficient only) on the MCAS mathematics exam will 
exceed the Massachusetts State Average at each grade level for which it is administered. 

 Brooke 4 will make “Adequate Yearly Progress” as defined by the state of Massachusetts according to 
federal No-Child-Left-Behind legislation at all grade levels and in all categories and sub-categories related 
to mathematics. 

 
Goal 2:  Brooke 4 students will make significant and measurable gains toward reading proficiency. 
 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 

improvement) and the proficient range (advanced + proficient only) on the MCAS English Language Arts 
or Reading exam will exceed the same figures for Boston Public Schools at each grade level for which it is 
administered and will rank among the top 5 non-exam public schools (including charter schools) in the 
City of Boston at each grade level for which it is administered. 

 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 
improvement) and the proficient range (advanced + proficient only) on the MCAS English Language Arts 
or Reading exam will exceed the Massachusetts State Average at each grade level for which it is 
administered. 

 95% of students will read on or above grade level by the end of each elementary grade according to the 
DRA-21. 

                                                            
1 The Developmental Reading Assessment (DRA) is an authentic assessment that teachers conduct with individual students to determine their 
level of reading proficiency.  In this test, the student reads a leveled book (or part of a book for longer texts) to the teacher, and the teacher 
notes orally fluency.  The teacher then asks the student a series of scripted questions about the text and records the student’s answers to 
determine comprehension and engagement.  The teacher then uses a detailed rubric to determine the student’s reading level. 
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 Brooke 4 will make “Adequate Yearly Progress” as defined by the state of Massachusetts according to 
federal No-Child-Left-Behind legislation at all grade levels and in all categories and sub-categories related 
to reading. 
 

Goal 3:  Brooke 4 students will make significant and measurable gains toward writing proficiency. 
 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 

improvement) and the proficient range (advanced + proficient only) on the MCAS English Language Arts 
exam will exceed the same figures for Boston Public Schools at each grade level for which it is 
administered and will rank among the top 5 non-exam public schools (including charter schools) in the 
City of Boston at each grade level for which it is administered. 

 The combined % of Brooke 4 students scoring in the passing range (advanced + proficient + needs 
improvement) and the proficient range (advanced + proficient only) on the MCAS English Language Arts 
exam will exceed the Massachusetts State Average at each grade level for which it is administered. 

2. Is the school a viable organization? 
Goal 4:  Brooke 4 will demonstrate the capacity for future financial viability. 
 Brooke 4 will earn a satisfactory performance review on its annual audit as evidenced by an unqualified 

opinion with no significant deficiencies. 
 The number of months Brooke 4 could operate solely from its unrestricted net assets will be a minimum 

of 3. 
 Combined fundraising of the school and its associated foundation will be a minimum of $100,000 each 

year. 
 Brooke 4’s rent or mortgage payment will be 15% or less of projected annual revenues. 

 
Goal 5:  Brooke 4  will generate sufficient demand to fill enrollment 

 Brooke 4 will receive at least twice as many applications as spaces available during each enrollment cycle. 
 At least 85% of students enrolled at Brooke 4 in a given year will return for the following school year.  

This figure excludes students who are graduating from Brooke 4, students who are moving from the 
Boston area, and students who have been admitted to and are attending an exam school. 

 
Goal  6:  Brooke 4  will generate a high rate of teacher retention 
 Brooke 4  will retain 85% of the teachers asked by the school to return from one school year to the next, 

excluding those who leave the teaching profession and/or leave for purposes of geographic relocation. 
3. Is the school faithful to the terms of its charter? 

Goal 7:  Brooke 4 will provide a safe and orderly learning environment. 
 In the annual year-end parent survey, 90% or more of all families will indicate that they are satisfied or 

very satisfied with the school’s behavior standards and expectations for students.2 
 In the annual year-end parent survey, 80% or more of all families will indicate that the school’s behavior 

standards and expectations for students are better than at their child’s previous school.3 
 

Goal 8:  Brooke 4 will prepare students for successful entry to college. 
 75% of Brooke 4 students will score at the 50th percentile nationally or higher on all 3 sections of the 

SSAT (verbal, quantitative, and reading). 
 75% of Brooke 4 8th graders will gain admission to a selective-admissions high school.4 

                                                            
2  Survey question is stated as follows:  How satisfied have you been with the behavioral standards and expectations at Edward W. Brooke Charter 
School?  (Very Satisfied, Satisfied, Uncertain, Not Too Satisfied, Quite Dissatisfied, Does Dot Apply) 
 
3 Survey question is stated as follows:  Please compare the behavioral standards and expectations at EWBCS to those at your child’s previous 
school  (Better, Same, Worse).  Applies only to families of children who attended a previous school. 
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C. NARRATIVE 
First and foremost, we want the renewal inspection team to see evidence of extensive academic growth and 
achievement among our students, measured in particular by performance on the DRA-2, MCAS, and SSAT.  While 
we would hope that the renewal team would see other evidence of success and future viability, none of those 
measures will matter if our scholars are not making remarkable strides in achievement.  Simply put, whether 
measured by growth or absolute achievement, scholars at Brooke 4 should be performing at a level comparable to or 
exceeding the top schools in the city and the top districts and schools in the state.  Site visitors should see evidence of 
effective teaching in the classrooms.  There should be a palpable sense of order, focus, engagement, and positive 
energy at all grade levels and in all subject areas throughout the building. 
 
In the area of organizational viability, we would want the renewal team to see that the school is not only executing 
sound financial practices, but has also established a strong foundation for future success, with a permanent facility 
arrangement under which the school spends less than 15% of its revenue in rent or mortgage payments each year, and 
a record of conservative budgeting and spending practices. 

 
D. DISSEMINATION 
As we’ve done at the original Brooke school, we will make our curriculum materials available to all public schools.   
At the close of the 2009-10 school year, we turned over all of our math curriculum materials (lesson plans, 
assignments, assessments, etc.) for grades 5-8 math to the BTU Pilot School in Jamaica Plain, at their request.  We 
are sharing all of our curricular materials right now with Unlocking Potential, giving them complete off-site access to 
our shared server, as they embark on launching a Boston Public Schools turnaround school.  
 
Our character education curriculum, complete with standards and corresponding lessons at every grade level, is 
another curricular area that we have had several inquiries about.  Although it is still in development, we are very 
interested in and open to sharing it with all public schools and plan to post it on our website. 
 
The primary area in which hope to collaborate in is professional development for teachers.  Through our standards of 
excellent teaching and our professional development program, we will have a great deal to offer other schools that 
are focused on developing teacher quality.  At the original Brooke school, we are developing a bank of teaching videos 
linked to our teaching standards, showcasing what various levels of performance look like for each teaching standard.  
That database will represent a sharable platform that can showcase what excellent teaching looks like and how to help 
teachers advance their practice. 
 
Finally, we are interested in consulting with any and all public schools on implementing the structural components of 
our school model that create the conditions allowing excellent teaching to grow and flourish.  In addition to our 
professional development activities, those include: 

 Systems and procedures for interim assessments and data analysis, 

 Structuring the school day to provide regular extended opportunities for teachers to provide individualized 
feedback to students in all areas, and 

 Practices related to developing a strong, achievement-focused school culture 

                                                                                                                                                                                                
4 “Selective Admissions” is defined here to include parochial schools, independent schools, and/or Boston exam schools, but does 
not include Boston charter schools or pilot schools. 
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Attachment 1: Proven Provider Recruitment and Retention Plan 
 

Commonwealth of Massachusetts 
Charter School Recruitment and Retention Plan – Proven Provider 

 
Name of School _Brooke 4 Charter School _______________________________________________ 
 
I. Recruitment Plan 
List the strategies the proven provider school will use during the upcoming school year to attract and enroll a student 
population that reflects the demographics of the school’s sending district(s), using comparison data provided by the 
Department. Include plans for a minimum of three specific subgroups.  

1. Choose one group from the following list:   
A. Special education students or 
B. Limited English-proficient students   

2. Choose a minimum of two groups from the following list:  
C. Students eligible for free lunch 
D. Students eligible for reduced price lunch 
E. Students who are sub-proficient (as determined by a previous score of “needs improvement”, “warning”, 

or “failing” categories on the mathematics or English language arts examinations of the MCAS for the 
previous two years) 

F. Students at risk of dropping out of school 
G. Students who have dropped out of school 
H. Other subgroups of students who should be targeted to eliminate the achievement gap 

 
 

Student Recruitment Plan 
List goals for recruitment activities for each demographic 

group. 

Demographic Group # 1 
Choose A or B from the list 
above: 
 __B__ 
 

 We will produce applications and promotional materials in Spanish, 
Creole, and other prevalent languages.   

 We will place advertisements in languages other than English in local 
newspapers (such as the JP Gazette) or in community newsletters. 

 We will send representatives from the school who speak Spanish and 
Creole to community organizations and to well-travelled areas within 
communities with high rates of non-native English speakers to 
distribute materials in multiple languages. 

Demographic Group # 2 
Choose C through G from the 
list above:  
___C___ 
 

 Our sending district has 67.3% of its students qualifying for free 
lunch and at our current Brooke campus, only 58.2% qualify for free 
lunch.   

 In order to recruit more free-lunch qualifying families, we will visit 
Head Start programs and form relationships with those centers so that 
we can distribute applications to the parents with the least financial 
means. 

 Staff members will visit WIC and DTA centers so that we hopefully 
post promotional materials and leave applications at those centers.  
We will also visit homeless centers and local early intervention 
groups. 

  I    

 



Attachment 1: Proven Provider Recruitment and Retention Plan 
 

Demographic Group # 3 
Choose C through G from the 
list above:  
___D___ 
 

 While we currently have a higher percentage of reduced lunch 
student than our sending district (14.1% versus 8.3%), we still 
would like to increase our outreach so that we can serve more 
students qualifying for reduced lunch.   

 In order to recruit more reduced-lunch qualifying families, we will 
visit Head Start programs and form relationships with those centers 
so that we can distribute applications to the parents with the limited 
financial means. 

 Staff members will visit WIC centers so that we hopefully post 
promotional materials and leave applications at those centers.  

Demographic Group #4 
(optional) 
Choose C through G from the 
list above:  
___H___ 
 

 We will work to recruit African-American students because that 
subgroup must be targeted to close the achievement gap.  In our 
sending districts, African-Americans underperform White students 
by large margins.  For instance, 30% of African-American students 
scored proficient or above on the 2010 math MCAS, while 61% of 
White students were proficient or higher; 39% of African-American 
students scored proficient or above on the 2010 ELA MCAS, while 
67% of White students were proficient or higher. 

 We will advertise in the Bay State Banner, the leading newspaper for 
the Boston African-American community. 

 We will contact personnel at predominantly African-American 
churches and community centers to develop relationships that will 
enable us to distribute applications there.   

Demographic Group #5 
(optional) 
Choose C through G from the 
list above:  
______ 

Please note that because we mostly recruit kindergarten students, we are 
incapable of addressing demographics E, F, and G. 
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II. Retention Plan 
List the strategies the school will use during the upcoming school year to maximize the number of students who 
successfully complete all school requirements and to prevent students from dropping out.  

 

Student Retention Plan  

Goal for student 
retention: 

We aim to retain 95% of our students who remain in the Boston area.  This 
purposefully excludes retention of students who move away from Boston.  
 
Boston Public Schools has an 80% stability rate and we have a 94.4% stability rate; 
we therefore believe that we are already retaining a far higher percentage of our 
students than our sending district is. 

Retention Activity 1 
Provide clear information to incoming parents through conducting multiple 
orientation sessions and written documentation of our policies and philosophies.  
We believe that this will help ensure that parents who enroll in our school are clear 
about our school program and aligned with our mission. 

Retention Activity 2 
Continue to improve our educational program in upper grades. We have historically 
lost students to exam schools, and we believe that we have and will continue to 
address this quality concern by providing an educational program that enables our 
students to outperform exam schools. 
 

Retention Activity 3 
Increase communication with parents of struggling students so that parents are 
receiving at least monthly progress updates for the second two trimesters either in 
person or on the phone.  Some of the students who leave our program are students 
who have been retained in a grade level, and we believe we could get more parental 
support for keeping the student at Brooke if we increased the frequency of oral 
communication with the parent. 

Retention Activity 4 
Create a homework program for students who chronically have failing homework 
grades.  We have a homework completion program, but some students who are 
enrolled in that program still have not been successful in completing all their 
homework.  Therefore, this year, we are adding a program for a select group of 
students where the students stay at school until every piece of homework is 
complete. 

Add additional rows if necessary. 
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Bylaws of BROOKE 4 CHARTER SCHOOL 
Article 1 - General Provisions 

1.1  Legal Status.  This organization is a public school chartered by the Commonwealth of Massachusetts pursuant to 
Massachusetts General Laws, Chapter 71, Section 89. 
 
1.2  Name and Purpose.  The name of the organization is Edward W. Brooke Charter School.  The purpose of the 
School is set forth in the Charter:   to provide an academically rigorous education to students from the city of Boston 
that will ensure that they are prepared to enter into and succeed in college. 
  
1.3  Location.  The principal office of the School shall be located in the City of Boston in the Commonwealth of 
Massachusetts.  The Trustees may change the location of the principal office, provided that no such change is effective 
until the appropriate documents are filed with the Secretary of State, specifying the address of the new principal 
office.  
 
1.4  Fiscal Year.  The fiscal year shall end on the last day of June in each year. 
 
1.5  Corporate Seal.  The Trustees will adopt and may alter the seal of the School. 
 
 

Article 2 - Board of Trustees 
2.1  Number and Classes.  The number of Trustees shall be no more than 13, and shall also include two ex officio 
members, the Co-Directors of the school during their employment.  The Trustees shall be elected at the annual 
meeting.  Trustees shall be elected for two-year terms. 
 
2.2 Powers and Responsibilities.  The Trustees assume responsibility for all fiduciary, legal, and regulatory 
compliance issues. They shall operate the School in accordance with representations made in the application approved 
by the Board of Education and any approved written amendments to the application.  They shall supervise in 
accordance with the enrollment policy, educational program, evaluation plan, and governance structure set forth in 
the charter application and these bylaws.  Their responsibilities shall include: 
 
a) Approving any amendments to the School’s charter and these bylaws; 
b) Approving the School’s annual budget and audit; 
c) Receipt of funds from all sources for operations of the School; 
d) Appointment and evaluation of the School’s Co-Directors 
e) Participating in appeal hearings for students who have chosen to appeal suspension or expulsion to the extent 

required by applicable law; and  
f) Active involvement in fund raising. 

 
2.3  Resignation and Removal.  Any Trustee may resign by delivering a written resignation to the Chairperson or the 
Clerk or to the School’s principal office. The School encourages Trustees to provide notice of intent to resign; 
however, such resignation shall take effect upon receipt unless otherwise specified.  Any Trustee may be removed 
from office by an affirmative vote of two-thirds of the Trustees then in office and after reasonable notice and an 
opportunity to be heard by the Board of Trustees. 
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2.4  Meetings.  All meetings of the Trustees shall be conducted in accordance with Massachusetts General Laws, 
Chapter 30A, Section 11 1/2A. Notices of all meetings will be filed with the Secretary of State, Secretary of 
Administration and Finance, City Clerk, and at the School, no less than forty-eight hours, including Saturdays but not 
Sundays and legal holidays, prior to such meeting, stating the date, time, and place of such meeting.  Notice shall be 
mailed, faxed, or handed to each Trustee no less than forty-eight hours prior to the meeting.  In the event of an 
emergency, a meeting can be called and posted by any effective means.  
  
The School expects Trustees to attend every meeting of the Board of Trustees.  Trustees who miss more than 1/2 of 
Board meetings within the School’s fiscal year will no longer be considered Trustees of the School.  The Trustees shall 
hold no fewer than four regular meetings, which may include the annual meeting, during the year.  The Trustees shall 
meet annually on the last Tuesday in May at the principal office of the School, or at such place, and at such times as 
the Board of Trustees shall determine, except that such date shall not be a legal holiday.  If the annual meeting is not 
held on the specified day, the Trustees may hold a special meeting in place thereof. 
 
At any meeting of the Trustees, a majority of the Trustees then in office shall constitute a quorum, but a lesser 
number may, without further notice, adjourn the meeting to any other time.  At any meeting of the Trustees at which 
a quorum is present, a majority of the Trustees present and voting shall decide any question, including election of 
Officers, unless otherwise provided by law or these by-laws.   
 
2.6  Advisory Board.  The Trustees may designate certain persons as members of an Advisory Board, who shall use 
their parental, professional, technical, and educational expertise to advise the Trustees on relevant matters.  
 
2.7  Committees.  The Trustees shall appoint committees as they may determine necessary or advisable.  All 
committees shall be chaired by a Trustee.  The members of any committee may include Trustees and Advisory Board 
members who shall serve at the invitation of the Trustees.  Committees shall include: 
 
e) Governance Committee, which  focuses on the activities and procedures of the Board of Trustees to ensure its 

long-term effectiveness. 
 

f) Development Committee, which works with the Director of External Affairs, the Executive Director, and the 
school’s associate foundation, to coordinate board-level fundraising activities; oversees development and 
implementation of the fundraising plan; identifies and solicits funds from external sources of support, including 
grants, corporate donations, private donations, foundation support, and in-kind contributions. 
 

g) Finance Committee, which is responsible for oversight of the school’s finances. The committee has the duty and 
responsibility to consider and make recommendations to the board on matters relating to the school’s finances, 
including the annual school budget, resolutions for fund transfers, contracts and facilities. 

 
h) Facilities Committee, which is responsible for oversight of the acquisition and renovation of the school’s 

permanent facility and managing the asset to maximize return to the school. 
 
 

Article 3 - Officers and Agents 
3.1  Officers.  The officers of the School shall consist of a Chairperson, a Treasurer, and a Clerk, and any other such 
officers as the Trustees may determine.   
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3.2  Election and Tenure. The Chairperson, Treasurer, and Clerk shall be elected annually by the Trustees at their 
annual meeting.  Other officers, if any, may be elected at any time.  The Chairperson, Treasurer, and Clerk shall hold 
office unless he or she dies, resigns, is removed, or becomes disqualified.  If the office of Chairperson, Treasurer, or 
Clerk becomes vacant, the Trustees shall elect a successor.  Each such successor shall hold office for the unexpired 
term.  
 
3.3  Chairperson.  The Chairperson of the Board of Trustees shall preside at all meetings of the Trustees, except as 
the Trustees shall otherwise determine, and shall have such other powers and duties as may be determined by the 
Trustees.  The Chairperson shall establish the agenda for all meetings of the Board of Trustees in consultation with 
the Co-Directors and, as appropriate in the discretion of the Chairperson, other members of the Board of Trustees. 
 
3.4  Treasurer.  The Treasurer shall oversee the financial affairs of the school.  Duties shall include periodic review of 
the books of account and approval of the annual financial audit of the Charter School.  The Treasurer shall oversee all 
filings required by the Commonwealth of Massachusetts, the Internal Revenue Service, and any other governmental 
agency. 
 
3.5  Clerk.  The Clerk shall record and maintain records of all proceedings.  If the Clerk is absent from any meeting 
of Trustees, a temporary clerk chosen at the meeting shall exercise the duties of the Clerk at the meeting.  
 
3.6.  Co-Directors.  The Board of Trustees shall appoint two Co-Directors  to have general charge of the affairs of the 
School.    

 
Article 4 - Provisions Relative to Transactions With Interested Persons 

The School shall not enter any contract or transact any business in which any part of the assets or net earnings, if any, 
of the School shall insure to the benefit of, or be distributable to, any Trustee or Officer of the School or other 
private individual, except that the School may pay reasonable compensation for services rendered and may make 
payments and distributions in furtherance of its purposes as set forth in the charter.  The School may, however, enter 
into contracts and transact business with one or more of its Trustees or Officers or with any corporation, organization 
or other concern in which one or more of its Trustees or Officers are Trustees, officers, stockholders, partners or 
otherwise interested; and in the absence of fraud, no such contract or transaction shall be invalidated or in any way 
affected by the fact that such Trustees or Officers of the School have or may have interests which are or might be 
adverse to the interest of the School even the vote or action of Trustees or officer having such adverse interest may 
have been necessary to obligate the School upon such contract or transaction. In the absence of fraud, no Trustee or 
Officer of the School having such adverse interest shall be liable to the School or to any creditor thereof or to any 
other person for losses incurred by it under or by reason of such contract or transaction, nor shall any such Trustee or 
Officer be accountable for any gains or profits realized thereon.  
 
Each Trustee annually must submit to the Chairman a statement disclosing all business involvements with the School, 
the total amount received from the School during the past year, and memberships on Boards of businesses or other 
entities doing business with the school.  Any Trustee who has an interest in a business transaction under consideration 
shall disclose or remind the Board of such interest, and shall abstain from the discussion and voting on any such 
decision.  
 
 

  VI    

 



Attachment 2: Draft Bylaws 
 

Article 5 - Compensation and Liability 
5.1  Compensation.  No Trustee or Officer shall receive any compensation for services rendered as a Trustee or 
Officer.  Any Trustee or Officer may receive reasonable compensation for services rendered as an employee of the 
School, and any Trustee or Officer may, if authorized by the Board of Trustees, be reimbursed for necessary 
expenses, including travel expenses, reasonably incurred by the Trustee or officer in the performance of duties as a 
Trustee or officer. 
 
5.2  No Personal Liability.  The Trustees and Officers of the School shall not be personally liable for any debt, 
liability, or obligation of the School.  All persons, corporations, or other entities extending credit to, contracting 
with, or having any claim against, the School, may look only to the funds and property of the School for the payment 
of any such contract or claim, or for the payment of any debt, damages, judgment or decree, or of any money that 
may otherwise become due or payable to them from the Corporation.  
 
5.3  Indemnification.  The School shall, to the extent legally permissible, indemnify each of its Trustees, officers, 
employees and other agents against all liabilities and expenses, including amounts paid in satisfaction of judgments, in 
compromise or as fines and penalties, and counsel fees, reasonably incurred by him or her in connection with the 
defense or disposition of any action, suit or other proceeding, whether civic or criminal, in which he may be involved 
or with which he may be threatened, while in office or thereafter, by reason of his or her having been such a Trustee, 
officer, employee, or agent, except with respect to any matter as to which he shall have been adjudicated in any 
proceeding not to have acted in good faith in the reasonable belief that his or her action was in the best interests of the 
School; provided, however, that as to any matter disposed of by a compromise payment by such Trustee, officer, 
employee or agent, pursuant to a consent decrees or otherwise, no indemnification either for said payment or for any 
other expenses shall be provided unless such compromise shall be approved as in the best interests of the School, after 
notice that it involves such indemnification: (i) by a disinterested majority of the Trustees then in office; or (ii) by a 
majority of the disinterested Trustees then in office, provided that there has been obtained an opinion in writing of 
independent legal counsel to the effect that such Trustee, officer, employee or agent appears to have acted in good 
faith in the reasonable belief that his or her action was in the best interest of the School; or (iii) by a majority of the 
disinterested members entitled to vote, voting as a single class. 

 
 

Article 6 -Amendments 

These bylaws and the may be altered, amended, or repealed by an affirmative vote of a majority of Trustees 
then in office, at any annual meeting of the Trustees or special meeting of the Trustees, provided, however, 
that notice shall be given in the notice of the meeting that an alteration, amendment, or repeal of the bylaws 
will be proposed and that no amendment shall take effect until approved by the Board of Education.   
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Operating Budget:  Projected Revenues and Expenditures             

  Charter School: Brooke 4
    Pre-Operational   Year 1  Year 2  Year 3 
    FY2013 FY2014  FY2015  FY2016 

 MAJOR ASSUMPTIONS            
A Per Pupil Tuition5   NA  13,096   13,489  13,893 
B Student Enrollment   NA  168   270  368 
C Facility Size (square footage)6  NA  20,000   20,000  45,000 
D Cost per square foot7   NA  14   14  10 
E Staff  (1.0 FTE = 45 hours)             

 E1. Administrative (Professional)  NA  2.0  2.0  2.0 
 E2. Administrative (Support/Cler.)  NA  1.0  1.0  2.0 
 E3. Instructional: Teachers  NA  18.0  28.0  39.0 
 E4. Instructional: Other (Prof.)  NA  1.0  2.0  2.0 
 E5. Instructional: Paraprof.  NA  0.0  0.0  0.0 
 E6. Instructional: Sal- Sup./Cler.  NA  0.0  0.0  0.0 
 E7. Other Student Services  NA  0.5  0.5  0.5 
 E8. Operation and Maint. of Plant  NA  0.0  0.0  1.0 

F Staff   Subtotal:  NA  22.5  33.5  46.5 
                

 OPERATING REVENUES                     
1 Tuition    NA  2,200,100   3,641,952  5,112,760 
2 Grants - State   NA  0   0  0 
3 Grants - Federal8   NA  310,671   432,351  431,475 
4 Grants - Private9   200,000  150,000   100,000  100,000 
5 Nutrition Funding - State & Fed.  NA  96,423   159,615  224,075 
6 Program Fees10   NA  22,180   36,716  51,543 
7 Contributions, in-kind  NA  0   0  0 
8 Contributions, in-cash  NA  0   0  0 
9 Investment Income   NA  0   0  0 

10 Transportation Reimbursements  NA  0   0  0 
11 Other: Mass Health Payments11  NA  14,437   23,898  33,549 
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5 Assume 98% of projected tuition and an annual 3% increase 
6 Assumes moving from a temporary to a permanent facility in year 3 
7 Original Brooke is less than $10/square foot 
8 Federal charter school start‐up grants of $125,000 assumed in year 1 and year 2 
9 Extra funds raised in year 1 (start‐up) 
10 Almost entirely revenues from after school program 
11 Reimbursements from Medicaid for some related service provision 



 

13 TOTAL OPERATING REVENUES  200,000  2,793,810   4,394,531  5,953,404 

Operating Budget:  Projected Revenues and Expenditures             

  Charter School: Brooke 4   
     Pre-Operational   Year 1  Year 2  Year 3 
     FY2013 FY2014  FY2015  FY2016 

 OPERATING EXPENDITURES12             
                
 Administration              

14 Salaries - Administrative (Prof.)13 NA 169,854   176,649 183,715 
15 Salaries – Admin. (Support/Cler)  NA  53,993   56,153  107,065 
16 Accounting-Audit   NA  0   32,640  33,619 
17 Legal10    NA  0   0  0 
18 Payroll10    NA  0   0  0 
19 Other Professional Services14  NA  0   0  0 
20 Information Mgmt. and Tech. 15  NA  4,000   4,120  4,244 
21 Office Supplies and Materials16  1,061  32,280   53,434  75,014 
22 Professional Dev., Admin./Board  NA  2,000   2,060  2,122 

23 

Dues, Licenses, and 
Subscriptions17  NA  8,912   14,752  20,709 

24 Fundraising10   NA  0   NA  NA 
25 Recruitment/Advertising10  NA  0   NA  NA 
26 Travel expenses for staff/Board  NA  3,961   6,556  9,204 
27 Bank Charges-Short Term18  NA  0   0  0 
28 Purchased Mgmt. Services19  NA  229,782   317,614  406,365 
29 Other:    NA  0   0  0 
30 Other:    NA  0   0  0 
31   Subtotal:  1,061  504,781   663,978  842,057 
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12 3% inflation assumed on all non‐personnel and non‐service expenditures 
13 All salaries incl. avg. perf. Bonus and annual avg. increases of 4% 
14 Expense incurred at network level 
15 Bulk of these expenditures are capitalized 
16 Non‐instructional administrative support including postage, printing, etc. 
17 Primarily charter school association 
18 Short‐term credit costs avoided via intra‐network transfers 
19 Network charges 
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Operating Budget:  Projected Revenues and Expenditures             

  Charter School: Brooke 4  
    Pre-Operational   Year 1  Year 2  Year 3 
    FY2013 FY2014  FY2015  FY2016 

 Instructional Services   
General 

Education 
Special 

Education  
General 

Education 
Special 

Education  
General 

Education 
Special 

Education  
General 

Education 
Special 

Education 

32 Salaries - Teachers20  NA 963,783 170,079 1,559,187 275,151 2,258,594 398,575 
33 Salaries - Other (Professional)  NA  81,271 14,916  174,016 112,599  180,977 117,103 
34 Salaries - Paraprofessionals21  NA  0 0  0 0  0 0 
35 Salaries - Support/Clerical  NA  0 0  0 0  0 0 
36 Contracted Services, Instruc.10  NA  0 0  0 0  0 0 

37 Instruc. Tech. in Classrooms 22  NA  9,018 1,591  9,288 1,639  9,567 1,688 
38 Instructional Supplies & Materials  53,045  25,249 4,456  41,797 7,376  58,677 10,355 
39 Testing & Assessment  NA  0 0  0 0  0 0 
40 Professional Dev., Instructional  NA  6,733 1,188  11,146 1,967  15,647 2,761 
41 Dues, Licenses, and Subscriptions  NA  0 0  0 0  0 0 
42 Staff Stipends-beyond base salary23  NA  10,297 1,817  17,210 3,037  24,395 4,305 
43 Purchased Management Services24  NA  0 93,318  0 130,068  0 167,334 
44 Other: Field Trips (inc. transp.)  NA  14,140 2,495  23,406 4,131  32,859 5,799 
45 Other:    NA  0 0  0 0  0 0 
46   Subtotal:  NA  1,110,492 289,861  1,836,051 535,967  2,580,716 707,920 

                
 Other Student Services             

47 Salaries - Other Student Services25 NA 41,058 42,700 44,408 
48 Health Services   NA  3,000  3,120  3,245 

49 Student Transp. (to/from school) 26  NA  27,054  45,220  64,098 
50 Food Services   NA  100,739  166,760  234,106 
51 Athletic Services   NA  2,000  2,080  2,163 
52 Purchased Management Services  NA  0  0  0 
53 Other: After school program27  NA  22,532  37,660  53,383 

X
 

                                                            
20 All salaries incl. avg. performance bonuses and annual average increases of 4% 
21 No paraprofessionals.  Associate teachers classified as "teachers" 
22 Non‐capitalized technology 
23 Stipends for summer training and summer school 
24 Network expenses incurred by Brooke 1, billed to Brooke 1‐4 
25 School nurse, HS placement, and graduate services staff 
26 Bus monitors & t‐passes 
27 After school program for students in grades K‐5 

      
 



 

54 Other:    NA  0  0  0 
55   Subtotal:  NA  196,383  297,539  401,402 

Operating Budget:  Projected Revenues and Expenditures             

  Charter School: Brooke 4
    Pre-Operational   Year 1  Year 2  Year 3 
    FY2013 FY2014  FY2015  FY2016 

 Operation and Maint. of Plant             

56 Salaries – Operation & Maint. of Plant28 NA 0 0 52,316 
57 Utilities    NA  0  0  105,287 
58 Maintenance of Buildings & Grounds29  NA  89,250  91,928  213,043 
59 Maintenance of Equipment  NA  0  0  0 
60 Rental/Lease of Buildings & Grounds  24,754  280,000  280,000  0 
61 Rental/Lease of Equipment30  NA  15,150  25,078  35,206 
62 Capital Debt Service   NA  0  0  450,000 
63 Renovation/Construction  26,523  10,609  10,927  11,255 
64 Acquisition of Capital Equipment  79,568  31,827  21,855  22,510 
68 Purchased Management Services  0  0  0  0 
66 Other: Permits and fees  1,061  3,183  3,278  3,377 
67 Other:    NA  0  0  0 
68   Subtotal:  131,905  430,019  433,066  892,994 

                
 Fixed Charges              

69 Payroll taxes  NA 17,150 17,150 29,149 
70 Fringe Benefits31   NA  139,618  224,506  336,558 
71 Insurance (non-employee) 10  NA  0  0  0 
72 Purchased Management Services  NA  0  0  0 
73 Other:    NA  0  0  0 
74 Other:    NA  0  0  0 
75   Subtotal:  NA  156,768  241,656  365,707 

                
 Comm. Services (Inc. Dissemination)             

76 Dissemination Activities NA 0 0 0 
77 Civic Activities   NA  0  0  0 
78   Subtotal:  NA 0  0  0 
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28 Custodian (separate from hired cleaning service) 
29 Cleaning service in years 1‐2.  Years 3‐5 include pest control, waste, landscape, snow. 
30 Copiers 
31 Increases projected at 8% annually 

 



 

      
 

79 Contingency Fund32          
                

80 TOTAL OPERATING EXPENDITURES  132,966  2,688,304  4,008,257  5,790,797 
81 SURPLUS/(DEFICIT)   67,034  105,507  386,274  162,607 

                                                            
32 Contingency funds are incorporated in surplus/deficit 



Attachment 3: Operating Budget 
 

Underlying Budgetary Assumptions        
       
Additional tuition for each ELL student 2,200      
Chelsea tuition 10,953      
Projected FY11 Tuition at Original Brooke (Boston only) 12,596      
Scale Factor 98%      
Annual increase 3%      
% Special Ed. 15%      
% General Ed. 85%      
Payroll taxes 7%      
Scale Factor 98%      
Annual salary increases 1.04      
Inflation 1.03      
% of transportation reimbursements funded 50%      
       
 FY12 FY13 FY14 FY15 FY16 FY17 
       
Entitlements per student $1,063 $1,094.89 $1,127.74 $1,161.57 $1,196.42 $1,232.31 
Projected entitlements per student $1,042 $1,072.99 $1,105.18 $1,138.34 $1,172.49 $1,207.66 
Charter school start-up in year 1 and year 2 $125,000      
Federal nutrition program revenue per student $541 $557.23 $573.95 $591.17 $608.90 $627.17 
Food service expenditure per student $565 $582.17 $599.64 $617.63 $636.16 $655.24 
Program fees per child (primarily after-school) $124 $128.18 $132.02 $135.98 $140.06 $144.27 
Mass Health reimbursements per student $81 $83.43 $85.93 $88.51 $91.17 $93.90 
Average teacher salary $56,000 $58,240.00 $60,569.60 $62,992.38  $65,512.08 $68,132.56 
Office supplies per student $130 $133.90 $137.92 $142.05 $146.32 $150.71 
Bus monitors per student $149 $154.84 $161.04 $167.48  $174.18 $181.15 
Custodial expense per square foot (inc. cleaning supplies) $2.54 $2.62 $2.69 $2.78  $2.86 $2.94 
Copier expense per student $85.00 $87.55 $90.18 $92.88  $95.67 $98.54 
Insurance per student $62.22 $64.09 $66.01 $67.99  $70.03 $72.13 
Payroll taxes per student $244.44 $251.78 $259.33 $267.11  $275.12 $283.38 
Benefits per student $591.11 $638.40 $689.47 $744.63  $804.20 $868.54 
Transportation per student (Brooke 3 only) $777.78 $801.11 $825.14 $849.90  $875.40 $901.66 
       
 FY12 FY13 FY14 FY15 FY16 FY17 
Fringe Benefit Expenditures Per Employee $5,320.00 $5,745.60 $6,205.25 $6,701.67  $7,237.80 $7,816.83 
       
After school program per student $124.00 $128.96 $134.12 $139.48  $145.06 $150.86 
Advertising per student $44.44 $45.78 $47.15 $48.57  $50.02 $51.52 
Staff development per student $44.44 $45.78 $47.15 $48.57  $50.02 $51.52 
Travel per student $22.22 $22.89 $23.58 $24.28  $25.01 $25.76 
Instructional supplies and materials per student $166.67 $171.67 $176.82 $182.12  $187.58 $193.21 
MCSA dues per student $50.00 $51.50 $53.05 $54.64  $56.28 $57.96 
Postage and printing per student $51.11 $52.64 $54.22 $55.85  $57.53 $59.25 
Special ed. testing per student $44.44 $45.78 $47.15 $48.57  $50.02 $51.52 
Field trips per student $93.33 $96.13 $99.02 $101.99  $105.05 $108.20 
Stipends per student (summer and summer school) $66.67 $69.33 $72.11 $74.99  $77.99 $81.11 
Payroll service per student $7.00 $7.21 $7.43 $7.65  $7.88 $8.11 
Pest control, trash, snow, landscape, & sec. per sq. ft. $1.67 $1.72 $1.77 $1.82  $1.88 $1.93 
Utilities per square foot $2.00 $2.08 $2.16 $2.25  $2.34 $2.43 
       
 FY12 FY13 FY14 FY15 FY16 FY17 
Boston Tuition $12,344 $12,714 $13,096 $13,489 $13,893 $14,310 
       
 FY12 FY13 FY14 FY15 FY16 FY17 
Chelsea Tuition $10,734 $11,056 $11,388 $11,729 $12,081 $12,444 
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Attachment 4: Instructional Leadership Standards 
 

HIRING AND FIRING 
 4 3 2 1 
Hires and retains only 
teachers with the 
potential to deliver 
excellent instruction.  

Hires and retains 
only teachers who 
deliver excellent 
instruction. 

Meets standard 1-2 new hires or 
returning teachers 
demonstrate little 
or no potential to 
deliver excellent 
instruction 

More than 2 new 
hires or returning 
teachers 
demonstrate little 
or no potential to 
deliver excellent 
instruction. 

Hires and retains only 
teachers who share the 
school’s vision. 

Hires and retains 
only teachers who 
passionately share 
the school’s vision 

Meets standard 1-2 new hires or 
returning teachers 
demonstrate an 
inadequate 
commitment to 
the vision 

More than 2 new 
hires or returning 
teachers 
demonstrate an 
inadequate 
commitment to 
the vision 

Identifies and supports 
struggling teachers and 
then terminates contracts 
with teachers who 
continue to be ineffective 
or who do not otherwise 
meet school expectations. 

Does an 
exceptional job of 
helping struggling 
teachers to 
improve, while 
still maintaining 
high standards for 
effectiveness. 

Meets standard Is slow to identify 
or inadequately 
supports one to 
two teachers.   
Renews the 
contract of an 
inadequate teacher 
once.   

Is slow to identify 
or inadequately 
supports more 
than two teachers.   
Renews the 
contract of an 
inadequate teacher 
repeatedly.   

Allocates the staffing 
budget to meet the needs 
of the school.   

Is innovative with 
staffing budgeting 

Meets standard  Could make clear 
improvements by 
reallocating 
staffing budget 

Could make 
significant 
improvements by 
reallocating 
staffing budget  

Provides all teachers with 
clear and thoughtful 
performance evaluations 
at mid-year and provides 
struggling teachers with 
more frequent 
performance evaluations. 

Evaluations are 
exceptionally 
insightful and 
evaluations from 
struggling teachers 
are frequent 
enough to create 
significant 
improvement. 

Meets standard Evaluations are 
occasionally vague 
and insufficiently 
frequent for 
struggling 
teachers. 

Evaluations are 
often vague or 
insufficiently 
thoughtful.   
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ACHIEVEMENT 
 4 3 2 1 
Meets expectations for test 
performance results. [Note: 
These expectations will be set 
with school leaders at the start 
of each school year based on 
historic and comparative data.] 

Significantly exceeds 
expectations 

Meets 
expectations. 

Falls slightly 
below 
expectations 

Falls significantly 
below 
expectations. 

Takes and demonstrates 
responsibility for the 
achievement of all students 
in all subject areas.   

Ensures that all 
students are 
performing at 
exceptional levels. 

Meets standard 
by ensuring that 
students in all 
quartiles are 
performing at 
high levels.   

One quartile 
shows inadequate 
growth. 

More than one 
quartile shows 
inadequate 
growth.   

Regularly employs an 
organized system to use 
assessment data to track 
the progress of individual 
students and individual 
teachers.   
 

Maintains and 
frequently employs 
an integrated and 
sophisticated system 
that provides instant 
information on 
scholar’s 
performance and a 
teacher’s 
performance.  

Meets standard System is 
insufficiently 
organized or 
updated or 
employed. 

Attention to 
assessment data is 
insufficient. 

Regularly analyzes data 
with teachers to ensure 
that teachers receive 
consistent feedback on 
their progress towards 
meeting achievement 
expectations. 

Creates a culture 
where teachers own 
their data and bring 
independent insights 
to data analysis 
meetings. 

Meets standard Analyzes data but 
provides 
inconsistent 
feedback to 
teachers.   

Provides 
insufficient 
feedback to 
teachers on their 
data. 

Builds a school culture that 
respects testing as an 
accurate measure of 
performance and respects 
the integrity of testing by 
working to ensure that all 
students are pushed to 
perform their best.  
Understands the role of 
achievement on testing in 
achieving the school’s 
mission.   

Builds a culture that 
results in extreme 
student and teacher 
buy-in on 
assessments that 
leads to authentic 
performance 
achievement beyond 
expectation.   

Meets standard  Creates an uneven 
culture where 
most teachers and 
students share this 
view of 
assessment. 

Creates an uneven 
culture where 
most teachers and 
students do not 
share this view of 
assessment. 
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SETTING INSTRUCTIONAL EXPECTATIONS AND ENSURING THAT TEACHERS MEET THEM 
 4 3 2 1 
Ensures that all teachers 
are creating and executing 
cohesive thoughtful 
lessons within thoughtful 
units that combine into a 
thoughtful year-long plan 
that aligns with grade level 
expectations and state 
assessments. 

Strong attention to 
planning results in 
exceptionally strong 
plans.   

Meets standard Attention to 
planning is 
insufficient, 
resulting in some 
teachers/teams 
creating 
inadequate plans. 

Attention to 
planning is 
negligent, resulting 
in many 
teachers/teams 
creating inadequate 
plans. 

Effectively manage 
teachers to ensure that 
they are consistently 
providing instruction that 
effectively communicates 
the point of lessons, 
presents open ended 
questions, enables them to 
place new material in 
context, and holds 
students accountable for 
thinking.   

Creates a culture 
where teachers are 
consistently providing 
this level of instruction 
because the teachers 
have internalized these 
instructional practices.   

Meets standard Ensures that most 
teachers are 
consistently 
providing this level 
of instruction. 

Ensures that half of 
the teachers are 
consistently 
providing this level 
of instruction. 

Effectively manage 
teachers to ensure that 
teachers are differentiating 
to meet the needs of all 
students without relying 
on significant outside 
support to meet the needs 
of their learners.   
 

Creates a culture 
where teachers are 
consistently providing 
this level of instruction 
because the teachers 
have internalized these 
instructional practices.   

One to two 
teachers are 
not adequately 
differentiating 
or are overly 
relying on 
outside 
support to 
meet their 
students’ 
needs.   

More than two 
teachers but less 
than half are not 
adequately 
differentiating or 
are overly relying 
on outside support 
to meet their 
students’ needs.   

Most teachers are 
not adequately 
differentiating or 
are overly relying 
on outside support 
to meet their 
students’ needs.  
Or many teachers 
are failing to meet 
students’ needs 
entirely. 

Effectively manage 
teachers to generate a high 
level of student 
participation throughout 
the school. 
 

School is a model of 
student participation; 
visitors would be 
struck by the high level 
(in terms of quality and 
quantity) of student 
participation 
throughout the school. 

Meets standard Student 
participation is 
uneven throughout 
the school; there 
are areas of the 
school where 
participation is 
strong. 

Students 
participate at too 
low a level 
throughout the 
school.   
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SETTING INSTRUCTIONAL EXPECTATIONS AND ENSURING THAT TEACHERS MEET THEM 

 4 3 2 1 
Observe teachers regularly 
and provide them with 
high quality, actionable 
feedback. 
 

Frequent, quality 
feedback results in 
impressive growth in 
instruction for all 
teachers 

Meets standard 
by observing 
every teacher 
once every two 
weeks and 
providing high 
quality, 
actionable 
feedback each 
time. 

Observes most 
(but not all) 
teachers regularly 
and gives high 
quality feedback 
OR is sometimes 
unable to provide 
strong feedback 

Observes all 
teachers once a 
month OR is often 
unable to provide 
strong feedback 

Create and maintain 
structures and 
expectations that hold all 
teachers accountable for 
providing regular 
individualized feedback to 
their students. 
 

Is innovative in 
creating effective 
structures for regular 
feedback.   

Meets standard 
by continuing 
current Brooke 
practices and 
holding all 
teachers 
accountable for 
meeting 
individualized 
feedback 
expectations.  

Holds teachers 
accountable for 
providing 
individualized 
feedback, yet not 
all students are 
receiving this 
individualized 
feedback 

Does not hold all 
teachers 
accountable, but 
some teachers still 
provide 
individualized 
feedback 

Plans and leads weekly 
professional development 
that meets the needs of the 
instructional staff and 
results in improved 
achievement.   
 

Weekly professional 
development is 
exceptional in quality 
and in level of staff 
buy-in. 

Meets standard. Professional 
development is 
often good but is 
occasionally 
uneven. 

Professional 
development is 
weak because it is 
not meeting 
teachers’ needs. 

Develops and implements 
new teacher training that 
effectively shares the 
Brooke vision of effective 
instruction and enables 
new teachers to implement 
instruction that develops 
skills within the context of 
developing critical 
thinking.   

New teacher 
professional 
development is 
exceptional in quality 
and in level of staff 
buy-in.  Teachers 
enter the year totally 
prepared to teach and 
to maintain Brooke 
quality 
instruction/culture. 

Meets standard. Quality is mostly 
strong, but in 
some instances 
does not clearly 
convey the Brooke 
vision or is 
ineffective in 
meeting new 
teachers’ needs. 

New teacher 
training is weak 
because it is not 
meeting teachers’ 
needs. 
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SCHOOL CULTURE 

 4 3 2 1 
Establishes a limited 
number of clear goals for 
the year and maintains 
personal and school focus 
on that goal.   

Has exceptional 
buy-in and focus and 
these goals result in 
improved 
achievement. 

Meets standard  Goals are too 
many or too vague 
or focus is uneven 
throughout the 
year. 

The leader has 
goals, but staff 
cannot articulate 
these goals. 

Communicates to students 
and teachers that effort, 
not innate ability, is 
central to achievement 

Creates a school 
culture in which this 
belief is pervasive 
and deeply held.   

Meets standard Occasionally 
permits staff 
comments or 
actions that show 
a lack of belief in 
the centrality of 
effort to 
achievement. 

Often permits 
staff comments or 
actions that show a 
lack of belief in 
the centrality of 
effort to 
achievement.  OR 
Occasionally 
makes comments 
or takes action 
that show a lack of 
belief in the 
centrality of effort 
to achievement.   

Creates and conveys a 
positive vision for student 
culture and realizes that 
vision through community 
meetings and management 
of classroom teachers. 
 

School is a model of 
positive culture; 
visitors would be 
struck by the sincere 
and positive culture 
throughout the 
school. 

Meets standard There is a positive 
school culture but 
it is noticeably 
uneven in areas. 

The school culture 
is flat overall.   
OR  The school 
culture is 
incredibly uneven 
and some areas are 
very negative. 

Establishes and maintains 
effective whole-school 
routines and manages 
teachers to ensure 
effective classroom 
routines. 

School is a model of 
effective 
management and 
routine. 

Meets standard Some routines 
need 
improvement or 
are inconsistently 
upheld.   

Many routines 
need 
improvement or 
are inconsistently 
upheld.   

Clearly communicates 
high standards for student 
behavior to all members of 
the school community 
(parents, teachers, 
students, and support 
staff) and consistently 
enforces these high 
standards for student 

School is a model of 
high behavioral 
standards and 
enforcement. 

Meets standard Isolated areas of 
inconsistent 
enforcement in 
the school staff.  
OR  Instances of 
insufficient 
communication 
with some 
community 

Significant areas of 
inconsistent 
enforcement in 
the school staff.  
OR  Instances of 
poor 
communication 
with some 
community 
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behavior.   members. members. 
SCHOOL CULTURE 

 4 3 2 1 
Is fair and respectful and 
sets appropriate limits 
with all students and 
families. 

Does an exceptional 
job of setting and 
maintaining limits 
while always 
maintaining a calm 
and purposeful tone.   

Meets 
standard. 

Occasionally has 
favorites who 
receive different 
treatment or does 
not demonstrate 
professional respect 
in contained 
instances. 

Often has favorites 
who receive 
different 
treatment or does 
not demonstrate 
professional 
respect in 
repeated 
instances. 

Models appropriate 
behavior, tone, 
preparation, and 
organization to 
demonstrate the 
importance of each.   

Provides exceptional 
modeling in each of 
the stated areas. 

Meets standard Has an occasional 
lapse in modeling 
one of the stated 
areas for one 
segment of the 
school community.  

Has significant 
lapses in modeling 
one of the stated 
areas for one 
segment of the 
community. OR 
Has occasional 
lapses in modeling 
several stated 
areas.  

Has a confident and 
authentic presence with 
students, families, and 
staff. 

Exceptionally 
confident and 
authentic presence. 

Meets 
standard. 

Occasional lapses in 
either confidence or 
authenticity.   

Regular lapses in 
either confidence 
or authenticity.   

Ensure that all teachers 
believe in the urgency of 
our mission and establish a 
classroom culture that 
reflects that urgency. 

School is a model of 
urgency; visitors are 
struck by the calm 
and deliberate 
culture that ensures 
no time is wasted.   

A few 
classrooms 
occasionally 
reflect a lack of 
adequate 
urgency.  

In 1-2 classrooms, 
the culture 
consistently does 
not reflect adequate 
urgency. 

In more than 2 
classrooms, the 
culture does not 
reflect urgency. 

Develops and maintains a 
positive staff culture based 
on a shared commitment 
to the school’s mission and 
a belief in their own 
power to contribute to it. 

School is a model of 
staff positivity.   

Meets 
standard. 

Isolated staff 
members can be 
negative. 

Staff culture 
overall is negative 
around certain 
issues.   

Builds a reflective culture 
where all members of the 
staff reflect on own 
performance and set and 
work to meet goals for 
own performance. 

Staff culture is 
exceptionally 
reflective, 
collaborative, and 
goal-oriented.   

Meets 
standard. 

Most staff members 
are reflective and 
driven to meet own 
goals, but a few are 
insufficiently 
reflective. 

Many staff 
members are 
reflective and 
driven to meet 
own goals, but 
some are 
insufficiently 
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reflective. 
PROFESSIONALISM 

 4 3 2 1 
Actively identifies and 
effectively solves 
problems. 
 

Generates buy-in 
from all involved 
parties while 
effectively solving 
problems.  OR  Is 
exceptionally 
perceptive in 
identifying and 
solving  problems.   

Meets standard Actively identifies 
and effectively 
solves most 
solvable problems. 
 

When problems 
are identified, 
works to solve 
them.  OR  
Identifies 
problems but 
overly depends on 
help of others to 
solve them. 

Manages time in order to 
meet long term goals and 
handle immediate needs. 

Exceptionally 
manages time to 
accomplish long 
term goals while 
effectively meeting 
all short-term 
responsibilities.   

Meets standard. Occasionally loses 
sight of long term 
goals and only 
focuses on short 
term concerns.   
OR 
Occasionally 
focuses on long-
term goals and 
loses sight of short 
term needs.   

Often loses sight 
of long term goals 
and only focuses 
on short term 
concerns.   
OR 
Often focuses on 
long-term goals 
and neglects short 
term needs.   

Is knowledgeable about 
instruction across grade 
levels and content areas 
and works to increase 
instructional knowledge.   
 

Exceptional 
knowledge across all 
grade levels and 
content areas.   

Meets standard. Has one confined 
subject or grade 
level where 
incomplete 
knowledge makes 
it difficult to give 
strong feedback.  
Identifies that area 
of weakness and is 
working to address 
it. OR Has several 
areas where more 
knowledge would 
improve the quality 
of feedback.      

Has several subject 
or grade level 
where incomplete 
knowledge makes 
it difficult to give 
strong feedback.   
OR 
Has one confined 
subject or grade 
level where 
incomplete 
knowledge makes 
it difficult to give 
strong feedback 
and is not working 
to address it. 

Reflects accurately on 
own performance and sets 
and works to meet goals 
for own performance. 
 

Is exceptionally 
insightful about own 
performance and is 
driven by own 
goals. 

Meets standard.  Is inaccurate in 
self-assessment in a 
few areas. OR 
Does not 
consistently work 
to meet goals for 
own performance. 

Is inaccurate in 
most areas. OR 
Is not setting or 
working to meet 
goals for own 
performance.  

Solicit, respond positively 
to, and implements 
feedback from network 
leaders. 

Solicits and responds 
to feedback and does 
an exceptional job of 
implementing 

Meets standard.   Solicits and 
responds positively 
to feedback but 
struggles to 

Struggles to 
respond well to or 
implement 
feedback. 
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XXIII 
 

feedback. implement it all. 
PROFESSIONALISM 

 4 3 2 1 
Is visible throughout the 
school (including 
attending all school 
events, checking in with 
teachers informally, etc.) 
 

Is a consistently 
strong presence 
throughout the 
school.   

Meets standard. Is sometimes 
insufficiently 
present in the 
hallways or at 
school events or to 
meet with 
teachers.    

Is often 
insufficiently 
present in the 
hallways or at 
school events or to 
meet with 
teachers.    

Effectively communicates 
school policies and 
rationale with staff, 
parents, and students and 
solicits input as 
appropriate. 
 

Generates 
exceptional buy in 
without 
compromising the 
integrity of the 
school’s policies.   

Meets standard.  Usually 
communicates well 
with all parties, but 
has an occasional 
lapse in 
communicating 
with one group. 

Frequent lapses in 
communication.  

Meets all deadlines and 
responds promptly to 
emails and messages. 
 

Exceptionally 
responsive to all 
communications and 
completely reliable 
in meeting all 
deadlines. 

Meets standard 
by responding to 
all internal and 
important 
external 
communications 
within 24 hours.   
Meets all 
deadlines, even 
self-designated 
deadlines.  

Occasional lapses 
in meeting 
deadlines or in 
responding 
promptly.   

Frequent lapses in 
meeting deadlines 
or in responding 
promptly.   

Follows all state and 
federal regulations.   
 

Effectively follows 
regulations while 
managing time to 
meet the needs of 
the school. 

Meets standard. Occasional minor 
lapses in following 
regulations, while 
still meeting the 
intent of the 
regulations.   

Frequent minor 
lapses in following 
regulations, while 
still meeting the 
intent of the 
regulations.   

 

 
 
 



Attachment 5: Teaching Standards 
 
 

A.  Classroom Culture 

Communicates that effort, not innate ability, is central to achievement 

Creates and effectively conveys a positive vision for classroom culture and routines. 

Teaches effective routines and maintains them all year. 

Clearly communicates and consistently enforces high standards for student behavior.  Commands respect and refuses 
to tolerate disruption. 

Is fair and respectful and builds positive relationships with all students. 

Models appropriate behavior, tone, preparation, and organization to demonstrate the importance of each.   

Has a confident and authentic presence. 

Conveys urgency through preparation, lesson momentum, and smooth transitions. 
 

B.  Planning and Delivery of Instruction 
Plans cohesive thoughtful lessons within thoughtful units that combine into a thoughtful year-long plan that aligns 
with grade level expectations and state assessments. 

Effectively communicates the “point” of each lesson and the purpose of each activity. 

Generates a high level of student participation. 

Presents thoughtful open-ended questions (when appropriate) and holds students accountable for developing and 
considering responses, listening and responding to each other, and articulating and revising their thinking. 
Effectively helps students place new material in context by making frequent connections to the underlying purpose 
and/or “big ideas” that define the subject area. 

Differentiates and scaffolds instruction to ensure the material is accessible and sufficiently challenging to all students. 

Effectively uses teacher talk to provide structure and direction while holding students accountable for thinking.   

 
C. Ensuring Success for all Students 

Takes and demonstrates responsibility for success of all students. 

Regularly employs an organized system to use assessment data to track the progress of individual students and to 
provide targeted individual or small group student instruction. 
Engages students in the process of monitoring their own understanding and achievement and helps make goals or 
benchmarks clear, transparent, and achievable. 

Ensures that all students complete and turn in all work, including homework. 

 

D.  Collaboration, Improvement, and Professionalism 

Solicits and responds constructively to suggestions and criticism 

Collaborates well in co-planning teams. 

Is a thoughtful participant and contributor to in-school professional development. 

Has excellent attendance, punctuality, and reliability with paperwork, duties, and assignments. 

Actively contributes to and shares responsibility for grade-level and school-wide activities. 

Is a positive team player and contributes to a positive and constructive professional culture.   
Engages parents as partners in their child’s education through frequent contact, conferences, report cards, and 
progress reports. 
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Evaluation for:          

       

       

             

 

    
 

Date:  Jan‐10    

   Classroom Teacher Evaluation 

 
RESULTS SUMMARY: 2008‐2009 MCAS in ELA           

MCAS summary 
3rd ‐ 8th  

class  grade level  state 
rank of 

districts in 
state 

rank of schools 
in state 

Boston 
rank of 

schools in 
Boston 

Percent Adv.                      
Percent Adv. + Prof.                      
Percent Passing                      

                       
MCAS growth 

3rd ‐ ELA  
Students in 
1st (top) 
quartile  

Students in 
2nd quartile 

Students in 
3rd  quartile 

Students in 4th 
(lowest) quartile 

All students 
 

Increase in percent scores                  
grade level                  

                       

RESULTS SUMMARY: 2008‐2009 MCAS in MATH           

MCAS summary 
3rd ‐ 8th  

class  grade level  state 
rank of 

districts in 
state 

rank of schools 
in state 

Boston 
rank of 

schools in 
Boston 

Percent Adv.                      
Percent Adv. + Prof.                      
Percent Passing                      

                       

MCAS growth 
3rd ‐ MATH  

Students in 
1st (top) 
quartile  

Students in 
2nd quartile 

Students in 
3rd  quartile 

Students in 4th 
(lowest) quartile 

All students 
 

Increase in percent scores                  
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grade level                  

                   

DRA RESULTS 
kinder ‐ 2nd grade 

Students in 
1st (top) 
quartile  

Students in 
2nd quartile 

Students in 
3rd  quartile 

Students in 4th 
(lowest) quartile 

All students 
 

CLASS RESULTS                  
GRADE‐LEVEL RESULTS                  

OVERALL PRIMARY SCHOOL RESULTS                  
 

2009‐2010 School Year           

3rd and 4th interim assessments: 
Students in 
1st (top) 
quartile  

Students in 
2nd quartile 

Students in 
3rd  quartile 

Students in 
4th (lowest) 
quartile 

All students 

                 

ELA  assessments: CLASS RESULTS 
Increase in points from end of prior year points 

              

ELA  assessments: GRADE‐LEVEL RESULTS 
Increase in points from end of prior year points 

              

                 

MATH  assessments: CLASS RESULTS 
Increase in points from end of prior year points 

              

MATH assessments: GRADE‐LEVEL RESULTS
Increase in points from end of prior year points 

              

             

PRIMARY DRA RESULTS 
Students in 
1st (top) 
quartile  

Students in 
2nd quartile 

Students in 
3rd  quartile 

Students in 
4th (lowest) 
quartile 

All students 

CLASS RESULTS 
Increase so far this year 

              

GRADE‐LEVEL RESULTS 
Increase so far this year 

              

OVERALL PRIMARY LEVEL RESULTS                
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Increase so far this year 

             
 

     

       

       

       

 

  Evaluation for:    

 

   

 

Evaluation by:   

Date:  January 2010

Classroom Teacher Evaluation   

 PERFORMANCE SUMMARY    

 
3.51 ‐ 4  2.9 ‐ 3.5  1.9 ‐ 2.89  0.9 ‐ 1.89 

less than 
0.9   

A.  Classroom Culture  EXEMPLARY  HIGHLY EFFECTIVE   EFFECTIVE  
AREA FOR 

IMPROVEMENT 
UNACCEPTABLE

 

                   

B.  Planning and 
Delivery of Instruction 

EXEMPLARY  HIGHLY EFFECTIVE   EFFECTIVE  
AREA FOR 

IMPROVEMENT 
UNACCEPTABLE

 

                   

C. Ensuring Success for 
all Students 

EXEMPLARY  HIGHLY EFFECTIVE   EFFECTIVE  
AREA FOR 

IMPROVEMENT 
UNACCEPTABLE

 

                   

D.  Collaboration, 
Improvement, and 
Professionalism 

EXEMPLARY  HIGHLY EFFECTIVE   EFFECTIVE  
AREA FOR 

IMPROVEMENT 
UNACCEPTABLE
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A.  Classroom Culture  4  3  2  1  0   

Communicates that effort, 
not innate ability, is central 

to achievement 

Completely transfers 
ownership of this principle 
so that all students believe 
in their own efficacy and is 
a leader in developing a 
staff culture that embraces 
this belief. 

Consistently conveys that 
achievement comes from 
consistent effort, never 
conveys to students, 
parents, or other staff 
members that they have 
innate limits, and transfers 
ownership to many 
students. 

Regularly conveys that 
achievement comes from 
consistent effort, seldom 
conveys to students, parents, 
or staff that they have innate 
limits, and transfers 
ownership to some students. 

Classroom environment is 
one where students feel it 
is risky to make a mistake, 
students express beliefs 
about their innate abilities 
and these statements are 
unaddressed, and students 
are not regularly reminded 
about the value and 
impact of effort. 

Performance in 
this area is 
unacceptable. 

 

Teaches effective routines 
and maintains them all 

year. 

Classroom has model 
routines and students 
understand and believe in 
the purpose of the 
routines. 

Routines are clear, 
effective, and thoughtful, 
and maintained all year. 

Routines could be improved, 
clarified, or enforced more 
consistently. 

Does not have clear and 
effective routines for 
multiple parts of the day. 

Performance in 
this area is 
unacceptable. 

 

Clearly communicates and 
consistently enforces high 
standards for student 
behavior.  Commands 
respect and refuses to 
tolerate disruption. 

Develops student 
ownership of expectations 
in addition to being direct, 
specific, and tenacious in 
communicating and 
enforcing very high 
expectation. 

Is direct, specific, and 
tenacious in 
communicating and 
enforcing very high 
expectations. 

Allows for occasional 
inconsistencies in 
expectations for student 
behaviors. 

Allows for frequent 
inconsistencies in 
expectations for student 
behaviors.   

Performance in 
this area is 
unacceptable. 

 

Is fair and respectful and 
builds positive relationships 

with all students. 

Has model relationships 
that stand out school‐wide 
for their respect and 
impact on student well‐
being and achievement. 

Is fair and respectful and 
builds positive 
relationships with all 
students. 

Is fair and respectful with all 
students and builds positive 
relationships with most 
students. 

Is almost always fair and 
respectful with all students 
and builds positive 
relationships with some 
students. 

Performance in 
this area is 
unacceptable. 

 

Has a confident and 
authentic presence. 

Has model presence that 
stands out school‐wide for 
being authentic and 
confident and impact on 
student well‐being and 
achievement. 

Has a confident and 
authentic presence. 

Usually shows confidence and 
authenticity but could 
improve in one area in a way 
that would improve class 
culture. 

Either could improve 
significantly in confidence 
with students or in being 
sincere with students 

Performance in 
this area is 
unacceptable. 

 

A
ttach

m
en

t 6: S
am

p
le T

each
er E

valu
ation

 F
orm

 

X
X

V
 

 
 



 

Conveys urgency through 
preparation, lesson 

momentum, and smooth 
transitions. 

Uses preparation, lesson 
momentum, and smooth 
transitions to get the most 
out of every  minute. 

Uses preparation, lesson 
momentum, and smooth 
transitions so that no time 
is lost. 

Sometimes loses teaching 
time due to lack of 
preparation, lesson 
momentum, or smooth 
transitions. 

Often loses teaching time 
due to lack of preparation, 
lesson momentum, or 
smooth transitions. 

Performance in 
this area is 
unacceptable. 

 

B.  Planning and Delivery of 
Instruction 

4  3  2  1  0 
 

Plans cohesive thoughtful 
lessons within thoughtful 
units that combine into a 
thoughtful year‐long plan 
that aligns with grade level 
expectations and state 

assessments. 

Serves as a leader grade‐
wide and/or school‐wide in 
creating a year‐long plan 
that teaches each standard 
to mastery, creating 
aligned units that 
emphasize big ideas and 
ensure standards mastery, 
and creating daily lesson 
plans that fit into those 
units in a thoughtful, clear, 
and effective way.  These 
plans align with standards 
and prepare students for 
all assessments (state and 
school). 

Creates a year‐long plan 
that teaches each standard 
to mastery, creates aligned 
units that emphasize big 
ideas and ensure standards 
mastery, and creates daily 
lesson plans that fit into 
those units in a thoughtful, 
clear, and effective way.  
These plans align with 
standards and prepare 
students for all 
assessments (state and 
school). 

Has some room for 
improvement in year‐long 
plan, unit plans, daily lesson 
plans, or the alignment of 
these plans with standards 
and assessments. 

Has significant room for 
improvement in year‐long 
plan, unit plans, daily 
lesson plans, or the 
alignment of these plans 
with standards and 
assessments. 

Performance in 
this area is 
unacceptable. 

 

Effectively communicates 
the “point” of each lesson 
and the purpose of each 

activity. 

At all times students can 
tell an observer the point 
of the lesson and activity 
and explain why it is 
important. 

Effectively communicates 
the “point” of each lesson 
and the purpose of each 
activity so that students 
can explain the point. 

Usually conveys the point of 
the lesson and each activity, 
but occasionally students are 
unclear about the point of 
the lesson or activity. 

Sometimes conveys the 
point of the lesson and 
each activity, but often 
students are unclear about 
the point of the lesson or 
activity. 

Performance in 
this area is 
unacceptable. 
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Generates a high level of 
student participation. 

Has model participation 
(both in quality of 
participation and extent of 
participation) because 
students believe that their 
participation is valuable to 
their own learning and the 
learning of their 
classmates. 

All students participate in 
all lessons. 

Most students participate in 
most lessons. 

Many students participate 
in many lessons. 

Performance in 
this area is 
unacceptable. 

 

B.  Planning and Delivery of 
Instruction 

4  3  2  1  0 
 

Presents thoughtful open‐
ended questions (when 
appropriate) and holds 
students accountable for 

developing and considering 
responses, listening and 
responding to each other, 

and articulating and 
revising their thinking. 

Has model discussions and 
questioning skills and 
students believe that it is 
important to answer 
thoughtfully and listen to 
their peers to maximize 
their own and their 
classmates' learning. 

Presents thoughtful open‐
ended questions (when 
appropriate) and holds 
students accountable for 
developing and 
considering responses, 
listening and responding to 
each other, and 
articulating and revising 
their thinking. 

Often presents open‐ended 
questions (when 
appropriate).  There is room 
for improvement in students' 
developing and considering 
responses, listening and 
responding to each other, or 
articulating and revising their 
thinking. 

Presents mostly closed 
ended questions but holds 
students accountable for 
answering and listening to 
each other. 

Performance in 
this area is 
unacceptable. 

 

Effectively helps students 
place new material in 

context by making frequent 
connections to the 

underlying purpose and/or 
“big ideas” that define the 

subject area. 

Enables students to 
connect new material to 
the big ideas 
independently and to see 
the value in creating this 
larger conceptual 
understanding. 

Effectively helps students 
place new material in 
context by making 
frequent connections to 
the underlying purpose 
and/or “big ideas” that 
define the subject area. 

Consistently attempts to help 
students place new material 
in context by making 
frequent connections to the 
underlying purpose and/or 
“big ideas” that define the 
subject area. 

Struggles to help students 
place new material in 
context. 

Performance in 
this area is 
unacceptable. 
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Differentiates and scaffolds 
instruction to ensure the 
material is accessible and 
sufficiently challenging to 

all students. 

Is a leader school‐wide in 
creating lessons that meet 
all students at their current 
skill level. 

Differentiates and 
scaffolds instruction to 
ensure the material is 
accessible to all students. 

A few students are unable to 
access the lesson, or some 
students are not challenged 
by lessons. 

Often students are unable 
to access the lesson or  are 
not challenged by lessons. 

Performance in 
this area is 
unacceptable. 

 

Effectively uses teacher talk 
to provide structure and 
direction while holding 
students accountable for 

thinking.   

Is a leader school‐wide in 
balancing between teacher 
talk and student 
responsibility during 
lessons. 

Effectively uses teacher 
talk to provide structure 
and direction while holding 
students accountable for 
thinking.   

Teacher talk is occasionally 
excessive or teacher talk is 
occasionally inadequate to 
direct the lesson toward a 
clear objective. 

Teacher talk is often 
excessive or teacher talk is 
often inadequate to direct 
the lesson toward a clear 
objective. 

Performance in 
this area is 
unacceptable. 

 

             

C. Ensuring Success for all 
Students 

4  3  2  1 
0 

 

Takes and demonstrates 
responsibility for success of 

all students. 

Achievement data is 
exceptionally high for all 
students in all quartiles of 
incoming performance and 
demonstrates this 
responsibility through 
conversations with staff. 

Achievement data is 
consistently high for all 
students in all quartiles of 
incoming performance and 
demonstrates this 
responsibility through 
conversations with staff.. 

Achievement data for 
students in one quartile does 
not meet  expectations or 
teacher occasionally does not 
take responsibility in 
conversations about student 
achievement. 

Achievement data for 
students in one quartile 
falls significantly short of 
expectations or students in 
several quartiles falls 
below expectations or 
teacher often does not 
take responsibility in 
conversations about 
student achievement. 

Performance in 
this area is 
unacceptable. 

 

Regularly employs an 
organized system to use 
assessment data to track 
the progress of individual 
students and to provide 

targeted individual or small 
group student instruction. 

Is a leader school‐wide in 
using data to track 
individual students and use 
that data to provide 
targeted instruction. 

Regularly employs an 
organized system to use 
assessment data to track 
the progress of individual 
students and to provide 
targeted individual or small 
group student instruction. 

Usually employs an organized 
system to use assessment 
data to track the progress of 
most students and often 
provides targeted individual 
or small group student 
instruction. 

Rarely uses data to inform 
instruction or struggles to 
keep updated data for all 
students. 

Performance in 
this area is 
unacceptable. 
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Engages students in the 
process of monitoring their 
own understanding and 
achievement and helps 

make goals or benchmarks 
clear, transparent, and 

achievable. 

Is a leader school‐wide in 
transferring ownership of 
achievement to students 
and ensuring that students 
know where and how they 
need to improve their 
achievement. 

Engages students in the 
process of monitoring their 
own understanding and 
achievement and helps 
make goals or benchmarks 
clear, transparent, and 
achievable. 

Engages students in the 
process of monitoring their 
own understanding and 
achievement and attempts to 
make goals or benchmarks 
clear and transparent, but 
students are often unclear 
how to meet these goals. 

Inconsistently engages 
students in the process of 
monitoring their own 
understanding and 
achievement. 

Performance in 
this area is 
unacceptable. 

 

Ensures that all students 
complete and turn in all 

work, including homework. 

Ensures that all students 
complete and turn in all 
work, including homework 
and that all work is of high 
quality. 

Ensures that all students 
complete and turn in all 
work, including homework. 

Ensures that all students 
complete and turn in almost 
all work, including 
homework. 

Ensures that all students 
complete and turn in most 
work, including homework, 
or that most students turn 
in all work but holds lower 
expectations for some 
students. 

Performance in 
this area is 
unacceptable. 

 

             

D.  Collaboration, 
Improvement, and 
Professionalism 

4  3  2  1  0 

 

Solicits and responds 
constructively to 

suggestions and criticism 

Is sincerely committed to 
and thrives from feedback 
‐ taking all feedback one 
step further by applying it 
in new contexts, and 
eagerly seeking out 
feedback from all sources.. 

Solicits and responds 
constructively to 
suggestions and criticism 

Accepts and responds 
constructively to suggestions 
and criticism 

Often accepts and 
responds constructively to 
suggestions and criticism 

Performance in 
this area is 
unacceptable. 
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Collaborates well in co‐
planning teams.  Provides leadership on the 

team by ensuring that all 
team members are 
participating and being 
heard and that the team 
works together to 
maximize the quality of the 
products of co‐planning. 

Shares ideas in co‐planning 
teams, listens thoughtfully 
to other members of the 
team, helps ensure that 
the team meets its goals, 
and is timely in sharing 
materials with other 
members of the team. 

Usually shares ideas in co‐
planning teams, listens 
thoughtfully to other 
members of the team, helps 
ensure that the team meets 
its goals, and is timely in 
sharing materials with other 
members of the team. 

Is an agreeable team 
member but makes 
infrequent contributions or 
occasionally has trouble 
balancing between 
presenting own ideas and 
listening to those of others 
or struggles to complete 
share of team work in a 
timely manner. 

Performance in 
this area is 
unacceptable. 

 

Is a thoughtful participant 
and contributor to in‐school 
professional development. 

Provides leadership during 
professional development 
by ensuring that all staff 
members are participating 
and being heard and offers 
insights that develop the 
thinking of all group 
members 

Consistently Is a thoughtful 
participant and contributor 
to in‐school professional 
development. 

Often Is a thoughtful 
participant and contributor to 
in‐school professional 
development. 

Is an engaged but passive 
participant in in‐school 
professional development. 

Performance in 
this area is 
unacceptable. 

 

Has excellent attendance, 
punctuality, and reliability 
with paperwork, duties, 

and assignments. 

Has perfect attendance, is 
never late, is prompt and 
engaged in duties, and 
meets all deadlines. 

Has good attendance, is 
rarely late, is prompt and 
engaged in duties, and 
meets all deadlines. 

Has good attendance, is 
rarely late, is almost always 
prompt and engaged in 
duties, and usually meets 
deadlines. 

Has reasonable 
attendance, is occasionally 
late, is usually prompt and 
engaged in duties, and 
usually meets deadlines. 

Performance in 
this area is 
unacceptable. 

 

D.  Collaboration, 
Improvement, and 
Professionalism 

4  3  2  1  0 

 

Actively contributes to and 
shares responsibility for 
grade‐level and school‐

wide activities. 

Anticipates areas of need 
and offers to go above and 
beyond duties to make the 
school as effective and 
positive as it can be. 

Actively contributes to and 
shares responsibility for 
grade‐level and school‐
wide activities.  

When asked, contributes to 
and shares responsibility for 
grade‐level and school‐wide 
activities. mission of the 
school. 

Meets responsibilities, but 
does not do enough to 
contribute to grade‐level 
and school‐wide activities. 

Performance in 
this area is 
unacceptable.   

Is a positive team player 
and contributes to a 

positive and constructive 
professional culture.   

Is a school‐wide leader in 
establishing a positive, 
constructive, can‐do, and 
mission‐focused culture. 

Is a consistently positive 
team player and 
contributes to a positive 
and constructive 
professional culture. 

Is usually a positive team 
player and often contributes 
to a positive and constructive 
professional culture. 

Is sometimes a positive 
team player and at times 
contributes to a positive 
and constructive 
professional culture. 

Performance in 
this area is 
unacceptable.   

X
X

IX
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Engages parents as partners 
in their child’s education 
through frequent contact, 
conferences, report cards, 
and progress reports. 

Builds positive and trusting 
relationships with parents 
that enable parents to best 
support their children's 
academic progress in the 
long term.   

Engages parents as 
partners in their child’s 
education through 
frequent contact, 
conferences, report cards, 
and progress reports.  
Draws effective limits with 
chronically difficult 
parents. 

Effectively engages parents 
when necessary ‐ when there 
is a behavior or academic 
concern or a report card 
conference. 

Writes progress report and 
report card comments that 
are inadequate for parents 
to understand their child's 
progress, or struggles to 
establish productive 
communication with 
several parents. 

Performance in 
this area is 
unacceptable. 

 

COMMENTS:   

  

 

X
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October 22, 2010 

 

Dr. Mitchell D. Chester 
Commissioner 
Department of Elementary and Secondary Education 
75 Pleasant Street 
Malden, MA  02148‐4906 
 

Dear Commissioner Chester: 

 

I am writing to urge your support of the Edward W. Brooke Charter School’s request for additional 

seats.  The Edward W. Brooke Charter School is committed to expanding into 4 additional schools for 

grades K through 8 located in Boston and Chelsea.  This will create a Brooke Charter Network of success 

throughout the city of Boston that has already produced outstanding results in its first school. 

 

Located in Roslindale, the 2008 MCAS scores for the Edward W. Brooke Charter School were highest, 

ahead of Wellesley, Weston, Lexington, Brookline and Dover‐Sherborn.  In 2008, 95% of 8th grade test 

takers scored proficient or advanced on the English MCAS exam.  Daily attendance at the Edward W. 

Brooke Charter School is at 95%.  Edward W. Brooke Charter School is proving that students from 

Boston are capable of achieving at the highest levels.  Ninety‐eight percent of the students at the 

Edward W. Brooke Charter School are students of color and close to thirteen percent are English 

language learners.  Current students hail from Dorchester, Mattapan, Hyde Park, Roxbury and Jamaica 

Plain.   

 

As an advocate of high quality schools, I strongly support the Edward W. Brooke Charter School’s 

request.  I believe it is important to acknowledge the significant strides in public education that Edward 

W. Brooke Charter School has made.  The school has proven to be an effective charter school by the 

success it has had with its students.  Please do not hesitate to contact me with any questions. 

 

Thank you for your consideration. 

 

Sincerely, 

 

 

Paul S. Grogan 
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November 1, 2010 
Massachusetts Department of Elementary and Secondary Education 
Charter School Office 
75 Pleasant Street 
Malden, Massachusetts 02148-4906 
 
To Whom It May Concern: 
 
No one can argue that the widening gap between the demographics of children of Boston and the representation at 
Boston’s most competitive public high schools is alarming.  Nor could anyone who has spent time in the 
neighborhoods that send the smallest percentage of their students to exam schools make a case that the students 
from those neighborhoods are not, on the whole, as bright as their more fortunate counterparts, or do not have 
dreams of a bright and useful future.  Having worked with families from these neighborhoods for 20 years, 
Steppingstone has witnessed the most compelling evidence that circumstance has no correlation to ability, 
ambition, or determination, yet only to opportunity.   
 
Founded in 1990, The Steppingstone Foundation is a non-profit organization that develops and implements 
programs which prepare urban schoolchildren for educational opportunities that lead to college success.  Based on 
our shared mission of college access and graduation for low-income urban youth, as well as years of overlapping 
service to the same communities in Boston, we support the three charter applications submitted by the Edward W. 
Brooke Charter School’s board of trustees.  Like Steppingstone, the Edward W. Brooke Charter School model 
focuses on a proven formula for educational opportunity: rigorous academic preparation, coupled with ongoing 
support services, family guidance, and college counseling.  With its 7th and 8th graders outscoring all other students 
in Massachusetts – including their peers from wealthy suburban districts - the Brooke School has developed a 
model that is worth replicating.  Furthermore, overwhelming parental demand for our respective programs illustrate 
the need for additional educational pipelines that lead to college (1,500 families are on the existing Brooke 
School’s waitlist, and thousands of families indicate interest in Steppingstone each year).   
 
The Steppingstone Foundation looks forward to continuing to work with the current Edward W. Brooke Charter 
School in Roslindale and additional Brooke campuses in the future.  If approved by the Massachusetts Department 
of Elementary and Secondary Education, The Steppingstone Foundation: 

 Will continue to recruit Brooke middle school students to participate in Steppingstone’s out-of-school 
time program that prepares students for college preparatory high schools;  

 Will share with the Brooke School network 20 years of effective practices and lessons learned in high 
school placement, academic advising for high school students, and college counseling services; 

 Invites the Edward W. Brooke School network to join the National Partnership for Educational Access, or 
NPEA (www.educational‐access.org), a national membership association run by Steppingstone for 
organizations, programs, and institutions that are committed to educational access for underrepresented 
students. NPEA membership includes ongoing professional development in the college access field, 
reduced SAT preparation provided by Princeton Review, annual college visits for students, and access to 
the latest research on college success for traditionally underserved students. 

 
We strongly recommend that the Massachusetts Department of Elementary and Secondary Education, 
Commissioner Mitchell Chester, and community reviewers approve the charter applications submitted by The 
Edward W. Brooke Charter School.  Thank you for your utmost consideration and your commitment to educational 
opportunity. 
 
Sincerely, 
 
 
Michael P. Danziger 
Founder and Chief Executive Officer 
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November 5, 2010 

Department of Elementary and Secondary Education 
Charter School Office  
75 Pleasant Street 
Malden, Massachusetts 02148‐4906 
 
To Whom It May Concern: 
 
As a long‐time community advocate for children in the city of Boston, I write to strongly encourage the 

Massachusetts Department of Elementary and Secondary Education, Commissioner Mitchell Chester, 

and community reviewers to approve the three charter applications submitted by The Edward W. 

Brooke Charter School.  The outstanding achievement of the 450 primarily black and Latino low‐income 

students at the original Edward W. Brooke Charter School in Roslindale demonstrates the efficacy of 

the school model and as well as a compelling case for school expansion and growth. 

 

Both Jumpstart and the Edward W. Brooke Charter School share a commitment to reducing poverty 

and increasing opportunity through education and skill‐development.  Jumpstart is a leading nonprofit 

organization dedicated to ensuring that every child in America enters school prepared to succeed.  To 

support this mission, we bring college students and community volunteers together with preschool 

children in low‐income communities for a full school year of individualized mentoring and tutoring.  

Jumpstart’s research‐based curriculum is focused on building language, literacy, social and emotional 

skills in preschool children, while providing our volunteers with a rewarding way to have lasting impact 

in their communities. 

 

As the Executive Director of Jumpstart New England, I oversee 40 partnerships with local Head Start 

and other early learning centers across greater Boston in service to thousands of children and families 

each year.  With small classroom sizes (k‐2nd grade classrooms are no larger than 15 students), an 

extended school day and year (students receive 30% more learning time than their district peers), and a 

culture of high expectations for its students, the Edward W. Brooke Charter School represents the 

school environment in which low‐income children can continue to learn, grow, and thrive. 

 

Jumpstart looks forward to working together with the Edward W. Brooke Charter School network to 

distribute application and enrollment information to families interested in high‐achieving charter 

options – including at our sites in East Boston for the proposed Brooke School serving students and 

families in Boston and Chelsea.  Thank you for your attention and for your serious consideration of the 

charter applications submitted by the Edward W. Brooke Charter School trustees and leadership.  I 

highly recommend approval of the applications. 

Sincerely, 

 

Susan Werley 

Executive Director, Jumpstart New England 
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John R. Connolly 
BOSTON CITY COUNCILLOR AT-LARGE 

 
November 3, 2010 

Dr. Mitchell Chester 
Commissioner of Education 
Massachusetts Department of Elementary and Secondary Education 
Charter School Office 
75 Pleasant Street 
Malden, Massachusetts 02148 
 
Dear Commissioner Chester: 
 
 I am writing in strong support of the three charter applications submitted by the Edward W. 
Brooke Charter School.  If approved, the Edward W. Brooke Charter School will expand to include up to 
three additional high performing K-8 institutions. 
 
 The Edward W. Brooke Charter School has the unique distinction of being the highest 
performing public K-8 school in the city.  Future expansion of the Edward W. Brooke Charter School 
will incorporate many of the values and characteristics that have allows the current school to achieve 
such great results.  One attribute is a rigorous academic program that focuses on pushing students to 
achieve high academic standards.  Beyond academics, the Brooke program works to instill its students 
with a set of core values remembered with the acronym – “FIRST.”  Focus: keep your eye on the goal, 
College!; Integrity: do what’s right just because it is right; Respect: be kind and supportive to yourself 
and others; Self-determination: know that hard work makes anything possible; and Teamwork: 
collaborate with fellow scholars to achieve excellence. 
 
 As Chair of the Boston City Council’s Committee on Education, I am always looking to foster 
the growth of programs that have proven themselves successful.  I have no doubt that given the 
opportunity to expand, the Edward W. Brooke Charter School will continue to provide Boston’s youth 
with some of the highest quality education in the state. 
 
 I ask you to give your full consideration to Edward W. Brooke’s charter applications.  Thank 
you for your time and attention to this matter, and please do not hesitate to contact me with any 
questions. 
 
 
 
       Sincerely, 
 
 
 
 
       John R. Connolly  
       Boston City Councillor At-Large 
       Chair, Committee on Education 
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November 3, 2010 
 
 
Department of Elementary and Secondary Education 
Charter School Office  
75 Pleasant Street 
Malden, MA 02148‐4906 
   
To Whom It May Concern: 
 
It is with great pleasure that I write to support the three charter applications submitted by the Edward W. 
Brooke Charter School’s trustees and leadership.  As the executive director of ACCESS, an organization that 
works to increase college access and affordability for Boston (and Springfield) schoolchildren, I support the 
expansion of one of Boston’s most successful college preparatory public schools.  
 
ACCESS works to ensure that all young people have the financial information and resources necessary to 
find an affordable path to ‐ and through ‐ a postsecondary education. To accomplish this mission, ACCESS 
provides free financial aid advice and advocacy to all the students of Boston and Springfield to help them 
overcome the financial barriers to higher education. Our programs work with students and their families 
from middle school to high school through college graduation, ensuring that finances never get in the way of 
potential. ACCESS has helped students secure more than $150 million in financial aid in the last three years 
alone and has awarded more than $5 million in need‐based last dollar scholarships since our founding, 
maintaining a 75% college graduation rate for the students we serve. 
 
ACCESS works to extend Brooke’s college preparatory mission by serving high school alumni who are 
enrolled in ACCESS partner high schools such as City on a Hill Charter School, MATCH, Codman Academy, 
Cathedral High School, and Cristo Rey High School.  Moving forward, ACCESS is excited to include the current 
and future Brooke schools in the ACCESS Community Engagement Program. ACCESS has developed the 
Community Engagement Program both to serve young people directly through partnerships with community 
organizations and train the staff members of those organizations in the financial aid process so that they can 
assist whenever an ACCESS Advisor is not readily available. By providing financial aid workshops and ongoing 
one‐to‐one advising sessions to students at an early age, they and their families will be able to identify 
potential issues early in their academic career, be prepared for the financial aid process and have a working 
knowledge of where to turn for assistance. ACCESS is the only organization in Boston and Springfield that 
has a program specifically designed to provide supplemental financial aid information to existing community 
organizations. 
 
I strongly recommend that the Massachusetts Department of Elementary and Secondary Education, 
community reviewers, Mitchell Chester and other commissioners approve the charter applications 
submitted by The Edward W. Brooke Charter School.  The Edward W. Brooke Charter School has the 
experience and foundation necessary to replicate its success with students from some of Boston’s most low‐
income neighborhoods.  Thank you for your attention and your serious consideration. 
 
Sincerely, 
 
 
Bob Giannino‐Racine 
Executive Director 
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Attachment 9: 2010 Proven Provider Information Sheet 
 

Name of Proposed Charter School: ___ Brooke 4 Charter School _______________ 
 
Name of Person(s) or Organization Proposed as a Proven Provider: ____________________  

Edward W. Brooke Charter School board of directors __________________________________ 
 
 

Primary Proven Provider Contact: ______Kimberly Steadman_________________________ 
 
Address: ________190 Cummins Hwy._____________________________________________ 
 

 
City: __________ Roslindale ______________ State:            MA           Zip:  02131   
 

 
Daytime Tel: (617) _325-7977 x272__________________      Fax: (617) _325-2260_________     
 

 
Email: ___ksteadman@ebrooke.org_________________________________________________ 
 
I.   Category of Proven Provider 
Check the appropriate category of proven provider as described below.  All information provided in 
response to the criteria that follow should provide evidence of the proven provider’s qualifications. 
 
Category 1: 
  Two or more persons who had primary or significant responsibility serving, for at least five years, in 
a leadership role in a school or similar program that has a record of academic success and organizational 
viability.  
 
Category 2: 
 A non-profit education management organization, in operation for at least five years, that has a record 
of academic success and organizational viability; or 
 A non-profit charter management organization, in operation for at least five years, that has a record of 
academic success and organizational viability. 
 
Category 3: 
X  The board of trustees of an existing charter school that has a record of academic success and 
organizational viability. 
 
Category 4: 
If the applicant proposes to contract with a proven provider with a record of academic success and 
organizational viability, check one of the following: 
 An education management organization; 
 A charter management organization; or 
 A school support organization. 
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II.  Qualifications to Achieve Proven Provider Status 
 
A proven provider applicant must submit evidence satisfactory to the Commissioner that demonstrates 
that the proven provider has significant management or leadership experience with a school or similar 
program that is an academic success, a viable organization, and relevant to the proposed charter. For 
applicants with a current or previous relationship to a Massachusetts charter school, the Commissioner 
may consider all information related to such school’s performance, including evaluations in connection 
with each renewal of its charter. 
 
The information provided to address the criteria listed below are the basis on which proven provider status 
will be assessed. All applicable criteria must be addressed in alignment with at least one category chosen 
above.  These pages do not count toward the page limit for the final application. 
 
Proven Provider Categories 2, 3, and 4: 

 Describe in detail the qualifications of the proposed proven provider.  Additional documentation 
may be included as an appendix; 

 Describe in detail the proposed proven provider’s role and responsibilities in the successful 
school(s) or program(s); 

 Provide evidence to link the proposed proven provider’s roles and responsibilities to the success 
of the school or program. 

Qualifications:  
The proposed proven provider is the board of trustees of the Edward W. Brooke Charter School.  The board 
members have extensive experience in management and in leadership of a charter school because they have been 
leading an existing, high-performing charter school for the eight years of its existence.  Resumes are attached, but 
some highlights of qualifications are listed below: 

 Jon Clark was the founding principal when the school opened in August, 2002.  Since that time, he has 
served as middle school principal, Executive Director, and Co-Director.  

 Kimberly Steadman was the founding principal of the Brooke elementary school when it opened in August, 
2006.  Since that time, she has served as elementary school principal and as Co-Director. 

 3 Current members of the Brooke board of trustees were founding board members:  Ted Preston, Hilary 
Berkman, and Jill Reynolds.   

 Jill Reynolds has served as treasurer for as long as the school has been open. 
 Ted Preston served as board chair for 2 years.   
 Hilary Berkman was recently appointed as board chair. 

Roles and responsibilities: 
The proposed proven provider is the board of trustees of the Edward W. Brooke Charter School.  As such, they 
govern the existing school and are directly responsible for its success. 
Evidence of link to school success: 
There is a direct connection between the success of the school and the leadership of Jon and Kimberly.  Jon and 
Kimberly have always been the leaders of the middle and elementary school, respectively.  They founded the two 
programs at the school and have always held responsibility for the instruction and management of the school.   
The board of trustees has a direct connection to the school’s success through their role of overseeing and advising 
the co-directors.  They have been directly involved in acquiring and financing a permanent facility, deciding to apply 
for a grade level amendment and become a K-8 school, and creating responsible budgets for each academic year. 
List of attachments: 
Resumes of the founding board are attached.   
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All Proven Provider Categories: 
A.  
Provide comparison data that demonstrates the success of school(s) or program(s) served by the proposed 
proven provider: 

 As compared to Massachusetts statewide averages in 
English language arts and mathematics in comparable grades; 

 for at least a three year period 
 for cohorts of students. 

 
The data must include, but is not limited to: 

 proficiency levels in the aggregate, on the MCAS or 
equivalent assessments for all students tested; 

 proficiency levels for one or more targeted 
subgroups, as defined in M.G.L. c. 71, §89(i)(3); 

 attendance, retention, and attrition data;  
 graduation and dropout data; and 
 student performance on other standardized tests, if 

available. 
 
 
Please note that our students do not take standardized tests other than the MCAS. 
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Proficiency Level Analysis for all ELA and Math Tests (2010, 2009, 2008) 
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PROFICIENCY LEVEL ANALYSIS FOR ALL ELA and MATH TESTS (2010, 2009, 2008) ‐ continued 

 

 
 
 

Comparative Data for Student Growth Percentages 

Note: For all areas, by definition, the state average was 50. 
 

4th 5th 6th 7th 8th 
2010 MCAS 

ELA MATH ELA MATH ELA MATH ELA MATH ELA MATH 
Brooke 79 63 78 84 83 84 93 91 83 75 
Boston Public 
Schools 

46 51 51 60 48 49 43 55 46 55 

 
4th 5th 6th 7th 8th 

2009 MCAS 
ELA MATH ELA MATH ELA MATH ELA MATH ELA MATH 

Brooke NA NA 68 88 75 81 81 87 67 64 
Boston Public 
Schools 

43 47 48 48 52 43 43 43 45 43 

 
4th 5th 6th 7th 8th 

2008 MCAS 
ELA MATH ELA MATH ELA MATH ELA MATH ELA MATH 

Brooke NA NA 61 81 73 88 83 82 60 67 
Boston Public 
Schools 

41 49 50 51 48 38 46 47 49 56 
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COHORT ANALYSIS 

 

 

 
 

MATH, ALL STUDENTS 6th grade 7th grade 8th grade 

Brooke Class of 2008 52 42 66 

State Class of 2008 46 46 49 

Brooke Class of 2009  58 75 81 

State Class of 2009  52 47 48 

Brooke Class of 2010 85 91 96 
State Class of 2010 56 49 51 
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MATH, F&R ONLY 6th grade 7th grade 8th grade 

Brooke Class of 2008 (F&R only) 50 40 71 

State Class of 2008 (F&R only) 22 22 25 

Brooke Class of 2009 (F&R only) 47 73 83 

State Class of 2009 (F&R only) 29 23 25 

Brooke Class of 2010 (F&R only) 78 85 94 
State Class of 2010 (F&R only) 33 26 30 
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MATH, AFRICAN-AMER ONLY 6th grade 7th grade 8th grade 

Brooke Class of 2008 (African-American only) 52 41 69 

State Class of 2008 (African-American only) 21 19 24 

Brooke Class of 2009 (African-American only) 58 83 89 

State Class of 2009 (African-American only) 27 21 31 

Brooke Class of 2010 (African-American only) 83 88 94 

State Class of 2010 (African-American only) 30 23 28 

LI 
 



Attachment 9: 2010 Proven Provider Information Sheet 
 

 

 

 

ELA, ALL STUDENTS 6th grade 7th grade 8th grade 

Brooke Class of 2008 57 82 95 

State Class of 2008 64 69 75 

Brooke Class of 2009 68 91 95 

State Class of 2009 67 69 78 

Brooke Class of 2010 81 96 100 

State Class of 2010 67 70 78 
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ELA, F&R ONLY 6th grade 7th grade 8th grade 

Brooke Class of 2008 (F&R only) 57 77 95 

State Class of 2008 (F&R only) 38 46 54 

Brooke Class of 2009 (F&R only) 59 88 96 

State Class of 2009 (F&R only) 42 46 61 

Brooke Class of 2010(F&R only) 78 95 100 

State Class of 2010 (F&R only) 44 48 59 
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ELA, AFRICAN-AMERICAN ONLY 6th grade 7th grade 8th grade 

Brooke Class of 2008 (African-American only) 56 77 96 

State Class of 2008 (African-American only) 40 48 58 

Brooke Class of 2009 (African-American only) 69 91 97 

State Class of 2009 (African-American only) 43 47 63 

Brooke Class of 2010 (African-American only) 82 96 100 
State Class of 2010 (African-American only) 47 50 59 
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School-wide Attendance, Retention, Attrition, and Drop-out Rate 

  2006-07 2007-08 2008-09 

  Brooke State Brooke State Brooke State 

Attendance 95.6 94.6 95.9 94.6 95.9 94.6 
Attrition  
[defined as percent of eligible (non-
graduating) students returning] 88% NA 91% NA 93% NA 

Dropout Rate (K-8) 0% NA 0% NA 0% NA 
 

Retention data: 
 2007-

2008 
2008-
2009 

2009-
2010 

Percent of K-8 students who were retained in 
current grade 

5% 5% 7% 

 

 

 
B.  
Provide evidence that the school(s) or program(s) for which the proposed proven provider was 
responsible: 

 serves a student population similar to the population to be served by the proposed charter,  
 that the program to be offered at the proposed charter school is similar to the successful school or 

program; 
 or the program represents a reasonable modification of the successful school or program, including 

details of what is proposed as a reasonable modification.  
 If grade span served by the school(s) or program(s) differs from the proposed charter school, 

please explain the applicant group’s capacity to serve the proposed grade span. 
Student Population: 
While we cannot be assured that the population we will serve at the proposed school will be identical to that at the 
original Brooke School, where we have served a student population that is predominantly low-income, we will choose 
our location of our proposed expansion schools in an effort to serve a similar population.  We will also tailor our 
recruiting efforts to work to ensure that we are serving a population similar to our current school’s population. 
 
Similar Program: 
The program we are proposing under this charter application is identical to the program we have developed at the 
original Brooke school.   
 
Reasonable modification of school or program: 
We do not anticipate any modifications to the school or program at Brooke 4. 
 
Capacity to serve the proposed grade span, if different: 
We plan to serve the same grade span: kindergarten through eighth grade. 
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C.  Describe the extent to which the proposed proven provider is responsible for the organizational 
viability of the school(s) or program(s). 
 
Provide evidence of the organizational viability of the school(s) or program(s) for which the proven 
provider was responsible. This should include, but not be limited to, effective governance, organizational 
management, financial management, and compliance with applicable laws and regulations. 

Evidence that proposed proven provider is responsible for organizational viability 
As the board of trustees of the existing school, the founding group is by statute responsible for the school’s 
organizational viability (evidence of that viability below). 

Evidence of effective governance: 
During the course of its 8 years of governance, the Brooke school board of trustees has carried out the following: 

 Secured a temporary facility at 617 Cambridge St., Brighton 
 Purchased and renovated a permanent facility at 190 Cummins 

Highway, Roslindale 
 Refinanced the facility at 190 Cummins Highway to significantly 

lower carrying costs 
 Researched, deliberated, and ultimately amended the charter to 

change grades served from 5-12 to K-8 and to expand enrollment. 
 Researched, deliberated, and ultimately amended the charter to 

provide for a co-director management structure 
 Engaged Executive Service Corps (E.S.C.) in a 2-year board 

consulting project 
 Developed an effective procedure for annual evaluation and 

Evidence of organizational management: 
The Brooke administrative team has led the staff toward viability and success, as demonstrated by the school’s strong 
record of achievement.  That strong record is due in part to the strong professional culture at the school, which is 
reflected in the school’s strong record of teacher retention: 
 

At the end of: % of Teachers Returning 
(includes only those offered 
contracts) 

2006-07 82% 
2007-08 85% 
2008-09 93% 
2009-10 81% 
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Evidence of financial management: 
 
The Brooke School has budgeted wisely and adhered strictly to our budgetary parameters, generating annual operating 
surpluses each year.  With total annual budgeted expenditures of approximately $5 million, and with unrestricted cash 
reserves in excess of $1.5 million, EWBCS has met the goal of developing in reserves the equivalent of 3 months of 
operating expenses.  Our capacity to meet and exceed this goal on an annual basis was significantly enhanced by the 
closing of our facility refinancing package in December, 2005.  As a result of this refinancing package, which 
capitalized on federal New Markets Tax Credits and Qualified Zone Academy Bonds, EWBCS reduced its annual 
facility carrying costs by nearly 50% beginning in 2006, while simultaneously generating over $2 million to renovate 
the school’s permanent facility.   
 
Because it is our desire to be replicable, the school has made a deliberate effort to avoid reliance on private 
fundraising.  The school has demonstrated the ability to fund its operations with only a minimal reliance on private 
fundraising, as demonstrated in the table below.   
 

 FY2008 FY2009 FY2010 

A.  Private Grants and Donations $139,226 $144,063 $138,000 

B. Total Revenue $5,340,435 $6,253,588 $6,405,200 

A/B 2.6% 2.3% 2.2% 

    
The school has repeatedly generated audits that have reflected the sound financial management of the school’s 
administration.   
 

Evidence of compliance with applicable laws and regulations: 
Compliance 
 
The Brooke school has complied with all applicable laws and regulations.  See the following for more detail: 

 C.S.O. site visit reports (2003, 2004, 2005, 2008, 2009) 
 C.S.O. charter renewal (2007) 
 Coordinated Program Reviews (2004, 2010) 

 

Other: 
Enrollment Demand 
 
The Brooke school has a current waiting list in excess of 1,500 students. 
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ENGLISH LANGUAGE ARTS 
Fourth Grade 

 Examples of Skills 
Listening 
and 
Speaking 

 Use appropriate volume when speaking in front of groups.  

 Use appropriate shifts in verb tense and subject, and pronoun number and person.  

Reading 

 Use content specific vocabulary in speech and writing correctly.   

 Identify order in which events happened and identify shifts in time in texts.   

 Use text structure to identify the main idea and supporting details in articles.   

 Determine character motivation and feelings from thoughts, dialogue, actions, and punctuation.  Trace how 
and why characters’ feelings change over the course of a text and how that helps establish a theme. 

Language 
 Use grade level vocabulary words in speech and in writing correctly. 

 Define and identify nouns, verbs, pronouns, conjunctions, adjectives, adverbs, and prepositions. 

Writing - 
content 

 Have a point that clearly explains why the story is important.    

 Ensure that every paragraph in the story relates to and supports the point. 

 Include details that all relate to the point and focus on only the most important events. 

 Compose personal narratives that are at least 2 pages long, single spaced, on college ruled paper; however, 
the narrative cannot ramble to achieve a particular length. 

Writing - 
conventions 

 Spell grade appropriate words correctly, using knowledge of letter sounds, spelling patterns, rhyming/word 
families, word parts, word segmentation, syllabication, prefixes and suffixes in their independent writing. 

 Identify dependent clauses, and use and punctuate them correctly in independent writing. 
 

Fifth Grade 
(Please note that fifth grade will be the entry grade for the first four years of the school and 

therefore, the standards presented here do not align with prior grade, but the fifth through eighth 
grade standards align.) 

 Examples of Skills 
Listening 
and 
Speaking 

 Use pronouns correctly (order of pronouns and subject/object pronouns) in speech.   

 Speak in clear, complete sentences that communicate a clear point.   

Reading 

 Use sentence and paragraph context to determine the meaning and identify specific evidence for context clues 
for unknown and multiple meaning words.  Context clues include contrast cues (but, however, on the other 
hand, except) and cause and effect cue words (because, since, as a result of, and therefore). 

 Determine the purposes of lines, sentences, paragraphs, and sections and how they contribute to the text as a 
whole. 

Language 
 Use grade level vocabulary words in speech and in writing correctly. 

 Define and identify nouns, verbs, pronouns, conjunctions, adjectives, adverbs, interjections, and 
prepositions. 

Writing - 
content 

 Write a paragraph (with a topic sentence and simple supporting facts and details) summarizing, 
interpreting, or explaining a literary text, using evidence from the text as support. 

 Organize multi-paragraph compositions in the following structures: chronological and logical. 

 Write descriptive and chronological paragraphs with a clear topic sentence and relevant supporting facts. 

Writing - 
conventions 

 Distinguish between and use statements, questions, commands and exclamations and employ proper final 
punctuation for all sentence types.   

 Place commas properly in a series.  
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 Identify verb form of the word "to be" that agrees with a given subject and correct those that disagree when 
revising. 

Sixth Grade 
 Examples of Skills 

Reading 
 Make inferences and identify evidence for inferences.   

 Determine the purpose of character actions and dialogue in developing characters.   

 Identify how traits of central characters influence the conflict and resolution of the conflict.   

Language 
 Use grade level vocabulary words in speech and in writing correctly. 

 Use adjectives and adverbs correctly (including good and well).   

Writing – 
content 

 Develop a central topic that is clear and complete.   

 Within a paragraph, every sentence must support the topic sentence. 

 Create and then use a thoughtful plan for multi-paragraph compositions. 

 Develop a strong introduction and conclusion. 

Writing – 
conventions 

 Place commas and quotation marks properly in quotes. 

 Identify subjects and verbs that are in agreement and correct those that disagree when revising. 
 

Seventh Grade 
 Examples of Skills 

Reading 

 Determine how an author demonstrates a character’s emotion through a character’s actions and dialogue.    

 Trace how character relationships change over the course of a text. 

 Identify whether a story is written in first, second, or third person point of view and the significance of the 
point of view choice. 

Language  Use grade level vocabulary words in speech and in writing correctly.  

Writing – 
content 

 Select an appropriate topic, one the student has sufficient knowledge of to develop fully.   

 Write personal narratives that have an appropriate and clearly developed theme.   

 Write a paragraph summarizing, interpreting, or explaining a literary text, using evidence from the text 
as support.   

 Write personal narratives that have rising action, transforming event/turning point, climax, falling 
action, and resolution.   

 Use knowledge of audience and understanding of purpose to make choices around tone. 

Writing – 
conventions 

 Place commas and quotation marks properly in dialogue.   

 Identify verbs in a different tense than the rest of the written pieces and correct them.   
 

Eighth Grade 
 Examples of Skills 

Reading 
 Identify prologue, rising action, transforming event, climax, falling action, resolution, and epilogue. 

 Analyze logic and evidence in an argument. 

 Identify and analyze symbols used throughout a literary work.   
Language  Use grade level vocabulary words in speech and in writing correctly (see appendix I). 

Writing – 
content 

 Write an essay that states a clear thesis, topic, or main idea (non-fiction or literary analysis). 

 Use knowledge of audience and understanding of purpose to make language choices. 

 Effectively develop an argument in writing. 

Writing – 
conventions 

 Use colons and semi-colons correctly and purposefully.    

 Place commas around parenthetical expression and after introductory phrases. 
Research  Identify and locate books, websites, and other resources to investigate an independently chosen topic. 
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 Gather information from books, websites, and other resources. Organize research in order to track sources. 

 Evaluate the relevance of the information. Evaluate the quality of research. 
 

MATH 
Fourth Grade 

 Examples of Skills 

Data 
 Identify appropriate ways to display data. 

 Construct and draw conclusions from representations of data sets in the form of tables, line plots, 
pictographs, tallies, circle graphs, line graphs, and bar graphs (with a scale other than 1). 

Algebra 

 Determine the value of a variable in addition, subtraction, multiplication, and division equations.   

 Use symbol and letter variables to represent unknown quantities in equations or inequalities. 

 Determine and apply rules for input-output tables, including two-step rules.   

 Solve problems using given relationships for two to three variables, including scale equalities and pictorial 
relationships. 

Decimals 

 Demonstrate an understanding of the values of the digits in decimals (e.g., that in 2.54, the 4 represents 4 
hundredths). 

 Name, write, and read decimals with tenths and hundredths. 

 Round fractions and decimals to the nearest whole number. 

 Identify and generate equivalent forms of decimals and fractions (with denominators that easily convert to 
hundredths – halves, quarters, fifths, and tenths). 

 Add and subtract decimals up to hundredths, including money. 

Problem 
Solving 

 Recognize classes (in particular, odds, evens; factors or multiples of a given number; and squares) to which a 
number may belong, and identify the numbers in those classes. Use these in the solution of problems. 

 Multiply (up to three digits by three digits), and demonstrate an understanding of and the ability to use the 
conventional algorithms for multiplication (up to three digits by two digits). 

 Divide up to a three-digit whole number with a single-digit divisor (with or without a remainder).   

 Select and use appropriate operations to solve problems, including those involving money and including 
problems that require two or three steps with different operations. 

Geometry 

 Calculate perimeter of all polygons when given measurements or by measuring.   

 Calculate area of irregular shapes by counting on a grid (including half spaces) or by partitioning into 
regular rectangles and triangles. 

 Describe, compare, and analyze attributes and parts of two-dimensional shapes, including parallel sides, 
length of sides, types of angles, symmetry, and number of vertices, diagonals, and sides. 

 
Fifth Grade 

(Please note that fifth grade will be the entry grade for the first four years of the school and 
therefore, the standards presented here do not align with prior grade, but the fifth through eighth 

grade standards align.) 
 Examples of Skills 
Whole Number 
Place Value 
and Number 
Sense 

 Identify the value and place value of an indicated digit up to the hundred trillions place. 

 Write out numbers in words. Read and write numbers in standard form with commas. 

 Compare and order whole numbers. 

Fraction 
Concepts and 
Number Sense 

 Demonstrate an understanding of fractions as parts of a whole. 

 Find and identify equivalent fractions and missing numerators and denominators. 

 Simplify fractions and mixed numbers to lowest terms. 

 Convert between mixed numbers and improper fractions. 
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 Examples of Skills 
 Find a fraction of a set using equivalent fractions. 

Decimal 
Concepts and 
Number Sense 

 Identify the value and place value of decimal digits to the ten-thousandths place. 

 Place and sequence positive whole numbers, fractions, mixed numbers, decimals, and percents on a 
number line. 

 Convert common fractions, decimals, and percents from one form to another. 

 Find a percent of a number using equivalent fractions. 

Addition and 
Subtraction 
Concepts 

 Demonstrate an understanding of the inverse relationship of addition and subtraction by identifying the 
fact family of addition and subtraction number sentences 

 Add whole numbers. 

 Subtract whole numbers. 

 Add and subtract fractions; add mixed numbers. 

 Add and subtract decimal numbers. 

Multiplication 
and Division 
Concepts 

 Understand and apply the definitions of prime, composite, odd, even, factors multiples, and divisibility 
rules for 2,3,5 and 10. 

 Multiply multi digit numbers by multi digit numbers. 

 Demonstrate an understanding of the inverse relationship of multiplication and division by identifying 
the fact family of multiplication and division number sentences. 

 Identify and solve simple and multi-step word problems involving addition and subtraction of whole 
numbers, fractions, and decimals and multiplication and division of whole numbers. 

Algebra, 
Patterns, and 
Statistics 

 Evaluate one or two step expressions given the value of the variable. 

 Extend simple symbolic and arithmetic patterns and progressions. 

 Solve problems involving input-output tables and describe the rule that governs the relationship. 

 Interpret bar, line, circle graphs and line plots. 

Measurement 
and Geometry 

 Use a ruler to measure lengths to the nearest eighth of an inch and tenth of a centimeter. 

 Carry out standard unit conversions (inches-feet-yards; pounds and ounces). 

 Identify and define point, line segment, line, ray.   Identify, define, and classify lines as perpendicular, 
parallel, and intersecting.   

 Understand the meaning of line symmetry and identify lines of symmetry. 
 

Sixth Grade 
 Examples of Skills 

Number Sense 

 Write numbers in expanded form using exponents. 

 Compare and order fractions, mixed numbers, percents and decimals. 

 Find a percent of another number by writing and solving a fraction equivalency number sentence. 

 Place and sequence positive and negative whole numbers, fractions, mixed numbers, decimals, and 
percents on a number line. 

Algebra, 
Addition, and 
Subtraction 

 Use variables to write mathematical expressions and equations. 

 Subtract mixed numbers. 

 Represent addition and subtraction of integers on a number line (with exception of subtracting integers). 

Algebra and 
Multiplication 

 Multiply whole numbers, fractions, and mixed numbers. 

 Multiply decimals. 

 Find a fraction and % of a number using multiplication (fractions and decimals). 

 Extend the use of the order of operations to include exponents. 
Algebra and  Divide whole numbers and express the remainder as a fraction or decimal. 
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 Examples of Skills 
Division  Divide two numbers when there is a decimal in the dividend only. 

 Evaluate division problems when the quotient is less than one. 

 Convert fractions to decimals by dividing. 

Patterns, 
Algebra, and 
Input-Output 

 Solve problems using balances by using the property of equality. 

 Solve for a variable in one and two step equations involving addition, subtraction, multiplication, 
and/or division. 

 Plot and locate the coordinates of points on the Cartesian coordinate plane (first quadrant only). 

 Describe, create, extend, and explain symbolic, arithmetic and geometric patterns. 

 Determine rules for input-output tables and write rules using variable expressions and equations. 

Statistics and 
Probability 

 Analyze the effect on measures of central tendency of adding or removing a given data point. 

 Construct and interpret stem and leaf plots and line plots. 

 Determine the probability of a given event by analyzing the range of possible outcomes. 

Geometry 

 Master naming conventions for angles. 

 Describe and identify complementary and supplementary angles. 

 Describe, compare, and classify on the basis of attributes and parts of two-dimensional shapes, including 
parallel sides, length of sides, types of angles, symmetry, and number of vertices, diagonals, and sides. 

 Find the surface area of rectangular prisms and cubes. 
 

Seventh Grade 
 Examples of Skills 

Integers and 
Pre-Algebra 

 Evaluate algebraic expressions (given variable values) involving all 4 operations, exponents, and 
parentheses.   

 Derive 1- and 2-term algebraic equations and expressions (no exponents) from worded scenarios. 

 Solve for a variable in 1- and 2-step algebraic equations involving multiplication, division, addition, 
and/or subtraction. 

 Add and subtract positive and negative integers. 

Ratios, Rate, 
and 
Proportions 

 Solve proportions using multiple methods, including cross-products. 

 Solve problems involving rates, particularly price per unit (weight and volume) and speed (miles per hour, 
feet per second), including rate conversion. 

 Translate written sentences into proportions and solve (rate, scale, conversion, rate of change). 

Multiplication 
and Division 

 Multiply and divide integers. 

 Multiply fractions, with a focus on application ("fraction of") problems. 

 Divide any combination of whole numbers, fractions, or mixed numbers. 

 Identify, write and solve story problems that distinguish between multiplication and division of fractions. 

Percentages 

 Understand, read, and express percentages which are greater than 100%, less than 1%, or include 
fractional percentage points (i.e. 2.75%). 

 Use proportions to calculate percents, including parts or totals. 

 Understand and apply concept of percent increase and decrease. 

Patterns and 
Linear 
Functions 

 Locate and plot points on a 4-quadrant Cartesian coordinate plane. 

 Define slope as the rate of change, and determine the slope from a line, equation, table, and two points. 

 Extend, represent, analyze, and generalize a variety of patterns with tables, graphs, words, and, when 
possible, symbolic expressions.  Include arithmetic and geometric progressions, e.g. compounding.   

Geometry and 
Measurement 

 Convert between and within systems of measurement (time, length, capacity, weight). 

 Calculate perimeter and area of two-dimensional shapes, including shapes with variables and missing 
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 Examples of Skills 
values. 

 Identify and perform translations and reflections of polygons on unmarked and labeled coordinate planes.  

 Derive and apply formulas related to circles (circumference and area). 

Statistics and 
Probability 

 Calculate the probability of simple and compound events using tree diagrams and/or organized lists. 

 Manipulate data sets to obtain particular values for measures of central tendency. 

 Identify, interpret, utilize and construct pie charts (circle graphs) by integrating knowledge of circles, 
angles, percents, and proportions. 

 
Eighth Grade 

 Examples of Skills 

Expressions, 
Equations, 
and 
Inequalities 

 Evaluate variable expressions with up to three variables, absolute value, square roots, and/or compound 
parentheses. 

 Combine like terms within variable expressions including fractions with variables in the denominator. 

 Solve equations with variables on both sides of the equal sign using the property of equality. 

 Translate written sentences into proportions and solve (rate, scale, conversion, rate of change). 

Linear 
Functions 

 Understand, use, and apply the definitions of y-intercept, slope, and x-intercept in the context of graphs, 
tables, equations, or story problems. 

 Understand, use, and apply the definitions of y-intercept, slope, and x-intercept in the context of graphs, 
tables, equations, or story problems. 

 Convert and recognize linear equations in standard form, point-slope form, and slope-intercept form.   

 Solve systems of linear equations by addition, subtraction, and/or substitution. 

Square Roots 
and 
Exponents 

 Simplify expressions involving positive and negative integer exponents and square roots. 

 Estimate and simplify square root expressions. 

 Develop and understand power rules for multiplying and dividing terms with positive and negative 
exponents. 

 Recognize and apply the inverse relationship between exponents and roots. 

Exponential 
Functions 

 Evaluate various patterns (including exponential growth and decay) and be able to extend sequences using 
the pattern. 

 Calculate compound interest. 
Polynomials 
and 
Factoring 

 Factor and multiply polynomials (including using FOIL method). 

Quadratic 
Functions 

 Solve quadratic equations by factoring. 

 Solve quadratic equations by completing the square and/or using the quadratic formula. 

 Solve quadratic equations by graphing. 

Probability 
and Statistics 

 Select, construct, and interpret whichever of the following is most appropriate to a given set of data:  stem 
& leaf plots, histograms, line plot, line graph, pie chart, bar graph, Venn diagrams, and box and whisker 
plots. 

 Manipulate data sets to obtain particular values for measures of central tendency. 

 Determine the probability of dependent and independent events. 

 Develop an understanding of the Fundamental Counting Principle to determine the probability of 
compound events. 

Geometry 
 Determine the area of complex shapes using subtraction. 

 Demonstrate an understanding of the Pythagorean Theorem. Apply the theorem to solve problems. 

 Use scale factors to create similar figures. 
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 Examples of Skills 
 Predict the results of transformations, and draw the transformed figure, including multiple step 

transformations. 
SCIENCE 

Third / Fourth Grade (even years) 
For science, third and fourth grade have the same content but the content alternates from year to year.  For 
instance, in 2009-2010, both third and fourth grade will learn about energy and astronomy.  In 2010-2011, both 
third and fourth grade will learn about earth, water, and weather. 
 Examples of Skills 
Earth Science  Identify the three categories of rocks (metamorphic, igneous, and sedimentary) based on how they are 

formed, and explain the natural and physical processes that create these rocks.  

 Identify physical properties of minerals (hardness, color, luster, cleavage, and streak), and explain how 
minerals can be tested for these different physical properties. 

 Give examples of how the surface of the earth changes due to slow processes such as erosion and weathering, 
and rapid processes such as landslides, volcanic eruptions, and earthquakes. 

 Explain and give examples of the ways in which soil is formed (the weathering of rock by water and wind 
and from the decomposition of plant and animal remains). 

Water  Describe how water on earth cycles in different forms and in different locations, including underground and 
in the atmosphere.   

 Compare and contrast solids, liquids, and gases based on the basic properties of each of these states of 
matter.   

 Describe how water can be changed from one state to another by adding or taking away heat.   
Weather  Distinguish among various forms of precipitation (rain, snow, sleet, and hail), making connections to the 

weather in a particular place and time. 

 Explain how air temperature, moisture, wind speed and direction, and precipitation make up the weather 
in a particular place and time. 

 Describe how global patterns such as jet stream and water currents influence local weather in measurable 
terms such as temperature, wind direction and speed, and precipitation.   

 Differentiate between weather and climate. 

 Describe how water on earth cycles in different forms and in different locations, including underground and 
in the atmosphere.   

 
Fifth Grade 

(Please note that fifth grade will be the entry grade for the first four years of the school and 
therefore, the standards presented here do not align with prior grade, but the fifth through eighth 
grade standards align.) 
 Examples of Skills 
Energy  Identify the basic forms of energy (light, sound, heat, electrical, magnetic, mechanical, and chemical).  

Recognize that energy is the ability to cause motion or create change.  Give examples of how energy can be 
transferred from one form to another. 

 Recognize that sound is produced by vibrating objects and requires a medium through which to travel.  
Relate the rate of vibration to the pitch of the sound.   

 Recognize that light travels in a straight line until it strikes an object or travels from one medium to 
another, and that light can be reflected, refracted, and absorbed. 

 Recognize that electricity in circuits requires a complete loop through which an electrical current can pass, 
and that electricity can produce light, heat, and sound.  Identify and classify objects and materials that 
conduct electricity and objects and materials that are insulators of electricity. 

 Recognize that magnets have poles that repel and attract each other.  Identify and classify objects and 
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 Examples of Skills 
materials that a magnet will attract and objects and materials that a magnet will not attract. 

Earth Science 
and 
Astronomy 

  Identify the three categories of rocks (metamorphic, igneous, and sedimentary) based on how they are 
formed, and explain the natural and physical processes that create these rocks. 

  Give examples of how the surface of the earth changes due to slow processes such as erosion and 
weathering, and rapid processes such as landslides, volcanic eruptions, and earthquakes. 

 Explain and give examples of the ways in which soil is formed (the weathering of rock by water and wind 
and from the decomposition of plant and animal remains). 

 Describe the revolution of the planets, earth, and moon.  Make connections between the revolution of the 
moon and observations of the changing shape of the moon. 

 Describe the rotation of the earth.  Make connections between the rotation of the earth and observations of 
day/night and the apparent movement of the sun, moon, and stars across the sky. 

Water and 
States of 
Matter 

  Describe how water on earth cycles in different forms and in different locations, including underground 
and in the atmosphere.   

 Compare and contrast solids, liquids, and gases based on the basic properties of each of these states of 
matter.   

 Describe how water can be changed from one state to another by adding or taking away heat.  Describe 
ways in which many animals closely resemble their parents in observed appearance.   

Living things  Identify structures in plants that are responsible for food production, support, water transport, 
reproduction, growth, and protection. 

 Recognize that plants and animals go through predictable life cycles that include birth, growth, 
development, reproduction, and death.  Describe the major stages that characterize the life cycle of the frog 
and butterfly as they go through metamorphosis. 

 Differentiate between observed characteristics of plants and animals that are inherited and characteristics 
that are acquired.  Differentiate between behaviors of animals that are instinctive and behaviors that are 
learned. 

 Give examples of how inherited characteristics may change over time as adaptations to changes in the 
environment that enable organisms to survive. 

 Describe how energy derived from the sun is used by plants to produce sugars (photosynthesis) and is 
transferred within a food chain from producers (plants) to consumers to decomposers.   

Simple 
Machines & 
Technology 
 

 Identify simple machines (inclined plane, screw, wedge, lever, pulley, gear, and wheel-and-axle).  Give 
examples of how simple machines are used.  Describe how each simple machine allows the user to use less 
force over a greater distance. 

 Identify and explain the appropriate materials and tools to construct a given prototype.   
 

Sixth Grade 
 Examples of Skills 
Earth Science  Identify physical evidence (fossils, shapes of continents, satellite photos, mountains that line up, rock layers 

and glacier scrapes) for continental drift/plate tectonics. 

 Explain how movement of plates (continental drift) produces slow changes in earth’s surface (mountains, 
basins) and rapid changes (earthquakes and volcanoes). 

Space  Gravity is a force that pulls all things toward the center of the earth. Gravity influences the formation and 
movement of the planets, stars, and solar system. 

 Describe lunar and solar eclipses, the observed moon phases, and tides and relate them to the relative 
positions of the earth, moon, and sun. 

Chemistry  Differentiate between mixtures and pure substances (from pictures or description). 

 Understand and apply the law of conservation of matter. 
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 Examples of Skills 
 Explain how to separate a solute from the solvent on a molecular level. 

 Differentiate between physical changes and chemical changes. 

 Explain that in chemical changes, the atoms of the reactants are rearranged to form new molecules, the 
products. 

 Explain and draw molecular arrangement and movement in the 3 phases.  Relate this to the properties of 
each state on the substance level. 

 Recognize that each a substance has a melting point and a boiling point, both of which are independent of 
the amount of the substance. 

 Given a chemical formula, draw the molecule and vice versa. 
Engineering  Understand that designers often use computer programs to represent their designs today. 

 List and apply the steps of the engineering design process: Identify the need or want, come up with possible 
solutions, select a solution and evaluate the solution. 

 Identify types of bridges, explain how each one works and give strengths and weaknesses of each (beam, 
truss, arch, suspension, cantilever, cable-stayed).  Choose an appropriate bridge for a site. 

 Explain what forces are acting on each part of each type of bridge (compression, tension, shear, torsion and 
bending). 

 
Seventh Grade 

 Examples of Skills 
Human Body 
Systems 

 Identify the general functions of the major systems of the human body (digestion, respiration, 
reproduction, circulation, excretion, protection from disease, and movement, control, and 
coordination) and describe ways that these systems interact with each other. 

 Describe how the parts of the circulatory system function in normal and compromised situations 
(i.e. cardiovascular disease, heart murmurs, etc.). 

Cell Biology 
and Disease 

 Recognize that all organisms are composed of cells, and that many organisms are single-celled 
(unicellular), e.g., bacteria, yeast. In these single-celled organisms, one cell must carry out all of 
the basic functions of life.  

 Recognize that within cells, many of the basic functions of organisms (e.g., extracting energy from 
food and getting rid of waste) are carried out. Recognize that the way in which cells function is 
similar in all living organisms. 

 Describe the functions of major organelles in a generic cell (cell membrane, nucleus, cytoplasm, 
mitochondria, vacuoles). 

 Describe the hierarchical organization of multicellular organisms from cells to tissues to organs to 
systems to organisms. 

 Properly use a microscope. Identify the parts of a microscope. 
Genetics and 
Heredity 

 Compare sexual reproduction (offspring inherit half of their genes from each parent) with asexual 
reproduction (offspring is an identical copy of the parent’s cell). 

 Recognize that every organism requires a set of instructions that specifies its traits which are are 
stored in the organism’s chromosomes. Heredity is the passage of these instructions from one 
generation to another. A human cell contains about 30,000 different genes on 23 different 
chromosomes. 

 Interpret Punnet Squares and pedigree charts at a basic level. 
Ecology  Classify organisms into the currently recognized kingdoms according to characteristics that they 

share. Be familiar with organisms from each kingdom. 

 Compare and contrast plant and animal cells, including describing the function of the cell wall and 
chloroplast. 
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 Examples of Skills 
 Describe how energy is transferred in food webs by identifying producers, consumers and 

decomposers. Identify inputs and outputs of photosynthesis. 

 Describe how ecosystems change due to natural disasters, human intervention, and interactions 
among organisms (introduced species, predator-prey, competition, mutualism, commensalism, 
parasitism, symbiosis). 

Evolution  Differentiate between genetic and environmental/behavioral factors in individual organism 
survival. 

 Recognize that mutation and natural selection accounts for the diversity of species developed 
through gradual processes over many generations. 

 Recognize that evidence drawn from fossils, embryology, DNA similarities, and comparative 
anatomy provides the basis of the theory of evolution. 

 Relate the extinction of species to a mismatch of adaptation and the environment. Understand 
populations survive when genetic adaptations are advantageous in a specific environment. 

Biotecnhnology  Explain examples of adaptive or assistive devices, e.g., prosthetic devices, wheelchairs, eyeglasses, 
grab bars, hearing aids, lifts, braces. 

 Describe and explain adaptive and assistive bioengineered products, e.g., food, biofuels, 
irradiation, integrated pest management. 

 
Eighth Grade 

 Examples of Skills 
  Recognize, interpret, and be able to create models of the earth’s common physical features in 

various mapping representations, including contour maps. 
Earth Science  Explain how the tilt of the earth and its revolution around the sun result in an uneven heating of 

the earth, which in turn causes the seasons. 

 Compare and contrast properties and conditions of objects in the solar system to those on Earth. 

 Explain the relationship among the energy provided by the sun, the global patterns of atmospheric 
movement, and the temperature differences among water, land, and atmosphere. 

Chemistry  Differentiate between an atom (the smallest unit of an element that maintains the characteristics of 
that element) and a molecule (the smallest unit of a compound that maintains the characteristics of 
that compound). 

 Differentiate between mixtures and pure substances. 
Physics  Differentiate between potential and kinetic energy and identify situations where kinetic energy is 

transformed into potential energy and vice versa. 

 Explain and give examples of how the motion of an object can be     described by its position, 
direction of motion, and speed.   

 Graph and interpret distance vs. time graphs for constant speed. 

 Identify and explain lift, drag, friction, thrust, and gravity in a vehicle or device, e.g., cars, boats, 
airplanes, rockets. 

 Give examples of how heat moves in predictable ways, moving from warmer objects to cooler ones 
until they reach equilibrium. 

 Differentiate among radiation, conduction, and convection, the three mechanisms by which heat is 
transferred.   

Engineering  Identify and explain appropriate measuring tools, hand tools, and power tools used to hold, lift, 
carry, fasten, and separate, and explain their safe and proper use. 

 Demonstrate methods of representing solutions to a design problem, e.g., sketches, orthographic 
projections, multi-view drawings. 
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 Examples of Skills 
 Identify and explain the steps of the engineering design process, i.e., identify the need or problem, 

research the problem, develop possible solutions, select the best possible solution(s), construct a 
prototype, test and evaluate, communicate the solution(s), and redesign.   

 Apply the engineering design process to solve a problem. 

 Identify the five elements of a universal systems model: goal, inputs, processes, outputs, and 
feedback. 

 Identify and explain the components of a communication system, i.e., source, encoder, transmitter, 
receiver, decoder, storage, retrieval, and destination. 

 Identify and describe three subsystems of a transportation vehicle or device, i.e., structural, 
propulsion, guidance, suspension, control, and support. 

 
 

SOCIAL STUDIES 
Fourth Grade: 

UNIT BIG IDEAS and ESSENTIAL QUESTIONS Examples of Skills 
What is 
contact? 
What is 
conflict? 

 People who live or work near each other have 
conflicts over different things. They have to 
work to solve their conflicts.  

 People who live or work near each other 
must learn how to behave in a way that helps 
everyone. 

 People try to solve conflicts in a way that 
respects other people’s rights. 

 Communities make contact or conflict with 
each other. They solve their conflicts in the 
same way that people do. 

 No standards addressed in this unit. This unit will 
prepare students for the year-long emphasis on culture 
contact and conflict by making connections between 
how people interact in the classroom and how people 
interact in the world.  
 

How can 
we learn 
about 
history? 
 

 History includes all of the people, 
places, and events that existed before 
today. Historians are detectives that try 
to discover the mysteries of the past.   

 Historians use evidence to figure out 
what probably happened in the past. 
Sometimes their evidence comes 
directly from that time and place in 
history. Sometimes their evidence 
comes from what other people have 
learned about history. 

 Explain the meaning of time periods or dates in 
historical narratives (decade, century, 1600s, 
1776) and use them correctly in speaking and 
writing. 

 Observe visual sources such as historic paintings, 
photographs, or illustrations that accompany 
historical narratives, and describe details such as 
clothing, setting, or action. 

 Describe the difference between a contemporary 
map of their city or town and the map of their 
city or town in the 18th, 19th , or early 20th 
century. 

 Explain how objects or artifacts of everyday life 
in the past tell us how ordinary people lived and 
how everyday life has changed. Draw on the 
services of the local historical society and local 
museums as needed. 

 Distinguish between primary and secondary 
sources and describe how each kind of source is 
used in interpreting history. 

 Describe ways of interpreting archaeological 
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UNIT BIG IDEAS and ESSENTIAL QUESTIONS Examples of Skills 
evidence from societies leaving no written 
records. 

Local 
Contact: 
 

 Local contact occurs among people or 
peoples who live near each other. 

 Sometimes neighboring peoples interact 
peacefully through trade and culture 
exchange. 

 Sometimes neighboring peoples have 
conflicts. They have conflicts for many 
reasons, including: 
 Limited resources, including land, that 

they must share.  
 Money 
 Power 

 Identify the Wampanoags and their leaders at the 
time the Pilgrims arrived, and describe their way 
of life.  

 On a map of the United States, locate the New 
England states (Connecticut, Rhode Island, 
Massachusetts, Vermont, New Hampshire, 
Maine) and the Atlantic Ocean. On a map of 
Massachusetts, locate major cities and towns, 
Cape Ann, Cape Cod, the Connecticut River, the 
Merrimack River, the Charles River, and the 
Berkshire Hills. 

 On a map of Massachusetts, locate the class’s 
home town or city and its local geographic 
features and landmarks.  

 Define barter, give examples of bartering (e.g., 
trading baseball cards with each other), and 
explain how money makes it easier for people to 
get things they want.  

New 
Contact: 
 

 Trade and power among the world’s empires 
prompted people to explore.  

 Exploration leads to new contact between 
peoples because sometimes people arrive at a 
place that is already inhabited  

 When people cannot meet their needs in 
their home, they move. This also leads to 
new contact.  

 New contact leads to conflicts over land, 
prejudice, illness, religion, and human rights.  

 These conflicts leave effects that are 
permanent. 

 

 Identify the five different European countries 
(France, Spain, England, Russia, and the 
Netherlands) that influenced different regions of 
the present United States at the time the New 
World was being explored and describe how 
their influence can be traced to place names, 
architectural features, and language.  

 Identify who the Pilgrims were and explain why 
they left Europe to seek religious freedom; 
describe their journey and their early years in the 
Plymouth Colony; the purpose of the Mayflower 
Compact and its principles of self-government; 
challenges in settling in America;  
events leading to the first Thanksgiving 

 Describe the earliest explorations of the New 
World by the Vikings, the period and locations of 
their explorations, and the evidence for them.  

 Explain why the Aztec and Inca civilizations 
declined in the 16th century: the encounters 
between Cortez and Montezuma, the encounters 
between Pizarro and the Incas, the goals of the 
Spanish conquistadors, the effects of European 
diseases, particularly smallpox, throughout the 
Western hemisphere  

Conflicts 
over 
freedom: 
 

 Freedom is the ability to make your own 
decisions. This includes believing in the 
things you want, saying what you want to 
say, reading what you want to read, voting 

 Use cardinal directions, map scales, legends, and 
titles to locate places on contemporary maps of  
New England, Massachusetts, and the local 
community.  
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UNIT BIG IDEAS and ESSENTIAL QUESTIONS Examples of Skills 
how you want to vote, and having a say in 
your community.  

 Sometimes people want freedom from a 
conqueror or ruler. 

 Sometimes people want freedom from 
people in their own community who are 
more powerful than they are. 

 People fight for freedom by fighting wars or 
protesting peacefully. 

 

 On a map of the United States, locate the New 
England states (Connecticut, Rhode Island, 
Massachusetts, Vermont, New Hampshire, 
Maine) and the Atlantic Ocean. On a map of 
Massachusetts, locate major cities and towns, 
Cape Ann, Cape Cod, the Connecticut River, the 
Merrimack River, the Charles River, and the 
Berkshire Hills. 

 On a map of Massachusetts, locate the class’s 
home town or city and its local geographic 
features and landmarks.  

Conflicts 
over 
prejudice: 
 

 Prejudice is a judgment made about a group 
of people rather than an individual. 
Prejudices can be based on religion, race, 
gender, or culture. 

 When people hold prejudices against each 
other, this leads to conflicts that are very 
difficult to resolve. 

 When historians learn about a conflict 
between people, they must think about what 
prejudices led to the conflict and/or made 
the conflict worse. 

 Explain the early relationship of the English 
settlers to the indigenous peoples, or Indians, in 
North America, including the differing views on 
ownership or use of land and the conflicts 
between them (e.g., the Pequot and King Philip’s 
Wars in New England).  

 

 
Fifth Grade: The Idea of and Reality of Democracy in America 

UNIT BIG IDEAS Examples of Skills 
Colonial 
America 
 

 People are influenced by the ideas in their 
environment. 

 Ideas influence people to move. 
 People settle and build communities based 

on a set of ideas. 
 People brought their old beliefs to new 

places (for example, ideas about race, 
class, and gender in America were similar 
to those in Europe). 

 Explain how the Puritans and Pilgrims differed 
and identify early leaders in Massachusetts, 
such as John Winthrop; describe the daily life, 
education, and work of the Puritans in the 
Massachusetts Bay Colony.  

 Give examples of how changes in supply and 
demand affected prices in colonial history 
(e.g., fur, lumber, fish, and meat).  

 Explain the reasons that the language, political 
institutions, and political principles of what 
became the United States of America were 
largely shaped by English colonists even 
though other major European nations also 
explored the New World.  

 Identify the founders and the reasons for the 
establishment of educational institutions in the 
colonies (grammar schools and colleges such as 
Harvard and the College of William and 
Mary).  

The 
American 
Revolution 
and Our 

 The American Revolution was a war that 
was fought over ideas and resulted in the 
creation of new ideas by which our 

 Identify the Declaration of Independence as a 
key American document. 

 Describe the major battles of the Revolution 
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UNIT BIG IDEAS Examples of Skills 
New Nation  country is governed.  

 Voting rights and property rights were 
associated from the beginning of our 
nation. 

and explain the factors leading to American 
victory and British defeat. 

 Identify the Constitution of the 
Commonwealth of Massachusetts, including 
its date, its primary author (John Adams), and 
the basic rights it gives to citizens of the 
Commonwealth.  

 Identify the various leaders of the 
Constitutional Convention and 
describe the major issues they debated.  

Westward 
Expansion  

 White Americans believed that they were 
entitled and destined to settle in all the 
land between the Atlantic and Pacific 
Ocean.   

 The people living in that land were not 
given property rights or voting rights. 

 People brought their old beliefs to new 
places (for example, ideas about slavery 
were spread west.) 

 Describe the expedition of Lewis and 
Clark from 1803 to 1806.  

 Explain the reasons that pioneer moved west 
from the beginning to the middle of the 19th 
century, and describe their lives on the 
frontier.  

 Identify the key issues that contributed to the 
onset of the Civil War. 

 Compare information shown on modern and 
historical maps of the same region.  

Immigration   America’s population is predominantly 
comprised of immigrants. 

 Americans generally resisted giving equal 
property and voting rights to new 
immigrants. 

 Give examples of the major rights that 
immigrants have acquired as citizens of the 
United States (e.g., the right to vote, and 
freedom of religion, speech, assembly, and 
petition). 

 Give examples of the different ways 
immigrants can become citizens of the United 
States. 

 Describe the diverse nature of the American 
people by identifying the distinctive 
contributions to American culture of:  

  major European immigrant groups who 
have come to America, locating their 
countries of origin and where they 
tended to settle in large numbers 
(e.g., English, Germans, Italians, 
Scots, Irish, Jews, Poles, and 
Scandinavians).  

  major Spanish-speaking (e.g., Cubans, 
Mexicans) and Asian (e.g., Chinese, 
Japanese, Korean, Vietnamese) 
immigrant locating their countries of 
origin and where they tended to settle 
in large numbers. 

 Identify major immigrant groups that live in 
Massachusetts and where they now live in 
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UNIT BIG IDEAS Examples of Skills 
large numbers (e.g., English, Irish, Italians, 
French Canadians, Armenians, Greeks, 
Portuguese, Haitians, and Vietnamese).  

Democracy 
and Women  

 Women’s enfranchisement was resisted 
for various reasons and advocated for 
many reasons.   

 Women’s enfranchisement was part of a 
larger movement to allow women greater 
access to education, jobs, and property. 

 Identify the date that women were given the 
right to vote. 

 Explain arguments that opponents of female 
suffrage used. 

 Explain arguments that proponents to female 
suffrage used. 

 Interpret politic cartoons. 
Democracy 
and African-
Americans 
and Native 
Americans 

 African-Americans were falsely 
enfranchised in the 15th amendment, and 
their enfranchisement was intentionally 
limited. 

 The Voting Rights Act gave African-
Americans real access to voting. 

 African-Americans’ enfranchisement was 
part of a larger civil rights movement to 
allow racial minorities greater access to 
education, jobs, and property.   

 Define the 15th amendment. 
 Define what a tax is and the purposes for taxes, 

and with the help of their teachers and parents, 
give examples of different kinds of taxes (e.g., 
property, sales, or income taxes).  

 Explain the role of poll taxes and literacy tests 
in limiting voting rights. 

 

 
 

Sixth Grade: Slavery 
UNIT BIG IDEAS Examples of Skills 
Slavery in 
early 
civilization: 
 

 Slavery has existed across time and space.   
 Slavery comes in many forms: some is 

temporary, some is absolute, and some is 
hereditary (you can be born a slave).   

 

 Describe the functions of slaves in ancient 
Athens.  

 Describe the characteristics of slavery under 
the Romans.  

 Distinguish between political and 
topographical maps and identify specialized 
maps that show information such as 
population, income, or climate change.  

 Interpret timelines of events studied.  
The 
American 
Experience – 
the 
establishment 
of the slave 
trade: 
 

 American colonies needed labor. 
 Slavery was part of an economic system in 

which blacks were considered a good. 
 European and American whites believed 

that blacks were inferior because they 
were godless. 

 Africans participated in the slave trade by 
capturing members of other tribes and 
selling them to white slavers. 

 African artistic, cultural and religious 
beliefs and customs survived and changed 
as a result of contact with Europeans and 
the indigenous peoples of the Americas 

 Not all white people supported slavery 

 Explain the causes of the establishment of 
slavery in North America. Describe the harsh 
conditions of the Middle Passage and slave 
life, and the responses of slaves to their 
condition. Describe the life of free African 
Americans in the colonies.  

 On a map of the world, locate the continent 
of Africa, the Atlantic Ocean, the Indian 
Ocean, the Mediterranean Sea, and the Great 
Rift Valley. On a map of Africa, locate the 
northern, eastern, western, central, and 
southern regions of Africa, the Sahara 
Desert, the Nile River, Lake Victoria, Mount 
Kilimanjaro, and the Cape of Good Hope.  
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 Use a map key to locate countries and major 

cities in Africa.  
 Describe major ethnic and religious groups in 

various countries in Africa.  
The 
American 
Experience – 
the abolition 
of slavery in 
America 

 The Civil War was fought for a variety of 
reasons, but slavery was a major cause. 

 Describe the significance and consequences 
of the abolition of slavery in the northern 
states after the Revolution and of the 1808 
law that banned the importation of slaves 
into the United States. 

 Identify the dates and leaders of the Civil 
War. 

 Identify which states were in the Union and 
which were in the Confederacy. 

 Define the Emancipation Proclamation.   
 Observe and identify details in cartoons, 

photographs, charts, and graphs relating to 
an historical narrative.  

 Define the 13th, 14th, and 15th amendments. 
The slow 
process of 
regaining 
rights for ex-
slaves  
 
 

 Abolishing slavery did not mean full 
rights for blacks.   

 It took more than a hundred years for 
blacks to get a meaningful right to vote 
or receive most basic civil rights.   

 

 Define sharecropping and explain the role 
that it played in the Southern economy after 
the Civil War. 

 Explain the consequences of Jim Crow laws.  
 Explain the importance of Plessy v. Ferguson 

(1896).   
 Explain the importance of Brown v. the Board 

of Education (1954). 
 Explain the causes of and impact of the 

Montgomery Bus Boycott. 
Slavery in 
Brazil and 
the 
Caribbean 
 

 The African experience differed in the 
Caribbean, the USA, and Latin America 
(mainly Brazil). 

 

 Use a map key to locate islands, countries, 
and major cities of the Caribbean Islands.  

 Describe the climate and major natural 
resources of the Caribbean Islands and 
explain their relationship to the economy of 
those regions. 

 Identify the different languages used in 
different countries in the Caribbean region 
today (e.g., Spanish in Cuba, French in Haiti, 
English in Barbados and Jamaica).  

Slavery 
Today 
 

 Slavery still exists today throughout the 
world. 

 Identify modern countries that traffic 
women. 

 
 

 
 
 

Seventh Grade: Government: Ancient Greece, Ancient Rome, and the United States 
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Ancient 
Greece 
 

 
There are many general conditions that contribute to 
the growth of a thriving civilization, including: 

 Economic growth and trade 

 Stable and effective government 

 Military security and stability 

 Effective communication/language 
 
Deterioration in one or more of these domains has 
often contributed to the downfall of great 
civilizations. 
 
Thriving civilizations often produce contributions 
well outside the realms of government, commerce, 
and empire. 
 
The foundations of representative democracy were 
created in Ancient Greece, and helped civilization 
flourish there. 

 On a map of the ancient Mediterranean world, 
locate Greece, Asia Minor, Crete, Phoenicia, 
the Aegean, and the Red Sea. On a modern 
map, locate Greece, Crete, Turkey, Lebanon, 
and Syria.  

 Identify the Phoenicians as the successors to the 
Minoans in dominating maritime trade in the 
Mediterranean from c. 1000-300 BC/BCE. 
Describe how the Phoenician writing system 
was the first alphabet (with 22 symbols for 
consonants) and the precursor of the first 
complete alphabet developed by the ancient 
Greeks (with symbols representing both 
consonants and vowels).  

 On a historical map of the Mediterranean area, 
locate Greece and trace the extent of its 
influence to 300 BC/BCE. On a modern map 
of the Mediterranean area, Europe, England, 
the Middle East, and the Indian subcontinent, 
locate England, France, Greece, Italy, Spain, 
and other countries in the Balkan peninsula, 
Crete, Egypt, India, the Middle East, Pakistan, 
and Turkey. 

 Compare and contrast life in Athens and Sparta. 
 Explain why the city-states of Greece instituted 

a tradition of athletic competitions and describe 
the kinds of sports they featured.  

Ancient 
Rome 
 

There are many general conditions that contribute to 
the growth of a thriving civilization, including: 

 Economic growth and trade 

 Stable and effective government 

 Military security and stability 

 Effective communication/language 
 
Deterioration in one or more of these domains has 
often contributed to the downfall of great 
civilizations. 
 
Thriving civilizations often produce contributions 
well outside the realms of government, commerce, 
and empire. 
 
The Ancient Romans built on and expanded on the 
foundations of representative democracy created in 
Ancient Greece, making it more sophisticated, while 
also exposing its weaknesses. 

 On a historical map, identify ancient Rome and 
trace the extent of the Roman Empire to 500 
AD/CE.  

 Describe the government of the Roman 
Republic and its contribution to the 
development of democratic principles, 
including separation of powers, rule of law, 
representative government, and the notion of 
civic duty.  

 Describe the influence of Julius Caesar and 
Augustus in Rome’s transition from a republic 
to an empire and explain the reasons for the 
growth and long life of the Roman Empire.  

 Explain how inner forces (including the rise of 
autonomous military powers, political 
corruption, and economic and political 
instability) and external forces (shrinking trade, 
attacks, and invasions) led to the disintegration 
of the Roman Empire.  

 Describe the contribution of Roman civilization 

LXXV 
 



Attachment 10: Description of Curriculum for Grades 4 - 8  
 

UNIT BIG IDEAS Examples of Skills 
to law, literature, poetry, architecture, 
engineering, and technology (e.g., roads, 
bridges, arenas, baths, aqueducts, central 
heating, plumbing, and sanitation). 

 Explain the spread and influence of the Roman 
alphabet and the Latin language, the use of 
Latin as the language of education for more 
than 1,000 years, and the role of Latin and 
Greek in scientific and academic vocabulary. 

The United 
States 
 

 The government of the United States is 
based on classical ideas developed in 
Ancient Greece. 

 Our government has different 
responsibilities at different levels.  

 Give examples of the responsibilities and 
powers associated with major federal and state 
officials (the President, chief justice of the U.S. 
Supreme Court, governor, state senators, and 
state representatives).  

 Explain the structure of the student’s city or 
town government. 

 Identify the links between the political principles 
and practices developed in ancient Greece and 
such political institutions and practices as 
written constitutions and town meetings of the 
Puritans.  

 Describe the responsibilities of government at 
the federal, state, and local levels (e.g., 
protection of individual rights and the provision 
of services such as law enforcement and the 
building and funding of schools). 

 Identify the three branches of the United States 
government as outlined by the Constitution, 
describe their functions and relationships, and 
identify what features of the Constitution were 
unique at the time (e.g., the presidency and the 
independent judiciary).  

Comparative 
Government 
 

 People in different places organize 
themselves to meet their needs. 

 Meeting needs takes resources so 
most governments need to raise 
money through taxes. 

 Different governments assume 
different functions because they 
assume different levels of 
responsibility in meeting their 
citizens’ needs. 

 People have different levels of 
participation and power in their 
governments.   

 Give examples of why it is necessary for 
communities to have governments (e.g., 
governments provide order and protect rights). 

 Give examples of tax-supported facilities and 
services provided by their local government, 
such as public schools, parks, recreational 
facilities, police and fire departments, and 
libraries.  

 Give examples of several well-known 
international organizations (e.g., the North 
Atlantic Treaty Organization, the World Bank, 
the International Monetary Fund, the British 
Commonwealth, and the United Nations) and 
explain their purposes and functions.  

   Define parliamentary democracy and identify 
countries with parliaments. 
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  Define communism.   
 Provide examples of currencies from several 

countries and explain why international trade 
requires a system for exchanging currency 
between nations. 

 
 

Eighth Grade: The Origin of Ideas  
UNIT BIG IDEAS Examples of Skills 
Where Do 
We Get Our 
Ideas?  
 

 What is an idea? (Ideology) 
 How are ideas structured? 
 What are different ways that we can 

understand the world? Philosophy, 
Science, Religion/Perception, 
Knowledge, Faith 

 What do you believe in?  Where did you 
get your beliefs?  (Pushing kids to 
recognize that they have many beliefs 
beyond faith – understanding opinions 
and perspectives as beliefs, core values) 

 Identify sites in Africa where archaeologists 
have found evidence of the origins of modern 
human beings and describe what the 
archaeologists found.  

 On a historical map of the Mediterranean, 
locate Asia Minor, Greece and Mesopotamia, 
the kingdoms of the Hittites and ancient Israel, 
and Egypt. On a modern map, locate Egypt, 
Greece, Israel, Jordan, Lebanon, the area 
governed by the Palestinian Authority, Syria, 
and Turkey.  

The 
Enlightenment 
and the 
Scientific 
Revolution  
 

 How is science a way of thinking?  What 
made this such a revolutionary idea? 

 Using rationalism and logic to understand 
ideas (Descartes and dialectics) 

 Summarize how the Scientific Revolution and 
the scientific method led to new theories of 
the universe and describe the accomplishments 
of leading figures of the Scientific Revolution, 
including Bacon, Copernicus, Descartes, 
Galileo, Kepler, and Newton. 

 Explain how the Enlightenment contributed to 
the growth of democratic principles of 
government, a stress on reason and progress, 
and the replacement of a theocentric 
interpretation of the universe with a secular 
interpretation. 

The Origins 
of World 
Religions – 
Western 
Traditions  

 Origins of Judaism, Christianity, Islam 
 Monotheism 
  

 Identify the ancient Israelites, or Hebrews, and 
trace their migrations from Mesopotamia to 
the land called Canaan, and explain the role of 
Abraham and Moses in their history.  

 Describe the monotheistic religion of the 
Israelites.  

 Describe the unification of the tribes of Israel 
under Kings Saul, David, and Solomon, 
including David’s founding of Jerusalem as his 
capital city in 1000 BC/BCE and the building 
of the first temple by Solomon.  

 Explain the expulsion/dispersion of the Jews 
to other lands (referred to as the Diaspora) 
after the destruction of the second temple in 
Jerusalem in 70 AD/CE, and the renaming of 
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the country by the Romans.  

Origins of 
World 
Religions – 
Eastern 
Traditions 
 

 Circularity – religions in which 
reincarnation (and related beliefs) are 
central 

 Polytheism 
 Hinduism, Buddhism 

 

 Identify polytheism (the belief that there are 
many gods) as the religious belief of the people 
in Mesopotamian civilizations. 

 Define the key beliefs of Hinduism. 
 Define the key beliefs of Buddhism. 

 
CHARACTER EDUCATION 

 
4th grade 

(Considering how others view you) 
I am someone who embraces challenges. Self-determination 
I am someone who does my homework every night and with pride. Respect 
I am someone who makes an effort to spell words correctly.  Focus 
I am someone who makes an effort to use correct grammar at school and on field trips. Focus 
I am someone who takes pride in doing my best on all the work I turn in. Respect 
I am someone who produces neat work. Focus 
I am someone who keeps my possessions neat.   Respect 
I am someone who makes eye contact with the person I am talking to. Respect 
I am someone who listens and asks questions of others. Respect 
I am someone who takes responsibility for my actions and communicates responsibility 
through words and body language.  

Integrity 

I am someone who talks to and about others in a kind and considerate way. Respect 
I am someone who does not gossip about other people’s personal business. Integrity 
I judge people based on my experiences with them and not what others say. Integrity 
I am someone who does not distract peers during learning time. Teamwork 
I am someone who gets into the work we do.   Focus 
 

5th grade 
(Habits: You are what you repeatedly do) 

I hold the door for people. Respect 
I say please and thank you when appropriate and with sincerity. Respect 
When I start my day, I greet people with “good morning.” Respect 
I make eye contact when talking to and listening to others (including tracking the speaker in 
class). 

Respect 

I come to school every day and on time (unless I could get others sick). Self-Determination 
I turn in all of my homework, every day.  I do a good job on each assignment and practice the 
habits necessary to make that happen (writing down assignments, keeping them organized, 
regularly doing homework at the same time in the same quiet work space).  

Self-Determination 

I invest myself in all of my school work. Focus 
I write neatly, always. Self-Determination 
I use proper grammar in school, both in writing and in speech. Self-Determination 
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5th grade 
(Habits: You are what you repeatedly do) 

I do my best to ensure that my spelling is correct in all of my writing and work. Self-Determination 
I read regularly every day, including before I go to bed each night. Self-Determination 
I study well, practicing the habits necessary to make that happen, including using “active 
recall”. 

Self-Determination 

I don’t complain. Self-Determination 
I don’t brag. Teamwork 
I don’t make excuses. Integrity and Self-

Determination 
 

 

6th grade 
(Executive Functioning:  You Set the Agenda) 

I have clear goals regarding high school and my future in general and know what I need to 
do during my time here in order to meet those goals 

Self-Determination 

I make choices in and out of school that align with my long-term goals and my ability to 
achieve them. 

Integrity 

I tell the truth and take responsibility for my actions, even when it is hard Integrity 
I set goals for standards grades and seek out support and feedback from my teachers in 
order to meet those goals. 

Self-Determination 

I monitor my standards grades and homework grades to ensure that I am meeting my 
goals. 

Self-Determination 

I am the kind of person who does a good job on all of my homework assignments each 
night and resists the short-term temptations of video games, television, texting, instant-
messaging, talking with friends, web-surfing, or other temptations that might prevent me 
from getting my work done. 

Focus 

I demonstrate the ability to control the extent to which I am engaged in and excited about 
what I am doing. 

Self-Determination 

I consistently show respect to all people, male and female, regardless of sexual 
orientation.  

Respect 

I respect myself and my family and understand that my choices around sexual activity can 
dramatically impact my future. 

Respect 

I resolve conflicts with others by speaking to them directly (with or without a teacher 
there) and explaining my feelings in a calm manner.  

Respect 

 
7th grade 

(I Live by a Moral Code) 
I can articulate my fundamental beliefs and values. Integrity 
I abide by my fundamental beliefs and values. Integrity 
My code of ethics addresses the fact that I am part of a larger community. Teamwork 
When I break my own code of ethics, I reflect and evaluate on the experience and try to 
improve myself in the process. 

Self-Determination 

I consistently reflect on and re-evaluate my own code of ethics and consider the Self-Determination 
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7th grade 
(I Live by a Moral Code) 

experiences and viewpoints of others, particularly when my own values come into conflict 
with one another. 
I behave with groups of peers as I do with individuals. Integrity 
I talk with appropriate volume in public places. Respect 
I regulate my public behavior out of self-respect and out of respect for those whose 
opinions and perceptions I value.  

Respect 

I choose not to react dramatically to situations or to engage in self-pity. Integrity 
 

8th grade 
(I am Prepared to Succeed After Brooke) 

I allocate my time in a way that aligns with my long-term priorities. Self-Determination 
I manage my time well, including developing schedules, in order to meet long-term 
deadlines. 

Self-Determination 

I study effectively for tests and quizzes. Focus 
I cultivate extra-curricular interests and pursue organized opportunities to develop them. Self-Determination 
I regulate my own behavior and do not depend on external rewards or punishments to do 
so. 

Integrity 

I seek my teachers out for help and feedback both in the classroom and beyond, as 
appropriate. 

Self-Determination 

I am an effective team member when working on group projects. Teamwork 
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EDITH ALEXANDER 
83 THORNTON STREET 

BOSTON, MASSACHUSETTS 02119 
(617) 541-8771 OR (617) 412-7993 

Education 
Bachelor of Social Work, Lincoln University 1982 

Master of Education Counseling/Psychology, Cambridge College 1995 
Doctorate in Counseling Psychology, Boston University—Present 

 

Professional Experience 
Massachusetts Trial Court Roxbury Division 
Probation Officer (March 1999-Present) – Responsible for the direct supervision and public safety of 150 
defendants released into the community of the Commonwealth of Massachusetts.  Duties include defendants’ 
personal history, report findings to the court, and is prepared to make appropriate recommendations and 
dispositions; periodically interviews probations to determine the effectiveness of probation supervision and/or 
modifications of court orders when necessary.  Represent judges and other court officials in many phases of 
meeting public, addressing community group and play an important part as consultant in the social planning of the 
community.  Make interagency contacts with department heads, division heads and subordinates on matters of 
policy and procedure.  Fiscal management essential for all defendants placed on probation. 
 
Boston University Graduate School of Social Work/“Project Opportunity” 
Faculty Research Associate (February 1995-March 1999) – Responsible for the management of start-up 
programs linking work and family among urban adolescents and their parents.  Design and develop program 
components including youth career mentoring, family support and education workshops and community service 
activities.  Act as a liaison between corporate sponsors, area communities, management teams and parents and 
adolescents at the workplace.  Coordinate Advisory Committee, handle supervision of graduate interns, guest 
lecturer on Urban Affairs. 
 
Perrin House – Community Services, Boston, Massachusetts 
Program Director (February 1992-February 1995) – Responsible for the supervision and operation of a 
residential program for pregnant and postpartum women recovering from substance abuse.  Duties include clinical 
management for eight women and their infants, development and implementation of program policy and 
procedures, budget management, staff supervision of 32, and preparation of program reports: federal evaluation, 
funding proposals, and Quarterly Management reports.  Also responsible for the management of all court stipulated 
clients.  Duties include treatment progress report to court officials, legal advocacy, and interaction with parole and 
probation officials for recruitment and treatment purposes.  Currently participating in the preparation of funding 
proposal to the Center for Substance Abuse Prevention (CASP) and other foundations. 

 
Affiliations 

Alpha Kappa Delta Honor Society     DSNI/Kellog Fellow 
Board Member United Homes for Children    Board Member Peace at Home 

Honorariums 
7 State Senate Citations       3 U.S. Congressional Citations 

 
References Furnished Upon Request 
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BART W. BUSSINK 
56 Regent Street 

Cambridge, MA 02140 
(617) 864-2218 

bussink-jenkins@comcast.net 

            

EDUCATION 
 
1980   Hampshire College (Amherst, MA) 
  Bachelor of Arts 
 
1993  Harvard University, School of Divinity (Cambridge, MA) 
  Master of Theological Studies  
 
          
 
 
EXPERIENCE 
1983-1987   General Contractor 
1987-present  Real Estate Developer with various limited liability corporations 

 More than 20 years experience in both for-profit and non-profit real estate development.  
 Currently planning a major development in the western suburbs that provides densely clustered 

housing in exchange for deeded public open space on at least 65% of the land area associated with the 
development.  

 Managed and controlled both residential and commercial development projects in the Greater Boston 
area.  Projects ranged from $1.2 million to $8 million.  

 Experience working with affordable housing and limited equity components. 
             
BOARDS AND COMMITTEES 
Member of Building Committee, Shady Hill School in Cambridge, MA 
Former Board Member, Fort Point Arts Community in Boston, MA (1980’s) 
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Hilary Berkman 
 

22 Mead Street, Somerville, MA 02144 (617) 591-0177 hilberkman@hotmail.com 
 

SUMMARY 
 Sound business judgment combined with excellent conceptual, analytical and communication skills. 
 Experienced line and staff manager with record of achieving results in competitive markets.   
 Proven ability to design and implement new initiatives.   
 Highly effective cross-functional communicator and team builder. 

 
EXPERIENCE 
Senior Vice President, Finance                                                           May 2002 to present 
Candlewick Press, Somerville, MA   

 Responsible for finance, information technology, inventory and distribution, and operations 
functions for the largest independent children’s book publisher in the US.   
 

Vice President, Finance                                                          Nov 1999 to Dec 2001 
VideoShare, Inc, Watertown, MA   

 Responsible for finance, legal, human resource and corporate administration functions for a 
growing technology company.  Grew company from 10 to 65 employees. 

 Created investor presentation materials, participated in investor meetings and secured Series B 
financing round of $20 million.  Primary contact for investors on all legal and financial matters. 

 Worked as key member of Executive Management Team to develop sales, marketing and 
product strategies for new streaming video communications technology.  Developed company’s 
business plan and short- and long-term financial projections. 

 Responsible for structuring and negotiating licensing agreements with top tier customers, 
including Intel, Lycos, 3Com, and Sprint. 

 
Vice President, Finance and Operations                                                         Oct 1995 to Sep 1999 
Sunburst Technology/Houghton Mifflin Company, Boston, MA 

 Strategically grew division from $500k CDROM start-up to $30M educational software business 
unit. 

 Responsible for preparation of standalone divisional financials, budgets, forecasts, and all 
aspects of financial reporting and analysis. 

 Managed inside staff, external vendors and corporate resources in the areas of: inventory, 
manufacturing, customer service, fulfillment, credit & collections, legal, human resources, and 
information systems. 

 Developed and implemented strategy to reduce exposure in the highly competitive consumer 
retail channel and build a profitable business through acquisition in the education channel.  

 Identified acquisition targets and successfully completed acquisition financial analysis, due 
diligence, and contract negotiations.  Created and implemented integration plan. 

 Managed staff of 50 across two locations. 
 
Founder             May 1994 to Sep 1995 
Grant International, Boston, MA 

 Identified market opportunity to source durable goods production in Mexico for US buyers. Created and 
implemented business strategies to achieve $600,000 in orders during first year of operation. 

 Defined target market in US, structured service pricing, created and executed marketing and sales plans, 
identified and developed Mexican factory base. Clients included The Limited and Talbots. 

 Managed all aspects of Mexican factory and US buyer relationships including product development, price and 
delivery negotiation, quality control, import financing and customs requirements. 
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Hilary Berkman 
________________________________________________________________________________________ 
EXPERIENCE (continued) 
 
Production Planning and Sourcing Manager                 Jun 1992 to Apr 1994 
Sigrid Olsen, Inc., (Women's Apparel – Formerly “Segrets”) Beverly, MA 

 Re-engineered production and sourcing functions to improve initial gross margin results by 10 points, meet 
increased demand for product, and resolve morale and productivity problems. 

 Created and implemented apparel production and pricing plans to achieve gross margin targets for over 300 
unique styles each season.  

 Developed sales forecasting model used to purchase inventory. Reduced excess inventory purchasing levels 
from 25% to 10% while meeting individual style demand. 

 Re-negotiated international production contracts and developed new production resources to improve margin 
and reduce geographic/economic exposure (Asia, Israel and Mexico).   

 Managed team of nine. 

 
Corporate Financial Planning Manager             Oct 1990 to 
May 1992 
Segrets, Inc., (Women's Apparel) Beverly, MA 

 Worked with President and CFO to grow company from $14 million to $30 million in revenues and improve 
profit margin. Analyzed opportunities in sales, marketing, distribution and operations. 

 Created spreadsheet models for short- and long-term budgeting, financial reporting and cash flow forecasting.  

 Determined working capital needs and developed presentations to investment bankers, private lenders and 
commercial lenders used to secure additional capital. 

 Reviewed financial statements for each monthly and year-end close. Presented financial/operating results and 
recommendations to the Board of Directors. 

 
Finance Specialist / Program Manager               Jul 1989 to 
Sep 1990 
City of Boston, Boston, MA 

Analyzed residential and commercial real estate development project feasibility. Worked closely with 
developers to facilitate all aspects of project development from site acquisition and zoning issues to 
architectural design review and financing. Managed over $4 million in city low-interest loan and 
rental subsidy programs available to developers. 

 
Program Manager                   Jun 1984 to Aug 
1987 
Energy Resource Center, St. Paul, MN 

Managed single-family residential loan division, total annual volume $2 million, 400 loans. 
Structured loan capital through tax-exempt bond issues, federal grants and privately leveraged 
funds. Created city-wide neighborhood energy workshop program. 

 
EDUCATION 
 
  University of Chicago, Graduate School of Business, Chicago, Illinois 
  MBA - Finance, Business Policy, June 1989 
 
  Carleton College, Northfield, Minnesota 
  BA - Economics, June 1984 

 Interdisciplinary concentration in Science, Technology and Public Policy 

 Sloan Fellow 1983/1984 
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Jon C. Clark 
72 Montclair Ave. 

West Roxbury, MA 02132 
(617) 325-7977 x203 
jclark@ebrooke.org 

 

Experience 
2002 - present  Edward W. Brooke Charter School    

Roslindale, MA 
Co-Director  

1998 – 2002  Boston Collegiate Charter School    
   Dorchester, MA 

Math Department Chair 
Teacher of Mathematics (grades 5-7)  

1994 – 1998  Massachusetts Institute of Technology   
   Department of Urban Studies & Planning  

Cambridge, MA  
Researcher  

1992 – 1994  Teach For America 
Belle Chasse Middle School      
Belle Chasse, LA  
Corps Member & Teacher of Mathematics (grades 7-8) 

Education 
 
1992   Oberlin College  

Oberlin, OH      
B.A. with honors, Economics and History 

Publications and Honors 
 Nominated for Disney American Teaching Award, 2000, 2001, 2002 
 Nominated for Massachusetts Teacher of the Year, 1999 
 Site Award for Excellence In Teaching of Mathematics, Louisiana Association of 

Teachers of Mathematics, 1994 
 Participant, Review Panel for Final Charter Applications, Charter School Office, 

Massachusetts Department of Education, January 2002 
 Speaker, Conference on Curriculum Wars:  Alternative Approaches to Reading and 

Mathematics, John F. Kennedy School of Government, October 1999 
 Co-authored chapter in, High Technology & Low Income Communities, M.I.T. 

Press, 1996 
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JACOB M. GROSSMAN 
1387 Washington Street, #302, Boston, MA 02118 

Grossman.Jacob@gmail.com 
(617) 480-3380 

Experience 
2007-Present BAYNORTH CAPITAL, LLC     BOSTON, MA 
  Acquisitions and Asset Management Associate 
 One of 10 investment professionals for a $1.0 billion real estate private equity firm focusing on development and value-

add/opportunistic acquisition investments.  Current portfolio spans a variety of property types nationwide including office, 
retail, industrial, residential, hotel, self-storage, senior living, marinas and land. 
 Evaluate, recommend and aid in the sourcing and execution of development and acquisition investment opportunities 

with attractive risk-adjusted returns throughout the country sourced via discussions with existing operating partners, 
potential new operating partners and the brokerage community. 

 Manage two joint-venture relationships with projects valued at approximately $150 million in total capitalization ($38 
million of equity) and support the primary asset manager on three other joint-venture relationships.  Projects include a 
portfolio of senior living facilities, two single-tenant bulk warehouse industrial facilities totaling 552,850 SF, a 68-unit 
apartment complex, a 365,000 SF warehouse facility and a 663-slip marina.  Responsibilities include construction and 
leasing oversight, arranging debt financing, tracking actual financial results compared to pro-forma, annual valuation of 
assets and problem solving for underperforming assets. 

 Support senior staff member in the negotiation, structure and documentation of transaction-related documents. 
2005-2007        CUSHMAN & WAKEFIELD      BOSTON, MA  
                        Financial Analyst, Capital Markets Group 

 Created real estate valuation models for office, lab, retail, multi-family, industrial and specialized assets throughout New 
England.  Analysis included discounted cash flow to determine leveraged and unleveraged IRR for a variety of lease-up 
and exit sensitivities.  Deals closed and evaluated in excess of $2.5 billion and 17.5 MM square feet; buyers had core, 
core-plus and opportunistic return thresholds. 

 Underwriting included creation of ARGUS models for all transactions, lease reviews and abstracting, expense auditing 
and credit analysis of tenants.  Created confidential offering memoranda and compendium offering brochures with the 
appropriate broker and support staff.  Coordinated with senior brokers and clients on all financial aspects of the offering 
materials to ensure optimal capital markets execution. 

 Worked closely with C&W leasing brokers and client’s asset manager to determine the most accurate assumptions for 
market rental rates, rental growth, absorption periods, leasing costs and capital/operating expenses. 

 Primary contact for buy-side acquisitions teams, including principals, to validate C&W underwriting assumptions. 
2003-2004, SALETIN REAL ESTATE MANAGEMENT COMPANY         CRANSTON, RI 
2005 Intern 

 Developed a marketing campaign for a newly acquired industrial/office property.  Conducted market studies. 
 Assisted in the property management of a 97,000 SF Class B office park in Cranston, RI. 
 Responded to an RFP for a 100-acre multi-family development site. 
 Assembled pro-formas and construction budgets for potential development opportunities. 

Education 
2000-2004 BROWN UNIVERSITY            
PROVIDENCE, RI 

 A.B. in Public and Private Sector Organizations; cum laude.  Concentration GPA 3.9/4.0; Overall GPA 3.5/4.0. 
 Course work: Economics, Sociology, Engineering. Studied abroad at University College of London. 
 Brown University Disciplinary Committee, Member (2004); Brown University Entrepreneurial Program, Board Member 

(2002); “Managerial Decision-Making,” Brown University Teaching Assistant (2001-2004). 
1994-2000 THE ROXBURY LATIN SCHOOL     W. ROXBURY, MA 

 Graduated cum laude, June 2000. 
 Business Manager, Yearbook.  Columnist, Tripod. Varsity Soccer and Lacrosse. 

Personal 
 Computer: ARGUS, Word, Excel, PowerPoint. 
 Boston University: Real Estate Finance, Real Estate Investment Analysis, Advanced Investment Analysis, Commercial 

Lease Analysis. 
 Chair, Developing Leaders Steering Committee, National Association of Industrial and Office Properties (NAIOP); 

President of the Alumni Council, The Roxbury Latin School; Class Agent, The Roxbury Latin School Annual Fund; Co-
Chair of Advisory Board, Edward W. Brooke Charter School; Real Estate, Construction & Design Committee, 
Combined Jewish Philanthropies; Membership Committee, Copley Society of Art Co|So Circle. 

 Recreational skiing, lacrosse and soccer. 
 Proficient in French. 
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SCOTT I. ORAN 

147 Prince Street (857) 919-4330 
Newton, MA 02465 scottoran@me.com 

 
Professional Dinosaur Capital Partners, Boston, MA 2009 – present 
Managing Director/Principal. (Until October 2009, Gordon Brothers Real Estate Investments) 
Private real estate investment firm focused on acquiring value-added and opportunistic assets. 
 
Morgan Stanley, Boston, MA 2001-2008 
Executive Director. (Until November 2003, Lend Lease Real Estate Investments) 
Boston office head responsible for all New England and Mid-Atlantic US real estate investing 
activities within Morgan Stanley’s high-growth $95 billion global real estate platform. Execute, 
implement, and monitor direct, partner, and fund investments with diverse core, value-added, and 
opportunistic strategies for discretionary and non-discretionary commingled fund and separate account 
clients. 
 
The Bulfinch Companies, Inc., Needham, MA 2000-2001 
Managing Director. Devised and implemented investment and capital strategies for rapidly-growing, 
regional $400 million, family-owned real estate investment firm. In partnership, successfully 
developed, leased, and sold $100 million Cambridge, MA office park. 
 
TA Associates Realty, Boston, MA 1991-2000 
Partner and Regional Director of a $5 billion US real estate investment management firm. As part of 
top management team, helped grow assets under management over eight years from $100 million base. 
Full P&L responsibility for portfolio and asset management of one-third of firm’s assets— 
approximately $1.75 billion--in separate accounts and commingled funds. Extensive hands-on 
experience in fundraising, client relations, asset and portfolio management, leasing, development, 
acquisitions, and dispositions. Identified and nurtured strong client relationships with major 
institutional investors including U.S. and foreign pension funds, foundations, university endowments, 
and high net worth individuals. 
 
Fleet Bank, Boston, MA 1990-1991 
Vice President. Managed and sold a national portfolio of distressed, bank-owned real estate including 
office, industrial, retail, and residential assets. 
 
Unihab, Cambridge, MA 1987-1990 
Director of Acquisitions and Development Manager. Identified, analyzed, and acquired sites for 
development of office and residential projects in metropolitan Boston. Managed design, development, 
permitting, and construction, leasing, and sale of complex urban projects. 
 
Booz, Allen & Hamilton, New York, NY 1983-1985 
Research Associate. Part of a team of top management consultants providing strategic counsel to 
numerous firms in industries undergoing growth or change. 
 
Education Harvard Business School, Boston, MA 1985-1987 
Awarded Master of Business Administration with Distinction (top 10%). 
Princeton University, Princeton, NJ 1979-1983 
Graduated Magna Cum Laude with Bachelor of Science in Civil Engineering. Awarded Certificate in 
Urban Affairs, Woodrow Wilson School of Public and International Affairs. 
 
Volunteer Massachusetts NAIOP, Board Member, 2001- present. 
Commonwealth Shakespeare Company, Board Member, 2010 
Edward W. Brooke Charter School, Board Member, 2010 
Newton Mayor’s Mixed Use Task Force, 2010. 
Newton Citizens Advisory Group, 2008 – 2009. 
Newton Schools Foundation, VP Fundraising, Board Member, 2003-2006. 
Princeton University, Annual Giving Campaign, 1993-present. 
Boston Community Capital, Loan and Fundraising Committees, 1987-1996. 
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Habitat For Humanity, Volunteer Laborer, New York, Summer 1985.
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EDWARD “TED” PRESTON 
9 Orient Street, Winchester, MA 01890 / (781) 369-4369 

tedpreston@yahoo.com 
EXPERIENCE 
The Achievement Network, Boston, MA                                                           June 2008 -present        
CEO 

 Lead team to grow and build on the success of this non-profit focused on helping school use data to improve 
instruction and student achievement 

 
Independent Consultant  2007-May 2008  

 Led corporate strategy review for private equity-owned manufacturer of building materials  
 Advised online learning start-up led by Bain Capital Entrepreneur-in-Residence  
 Assessed market opportunity and developed business plan for technology-based teacher professional development 

program sponsored by a leading New York City-based charter school management organization  
 Developed product specifications for video sharing site to support New York City-based start-up focused training 

teachers to close the achievement gap 
 
EF EDUCATION, Boston, MA 1999-2007 
Founded in 1965 and family‐owned, EF Education is one of the largest educational service providers in the world, selling and 
producing language training and educational travel in 40 countries.   
Chief Executive Officer (2005-2007)  
Led EF company focused on selling and producing domestic travel for US schools in partnership with the Smithsonian Institution 

 Led team to negotiate licensing agreement with Smithsonian Institution to re-brand existing EF company/product 
and to launch new brand as “Smithsonian Student Travel” 

 Shifted business model from small groups and one-off trips to larger groups traveling every year, increasing revenue 
per group by nearly 25% and customer retention by 20% in one year 

 Worked with existing managers to reshape and develop management team to get people in “the right seat” and built 
new marketing and production functions; Implemented Lean to drive process improvement 

 
Chief Financial Officer (2003-2005) 
Reported to the CEO of EF Education in Switzerland, responsible for financial health and legal compliance for the Tours Group, consisting of 3 major products with operations in 10 countries and 
representing 50% of EF’s worldwide business.  Oversaw all financial reporting and staff of 20 in Boston and Lucerne, Switzerland.     

 Implemented and led quarterly Board Meetings with family ownership to accelerate transition to professional 
management, resulting in more timely and effective decision-making 

 Managed acquisition of two strategic competitors, increasing sales volume by 20% for key product and providing 
foothold in new customer segments 

 Drove audits and tax planning in various countries and reduced audit fees by 15% while complying with more 
stringent accounting standards 

 
Vice President of Finance  (2002-2003) 
Served as Controller and reported to EF’s CFO, responsible for the day-to-day financial operations and profitability for EF’s largest product, 
for information technology initiatives and for risk management.                                                   
 Reduced break-even level by 50% by working with management team to cut fixed costs following the post-September 

11, 2001 market downturn 
 Organized team to focus on receivables collection that improved cash flow by 15% 
 Refined pricing model to strategically lower prices in response to new entrant that avoided nearly $3M in gross margin 

erosion 
 Reduced finance staff turnover from 60% a year to manageable levels 
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Vice President of Sales (2000-2002) 
Co‐led sales operations for EF’s largest product, consisting of 10 senior managers and over 120 staff.  Responsible for setting and 
achieving sales targets and bonus plans, managing customer relations and overseeing staff development.   

 Oversaw 50% increase in year-to-year customer retention by identifying and monitoring factors that drive customer 
repeat, offering consistent staff training and optimizing new CRM system 

 Implemented new staff development and training program that increased employee retention by 50%  
 Streamlined operations by closing two sales offices while leading remaining offices to achieve original sales targets 

after closing announcements 
 Led accreditation of EF by 6 of the bodies charged with accrediting high schools and colleges in the US, creating a 

significant and sustainable competitive advantage 
 

Controller (1999-2000) 
Managed Finance Department of EF’s in‐house travel agency and implemented control measures saving over $1M a year and 
negotiated 10% savings on multi‐million dollar international air contracts. 
 
THE COMMUNITY BUILDERS, INC. (“TCB”), Philadelphia, PA and Boston, MA 1998-1999  

 Project Manager 
 Co-led TCB team with President’s Office of the University of Pennsylvania to privately develop a $20M public school anchoring Penn’s 

neighborhood revitalization efforts and professional development program for Penn’s Graduate School of Education. 
   
MONITOR COMPANY, Boston, MA Summer 1997 

Summer Consultant 
 

SUMMERBRIDGE CINCINNATI, Cincinnati, OH 1993-1996 
Executive Director 
Established and led local branch of national program that continues to successfully serve its mission by preparing middle school students to succeed 
at rigorous high schools and training diverse college students to be educators.   
   
WELLS FARGO BANK, San Francisco, CA  1992-1993  
Assistant to Controller 
  

EDUCATION 
HARVARD UNIVERSITY GRADUATE SCHOOL 1996-1998 
OF BUSINESS ADMINISTRATION, Boston, MA  
  Masters in Business Administration.  Served as Educational Representative for section.   
 
BROWN UNIVERSITY, Providence, RI   1988-1992 
  Honors A.B. in History.  Awarded High Honors for Senior History Thesis on U.S. land policy.    

OTHER 
- A Founding Board Member (2002), Former Board Chair (2005-2008), Edward W. Brooke Charter School, Boston, MA 
- Led team to acquire 68,000 sf facility for the Charter School and to close on $12.5M in New Market Tax Credits and 
Qualified Zone Academy Bonds, providing $2.5M in renovation funds and reducing annual facility carry costs by 
$200,000/year 
- Advisory Board, Edwards Middle School, Charlestown, MA 

 - Canadian educated in French with permanent residency in the U.S.  
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JJ II LL LL   RR EE YY NN OO LL DD SS   
19 Cohasset Street 

Roslindale, MA  02131 
617-953-4980 

Jillalisonreynolds@yahoo.com 
 

PP RR OO FF EE SS SS II OO NN AA LL   EE XX PP EE RR II EE NN CC EE     

Human Services Associate Manager    
Public Consulting Group, Inc       2002 to Present 
 Associate Manager at 700+ employee international government consulting and management firm.  Focus on 

human services finance, operations and business process consulting to states, school districts, government 
agencies, and nonprofit organizations across the United States. 

Deputy Education Advisor        1999 to 2002 
Office of the Governor, Commonwealth of Massachusetts    
 Developed, analyzed, reviewed and advised the Governor on education policy and the financial implications of 

early childhood, K-12 and higher education policy proposals. 
 Drafted legislation, and worked with state agencies, businesses, non-profits, local government officials, 

advocates and legislators to build consensus and implement initiatives. 
 Chaired Massachusetts’ School Readiness Indicator project, managed task force to reform Department of Youth 

Services education services, and directed 10-member team assembled to research and develop Lt. Governor’s 
recommendations for implementing the Massachusetts Comprehensive Assessment System (MCAS) among 
other projects. 

 
Special Assistant        1998 to 1999 
Executive Office for Administration and Finance, Commonwealth of Massachusetts 
 Researched and analyzed policy, developed recommendations and authored related papers for Secretary of 

Administration and Finance and Governor on topics such as local aid, education, county government, pension 
liability, the school building construction program and pending legislation.  

 
Internal Auditor         1997 to 1998 
Massachusetts Department of Revenue, Office of Internal Audit  
 Conducted and assisted on operational, managerial and financial audits within the Department to identify 

appropriate managerial controls over operations and recognize a lack of such controls. 

Education 
Master of Science in Public Affairs, UMASS, Boston, MA     June 2002 
BA – major in English with Political Science concentration, Boston College May 1997 

Papers 
Reconstructing the School Building Assistance Program for the Massachusetts Executive Office of Administration and 
Finance 
Potential Impact of Teacher Early Retirement Legislation on Education Quality for the Massachusetts Executive Office of 
Administration and Finance 
Common Ground, Uneven Ground: Charter Schools and Education Regulation for UMASS McCormack Institute Masters’ 
Program 
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Boards 
Edward Brooke Charter School Board of Trustees - Treasurer 

K I M B E R L Y  J .  S T E A D M A N  
570 MASSACHUSETTS AVENUE 

BOSTON, MA 02118 

617‐699‐2545 

KSTEADMAN@EBROOKE.ORG  
 

Education 
HARVARD GRADUATE SCHOOL OF EDUCATION, Ed.M., June 2002                                

Masters of Education in Administration, Planning, and Social Policy.   

Research Assistant and Teaching Fellow for David Schimmel, professor of “Schools and the Law” 

 

HARVARD LAW SCHOOL, J.D., June 2002                                                                                          

  Honors:   cum laude 

    Rappaport Public Service Fellowship 

Third‐Year Paper: High‐Stakes and Adequacy: McDuffy, the MCAS, and the Quest for Adequacy in  

Massachusetts Public Schools 

           

HARVARD COLLEGE, A.B in the History and Literature of Latin America, June 1997                             

  Honors: magna cum laude  

John Harvard Scholarship  
Elizabeth Cary Agassiz Merit Award  
John D. Rockefeller Travel Grant for thesis research 

Experience 

EDWARD W. BROOKE CHARTER SCHOOL,  
AUGUST 2005 – PRESENT  
CO-DIRECTOR, ELEMENTARY SCHOOL FOUNDER AND PRINCIPAL BOSTON, MA 
Started elementary school within existing middle school.  Devised aligned standards for kindergarten through eighth grade 

based on state standards and aligned with state assessments.  Recruit, hire, evaluate, and develop all staff members 
within the elementary grades.  Devise and conduct pre-service and weekly professional development.  Conduct 
weekly data meetings with grade level teams.  Taught third and fourth grade reading. 

 
 
AUGUST 2004 – AUGUST 2005  
LEAD TEACHER, DIRECTOR OF PROFESSIONAL DEVELOPMENT, MATH TEACHERBOSTON, MA 
Devised and implemented lesson study model for all staff.  Coordinate and lead monthly professional 

development activities, including peer observations, disseminating research, and leading discussion groups.  

Devise and execute original curriculum for seventh grade math class.   

 
CHELSEA PUBLIC SCHOOLS, 2002 – 2004 
FIFTH GRADE TEACHER                   CHELSEA, MA 

XCII 
 



Attachment 11: Resumes from Founding Group  
 

Taught an inclusive, self-contained fifth grade classroom.  Devised original curriculum for language arts, math, science, and 
social studies.  Piloted a skills-based mathematics program.  Elected by staff to serve as teacher representative on 
school-site council, a governing body comprised of teacher, administrative, and parent representatives.   

 

CHESTERFIELD SMITH FELLOW:  
CENTER FOR PUBLIC REPRESENTATION AND HOLLAND & KNIGHT, L.L.P., SUMMER 2001     
SUMMER ASSOCIATE  BOSTON, MA 
Received fellowship from Holland & Knight to split summer between the firm and the Center for Public Representation, a non-

profit law center focusing on the civil rights of the mentally ill and the mentally disabled. 
 

THE CIVIL RIGHTS PROJECT, SEPTEMBER 2000 – MAY 2001  
    

STUDENT INTERN  CAMBRIDGE, MA 
Researched, wrote, and presented paper regarding high-stakes testing and educational adequacy court decisions in 
Massachusetts.  Wrote parental guide to understanding claims regarding equal access to honors classes.  Composed memo, 
paper, and table regarding issues in high-stakes testing.    
 
CENTER FOR LAW AND EDUCATION, FEBRUARY – MAY  2001 

    
STUDENT INTERN    BOSTON, MA 
Composed  article  regarding  legal  questions  surrounding  the Massachusetts  high‐stakes  test.    Researched  and 

wrote memo  regarding  Title  VII  regulations  related  to  testing  of  employees.    Researched  special  education 

regulation requirements for pre‐school.   

 

U.S. DEPARTMENT OF EDUCATION: OFFICE FOR CIVIL RIGHTS, SUMMER 2000       

  
  

SUMMER INTERN  WASHINGTON, DC  
Composed  a draft  article  concerning  the  applicability of Title VI  in pending  and  future  resource  comparability 

litigation and drafted an accompanying Executive Order.  Edited a federal guide concerning standardized testing 

and addressed outside comments regarding the Guide. Researched existing early childhood education programs 

for a departmental initiative.   

 

DISTRICT OF COLUMBIA PUBLIC SCHOOLS, 1997-1999      
   

Fourth Grade Teacher    Washington, DC 
Created and executed original lesson plans and thematic units for language arts, mathematics, social studies, science, art, and 

music.  Assisted students with learning disabilities using inclusionary methods.  Collaborated with parents to create structure 

in the children’s education.  Coordinated a local math competition.  

 

TEACH FOR AMERICA, 1997-1999 

Corps Member    WASHINGTON, DC 
Served in an AmeriCorps program that places recent college graduates in under-resourced communities.  Completed seven 
weeks of education training and pre-service practicum.  
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LANGUAGE: Extensive coursework in Spanish leading to proficiency. 
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EDWARD W. 

BROOKE 
CHARTER 
SCHOOL 

 

 
 
Board of Trustees 
 
Edith Alexander 
Hilary Berkman, chair 
Bart Bussink 
Jake Grossman 
Scott Oran 
Edward Preston 
Jill Reynolds, treasurer 

 
 
Co-Directors 
 
Middle School Principal 
 

Jon Clark 

 
Elementary Principal 
 

Kimberly Steadman 

 

 
 
 
 

 
Sunday, October 24 
 

Dear Commissioner Chester, 
 

I am writing as a Board member of the Edward W. Brooke Charter School; as a parent 

of two Brooke graduates; and as a concerned resident in the city of Boston. Other 

Board members will write with clear and compelling evidence of the impact of Brooke 

on student achievement. Indeed, our MCAS results prove what an excellent school this 

is. Other Board members will also likely detail our plans for replication and what it will 

take to succeed in serving many more low‐income Boston students. I’m writing, 

though, to testify to the incredible teaching my children received while at Brooke. 
 

I enrolled my children at Brooke because I was looking for a high‐quality school that 

would push my students academically but also provide a safe, supportive place. I found 

that in Brooke. My children were challenged academically every single day. They were 

taught to take responsibility for their education. When Brooke calls itself a “no 

excuses” school, it’s not just the teachers and leaders who believe that. It’s the 

students too, who’ve been taught the only thing that can keep them from achieving 

their dreams is failing to do the hard work needed.  
 

Brooke teachers drive this message home – that all students can achieve the seemingly 

impossible – every day. They do that through thoughtful lessons and one‐on‐one 

tutoring that pushes the students who need pushing and helps the students who need 

helping. They also get to know each student and their family. My children knew that 

there were many adults in the school building who cared deeply about their success 

and simply would not let them be anything but excellent. 
 

I feel so lucky to have found Brooke. Just because my family cannot afford a private 

school or a house in the suburbs should not mean that my children should be in a 

school where they cannot learn. But too many of my neighbors find themselves in 

exactly that situation. Please grant permission to Brooke to grow so that more children 

can have the wonderful experience my children had. 

Sincerely, 

 

Edith Alexander 
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Co-Directors 
 
Middle School Principal 
 

Jon Clark 

 
Elementary Principal 
 

Kimberly Steadman 

 

 
 
 
 
 
Dear Commissioner:  
 
As Chairperson of the Board of Trustees of the Edward W. Brooke Charter School 
(EWBCS), I am writing to request your support for the replication proposed in this 
application. 
 
I want to highlight some of the most recent successes at our school. 
- The first class of Brooke scholars enrolled in college this fall! We are very proud 

to see our graduates – many of whom are on competitive academic scholarships – 
enroll at such prestigious schools as U. Mass. – Amherst and Union College. 

- Our 7th and 8th graders scored #1 in the state in both English and Math. These 
students will be well-prepared to excel in the competitive high schools that most of 
them attend. 

- This year, for the first time, our 5th graders have come from within Brooke, rather 
than from failing Boston Public Schools. We’re delighted to see what these students 
– who’ve benefited from 6 more years of Brooke instruction than our current 8th 
graders – will achieve by the time they reach 8th grade.  

- Across the board, Brooke students closed the achievement gap. They outperformed 
students in Wellesley, Weston, Lexington, Brookline, and other wealthy MA 
districts. They are shattering expectations for low-income students. 

- We’ve achieved these results even while gearing up for growth. We have hired 
two new full-time positions – a Chief Operating Officer and a Director of External 
Affairs – to support our replication. We’ve also dedicated significant time and 
resources to preparing two Brooke teachers to take over as school leaders as part of 
our newly-developed Instructional Leader Fellows program. 

 
Operationally and academically, Brooke is an excellent school. The finances are sound, 
and the projected costs for growth are low enough that the network can be sustainable 
on only public dollars. When you do the math – much better results for students at a cost 
equal to or lower than the cost of Boston Public Schools – granting Brooke a new 
charter becomes an easy decision.  
 
Brooke is ready to grow; Brooke is ready to close the achievement gap for more 
students; Brooke is ready to transform the lives of children and change the educational 
landscape of the city as a whole. The only barrier is the granting of a new charter. Please 
do not be that barrier that prevents Brooke – and, more importantly, its students – from 
achieving their full potential. 

 
Sincerely, 

 
 

Hilary Berkman
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October 25, 2010 

 

To Whom It May Concern: 

 

I have been a board member of the Edward Brooke Charter School for a number 

of years.  I cannot say strongly enough what a great job Jon Clark and Kimberly 

Steadman have done on behalf of their students.  The school’s achievements 

are well documented in the MCAS scores it has achieved.  I cannot think of a 

school that deserves to replicate more than this one, and I have visited many.  

Please support our efforts in this area.  Thanks for your consideration. 

 

Sincerely, 

 

 

 

 

Bart Bussink 

(board member) 
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   October 30, 2010 

 

To Whom it May Concern: 
 

I am writing to express my commitment to the creation of the 3 schools outlined in the 3 related 
charter applications for Brooke 2, Brooke 3, and Brooke 4.  I am deeply and personally 
committed to doing whatever I possibly can to ensure that our group builds these schools into the 
thriving and demanding schools that so many of our kids in the cities of Boston and Chelsea are 
so desperately are missing. 
 
Kids in Boston and Chelsea are failing in alarming numbers.  In Boston, ¾ of them are trapped in 
underperforming schools.  And the situation is particularly acute for our students of color.  By the 
8th grade, black and Latino kids in Boston achieve MCAS proficiency at just one-third the rate of 
our white students.  Across the city of Boston, only 7.5% of our 9th graders go on to get a college 
degree within 7 years of graduating from high school.  7.5%!    
 
Have we grown numb to these numbers?  Do we not realize what these numbers mean for so 
many families?  We need to feel this.  And we need to resolve that no matter what we do, the 
worst thing we could do is to preserve the status quo.    
 
Fortunately for some of our families, we have found something that works for our kids – high 
performing charter schools like the Edward W. Brooke Charter School in Roslindale - schools 
that are nearly 100% black and Latino and where over 70% are eligible for free or reduced lunch.  
But these are schools where students don’t define themselves by income or race – they define 
themselves by their academic achievement.  On the 2010 MCAS, Brooke 7th and 8th grade 
students achieved a higher rate of proficiency than in any district in the state of Massachusetts on 
both the math and English exams.   
 
Our students are living proof that when schools focus exclusively on delivering excellent 
teaching, the achievement gap can be closed.  We want to ensure that all families are able to 
provide those kinds of educational opportunities for their kids, including the 1,500 plus families 
who currently sit on our waiting list.   
 
If we are to leverage the lessons learned from our most successful public charter schools, we 
must be deliberate in our strategic thinking and decisive in our action.  We need to replicate what 
we know works.  Each year we delay action produces another class of hundreds, if not thousands, 
of students who are denied an opportunity that every one of us should view as an essential civil 
right:  access to an excellent education, regardless of income or race.  To those who would have 
us wait, for whatever reason, we must answer with the utmost sense of urgency:  Why?  
 
Sincerely, 

 
Jon Clark
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November 1, 2010 

Dear Commissioner Chester, 
 
I am writing to urge your support of the Edward W. Brooke Charter School.  I write out 
of concern for both Boston’s school children and for the economic future of the 
Commonwealth.  As a lifelong Massachusetts reside, I find the data coming from our 
lowest performing districts to be deeply troublesome.  When only 10% of Boston’s 8th 
graders understand basic science, when 5 times as many Boston students drop out from 
high school as attend college, and when even our best math students lag average 
students in other countries, a future with a vibrant Massachusetts economy seems 
unlikely.   
 
Luckily for Massachusetts, though, the educators at the Edward W. Brooke Charter 
School have figured out how to ameliorate student performance.  The model that they 
have adopted produces amazing results for kids while simultaneously training excellent 
educators.  These successful students and highly-effective teachers produce “ripple 
effects” that will strengthen and transform Boston communities.  Enrolled in college and 
competitive high schools, Brooke alumni inspire their neighbors, showing younger 
students what is possible through hard work and excellent teaching.  Supported by 
Brooke’s robust professional development system, Brooke educators will become the 
kind of highly-effective teachers that we need to transform our education system.  
Together, Brooke teachers and scholars will provide a state- and nation-wide proof point 
that great teaching closes the achievement gap. 
 
Brooke can transform both students’ lives and the Massachusetts educational landscape.  
But, we need your support of this application for a charter to continue to make a 
difference in a larger manner.  Massachusetts students – both the 1,500 children on the 
Brooke waiting list and the students throughout the state who deserve better teaching – 
are relying on you to expand high-quality educational options. 
 
Please seize this unique moment to replicate schools like Brooke that have proven their 
ability to transform lives, change communities and strengthen our collective economic 
future.  Thank you in advance for your consideration and for all of the work that you and 
your team are committing to this worthwhile endeavor.   
 
Sincerely, 

 
Jake Grossman 
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29 October 2010 
 
Massachusetts Board of Elementary and Secondary Education 
75 Pleasant Street 
Malden, MA 02148 
 
Re: Brooke 2, Brooke 3 and Brooke 4 Commonwealth Charter School Applications 
 
Dear Sir or Madam: 
 
 I am proud and pleased to write to ask your support of the Edward W. Brooke Charter 
School application. Expansion and replication of the Brooke School will allow 1500 more urban 
children to get a high quality education utilizing the same proven philosophy and instructional 
techniques already employed by Brooke over the past eight years.  
 
Brooke's emphasis on great teaching and more teaching time has already yielded remarkable 
results: Brooke 7th and 8th graders—93% are African-American or Hispanic and 72% qualify for 
free or reduced cost lunch-- scored #1 in the state in both English and Math. Brooke 4th graders 
scored #1 in Boston in both subjects. 
 
And yet far too many students lack access to quality educational options, as evidenced by the 
more than 1,500 students stuck on our wait list. Denied access to excellent schools, these students 
will likely remain trapped in the cycle of poverty. 
 
The Edward W. Brooke Charter School has proven that we can deliver better to our students. It is 
my sincere hope that someday every child will have a high achieving neighborhood district 
school to attend. In the meantime, we need to replicate and expand the Brooke Charter School to 
allow more urban children the opportunity to succeed in school.   
 
When we have proven, scalable solutions like the Edward W. Brooke Charter School, we owe it 
to our state’s children to make them more widely available. We know how to transform students’ 
lives: through excellent schools like Brooke. Please support the Edward W. Brooke Charter 
School’s request for replication to ensure that 1,500 more urban students have a shot at the 
American dream. 

 
Sincerely, 

 
Scott Oran 
Trustee
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 October 27, 2010 
  

EDWARD W. 
BROOKE 

CHARTER 
SCHOOL 

Dear Commissioner Chester, 
 
 As you know, the most important predictor of a student’s academic success is the quality 
of their teacher. Study after study has proven that students who have excellent teachers will 
outperform peers with poor or moderate teachers, regardless of their socio-economic status. As a 
lifelong educational professional, I’m pleased and proud that Brooke has created the systems, 
culture, and professional development needed to ensure that every single student in their school 
receives excellent teaching.  

 

 
 
Board of Trustees  
 

 Brooke leaders know that great teaching matters hugely. But they also know, as they often 
remind the Board, that “great teachers are made, not born.” When hiring, they look for teachers 
who exhibit a “growth mindset” – the passion for growing and improving as a professional that 
will ensure success in any field. Under Jon Clark’s and Kimberly Steadman’s facilitative 
leadership, teachers share openly with their colleagues and collaborate constantly.  

Edith Alexander 
Hilary Berkman, chair 
Bart Bussink 
Jake Grossman 
Scott Oran 
Edward Preston 
Jill Reynolds, treasurer  
 This sharing is not limited only to areas of success, though spreading best practices is 

certainly a key component of the school. Equally important is teachers’ eagerness to get feedback 
on areas in which they struggle. If a teacher is having a very difficult time with one student, 
they’ll dedicate their grade level team’s co-planning session to brainstorming strategies for that 
child. If a teacher feels that he or she is struggling in explaining a math concept, they will video 
the lesson and share it with their professional development team for feedback. If a teacher wants 
to improve their classroom transitions, they will observe the best classroom transitions in the 
school across all grade levels. Teachers at Brooke know that they are deeply respected as 
intellectual professionals and so feel safe in asking for help.  

 
Co-Directors 
 
Middle School Principal 
 

Jon Clark 

 
Elementary Principal 
 

Kimberly Steadman 

  
 The school structure also supports teachers developing excellent instruction. Unlike in so 
many other schools, Brooke teachers are never burdened by unnecessary administrative tasks, 
missing supplies and broken copiers, or chaos in the classrooms and hallways. Every single 
person in the school – from the newest Kindergarten to the senior leadership – understands that 
we will allow nothing to interrupt effective instruction.  
 
 This is a school model that merits replication. I urge your thoughtful support of this 
application. 

Sincerely, 
 

Ted Preston, Board Member and Executive Director of Achievement Net
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Sunday, October 24 
 
Dear Commissioner Chester, 
 
I am writing this letter of commitment to certify that I belong to the founding group that 
has submitted this application to open a Commonwealth charter school.  I currently 
serve as a trustee on the board of the Edward W. Brooke Charter School.  Under this 
proposal, I would also serve as a trustee of the school we have proposed to found in this 
application. 
 
As a member of the Brooke board, I am proud of the school’s record of achievement and 
proud that we have been able to provide so many Boston families with the option to 
send their children to a high-performing school.  I am excited to be part of a group 
committed to expanding that opportunity for more families who need it, including the 
families of the 1,500-plus students currently on our waiting list. 
 
I ask that you give our proposal careful consideration.  I look forward to contributing to 
the application process. 
 
Sincerely, 
 
 
Jill Reynolds 
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Sunday, October 31  
 

 
Dear Commissioner Chester, 

  
Board of Trustees 

I am writing to urge you and Board of Elementary and Secondary Education to approve 
the three charter applications that this founding group is submitting.  Students at Edward 
W. Brooke Charter School have made remarkable progress in the past few years, and we 
know that our current performance is nowhere near the upper limit that we can achieve.  
Our first elementary class is currently in 5th grade and we forward to seeing the amazing 
things that they accomplish through their years at Brooke and in their high school and 
college careers.   

 
Edith Alexander 
Hilary Berkman, chair 
Bart Bussink 
Jake Grossman 
Scott Oran 
Edward Preston 
Jill Reynolds, treasurer 

 
  
While we are proud of the successes of our students, we are also acutely aware that our 
students are the lucky ones – the small percent who by chance received a high enough 
lottery number to attend our school.  All parents deserve access to an excellent and 
rigorous education for their children, and too many Boston and Chelsea parents are 
denied this access; there just aren’t enough seats at high performing schools in Boston or 
Chelsea.  Allowing the Brooke to replicate per our network plan would provide nearly 
1500 children with the education they need to succeed in college.   

Co-Directors 
 
Middle School Principal 
 

Jon Clark 

 
Elementary Principal 
 

Kimberly Steadman 

 
 
I am personally and professionally dedicated to creating more achievement-gap closing 
schools and merely ask for the opportunity to better serve my community by serving 
more children.  I appreciate your consideration of our applications. 
 
 
Sincerely, 
 
 
Kimberly Steadman 
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Overview 
Our plan is to replicate the success of the original Brooke Charter School by growing a network of four K-8 charter 
schools, serving over 1,800 students in Boston and Chelsea.  The mission of all four schools would be the same:  to 
provide an academically rigorous education to students from the cities of Boston (and Chelsea) that will ensure that 
they are prepared to enter into and succeed in college.  The strategy for success at all four schools will be to replicate 
the best practices of the original Brooke Charter School by focusing all resources and efforts toward the goal of 
delivering and developing excellent instruction. 
 
Form of Organization 
Under our plan, all four charters will be held by the same board of trustees.   There will be no third party Charter 
Management Organization (CMO) that the board would hire out to run the schools in the network.  The original 
Brooke school in Roslindale will “host” the network staff and will also officially take on the expenses associated with 
the network staff.  In turn, the original Brooke school will bill the other schools in the network for their share of 
network expenses, calculated strictly according to proportional enrollment (relative to the network total).  
Therefore, expenditures for the central network office will always be equivalent to revenues, by definition. 
 
Staffing Plan  
Our staffing plan for the central office rests on the contributions of the Co-Directors of the Network (the current Co-
Directors of the original Brooke school) as well as the Chief Operating Officer, Director of External Affairs, and 
Director of Student Support, all of whom are currently working full time at the original Brooke School.  By starting 
with the capacity of these five experienced central office leaders, we believe we have a strong foundation upon which 
to grow additional network staff.   In addition, we are also looking to hire a Controller and a Director of Technology 
before opening Brooke 2.  We intend to hire a Director of Talent and a Director of Facilities part-way through the 
first year at Brooke 2. 
 
In year two, we grow the central office by adding a grant writer to assist the Director of External Affairs, adding an 
accountant to assist the controller, an additional technology staff person, and a second talent-acquisition staff person 
part way through the year.  We also plan to hire a Director of English Language Learning in our second year, as 
Brooke 3 opens in Chelsea/East Boston.   
 
Thereafter, the size of the network staff grows only minimally.  Related service providers grow in number as we add 
schools and grow enrollment. 
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FY11 
(Brooke 2 

opens) 

FY12 
(Brooke 3 

opens) 

FY13 
(Brooke 4 

opens) 

FY14 
(Brooke 2 

is full 
size) 

FY15 
(Brooke 3 

is full 
size) 

Network Staff 
          

Co-Dir. For Academics 1 1 1 1 1 

Co-Dir. For Operations 1 1 1 1 1 

Chief Operating Officer 1 1 1 1 1 

External Affairs Staff 1 2 2 2 2 
Controller & Other Finance 
Staff 1 2 2 2 2 

Technology Staff 1 2 2 2 2 

Program Staff 1 1 2 2 2 

Director of Student Support 1 1 1 1 1 
Related Service Providers 
(counseling, OT, S&L) 3 4 5 5 5 

Talent Acquisition 0.5 1.5 2 2 2 

Director of Facilities 0.5 1 1 1 1 
Director of English Language 
Learning 0 1 1 1 1 

Executive Asst. 0 1 1 1 1 

Total Network Staff 12.0 19.5 22 23 23 
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Central Staff Organization Chart 
The Co-Directors of the network report directly to the board of trustees.  The Co-Directors of the network also 
serve officially as the co-directors of the school, but each school has one K-8 principal who reports to the co-
directors.  The success of this model relies on the ability of the board of trustees to transition from overseeing co-
directors of a one-school operation to overseeing co-directors who manage a portfolio of schools. 
 

Board of Trustees

Co‐Director for 

Network 

(Operations) 

Co‐Director of 

Network 

(Academics) 

Director of 

External Affairs 

Chief Operating 

Officer (C.O.O.) 

Controller 

Program Manager 

Director of 

Technology 

Director of 

Facilities 

Director of 

Student Support 

Principal (K‐8), 

original Brooke 

Principal (K‐8), 

Brooke 2 

Principal (K‐8), 

Brooke 3 

Principal (K‐8), 

Brooke 4 

Directors of H.S. 

Placement and 

Grad. Services 

Director of Talent  Director of E.L.L.

XCVII 
 
 
 
 

 



Attachment 13: Network Plans  
 

Enrollment projections 
The table below lays out the growth of enrollment at each of the four network schools over the first five years of 
operation.  At each school, enrollment in year 1 is for students in grades K, 1, and 5 only, with the schools adding 2 
grades per year thereafter.  This arrangement allows each school to grow in a way that is slow and responsible, while 
still reaching full enrollment within a 4 year period. 
 

Enrollment Projections    
 Original Brooke 2 Brooke 3 Brooke 4 Network 
Year 1 451 168 0 0 619 
Year 2 452 270 168 0 890 
Year 3 456 368 270 168 1262 
Year 4 456 456 368 270 1550 
Year 5 456 456 456 368 1736 

 
 

Proportional Share of Network Enrollment 
 Original Brooke 2 Brooke 3 Brooke 4 
Year 1 73% 27% 0% 0% 
Year 2 51% 30% 19% 0% 
Year 3 36% 29% 21% 13% 
Year 4 29% 29% 24% 17% 
Year 5 26% 26% 26% 21% 

 
 
Budget 
The budget for network-wide expenses is included as a worksheet tab in the budget document submitted with this 
application, and highlights the following: 

 The relatively lean size of our central staff means that our central office is solvent right away, with minimal 
dependence on fundraising for start-up and operations. 

 By year 5, central office expenditures for all schools are approximately $700,000, which is less than 10% of 
revenues at each school (and which includes all related-service providers for all network schools). 

 Despite the strong fiscal standing with regard to operations, we will remain heavily dependent on 
fundraising for facilities throughout the first several years of network growth.    
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Network Implementation Timeline 
 
The following timeline is intended to show important network-level activities only – not school-based activities. 
 
Activity 
 

Point Person Target Date 

Identify Co-Directors 
 

Board Done 

Identify, write job description, and hire COO 
 

Co-Directors Done 

Identify, write job description, and hire Director of External Affairs 
 

Co-Directors Done 

Identify, write job description, and hire Director of Student Support 
 

Co-Directors Done 

Identify central office space 
 

COO Done 

Appoint principals and begin instructional leadership training for principals at 
original Brooke and Brooke 2 

Co-Director for 
Academics 

Done 

Write building-based “operations manual” 
 

COO April 1, 2011 

Identify, write job description, and hire Controller COO Feb. 1, 2011 

Secure start-up funding 
Director of 
External Affairs 

April 1, 2011 

Launch capital campaign 
 

Director of 
External Affairs 

Jan.1, 2011 

Secure temporary facility for Brooke 2 
 

COO Feb. 1, 2011 

Appoint principal for Brooke 3 and begin instructional leadership training 
Co-Director for 
Academics 

May 1, 2011 

Identify, write job description, and hire Director of Technology 
 

COO June 1, 2011 

Identify, write job description, and hire Director of Talent 
 

Co-Director for 
Operations 

Dec. 1, 2011 

Identify, write job description, and hire Director of Facilities 
 

COO Dec. 1, 2011 

Secure temporary facility for Brooke 3 in East Boston or Chelsea 
 

COO Feb. 1, 2011 

Acquire and begin developing permanent facility for Brooke 2 COO April 1, 2012 

Appoint principal for Brooke 4 and begin instructional leadership training Co-Director for May 1, 2012 
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Academics 

Identify, write job description, and hire positions of Director of ELL 
 

Co-Director for 
Academics 

May 1, 2012 

Identify, write job description, and hire positions of accountant, grant-writer, 
and second director of talent 
 

COO May 1, 2012 

Acquire and begin developing permanent facility for Brooke 3 COO April 1, 2013 

Secure temporary facility for Brooke 4 in Boston 
 

COO May 1, 2013 

Complete permanent facility for Brooke 2 COO May 1, 2013 

Acquire and begin developing permanent facility for Brooke 4 COO April 1, 2014 

Complete permanent facility for Brooke 3 COO May 1, 2014 

Complete permanent facility for Brooke 4 COO May 1, 2015 

 
Facilities 
For all 3 of the new Brooke schools, we plan to lease temporary space in the first 2 years of the school’s operation, 
allowing the school to grow to scale before securing a permanent facility by beginning of year 3.  The temporary 
facility for Brooke 2 might also serve as a temporary facility for Brooke 4, when Brooke 4 opens (and while Brooke 2 
moves into its permanent facility).  Brooke 3 could be located in Chelsea or East Boston, but because of its remote 
location relative to Brooke 2 and Brooke 4, Brooke 3 will require independent space in either Chelsea or East Boston. 
 
Contingency Plans 
 (A) Limited Charter Authorization 
In the event that we are authorized to open Brooke 2, but not Brooke 3 and 4, we will adjust our network growth 
plans in the following ways: 

1. We will forego our plan to hire additional staff during the opening year at Brooke 2.  Although this will not 
be ideal, we can make the adjustment by foregoing the hiring of a director of talent, director of facilities, 
grant-writer, and second member of the technology staff. 

2. We will engage the foundations and other fundraising sources we have identified and inform them that we 
have been forced to employ our fall-back planning scenario and allow them to adjust their support 
accordingly. 

3. We will halt our facility search in Chelsea and East Boston for Brooke 3 and elsewhere in Boston for Brooke 
4. 

4. We will notify the landlord for the temporary facility at Brooke 2 that we may need to renegotiate our lease, 
as we cannot commit to leasing the temporary facility as an incubator space for Brooke 4. 
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Simultaneously, we will re-apply to the D.E.S.E. for authorization to open Brooke 3 and Brooke 4, and evaluate the 
risks and costs associated with hiring the network staff cited in #1 above on a case by case basis 
 
(B) Boston Emerges from Bottom 10% of Districts 
As a central component to our consideration of whether to endeavor to launch a Boston-based network of charter 
schools, we carefully analyzed the recent achievement history in Boston and the likelihood that Boston would climb 
out of the bottom 10% of districts in the state.  In that analysis, we found that Boston has ranked in the bottom 5% of 
districts statewide over the last 3 years (only years for which aggregate CPI rankings across the state are readily 
available).  Given that fact, and given the similarly low Boston MCAS rankings in years previous (available by grade 
level only), we calculated that the likelihood of Boston climbing out of the bottom 10% of districts in the next several 
years was not high. 
 
Current regulations dictate that the rankings to determine placement in the bottom 10% of districts will be based on 
the 2 most recent years of available data.   Therefore, Boston will almost certainly need to demonstrate 2 consecutive 
years of unusually high performance in order to emerge from the bottom 10% of districts.  If, at any point, Boston 
emerges from the bottom 10% of districts on the basis of only the most recent year of available data, we will 
undertake the following steps in order to prepare for the possibility that Boston will officially emerge from the 
bottom 10% in the following year: 
 

1. We will make plans to reduce (or eliminate) Kindergarten enrollment in the next school year in order to 
bring enrollment in line with the cap projected by the DESE should Boston emerge from the bottom 10%. 

2. We will make program and budgetary adjustments to account for the projected enrollment decrease.  
3. We will notify all current families, waiting list families, and families applying for enrollment of the current 

situation and our contingency plan. 
 

Please see network budget in Excel document. 
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