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FINAL APPLICATION FOR A MASSACHUSETTS 

COMMONWEALTH PUBLIC CHARTER SCHOOL 

 

 

Paulo Freire Social Justice Charter School 

 

Contact Person: 

Bob Brick, Founding Member 

67 Woodlawn Avenue 

Northampton, Massachusetts 01060 

413‐584‐9099 or 413‐575‐0084 

kentbrick@aol.com 

 

 

 

PUBLIC STATEMENT: 

The Paulo Freire Social Justice Charter School (PFSJCS), located in Holyoke and serving the towns and 
cities of the Pioneer Valley, offers a secondary school alternative dedicated to: academic excellence, 
social justice awareness and practice as espoused by Paulo Freire, leadership development, and 
community and global connections. PFSJCS will promote powerful, transformative teaching and learning 
for the development of the whole student, who will graduate: intellectually adept, socially responsible, 
actively involved, and dedicated to a just and sustainable society.  Paulo Freire SJCS will serve the public 
school sending districts of Hampden and Hampshire Counties.  At full enrollment the school will offer 
grades 5-12 and have a maximum enrollment of 600. 

 

mailto:kentbrick@aol.com
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EXECUTIVE SUMMARY 

 

Mission Statement 

The Paulo Freire Social Justice Charter School (PFSJCS), located in Holyoke and serving the towns and 
cities of the Pioneer Valley, offers a secondary school alternative dedicated to: academic excellence, 
social justice awareness and practice as espoused by Paulo Freire, leadership development, and 
community and global connections. PFSJCS will promote powerful, transformative teaching and learning 
for the development of the whole student, who will graduate: intellectually adept, socially responsible, 
actively involved, and dedicated to a just and sustainable society. 

  Vision Statement 

The Paulo Freire Social Justice Charter School will: provide a strong intellectual and ethical foundation, 
instill academic excellence, enhance self-esteem, increase community and global understanding and 
involvement, and inspire future leaders for our society. The School will provide a continuous program of 
growth and development for students, faculty and staff, family members, Board members, and the 
surrounding community. Paulo Freire will have programs throughout the school year, an extended day, 
virtual learning programs, adult literacy classes, a summer academy and community building activities.  

Communities to be Served 

 
Students in Holyoke Public Schools are disproportionately from families that are low income, Latino, 
single parent households, and have low parental educational attainment. The students themselves are 
more likely to be homeless, to drop out, and to become teen parents. Among the educational needs of 
these students are strong preparation for standardized tests, expert support for English Language Learners, 
and an environment where student and family knowledge is respected and utilized as a foundation for 
curriculum. The school will focus on responding to these needs, and we recognize that student sub-groups 
from the surrounding communities, including Chicopee and Springfield, may also require special focus. 
PFSJ Charter School will develop curriculum using critical pedagogy, which will provide connections 
that are crucial to preventing students from becoming disaffected and dropping out. The school will also 
maintain the high standards and structured support necessary for high achievement. 

 
Providing wrap-around social services will help families see and use the school as a community center 
and insure that social needs are met before they become a barrier to education.  A school that is 
committed to social justice in curriculum, pedagogy and governance will be inherently responsive to the 
needs of the community that it serves. A commonwealth charter will allow the school to remain a size that 
is congruent with creating real community and ensuring the participation of all members. The school must 
draw students from communities other than Holyoke because a social justice high school option in not 
currently available anywhere in Western Massachusetts and because in order to serve Holyoke as a 
community, PFSJ Charter School must not disproportionately affect the state revenue stream for Holyoke 
High School and Dean Technical High School. 
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Educational Philosophy 

The educational program will be centered on the following three areas: Individual Excellence, 
Community Membership, and Global Intention. The curriculum will utilize the Massachusetts Curriculum 
Frameworks, the newly adopted Federal Common Core Standards, a scope and sequence, common 
themes that integrate subjects, and exciting topics of study that integrate academic, developmental, social, 
and political standards. The classroom curriculum will use a variety of teaching techniques including 
hands-on activity/project-based learning. Scheduled assessments will include: individualized goal setting, 
portfolios, self and peer assessments, written and verbal assessments, and standardized testing. An 
extended learning time will provide support for all students to reach their highest levels of achievement.  

 

School Characteristics 

 
The culture of Paulo Freire Social Justice Charter Public School will be built around the core values of 
Global Intention, Individual Excellence, and Community Membership.  
 
The process of building this culture will begin long before the first day of school. All teachers new to the 
school will be trained in the educational approaches and values of the school. Incoming students will 
attend a ten-day summer academy, part of which will be devoted to modeling participatory democracy 
and social activism. The culture of the school will be explicitly taught to students and parents during 
mandatory orientations, and the distinctions between the school culture and that of home and previous 
schools will be explored in these orientations and in the summer academy. An integral part of the 
philosophy of Paulo Freire and consequently PFSJCS is to honor the gifts of all members of the 
community.  Consequently, the general education classroom will be designed to welcome and support all 
learners.  Whenever possible every student will be placed in the general education setting 100% of the 
time.  
 
 
Organizational Viability 

The challenge for a school based on the concepts of social justice and Freirean pedagogy is to create a 
governance model which supports and mirrors these concepts and allows for strong, clear leadership for 
those duties required by Massachusetts regulations and dictated by common business sense. 
Consequently, we are proposing a “true” representative form of governance where faculty and staff, 
parents, and students each have designated seats on the board of trustees.  Such a form requires time and 
support to be effective. The school will provide time on Friday afternoons and during all school meeting 
for faculty to meet about school governance.  Faculty advisors will work with students to insure that 
students get the educational support they need to be knowledgeable and effective leaders and to play a 
positive, integral part in governance. One evening per month the school will provide a dinner meeting for 
parents where the Executive Director will present topics from the upcoming Board agenda and support 
parents in formulating additional items they want brought before the Board.  It will be the responsibility 
of the Board of Trustees to insure that these three constituent groups (faculty, students, and parents) are 
meeting effectively and receiving necessary support. 



  5

 

Commonwealth Charter Applicant Information Sheet 

Name of Proposed Charter School: Paulo Freire Social Justice Charter School 

School Address (if known): Open Square 

School Location (City/Town REQUIRED): Holyoke 

Primary Contact Person: Bob Brick 

Address: 67 Woodlawn Avenue 

City:  Northampton        State: Massachusetts                        Zip: 01060 

Daytime Tel: (413) 575‐0084      Fax: (413) 552‐1590   

Email: bbrick@pvpa.org or kentbrick@aol.com   

1.  The proposed school will open in the fall of school year: 2011 

School Year  Grade Levels  Total Student 

Enrollment 

First Year  9  110 

Second Year  9‐10  200 

Third Year  9‐11  300 

Fourth Year  9-12 400 

Fifth Year  9‐12  400 

 

2.  Grade span at full enrollment: __5‐12__________________________________________ 

3.  Total student enrollment when fully expanded: ______600_____________________________4.  

Age at entry for kindergarten, if applicable: ______________N/A__________________________ 

5.  Will this school be a regional charter school? X Yes  No If yes, list the school districts (including 

regional school districts) in the proposed region. Please only list districts that are included in Appendix 

B. (Use additional sheets if necessary.) 

AGAWAM 

AMHERST 

AMHERST-PELHAM 

BELCHERTOWN 

BRIMFIELD 

CHESTERFIELD-GOSHEN 

mailto:bbrick@pvpa.org
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CHICOPEE 

EAST LONGMEADOW 

EASTHAMPTON 

GATEWAY REGIONAL 

GRANBY 

GRANVILLE 

HADLEY 

HAMPDEN-WILBRAHAM 

HAMPSHIRE REGIONAL 

HATFIELD 

HOLLAND 

HOLYOKE 

LONGMEADOW 

LUDLOW 

MONSON 

NORTHAMPTON 

PALMER 

PELHAM 

SOUTH HADLEY 

SOUTHAMPTON 

SOUTHWICK TOLLAND 

SPRINGFIELD 

WALES 

WARE 

WEST SPRINGFIELD 

WESTFIELD 

WESTHAMPTON 

WILLIAMSBURG 

 

If no, please specify the district’s population as reported in the most recent United States census 

estimate for the community the school intends to serve:  ___________. The Board of Elementary and 

Secondary Education shall not approve a new Commonwealth charter school in any community with a 

population of less than 30,000 as determined by the most recent United States census estimate 

[available at: http://www.census.gov/], unless it is a regional charter school. (MGL c. 71 § 89(i)(1). 

 

6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s 

district or region. Please only list districts that are included in Appendix B. (Use additional sheets if 

necessary.) 

 

BECKET 

BROOKFIELD 

CENTRAL BERKSHIRE REGIONAL 

CONWAY 

FARMINGTON RIVER REGIONAL 

LEVERETT 

MOHAWK REGIONAL 

NEW SALEM WENDELL 

PETERSHAM 

QUABBIN REGIONAL 

QUABOG REGIONAL 

SAVOY 

SHUTESBURY 

STURBRIDGE 

SUNDERLAND 

WHATELY 

 

http://www.census.gov/
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7.  Is the proposed school to be located in a district where overall student performance on the MCAS 

is in the lowest 10 percent, as designated in Appendix B?  

X Yes    No 

8.  Will the proposed school be located in a district or districts in which the 9 percent net school‐

spending cap is, or could be, exceeded by 2010‐11 applications? X Yes    No  

9.  Is the applicant group currently the board of trustees of an existing charter school?  Yes   X No 

10.  Is the applicant group/board of trustees intending to create a network of schools?  Yes   X No 

11.  If the applicant group/board of trustees is intending to create a network of schools, how many 

applications is the group submitting in the 2010‐11 application cycle?  _______ 

12.  Do members of the applicant group currently operate or are they employed by a private or 

parochial school?  Yes   X No  
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I. Charter School Mission, Vision, and Description of the Communities to be Served  
"Education either functions as an instrument which is used to facilitate integration of the younger generation into the logic of the present 
system and bring about conformity or it becomes the practice of freedom, the means by which men and women deal critically and 
creatively with reality and discover how to participate in the transformation of their world."  
— Paulo Freire (Pedagogy of the Oppressed) 

A. Mission Statement  
 The Paulo Freire Social Justice Charter School (PFSJCS), located in Holyoke and serving the 
towns and cities of the Pioneer Valley, offers a secondary school alternative dedicated to: academic 
excellence, social justice awareness and practice as espoused by Paulo Freire, leadership development, 
and community and global connections. PFSJCS will promote powerful, transformative teaching and 
learning for the development of the whole student, who will graduate: intellectually adept, socially 
responsible, actively involved, and dedicated to a just and sustainable society. 
B. Vision Statement  
 The Paulo Freire Social Justice Charter School (PFSJCS) will: provide a strong intellectual and 
ethical foundation, instill academic excellence, enhance self-esteem, increase community and global 
understanding and involvement, and inspire future leaders for our society. The School will provide a 
continuous program of growth and development for students, faculty and staff, family members, Board 
members, and the surrounding community. 
 Graduates of the Paulo Freire Social Justice Charter School will have excellent academic, 
communication, and leadership skills; will have first-hand experiences in community development and 
service learning; and will be prepared for acceptance and success at colleges and universities.  
 The Paulo Freire Social Justice Charter School is a “21st Century educational environment” 
understanding that education is not just needed Monday to Friday, 8 hours a day, for 180 days a year, but 
is a continuous program of growth and development for students, family members, and the entire school 
community. PFSJCS will have a preparatory summer academy, programs throughout the school year, an 
extended day for skill building and enrichment opportunities, virtual learning programs, evening adult 
literacy classes, and classes that, like Geoffrey Canada’s Baby College, teach parents skills to help their 
children excel, and community building activities on evenings and weekends.  
 The Paulo Freire Social Justice Charter School will model social justice values and norms, and 
will provide information, encouragement and educational programs to build a collective awareness that 
fosters equity and respect for all individuals.  
Values:  
* Education must raise the awareness of students so that they become subjects, rather than objects. 
Students at Paulo Freire will think democratically and always question and critically view everything they 
learn. Powerful, transformative teaching and learning will be deep, authentic, and developmentally 
appropriate and honor the teacher and learner.  
* Students are integrally connected to their communities. PFSJCS students will dedicate themselves to the 
improvement of the social, cultural, political and economic health of Holyoke and the surrounding 
communities.  
* Students will develop a global perspective in relation to social justice and become active partners in 
positive global initiatives.  
* Paulo Freire Charter will honor and celebrate the diversity among students, teachers, parents, and school 
and surrounding communities and will value equally their contributions to the educational process.  
* 100% of students at Paulo Freire will meet graduation requirements, which will exceed all State and 
Federally mandated achievement goals.  
 The Paulo Freire Social Justice Charter School is envisioned as a new paradigm in public 
education. This unique charter school will offer students, in grades 9 through 12 (during the first five 
years) and grades 5 through 8 (during the second five years), a values-based education that cultivates: an 
understanding of collective issues, an appreciation of the inherent rights of all individuals, and the ability 
to think globally. The first five years the school will enhance leadership skills, and initiate the formation 
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of projects that uphold important ideals and positively impact the local community. Students will develop 
expertise in written and oral communication, understanding and responding to political and economic 
trends, and competence in resource development. PFSJCS will provide quality core academic programs.  
C. Description of the Communities to be Served 

Compared with state averages, students in Holyoke Public Schools are disproportionately from 
families that are low income, Latino, single parent households, and have low parental educational 
attainment. The students themselves are more likely to be homeless, to drop out, and to become teen 
parents. These factors determine a unique set of needs that PFSJCS will serve. Among the educational 
needs of these students are: strong preparation for standardized tests, expert support for English Language 
Learners, and an environment where student and family knowledge is respected and utilized as a 
foundation for curriculum. Further, many of these students may feel they do not have a voice in the world 
around them; our goal is to help them find their voice and show them how to use it. The school will focus 
on responding to these needs, and we recognize that student sub-groups from the surrounding 
communities including Chicopee and Springfield may also require special focus. Paulo Freire contrasted 
the "banking" model of education, where teachers feed information to students who are viewed as empty 
vessels, with "critical pedagogy," which views teachers and students as partners in creating meaning. 
PFSJCS will develop curriculum using critical pedagogy, which will provide connections that are crucial 
to preventing students from becoming disaffected and dropping out. The school will also maintain the 
high standards and structured support necessary for high achievement. 

The demographic and social characteristics of Holyoke (and sub-groups of students from 
communities such as Springfield and Chicopee) also imply distinct social service needs, as well as unmet 
needs for connections between school and home communities. Social service needs include: childcare, 
nutritional support, access to physical and mental health care, sexual health education, housing support, 
adult education, after school care, and homework help. Providing wrap-around social services will help 
families see and use the school as a community center. Furthermore, social services that are integrated 
with the school will insure that these needs are met before they become a barrier to education. Student 
representing a minority culture and language within the United States also have a unique need for their 
culture to be respected, their home language to be valued, and their cultural institutions to be connected 
with the school. A school that is committed to social justice in curriculum, pedagogy and governance will 
be inherently responsive to the needs of the community that it serves. Providing explicit opportunities for 
parents and students to be heard and their ideas to be valued will allow for stronger connections between 
school and home. In order to create a community that listens to and respects all of its members, the school 
must start small and remain small. A Commonwealth Charter will allow the school to remain a size that is 
congruent with creating real community, ensuring the participation of all members; a small school size 
will also benefit learning. Furthermore, a Commonwealth Charter will allow the school to involve the 
whole school community in the processes of hiring, development of code of conduct, and overall 
governance. 

The founding group is in a particularly good position to serve the communities of PFSJCS. We 
have extensive experience and understanding of the communities of Hampden and Hampshire Counties 
and have served these communities as social service providers, advocates, and educators. In terms of 
educational needs, based on attendance at informational meetings the population of PFSJCS will be 
similar to that of Pioneer Valley Performing Arts Charter Public School. (Complete evidence contained in 
attached Proven Provider Application).   

PFSJCS will create a secondary school option for Hampshire and Hampden county students and 
parents/guardians that invest in students, families, and communities. Contact with existing community 
groups in Holyoke makes clear a need and desire among parents/guardians for a different high school 
option. The founding group has held, and will hold, open meetings to listen to needs of parents/guardians, 
students, and community members and to involve them in the process of developing the school. We have 
formed four different community input sub-groups to collect data and support.  These groups include: 
Parents and Students; Educators and Educational Institutions; Community and Religious Organizations; 
and Business and Local Government. All four sub-groups are collecting input in a number of different 
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ways.  These initial efforts at data collection indicate that parents/guardians and students, businesses, 
educators, community and religious organizations in Holyoke, Springfield, Chicopee and surrounding 
communities are excited about the opportunities this school will provide. The school will draw students 
from communities other than Holyoke because a social justice high school option is not currently 
available anywhere in Western Massachusetts. Furthermore, in order to serve Holyoke as a community, 
PFSJCS must not disproportionately affect the state revenue stream for Holyoke High and Dean 
Technical High School. Lastly, lessons from other former industrial centers show that urban revitalization 
requires commitment of outside resources. Enrolling students from surrounding communities will provide 
an opportunity for other area students to make a commitment to the school’s vision and allow for the 
social justice lessons of the school to resonate beyond the borders of Holyoke.  

PFSJCS will not only provide educational options to those who have few, it will also serve as a 
locus for social change and societal improvement in a community that is disaffected and disenfranchised. 
Public school is the only institution in the United States that, by its nature, serves whole communities. 
Hence it is the institution best poised to bring about positive social change. A school that is dedicated to 
empowering communities through education will undoubtedly reverberate positively throughout the cities 
and towns that it serves. 

II How Will The School Demonstrate Academic Success? 
A. Educational Philosophy 

 The educational program will be centered on the following three areas: Individual Excellence; 
Community Membership; Global Intention. The curriculum will utilize the following structures: 
Massachusetts Frameworks will form the initial level; a scope and sequence will provide a continuum for 
learning; common themes will be used for integrating subjects, concepts, and ideas; course lists will be 
developed to provide exciting subjects that integrate academic, developmental, social, and political 
standards and themes; the classroom curriculum will use a variety of teaching techniques that research has 
shown improves academic performance including regular hands-on activity/project-based learning 
(Stigler 1997), differentiated instruction (Tomlinson, McTighe 2006), and authentic learning experiences 
(Rule 2006).  Scheduled assessments will include: individualized goal setting, portfolios, self and peer 
assessments, written and verbal assessments, and standardized testing. An extended learning time will 
provide support for all students to reach their highest levels of achievement (Stonehill 2009). These and 
other studies (American Institutes for Research, 2006) make it clear that these methods may improve 
academic performance among racially, ethnically, and socio-economically diverse student groups as well 
as students with IEP’s and English Language Learners. 

 All students will be expected to demonstrate, at a minimum, state competency levels in all core 
subjects as well as the newly adopted Federal Common Core Standards.  Students will be encouraged to 
exceed these standards through an educational program that identifies individual strengths and areas of 
need, and provides opportunities for all students to be highly successful learners. A mandatory summer 
institute will provide an orientation program for all students, and will include an individualized student 
assessment, identifying personal abilities and areas for improvement. At the completion of the summer 
orientation program, all students will have an individualized student success plan (ISSP), specific goals 
and objectives for the coming school year, and a thorough understanding of the school’s mission, rules 
and regulations, and available resources. Most importantly, the students will understand how to be 
positive and active community members in school and in society. 

 All student success plans will be reviewed by faculty and updated each semester. Students will 
demonstrate competency through testing, portfolios, written work, verbal presentations, and project 
completions. All students will be required to demonstrate competency in all standards and benchmarks 
prior to receiving credit and moving to the next level of study. In order to assure competency, students 
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may have as part of their individual success plan: extended day small group support; a summer academy 
to increase skills; one-on- one tutoring and support. 

I-Individual Excellence 

Goal: To build individual self-esteem by recognizing, drawing on, and utilizing the inherent 
strengths and abilities of each student and by structuring and increasing those to cultivate personal, 
academic, social, and political excellence. 

Objectives:  

1-To build a personal knowledge base of individual strengths by the examination and identification 
of inherent skill areas. 

During individual introductory meetings and the summer orientation program we will provide activities 
and assessment tools for each student to be able to identify his/her areas of strength and proficiency. We 
will create an on-line personal student portfolio that will increase in listings of abilities as the student 
progresses. We will use charts and graphs for students to regularly plot their own progress toward 
learning targets. 

2-To assess primary learning styles to determine each individual’s most effective ways to access, 
retain, and utilize information.  

During the summer orientation program, we will use lab settings and assessment tools to help identify the 
primary learning styles of each student. The student and teachers will be able to use that information in 
support of the student’s learning through differentiated instruction. We will use student success to build 
fluency in all methods of learning. 

3-To develop communication skills in literacy i.e. reading, speaking, and writing, by providing daily 
opportunities across the curriculum. 

Students will begin to assess their communication skills and abilities in our summer program. Prior to the 
school year, individual literacy goals will be set and every subject will provide opportunities to practice 
reading, writing, and speaking. Weekly oral presentations will strengthen communication skills and 
semester assessments will chart and set new individual literacy goals. Students will become fluent in 
reading comprehension, writing, public speaking, foreign language and technological communications.  

4-To develop habits of mind through challenging and energizing classroom activities. 

Teachers will provide thought-provoking and stimulating information and activities to bring focus and 
engagement to the learning process.  Initial information will be relevant to students’ lives and interests 
and will bridge to other areas of knowledge. Students will find common linkages and comparisons to 
ancient societies, as well as develop understanding of historical patterns and current trends. Classes will 
be student centered, holistic, and collaborative. Visible Thinking techniques will be utilized and include 
the four thinking ideals of truth, fairness, understanding and creativity. 

5-To increase right and left-brain fluency through a daily challenge of critical and creative 
thinking. 

The curriculum will emphasize both critical and creative components of learning including: linear and 
lateral thinking, organization of information and resources, connective and linking factors, scaffolding 
and mapping techniques, brain-based programs, and integrative and skills focused arts programs. Students 
will learn to use inquiry, assessment, appreciation, and reflection as regular patterns of thought. 

6-To create an environment of self-development and self-competition, allowing each individual to 
reach for their highest levels of accomplishment. 
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Students will be required to complete all work at a level of competency, so that they have a secure 
foundation for future development. Students will be encouraged and supported in reaching for advanced 
and honors levels of completion. Students capable of working at higher levels of achievement will be 
allowed to take upper grade level and college courses.  Students will take responsibility for their learning 
and will be instructed in self-advocacy and self-direction skills. 

II-Community Membership 

Goal: To build an active and vibrant school community that instructs and supports students in 
understanding and practicing social justice values and achieving positive community membership. 

Objectives: 

1-To understand values of social justice, multicultural acceptance, and the inherent strengths of 
diversity. 

During summer orientation and throughout the school year, students will be instructed in philosophical, 
historical, and cultural social justice values. They will build an understanding of diversity. They will learn 
about non-violence and conflict resolution. Linkages will be made throughout the year in every subject 
and class. Students will be taught through active education and supported in the development of critical 
consciousness, dialogue, creative initiation, and authentic reflection. 

2-To actively participate in a school that upholds social justice values. 

Students will develop and affirm a code of conduct that will focus on individual rights and 
responsibilities, respect, and cooperation. Students will be active members in school governance, will 
serve on the Board of Trustees, Board Committees, Hiring Committees, and will have an important role in 
school decision making. Older students will become mentors for incoming students and will share their 
understandings and values. Students will learn mediation, dialogue, self-governance, and will work 
collaboratively to create and uphold a safe and supportive school culture. Students will participate in peer 
mediation and a restorative justice council.  Students will be given on-going opportunities to both teach 
and lead.  

3-To connect with the surrounding community and be actively engaged in responsible community 
participation. 

The curriculum will be designed to help students see themselves as integral and active members of their 
surrounding community and will guide students to form relationships and participate in community 
development projects, internships, leadership initiatives, and community dialogues and interactions. Each 
student, prior to graduation, will identify and develop a project that will provide positive support for 
individuals and organizations in the surrounding community. 

4-To understand, participate and uphold social justice causes on local, regional and national levels.  

Students will learn social change strategies for impacting local, regional and national arenas and their 
school. Students will initiate and participate in activities that will promote social justice, through 
networking, collaborations, and social projects. 

Please refer to attachment entitled “Community Membership” for full description and research citations. 

III-Global Intention 

Goal: To develop a global perspective, in relation to social justice, and to become active participants 
in positive global initiatives. 

Objectives: 

1-To understand the need for social justice in a global community. 
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Students will examine and discuss the global issues of social justice. Students will use travel, primary 
sources, interviews, internships, and work experiences to gain first-hand knowledge of social justice 
issues. Students will present findings through written and oral reports, web pages, blogs, podcasts, 
articles, radio and video presentations, etc., to the school community, the surrounding communities, and 
to a global audience.  

2-To become an active participant in global social justice initiatives. 

Students will develop plans for becoming active participants in positive global initiatives. Students will 
identify specific projects, develop a mission statement, initiate an action plan, and complete the project.  
Students will document all stages of their work experience through drawings, photography, video, sound 
recordings, journals, etc., and will present, share, and archive their information. 

Please refer to attachment entitled “Global Intention” for full description and research citations. 

Curriculum and Instruction 

 The Paulo Freire Social Justice Charter School will exceed all State and Federal High School 
Graduation requirements in the scope, depth, and experiential aspects of our programs. Our intention is to 
build future leaders, and personal success and individual confidence is built on having a strong 
educational foundation, a deep connection with one’s community, an appreciation of diversity, and first-
hand knowledge of how each individual can make a positive contribution to our global society. This 
approach to curriculum and instruction has extensive theoretical and practical research backing for its 
ability to improve academic achievement for all students (McLaughlin, 2001) (Nieto, 2009) (Noguera, 
2008). All PFSJCS students will be prepared for acceptance and success at respected institutions of higher 
learning. Because the curriculum is standards-based, the Massachusetts Curriculum Frameworks (MCF) 
and the newly adopted Federal Common Core Standards will be an integral part of the structural 
underpinning of the curriculum. Academic departments, overseen by department directors, will work 
regularly to ensure that curriculum addresses each standard and benchmark of the MCF.  
 Curriculum and Instruction, infused with social justice, will establish a personal and active 
process of learning. Students will participate in meaningful experiences that are built on a foundation of 
four stages of understanding: Identification, Relationship, Experience, and Reflection.  
  
“Learning is a process where knowledge is presented to us, then shaped through understanding, discussion and reflection.” Paulo Freire 

 

1.Identification: Education needs to be clear in its intention, purpose and meaning. Using the “Backward 
Design Model”, teachers, in preparing lessons, will consider: what is worthy of understanding; what will 
be accepted as evidence of learning; what skills will the students need to effectively achieve the desired 
results; and, what materials and activities will be needed to reach the desired goals. Students will be 
provided with a clear understanding of what is being studied: the standard and skill areas that are the focal 
points, the goals and objectives of the lesson, and the relevance of this study. It is important for students 
to ask the “essential questions” related to the learning, and identify the core ideas. It is also important to 
identify what will be expected as end results, what the students should know, understand, and be able to 
achieve with this learning experience. Finally, students will review the evidence that will be used to 
determine competency and success. Students will have the full scope of the study at the beginning of a 
unit. (Wiggins, Grant, and McTighe, 2005)  
 

“...our relationship with the learners demands that we respect them and demands equally that we be aware of the concrete conditions of their 
world, the conditions that shape them. To try to know the reality that our students live is a task that the educational practice imposes on us: 
Without this, we have no access ' to the way they think, so only with great difficulty can we perceive what and how they know.” Paulo Freire 

 

2. Relationship: Education is about making connections, finding personal meaning, and building a 
relationship with what is being studied.  The learning process must support the student in forming a 
connection with the subject, which goes beyond the standards and benchmarks, into the personal life, 
culture, community and environment. In building a relationship to learning, associations are made, and 
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new access points and bridges to understanding are available. Personal history, belief systems, emotional 
landscapes, and cultural norms are an integral part of the process.  
 
a. Relationship to Knowledge Base- Using scaffolding techniques to activate prior knowledge provides an 
immediate relationship with what is being studied.  These initial connections create safety, meaning, and 
focus for the student. They also create a level of familiarity that demystifies new studies. (Beyer, 1991) 
b. Relationship to Self- Seeing the connection, impact and relevance of information in relation to self, 
family, and surrounding community, encourages a personalized experience of learning. Examining the 
relationship provides a vehicle for an integration of cognition and emotion, and increases meaning. One 
can deepen an understanding by comparing and contrasting information to what is familiar and known. 
The questions that need to be asked are: “What meaning does this have for me?” and “How will I 
personally use this information?” (Gonzalez, Moll, and Amanti, 2005) 
c. Relationship Across Disciplines- Examining ways that information integrates across the curriculum, in 
both vertical and horizontal ways: grade to grade, and subject to subject, helps to bridge knowledge and 
forms unique and meaningful associations. Through the connection of ideas and values from different 
grades, courses and departments, students experience learning that breaks down conventional barriers, 
and establishes a nexus of ideas. (McNeil, 2009) 
"No one is born fully-formed: it is through self-experience in the world that we become what we are." Paulo Freire 

 

3. Experience- Education must be an active process that provides students with first-hand experiences to 
engage, stimulate, and inspire learning. Students, who have a direct relationship to their education, are 
able to experience personal ownership for learning, become active participants in the development, 
teaching and evaluation of their studies, and grow in both ethical and intellectual development. In a 
school of social justice, the teacher/student relationship evolves to a more supportive and cooperative 
affiliation. Teachers guide, facilitate, and support the learning process; students are active members in 
every stage of the educational process. 
 
a. Students Engaged in Learning- Engagement is an essential key to learning. It is important to build on 
value-based, meaningful experiences that are relevant to the student. Brainstorming, dialogues, debates, 
projects, interviews, investigations, events, internships, visits, travel, give students an opportunity for 
personal input and experience. They are encouraged to question and work towards positive change. 
Students’ view of education is directed beyond the confines of the classroom, into the community and the 
world. Students learn to view everyone and everything as a personal resource to their education.  
b. Students as Teachers- Students become leaders and collaborators in education, as they are able to 
develop curriculum, teach to their understanding, instruct younger students, become mentors, peer 
mediators, and tutors. Students become producers and directors of lessons and are able to see themselves 
as innovators and contributors.  (Werder and Otis, 2009)  
c. Service Learning- Students become responsible members of their community as they initiate and 
facilitate projects that provide support for the surrounding area. Students hone their leadership skills in 
democratic, and productive ways, that have meaning to them and the people they work with and serve. 
Students create tangible results from their efforts and their influence and involvement has direct impact 
on their learning. (Komives and Wagner, 2009) (Cipolle, 2010) 
“…if their action encompasses a critical reflection which increasingly organizes their thinking and thus leads them to move from a purely naive 
knowledge of reality to a higher level, one which enables them to perceive the causes of reality.” Paulo Freire 

 

4.Reflection- Reflection is an important component in a social justice and service learning environment. 
Experience and reflection are equally essential in the development of critical thinking, understanding, and 
personal commitment to growth and change. Reflection allows for evaluating an experience, questioning 
validity, identifying meaningful connections, examining issues, and engaging in problem solving. 
Reflection happens during and after experiences, so that students can examine their expectations, values, 
belief systems; exchange reactions and observations; identify differences of opinion; and compare 
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objective and subjective views. Reflection may be structured or unstructured and can be accomplished 
through discussions, journals, interviews, presentations, blogs, and portfolios.  (Boud, Keogh, and 
Walker, 1985) 
 

“The commitment of the student, who is an adventurer in the art of learning, to the process of inventing, instigated by the teacher has nothing to 
do with the transfer of contents. It has to do with the challenge and the beauty of teaching and learning.” Paulo Freire 

 

To ensure that teachers are proficient in delivering instruction using critical pedagogy, several regular 
supports will be put in place. Teachers will meet weekly by department, grade level team, and as a whole; 
these regular meetings will form the backbone of a collaborative teaching culture. All teachers will 
regularly take part in informal as well as structured observations of their colleagues as part of their work 
in Critical Friends Groups (CFG), formal professional learning communities for teachers that focus on 
student work and improved student outcomes. Extensive evidence (Dufour, 2009) shows that schools 
where teachers who work collaboratively in professional learning communities yield better academic 
outcomes for students. As such, these communities will form the basis of teacher professional 
development in the school. The department director or the principal will also formally evaluate teachers 
each year; these evaluations will be based on the Massachusetts Professional Standards for Teachers and 
will take place within a structure that is democratic and responsive in nature. (Please see Teacher 
Observation and Evaluation Process in attachments). Teachers will meet weekly in interdisciplinary teams 
to plan integrated curriculum that has both horizontal and vertical articulation. Themes will be identified 
each year that focus on school-wide, fully integrated curriculum and culminate in a social justice 
initiative.  

 B. Curriculum and Instruction 

Curriculum and Instruction Overview 

9th Grade    10th Grade 
ELA     ELA 
MATH      MATH 

LAB SCIENCE    LAB SCIENCE    
HISTORY    HISTORY 
WORLD LANGUAGE   WORLD LANGUAGE 
ELECTIVES     ELECTIVES 
 
11th Grade    12th Grade 
HUMANITIES- ELA   HUMANITIES- ELA  

HUMANITIES- Social Studies  HUMANITIES- Social Studies 
MATH     MATH 
LAB SCIENCE    INTERNSHIP 
WORLD LANGUAGE   ELECTIVES 
ELECTIVES 
 

1.English Language Arts- It is of vital importance that each PFSJCS graduate is highly competent in 
literacy skills, including: writing, reading comprehension, discussion, debate, and public speaking. 
Students will be able to formulate and communicate ideas and values through expository, persuasive, 
narrative, and expressive formats. Reading materials will cover a variety of cultures, genres, and periods, 
to help students identify personal interests and compare stylistic differences. Writing standards and 
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rubrics will be utilized across the curriculum, so that all written work meets the same high level of 
completion. 

 

Social Justice Literacy: As a school founded on social justice, our goal is for every student and family 
member in our school community to be capable of reading and writing. PFSJCS will provide evening 
programs in literacy for parents and family members, so that we build our school community on a 
foundation of access, understanding, and capability.  

Students will engage in critical literacy and will actively examine the levels of power and injustice that 
exists in written formats. They will understand the codes and descriptions that undermine minority groups 
and marginalize members of society, and will read in a reflective manner, in order to deconstruct the 
intent and meaning of texts. They will read to understand the power relationship in language and the 
social inequities that exist. They will look at writing from variety of perspectives and identify the voices 
of different classes and cultures. Readings will include works that reflect the values, interests and ideals 
of the surrounding community, and will contrast with portrayals of race, gender, and socio-economic 
stereotypes. (Freire, 1970) (Blackledge, 2000) 

Students will use their own experiences and observation in writing and will be empowered to develop 
their own voice, in order to affect change. 

 

9th Grade-Foundations of Writing and Literature-Students will learn the important fundamentals of 
writing and will develop an appreciation for a variety of written genres, including novels, short stories, 
plays, expository writing, and poetry. Students will keep daily journals and take part in class discussions, 
debates and presentations. Students needing additional support in demonstrating competencies will be 
required to attend skill building extended day and year programs. 

10th Grade-Foundations of Writing and Literature II- Students will achieve higher levels of competency in 
their writing, reading comprehension and oral skills and deepen their understanding of literature. They 
will be able to analyze and critique a variety of written forms, and successfully frame and express their 
thoughts and ideas. Continued extended day and year support will be offered for students who are unable 
to demonstrate the required levels of skill development.  

11th and 12th Grade ELA Humanities Classes- Students able to successfully complete the required ELA 
courses will have an opportunity to choose from a variety of humanities classes: The offerings will 
change from semester to semester, but certain standard courses will be available every two years, so that 
all students have the opportunity to take them. Classes will include: Writing the Essay, Creative Writing, 
Playwriting, Modern American Literature, Shakespeare, World Poetry, Literature from Spanish Speaking 
Countries, etc. All humanities classes will include: textual analysis, research papers, and reflective essays. 
All students will be required to take one semester of Public Speaking during their junior or senior year. 
Students will become facile at developing ways to reach audiences, and use their voices and ideals to 
build awareness and initiate change. 

 
“My role as a “progressive” teacher is not only that of teaching mathematics or biology but also of helping the students to 
recognize themselves as the architects of their own cognition process.” Paulo Freire 
 

 2. Mathematics- All students will be expected to be proficient in critical thinking, deductive 
reasoning, problem solving and lateral views. Students will be shown real-world applications of abstract 
concepts. The study and successful completion of a four-year program of mathematics will provide 
students with the skills to move into any higher field of study, and negotiate any future challenge with 
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sound reasoning and skillful management. Mathematics systems used across the curriculum will provide 
many opportunities to understand the dynamic connections between Math and other studies. 

 

Social Justice Mathematics: Math is an instrument for detailing social justice issues and developing 
critical consciousness. Math can be used as a tool to examine and compare the inequities that exist by 
examining:  population rates, corporate salaries, economic concerns, infant mortality rates, defense 
budgets, etc. and demonstrate, in graphic terms, the way people are oppressed and marginalized. Math 
becomes an analytic tool to bring awareness to important world issues. Students will learn how to use 
critical math to dispel myths and misinformation. Critical math will be a powerful tool to measure, predict 
and provide evidence.  

Students will use critical math skills to study important current economic, political, and social issues, 
which may include:  United States bank fraud; comparison of income rates in First, Second, and Third 
World countries; the current recession’s impact on different income groups; how political races are 
financed, etc. Math will have real world applications that will connect to a wide range of subjects 
including: science, history, political science, sociology, and language arts.  

 

9th Grade-Foundation Course in Mathematical Concepts and Applications of Algebra and Geometry-I 
Students will learn problem-solving techniques to analyze and represent concepts numerically and 
graphically through both verbal and written presentations. Students will gain confidence in identifying 
problems and steps for solutions. Important applications will be: solving linear equations and inequalities, 
graphic relations and functions, algebraic and geometric formulas, and area and volume of three-
dimensional shapes. Students needing additional support in demonstrating competencies will be required 
to attend skill building extended day and year programs. 

10th Grade-Foundation Course in Mathematical Concepts and Applications of Algebra and Geometry II- 
Students will continue to build on and deepen their understanding of Level I concepts. They will 
recognize patterns, relationships and functions, and be able to represent these in verbal and written 
contexts. Their analytical skills will become more precise, and their confidence in understanding and 
utilizing mathematical concepts will expand. Continued extended day and year support will be offered for 
students who are unable to demonstrate the required levels of skill development. 

11th Grade-12th Grade Mathematics Programs-Students are expected to complete four full years of math 
for High School Graduation. During the last two years a variety of course options are offered. Students 
may choose to take-Pre-Calculus, Calculus, Statistics, Business Math, Finite Math, and Consumer Math.  

 

 3. Science- Students will experience the importance of scientific studies for the development of 
critical thinking skills, habits of mind, and methodical analysis and diagnosis. Students will be provided 
with authentic learning experiences that will widen their understanding of themselves and the world 
around them. They will learn to value important discoveries and formulate their own goals for productive 
and ethical scientific practices and activities. Students will be required to take part in a global initiative 
that will put into practice their scientific skills and abilities. Students will be required to take three years 
of science. 

 

Social Justice Science: Science is a rich field for examining social justice issues. There are many 
documented scientific studies that isolated and limited a sub-group of our population.  For example, 
examining the belief systems, misinformation, and racism involved in the study of: Eugenics, Phrenology, 
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and Genetics, can help students understand the use and abuse of data. Students will also examine current 
scientific experimentation, and consider the potential misuse of data in relationship to: cloning, stem cell 
research, and other recent trends.  

Students will be involved in determining ways for a more equable use of science, and examine 
organizations and research that supports social justice practices.  
 
9th Grade- Biology- Students will study human biology, genetics, cell structure, bio-diversity, evolution 
and ecology. Students will take part in regular laboratory sessions and will use the scientific method to 
understand concepts and present their findings.  
10th Grade- Students may choose between Physics and Chemistry in the 10th grade program. Both courses 
are laboratory focused.  Physics will cover the investigations of motion and sound, including: velocity, 
acceleration, momentum, inertia, force, vectors, energy, wave theory, electricity, magnetism and sound. 
Chemistry will include:  atomic structure, periodic table, chemical bonding, balancing equations, 
chemical reactions, thermodynamics, and moles. 
11th and 12th Grade Choices- Students are expected to complete three full years of lab science for High 
School Graduation. During the last two years a variety of course options are offered. Students may choose 
to take: Physics, Chemistry, Anatomy and Physiology, Astronomy, Ecology, and Geology, as well as 
advanced levels of Biology and Physics. 
 
 4. Social Studies-This program of studies provides an opportunity for students to examine the 
course of history, compare different civilizations, and understand that history is not a linear progression 
from primitive to advanced. Students will learn to discern and utilize information, research using both 
primary and secondary sources, and make connections and identify trends.  Students will study the rule of 
law and our judicial system, and work to uphold human dignity, freedom, equal rights, and personal and 
civic responsibility. All students will be required to complete at least three years of social studies. 
 
“All history is the history of the struggle for production, then class struggle. Relationships can never be understood except in the light of class 
analysis" Paulo Freire 

 
Social Justice Social Studies: Students will develop a critical understanding of the world they live in, 
examine of structures of power and privilege, and learn to perceive social, political, and economic 
contradictions.  Beginning with their own experiences and insights, students will examine current societal 
issues, such as:  hunger, homelessness, racism, prejudice, and violence, and identify how their 
understandings relate to other cultures, governments, and periods of time. Students will learn to read 
responsibly and analyze sources and determine intention. Students will examine the full scope of power 
and oppression, will learn democratic principles of equality, justice, and freedom, and will be active 
participants in creating those opportunities in class, our school, the surrounding community, and in the 
world.  
 
9th Grade U.S. History I- Students will study the origins of the United States during the Revolutionary and 
Constitutional eras and will continue with the development of the United States through the Civil War 
and into Reconstruction.  
10th Grade-U.S. History II-Students will continue their study from Reconstruction to the present day. 
Areas of focus will be on the Industrial Revolution, the Progressive Movement and the New Deal, World 
War II, the Cold War, the Civil Rights Movement, the Korean and Vietnam Wars, and the current issues.  
11th and 12th Grade Humanities-After completing two years of American Studies students will be able to 
select at least two more semesters from a variety of history focused humanities courses. The selection will 
vary with each semester, and will include: Philosophy, Psychology, Sociology, History and Media, Latin 
American Studies, African American Studies, History of the Oppressed, The Rise and Fall of European 
Powers, Power and Class in the 21st Century, International Affairs, and Economics. 
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 5. World Language- Students are required to complete three years of one world language and 
will develop reading, speaking and listening skills as well as an understanding of the culture. Students 
will have a choice of the following languages: Spanish, Mandarin, and American Sign Language. Other 
languages will be offered through virtual programs. 
 
. because we are "programmed to learn," we live, or experience, or we find ourselves open to experience the relationship between what we 
inherit and what we acquire. We become genetic-cultural beings. We are not only nature, nor are we only culture, education, and thinking. Paulo 
Freire 

 

Social justice World Language- The 21st century provides access to a global community and creates a 
vital need to help students learn to build relationships and develop communication skills.  There is no 
greater way to connect with people and have sensitivity and insight into their culture, than to speak with 
someone in his/her own language.  Language acquisition is much more than learning words; it is building 
an understanding of the history, culture, customs, needs, fears, and desires of the people.  PFSJCS will 
provide a world language program that will support students in appreciating diversity, understanding 
different perspectives, having first-hand experiences of other cultures, and listening and understanding the 
heart and intention of language. 
 
 6. Electives- Students are able to take four electives each year. They will be required to select (1) 
Physical Education Elective, (1) Technology Elective (1) Arts Elective and (1) Community Development 
Elective each year. 
a. Physical Education Electives- all students will take part in physical activities for at least one semester 
each year. Students will have a variety of choices that will include: Competitive Sports, Tai Kwon Do, 
Tai Chi, Yoga, Funk/Hip-Hop, Mime, Fencing, Track, African Drumming/Dance, and Capoeira.  
b. Technology Electives- All students will have at least one semester each year of technology classes, 
and they will be expected to be fluent in the use of technology. Students will learn word processing, 
PowerPoint presentations, web-design, computer graphics, flash animation, data visualization, and on-line 
resources. 
c. Arts Electives- All students will have at least one semester each year of an arts class. All arts classes 
will focus on developing skills that would be helpful in building vision, communication and leadership 
skills.  Electives will vary by semester and will include the following selection of classes: Photography, 
Filmmaking, Radio Station, Television Studio, Graphic Skills, Boal- Theater of the Oppressed, Arts for 
Social Change, Arts as Expression, Community Murals, Sculpture with a Statement, and Speaker’s 
Corner. 
d. Community Development Elective-Students will have one elective each year to work on positive 
initiatives for the school and surrounding community. Electives will change each semester and may 
include: Peer Mediation, Leadership Skills, Resource Development, Neighborhood Support, Mentoring, 
and Creating Equality. 
 
 7. Internships- Every student will be required to participate in at least one internship prior to 
graduation. Internships are scheduled for the senior year, and may happen during the summer preceding 
the senior year. Students will select an internship to meet their future goals. Internships must be at least 
150hrs in length and will need to be reviewed and receive prior approval. Internships sites might be: state 
office, not-for profit program, law firm, television studio, social justice organization, environmental 
program, literacy program, or healthcare program. 
 
 8.Social Curriculum- PFSJCS will teach a social curriculum that outlines: rights and 
responsibilities, appreciation of diversity, community membership and support, code of conduct, and 
integrity of rewards and consequences. Regular social curriculum programs and events will be scheduled 
throughout the year, to build community and to continue the educational process. 



 Students, along with teachers, will be active members in formulating, adopting, and monitoring a 
code of conduct for the school. The code will be reexamined and ratified every year to include new 
perspectives, and to affirm what is important to our school community. All students, teachers, staff, and 
parents will receive a copy of the current code of conduct. A teacher and student review panel will 
examine appropriate code of conduct infractions and make recommendations. The student in question will 
review recommendations and make amendments to conduct and behavior, and perform a school service 
project. The Dean of Students, along with Parents, will review any second infraction, or major issue. 
There will be clear rules and consequences posted and distributed to the entire school community. 
 
Annual School Initiative- Every year all member of the PFSJCS community will take part in an annual 
school initiative to support positive change in the surrounding community. PFSJCS faculty and staff, 
student and parent representatives will meet with local officials to plan the purpose and focus of this 
event. The event might be: clean up, fundraising, holiday meals, and book drives.  

 

 C. Promotion and Graduation Standards 

The following organizer (for Algebra I only) and rubrics for Algebra, ELA and Biology illustrate an 
example of performance standards for the 9th grade. As an example they demonstrate clearly to teachers, 
students and parents what is required in each subject area in order to obtain each grade outlined: Basic, 
Standard, Standard Plus and Advanced. 
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This chart is titled: "Sample Performance Standards and Rubrics".  It presents 9th grade ELA, 9th grade Algebra One, and 9th grade biology.  For each class it presents a sample rubric.  In ELA the rubric is for Expository Writing Standards, and it brakes this into 5 specific learning goals.  For each goal the performance standard is outlined so a student knows if they will receive Advanced Credit, Standard Plus Credit, Standard Credit or basic credit.  For Algebra the chart relates directly back to the previous student organizer chart on Data Collection, and goes on to describe the specific standards to receive each assessment gradient.  In biology the rubric is for Cell Cycle biology and genetics, and again the chart describes the specific rubric so the student will know what grade they will achieve if they meet that rubric.
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PFSJCS Promotion Policy 

In order for student to be successful in a four-year college, they need a high level of skill development 
and competency. Students will need to demonstrate proficiency, at a minimum of 75% in all defined 
standards, in order to receive credit for a course of study. Promotion to the next level in any subject is 
predicated on successful grade level, and/or pre-requisite course completion.  Example: students must 
complete 9th grade core curriculum requirements in order to take a 10th grade core curriculum course, in 
the same subject area. 

In order to be promoted to the next grade, students must complete both their ELA and Mathematics 
course requirements at each grade level. They must also complete at least two out of the three additional 
core curriculum courses. Example: Completing ELA and Mathematics, plus Science, and World 
Language, but not completing History, would allow a student to be promoted to the next grade level. 

 Students will have the full year including: school support, and, afterschool, evening, weekend, and 
summer programs to work towards completion in all their core curriculum subjects. Students may receive 
academic support during the school day, small group instruction in afterschool programs, one-to-one 
tutoring in evening and weekend sessions, and remedial and skill building programs during the summer 
sessions. 

Graduation Requirements: 

Students receiving a diploma from PFSJCS will be fully prepared to enroll in college, and will have 
successfully completed the following courses at a minimum grade of 75%.  

ELA-4 year requirement (2) years of language arts courses: 9th grade ELA and 10th grade ELA- focusing 
on reading comprehension and writing proficiency; (4) semesters of language arts humanities: focusing 
on theme driven courses, many with social justice subject matter. In addition, (1) semester of public 
speaking is required. 

At graduation, students will have mastered the following ELA skills: critical and analytical skills in their 
exposure to a wide range of multicultural literature and expository writing; competency and fluidity in 
communicating to a variety of audiences through mastery of an array of writing genres; confidence, 
clarity and communication in public speaking; expertise in accessing resources, capability of 
deconstructing information, and self-assurance and precision in presenting views; personal voice and style 
in communication of ideals and values. 

Mathematics- 3 year requirement with a 4th year option (2) years of required courses, with a minimum 
completion of Algebra I and Geometry (Students will be working at their highest level of competency and 
may exceed baseline courses)  (1) year requirement of math electives ranging from Business Math to AP 
Calculus, based on pre-requisite ability and interest 

At graduation, students will have mastery of: competency in understanding and communicating 
mathematical concepts; fluency in procedural knowledge; critical problem-solving skills to recognize 
patterns and present proofs; flexible thinking in both linear and lateral understanding; recognition of the 
value of math as a tool for communication and validation; capable of utilizing math as an instrument of 
empowerment. 

Science- 3 year requirement with a 4th year option (1) year of Biology (1) year of either Chemistry or 
Physics (1) year of an elective lab science program, based on pre-requisite ability and interest 

At graduation, students will have mastery of: competency in critical thinking skills and habits of mind; 
refined observation skills; ability to formulate, test, and defend an hypothesis; capability of analyzing 
complex data and drawing relevant conclusions; skill in clear communication of deductions; creative 
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thinking that brings in new ideas and elements; identification and utilization of objective and subjective 
reasoning; capacity to deconstruct scientific evidence; capable of recognizing and utilizing science as a 
instrument for creating an ethical and just world. 

Social Studies-3 year requirement with a 4th year option, including: 1 year of American Studies, 1 year of 
world studies, 2 semesters of social studies based electives. 

World Language- 2-year requirement of one world language with a 3rd year option  

Electives- at least 8 semesters of elective programs including: physical education (at least one each year) 
arts education, technology (at least two semesters), and social justice  

Internship- 1-year requirement of at least 150 hours. 

 

D. Assessment System 

The Paulo Freire Social Justice Charter School will provide a variety of assessment systems to support 
student growth and development. Our goal is to challenge students to the highest level of their abilities. 
Having regular accurate assessments will help students who need more support as well as students who 
need more advanced learning. 

 All students and parents will receive the required standards and benchmarks for every assigned class 
prior to the start of the year. Parent and student orientation meetings will review all materials and 
assessment systems.  

The Principal will be responsible for the oversight of all assessments. 

A-Initial Assessments- During our summer academy, all students will complete initial assessments on 
ELA reading comprehension and writing skills (see Special Student Population), mathematics 
proficiency, organizational skills, primary learning styles determination, and develop a list of personal 
strengths and areas of need. Every student will have an ISSP, to set individualized goals, identify 
necessary support systems, and work towards the highest level of proficiency. Counselors, advisors, 
teachers and department heads will monitor ISSPs. Students and parents will receive the draft ISSPs to 
review and comment on, prior to completion. 

B-Charting Regular Progress- We will utilize Group Reading Assessment and Diagnostic Evaluation 
(GRADE) and Group Math Assessment and Diagnostic Evaluation (GMADE) pre- and post testing tools 
in the fall and spring of each year to affirm skill levels and to determine progress. GRADE and GMADE 
tests are able to quickly identify the developmental skills students have in reading and math, and can point 
to specific areas needed for instruction and intervention.  Tests given each year can show progress and 
help teachers provide the most meaningful support for each student. This information will also help us 
identify specific skill areas that need more focus and support. The test results will be added to the ISSP, 
and adjustments will be made based on results. Counselors, advisors, teachers, department heads, and 
administration will review testing results. Administration will look for needed areas of focus and also 
trends. Administration and department heads will formulate and monitor goals for the school.  

C-Standards Based Assessments and Grading- PFSJCS will use a standards based assessment and 
grading system that requires students to have all their work for a course at a minimum “Basic Credit 
Level” or equivalent to a 75%.  If a test, paper, report or project does not meet the minimal standard, 
students are given feedback, time, support, and materials to help them reach the desired goal. Students can 
work to higher levels of achievement, Standard Credit, 80%; Standard Plus, 85%; Advanced, 90%, or 
Honors Credit 95%, in any subject by improving their initial grades.  This standards based system assures 
that students have a solid foundation in any subject before moving to the next level of study. It also 
allows students who take longer to complete work the ability to work at their own pace. Students who are 
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not able to meet Basic Credit will be given extended day/year programs to support their efforts.  Social 
skill development will be part of the assessment system. Parents will have immediate feedback on any 
social skill issue that is a major offense or any minor offense that happens more than once in a school 
year. 

The following reports will be issued to parents:  

1‐ Early Warning Report- within the first four weeks of any semester, a report will be sent home for 
any academic or social curriculum concerns. Meetings are scheduled with parents and students to 
review this report. 

2‐ Mid-semester report- will identify the projected progress towards specific learning targets in each 
academic and social curriculum goal. Parents are welcome to meet with subject teachers and/or 
administration to review these reports. 

3‐ Late Warning Report- Four weeks before the end of a semester, late warning reports will be sent 
home for any student in danger of not reaching basic credit in academic or social curriculum 
standards. Meetings are scheduled with parents and students to review this report. 

4‐ Semester Grades- Reports will go out to all students and parents within one week of the 
conclusion of a semester. Extended day/year programs will be required for students who are 
unable to meet standards at a Basic Credit Level. Meetings will be set up for those students and 
parents. 

D-Self-Assessments- Twice a year, students will do an in-depth self-assessment in each class to 
determine their areas of strength, and where they feel they need the most support or challenge. Students 
will also complete a self-assessment of their progress in the social curriculum. They will draft a plan of 
action to address their needs. Counselors and advisors will monitor the plan of action. 

E-Writing Portfolio- Students will keep a writing portfolio, storing written work across the curriculum, 
for each semester. The examples of work will include the outline, initial draft, succeeding drafts, and the 
final work. Students will be able to view their efforts and plot their progress. Seniors will share their 
portfolios with incoming students. 

F-MCAS Preparation-All teachers will make sure they are covering Massachusetts Framework materials 
and are preparing students to take the MCAS test. Teachers will be responsible for providing practice 
sessions and test-taking strategies. Counselors, advisors, teachers, department heads, and administration 
will review test scores to identify any gaps.  Annual plans will be implemented and supervised by 
department heads and administration. Visible charts will be kept on display to view progress.  

 
 E. School Characteristics 
 Core Values 
 The culture of Paulo Freire Social Justice Charter Public School will be built around the core 
values of Global Intention, Individual Excellence, and Community Membership. PFSJCPS will be a 
true participatory community, where each member is valued as an individual, and supported in his or her 
growth. Students, parents, teachers, administrators and board members will all be expected to engage 
fully in the process of actively constructing the school as a learning community and a vehicle for positive 
social change. This means that the school will change over time to reflect its population of staff and 
families while retaining its underlying values. 
 The process of building this culture will begin long before the first day of school. The collective 
hiring practice will ensure that all staff shares the values of the school. Additionally, all teachers new to 
the school will be trained in the educational and disciplinary approaches. Incoming students will attend a 
ten-day summer academy, part of which will be devoted to modeling participatory democracy and social 
activism, and during which they will experience restorative practices. The school culture will also be 
explained and modeled to students and parents during mandatory orientations, and the distinctions 
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between the school culture and that of home and previous schools will be explored in orientations and in 
the summer academy. Freirian ideals dictate that students cannot simply be told how to be active 
participants in their education and community, but must work together with guidance from teachers and 
administrators to explore their own pasts, minds, and desires as they mold themselves and their learning 
environment. 
 Global Intention 
 One important method of instilling the values of the school will be through empowerment circles, 
which are facilitated meetings in which participants share experiences, process problems, and plan for the 
future. These empowerment circles will be a regular feature of orientations, classes, advisories, faculty 
meetings, student and parent congress meetings, and school community meetings. Empowerment circles 
will help develop leadership capacity, contribute to planning social activism, and empower students to be 
actors in their own lives, communities and world. Restorative justice circles will also be used as an 
integral part of the discipline process for serious offences, and restorative practices will determine 
responses to minor infractions. 
 Individual Excellence  
 In order to achieve academic excellence, students must be able to develop academic and 
behavioral skills. In order to ensure this, advisors will work closely with parents and students to plan 
times and places for any needed additional support. The school will also require after-school skill 
development support for students who need this. Students who do not meet expectations academically or 
behaviorally will meet with their advisor(s) and parents/guardians to develop remediation plans. In some 
cases, these plans will include services from partner organizations. 
 Students will only be admitted to the school at the beginning of 9th grade during the first five 
years of the school (Except as necessary to achieve full enrollment). This will insure that all entering 
students are properly welcomed into the culture of the school and that students do not enter at a higher 
grade unprepared for the academic rigor or unprepared to actively create positive social change. During 
and after the sixth year of the school, when a middle school is added, students will be admitted in the 
middle grades as well. 
 Community Membership 
 While English is the language of the workplace and the marketplace in the United States, for 
many Holyoke students, Spanish is the language of the home. Thus PFSJCPS will build capacity in both 
these languages for all students, regardless of their first language. School personnel will be conversant in 
Spanish and English so that parents and students feel welcomed and heard in the school community and 
so that circles can be held in either language. Cultural and arts programs will also honor both languages. 
PFSJCS will also honor and support the first language of other groups from the surrounding communities 
including Chicopee and Springfield. 
 The school will function largely as a participatory democracy. The smallest unit of community 
will be advisory groups, which will meet regularly and which will choose representatives to the student 
congress. The student congress will be empowered to meet with teachers and administrators, and to 
participate in creating policy for the school. Seats on the board of trustees will explicitly be set aside for 
students, staff or teachers, and parents, all of whom will be full voting members if they are over 18 years 
old. Students will also sit on hiring committees.  
 Positive community membership also dictates that errant behavior not be allowed to derail 
learning. Any community member who disrupts the learning process or violates the rights of another 
member will be required to participate in a restorative justice circle or another form of restorative practice 
such as community service. In order to foster positive family and community involvement, the school will 
work collaboratively with partner organizations. For more details on this, see the section on Special 
Populations. 
 Parents and guardians will be integral to students’ success. Advisors will be in regular (at least 
monthly) contact with adults at home, and parents/guardians will be expected to meet with teachers and 
advisors at the school at least twice a year. Parents/guardians will also be participants in all restorative 
circles. Parent/guardian satisfaction will be gauged by multi-lingual surveys, which they will complete 
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during the at-school meetings. The results of these surveys will be made available in several languages on 
the school website.  
 Structure for Success 
 The regular school year will be comprised of 180 days. Monday through Thursday, students will 
attend school from 8:30 to 4:00. On Friday students will attend school from 8:30 to 3, except for once a 
month when they will attend school from 8:30 to 1 to allow extended time for teacher planning and 
professional development. Teachers will report to school at 7:30 and stay until 4:30 (adjunct teachers will 
supplement the full-time staff in classrooms, especially during the late afternoon). All entering students 
will be required to attend a 10-day summer academy for academic enrichment and orientation to school 
culture. Students who do not meet academic standards during the school year will be required to attend a 
10-20 day summer academy for skill building. Other students may choose to attend summer academy for 
enrichment. The school year for teachers will start 5 days before that of the students and end 5 days after 
that of the students in order to facilitate planning, development, and documentation of curriculum and 
best practices. There will be a focus on teacher development via professional development opportunities 
and regular and targeted observations and feedback.  The administration will support and encourage a 
culture of growth for teachers and an environment of openness to observing each other and discussing 
teaching dilemmas and student work. 
 
 
Student Perspective (Letter from a typical student) 
My name is Roberto Rodrigues and I am a freshman at PFSJ Charter School. 
 I didn’t know very much about charter schools, but I was not passing my classes at my other school, and my 
counselor thought this might be a good place for me. She said I was really bright and she didn’t know why I wasn’t 
doing better, so she thought that this school would be a new start.  She was right. When I started here everything 
changed. 
My friend and I went to the information meeting and heard about the school. They told us about equality and 
students being leaders. We both decided to put in our applications. There were over two hundred students in the 
lottery and they were only accepting 100 for the first year. I was really lucky to get picked in the first group. 
 I started school with their summer academy. I never had much to do during the summer, so it was OK. They looked 
at my skills, and saw that they were pretty good. The teachers said that I needed some help with organization and 
writing, and they gave me some tools to use and also worked with me. I took this learning style lab and found out 
that I was a tonal learner. I need sounds, but I get distracted if there is too much noise around me. They gave me 
ways to help with that. They also taught me about social justice and it really got me thinking. By the end of the 
summer academy, I was really excited about school starting. I never thought I would say that.  
The Paulo Freire Social Justice School is so good. We have a real student congress, and students have a voice in 
this school. We all worked together on a code of conduct and everyone agreed to it. No one needs to act tough here. 
We just follow the rules we all signed. 
 School starts at 8:30am and ends at 4pm, except Friday when we end at 3pm.  It is longer than my other school, but 
there are so many classes that I really enjoy; it feels much shorter. Before I couldn’t wait till the school day was 
over, but now I really don’t want it to end. My main classes and skill support end at 3pm, and from 3pm to 4pm, I 
have my electives. That is my favorite time of the day. 
I am taking English, Algebra, American History, Biology, and Chinese. My advisor had me try Chinese because I 
am a tonal learner and she thought it might work for me. She was right.  I really understand it. I help other kids in 
my class to hear the words. I also chose African Drumming and Dance and Radio Station for my first electives. I 
love playing the drums, and I want to be a disc jockey for the school, so I am learning all these things about sound 
equipment. All the classes are really fun. We don’t just sit in rows and listen to someone boring talk all day. We do 
projects and activities. Tomorrow I am a lawyer in a mock trial in my history class. I worked so hard looking things 
up and getting my facts ready. I want my team to win. I really study at this school, and it feels good. 
I am working on a community initiative. The school got permission to clean up an old lot and turn it into a 
community garden. Saturday is the first workday and my whole family signed up. The lot is near my house and my 
neighbors are talking about the vegetables they want to grow.  
My first grades were so cool. I got two advanced grades in Chinese and American History. My parents are so proud 
of me. I plan to go to college. I will be the first one in my family to ever do that.  Charter schools are wicked 
awesome. 
 

Teacher Perspective (Letter from a typical teacher) 

I am writing to share my teaching experiences at Paulo Freire Social Justice Charter School.  My name is Mia 
Tangeri, I am 25 years old, and, although this is my third year of teaching Math in Massachusetts Public Schools, 
this was my first year teaching at PFSJCS.  
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For several years, I have read about the charter school movement in the United States, and, this past year, I decided 
to see if there was a real difference. I can clearly state that my entire preparation, teaching philosophy, and sense of 
education have been renewed this year. I went from being a skeptic to becoming a very strong advocate for Charter 
Schools and especially for my new home and community, the Paulo Freire Social Justice Charter School. 
 The process of learning about this unique school happened during the interview process. I was given an initial 
structured interview that asked values-based questions. I was surprised by the relevance of the questions. I was 
invited back to a second round. I was given an assignment, created a lesson plan and then taught a part of that 
lesson to a class of students, teachers, parents, and administrators. The assignment asked me to integrate my math 
lesson with another academic subject and a social justice theme. They really enjoyed my statistics lesson, linking 
infant mortality to sources of clean water. After the lesson, I was able to ask questions of the participants about 
PFSJCS. I enjoyed the process of creating that lesson and I learned a great deal from my question and answer 
period. By the end of the second round, I knew I wanted to teach there. The third round was my visiting for a full day 
and working with a mathematics teacher. It was such a powerful experience, seeing the students so engaged and 
respectful. When I received a call to let me know I was selected, I was celebrating for days. 
Everything is thoughtfully done at PFSJCS. They have a weeklong orientation for new teachers in August, and I 
really enjoyed the community building, information, workshop programs, and readiness activities that made up that 
week. I really felt prepared to start my new year. Just before school started, I met my mentor, another math teacher 
with many years of experience. Her classroom is close to mine, and I felt comfortable seeking her help if I had any 
questions or concerns. She usually stopped in regularly to say hello and see if I needed anything, and we also had a 
scheduled weekly meeting time. I also meet with a new teacher support group one morning each week and we 
discuss our successes and areas we still feel we need help. 
 Every morning, from 7:30am to 8:20am, before school starts, there are staff meetings. Monday’s meeting is with 
grade-level teachers, when we plan cross-discipline, theme driven, and integrated units. I love co-teaching. It adds 
so much to a class to see the intersection of two or more subjects. Tuesday is a department meeting. It is great to 
talk math every week and it really inspires us to try new ways of teaching. Wednesday is an all school meeting and 
we usually hear announcements and have a chance to bring up important topics. Thursday is student support day. 
We bring up students who are having difficulty and we brainstorm together ways to support those students. Friday is 
my new staff and teacher support group. I initially hated the thought of meeting every day, but, I really look forward 
to the different meetings; I feel really connected to a great school community.  
Once a month we have a half-day for professional development. We have a variety of activities including: workshop 
programs, reading and discussion groups, team building exercises, best practice sharing, and all school activity 
planning. It is really a positive time. 
I teach five classes each day and have a planning period with my colleagues. It gives us a chance to discuss what we 
are working on and do some team planning. I teach an 8th grade interactive math program for four of my classes 
and an AP Calculus class. During my interview, I mentioned that calculus was my passion.  It was so amazing to 
have that as part of my schedule. They really listen to teachers here. 
The support systems are great. My department head observes my class at least twice a month. In the beginning of 
the year he visited every week. We are able to meet right after his visits and he shares all the positive things he sees 
in my classroom and makes some suggestions. I really look forward to his visits. I feel that I am growing as a 
teacher and he really recognizes everything I am doing well. 
As great as the support is, what is most impressive is the entire community feeling. Everyone is here to uphold social 
justice principles, and we are all respectful of diversity and know our rights and responsibilities. Students and 
teachers really talk with each other and there is a great feeling of safety and support. We all went through training 
on Social Justice and we are interested in having our school be a model of those values. Everyone here is an 
advocate for equality and integrity. 
My classes are small, about 16 students to a class, and there is a clear code of conduct that everyone, both students 
and staff, helped formulate together, agreed to, and fully supports. There is so much respect for every individual. 
 I love teaching math. I have opportunities to use differentiated instruction and project-based learning and it really 
works for my students. I also have been taught about whole-brain learning and I now do some physical exercises 
with my students at the beginning of each class, and when I see my class getting tired. It really helps them stay 
organized and focused. I have never seen students learn so much and get so excited doing it. 
After my first year at PFSJCS I can enthusiastically say that I love my school community, my students, teaching 
math, and the results I am able to achieve. This is why I became a teacher; I am so grateful to be a member of this 
school. 
 

 F.  Special Student Populations And Student Services 

 An integral part of the philosophy of Paulo Freire and consequently PFSJCS is to honor the gifts 
of all members of the community.  Consequently, the general education classroom will be designed to 
welcome and support all learners.  Whenever possible every student will be placed in the general 
education setting 100% of the time.  When necessary additional supports will be provided in the general 
education classroom, and when indicated or required outside. These supports will include, but not be 
limited to aides specializing in language or special education. 
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The Paulo Freire Social Justice Charter School procedures for students who are English Language 
Learners 
 The Paulo Freire Social Justice Charter School will refer to 603CMR14.00 and applicable DESE 
memoranda in meeting the educational needs of English Language Learners. Depending on the number of 
English Language Learners, at least one individual certified as an ESL teacher will be hired or contracted 
to provide and coordinate the following as the ELL coordinator: At enrollment, students and their parents 
will be asked to complete a home language survey.  The ELL coordinator will review this. Based on the 
home language survey and using the Woodcock-Munoz Language Survey Revised or comparable test and 
the MELA-O, the Paulo Freire Social Justice Charter School will assess any suspected Limited English 
Proficient (LEP) student in reading, writing, speaking and listening. Based upon the results of the 
foregoing assessment, the ELL coordinator will determine whether or not a student is a LEP student. 
Students who are found to be LEP students will be identified in the Student Information Management 
System and reported to the DESE. Those who are found to be LEP will be evaluated as required by the 
DESE using the MEPA-R and W and the MELA-O.  The determination as to whether or not a student 
will be determined to be a formerly limited English proficient (FLEP) will be based on the results of these 
evaluations and performance in regular classes. 

 The Paulo Freire Social Justice Charter School will provide LEP students with sheltered subject 
matter instruction in English and English language instruction as part of the regular education program.  
A training priority will be to provide all teachers of LEP students with knowledge and skills in the 
following categories:  Second Language Learning and Teaching; Sheltering Content Instruction; 
Assessment of Speaking and Listening; Reading and Writing in Sheltered Content Classrooms. Training 
will be overseen and developed by the school’s ELL coordinator. In addition, LEP students will be 
provided with ESL instruction outside the classroom to specifically address developing English language 
skills. 

 In accordance with Federal Guidelines the Paulo Freire Social Justice Charter School will 
allow LEP students the option in their first year of enrollment in U.S. public schools to take the MCAS 
English Language Arts test.  All LEP students will participate in the MCAS mathematics and science and 
technology/engineering tests.  The school will permit the use of bilingual dictionaries and electronic 
translators that provide word-to-word translations (but not definitions) for any student currently or 
formerly an LEP student when taking the MCAS tests or other Paulo Freire Social Justice Charter School 
tests. 
 Parents of English language learners may notify the school of their wish to have their child “opt-
out” of an ELE program.  The school will then place the student in an English language general education 
classroom and document the parent’s notice in the student’s file.  The school will continue to keep the 
parents of LEP students who have opted out apprised of their child’s progress. When a parent declines 
participation in a formal language instruction program, the school will continue monitoring the 
educational progress of the student to ensure that the student has an equal opportunity to have his or her 
English language and academic needs met.  The school will meet this obligation in a variety of ways, for 
example, by providing adequate training to classroom teachers on second language acquisition and 
English language development and by offering English language support to the student.   
 If the school determines through monitoring that a student who has “opted-out” is not 
progressing, the school will, without delay, ensure that meeting with the parents or taking such other 
action as necessary is addressing the student’s academic and language needs. 
 The Paulo Freire Social Justice Charter School will report LEP students whose parents have 
“opted-out” as “LEP” on the SIMS data.  These LEP students will be assessed annually using the MELA-
O and the MEPA as appropriate for their grade.  The school will send parent notification letters as long as 
English language proficiency assessments indicate the student is not yet “proficient.”    
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Upon identification of an LEP student, the Paulo Freire Social Justice Charter School will mail a 
notification to the parents in their native language (where practicable).  The school has developed a basic 
format for notifying parents and informing them of the required elements.  School staff fluent in the 
native language or a translating service such as the University of Massachusetts will translate the actual 
notice into the parents’ native language when the parents are not fluent in English.  The notice will state: 
The reasons for identification of the student as LEP, The student’s level of English proficiency, The 
program placement and method of instruction, The parents right to apply for a waiver or decline 
enrollment in an ELE program. If the school staff is unable to provide translation, the school will make 
use of the University of Massachusetts Translation Center (or equivalent). 

Report cards and progress reports of LEP students will be sent in the same manner and with the same 
frequency as for students in the general education program.  The report cards will be translated to the 
maximum extent possible. The Paulo Freire Social Justice Charter School will actively monitor students 
who have exited an English learner education program for two years and provide language support 
services to those students, if needed. 

 The Paulo Freire Social Justice Charter School will evaluate the following elements of the ELE 
program annually:  Initial identification, including use of the home language survey and the Woodcock 
Munoz test of English Proficiency, The development of a plan for LEP students, the notification of the 
parents, the ESL instruction, the presence of SEI in the general academic program, the annual, required 
testing by the DOE using MEPA-R and W and the MELA-and the reporting of LEP students on the 
SIMS. 

Services to English Language Learners (ELL): 

 Services to ELL students during the school day will consist of direct ESL instruction and 
Sheltered English Immersion (SEI) based on a review of the student’s MEPA results and other data by a 
school based team familiar with the student’s English proficiency in a classroom setting.  In determining 
the level of Limited English Proficiency (LEP) status, the Paulo Freire Social Justice Charter School will 
determine and consider English language proficiency in four areas: speaking, listening, reading and 
writing in both social and academic settings. A school-based team, including members familiar with the 
student’s English language proficiency in a classroom setting, will make decisions about the nature of 
instructional programming for the student and his or her classification as LEP, using criteria set by the 
school’s ESL staff in consultation with administration and using guidance provided by the DESE  (refer 
to Massachusetts Department of Elementary and Secondary Education Guidance on Using MEPA 
Results to Plan Instructional Programming for LEP Students--September 2009).  The team that makes 
this LEP determination will consist at a minimum of a regular educator, an ESL teacher and a school 
administrator knowledgeable about the student.   

Services based on level of English proficiency: 

Students classified as level 1 and level 2 will receive English language development instruction for a 
substantial portion of their day.  This instruction will be for 2.5 hours/day to a full day of direct ESL 
instruction delivered by a licensed ESL teacher.  Content instruction outside of the ESL instruction will 
be delivered, as available, by a teacher qualified to teach Limited English Proficient (LEP) students by 
virtue of training in the four categories of SEI and licensed in the appropriate content area.   The four 
categories are: 

Category 1: Second Language Learning and Teaching. Category 2: Sheltering Content Instruction. 
Category 3: Assessment of Speaking and Listening. Category 4: Teaching Reading and Writing to 
Limited English Proficient Students 
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Subjects such physical education, art, music will be the same as for other students at that grade level. 

Students classified as level 3 will receive 1 to 2 hours of direct ESL instruction per day delivered by a 
licensed ESL teacher.  In addition the students will receive ELA or reading instruction 1 to 2 hours per 
day by a teacher qualified to teach LEP students and licensed in ELA or reading.  Content instruction 
outside of the ESL instruction and ELA/reading instruction will be delivered by a teacher qualified in the 
appropriate content area and who has received training in the four categories of SEI.  Subjects such 
physical education, art, music will be the same as for other students at that grade level. 

Students classified as level 4 and 5 (not yet reclassified as “Formerly Limited English Proficient”-
FLEP) will receive English as a Second Language (ESL) instruction for a minimum of 2.5 hours of direct ESL 
instruction per week, delivered by a licensed ESL teacher. Content instruction will be delivered by a 
teacher qualified in the appropriate content area and who has received training in the four categories of 
SEI.  Subjects such as physical education, art, and music will be the same as for other students at that 
grade level. 

 

Methods of ESL and SEI: 

 In working with students who are learning English, we will focus on such methods as: Cuing by 
using visuals, props, and body language, including identifying common pragmatic features of English 
speakers; Modeling linguistic conventions and modifications by demonstrating techniques of repetition 
and pauses during speech to establish prosody; Using frequent checks for understanding to make sure 
students understand what is being said. This can be done at a number of different levels, for example: 
“Repeat back what I said”, or more advanced, “Tell me in your own words what I said”.  This can be done 
through individual, private sampling where embarrassment might be an issue, or as part of a class of 
similarly able students; When using lectures or presentations by making sure that there is frequent 
interaction between the speaker and audience; Making use of cooperative learning opportunities that place 
a premium on working and communicating with others; Focusing on main concepts by using a thematic 
approach.  This can be done through simple story telling; Teaching reading and comprehension strategies 
such as semantic webs and thinking maps; Because language skills benefit from continuous practice, 
students who are at level 1, 2, and 3 and in some cases, 4 would be expected to participate in the extended 
year programming. 

School based service providers for ESL: 

ESL teacher:  An individual who is licensed and knowledgeable in the identification and classification of 
LEP students using guidance documents from the DESE.  In addition this individual must be 
knowledgeable in methods and techniques for working with secondary age students with limited English 
proficiency.  If the individual is not already trained as a category 1, 2, 3 and 4 trainer, continued 
employment will be dependent upon him or her becoming trained within the first year with the intent that 
he or she will assume responsibility for training content staff in SEI.  Salary:  $40,000 to $50,000 for a 
full time equivalent. 

Translator:  An individual fluent in English and the student’s language who can assist the ESL teacher 
and content teacher in effectively communicating concepts to students classified as levels 1, 2, and 3.  The 
individual should have a minimum of two years of college and be capable of working effectively with 
staff and the target population.  This is an hourly position.  Salary: $15/hour. 

Staffing levels by year for ESL: 
The first year we will start with 110 students at grade 9. The second, third, and fourth year will add an 
additional 110 students per year.   Assuming attrition, the ideal will be to have 100 students per grade 



  31

level from grades 9 to 12 by the end of the first 4-year period, or 400 students total. The 5th year will be a 
consolidation year in which enrollment is stabilized and the school re-examines its original projections in 
light of actual enrollment patterns. 
This staffing pattern for ESL is based upon the assumption that up to 20% of students could be identified 
as LEP (the DESE statistics for Holyoke, the most likely source of students, indicate that 23% of the 
student body is LEP).  The majority of those students will most likely be at levels 2 through 4.  
Additionally, Paulo Freire Social Justice Charter School wants to signal to the non-English speaking 
population that it is a learning community dedicated to supporting all learners. 
 
In the first year:  We would employ 1.0 full time equivalent ESL teacher.  The emphasis in the first year 
will be on establishing a supportive ESL program in which there is both separate ESL instruction and 
content instruction using SEI.  In this first year we would focus on having staff trained in the four 
categories of Sheltered English Immersion.  Ideally, making use of DESE training opportunities, we 
would want our ESL teacher to become an SEI trainer so as to develop our in-house capacity to 
continuously train content teachers in SEI methods and approaches. In addition we estimate we would 
employ translators in the ESL and SEI classes for up to 30 hours a week in targeted languages. 
 
In the second through fifth year:  We will look at our enrollment patterns to determine further ESL and 
translator staffing.  A rough estimation would be a 1.0 full time equivalent ESL teacher for every 20 to 25 
LEP students.  Likewise, a rough estimation would be 20 to 30 hours of translation services per every 20 
to 25 students. In the event that there are significant numbers of level 1 and level 2 ESL learners we 
would adjust our estimates upwards to account for the increased amount of time needed for direct ESL 
instruction.  Because English is best learned when there is frequent opportunity to use it interactively, we 
would use community volunteers whenever possible to supplement formal instruction by providing 
individual tutoring and practice in English. 
Proposed Special Education Policies and Procedures for Paulo Freire Social Justice CS 

 The Paulo Freire Social Justice Charter School recognizes its responsibility as a Local Education 
Agency (LEA) to provide a free and appropriate public education (FAPE) in the Least Restrictive 
Environment (LRE) such that a student can make effective progress academically, socially and 
emotionally.  This responsibility includes providing and implementing an Individual Education Plan (IEP) 
to students with qualifying disabilities.  Upon approval, Paulo Freire Social Justice Charter School will 
submit a Special Education Program Plan Statement to demonstrate compliance with IDEA-2004 at the 
local level. The applicable regulations, which Paulo Freire Social Justice Charter School will follow, 
include: 603 CMR 28.00, Individuals with Disabilities Education Act (IDEA) http://idea.ed.gov, No Child 
Left Behind Act (NCLB) http://www.ed.gov/nclb, Section 504 of the Rehabilitation Act of 1973 (Section 
504) http://www.hhs.gov/ocr/504.html, Americans with Disabilities Act (ADA) http://www.ada.gov, 
Family Education Rights and Privacy Act (FERPA) 
http://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html 

Paulo Freire Social Justice Charter School evaluation standards and procedures for identification, 
evaluation of, and development of an appropriate educational plan for students with special needs:  

  The enrollment process will identify all students who have a current Individual Education Plan or 
504 plans.  Parents will be informed that Paulo Freire Social Justice Charter School has the responsibility 
to provide a full range of special education and related services. 

 Students who are suspected of having a disability but who have no plan will be addressed by a 
pre-referral process in which there is an emphasis on using a Response To Intervention  (RTI) model.  
When and if a student continues to have difficulty, the student will be referred for an evaluation by 
qualified staff and/or service providers. Parents will have the right to refer their child for evaluation at any 
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time.  In addition students may self refer, physicians, social workers and other professionals may also 
refer a child for evaluation.  Evaluations will only be done with the informed and signed consent of the 
parent/guardian using the evaluation consent form (N1) and after receiving the Parent’s Notice of 
Procedural Safeguards. 

 When students are referred for an initial evaluation or re-evaluation, no one test or assessment 
will be used as the basis for determining whether a student should have an IEP.  Determinations of needs 
and methods to address those needs will be made by a team as defined by regulation.  The team will 
consist of a chairperson who is authorized to commit school resources, a special educator, a regular 
educator who works with the child, the parents, the student if age 14 or older, and individuals who 
performed assessments and are qualified to interpret the assessment results.  The parent or student may 
invite other individuals who have knowledge of the child to participate in the team meeting.  Each person 
doing an assessment must be licensed, certified or otherwise qualified as defined by regulation.   When a 
child is an Early Learner of English, evaluations will be conducted in the child’s home language.   

 In determining eligibility for an IEP or 504 plans the team must follow the definitions of 
handicapping conditions in the regulations.  The educators and related service providers on the team must 
use their professional judgment based upon the assessments done in determining whether a student is 
eligible for an IEP or 504 plan.  When doing an initial evaluation or re-evaluation, the team chairperson 
will use the flow chart identified as the eligibility determination form, ED1.  If the student does not 
qualify for special education, he or she may still be eligible for accommodations and modifications under 
section 504 of the Rehabilitation Act (a 504 plan).   

 The team has a responsibility to follow the intent of the law.   The Individuals with Disabilities 
Education Act (IDEA) requires that no child should be removed from the general education classroom 
just because of needed modifications in the curriculum.   

 Students who are identified as having special needs will be provided with a range of services that 
address academics, social and emotional functioning, and behavior, physical and sensory disabilities.  
Services will be provided as appropriate as consultation, direct services in the classroom, and when 
needed, as separate services outside the regular class setting.  The school will employ special education 
teachers who meet the requirement of highly qualified under NCLB for in class and out of class special 
education instruction.  Licensed and credentialed related service providers such as Occupational 
Therapists, Psychologists, Physical Therapists, Teachers of the Visually Impaired, Orientation and 
Mobility Specialists, Translators for the Deaf, Speech and Language Pathologists, etc. will be hired or 
contracted with as needed.   Service coordination and regulatory compliance will be the responsibility of 
an individual qualified to act as an Administrator of Special Education. 

Evaluation of services provided to students with special needs will include periodic review of how the 
Paulo Freire Social Justice Charter School is meeting the standards identified in the current Coordinated 
Program Review document for Special Education.  In addition, because each IEP contains goals, the 
evaluation will include the types of goals set for students and the rate at which those goals are being 
achieved, in process, or discontinued.  Where possible, the MCAS results of special needs students will 
be disaggregated and evaluated with respect to the general education needs of this sub-group.  To ensure 
the highest quality of services to students with special needs, each special educator will be expected to 
participate in an annual professional development plan. 

Services for students in need of special education will be delivered as follows: 
Inclusion in regular classes:   
As a school, we will emphasize the inclusion of special education students in regular education classes.  
This is to ensure that there are high expectations for all students to participate in the curriculum.   All 
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students, including special needs students, are most likely to be successful when expectations are clear in 
that they know what will be taught and how they will demonstrate their learning.   
The following are standard accommodations that will be provided for all learners: 
 Class agendas will be written on the board each day and verbally reviewed with the students. 
 Assignments will be written on the board each day and verbally reviewed with the students. 
 Students will be provided study guides that clearly identify the important information. 
 Students will have the opportunity to retake tests and quizzes or rewrite or perform 

assignments—the emphasis will be on demonstrating knowledge, comprehension, application, 
analysis, synthesis and evaluation at an acceptable level. 

 When students have impairments that interfere with the ability to write, read or otherwise obtain 
or demonstrate their learning, they will be given the opportunity to display their learning through 
alternative means, for example: orally explain rather than write, doing an artistic performance, 
relating it to an interest of theirs, etc. 

 On longer term projects the steps will be “chunked” in to manageable pieces with due dates. 
 When possible, students will be provided with exemplars of the work that is expected so that they 

have a model to guide their efforts. 
Special needs students will additionally have the individual accommodations called for in their IEPs.  
These may include readers, books on CD, scribes, voice to print technology, use of graphic organizers, 
calculating devices, etc.    
In addition to accommodations, special needs students may require modifications to the classroom 
curriculum as part of their specialized instruction.   In making modifications, we would use resource 
materials developed by the DESE.  The Resource Guide to the Massachusetts Curriculum Frameworks 
lays out a scheme for addressing curriculum frameworks on a continuum of less complex to more 
complex.   
Modifications in the classroom would be done by having the special needs teacher present as needed in 
the classroom. 
Academic Support (Resource Room) Separate Setting:   
In addition to in-class accommodations and modifications, we will have an academic support (resource 
room).  The purpose of the academic support room is to educate students in a more individualized setting 
on how to be effective learners through the use of strategies and assistive technology.  The first step is 
identifying with the student the IEP goals that he or she needs to be working on.  Generally, those goals 
will address areas of literacy including oral language, reading for comprehension, reading fluency, and 
composition; mathematics problem solving; and organization and planning.  Additionally, but less 
frequently, we anticipate there will be goals around motor issues; speech issues including dysfluency, 
voice and articulation; social pragmatics; and emotional regulation.  
 A basic principle of the support room instruction is that we are seeking to help students become more 
independent.  This is key, but often overlooked, concept.  When proposing strategies and interventions, 
we must evaluate our recommendations in light of the question, “How will this help the student become 
more independent?”  Many times school staff will make recommendations that they consider to be 
helpful, but that have the unintended consequence of teaching a student that the only way he or she can 
accomplish anything is by being dependent upon adults.  When students are asked to do tasks that are 
beyond their capability, we inadvertently teach them that they lack competence, and thus undermine self-
confidence.  This leads to two further principles:  students must be taught at the level just beyond where 
they are comfortable (Vygotsky’s zone of proximal development), and that instructional practice should 
allow for the student to independently be successful 75% to 95% of the time.  (When students can achieve 
95% accuracy or better, they can be considered to be independent.). 
Instructional methodologies in the academic support room will include: 
 Graphic organizers such as thinking maps or story grammar marker-these tools are effective in 

teaching students different forms of thinking such as compare and contrast, sequential, cause and 
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effect, attributes, etc. and can be applied to English Language Arts reading comprehension and 
composition. 

 Individually based computer programs, such as the math programs found at 
http://www.khanacademy.org/.  This program provides video based lessons that are followed by 
practice.  The presentation is sequential, allows easy tracking and intervention by the teacher if 
there are difficulties. 

 Teaching organizational strategies for organizing work.  We would use a Preview/Review 
methodology that would consist of a student maintaining a planner.  Preview would consist of 3 
main elements: writing down what you need to do, explaining verbally why your teacher is asking 
you to do this, and estimating how much time it will take to complete.  Review occurs after the 
work is complete and asks the student how much time did it actually take you?  And do you have 
any questions for your teacher?  (Students with a diagnosis of learning disabilities often have 
difficulty with time estimation and appropriately asking for help.) 

 Use of response journals when daily or regular practice in writing is required.  Students would 
work with the special needs teacher to identify areas of improvement and what that improvement 
would look like in future drafts. 

 Use of rubrics and checklists so that students can begin to self evaluate the adequacy of their 
work. 

 Instruction in assistive technologies will include: 
 Use of keyboard devices with and without grammar and spell checking 
 Use of text readers such as Kurzweil. 
 Use of voice to print technology such as Dragonspeak 
 Use of mp3 or CD players from Recording for the Blind and Dyslexic 
 Use of reading fluency programs such as Read Naturally 

Additional approaches: 
Urban students who experience difficulties in school often experience significant regression over the 
summer.  Students with educational plans will be expected to participate in summer programs each 
summer as a way to maintain skills. 
In addition, we would use a weekly report format that would encourage weekly feedback passing from the 
teacher to the student to the home.  Special education staff would use this weekly report format to collect 
data on the classes a student is having difficulty with and from that develop more specific interventions. 
School based service providers for special education by title, qualification and salary: 
Director of Special Education:  An individual knowledgeable in special education regulations, federal 
grants and alternative instructional practices.  The individual must be capable of working successfully 
with parents, teachers and students to craft educational plans that are compliant, understandable, and 
meaningfully include the student in the process.  Additionally the individual should be knowledgeable in 
providing educational interpretations of assessments.   Salary:  $60,000 for a full time equivalent. 
Special Needs Teacher:  The ideal individual would be certified as a Teacher of Moderate Special Needs 
or meet the requirements of being highly qualified.   The individual should have experience in reading 
instruction, literacy skills including writing, mathematics, and instructional strategies with a diverse 
population.  Additionally, the ability to form positive, supportive relationships with students is extremely 
important.  Salary:  $40,000 to $50,000 for a full time equivalent. 
Apprentice Teacher: The purpose of this position, which a person could hold for a maximum of 3 years, 
would be to provide a steady stream of individuals who are trained to gradually assume increasing 
instructional responsibility for special needs students.  This position would work directly under the 
supervision of the Special Needs Teacher.  These individuals would be recruited from recent college 
graduates or from individuals who are seeking to make a career change into teaching.  Minimum 
qualifications would be possession of a bachelor’s degree and demonstrated evidence of potential to be a 
teacher.  Salary:  $18,500 to $20,000 for a full time equivalent. 
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School Adjustment Counselor:  The ideal individual would be qualified as a counselor or therapist.  
Students in an urban setting will have a variety of non-school issues that affect their ability to be 
successful.  This individual should be knowledgeable in social services, medical services, and community 
resources.  Salary:  $40,000 to $50,000 for a full time equivalent. 
Staffing levels by year for special education: 
The first year we will start with 110 students at grade 9. 
The second, third, and fourth year will add an additional 110 students per year.   Assuming attrition, the 
ideal will be to have 100 students per grade level from grades 9 to 12 by the end of the first 4-year period, 
or 400 students total. 
The 5th year will be a consolidation year in which enrollment is stabilized and the school re-examines its 
original projections in light of actual enrollment patterns. This staffing pattern for special education 
assumes that the special education population will initially be between about 22% (the school district 
profile for Holyoke indicates a rate of 25.2%) 
 
In the first year: 
Administrator of Special Education: .20 full time equivalent, Special Needs Teacher:  1.0 full time 
equivalent, Apprentice Teacher: 2.0 full time equivalent, School Adjustment Counselor: 1.0 full time 
equivalent 
In the second year: 
Administrator of Special Education: .40 full time equivalent, Special Needs Teacher:  2.0 full time 
equivalent, Apprentice Teacher: 2.0 full time equivalent, School Adjustment Counselor: 1.0 full time 
equivalent 
In the third year: 
Administrator of Special Education: .60 full time equivalent, Special Needs Teacher:  3.0 full time 
equivalent, Apprentice Teacher: 3.0 full time equivalent, School Adjustment Counselor: 2.0 full time 
equivalent 
In the fourth year: 
Administrator of Special Education: .80 full time equivalent, Special Needs Teacher:  3.0 full time 
equivalent, Apprentice Teacher: 4.0 full time equivalent, School Adjustment Counselor: 2.0 full time 
equivalent 
In the fifth year (a year of stabilized enrollment): 
Administrator of Special Education: .80 full time equivalent, Special Needs Teacher:  3.0 full time 
equivalent, Apprentice Teacher: 4.0 full time equivalent, School Adjustment Counselor: 2.0 full time 
equivalent 
Low incidence services such as speech therapy, occupational therapy, physical therapy, and autism 
consultation, the Administrator of Special Education will outsource psychological services for evaluations 
and specialized interventions, vision and hearing impairments. 
Options for outsourcing include: 
 Speech, Audiology, Occupational, and Physical Therapy:  Skinner Clinic at Holyoke Hospital 
 Speech, Low vision, Orientation and Mobility, Occupational, Physical Therapy, Psychological 

evaluations and interventions:  Hampshire Educational Collaborative, Northampton 
 Audiology and services for hearing impaired:  Clarke School for the Deaf, Northampton 
 Low vision, blindness, instruction in Braille, Orientation and Mobility:  Perkins School for the 

Blind, Hatfield 
 Psychological services including evaluations and interventions:  James Levine and Associates, 

So. Hadley 
 Autism consultation:  Independent providers 
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In addition, the Administrator of Special Education would maintain a list of providers who can perform 
independent evaluations subject to rates set by the Division of Purchased Services. 
 

Nutritional Programs 

 

Good nutrition is a key component of any successful school serving the kinds of students PFSJCS is 
designed to attract. Consequently, nutrition is a key component of support for student success at Paulo 
Freire. Food and nutrition support will be a cornerstone of the “full-service” model we propose. The 
school plans to contract with a local school system for the provision of federally supported breakfast and 
lunch programs.  PFSJCS also intends to supplement these programs with nutritious choices in 
coordination with other local food programs.  We have started a dialogue to work with Nuestras Raices, a 
Holyoke based agency, which is part of the Holyoke Food and Fitness Policy Council.  The Council  “has 
a vision for a comprehensive, unified community-based systems-change initiative that creates access for 
families and children to healthy foods and fitness opportunities and confronts underlying conditions of 
poverty, blight and social injustice.” Working with the Council and Nuestras Raices we plan to focus on 
the provision of healthy food for students throughout the school day.  As part of our regular after school 
program for students and parents Paulo Freire intends to frequently offer a no or low cost dinner program 
during the early evening as a welcome to our ancillary service programs. 

 

Ancillary Services 

 

Paulo Freire SJCS is designed as a “full-service” school that will offer many non-traditional supports 
within the school environment. Most of these services already exist through a strong continuum of social 
service support agencies within the Holyoke community.  We have been working closely with many of 
these agencies to plan their involvement in our after school programming. In order to be successful, 
PFSJCS intends to offer a number of support services on-site after school.  These services include: one-
on-one and small group student tutoring, staffed through our developing relationships with Hampshire 
College (the Educational Outreach Coordinator, the Community Engaged Learning Program, the 
Community Partnerships for Social Change), Amherst College (the Center for Community Engagement), 
University of Massachusetts (Masters Program of Study in Social Justice and the Legal Studies Program), 
Springfield College, (Education Department); adult education and literacy services, staffed by our 
developing relationship with the System for Adult Basic Education Support –West at Holyoke 
Community College and the HCC/ Adult Learning Center and other adult literacy programs in Holyoke; 
counseling, support, leadership training and sexual education staffed by Girls, Inc and other 
providers; job training services and support in conjunction with CareerPoint; nutritional workshops  
in conjunction with Nuestras Raices; and other family support services in conjunction with Enlace de 
Familias, El Arco Iris, Nueva Esperanza.  All of these services and others speak to our commitment to 
“wrap-around” the support needed to make our academic program successful.  In addition we propose to 
share a Nurse with PVPA the first year of our operation and hire a full time nurse for Paulo Freire in the 
second year to provide in-school health and screening services. 
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III. How Will The School Demonstrate Organizational Viability? 

A. ENROLLMENT AND RECRUITMENT 

Paulo Freire Social Justice Charter School is requesting a total enrollment of 600 students is grades 5-12.  
During the first five (5) years of the charter PFSJCS proposes to serve only grades 9-12 according to the 
following schedule: 

YEAR Grade(s) Served Number of Students 

Year One 9 110 

Year Two 9-10 200 

Year Three 9-11 300 

Year Four 9-12 400 

Year Five 9-12 400 

 The founding board has chosen this enrollment pattern and growth for very specific reasons that 
support the needs of our sending district(s) and the academic success of our school.  Based on our 
previous experience as the founders of the Pioneer Valley Performing Arts Charter Public School it is best 
to start small.  A small beginning allows for careful development of the culture of the school, the creation 
of important traditions, the recruitment and training of a core group of teacher-leaders, and an ability to 
respond quickly and effectively to any miscalculations in the start-up plan.  We have chosen to start with 
the 9th grade as feedback from numerous community meetings and interviews with potential parents 
indicate that this is, by far, the greatest need in our defined catchment area and especially so for Holyoke.  
As mentioned elsewhere in this proposal, the only public high school options are not performing at an 
adequate level academically, nor do they offer the kinds of options families are looking for.  Further, the 
Holyoke Charter School currently ends at the 8th grade, and many of these parents are looking for an 
option other than Holyoke High School or Dean Vocational. It is our intention to add one grade per year 
during the first four years until we celebrate our first graduating class.  This model will allow us to 
“grow” the culture of the school and test the curriculum and make necessary modifications.  During year 
5 we will carefully review our successes and determine if we have the need for further modification or are 
ready to proceed with the addition of a middle school program (grades 5-8).  When we add this program 
we will have developed a strong culture, academic program and tradition of success.  We will also have 
upper classmen who can serve as mentors to the younger students. 

 It is also our experience that a “school” of about 300+ is the perfect number for creating a strong, 
positive school culture.  When we decide to expand to the middle school we will have two “schools” of 
about 300 students, (decreasing the size of the high school) thus our total enrollment request of 600. 

 We are already working closely with potential parents and students in Holyoke and the 
surrounding communities.  Through our website we are beginning to collect “Pre-applications” to our 
school.  (These pre-applications are to express interest in obtaining an actual application if we are 
awarded a charter and do not promise that a charter is forthcoming.) As described in other portions of this 
document parents and students will be important components of our governance model and will be 
assisting us with enrollment and recruitment efforts.  Our surveys of the communities indicate a great 
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need for this model (social justice) and a strong desire for the school to be located in downtown Holyoke.  
Based on this support and desire we believe our recruitment and retention plan will result in solid and 
viable enrollment. 

 We have attached our recruitment and retention plan in the appendix to this document. It 
identifies Limited English Language Students, Students Eligible for Free and Reduced Lunch, and 
Students Who Are Academically Sub-Proficient.  The plan specifically describes how we will publicize 
our option to a broad cross section of prospective students including those less likely to be informed about 
options.  These efforts will include: Notice, brochures and flyers distributed to schools libraries and other 
community centers in both English and Spanish; Bilingual information sessions in central locations 
throughout the catchment area; bilingual media releases for newspapers, television and radio; posting on 
our website and blog; bilingual information distributed throughout the social service partners we are 
already working with; and information booths at community events, especially Latino themed events in 
Holyoke. 

 Because of the broad based interest in our school at this early date we do not expect significant 
issues with adequate enrollment. Our early work in developing this proposal has placed us in contact with 
hundreds of potential parents and students, social service agencies that work with these families, and 
teachers and administrators at the middle schools in our catchment area.  We are specifically working 
with the kinds of agencies, teachers and families that already work with a broad array of students who 
would be eligible to attend our school.  Our recruitment plan in the appendix describes further efforts to 
insure full accessibility. 

 Our complete draft enrollment policy is included in the appendix.  Key features in the policy 
include an informational meeting on our school (to be presented at multiple locations throughout the 
catchment area), which we strongly suggest potential parents and students attend; and a public lottery to 
be held in early March of 2011.  As described above we are already collecting “Pre-applications” from 
interested individuals. As soon as we are granted our charter we will contact these individuals, as well as 
institute all of the steps described in our recruitment plan. We will collect applications and conduct a 
public lottery in time for submission to the Department by mid-March. 

B. CAPACITY 
 The founding members of the Paulo Freire Social Justice Charter School each has long-term 
commitments to the Holyoke area, social justice and the Charter School movement in Massachusetts (see 
appendix). The group united after long discussion about the lack of current options for academic success 
for high school students within a community that has the lowest MCAS results, the highest dropout rate, 
the lowest graduation rate and the highest teen pregnancy rate in the Commonwealth.  After much 
research and discussion the founders realized that a “cookie-cutter” approach to turning these statistics 
around for Holyoke and the surrounding counties was not the answer.  Rather, a unique approach, based 
on the long-term experience of the founders, supported by members of the communities to be served and 
confirmed by research was the route to establish our proposed school.  

 The founders group meets weekly to discuss the proposal and to distribute tasks for the 
development of the school (such as meeting with Holyoke-based agencies, developing affiliation 
agreements with local colleges and universities, setting-up parent and student input and information 
sessions).  In addition, local press coverage of the proposed school has led to a broad-based interest 
throughout Western Massachusetts.  This interest translated into the creation of an advisory group 
comprised of over 120 individuals as of October.  True to the mission and vision for the school, those 
advisors were invited to be part of the creation process.  A number of meetings of the advisory group held 
at CareerPoint in Holyoke attracted a large turnout and significant commitment from those attending.  
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Meetings are planned throughout the school development phase with the advisory group, and it is the 
intention of PFSJCS to maintain this group as our assessment group throughout the early years of the 
school to insure our faithfulness to the charter proposal. 

 The seven founders have strong experience and are well qualified to implement this proposal to 
found and sustain an excellent charter school, have decades of combined experience managing public 
funds, represent all of the key areas of skills required for a new school start-up and have broad and 
tangible ties to Holyoke and surrounding communities. Ljuba Marsh is one of the co-founders of the 
Pioneer Valley Performing Arts Charter Public School and served as its Education Director for 11 years.  
She currently is the Principal of the Global Learning Charter Public School in New Bedford, 
Massachusetts.  Bob Brick is the other co-founder of PVPACPS and served as its Administrative 
Director/Executive Director for 14 years.  Before starting PVPA, Mr. Brick was administratively 
responsible for the oversight of all Outpatient Mental Health programming in Holyoke and Hampden 
County.  Janet Sheppard is a practicing Attorney who served as the City Attorney in Northampton, 
Massachusetts for over 12 years.  Her current practice includes Bar Advocacy for juveniles in Holyoke. 
Ingrid Askew is one of the founding board members of PVPA Charter Public School and she is currently 
a resident of Holyoke.  Rhonda Soto, a former resident of Holyoke is also a former Charter School parent 
and teacher. She serves on the Board of the Care Center in Holyoke and the Holyoke Community College 
Alumni Council. . Elaine Reall is currently the City Solicitor in Northampton and has decades of 
experience in Employment Law and Human Resources. Keith Purcell is a CPA and Principal at the 
Accounting firm of Downey, Sweeney and Fitzgerald. Bob Brick and Ljuba Marsh are the primary 
authors of this final proposal. 

 The proposed Executive Director for the Paulo Freire Social Justice Charter School is Bob Brick.  
The founding group determined he was the best candidate for the position based on his fourteen years of 
operating a successful charter school (PVPA) and his desire to bring many of the lessons learned from 
PVPA to another charter serving disadvantage youth. Finally, Bob has a long-term commitment to social 
justice and has taught a Social Change seminar at PVPA for the past 12 years. We will identify a Principal 
once the charter is secured.  Our intention is to have a bi-lingual Principal who represents the ethnic 
groups served by the school.  Ljuba Marsh plans to serve as the President of the Board of Trustees to 
ensure that the mission and values of the school are upheld. 

 C. SCHOOL GOVERNANCE 

 STRUCTURE 

 The challenge for a school based on the concepts of social justice and Freirean pedagogy is to 
create a governance model which supports and mirrors these concepts and allows for strong, clear 
leadership for those duties required by Massachusetts regulations and dictated by common business sense. 

 One of the most important concepts in social justice is a clear picture of the power structure and 
clear access to that power.  At the same time, an absolute democracy is not an effective way to oversee all 
of the complex duties of a Massachusetts Charter School Board.  Consequently, at Paulo Freire Social 
Justice Charter School the Board of Trustees will, on first glance, appear traditional.  We propose a Board 
of Trustees of 10-12 members, comprised of the 7 founding members.  In order to be an effective Board 
member, those selected need training, development and support.  Each year the Governance Committee of 
the Board will identify the skills the board requires, and will interview and recommend to the full Board 
those appropriate for membership.  This committee will also determine the skills and training members’ 
need and will arrange for appropriate support.  The first meeting of every year will be a Board retreat with 
the main goal of all new members receiving the necessary orientation to the school and to the 
responsibilities as a Charter School Board Member. 
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 The other members will represent the other key constituencies of the school: teachers and staff, 
parents, and students.  Their constituency group will select each of these representatives.  It is our 
proposal that each constituency group will meet monthly two weeks before the Board of Trustees 
meeting.  At those constituency meetings the business to come before the next Board meeting will be 
discussed and the elected representative will be directed by their constituency on how to represent them at 
the upcoming Board meeting.  Consequently, we are proposing a “true” representative form of 
governance.  Such a form requires time and support to be effective. The school will provide time on 
Friday afternoons for the teachers and staff to meet on governance as necessary.  Once a month, time will 
be provided during all school meeting for school governance.  A faculty advisor will be appointed to work 
with the students to insure governance stays on track and that students get the educational support they 
need to be knowledgeable and effective leaders (this is a key component of our social justice curriculum 
and will be supported throughout the academic day). One evening per month the school will provide a 
dinner meeting for parents and the Executive Director will be there to present the topics from the 
upcoming Board agenda and support the parents in formulating additional items they want brought before 
the Board.  It will be the responsibility of the Board of Trustees to insure that these three constituent 
groups are meeting effectively and receiving the support necessary. 

 The Board of Trustees will directly hire, supervise and evaluate the Executive Director, who will 
be responsible for the day-to-day management of the school. The Executive Director will hire, supervise 
and evaluate his direct reports including the Development Director, the Business Manager, and the 
Principal.  The Executive Director will oversee the process for hiring, supervision and evaluation for all 
other employees, which will be carried out by the Principal, Business Manager and Development 
Director. The Principal, under the supervision of the Executive Director will be responsible for hiring, 
supervision and evaluation of all teaching staff, aides, and specialists.  The Business Manager, under the 
supervision of the Executive Director, will be responsible for the hiring, supervision and evaluation of the 
business staff, maintenance and janitorial staff and administrative support staff. 

 ROLES AND RESPONSIBILITIES 

 The Board of Trustees will be special state employees and will be responsible to make sure that 
all school and board members comply with all applicable laws and regulations, and that the school is 
faithful to the terms of its charter, is organizationally viable and academically successful.  The Board will 
primarily achieve this through the supervision and evaluation of the Executive Director.  However, there 
are other important tasks that remain solely with the Board. These include: Set the fiscal year for the 
school, determine the general school policies in compliance with state and federal law, oversee the 
financial affairs of the school and approve the annual budget. The Board will not directly control 
decisions concerning curriculum, personnel, budget allocation and vendor selection except through its 
supervision of the Executive Director and through participation on the finance committee, and other ad 
hoc committees in support of the administration of the school. 

 As described above the Board of Trustees will be comprised of all key stakeholders, who are 
directly responsible to their constituent groups.  This composition is designed to assure that the Board is 
reflective of the school community and consistent with its mission and vision. 

 The Founding Board has determined that Bob Brick will serve as the Executive Director during 
the school’s start-up years. Bob Brick has served as the Executive Director of a successful charter school 
for the past 15 years and the founding Board agreed to his initial tenure during the early stages of 
planning for the school.  The Board of Trustees will hire future Executive Directors with full participation 
by all stakeholders as is required by the initial vision of the school.  A sub-committee of the Board 
comprised of all stakeholders will evaluate Mr. Brick in an ongoing and annual fashion. The evaluation 
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process will be positive, offering constructive criticism as much as possible in real time to allow for 
correction and improvement.  The evaluation process will be based on the categories listed in the 
Executive Director’s job description which shall include: Leadership, Professional Conduct, 
Organizational Management, Policy and Governance, Human Resources Management, Facilities and 
Equipment, Safety, Communication and Community.  The Board in conjunction with the Executive 
Director will set the exact process for this ongoing evaluation format during the start-up phase of the 
school. 

 The Board President will be responsible for making sure that the process for ongoing evaluation 
of the Executive Director is in place, that all seats called for in the charter on the Board of Trustees are 
filled, that all officers on the Board carry out their duties as described in the bylaws for the school, that 
the Board carries out all of its legal and financial responsibilities without crossing over into the day-to-
day management of the school, that an agenda is legally posted in advance of each meeting and that the 
agenda represents the desires of all key constituencies, that term limits as described in the bylaws are 
adhered to, and that the succession plan for officers of the Board occurs.  It is the expectation of the 
PFSJCS that after the initial start-up phase of the school is complete; the Vice President of the Board will 
be trained and prepared to take over the Presidency. 

The President of the Board will also be responsible to oversee the voting rights of each constituent Board 
member, including those times when members may not vote (Ex: teacher members when salary votes as 
part of the budget process are to be taken). 

 POLICY DEVELOPMENT 

 Draft copies of our complete bylaws are attached to this document. 

 Because we are a socially just community that invites equal access to power from all stakeholder 
groups (parents, students, faculty and staff, community) policy development at PFSJCS will follow the 
path as determined by the constituent group bringing the matter forward to the Board.  Each stakeholder 
group may propose policy additions or changes after discussion and consideration with the group they 
represent.  This includes policy recommendations that come initially from the administration of the 
school.  In each instance, after an initial policy discussion occurs in the stakeholder (or administrative 
group), recommendations from that discussion should be shared with all the other stakeholder groups.  
Recommendations for amendments or changes to the proposed policy should move between the groups 
until there is general input and when possible agreement.  The administrative leadership should and will 
be involved in these discussions before they are brought before the full Board. Once presented to the full 
Board there should already be general agreement about the matter.  It remains the Board’s purview to 
accept, reject or amend the policy proposal.  As all stakeholders will be represented in the Boardroom this 
final approval process still supports the mission and vision of the school.   

 An example of this type of process (although less formal) by the founding group would be the 
decision to locate our school at Open Square. Many possible sites have been reviewed and discussed.  
During those discussions the input of potential parents, students, employees as well as the current 
founding Board members has been included.  Some sites were dismissed because of the input of particular 
stakeholders (an empty school building located near Interstate 91 was dismissed because of input from 
potential families that it was not located in a neighborhood needing revitalization, a key component of our 
vision). All stakeholders represented agreed that the Open Square site was the best for all and best 
supported our full mission and vision for the school. 

 Although there are two Attorneys on our founding Board, we have arranged with Attorney Ed 
Etheridge to represent the school as legal counsel.  Attorney Etheridge has represented the Northampton 
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School System for years as well as the Pioneer Valley Performing Arts Charter Public School.  We are 
arranging with Lester Halpern, a CPA located in Holyoke to work with the school and conduct our first 
audit. 

 BOARD DEVELOPMENT 

 As described above the first meeting of each year will be a Board retreat for the purpose of 
training and orienting new Board members.  This orientation session will include all the usual 
components of such an orientation, such as: the Bylaws, the administrative structure of the school, the 
programs of the school, the appropriate roles for a Board member, meeting rules and behavior 
expectations, Board committees and their tasks, expectations from Board members.  The retreat will also 
include special orientation and training as determined by the Governance Committee.  The Governance 
Committee is further charged with designing an evaluation tool to measure the effectiveness of the Board 
and any further training needs. The results of this evaluation will help determine other agenda items for 
the Board orientation session and it might as well determine other skills needed on the Board.  The Board 
can then go about the identification process for these members to fill the “community seats” on the Board.  
Other Board members are identified and selected by their constituent group as described above. 

 D. MANAGEMENT 

 STRUCTURE 

 The Founding Board arrived at the proposed management structure design based on the 
experience of the two founders proposed as “Proven Providers”: Bob Brick and Ljuba Marsh.  Brick 
served as the interim director at the Hilltown Cooperative Charter School during its founding year and 
then as Administrative Director, and finally as Executive Director at PVPA for 14 years.  Marsh served as 
the Educational Director for PVPA for 11 years and now serves as the Principal of the Global Learning 
Charter Public School in New Bedford. These experiences, as well as working with the leadership of 
many other charter schools gave Brick and Marsh significant insight into a number of management 
models and their strengths and weaknesses.  Based on this analysis the proposed model was 
recommended to the full founding group.  The key element of the structure is the separation of the day-to-
day educational leadership from the day-to-day administrative leadership while still maintaining one 
organizational leader who serves as the “face” of the organization and is responsible for being the liaison 
with the Board of Trustees. 

 ROLES AND RESPONSIBILITIES 

 The Executive Director is the “Face” of Paulo Freire Social Justice Charter School and oversees 
its entire operation.  They report directly to the Board of Trustees, and are hired, supervised and evaluated 
by the same.  Consequently, they serve as the key liaison to the Board of Trustees for all matters.  The 
Executive Director, in turn, supervises all other key administrative personnel.  The Executive Director has 
direct responsibility for: Leadership (vision and mission of the school, accountability plan 
implementation, models and supports qualities indicated by school’s vision, resolves conflicts, institutes 
organizational change as needed), Professional Conduct (sets and enforces all ethical standards, assures 
adherence to all state and federal law, demonstrates and implements an atmosphere concurrent with the 
school’s mission), Organizational Management (Implements Strategic Plan, Oversees operation of the 
school, oversees budget planning and implementation in support of mission and vision, documents and 
communicates goals and progress to Board and community), Policy and Governance (differentiates 
administrative procedure from Board policy matters, interprets federal and state regulation for 
implementation, responsible for use of legal counsel when needed, liaison to the DESE and other state 
organizations), Human Resources Management (responsible for implementation of all personnel policy, 
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oversees staff evaluations and feedback, responsible for contracts with all staff, compensation and 
benefits planning), Facilities and Equipment (Oversight of location of facility, renovation, adherence to 
safety, health and construction codes, implementation of multi-year maintenance planning), Safety 
(Articulates and implements policy regarding severe weather, threats to school, trauma, crises planning, 
responsible for day-to-day safety of staff and students in building and out during school activities), 
Communication and Community (Communicates with Staff, Parents, Students, Community Members, 
Media, responsible for webpage, newsletter and other digital communication). The Executive Director, 
through his supervision of the Principal has oversight of the educational program and the day-to-day 
operation of the school.  Through his supervision of the Business Manager, the Executive Director has 
oversight and the day-to-day implementation of fiscal policy and procedures.  Finally, the Executive 
Director guides the development efforts of the school through the supervision of the Development 
Director. 

 The Principal is the Educational Leader of the school.  They are hired and report to the Executive 
Director but are primarily responsible for the implementation of all academic policy and for the academic 
success of every student. They have direct responsibility for Program Development and Assessment, 
Curriculum Development and Assessment, Scheduling, Staff Development, Student Record Keeping, 
student achievement reporting, Testing (MCAS and AYP), student intake and orientation, off-campus 
programs, learning standards and benchmarks, supervision of all teachers (including academic department 
leadership), the guidance office, student discipline, nutrition services, and health services. 

 The Business Manager is responsible for the oversight of all financial and resource issues within 
the school.  They are hired and supervised by the Executive Director. Their duties include: the budget 
planning and implementation process, payroll, purchasing, bookkeeping, adherence to all state and federal 
laws regarding payroll, taxes, purchase and acquisition, oversight of building maintenance and janitorial 
contracts, procurement of an independent audit, implementation of all human resources policies and 
procedures including all employee benefits. 

 The Development Director is hired and supervised by the Executive Director.  Working with the 
ED and the Board of Trustees and the Board of “Igualdad” the not-for-profit 501(c) 3 associated with the 
school, the Development Director is responsible for grant-writing and fund-raising activities necessary to 
supplement the federal and state budget allocated to the school. 

 POLICY DEVELOPMENT AND IMPLEMENTATION 

 The Draft Student Enrollment Policy is attached to this application. 

 EDUCATIONAL LEADERSHIP 

 The Principal will be charged with the planning and implementation of the educational content 
and pedagogical approach for Paulo Freire. It is our plan to begin the search for an appropriate individual 
to fill this position before the schedule for the granting of charters (and to then hire this individual if we 
receive a charter).  As indicated in our action plan this individual needs to be “on board” in early June. 
The Founding Board identifies this individual as key to the early success of our school, and although they 
do not have a specific individual in mind at this time, there are a number of highly qualified individuals 
already working with us as part of our advisory board.  Qualifications the Board will be looking for 
include: strong knowledge and experience with the work of Paulo Freire; strong knowledge and 
experience with the concepts of social justice, especially in an educational setting; at least 5 years 
experience as a Principal or other key educational leadership position; a Massachusetts Principal’s 
license; shares the vision and mission of our school; preferably an individual who represents the cultural 
diversity of the Holyoke Community. 
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 Once this individual is hired they will set out to hire the other educational leadership of our 
school.  In the first year we hope to hire teacher-leaders who will go on to be department directors as the 
school grows.  In concert with these teacher leaders, the Principal will fine tune and implement the 
proposed curriculum, and develop the tools to supervise, coordinate and continually assess the 
educational content and pedagogical approach of the school.  Because of the Founding Board’s strong 
experience in this area we are able to provide the Principal with a number of policies, procedures and 
operational tools to begin with. 

 HUMAN RESOURCES 

 As presented elsewhere in this application the Paulo Freire Social Justice Charter School will 
begin with the 9th grade and add one grade per year through the first four years until we have a complete 
high school program (grades 9-12).  It is our intention to review the success of this model during our 5th 
year before proceeding with the creation of our middle school (grades 5-8) during the second 5-year 
charter.  Consequently we will be growing our staff over the first four years as our budget growth allows. 

Year One: 

During the first year PFSJCS will have 1 FTE Executive Director (who will also cover the Dean of 
Student Responsibilities in the first year), 1 FTE Principal, .25 Business Manager, .25 Development 
Director, .20 Director of Special Education, 1 FTE Student Services Director (Registrar, Database 
management, volunteer and internship coordination), 6 FTE Teachers, 1 FTE Special Education Teachers, 
2 FTE apprentice teachers (see special student populations), 1 FTE adjustment counselor (guidance), 
.5FTE Nurse, 1.5 FTE Clerical, I FTE ESL Teacher 

Year Two: 

1 FTE Executive Director, 1 FTE Principal, 1 FTE Dean of Students, .50 Business Manager, .50 
Development Director, .40 Director of Special Education, 1 FTE Student Services Director (Registrar, 
Database management, volunteer and internship coordination), 12 FTE Teachers, 2 FTE Special 
Education Teachers, 2 FTE apprentice teachers (see special student populations), 1 FTE adjustment 
counselor (guidance), 1 FTE Nurse, 2 FTE Clerical, 1.5 FTE ESL Teacher 

Year Three: 

1 FTE Executive Director, 1 FTE Principal, 1 FTE Dean of Students, 1 FTE Business Manager, 1 FTE 
Development Director, .60 Director of Special Education, 1 FTE Student Services Director (Registrar, 
Database management), 18 FTE Teachers, 3 FTE Special Education Teachers, 3 FTE apprentice teachers 
(see special student populations), 2 FTE adjustment counselor (guidance), 1 FTE Nurse, 3 FTE Clerical, 
2.0 FTE ESL Teachers, 1 FTE Janitorial and maintenance (years one and two this is contractual service), 
1 FTE Technology Coordinator, 2.0 FTE Department Directors, 1.0 FTE Librarian, 1.0 FTE Volunteer 
Coordinator,  1.0 FTE Intern Coordinator 

Year Four and Five: 

1 FTE Executive Director, 1 FTE Principal, 1 FTE Dean of Students, 1 FTE Business Manager, 1 FTE 
Development Director, .80 Director of Special Education, 1 FTE Student Services Director (Registrar, 
Database management), 24 FTE Teachers, 3 FTE Special Education Teachers, 4 FTE apprentice teachers 
(see special student populations), 2 FTE adjustment counselor (guidance), 1 FTE Nurse, 3 FTE Clerical, 2 
FTE ESL Teachers, 1 FTE Janitorial and maintenance, 1 FTE Technology Coordinator, 2.5 FTE 
Department Directors. 1.0 FTE Librarian, 1.0 FTE Volunteer Coordinator, 1.0 FTE Intern Coordinator 
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Job Title Year 1 FTE Year 2 FTE Year 3 FTE Year 4 FTE Year 5 FTE 
Administrators:      
Executive 1.0 1.0 1.0 1.0 1.0 
Principal 1.0 1.0 1.0 1.0 1.0 
Business .25 .50 1.0 1.0 1.0 
Development .25 .50 1.0 1.0 1.0 
Dean of Students 0 1.0 1.0 1.0 1.0 
Director SPED .20 .40 .60 .80 .80 
Student Services 1.0 1.0 1.0 1.0 1.0 
Teachers:      
9th grade 6.0 6.0 6.0 6.0 6.0 
10th grade 0 6.0 6.0 6.0 6.0 
11th Grade 0 0 6.0 6.0 6.0 
12th grade 0 0 0 6.0 6.0 
Total 6.0 12.0 18.0 24.0 24.0 
      
SPED 1.0 2.0 3.0 3.0 3.0 
Apprentice 2.0 2.0 3.0 4.0 4.0 
Maintenance 0 0 1 1 1 
Adjustment 1.0 1.0 2.0 2.0 2.0 
Nurse .5 1.0 1.0 1.0 1.0 
Clerical 1.5 2.0 3.0 3.0 3.0 
ESL Teacher 1.0 1.5 2.0 2.0 2.0 
Technology 0 0 1.0 1.0 1.0 
Department 0 0 2.0 2.5 2.5 
Librarian 0 0 1.0 1.0 1.0 
Volunteer 0 0 1.0 1.0 1.0 
Internship 0 0 1.0 1.0 1.0 
 

 We have based the above staffing pattern on our experience opening and successfully operating 
the PVPA Charter Public School on a similar start-up model (starting with the 9th grade and adding one 
grade per year). We have tailored that experience to reflect the lessons we learned about administrative 
leadership, our real life experience providing high quality SPED services to a larger than state average 
cohort of IEP students, and to reflect the projections cited in the “special student populations” section of 
this document (especially for services to English Language Learners). 

 Nothing is more important to the academic success of students, and consequently the overall 
success of a school than the recruitment and retention of excellent teachers.  During the founders tenure at 
PVPA we always put more time and effort into this task than any other.  Our recruitment efforts will 
include all of the usual print media and web based job search sites, as well as all the methods proven 
successful for the recruitment of a diverse teaching staff that will represent the study body we expect to 
attract.  Through press coverage of our application process we already find ourselves with a large number 
of qualified applicants for our first year slots (highly qualified and diverse teachers and administrators 
with training and experience in social justice curriculum, with a strong knowledge of the work of Freire). 
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We will add to this list with our media efforts and through the strong personal network of teachers we 
have and are working with.  Once hired, teachers will be invited to participate in the development and 
creation of a strong teacher-training program that will lead to clear steps for advancement.  We have 
discovered in our combined 28 years of charter school leadership that retention is a complex matter that 
relates to training, advancement, salary and benefit increases, and a number of factors not normally 
highlighted in other schools. Pioneer Valley Performing Arts was able to attract and retain a highly 
qualified staff of teachers mostly because of the strong sense of “community” that was created and thrived 
at the school.  Teachers were required to teach to passion, and they were supported by their peers, 
mentors and supervisors to take risks, to learn, to grow.  Teachers were invited to help to write the 
curriculum, and enjoyed much academic freedom.  We intend to duplicate this environment at Paulo 
Freire. 

 As described above working at Paulo Freire will be challenging and fun.  Teachers will always 
feel supported and always feel they have the resources to get the job done.  The physical facility planned 
will be beautiful and spacious and designed to support the mission and vision of the school and support 
the day-to-day needs of individual teachers.  These kinds of working conditions will be more important 
than compensation, but we also plan a competitive salary and benefits package to support and maintain a 
highly qualified and motivated teaching staff.  We will use the salary step plan developed at PVPA 
(which is geographically located only one mile from the proposed site for Paulo Freire), and propose to 
duplicate the benefit structure as well.  Both were developed through a careful analysis of salary and 
benefits at other charter schools and in surrounding school districts.  The salary scale aims to fall at or 
above the 50th percentile for similar positions in other comparable charter schools.  The scale and 
benefits package has aided in the recruitment and retention of a remarkable staff at PVPA and we believe 
we can duplicate that feat at Paulo Freire.  In the salary scale base amounts are set at the 50th percentile 
for comparable charter schools.  At this time the scale raises 4% per step (at this time one step equal one 
year).  This percentage can be raised or lowered depending on the economic climate.  Increases in steps 
are automatic based on a satisfactory evaluation. 

 Evaluations of staff are ongoing and positive in nature.  The Board of Trustees evaluates the 
Executive Director; the ED evaluates the Principal, Business Manager and Development Director. The 
Principal evaluates all teaching staff and other administrators that report to them (during the first year).  
As the school grows, department directors will be added who will be responsible for the evaluations of 
their teachers (the Principal will still evaluate these directors). 

 Highly qualified and trained staff must continue to grow in order to remain at their best as 
teachers and administrators.  During the start-up year we plan a full-time one-week training session to 
orient all new staff to our school.  In succeeding years all new staff will participate in the same orientation 
and training program.  A portion of the budget will be set aside for professional training for all staff at the 
school.  Access to this budget will be through the individual’s supervisor.  Much training on topics 
germane to all teachers will be provided in-house as part of our weekly staff meetings (RBT, using data to 
increase student performance, multiple learning styles, critical and creative thinking).  Teachers and other 
staff will be able to access outside training activities upon request. Before we offer all this orientation 
training and support we are looking for a particular kind of teacher who will be able to support the 
mission and vision of our school. We are looking for teachers who are energetic, highly-qualified, if 
possible trained in a social justice teacher training program (such as the program at UMASS), familiar 
with critical pedagogy, comfortable with restorative justice as our discipline approach, open to learning 
about multiple learning styles and creative and critical thinking, when possible bi-lingual (English- 
Spanish), looking for a tight knit community where they will get a lot of support from their peers and 



mentors and they must return that support, eager to spend the extra hours it will take to start-up  new 
school (serving on policy committees, curriculum development and scope and sequence discussion, 
attending governance meetings, coordinating their academic work with the cadre of volunteer tutors and 
other service providers). 

 Once hired these teachers will be expected to teach 5 courses with one prep period per day.  They 
will be expected to rotate lunch and study coverage (at least one assignment to each every week), and 
they will be expected to lead a student advisory group, and one day a week to be responsible for meeting 
with after school tutors to coordinate academic work for students. 

 

ORGANIZATIONAL CHART 

 

  E. FACILITIES AND TRANSPORTATION 

 The Paulo Freire Social Justice Charter School has explored a number of possible facilities, 
which would support the mission and vision for the school.  After negotiation with owners, our developer 
and various community stakeholders (including parents, students, Holyoke based social service agencies, 
the business community and our advisory board) the Founding Board has decided to focus on OPEN 
SQUARE, located on Open Square Way in downtown Holyoke.  The site is exactly in the neighborhood 
we hoped to site the school, just south of the City Hall, next to the Children’s Museum, one block from 
the new Cisco Systems data center, and in the middle of a neighborhood poised for revitalization.  One of 
our important social justice goals is for our school to be at the center of a downtown neighborhood, 
serving as an important catalyst (along with other important efforts) for its revitalization.  The site 
provides easy access through public transportation for parents and students, will be contiguous with the 
new canal walk currently under construction, and right across the canal from the Holyoke Housing 
Authorities effort to obtain a Federal Title VI Hope grant to turn the neighborhood around (including their 
Lyman Terrace facility). We are working with the Housing Authority on their proposed grant. 
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 “Open Square is definitely playing a significant role in the revitalization that is going on in 
downtown Holyoke,” according to Kathy Anderson, Holyoke’s director of planning and development. 
The complex includes more than 30 offices, including Enchanted Circle Theater (a school based 
educational theater program), Girls Inc., which provides social services for teenage girls, restaurants and 
other retail establishments.  It is the goal of Open Square to eventually house apartments and the Paulo 
Friere Social Justice Charter School, which according to its owner, John Aubin, will be an important part 
of the renewal of the neighborhood. Mr. Aubin believes that our plan to bring in families from all over the 
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region each day will support the retail functions in his facility and generally bring more resources into this 
developing community. 

 The PFSJCS is working with a developer, Joseph Marois (who was the developer for the current 
site of the Pioneer Valley Performing Arts Charter Public School).  Mr. Marois is currently meeting with 
Mr. Aubin, owner of Open Square to negotiate the purchase of two full floors in the south wing of the 
facility to house the PFSJCS.  The plan is to purchase two (2) condos corresponding to each floor. 
Financing for the project will come from traditional sources located by Mr. Marois, and from the owner 
of Open Square.  The two-condo model will allow development of only the square footage needed for the 
start-up of Paulo Freire and then allow for the additional space to be developed during the second and 
third year of the charter.  This model will have a positive impact on the budget of the school, especially in 
the first year. Current discussion should result in an option to purchase these condos by Mr. Marois as 
soon as the charter is granted.  We are also discussing and option to rent this space from Mr. Marois 
through the auspices of our related not-for profit corporation (Igualdad: The Friends of Paulo Freire 
Social Justice Charter School).  All applicable procurement laws are currently under review by our 
Founding Board attorneys, all appropriate legal steps will be followed. Also, as part of our planning with 
Mr. Aubin and Mr. Marois all building code requirements and accessibility requirements will be met. 

 The following table describes the general space requirements for the school: 

 

ROOM DESCRIPTION 
Numb
er Size 

Total Square 
Footage 

First Year 
Needs 1st Year Sq FT 

Standard Classroom 26 900 23400 7 6300 

Science Classroom with Lab 4 
100

0 4000 1 1000 
Computer Lab 1 900 900 1 900 

Library 1 
250

0 2500   0 
Large Movement 
Classrooms 6 

180
0 10800 2 3600 

Main Office 1 
100

0 1000 1 1000 
Executive Director 1 200 200 1 200 
Principal 1 200 200 1 200 
Business Manager and Acct. 1 200 200 1 200 
Dean of Students 1 200 200 0 0 
Registrar and Clerk 1 200 200 1 200 
Guidance & Waiting Area 5 150 750 1 150 
Staff Lounge 1 500 500   0 
Staff Bathrooms 2 250 500 1 250 
Student Bathrooms 4 400 1600 2 800 
Great Room (entry, 
meeting space, eating 
space, includes caterer's 
kitchen, performance 
space) 1 

100
00 10000 1 10000 

Nurses Office 1 300 300 1 300 
Janitorial Office and 
Storage 1 800 800 1 800 
School Storage 1 100 1000 1 1000 
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0 

Art Room 1 
100

0 1000 1 1000 
TV Studio 1 750 750 0 0 

Academic Support suite 1 
125

0 1250 1 1250 
Conference Room 1 750 750 0 0 
TOTAL     62800   29150 

 

 We are currently working with the design staff housed at our developer’s office in the layout of 
the space.  A critical feature of the school is the “Great Room”, essentially a large entry hall and meeting 
space, which will be located at the main entrance of the school.  The space will serve as the place where 
the school “meets” the outside community.  The main office and other important office spaces and 
services for easy accessibility to all parents and students will surround the “Great Room”.  The space will 
also house the kitchen and serve as the eating space for our breakfast, lunch and dinner programs.  School 
assemblies will take place in the great room as will school performances.  At the end of the school day 
parents will meet their students in the great room, perhaps to join with them at our dinner program, 
perhaps to then continue on to an adult literacy class as their students moves on to after school one-on-one 
tutoring. During evenings and weekends the surrounding community will be welcomed to use our “great 
room” space for other community functions.  We hope this design will further allow our schools activities 
and community activities to interface. 

 Because PFSJCS will draw students from over 30 school districts, widely geographically 
dispersed we do not plan to provide a school bus service in conjunction with the City of Holyoke.  The 
facility location is right next to a public bus stop, across the street from a new proposed train station. 
Many students will be able to use these services to get to and from school. For those who cannot we will 
coordinate ride sharing each school year through the collection and posting of contact information of 
parent and students willing to participate.  We will also contract with the Five Star Bus Company (or 
another appropriate low bidder) to operate appropriate routes for our families willing to pay a fee.  Fees 
will be set on a sliding scale with very nominal fees set for those families that meet the guidelines for free 
and reduced lunch. 

 We will contract with the appropriate low bidder to provide transportation services for physically 
challenged students (as required by their IEP).  The PVTA currently operates such a service for physically 
challenged staff and parents. 

 F. SCHOOL FINANCES 

Fiscal Management 

 The Paulo Freire Social Justice Charter School plans to have a strong system of financial 
management and controls in order to guarantee the organizational viability of the school. 

First, the Founding Board of Trustees includes a strong financial leader, Keith Purcell (please see resume 
in the attachments to this document), who is a CPA at Downey, Sweeney, Fitzgerald & Co., a firm whose 
primary business is conducting audits of not-for-profit corporations (including charter schools).  Mr. 
Purcell is negotiating with Lester Halpern, (a Holyoke-based CPA firm with significant experience 
auditing charter schools) to conduct the initial audits for PFSJCS.  Mr. Purcell will serve as the Treasurer 
for the founding Board and will be the Chairperson of the Finance Committee.  The committee will 
include other financial experts including a representative from People’s Bank (please see letter of 
commitment in the attachments to this document), and Bob Brick the school’s Executive Director and the 
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Business Manager (not identified at this time).  During the 15 years of administrative and financial 
leadership at Pioneer Valley Performing Arts Charter Public School, Mr. Brick succeeded in completing 
every year with a surplus and an audit without provision.  Enough surplus was accrued over the years for 
PVPA to finance and purchase its own building and generate reserves to guide the school through the 
current economic downturn. 

 Paulo Freire’s financial policies will be set by the Board of Trustees as recommended by the 
finance committee under the leadership of the Founding Board Treasurer.  Recommendation for policy 
and fiscal controls will emanate from the committee with assistance from the audit firm of Lester Halpern 
and will follow national and state standards including: policies and procedures in accordance with 
“Generally Accepted Auditing Standards in the United States”, and “Government Auditing Standards” as 
well as the “Charter School Audit Guide - 2010. PFSJCS financial policies and procedures will be closely 
aligned with the “Massachusetts Charter School Recommended Fiscal Policies and Procedures Guide”- 
2005.  A written fiscal policy manual will be completed during the start-up phase of the project as 
indicated in the action plan elsewhere in this document. 

The Executive Director will supervise the Business Manager and will meet with them weekly to unsure 
adherence to all fiscal policies and procedures. Monthly financial reports including the balance sheet and 
income and expense statements will be reviewed by the Executive Director and Business Manager and 
then reported to the Finance Committee.  The Finance Committee will report to the Board at each 
monthly Trustee meeting concerning all financial data and any recommendations for policy or procedure 
changes needed.  This close supervision of data will guarantee adherence to budget an adequate cash 
flow.  The Treasurer will work closely with our representative from Peoples Bank to assure that the 
school has an adequate credit line. 

Operating Budget Narrative 

(The Budget template can be found in the attachments to this document) 

 Major Assumptions: 

 Enrollment and Per Pupil Allocation: 

 The Budget assumes an enrollment of 110 in year one, 200 in year two and 300 in year three.  For 
projection purposes we have assumed a per pupil allocation based on 60% of the student body coming 
from Holyoke and the other 40% blended from the surrounding communities.  We have averaged the per 
pupil allocation to $12,000 with a 4% increase each year. 

 Facility Size and Cost per Square Foot: 

 The Square Footage is an actual figure based on the facility we are in current negotiation to lease.  
In year one there will be one floor of 31,000 square feet.  In year two and three we will add a second floor 
of an additional 31,000 square feet.  The cost per square foot is estimated at this time. 

  

 

 Revenue: 

 As noted in the major assumptions we are assuming an average $12,000 per pupil allocation for 
110 students in year one, an average $12,480 allocation for 200 students in year two and an average 
$12,979 allocation for 300 pupils in year three.  We are assuming state grants of $16,000 for year one, 
$32,000 for year two, and $48,000 for year three. We cannot project more accurately on this grant amount 
until we see our actual enrollment, the income status of these families and the number of students with 
IEPs.  We have projected Federal Grant revenue in year one of $190,000, and the same in year two and 
three.  This includes entitlement grants and the Charter School Start-Up funding.  Paulo Freire is eligible 
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for the baseline amount as well as additional funding for expanded learning time, target area funding and 
secondary school funding. If federal CSP funding is no longer available PFSJCS will only have a budget 
shortfall in year one.  It is the intention of the Founders to obtain a short-term loan from our bank in this 
event. 

 We have also projected a modest amount of fund raising: $5,000 in year one, $50,000 in year two 
and $100,000 in year three.  This is based on the Development Director position, which will be full-time 
in year three. 

 Staffing: 

 Pre-operational and Year One 

 Staffing FTE’s are outlined in the Management Portion of this document.  Administrative Staff in 
the pre-operational period includes the Principal and a support clerk for the period March to June 2010. 
(During this period the Executive Director Salary is supported by PVPA).  During the first year there is an 
Executive Director at $85,000 a Principal at $80,000, a .25 Business Manager at a FTE salary of $70,000, 
a .25 Development Director at a FTE salary of $60,000, a .2 SPED Director at a FTE salary of $75,000, 
and a combined Student Services Director/Intern and Volunteer Coordinator at a FTE salary of $50,000. 

 There will be six 9th grade teachers at an average salary of $40,000, a FTE SPED Teacher at a 
salary of $45,000, two apprentice teachers (aides) at a FTE salary of $20,000, a FTE ESL teacher at a 
salary of $45,000, a adjustment counselor at a FTE salary of 40,000 (these staffing amounts concur with 
our analysis of IEP students and ELL students as described in the Special Student Populations section of 
this application) and 1.5 clerical staff to support both the administrative and teaching staff at average FTE 
salary of  $35,000.  There will also be a .5 nursing position which we are proposing to share with PVPA. 

 Year Two: 

 Year Two changes include an increase in the FTE for the Business Manager from .25 to .50, and 
a similar increase for the Development Director.  It also includes doubling the time of the SPED Director 
from .2 to .4 FTE and the addition of a FTE Dean of Student Position at $62,400.  Clerical staff is 
increased to 2FTE from 1.5 FTE.  All administrative positions reflect a 4% base salary increase.  

 Teaching Staff FTEs increase from 6 to 12 based on the addition of a new full grade 10.  As 
reflected in the Special Student Populations section the SPED teachers increase from 1 FTE to 2 FTEs, 
and the ESL Teacher from 1 FTE to 1.5.  The Nurse position increases from .5 to 1 FTE at a rate of 
$36,000.  All staff and faculty position assume an increase of 4% over year one. 

  

 Year Three: 

 Changes from year two include: the Business Manager position becoming a full FTE, and the 
same for the Development Director.  The SPED Director position continues its growth from .4 to .6 FTE. 

 Teaching Staff increase to 18 FTE due to the addition of the new 11th grade.  SPED staff 
increases from 2 FTE to 3 FTE, and Apprentice Teachers (aides) increase from 2 FTE to 3 FTE.  Clerical 
Staff increase from 2 FTE to 3 FTE and the ESL teachers from 1.5 FTE to 2 FTE.  There is a new FTE 
Technology Coordinator in year three as well as a new Internship Coordinator (1 FTE) and a new Tutor 
and Volunteer Coordinator (1 FTE).  Adjustment Counselors increase from 1 FTE to 2 FTE in year three.  
In year three the school adds 2 FTE Department Directors. Also, in year three the school hires a FTE 
maintenance supervisor. Finally in year three the school will hire a Librarian. 

  

 Administration, Non-Staff Expenditures: 
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 The budget assumes a nominal amount for legal expenses in year one with an increase concurrent 
with the growth of the school in years two and three (5k, 10k, 15k).  Audit cost projections for the three 
years are based on the experience of PVPA and do not include the cost of audits for the 501©3. 

 IMT costs include the purchase and licensing of a data base management program for the school 
and the annual licensing of same (approx. $7500) with additional funds for the software purchase and 
licensing of other office operations.  Office supplies and materials costs are based on the start-up 
experience at PVPA with current pricing. 

 Professional Development Costs for the Administration and Board ($2500) again reflect the 
experience gathered at PVPA and includes $250 per person per year. 

 Dues, licenses and subscriptions are nominal and allow for minimal subscriptions and one or two 
professional organization dues as well as membership in the Massachusetts Charter School Organization. 

 Fundraising Costs are nominal and represent the schools costs for events (and do not include the 
costs of major events, the annual fund and a capitol campaign which will be planned, funded and carried 
out by the 501© 3. 

 Recruitment and advertising represent the costs of print media ads for the hiring of teachers and 
are designed to allow for the growth of the school over the first three years. 

 Travel expenses are minimal and allow for attendance at in-state meetings and conferences. 

 Bank Charges represent interest costs on the operational line of credit. 

 Instructional Services, Non-staff Expenditures: 

 Contracted Services includes the cost of substitutes based on a formula of $75/day for the total 
number of teaching staff times 15 days.  Contracted services also include the costs of specialists as 
included in the Special Student Population section of this application (psychologists, hearing specialists, 
etc).  

 Instructional Supplies and Materials are based on $250 per pupil plus an additional amount for 
IEP and ELL students for specialized materials including books on tape and software. 

 Instructional Professional Development is based on an average of $250 per staff with an 
additional amount for SPED staff. 

 Staff stipends is planned to cover staff training and orientation costs in the summer outside of the 
normal teacher contract period. 

 Costs for the summer academy reflect a two-week academy the first year (shortened because of 
the start-up schedule), a four-week academy the second summer, and a full academy the third summer. 

 Other Student Services: 

 Salaries represent the cost of nursing. 

 Food services represent the difference between the cost of our food and nutritional program and 
the revenue collected (breakfast and lunch program only). 

 The evening dinner program makes supper available to students staying after school for one-on-
one tutoring and other outside school support and for their parents attending GED and other adult 
education services offered. 

 Operation and Maintenance of Plant 

 Utilities are estimation at this time and are based on the formula of $2.50 per square foot in year 
one, $2.75 per square foot in year two and $3.00 per square foot in year three. 

 Lease cost is based on a square foot cost of $9 -$9.50 per square foot. 

 Rental and lease of equipment costs are for copy machines and a postage machine. 



  53

 Acquisition of Capital Equipment represents the start-up and costs each successive year of adding 
a full other grade.  Costs include office furniture and equipment (non-leased), classroom furniture (desks, 
chairs, computers, smart boards), specialized classroom equipment (science and technology furniture and 
equipment), and the furnishing of the “Great Room” (the greeting, eating and assembly hall). 

 Fixed Charges: 

 Payroll Taxes are computed on required payroll taxes, formulated on whether employees are 
MTRS eligible. Fringe Benefits are computed on 12% of payroll for eligible employees. Our proposed 
insurance provider bases non-employee insurance on an analysis. 

Cash Flow Projections: 

 Paulo Freire Social Justice Charter School will need to obtain a short-term note form the People’ 
Bank to operate during the pre-operational phase if no Federal start-up funding is available.  We have also 
had preliminary discussions with People’s concerning a line of credit equal to 30% of our projected 
revenue for each year. This line will allow us to operate on the state 90-day reimbursement system from 
the opening of our school.  Based on our budget projections for an operational surplus we should be able 
to operate without the need for an external credit line sometime during the third year of operation. 

 Fundraising Projections: 

 PFSJCS plans to institute an aggressive fundraising program, which is why we are starting the 
school with a development person on the administrative team.  Never the less, in order to be conservative 
we have projected very manageable numbers in our budget to not over reflect this assertive plan. We have 
only projected $5,000 in our first year as we get started.  Increased amounts in years two and three 
represent the work of the (by then) full-time Development Director and the fundraising committee (which 
is already formed and ready to begin as soon as the charter is granted).  The fundraising committee is 
chaired by Founding Board Member Janet Sheppard who has years of significant fundraising experience. 

 

  G. ACTION PLAN 

Task Task Detail Start Date Responsible Person  Completion

Board Recruitment  Pre-Submission Founders Nov. 1, 2010 

Submit Bylaws 
 

Mar 1, 2011 Founding Board April 1, 2011 

Organizational Chart 
 

Pre-Submission Executive Director/ 
w Board approval 

Nov. 2010 

Financial 
Disclosures 
 

March 1, 2011 Board Members April 1, 2011 

Organization 
Policies & 
Procedures 
 

March 1, 2011 Executive Director/w 
 Board approval 

July 1, 2011 
Governance 

Staff Handbook 
 

April 1, 2011 Executive Director / 
Principal / Business 
Manager/w Board 

approval 

July 1, 2011 
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Task Task Detail Start Date Responsible Person  Completion

Enrollment Policy 
Final Enrolment 
Policy 

Pre-Submission  
Feb. 15, 2011 

Founders w/Board 
Approval 

Nov. 1, 2010 
Mar. 1, 2011 

Application for 
Admission 
 

Charter Issued Executive Director March 1, 2011 

Recruitment 
 

Pre-Submission  
 

Executive Dir. / 
Founding Board 

Nov. - Feb. 

Lottery 
 

First week of 
March 

Administration Mar. 7, 2011 

Enrollment 

File Pre-enrollment 
report 

Mar. 15, 2011 Executive Director Mar. 15, 2011 

Principal Charter Issued Executive Director / 
Board President 

May 15, 2011 

SPED Director 
Business Manager 
Development 
Director 
Student Services 
Director 

Charter Issued Executive Director / 
Principal 

June 30, 2011 

Teachers 
 

Charter Issued Principal June 30, 2011 

Special Ed Teachers 
 

Charter Issued Principal June 30, 2011 

Paraprofessionals 
 

Charter Issued Principal June 30, 2011 

Clerical 
 

Charter Issued Executive Director April 1, 2011 

Nurse 
 

Charter Issued Executive Director June 30, 2011 

Substitutes 
 

July 1, 2011 Principal Ongoing 

Recruitment & 
Hiring 

CORI Upon hiring offer Executive Director July 1, 2011, Ongoing 

Building (submit 
contract) 

Pre-Submission Executive Director April 1, 2011 

Accessibility for 
handicapped  

Facilities & 
Safety  

 

Multi-Hazard 
Evacuation Plan  

Pre-Submission Executive Director 
 

Aug. 15, 2011 
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Task Task Detail Start Date Responsible Person  Completion

Certificate of 
Occupancy 

Fire Inspection 

Asbestos Inspection 
report 

Lead Paint 
Assessment Report 

Insurance Policy Pre-Submission July 1, 2011 

Utilities With lease Included in lease April 1, 2011 

Office and 
Classrooms  
Set-up 

Pre-Submission July 1, 2011 

Capital Equipment 
& Installation 

June 1, 2011 Aug. 15, 2011 

Contact information 
sheet 

July 1, 2011 

Executive Director 

Aug. 1, 2011 

School Calendar  Executive director w/ 
Board approval 

Student Schedule 

April 1, 2011 

Principal 

Code of Conduct 
(preliminary) 

Executive Director / 
Principal 

Special Services SPED Director 

Curriculum 
Accommodation 
Plan 

SPED Director 

Special Education 
Program Plan 

SPED Director 

Student 
Learning 

Title I 

April 1, 2011 

SPED Director 

August 1, 2011 

Hardware 

Software Technology 

Set-up 

April 1, 2011 Executive Director / 
Principal/ Student 
Services Director 

Aug. 1, 2011 

Operational Budget 
(updated and 
revised) 

Cash flow 
projections 

Finance 

Fiscal Policies & 
Procedures Manual 

May 1, 2011 
Executive Director / 
Business Manager 
w/Board Approval 

 
Aug. 1, 2011 
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Task Task Detail Start Date Responsible Person  Completion

Grants (entitlement) 
 

June 1, 2011 
 

Executive Director 

Other Grants July 1, 2011 Development Director 

July 1, 2011 

Other Funds Pre-Submission Fundraising Committee On going 
 

Payroll 

MTRS contributions 

 
First payroll 

Audit (Jan 1) 

July 1, 2011 Business Manager 

Jan. 1, 2011 

Curriculum  Pre-Submission Principal/Board 
President 

Aug. 1, 2011 

Purchase materials July 1, 2011 Business Manager Aug. 15, 2011 
Instruction 

Classroom set-up July 1, 2011 Principal Aug. 15, 2011 

Attendance 

Enrollment 

Assessment 

Student Services 
Director 

Health plan Nurse 

Transportation 
Services 

Nutrition Services – 
July 1 

Admin-
Systems 
Students 

Wellness Policy 

July 1, 2011 

Executive Director 

Aug. 1, 2011 

Performance 
evaluation criteria 
for Administrators, 
teachers, staff 

Board/Executive 
Director/Principal 

Admin-
Systems Staff 

Professional 
Development plan 

July 1, 2011 

Principal  

Aug. 1, 2011 

Final 
Recruitment & 
Retention Plan 

 Pre-Submission Founding Board Mar. 1, 2011 

 

 

IV. How Will The School Demonstrate That It Is Faithfull To The Terms Of Its Charter? 

A. PROCESS 
 The accountability plan is a key document for any charter school as it will drive the performance 
of that school internally, and will be a critical tool that is used to judge its success during DESE site visits 
and re-charter visits.  Further, it will be the main tool used by the Board of Trustees to oversee the 
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successful functioning of the school and its management team.  Consequently, the process used to 
develop the first accountability plan for the school must be carefully planned, inclusive of all school 
stakeholders, and produce a product which is embraced by all members of the school community. 

 The founders of Paulo Freire had a very positive process and experience in developing the 
original accountability plan for the Pioneer Valley Performing Arts Charter Public School.  Although, 
expectations and guidelines for the accountability plan have changed during the past 15 years, we believe 
that the general process makes sense and propose to repeat it. 

 During the summer of 2010 Paulo Freire Social Justice will hire a consultant who will assist the 
Executive Director in developing a specific action plan for the development of an accountability plan.  
The consultant will continue to work with the school during the first year in the completion of the action 
steps and in the production of the plan.  The action plan will describe how every school constituency will 
be involved in the development of the Accountability Plan. Part of the plan will be to form an Assessment 
Committee, whose charge will be to develop and recommend an accountability plan to the full Board of 
Trustees.  The Executive Director in concert with the Board President will be responsible for the final 
design of the process and its implementation.  In tandem they will be responsible for the collection of data 
and the reporting of it to the community to assure that the school is making progress towards its 
accountability plan measures. 

B. ACCOUNTABILITY PLAN OBJECTIVES (EXAMPLES) 
 ACADEMIC SUCCESS 

Objective 1: 

All students pass the MCAS test(s) and there is continued growth in the number of students scoring 
“ Advanced” and “Proficient”. 

Year One:  Baseline review of data of incoming 8th grade scores. 

Year Two: Baseline review of second cohort of incoming 8th grade scores. 

Year Three: Baseline review of third cohort of incoming students.  Baseline review of results of first 10th 
grade scores. 

Year four and five: Continued review of baseline data from 8th grade scores of incoming students and 
10th grade results at PFSJCS. Compare growth rate for individual students and changes in “advanced” 
and “proficient” scores by cohort. 

Objective 2: 

100 % of students have first hand experience in community development and service learning. 

Year one and two: PFSJCS plans service learning programs and sets goals. Curriculum and content on 
services learning planned and implemented. 

Year three:  All Juniors take course in service learning and participate in pre-practicum placement. 

Year four and five:  All seniors complete social justice placement in the community. 

Objective 3: 

PFSJCS Students demonstrate proficiency in the areas of English/Language Arts, Math, Science, 
History, World Language, and Social Justice 

PFSJCS will develop and implement a 5-year systematic review/renewal cycle of curriculum by 
department. 

Year one: Assess needs and make recommendations 

Year two: Amend curriculum plan as necessary 

Year three: pilot amendment initiatives and collect data 
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Year four: fully implement updated curriculum 

Year five: Continue implementation, review results, complete revisions to scope and sequence 

 ORGANIZATIONAL VIABILITY 

Objective 1: 

The actual income and expense performance for each year will be within 5% of the budget set forth 
by the Board of Trustees. 

Independent Audit Measurement each year. 

Objective 2: 

The school maintains 100% enrollment. 

Full enrollment data each year. 

Objective 3: 

Faculty and staff turnover will be no more than 10% per year. 

Data collected from EPIMS each year. 

 FAITHFULNESS TO CHARTER 

Objective 1: 

100% of students graduate and apply to college. 

Year five: Graduation and college application data indicates 85% success rate 

Objective 2: 

100% of graduates are socially responsible and actively involved in their community. 

Year one through three: Prepare survey instrument and pre-test on current students involvement in their 
community of origin and national and international projects. 

Year four and five: Survey graduates on local community involvement and national and international 
commitments. 

Objective 3: 

Graduates have the necessary skills to be successful in college or in other life choices. 

Year four and five:  Survey of graduates and collection of post secondary school data shows growth in the 
number of graduates reporting positively. 

C. NARRATIVE 
 The site visit team to Paulo Freire in year five will see a school where all members of the 
community (teachers, administrators, staff, students, parents, board members) are respected, welcomed 
and involved in the ongoing creation of the school community. This will be evidenced by the experience 
the reviewers themselves feel, as well as data on involvement in committees, all school meetings and 
other community traditions by all stakeholders.  Paulo Freire will look, feel and be able to be measured as 
a socially just community.  Reviewers will see students who are leaders and who understand how to 
obtain access to power and how to use this access to change their communities and the world. Students 
will be engaged with the reviewers and easily able to demonstrate their leadership competency verbally, 
in written form and through the mastery of the communication technology of the time. 

 Reviewers will believe that students can and will change their communities and the world for the 
better because of the individual excellence the students demonstrate in English/Language Arts, Math, 
Science, Social Studies, World Language and their community development electives.  Students will be 
ready to employ this excellence to the post-secondary course of study they are about to engage in, or to 
the local, national or international cause they have decided to work for. Post graduation data will 
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demonstrate that the world citizens Paulo Freire Social Justice Charter School has helped to produce 
maintain and apply their learning after their PFSJCS experience. 

 

D. DISSEMINATION 
 Paulo Freire Social Justice Charter School intends to network and provide support to all sending 
districts.  As was the founders experience with dissemination of ideas from PVPA, it does take “two to 
tango”, but our openness to learn from the districts as well as share our best practices should help to open 
this door. 

 Initially the two areas where it seems most likely we will be able to bring some new successful 
practices to light with the districts will be our governance model and our infusion of social justice 
curriculum into the academic sequence. 

 We propose to offer summer teacher training workshops in these two areas to staff from the 
surrounding districts.  We hope to obtain funding from DESE to support these trainings.   

Another important element of our “dissemination” activity will be our senior year community placements.  
In the senior year all students will be required to complete a community placement (internship) of 150 
hours. Our students will be available as mentors to sending district students. This would allow our 
students to share what they have learned about individual excellence, access to power, governance and 
social justice directly with other students in other schools. 
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Appendix H:  Template for Recruitment and Retention Plan 

Commonwealth of Massachusetts 

Charter School Recruitment and Retention Plan 

Name of School _____Paulo Freire Social Justice Charter School_______________ 

As defined in MGL c. 71 § 89 and 603 CMR 1.00, Massachusetts charter schools must receive approval 

from the Department of Elementary and Secondary Education for a Recruitment and Retention Plan 

which is updated annually. “The student recruitment and retention plan shall be updated annually and 

shall include annual goals for: (i) recruitment activities; (ii) student retention activities; and (iii) student 

retention” (Chapter 71, § 89(f)). The plan must list deliberate, specific strategies the school will use to 

attract, enroll, and retain a student population that, when compared to students in similar grades in 

schools from which the charter school enrolls students, contains a comparable demographic profile, 

including limited English proficient, special education, free lunch, and reduced‐price lunch students, as 

well as those who are sub‐proficient on the MCAS, at risk of dropping out of school, have dropped out of 

school, or other at‐risk students who should be targeted to eliminate achievement gaps. The Board of 

Elementary and Secondary Education will consider the extent to which the school has followed its 

recruitment and retention plan as one of the factors in making a renewal decision. 

Use of Third Party Mail House 

Use of a third party mail house is required if the proposed school is a lowest 10 percent district for 

MCAS performance in two consecutive years, or if a lowest 10 percent district is included in the school’s 

proposed region (603 CMR 1.06 (4)(vi)). 

Limited English Proficient Students in Lowest 10 Percent 

If the school is located in a district with 10 percent or more of students who are limited English 

proficient, the efforts must be in the most prevalent language of the district. Data on the percentage of 

limited English students can be obtained from the Department of Elementary and Secondary Education 

website: http://www.doe.mass.edu/.  

I. Recruitment Plan 

List the strategies the school will use during the upcoming school year to attract and enroll a student 

population that reflects the demographics of the school’s sending district(s), using comparison data 

provided by the Department. Include plans for a minimum of three specific subgroups.  

1. Choose one group from the following list:   

A. Special education students 

B. Limited English‐proficient students   

2. Choose a minimum of two groups from the following list:  

http://www.doe.mass.edu/
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C. Students eligible for free lunch 
D. Students eligible for reduced price lunch 
E. Students who are sub‐proficient (as determined by a previous score of “needs 

improvement”, “warning”, or “failing” categories on the mathematics or English language 
arts examinations of the MCAS for the previous two years) 

F. Students at risk of dropping out of school 
G. Students who have dropped out of school 
H. Other subgroups of students who should be targeted to eliminate the achievement gap. 
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I.  
 

Student Recruitment Plan  List recruitment activities for each demographic group. 

Demographic Group # 1 

Choose A or B from the list 

above: 

 ______ 

Limited English Language 

Students 

1. Written information including: notices, brochures, flyers, 
and applications will be distributed to all schools, libraries, 
post offices, and community centers in the districts served. All 
written information will be translated into Spanish. 

2. Information sessions will be held in central locations in the 
region. Bilingual sessions will held in Spanish speaking cities 
and towns. 

3. Notices will be distributed to all local newspapers, radio 
and television stations. Direct contact will be made to Spanish 
language newspapers, radio stations and television studios to 
assure that we can effectively reach their audience. 

4. Radio interviews, with school leaders, will provide school 
and enrollment information. Interviews will clearly identify 
our school as serving Spanish-speaking students.  

5. School Website will list information, provide information 
and enrollment forms in both English and Spanish, offer a 
bilingual blog and sign-up options to be on a mailing list.  

6. Bi-lingual information will be distributed to community 
support networks, service agencies, cultural groups, and 
religious organizations. 

7. Information booths will be set up at local fairs and 
community events in Spanish speaking cities and towns to 
met potential families, distribute information, and to develop 
a mailing list. 
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Demographic Group # 2 

Choose C through G from the 

list above:  

_______ 

Students Eligible for Free 
Lunch, Students Eligible for 
Reduced Price Lunch 

In addition to all the above recruitment strategies: 

 

1. Bilingual information about free and reduced lunches, 
including sample menus, will be distributed at all meetings 
and information tables. 

  

2. Our website will post information and sample menus  
 

 

3. School information packets will be available at soup kitchens, 
food distribution centers, local groceries shops, health clinics, 
and doctor’s offices. 

 

4. Our school will sponsor community programs on health and 
nutrition. 

 

Demographic Group # 3 

Choose C through G from the 

list above:  

_______ 

Students who are 
academically sub-proficient  

 

In addition to all the above recruitment strategies: 

1‐ Bilingual information about our school will detail academic 

supports for students, including: ISSPs, summer academy, after‐

school support, focus groups, tutoring, differentiated instruction, 

homework support, and individualized education. 

2‐ On‐site workshops will be held for the community, on: multiple‐

learning styles, standards‐based assessments, home and school 

partnerships, nutrition and learning. 

3‐ On‐site literacy programs will be available to parents and 

community members to strengthen reading and writing skills and 

build an awareness of the importance of education. 

 

II. Retention Plan 

List the strategies the school will use during the upcoming school year to maximize the number of 

students who successfully complete all school requirements and to prevent students from dropping out.  
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Student Retention Plan   

Goal for student 

retention. 

 

Goal #1‐ Identify individual student needs 

 

 

Retention Activity 1 
 

Interviews with student and parent/guardian, prior to the start of school, 

will provide information concerning previous school experiences, and 

identify areas of strengths and need. 

 

Retention Activity 2 
Full review of student’s school records to provide a understanding of 

academic, behavioral, and health needs. 

Retention Activity 3 
Examine student MCAS testing results to identify specific skill areas of 

proficiency and need. 

Retention Activity 4 
 

Provide initial testing in Math and ELA, prior to start of school, to identify 

skills and deficiencies.  Provide semester post‐tests to measure skill growth 

and development. 

 

Retention Activity 5 
Provide a multiple‐learning style lab in which students can identify their 

individual learning needs, and share information with parents and 

teachers. 

Goal for Student 

Retention 

 

Goal #2 – Create and Individualized Student Success Plan 

Retention Activity 1 
Compile Information from Goal #1 to create an understanding of student’s 

specific skills and needs. 

Retention Activity 2 
Meet with student’s teachers to review information and identify skill areas 

that will be addressed in each class. 

Retention Activity 3 
Create an ISSP that identifies areas of strength, need, and specific ways to 

support student success. 
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Retention Activity 4 
Have student and parent review ISSP for additional feedback. 

Goal for Student 

Retention 

 

Goal #3 – Provide Student Support Programs 

Retention Activity 1 
Establish a summer academy to: provide orientation, remediation, and skill 

development. 

Retention Activity 2 
Schedule daily focus/study period for in‐school support. 

Retention Activity 3 
Provide after‐school academic review, remediation, skill development, and 

homework help through small group programs and one‐to‐one tutoring as 

appropriate. 

Retention Activity 4 
Provide evening programs for use of computers and library resources. 

Retention Activity 5 
Use standards based assessments that allow a student to retest and revise 

work until he/she reaches competency. 

Retention Activity 6 
Use multiple learning styles approaches and differentiated instruction to 

individualize the learning process. 

Retention Activity 7 
Provide mentors to offer support and encouragement. 

Goal for Student 

Retention 

 

Goal #4 – Develop competency in Organizational Skills 

Retention Activity 1 
Provide students with an orientation program on organizational skills and 

study habits. 

Retention Activity 2 
Provide students with organizers and planners to manage assignments, 

class work and notes. 

Retention Activity 3 
Teach students how to have effective note‐taking and study skills. 

Retention Activity 4 
Create a daily/weekly study plan that is reviewed with parent/guardian. 

Retention Activity 5 
Provide whole brain exercises and activities to support organizational 

readiness. 
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Goal for Student 

Retention 

 

Goal #5 – Provide Timely and Accurate Communication 

Retention Activity 1 
Provide written documentation of ISSP to all teachers, aides and mentors 

working with student. 

Retention Activity 2 
Identify and communicate specific skills student is working on in each 

subject area, through weekly online reports that are accessed by student, 

parent/guardian, and study and after school staff, and mentor. 

Retention Activity 3 
Chart individual skill development in relation to scope and sequence and 

related standards and benchmarks. 

Retention Activity 4 
Provide four reporting periods for each semester to update student 

progress. 

Retention Activity 5 
Have weekly teacher team meetings to review student progress and 

identify any concerns. 

Retention Activity 6 
Distribute retest information to teachers to confirm progress. 

 

Retention Activity 7 
Teachers meet each semester with student and parent/guardian to review 

progress. 
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PAULO FREIRE SOCIAL JUSTICE CHARTER SCHOOL (PFSJCS) 

Enrollment Policy and Procedures 

ADMISSIONS CRITERIA 

Charter schools are public schools and are therefore open to all Massachusetts students on a space 
available basis. This means that PFSJCS may not discriminate on the basis of race, color, national origin, 
creed, sex, ethnicity, sexual orientation, mental or physical disability, ancestry, athletic performance, 
special need, proficiency in the English language or in a foreign language, or prior academic achievement 
when recruiting or admitting students. Moreover, PFSJCS may not set admissions criteria that are 
intended to discriminate or that have the effect of discriminating based upon any of these characteristics. 
M.G.L. c. 71, § 89(l); 603 CMR 1.06(1). 

Paulo Freire Social Justice Charter School has an interest in making sure that all prospective students and 
their families understand the mission and focus of the school and are interested in being a part of the 
school community.  

Paulo Freire Social Justice Charter School requires: 

1. Candidates for admission to apply for the grade immediately following their current grade and to 
successfully complete that grade to be admitted.  

2. Students to be residents of Massachusetts at the time that they are offered admission.  
3. That primary preference for admission be given to siblings of students "currently attending" the 

school in accordance with Massachusetts Department of Education regulations. 
4. That secondary preference for admission is given to students who are residents (as defined in 603 

1.06(4)) at the time that they are offered admission to the school. 
5. Parents/guardians of all new applicants and the applicants are strongly recommended to attend 

information sessions.  
6. Parents/guardians and students sign contracts that demonstrate their agreement with and 

understanding of the school's mission. 

Paulo Freire Social Justice Charter School will not: 

1. Give preferences to children of staff members or Board members; 
2. Make statements in meetings intended to discourage, or that have the effect of discouraging, 

parents/guardians of students with disabilities, students with limited English proficiency, or 
any other protected group of students from submitting an application to the school.  See 
M.G.L. c. 71 § 89(1). 

OUTREACH 

Paulo Freire Social Justice Charter School provides information about the school to those who are 
interested throughout the year.  Paulo Freire Social Justice Charter School provides applications at an 
Information Session, which is held in November of each year for interested applicants and additional 
information at Orientation Sessions for incoming students in the spring and summer before the school 
year begins.     

 

http://www.state.ma.us/legis/laws/mgl/71-89.htm
http://www.doe.mass.edu/lawsregs/603cmr1.html#1.06
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The recruitment and enrollment process is an extensive, Hampden and Hampshire County outreach 
effort that includes advertisement and formal, public information sessions.  Paulo Freire Social Justice 
Charter School does not discriminate on the basis of race, color, national origin, sex, creed, ethnicity, 

sexual orientation, mental or physical disability, age, ancestry, athletic performance, special need, 
proficiency in English language or foreign language, or prior academic achievement.  Attendance at 
Orientation Sessions is recommended for students and their families.  PFSJCS will strive to make 

accommodations for families with individual hardships.    

ENROLLMENT PROCESS 

1. For a given school year beginning in November, PFSJCS will accept applications forms from all 
new applicants. For the start‐up year of 2011‐2012 applications will be available in late 
February. 

2. PFSJCS will accept application forms until a date set in early January. For the start‐up year 
application will be due March 10, 2011.  

3. PFSJCS will schedule recommended parent meetings and student meetings for new applicants 
following receipt of applications.  

4. Parents and students meeting application requirements will be entered into the lottery. 
5. PFSJCS will publicize all lottery enrollment deadlines and the fact that there will be a lottery if 

there are more eligible applicants than there are available spaces within a given application 
process, with reasonable public notice of at least one week. 

After the application deadline passes, Paulo Freire Social Justice Charter School will divide all 
applications into three categories under 603 CMR 1.06(4) 

 Siblings – Students who share a common parent, either biologically or legally through adoption.  
Whether the children reside in the same household has no bearing on determining if the children 
are siblings for purposes of a sibling preference.  

 Residents - Students who live in a city or town in Hampshire, and Hampden Counties. 
 Non-residents - Students who live outside the two counties. Non-Residents enrolled in district, 

charter, private or parochial schools or enrolling in schools in the district get equal preference.   

Preference for admission is given first to applicants in the "Siblings" category followed by applicants in 
the “Residents” category and then by applicants in the “Non-Residents” category without regard to when 
their application was submitted as long as it was prior to the application deadline. Schools must either 
extend an offer of admission to all applicants within a group, Siblings, Residents or Non-Residents that 
meet the application deadline or select applicants randomly using a lottery.  Paulo Freire Social Justice 
Charter School will not offer admission to applicants on a first come first serve basis. 

LOTTERY 

If there are more eligible applicants in any of the categories (“Siblings”, "Residents" or “Non-Residents”) 
than there are spaces available, Paulo Freire Social Justice Charter School must hold a lottery to 
determine which applicants will receive an offer of admission. 603 CMR 1.06(3)(a). As previously 
mentioned, the school must give reasonable public notice of the lottery at least one week before the 
lottery date. Charter schools must have an individual, without any connection to the school; randomly 
draw the names of all students who submitted applications before the deadline. After the available slots 
are filled, the individual shall keep drawing the names of the remaining applicants in each category and 
place them on a waiting list in the order they are drawn.   

http://www.doe.mass.edu/lawsregs/603cmr1.html#1.06
http://www.doe.mass.edu/lawsregs/603cmr1.html#1.06
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If the school does not reach capacity after admitting all eligible “Siblings” and "Residents," then it may 
admit non-resident applicants. In this case, the school must hold a lottery, under the same rules as outlined 
above, to select non-resident students for the remaining spaces if there are more non-resident applicants 
than spaces available. 603 CMR 1.06(4)(b). 

WAITING LIST 

Paulo Freire Social Justice Charter School will maintain waiting lists for “Siblings”, “Residents” and 
“Non-Residents”.  These lists will roll over from one year to the next providing applicants reapply 
meeting all required deadlines of new applicants.   PFSJCS must always accept “Resident” students 
before accepting “Non-Resident” students unless the “Non-Resident” student is also a “Sibling”. 

SECONDARY LOTTERY 

Paulo Freire Social Justice Charter School may hold a second lottery under the following conditions: 

1.   If by the lottery date the school has received fewer application forms than it has spaces available; 
or 

2.    If after this date, the school receives a large number of additional application forms for the 
upcoming school year. 

ENROLLMENT CONFIRMATION 

Families will be notified at the lottery and by mail of their admission status (accepted or placement on 
waiting list).  All families will receive an enrollment packet with all of the forms necessary to enroll in 
PFSJCS.  (Proof of Residency, Student Information, and Records Release Form).  If a student is accepted 
in the lottery, that family must confirm that the student will attend the school by March 15th. During the 
start-up year this day will be March 10th.  

OTHER CONSIDERATIONS: 

During the start‐up year PFSJCS will only accept students in 9th Grade. The applicant student must have 

successfully completed (or is expected to complete) the grade preceding the grade to which the student 

seeks admission. 

All commonwealth charter schools must ensure that they do not enroll a number of students from a 
sending district that would cause the district to exceed the 12% cap on net school spending. M.G.L. c. 71 
(89)(i).  

http://www.doe.mass.edu/lawsregs/603cmr1.html#1.06
http://www.state.ma.us/legis/laws/mgl/71-89.htm
http://www.state.ma.us/legis/laws/mgl/71-89.htm
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Operating Budget 

 

To view the complete detailed budget, please open the separate Excel Budget Worksheet posted on 
the DESE website.
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PAULO FREIRE SOCIAL JUSTICE CHARTER SCHOOL 

ORGANIZATIONAL BYLAWS 

 

ARTICLE 1 

Section 1.1  Name  

The name of the organization shall be Paulo Freire Social Justice Charter School (hereinafter the School).  
All references in these bylaws to the “Charter” shall be construed to mean the Organizational Charter and 
Charter Renewals of the School; subject to the amendment of M.G.L. C. 71 §89. 

Section 1.2  School Purpose and Legal Status 

The Paulo Freire Social Justice Charter School offers its students a Social Justice curriculum 
within the context of an excellent college preparatory curriculum. The School is chartered by the 
Commonwealth of Massachusetts pursuant to MGL Chapter 71, Section 89 

Section 1.3 Fiscal Year 

Except as from time to time as otherwise determined by the Board of Trustees, the fiscal year of the 
school shall begin on July 1 and end on June 30. 

 

  

ARTICLE 2 

Board of Trustees 

Section 2.1.1 Powers & Duties 

The Board of Trustees is a public entity under MGL Chapter 71 Section 89 and each individual 
Board Member is considered a “Special State Employee” for all purposes under Massachusetts Law. The 
Board of Trustees holds the Charter from the State of Massachusetts and are therefore responsible for 
ensuring that the School and fellow Board Members: 
1. Comply with all applicable laws and regulations; 
2. Ensure that the School is an academic success, organizationally viable, faithful to the terms of its 

charter, and earns charter renewal; 
3. Ensuring that the Board of Trustees do not discriminate against potential members on the basis of age, 

sex, sexual orientation, race, national origin, ancestry, religion, marital status, or non-disqualifying 
handicap or mental condition; 

4. Shall be responsible for the general management, control and responsibility for all the property, 
affairs, and funds of the Charter School and shall exercise all the powers given to them under these 
by-laws: 

5. Shall be responsible for 
a. Adopting amending, or repealing the bylaws, contingent upon the approval of the 

Massachusetts Department of Elementary & Secondary Education (DESE); 
b. Amending the material terms of the school’s charter, with the approval of the 

Massachusetts Department of Elementary and Secondary Education (DESE); 
c. Submitting charter amendments to the Massachusetts Department of Elementary and 

Secondary Education (DESE); 
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d. Determining general school policies in compliance with state and Federal laws and 
e. Managing the financial affairs of the school and approval of the annual budget. 

In addition, specific duties of the Board of Trustees shall also include: 
a. Serving the school with duty, loyalty, and care; 
b. Abiding by the school’s Code of Conduct, Conflict of Interest, and Confidentiality 

policy statements; 
c. Not having a direct or indirect financial interest in the assets or leases of the school; 
d. Disclosing any financial interest, direct or indirect, in the business transactions of the 

school; 
e. Complying with all laws and regulations applicable to members and Boards of Trustees; 
f. Holding the charter from the state and being responsible for ensuring that the school 

complies with all applicable laws and regulations, ensuring that the school is an 
academic success, organizationally viable, faithful to the terms of its charter, and earns 
charter renewal; 

g. The Board of Trustees shall have the responsibility to select, appoint, evaluate and/or 
remove the School Principal; 

h. The Board shall after selection of the Principal, support the Principal in every way to 
carry out the duties specifically reserved to the Principal of the School without 
interference by the Board of Trustees so as to fulfill the obligations identified in the 
Paulo Friere Social Justice Charter. 

6. The Board of Trustees shall: 
 Not Allow membership of a majority of the Board of Trustees to be bound or affected 

by any other entity; 
 Not allow members to participate in meetings by email or by proxy; 
 Shall not allow an entity other than the Board of trustees to select or remove 

Trustees; 
 Shall not allow the Board or any of its individual members to exercise managerial 

powers over the day-to-day operations of the school; 
  

 Section 2.1.2 Duty of the Trustees to Carry out the Mission of the School 

It shall be the duty of the Board of Trustees to carry out the Original Mission of the Original Charter for 
the School. The Board of Trustees shall not be allowed to Change this mission statement without express 
authority of The Department of Elementary and Secondary Education and without a Vote of 2/3rds of the 
Board of Trustees then in Office. It shall further be the duty of the Board of Trustees to establish an 
Alumni Organization during the fourth year of the operation of the school so that the first graduating class 
will have a functioning group to determine continuous representation on the Board of Trustees by the 
Alumni of the School.  

Any failure to carry out this Mission shall be cause for Removal of such trustee. 

 The Mission of the Paulo Freire Social Justice Charter School is attached as Exhibit 1 of these by-laws 
and is incorporated by reference herein. 

Section 2.2 Composition 

 The Board of Trustees shall consist of at least twelve (12) or more Trustees in number, not exceeding 
fifteen  (15) Trustees, representing the broad and diverse constituencies of school members and these 
representatives shall be elected by their own constituent group as follows 

 Two (2) representatives of the teachers and staff, who shall be elected by vote of the 
teachers and staff: 
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 Two (2) Administrators of the School, the Executive Director and the Principal, who 
shall serve ex-official by virtue of his/her position; 

 One (1) parent, who must be parents of one or more current students who shall be 
elected for a one year term by the designated parent organization  

 One (1) student, elected by the student body;  
 (7) Members of the Founding Group who shall serve for one five (5) Year term and who 

may be nominated for one additional three (3) year term. (See Section 2.4 for election of 
successors to the Founding Board.) 

 (3) Alumni members to be appointed in the fifth year of operation of the school 
 

It is the intention of the Founders that their members on the Board should be replaced by Trustees who 
are nominated and appointed by the Alumni Organization. In the event that the Alumni Organization does 
not exist, it shall be the obligation of the Founding Board Members in cooperation with the remaining 
board m l  for the benefit of the Alumni of the School. embers to estab ish this organization

Section 2.3.1    Voting & Quorum 
Members of the Board of Trustees who are 18 years of age and older shall have voting power.  

The Principal shall serve ex-officio and shall not have voting rights. A quorum of seven (7) seated 
members who are qualified to vote shall be required for action by the Board of Trustees.  Unless 
otherwise stated in these bylaws, action is determined by a majority vote of seated eligible voting 
members at any regular or Special meeting duly called but only if Notice is posted in compliance with the 
Massachusetts Open Meeting Law (MGL Ch. 30B, Section 11 A 1/2). A super Majority of the Board 
shall consist of 3/4 of the Trustees seated and allowed to vote. 

Section 2.3.2 Super Majority Vote Required 

The following actions shall require a Super Majority vote of the Board of Trustees then in 
Office in order to make a change as outlined below: 

1) A material change in the Mission of the School as outlined in the Charter; 
2) A change in the number of Trustees; 
3) city or town other than Holyoke Massachusetts A removal of the School Location to a 

Section 2.4    Election of Members 
Each Group of The Board of Trustees shall elect its representative by a formal vote, at least two 

weeks before the Annual Meeting each year and shall inform the President of the Board of Trustees so 
that the newly appointed Trustees may take office at the Annual Meeting in October of each year. Each 
constituent group or category of member shall be elected as follows 

Section 2.4.1 Each constituency group shall nominate members for election to the Board of 
Trustees according to the following process: 

 Faculty and staff members are appointed to represent this group by vote of the faculty 
and staff taken on the first Tuesday of April or some other day, as determined by the 
faculty & staff, so that the Faculty/Staff Representative has been appointed on or before 
the Annual Meeting in October of each year and shall serve for a period of one year or 
until the next Annual Meeting; 

 The Principal shall serve by virtue of his/her position in the organization; 
 The Parent member shall be elected at least two weeks before the Annual Meeting in 

October of each year and shall be appointed for a one year term or until the next Annual 
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Meeting; the Parent Organization may determine at which meeting the vote shall be 
taken and if written absentee ballots may be used to elect the Parent representative; 

  The Student member is appointed by vote of the student body to be held in the second 
week of May each year and the Student representative shall serve for a one year term 
beginning at the Annual Meeting in October and continuing until the next Annual 
Meeting; 

 Seven (7) Original Founding Board Members have been appointed as the Original 
Members of the Board of Trustees and they shall serve for an initial term of five (5) 
years, beginning from the Awarding of the Charter (The Founding Board Members shall 
serve for Five years from the initial Annual Meeting until the Annual Meeting in the 
year that the Charter is renewed). Following this initial five (5) year term, Founding 
Members may serve for one additional term, which shall be no longer than a (3)-year 
term.  In the event that a vacancy occurs among the Founding Board Members, the 
remaining Founding Board shall nominate a successor to serve out the remainder of 
these two terms.  

2.4.2 Election of Successors to the Founding Board. At the end of the 8 (eight) year period of 
Service by the Founding Board Members successors to the Founding Board shall be elected 
as Follows: the Board of Trustee Members representing the remaining constituencies (staff, 
parents, students and principal) shall nominate and appoint no more than six (6) Community 
Members to serve as Community Trustees in place of the Founding Board Members. At least 
four (4) of the Community Trustees shall be elected by the PFSJCS Alumni organization and 
shall be known as the Alumni Trustees; the alumni Organization shall nominate and appoint 
representatives to the Board of Trustees in the manner determined by their governing rules. 

Community Trustees shall serve for a one-year term and shall not serve more than three 
consecutive one-year terms except as determined in Section 2.4.3. 

 

  Section 2.4.3 Term Limits for the Board of Trustees.  

 Except for the Founding Board Members, no Board members shall be allowed to serve more than 3 
(three) consecutive one-year terms. Former Board members in any constituency will be allowed to serve 
an additional three terms only after an interruption or break of at least two years. 

The Governance Committee may serve as a Nominating Committee or to fill a vacancy, only 
when requested to do so by a majority of the remaining Board of Trustees or by a particular constituent 
group or titu  fails to act as defined in Section 2.5. below.  when a cons ency group

Section 2.5    Vacancies 
Vacancies are filled as they arise by each constituent group according to their own rules.   In the 

event of a vacancy, each constituency group shall nominate a successor, or if they fail to do so within 45 
days of a resignation or death or removal of their representative, then the Governance Committee shall 
nominate a successor to the full Board of Trustees;(such successor shall serve out the remaining term of 
the member whose term is being filled); and the Full Board of Trustees shall act on such nomination at 
their next regularly scheduled meeting. However, the remaining Trustees may, when a vacancy exists, 
exercise the powers of the full Board until such vacancy or vacancies are filled.  

The appointments to fill such vacancies shall require a majority vote by the Board of Trustees then seated. 
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 Each such successor Trustee shall hold office for the unexpired term of his/her predecessor and 
until his/her successor shall be chosen or appointed and qualifies, or until s/he dies, resigns, is removed or 
becomes disqualified. 

 

Section 2.6   Tenure and Terms 
 

Tenure and terms of membership on the Board of Trustees are as follows: 

 All Board Members whose term is expiring, may, if eligible for an additional term, be 
nominated by their constituent group and shall be considered for election at the Annual 
Meeting in October; 

 Teacher and staff members serve for a one year term from the October annual meeting to 
the next October annual Meeting or upon vacancy by the terms of Section 2.5; 

 The Principal shall serve (ex officio) while he/she holds this position in the School; 
 Parent members serve from the annual Meeting in October through the subsequent 

annual meeting the following October for a one year term, 
 Student members serve from the Annual meeting in October through the next annual 

meeting for a term of one year; 
 Original Founding Board members shall serve for one five (5) year term and may serve 

for one successor term of one, two or three (3) years in duration (it being the intention of 
this arrangement to have a reasonable transition to 5 Community members three (3) of 
who will be nominated and appointed by the Alumni Organization). After serving two 
terms Original Founding Board Members shall be replaced by Alumni and Community 
members nominated by the Original Founders who are still members of the Board of 
Trustees; such Community members may serve up to three (3) consecutive one-year 
terms. At the end of this 8 year period, or sooner if there are no Original Founding Board 
members willing or able to serve, the remaining Board of Trustees shall thru the 
established Governance Committee of the Board, nominate and appoint appropriate 
Alumni and Community Members to serve for no more than 3 (three) consecutive one-
year terms. 

No Members of the Board of Trustees (except founding Board Members and the Executive 
Director and Principal) shall serve more than 3 consecutive terms unless they have been off the Board for 
3 consecutive years. 

Section 2.7 Standing Committees 

 

 The Board shall nominate and appoint a Governance Committee and a Finance 
Committee from among their members. These Committees shall serve at the pleasure of the Full Board of 
Directors and shall receive their charge after a vote by the Board delegating appropriate powers to these 
Committees. Both the Governance Committee and the Finance Committee shall be advisory to the Board 
of Directors and may only recommend actions to the Board. All meetings of Committees must be held in 
compliance with the Massachusetts Open Meeting Law MGL. Ch30 A, Section 11A ½ as the same may 
be from time to time amended. 
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ARTICLE 3 

Meetings 

Section 3.1 Meeting Regulations 

Massachusetts Open Meeting Law MGL ch.30ASection 11 A& ½ as amended shall apply to all 
regular, special, emergency and other meetings of the Board of Trustees and all of its committees.  All 
meetings must be held within Hampshire, or Hampden County in the Commonwealth of Massachusetts. 
As soon as a School Location has been approved by DESE, all meetings shall be held in one of the school 
buildings (unless there is an emergency which precludes meeting at such location in which case the Board 
shall offer reasonable transportation to an alternate site for all Trustees who request the same, if such 
location 1 m the School Location).   is more than ile from 

Section 3.2    Quorum 
Quorum for meetings of the Board of Trustees is stated in these Bylaws, Section 2.3.  

 
Section 3.3 Regular Meetings 
Regular meetings of the Board of Trustees may be held on the second Monday of September, 

October, November, December, January, February, March, April & May of each year and one meeting in 
July and August at such times and places as the Board determines.  Notice of the regular time and place of 
meetings shall be published on the school Bulletin Board (in addition to any electronic School Bulletin 
Board) after the First Regularly scheduled meeting in September of each year. The President shall be 
charged by the Board of Trustees to provide Notice to all parents, teachers, administrators and students so 
that all constituencies shall have a reasonable opportunity to attend and participate in such meetings. The 
President shall further be charged with complying with the provisions of the Open Meeting Law (MGL 
Ch 30A, Section11A ½. 

Section 3.4 Special Meetings 

Special emergency meetings of the Board of Trustees may only be convened in Hampshire and 
/or Hampden County, Massachusetts, and shall be at the School Building (after such is established) unless 
such a meeting would adversely affect the safety and well being of the attendees. The president shall 
make every possible effort to inform all Constituent groups of the time and place of any such emergency 
meeting. Emergency meetings shall be called by either the President of the Board of Trustees or by the 
Chief Administrator to deal with emergencies (Emergencies shall be defined as circumstances that would 
have a materially negative effect on the School Budget or the operation of the school or safety of the 
students). In the event of an emergency, the Open Meeting Law and all other Massachusetts and Federal 
laws shall be complied with and any action taken at such emergency meeting shall be reviewed ratified 
and affirmed at the next regularly scheduled meeting of the Full Board of Trustees. Notice of Special 
Meetings shall be given to the Board of Trustees at least 48 hours in advance, in person or by electronic 
means.   Notice of Special Meetings must include the purpose of the meeting  

  Section 3.5  Action Between Meetings 

No action may be taken except at a regular or special emergency meeting as described 
in 3.3 and 3.4 of these by-laws and only as permitted by the Open Meeting Law MGL Ch30A 
Section 11A ½. 

Section 3.6 Annual Meeting 
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The Annual Meeting of the Board of Trustees shall be set for the first Monday in October of each 
year or at such other time in October as the Board of Trustees determines. 

 

ARTICLE 4 

Officers 

Section 4.1 Officers 

Officers of the Board of Trustees shall include:  President, Treasurer, and Clerk. 
Section 4.2 Elections of Officers 

The Founding Board Members shall nominate the first Officers of the Board of Trustees and 
thereafter Officers shall be elected by the duly elected and appointed Board of Trustees at its Annual 
Meeting in October of each year. Committee Members shall be elected and appointed by the Board of 
Trustees at its Annual Meeting in October Officers and Committee members shall be elected for a one 
year term nex or until the t Annual Meeting. 

Section 4.3    Tenure and Terms of Officers 
Except for the Founding Board Members who are elected to serve as the initial Officers, the 

Officers may serve for no more than three consecutive one-year terms. 
 
Section 4.4 President  

The President, on behalf of the Trustees, shall have general charge and supervision of the 
meetings of the Board of Trustees of the Charter School. The President, with the advice of the School 
Principal shall set the agenda for each meeting. The President shall preside at all meetings of the Trustees.  
In the event of his/her absence or disability, the Clerk shall perform the duties of the President.  In the 
event of the absence or disability of both the President and Clerk, a chairman pro tem shall be elected by 
those present at such meeting and shall preside. 

Section 4.5 Treasurer 

The Treasurer shall keep or shall cause to be kept regular books of account, shall report to the Board 
of Trustees at regular intervals the financial condition of the Charter School. The Treasurer shall be the Chair 
of the Finance Committee of the Board of Trustees and shall ensure that a true and accurate accounting of 
the financial transactions of the School is made at the annual meeting and from time to time as required for 
the successful operation of the Charter School.  The Treasurer in conjunction with the Chief Financial 
Officer of the School shall be responsible for the receipt and disbursement of the monies of the Charter 
School, shall set up systems to safeguard the school funds and shall account to the Board of Trustees for 
these monies.  The Treasurer shall supervise the systems set up with the Chief Financial Officer of the 
School. The Treasurer shall be responsible for the safekeeping of all investments and funds of the School and 
shall safeguard any gifts made to the School. Funds and investments shall be held in such depository or 
depositories, as the Board of Trustees shall select. 

Section 4.6 Clerk 

The Clerk shall have general charge of the records of the Charter School and shall maintain 
minutes of all meetings of the Board of Trustees and its Committees. The Clerk shall be responsible for 
making sure that Public Notice (including the date, time and location of all meetings) is given as required 
by MGL ch 30A Section 11 A 1/2 (hereinafter OML) and that, in accordance with the OML s/he shall 
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ensure that a record of every meeting be adopted and kept, and that such record records the time, date, 
location, members present or absent, all action(s) taken including formal votes taken and a record of all 
discussions at such meetings. The Clerk shall further be required (after approval by the Board of Trustees 
or one of its committees) to make copies of these records available for the public and for all members of 
the School Community as soon as reasonably possible, all in compliance with the Spirit and requirements 
of the OML as the same may be amended from time to time. The Clerk shall perform all duties commonly 
incident to her/his office including  

a. The filing and submission of reports as required by law; In the event of the 
absence of the Clerk from any meeting of the Board of Trustees, a Clerk pro tem 
shall be appointed by the President to keep the records of such meeting and 
perform such other duties of the Clerk as the meeting may prescribe; 

b. Any duties assigned to the Clerk by the Board of Trustees. 
Section 4.7 Powers and Duties of Officers 

Each Officer shall have such duties and powers as are customarily incident to his/her office and such 
additional duties and powers as the Trustees may from time to time determine, subject to these bylaws, and 
to the control and direction of the Trustees and the directives contained in M.G.L. Ch. 71 §89, 

 
ARTICLE 5 

Committees 

Section 5. 1 Committee Structure 

Any Trustee may nominate himself or herself or another Trustee to serve on any Committees of 
the Board 

Section 5.2 Standing Committees 

Standing Committees of the Board of Trustees may be established by a majority vote of the Board 
of Trustees. Any Trustee may nominate themselves or another Trustee to serve on these or any other 
Standing Committees of the Board. The Initial Standing Committees of the Board shall be: and may 
include the following: 

 
 Finance and Governance. 
The committee Members for Finance and Governance shall be appointed by a majority vote 
of the full Board of Trustees. 

Finance Committee 

The Board of Trustees shall direct the Finance Committee. The Board may direct the Committee to attend 
to any and all financial matters that are in the prevue of the Board. The Finance committee may have 
advisory members who are not voting members of the Board of Trustees, but whose expertise may be 
used as a valuable asset to the Finance Committee and to the Board.  

 

Governance Committee 

 The Governance Committee shall be comprised of members of the Board of Trustees (and advisory 
consultants who the Committee may consult from time to time). The Governance Committee shall draft 
for review by the full Board all amendments to these By-laws. The Department of Elementary and 
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Secondary Education must approve any By-law changes. The Governance Committee shall at the request 
of the Board, determine how to address any issues with governance of the Board which are not addressed 
in these by-laws, or which are ambiguous and shall present alternative By-Laws and Rules to the Board 
for approval. The Governance Committee shall also serve as a nominating Committee for new Board 
members when requested by the full Board, or any constituent group. The Governance Committee shall 
nominate a slate of Officers for each Annual Meeting. The Governance Committee shall nominate new 
Community Board Members when the Founders no longer serve as members of the Board of Trustees. 

 

Section 5.3 Ad Hoc Committees 

Ad Hoc Committees of the Board of Trustees may be appointed from time to time as deemed 
necessary by a majority vote of the full Board of Trustees.  Terms shall expire when the Ad Hoc 
Committee by the Board of Trustees. 

 
ARTICLE 6 

Resignations, Removals and Vacancies 

Section 6.1 Resignations 

Any Trustee or Officer may resign at any time by delivering his/her resignation in writing to the 
President or the Clerk or to a meeting of the Trustees.  Such resignations shall take effect at such time as is 
specified therein, or if no such time is so specified, then upon delivery thereof  
To the President or the Clerk or to a meeting of the Trustees. 

Section 6.2 Removal of Trustees 

The Trustees may remove a member of the Board of Trustees by vote of the majority of the 
members of the Board of Trustees. 

The Trustees may remove any Officer from office by vote of a majority of the members of the 
Board of Trustees. 

The Trustees may remove any Trustee for cause by vote of the majority of the members of the 
Board of Trustees.  If cause is assigned for removal of any Trustee or Officer, such Trustee or Officer 
may be removed only after a reasonable notice and opportunity to be heard before the body proposing to 
remove said Trustee or Officer. No Trustee or Officer who resigns or is removed shall have any right to 
any damages on account of such removal. 

   
Section 6.3 Appointment and Termination of the School Principal 

The Trustees shall have the authority to select, appoint, evaluate and enter into a contract with the 
Executive Director. The Executive Director shall have authority to select, appoint, evaluate and enter into 
a contract with the School Principal. The Board of Trustees may negotiate a contract and extensions with 
the #executive Director on such terms and conditions as the Board deems appropriate. 

The Trustees may terminate or modify the authority of the Executive Director for cause but only 
in accordance with the laws of the Commonwealth and the Personnel policies of the School. Such 
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removal must be by vote of eight Trustees (no matter how many Trustees are seated at the time,) or if 
there are less than 12 trustees then sitting, then by a 2/3rds majority of the Trustees then seated. This vote 
must be taken in accordance with the OML at a Regular Meeting or Special meeting of the Board of 
Trustees, or, if the OML requires that this vote be taken in Executive Session, then the Board of Trustees 
must post notice of this vote within 48 hours of the time the vote was taken. 

 

ARTICLE 7 

Certain Transactions 

 Board members may not have any direct or indirect financial interest in the assets or leases of the 
school and must disclose any financial interest, direct or indirect, in the business transactions of the school.   
 

ARTICLE 8 

Miscellaneous 

 Section 8.1 Execution of Papers 

 Unless the Board of Trustees shall otherwise generally or in any specific instance provide, any 
bill, note, check or other negotiable instrument shall be made, signed, accepted, or endorsed in the name 
and on behalf of the Charter School, and any other contract or written instrument whatsoever shall be 
signed, sealed with the school seal, acknowledged and delivered, in the name and on behalf of the Charter 
School, by either the President or the Treasurer of the Board of Trustees. 

 Section 8.2 Execution of Certifications 

 All records of all Board meetings and Board Committee meetings shall comply with 
Massachusetts Open Meeting Law.  This requires that a record of every meeting be kept, including the 
time, date, and location of the meeting, the members present or absent, and all action taken at the meeting 
including formal votes taken, and that they be adopted in compliance with Mass. Gen. Laws. c.30 
§11a1/2.  

 Section 8.3 Charter School Seal 

 The Trustees may adopt and alter the seal of the Charter School. 

 

ARTICLE 9 

Advisors to the School and Trustees 

 The Trustees may designate certain persons or groups of persons as advisors of the Charter 
School or such other title as the Trustees deem appropriate.  Such persons shall serve in an honorary 
capacity, without compensation and shall not be considered for purposes of establishing a quorum; 
Advisors shall have neither the duties, rights nor responsibilities of the Trustees.  Advisors are not 
required to receive special notice of any Board meetings, but do have right to public notice of all Board 
meetings in accordance with Massachusetts Open Meeting Law.  
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ARTICLE 10 

Amendments 

 These bylaws may at any time be amended or repealed by vote of a majority of the Trustees 
except that no amendment may be made by the Trustees, which alters provisions of these bylaws with 
respect to provisions for transactions with interested members, Trustees, Officers or employees. Notice of 
the substance of any proposed amendment or repeal shall be stated in the notice of any meeting of the 
Board called for the purpose of proposing such amendment or repeal. 

 All amendments to bylaws are contingent upon the approval of the Massachusetts Department of 
Elementary and Secondary Education. 

 No change in the date of the annual meeting may be made within sixty (60) days before the date 
fixed in these bylaws.  Notice of any change of the date fixed in these bylaws for the annual meeting shall be 
given to the Trustees at least twenty (20) days before the new date fixed for such meeting. The Annual 
Meeting must be held within 6 months of the end of the Fiscal Year of the School according to 
Massachusetts Law as the same may be amended. 
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Community Membership 

 It takes a community to teach a student. The lessons learned via a social justice curriculum must 
be complemented by ample opportunities for community engagement. Social justice depends on trust in 
and openness to dialoging with fellow members of the community towards the end of peaceful access to 
democratic participation for all. Education about the community or for the sake of the community must go 
along with education with the community and from within the community.1 As a result, the Paulo Freire 
Social Justice Charter School (from now on “PFSJCS”) is committed to constant collaboration with the 
surrounding Holyoke community in order to create a full educational experience for its students. While 
the lessons learned in the classroom through traditional instructional methods are essential to building a 
theoretical background for a social justice education, it is through practice that the constitutive values of 
dialogue and democratic participation will be instilled both in PFSJCS students and members of the 
Holyoke community.2  

 The partnership between the school and the surrounding community will remain a two-way 
relationship. Not only will students have the ability to affect change in Holyoke, but also the members of 
the Holyoke community will have the ability to take ownership of the trajectory of the school. The 
knowledge of Holyoke locals of the strengths and needs of the community will be harnessed to create an 
effective cooperative connection between the school and the society around it. A full social justice 
education will not be simply imposed upon the Holyoke community from above by the charter school’s 
founders- it will be experienced from within the community and realized by the constituents themselves.3  

The school will contribute its students as agents of change in its collaboration with the 
community. In order to develop a sense of purpose as members of their surrounding community and to 
become active partners in positive initiatives both in Holyoke and beyond, students will work closely with 
faculty members in order to carry out an individually planned service project as a requirement for their 
graduation. This will most likely take on at least one of three different forms as “community service”- 
direct service, indirect service, and advocacy service.  

 Direct service includes activities in which participants are actively involved in a way that 
requires face-to-face interaction with the recipient of project efforts, such as tutoring or 
serving meals at a homeless shelter or visiting elderly residents at a nursing home.  

 Indirect service includes activities in which participants do not have direct contact with 
those who benefit from their service, but instead they provide financial assistance or 
goods to another individual, group, or agency for administration. This may include 
canned food drives or donations to local shelters.  

 Advocacy service entails raising awareness of an existing need or issue by advertising it 
to motivate community or individual action- this could be creating and distributing 
posters or passing out pamphlets among other possibilities.4 

The benefits of the PFSJCS student service projects will transcend the walls of classrooms at the 
same time that they will reveal themselves within traditional academic settings. While a dedicated, 

 
1 Paulo Freire, Pedagogy of the Oppressed (New York: Continuum, 1970). 
2 Kenneth A. Strike, "Can Schools Be Communities? The Tension Between Shared Values and Inclusion," 
Educational Administration Quarterly, 1999: 46-70. 
3 Milbrey W. McLaughlin, Merita A. Irby and Juliet Langman, Urban Sanctuaries: Neighborhood Organizations in 
the Lives and Futures of Inner-City Youth (San Francisco: Jossey-Bass, 1994). 
4 Alliance for Service Learning in Education Reform, "Standards of quality for school-based service learning," 
Equity and Excellence in Education, 1993: 71-73. 
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enthusiastic force of agents for change and leadership will have obvious benefits for the Holyoke 
community at large, the process of carrying out a service project will also have positive effects on 
social/personal development and classroom performance:5 

1. Students who participate in service projects will be less likely to engage in “risk” 
behaviors. 

2. Students who participate in service projects will have a greater ability to relate to 
culturally diverse groups. 

3. Students who participate in service projects will have an increase sense of civic and 
social responsibility and their citizenship skills. 

4. Students who participate in service learning will be more engaged in their social justice-
focused studies and more motivated to learn about social justice topics. 

5. Experience gained in a service-learning environment helps students to become more 
knowledgeable about careers. 

6. Collaboration between faculty members and students in the planning of service projects 
will result in greater mutual respect between teachers and students, leading to a more 
peaceful and accessible school climate overall. As a result, discussions about the best 
ways to teach and learn will take place, allowing PFSJCS to mature as an academic 
institution and not cling to outdate methods and subjects.6 

7. Giving students an opportunity to become powerful change agents in their lives and the 
Holyoke community will increase students’ recognition and appreciation of the extent to 
which the control over their lives comes from within themselves, and enable them to use 
this as source of positive activity, both as members of a community and learners in a 
classroom.  

8. Students will learn about themselves as members of the Holyoke community with rights 
and responsibilities, power and vulnerability, and will learn to act accordingly 
considering the best interests of themselves and their peers.  

9. The process of carrying out a project will contribute to important development in a 
variety of areas (cognitive, physical, social, etc.) over the course of learning new skills, 
acquiring new knowledge, and subsequently attaining the ability to apply what is 
learned.7 

PFSJCS commits to honoring and celebrating the diversity among students, teachers, and their 
communities and will value equally their contributions to the educational process. With respect to the 
collaboration between the school and the surrounding community, the easiest and most efficient way to do 
this is to provide access to the school to the students’ families. There are three basic models that have 
been employed and have experienced success in the past that will be used in conjunction with each other 
to ensure that PFSJCS is living up to its mission to become a center of inspiration and support in the 
Holyoke community: 

 Collaboration among executives: a group of executives from community support agencies 
will design a configuration for jointly delivering services that would meet certain 
objectives: coordination of services, a focus on families, and emphasis on intervention in 
services for students, the repositioning of resources for higher-quality services at lower 
cost, and a capacity for replication. The key is that executives be committed and flexible 
with their distribution of resources so that they can be determined as directly as possible 

 
5 John Dewey, Experience and Education (New York: The MacMillian Company, 1938). 
6 Shelley H. Billig, "Research on K-12 School-Based Service-Learning: The Evidence Builds," The Phil Delta 
Kappan, 2000: 658-664. 
7 Rebecca Lynn Carver, "Theoretical Underpinnings of Service Learning," Theory into Practice, 1997: 143-149. 
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by the needs of families. The strongest feature of this model is its ability to organize 
funding from a wide range of resources.  

 Collaboration among professionals: groups of staff that work in parallel to the 
interagency executive level plans in order to share information, provide in-service 
training, and organize opportunities to coordinate efforts within their professions. The 
key is that professionals receive enough support from the executive levels of their 
respective agencies so that they have access to each other’s experience and skills. The 
strongest feature of this model is its ability to force professional relationships among 
support workers in the community.  

 Collaboration with parents: the school becomes central to life in the community as it 
reaches out to parents in order to: 

o Enlist their help and advice in the education of their children 
o Concentrate and provide a variety of social services 
o Establish a forum so parents can feel that the school is responsive to their needs 

and concerns at the same time that they build relationships with each other, 
school officials, and social service professionals8 

The most important of these elements is the last- PFSJCS will commit to collaborating with 
parents and community members in order to build the necessary social capital to truly become valued as 
an asset to Holyoke.9 Again, social justice cannot be imposed from above. It must be built from a spirit of 
trust and communication with and from within those who strive for it. As an institution founded on such 
principles, PFSJCS will construct an easily accessible way so that trust and communication can thrive. 
PFSJCS will provide a room on campus that will be designated solely for parents and community 
members that will house teacher-parent conferences, provide social services (such as adult literacy classes 
and legal aid), and allow parents to become an essential part to the workings of the school. Too often, 
social service providers push plans into impoverished communities without seeking the input of those 
who actually live within the communities themselves.10 PFSJCS will not make this mistake. Parents and 
community members will be involved in a progressive school ethic that enables efficient and flexible 
responses to community concerns even in the midst of deep urban poverty. 

 Paulo Freire did not believe in blindly supplying charity to those who struggle every day to put 
food on the table, let alone attain an adequate education. According to Freire, “true generosity” on the part 
of those in power lies in empowering underprivileged and forgotten members so that their hands “need to 
be extended less and less in supplication, so that more and more they become human hands which work, 
and working, transform the world.”11 Following this paradigm, the Paulo Freire Social Justice Charter 
School will respect and encourage its students and the Holyoke community alike so that they realize their 
true potential as community leaders and essential resources capable of building a peaceful yet powerful 
future over which they have full control.  

 

 

 
8 Calvin R. Stone, “School/Community Collaboration: Comparing Three Initiatives,” The Phi Delta Kappan, 1995: 
794-796, 798-800. 
9 James S. Coleman, "Social Capital in the Creation of Human Capital," The American Journal of Sociology, 1988: 
S95-S120. 
10 Julie A, White and Gary Wehlage, “Community Collaboration: If it Is Such a Good Idea, Why Is It So Hard to 
Do?,” Educational Evaluation and Policy Analysis, 1995: 23-38. 
11 Paulo Freire, Pedagogy of the Oppressed (New York: Continuum, 1970). 
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Global Intention 

 In the same way that the Paulo Freire Social Justice Charter School has high expectations for both 
its students and the members of the surrounding community, its focus on service initiatives will not 
restrain efforts to initiate positive change to only the surrounding area of the school. Simple dotted lines 
drawn on a map to indicate city, county, school district, state or country boundaries will not be sturdy 
enough to thwart the drive of the Paulo Freire Social Justice Charter School (from now on “PFSJCS”) to 
infect the world with its message of faith in the traditionally least empowered members of the global 
community to take control of their own lives. As PFSJCS students will dedicate themselves to the 
improvement of the social, cultural, political, and economic health of Holyoke, they will connect 
integrally not only to their local community but also develop a global perspective in relation to social 
justice.12 The diversity of the members of the Holyoke community provides an excellent educative 
opportunity for PFSJCS students to simultaneously receive a richer education from the surroundings 
while allowing them to place themselves within a global context.13 

 While students can be taught through completing community service projects in the Holyoke 
area, they can also be taught by going beyond the Holyoke community and studying or working in foreign 
countries. With this in mind, PFSJCS will have the opportunity to go abroad in order to experience their 
social justice curriculum from a global perspective.  The educational benefits of international experience 
could be neatly divided into two categories: 

1. Gaining a global perspective 
a. Substantive knowledge of other cultures and awareness of world issues, 

global dynamics, and human choices 
b. Perceptual understanding aided by open-mindedness, anticipation of 

complexity, resistance to stereotyping, inclination to empathize, and aversion 
to chauvinism 

c. Better comprehension of United States cultural values and biases 
d. Motivation to explore other cultures and to consider a wider away of 

potential careers 
2. Personal and social growth 

a. Growth in acceptance of self and others 
b. General maturity including acceptance of responsibility, independence, and 

self-confidence. 
c. Motivation to seek out a wider diversity of friends 
d. Ability to serve as cultural mediators, building bridges over which others 

walk14 15 
Too often the idea of an international education experience is referenced only with respect to an 

undergraduate institution’s study abroad program, yet the beneficial impacts of exposure to a way of life 
vastly different than one’s own should not be reserved for only those old or lucky enough to go to college 

                                                            
12 ith, "Placed‐Based Educa elta Kappan, 2002:  Gregory A. Sm tion: Learning to Be Where We Are," The Phi D
58

n Company, 1938). 
4‐594. 

13 John Dewey, Experience and Education (New York: The MacMillia
14 ains,  Mary M. Dwyer and Courtney K. Peters, The Benefits of Study Abroad: New Study Confirms Significant G
Survey (The Institute for the International Education of Students). 
15 Angene H. Wilson, "Conversation Partners: Helping Students Gain a Global Perspective through Cross‐
Cultural Experiences," Theory into Practice, 1993: 21‐26. 
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or know a foreign language. PFSJCS heeds this warning and furthermore realizes that much like a theory 
of social justice taught in a classroom needs to be complemented by commitment to the practice of social 
justice beyond it, an understanding of the needs of the Holyoke community attained by PFSJCS students 
must be complemented with an understanding of the place of Holyoke within the grander global 
community as a whole. 16  

Going abroad for educational purposes does not have to be limited to language immersion and 
home stays- the instructional success of a simple connection between the lived experience of a student 
and what they learn in a classroom can happen in any language in any country for any group of dedicated 
students.17 School-sponsored trips outside of the Holyoke community will raise the expectations that 
students may have initially had for themselves and instill in them the aforementioned tools that will 
facilitate personal, social, and academic development and achievement.18 PFSJCS students will not allow 
a historically overbearing sense of locality to thwart their ability to become global leaders pursuing 
universal social justice. 

An emphasis on global initiatives will not preclude PFSJCS students from viewing the school 
itself as an important community in which the rights, privileges, duties of citizenship are experienced. At 
the same time that they lead and learn from the most macro of communities in a global sense, they will 
constantly lead and learn from the society within the walls of their school. While the debate over what 
separates good schools from bad schools often focuses on material differences in resources, programs, 
and facilities, another essential aspect of a school capable of ensuring success well into the future is the 
quality of social relations among students and between students and teachers. As PFSJCS students, 
teachers, and administrators of the school rally themselves around the constitutive values of social justice, 
the cooperation and commitment needed for an exemplary education will applied by all members of the 
school community not only for themselves but also for each other. A spirit of peace and trust is not gifted 
from above and received by the constituents of a society from below- it must be crafted in the forge of 
experience and equal participation by every member of that society. At the most basic level, social justice 
entails an ethic of caring realized within the desires of and relationships between all members of the 
school community that will transform PFSJCS into more than a charter school. It will be a communal 
organization providing an example of belonging and unity to the city of Holyoke and beyond.19 

Experiential education knows no physical barriers- the same lessons learned through the 
participation in individualized service projects will also be provided through the available extracurricular 
student leadership positions in the PFSJCS community. Students will not idly sit by and gloat over their 
association with social justice without working to capacity in order to preserve it. PFSJCS students will 
enjoy the advantages of democracy off campus only after they actually understand and practice it while 
on campus. Students will have an opportunity to do this in [at least] two different capacities- as members 

                                                            
16 Paulo Freire, Pedagogy of the Oppressed (New York: Continuum, 1970). 
17 Rivers, "Is Being There Enough? The Effects of Homestay Placements on Language Gain During 

," Foreign Language Annals, 1998: 492‐501. 
 William P. 

Study Abroad
18 Joe Miller, Cross X: The Amazing True Story of How the Most Unlikely Team from the Most Unlikely of Places 
O  at School to Challenge the Debate Community on Race, Power, and vercame Staggering Obstacles at Home and
Education (New York: Picador, 2007). 
19 Anthony S. Bryk and Mary Erina Driscoll, The High School as Community: Contextual Influences and 
Consequences for Students and Teachers, Research/Technical Reports (Chicago: National Center on Effective 
Secondary Schools, 1988). 
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of the student council and as peer counselors.20 A student council provides both academic and personal 
instruction by providing young people with the power and the rights to speak, and, especially, the power 
and right and privilege of being heard by those in authority. At the same time that PFSJCS learn about the 
functions of democracy firsthand, they will gain important skills that prepare them for leadership in their 
present exploits with an eye on their future careers. The student council will be a body of school citizens 
who meet regularly to: 

 Promote citizenship 
o By supporting and further developing democracy as a way of life 
o By providing a forum for student opinions 
o By honestly reflecting and interpreting the student viewpoint 

 Promote scholarship 
o By encouraging the highest standards of scholarship 
o By providing experience in genuine problem-solving procedures 
o By promoting the total educational growth of all students in the school. 

 Promote human relations 
o By helping create harmonious relationships among faculty, administration, student body, 

and community 
o By helping young people further realize the dignity of each individual 
o By providing organized services to the school in the interests of the general welfare 

 Promote cultural values 
o By sparking school loyalty, patriotism, and individual student development 
o By providing real experiences in group development and human understandings 
o By helping students earn and protect individual rights and responsibilities21 

Student leadership will not take place solely within the relatively rigid confines of a government-
like mechanism- there will be peer support services through which PFSJCS students will be able to work 
towards a socially just society while learning important skills. The careful cultivation of a community in 
PFSJCS will not depend only on the willpower of teachers and administrators- the voices and talents of 
the students themselves will be harnessed in order to address whatever obstacles face the study body.22 
An ethic of caring will be best represented in the integrity of students who decide to make themselv
available as tutors, mentors, counselors, and mediators.

es 
23 In order to allow greater access to support 

services for students in distress who are usually unaware of the help to which they are entitled, a group of 
students will be trained in how to facilitate access to this support and even provide it themselves. This 
will have positive benefits on both peer supporters and peer support receivers. Those who receive help 
from peer supporters can talk to somebody who actually listens to their concerns, who can build strength 
to overcome their problem, and prove that someone actually cares.24 The PFSJCS students who decide to 
take on the challenge as a peer supporter will acquire the skills, maturity, self-respect and self-confidence 
needed to become leaders in the school and global communities.  

 

                                                            
20 H. Keith Cady, "Hands off the Student Council," The Clearing House, 1941: 15‐18. 
21 Clearin Mary Oellerich Miklos and Miklos Lazlo D., "Student Council: Useful or Useless?," The  g House, 1970: 
236‐239. 
22 Ursula Wagener and Michael T. Nettles, "It Takes a Community to Educate Students," Change, 1998: 18‐25. 
23 Gillian Turner, "Peer support and young people's health," Journal of Adolescence, 1999: 567‐572. 
24 Paul Naylor and Helen Cowie, "The effectiveness of peer support systems in challenging school bullying: the 
perspectives of teachers and pupils," Journal of Adolescence, 1999: 467‐479. 



  91

Global Intention Bibliography 

Bryk, Anthony S., and Mary Erina Driscoll. The High School as Community: Contextual Influences and 
onsequences for Students and Teachers. Research/Technical Reports, Chicago: National Center on C
Effective Secondary Schools, 1988. 

. “Hands off the Student C
 
Cady, H. Keith ouncil.” The Clearing House, 1941: 15‐18. 

ew York: The MacMillian Company, 1938. 
 
Dewey, John. Experience and Education. N
 
wyer, Mary M., and Courtney K. Peters. The Benefits of Study Abroad: New Study Confirms 

 Survey, The Institute fo of Students. 
D
Significant Gains. r the International Education 
 
Freire, Paulo. Pedagogy of the Oppressed. New York: Continuum, 1970. 
 
iklos, Mary Oellerich, and Miklos Lazlo D. “Student Council: Useful or Useless?” The Clearing 

: 236‐239. 
M
House, 1970
 
Miller, Joe. Cross X: The Amazing True Story of How the Most Unlikely Team from the Most Unlikely of 
laces Overcame Staggering Obstacles at Home and at School to Challenge the Debate Community on P
Race, Power, and Education. New York: Picador, 2007. 
 
aylor, Paul, and Helen Cowie. “The effectiveness of peer support systems in challenging school N

bullying: the perspectives of teachers and pupils.” Journal of Adolescence, 1999: 467‐479. 
 

nts on Language GainRivers, William P. “Is Being There Enough? The Effects of Homestay Placeme  
During Study Abroad.” Foreign Language Annals, 1998: 492‐501. 
mith, Gregory A. “Placed‐Based Education: Learning to Be Where We Are.” The Phi Delta Kappan, S
2002: 584‐594. 

: 567‐5 2. 
 
Turner, Gillian. “Peer support and young people's health.” Journal of Adolescence, 1999 7
 
agener, Ursula, and Michael T. Nettles. “It Takes a Community to Educate Students.” Change, W

1998: 18‐25. 
 
Wilson, Angene H. “Conversation Partners: Helping Students Gain a Global Perspective through 
Cross‐Cultural Experiences.” Theory into Practice, 1993: 21‐26. 
 



  92

Paulo Freire Social Justice Charter School 

Teacher Observation and Evaluation Process 

Overview: The observation and evaluation process is a supportive and collaborative effort to help 
educators reach their highest teaching potential. It is a yearlong process that provides classroom 
observations, discussions, feedback sheets, lesson plan review, examination of student work, and a formal 
observation. Its purpose is to facilitate open communication in an atmosphere of mutual trust and respect.  
 

Teachers are given feedback at every step in the process, so that there is clarity and continuity.  

1‐Informal Observations:  

At least 3‐5 informal observations before March 31st. Informal observations are 

unplanned and are followed by individual meetings. The first two informal observations 

will be for discussion purposes only, and beginning with the third observation, a 

feedback sheet will be filled out and used for discussion. (See attached) The purpose of 

the informal observation is to identify ways to strengthen teaching, examine classroom 

culture, offer useful feedback and suggestions, and provide a focus for discussion. A plan 

for professional development will be determined, based on discussions and identified 

areas of need. 

2‐Lesson Plan Review: 

At least 2 to 3 times before March 31st, lesson plans will be reviewed. This will help 

identify the forethought and planning that goes into the execution of a lesson. It will 

identify the steps used from goal setting to assessment and will help examine an 

individual’s process of teaching.  

  3‐ Assignments, Student Work, and Records Review: 

At least 2 to 3 times before March 31st, assignments, student work, and records will be 

reviewed to examine: organization, clarity, relevance, challenge, grading, student 

understanding, skill development, and quality of finished products. 

  4‐Formal Observation 

At least once between March 31st and May 30th, a formal observation will be scheduled 

and a lesson plan submitted one week prior to the observation. A meeting will take 

place, before the observation to: review the process; discuss the lesson plan; and give 

an opportunity for the teacher to address any issues or concerns. The formal 

observation will include the lesson plan, classroom observation and review of student 

work. 
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A draft review will be written following the Formal Observation. The Teacher will have a 

chance to meet and discuss any questions or concerns. A final draft will be sent to the 

Teacher for review and signature. 

  5‐Teacher Annual Evaluation: 

The Annual Evaluation will take into account: Informal and Formal Observations, 

progress during the year, lesson plan reviews, assignments, student work, records, and 

assigned administrative tasks. A meeting will take place to review and discuss the 

evaluation and answer any questions or concerns. The evaluation will be signed by the 

Teacher and Principal, and a copy will be placed in the Teacher’s personnel file. 

Teacher Goals and Objectives 

Goal 1: The teacher designs instruction that develops students’ abilities to meet Massachusetts 

Frameworks, PFSJCS standards, and District improvement plan goals. The instruction will: 

1. Identify specific frameworks to be mastered.  
2. Identify essential questions 
3. Address individual learning styles, strengths, and needs 
4. Indicate curriculum goals and objectives.  
5. Include a variety of methods, materials, and resources.  
6. Include learning experiences that are developmentally appropriate for learners.  
7. Provide clear directions and, when appropriate, specific rubrics 
8. Provide opportunities for mastering POLs 
9. Incorporate appropriate assessment of student progress.  
10. When possible, include interdisciplinary learning experiences that integrate knowledge, skills, 

and methods of inquiry from various subject areas.  
 
Goal 2: The teacher creates and maintains a positive classroom environment that supports academic 

achievement, individual self‐esteem, and community development. The teacher will: 

1. Establish and maintain a safe environment for learning.  
2. Establish and maintain standards of mutual respect and dignity.  
3. Demonstrate effective classroom management.  
4. Encourage students to demonstrate self‐discipline and responsibility to self and others.  
5. Respect the individual differences among learners.  
6. Facilitate students working productively and cooperatively with each other.  
7. Provide a motivating learning environment.  
8. Promote appropriate classroom participation.  
9. Listen thoughtfully and responsively to student concerns. 
10. Provide encouraging and supportive feedback. 
11. Promote ways to build student self‐esteem 
12. Create a healthy, stimulating, and fun learning environment. 
13. Create activity based, real world learning experiences.  

 

Goal 3: The teacher develops and implements instruction to support Massachusetts Frameworks, 

Charter Standards, and District goals. The teacher will: 
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1. Appropriately implement a lesson plan.  
2. Communicate specific standards and high expectations for learning.  
3. Link learning with students’ prior knowledge, experiences, and backgrounds.  
4.  Model the skills, concepts, attributes, or thinking processes to be learned.  
5. Communicate with learners clearly and accurately.  
6. Use strategies that are appropriate to students’ developmental levels.  
7. Incorporate strategies that address the diverse needs of learners. 
8. Incorporate strategies, which address the needs of students with, identified disabilities.  
9. Encourage critical and creative thinking and problem solving.  
10. Connect lesson content to real life situations when appropriate.  
11. Use technology and variety of instructional resources. 
12. Use assistive devices that support student learning, as needed.  
13. Use a variety of effective teaching strategies to engage students actively in learning.  
14. Provides opportunities for students to use and practice what is learned.  
15. Provide opportunities for students to take on leadership roles. 
16. Adjust instruction based on observation and/or feedback from students. 
 

Goal 4:  The teacher assesses learning and communicates results to students, parents and other 

professionals.  The teacher will: 

1. Demonstrate skills in choosing assessment methods and tools aligned with instructional goals. 
2. Demonstrate skills in developing assessments aligned with instructional goals  
3. Demonstrate skill in designing and promoting student self‐assessment.  
4. Maintain records of student work and performance and uses them to guide instructional 

decisions.  
5. Develop and uses a variety of assessment tools to determine student progress. 
6. Utilize individual student success plan to facilitate improvement of skills  
7. Offer students and parents appropriate feedback on progress toward learning expectations. 
8. Participate in meetings to support student success. 
9. Maintain privacy of student records and performance.  
10. Demonstrate skill in administering, scoring and interpreting the results of both externally 

produced and teacher‐produced assessment methods. 
 

Goal 5: The teacher collaborates with colleagues, parents, the community and other agencies to design, 

implement, and support learning programs that develop students’ abilities. The Teacher will: 

1. Work with parents to enhance student learning at home and school.  
2. Work effectively with instructional assistants, as applicable.  
3. Collaborate with other professionals, agencies, and community resources or service to improve 

the overall learning environment for students.  
4.  Demonstrate productive leadership or team membership skills that facilitate the development 

of mutually beneficial goals.  
5. Collaborate with colleagues to achieve school and district goals.  

 

Goal 6: The teacher collaborates on the reviews and evaluations, identifies personal goals and 

objectives, and works cooperatively with other teachers and staff to improve quality of school 
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instruction and student learning, and helps to maintain a positive community environment. The teacher 

will: 

1. Take part in observation and evaluation meetings and be open to feedback. 
2. Ask questions and voice concerns whenever necessary. 
3. Be reflective on personal styles and preferences  
4. Understand how styles and preferences may impact student learning. 
5. Work with other teachers and staff to support school-wide quality education and learning. 
6. Attend required workshops and educational programs. 
7. Identify personal development goals and objectives 
8. Design a Professional Development Plan for improving personal skills and abilities. 
9. Engage in relevant activities consistent with the Professional Development Plan. 
10. Be a supportive member in maintaining a positive community environment. 

Goal 7: The teacher, in a professional manner, fulfills all job requirements. The teacher will: 

1- Be on time to/with classes, assignments, meetings, and record keeping responsibilities. 
2- Notify appropriate individuals, ahead of time, if unable to meet responsibilities. 
3- Keep accurate and professional records  
4- Follow school guidelines on dress. 
5- Uphold school rules and standards 
6- Follow field trip protocols. 
7- Notify appropriate individuals when taking student(s) off grounds 
8- Follow written emergency protocols 
9- Notify appropriate individuals of any concerns 
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Commonwealth Charter School Certification Statement 
 
Proposed Charter School Name: Paulo Freire Social Justice Charter School 

Proposed School Location (City/Town):  Holyoke 

I hereby certify that the information submitted in this prospectus/application is true to the best of my 

knowledge and belief and that this prospectus/application has been or is being sent to the 

superintendent of each of the districts from which we expect to draw students and from any contiguous 

districts. Further, I understand that, if awarded a charter, the proposed school shall be open to all 

students on a space available basis, and shall not discriminate on the basis of race, color, national origin, 

creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic performance, 

special need, proficiency in the English language or a foreign language, or academic achievement. I further 

understand that the information submitted in this prospectus/application serves as an initial application 

for start‐up assistance funding under the federal Charter Schools Program grant. This is a true statement, 

made under the penalties of perjury. 

 

Signature of 

Authorized Person___________________________________________ Date__________ 

(Please label the copy that has original signatures.) 

 

Print/Type Name:  Bob Brick 

Address:   67 Woodlawn Avenue, Northampton, MA. 01060 

Daytime Phone:  413‐575‐0084 Fax (413) 552‐1594 
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Statement of Assurances 
 

This form must be signed by a duly authorized representative of the applicant group and 
submitted with the final application. An application will be considered incomplete and will not 

be accepted if it does not include the Statement of Assurances. 
 

As the authorized representative of the applicant group, I hereby certify under the penalties of perjury 

that the information submitted in this application for a charter for Paulo Freire Social Justice Charter 

School to be located at Holyoke, MA.  is true to the best of my knowledge and belief; and further, I 

certify that, if awarded a charter, the school: 

 

1. Will not charge tuition, fees, or other mandatory payments for attendance at the charter school, 
for participation in required or elective courses, or for mandated services or programs (Mass. 
Gen. Laws c. 71, § 89(m), and 603 CMR 1.03(3)).  

 

2. Will not charge any public school for the use or replication of any part of their curriculum 
subject to the prescriptions of any contract between the charter school and any third party 
provider (Mass. Gen. Laws c. 71, § 89(l)).   

 

3. Will permit parents to enroll their children only voluntarily and not because they must send 
their children to this school (The Elementary and Secondary Education Act of 1965, as amended, 
Title V, Part B, Subpart 1 — Public Charter Schools Section 5210(C)). 

 

4. Will enroll any eligible student who submits a timely and complete application, unless the school 
receives a greater number of applications than there are spaces for students. If the number of 
application exceeds the spaces available, the school will hold a lottery in accordance with 
Massachusetts charter laws and regulations (Mass. Gen. Laws c. 71 § 89(n), and 603 CMR 1.06). 

 

5. Will be open to all students, on a space available basis, and shall not discriminate on the basis of 
race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, 
age, ancestry, athletic performance, special need, proficiency in the English language or a 
foreign language, or academic achievement (Mass. Gen. Laws c. 71, § 89(m)).  

 

6. Will be secular in its curriculum, programs, admissions, policies, governance, employment 
practices, and operation in accordance with the federal and state constitutions and any other 
relevant provisions of federal and state law. 
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7. Will comply with the federal Age Discrimination Act of 1975 and Title IX of the Education 
Amendments of 1972. 

 

8. Will adhere to all applicable provisions of federal and state law relating to students with 
disabilities including, but not limited to, the Individuals with Disabilities Education Act, section 
504 of the Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990 
and chapter 71B of the Massachusetts General Laws.  

 

9. Will adhere to all applicable provisions of federal and state law relating to students who are 
English language learners including, but not limited to, Title VI of the Civil Rights Act of 1964, the 
Equal Educational Opportunities Act of 1974, and chapter 71A of the Massachusetts General 
Laws.   

 

10. Will comply with all other applicable federal and state law including, but not limited to, the 
requirement to offer a school nutrition program (Mass. Gen. Laws c. 69, § 1 (c)). 

 

11. Will meet the performance standards and assessment requirements set by the Board of 
Elementary and Secondary Education for all students in public schools including, but not limited 
to, administering the Massachusetts Comprehensive Assessment System (MCAS) (Mass. Gen. 
Laws c. 71, § 89(v), and 603 CMR 1.05(1)(i)).  

 

12. Will submit an annual report to the Department of Elementary and Secondary Education on or 
before the required deadline (Mass. Gen. Laws c. 71 § 89(jj)).  

 

13. Will submit an accountability plan no later than the end of the first year of the school’s charter, 
establishing specific five‐year performance objectives as specified in the state regulations (603 
CMR 1.05 (1)(j)) and guidelines. 

 

14. Will submit an annual independent audit to the Department of Elementary and Secondary 
Education and the Office of the State Auditor no later than January 1st of every year, as required 
by the charter school statute (Mass. Gen. Laws c. 71, § 89(jj), or at such other time as designated 
in 603 CMR 1.09 (3)). 

 

15. Will submit required enrollment data each March to the Department of Elementary and 
Secondary Education by the required deadline (Mass. Gen. Laws c. 71, § 89(o), and 603 CMR 
1.09(4)).  

 

16. Will meet enrollment projections through demonstration of support for the proposed charter 
school in the communities from which students would be likely to enroll (603 CMR 1.05 (c)).   
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17. Will operate in compliance with generally accepted government accounting principles (Mass. 
Gen. Laws c. 71, § 89(jj)). 

 

18. Will maintain financial records to meet the requirements of Mass. Gen. Laws c. 71, § 89 and 603 
CMR 1.00. 

 

19. Will participate in the Massachusetts State Teachers’ Retirement System (Mass. Gen. Laws c. 71, 
§ 89(y)). 

 

20. Will employ individuals who either hold an appropriate license to teach in a public school in 
Massachusetts or who will take and pass the Massachusetts Tests for Educator Licensure (MTEL) 
within their first year of employment and meet all applicable staff requirements of the federal 
No Child Left Behind Act (Mass. Gen. Laws c. 71 § 89(ii), and 603 CMR 1.07).   

 

21. Will provide the Department of Elementary and Secondary Education with written assurance 
that a criminal background check has been performed, prior to their employment, on all 
employees of the school who will have unsupervised contact with children (Mass. Gen. Laws c. 
71, § 38R, and 603 CMR 1.05(3)(d)). 

 

22. Will obtain and keep current all necessary permits, licenses, and certifications related to fire, 
health, and safety within the building(s) and on school property (603 CMR 1.05(1)(p), 1.05(3)(g), 
1.05(3)(h), and 1.09(6)). 

 

23. Will maintain uninterrupted necessary and appropriate insurance coverage (603 CMR 1.05(3)(j)). 
 

24. Will submit to the Department of Elementary and Secondary Education the names, home 
addresses, and employment and educational histories of proposed new members of the school’s 
board of trustees for approval prior to their service (603 CMR 1.05(3)(a)). 

 

25. Will ensure that all members of the school’s board of trustees file with the Department of 
Elementary and Secondary Education, the State Ethics Commission, and the city or town clerk 
where the charter school is located completed financial disclosure forms for the preceding 
calendar year according to the schedule required by the charter school office (Mass. Gen. Laws 
c. 71, § 89(u)). The disclosure is in addition to the requirements of said chapter 268A and a 
member of a board of trustees must also comply with the disclosure and other requirements of 
said chapter 268A. 

 

26. Will recognize, if applicable, an employee organization designated by the authorization cards of 
50 percent of its employees in the appropriate bargaining unit as the exclusive representative of 
all the employees in such unit for the purpose of collective bargaining (Mass. Gen. Laws c. 71, § 
89(y)). 
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27. Will provide the Department of Elementary and Secondary Education with a federal taxpayer 
identification number issued solely to the charter school and all required information regarding 
a bank account held solely in the name of the charter school (603 CMR 1.05(4)). 

 

28. Will, in the event the board of trustees intends to procure substantially all educational services 
for the charter school through a contract with another person or entity, submit such contract for 
approval by the Board of Elementary and Secondary Education to provide for any necessary 
revisions and approval prior to the beginning of the contract period (Mass. Gen. Laws c. 71, § 
89(k)(5)). 

 

29. Will notify the Department of Elementary and Secondary Education immediately in writing of 
any change in circumstances that may have a significant impact on the school’s ability to fulfill 
its goals or missions as stated in its charter (603 CMR 1.09(7)). 

 

30. Will submit in writing to the Commissioner of Elementary and Secondary Education a request to 
amend its charter if the school plans to make a change to its operations as defined in 603 CMR 
1.11. 

 

 

 ___________________________________    ___________________ 

Signature                                                        Date 

 

____________Founding Member_______________________ 

Affiliation 
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Statement of Assurances For the Federal Charter School Program 
Grant 
 

These additional assurances are required to ensure compliance with requirements for the federal 

Charter Schools Program grant: 

 

1. Will annually provide the U.S. Secretary of Education and the Department of Elementary and 
Secondary Education such information as may be required to determine if the charter school is 
making satisfactory progress toward achieving objectives described in this application (The 
Elementary and Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 — 
Public Charter Schools Section 5203(b) (3)). 

 

2. Will cooperate with the U.S. Secretary of Education and the Department of Elementary and 
Secondary Education in evaluating the program described in the application (The Elementary 
and Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter 
Schools Section 5203(b) (3)). 

 

3. Will provide other information and assurances as the U.S. Secretary of Education and the 
Department of Elementary and Secondary Education may require (The Elementary and 
Secondary Education Act of 1965, as amended, Title V, Part B, Subpart 1 — Public Charter 
Schools Section 5203(b) (3)). 

 

 

 

 

___________________________________    ___________________ 

Signature                                                        Date 

 

___________Founding Member________________________ 

Affiliation 
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ATTACHMENTS:  

 

Statements of Commitment: 

INGRID ASKEW: FOUNDING BOARD MEMBER 

My work as a theatre artist and cultural activist has spanned thirty years.  I believe in the vision of the 
Paulo Freire Social Justice Charter Public School. 

Its goals, objectives and curriculum design adhere to the ideals and ideologies that I believed in.  I am 
fully committed to the founding of this institution and will work with the committee through its opening.  

 

BOB BRICK: PROPOSED EXECUTIVE DIRECTOR 

For the past fifteen years I have served as the Administrative leader of the Pioneer Valley Performing 
Arts Charter Public School.  As a founder and co-author of the original charter proposal for PVPA we 
talked and wrote extensively about how our “new school” would aide students from Holyoke in their 
academic and arts preparation.  We believed that our school (at the time just grades 9-12) would serve as 
an excellent next step for Holyoke students attending the arts middle school in Holyoke. (Sadly, that 
middle school program closed a number of years ago). We even wrote about an imaginary Holyoke 
student in our original proposal and how our school might turn their life around!  Yet, at its original 
location in Hadley, PVPA attracted few students from Holyoke, and our dream to have a major impact on 
the community was delayed.  When we first seriously considered moving PVPA to a new location, 
Holyoke was my first choice, and I did a great deal of preliminary work on locations for the school and 
possible funding support from the federal government.  The Board of Trustees chose at that time to not 
relocate to Holyoke, and eventually I located a site in South Hadley where PVPA still resides.  My 
commitment to locating a school in Holyoke and seeing that school have a major positive impact on the 
lives of Holyoke children never waned. Although PVPA now serves many more students from Holyoke, 
the community clearly needs another alternative located in Holyoke to provide better accessibility.  
Holyoke has the lowest MCAS success rate in the state and one of the lowest high school graduation 
rates.  Holyoke students deserve an alternative! I intend to dedicate the rest of my professional life in 
education to make sure they get one.  I know what it takes to start-up a new school, and I know what it 
takes to run a successful academic program.  I am committed to humbly offering these skills to the 
students of Holyoke and its surrounding communities. 

 

LJUBA MARSH: FOUNDING BOARD MEMBER, PROPOSED BOARD PRESIDENT 

 

As an educator, with over 30 years of experience in educational reform, I am interested in making a 
positive impact on the lives and opportunities of children in Holyoke and other inner cities. I know how 
powerful education can be in building self-esteem, introducing an awareness of the world, instilling 
important values, creating community, and developing future leaders who will make important personal 
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contributions to our world. 

 As a successful charter school founder and leader, I have experienced the transformative power that a 
supportive school community offers children. An educational program that welcomes differences and 
embraces important values provides a deep level of nurturance that cannot only sustain an individual, but 
help one to become an intelligent, capable, and ethical adult. 

  Holyoke is a city ready for transformation. Holyoke’s leaders and citizens are eager to improve public 
education options for their children and create a learning environment that offers opportunity and 
excellence. I would like to contribute to that vision and build a school founded on the philosophy and 
teachings of Paulo Freire. 

The Paulo Freire Social Justice Charter Public School will bring a diverse community together to share in 
the importance of quality of life for all people. It will serve as a model of accomplishment in providing an 
inspiring educational program for every child in Holyoke, and set an affirmative example for any inner 
city school system. 

 

JANET SHEPPARD: FOUNDING BOARD MEMBER 

I have lived and worked in Western Massachusetts for 33 years. I have worked with many organizations, 
municipal groups and schools over these years as an attorney, a parent and an involved community 
member. In addition to raising 3 children, I have worked with young men and women as a volunteer in 
school settings for the last 25 years. During the first 5 years of my career, I spent the majority of my time 
representing women in Springfield & Western Ma. who were the victims of domestic violence, 

 

RHONDA SOTO: FOUNDING BOARD MEMBER 

I know how important and challenging the work is to build awareness around issues of social justice, 
specifically what it can mean to a low income person of color. Having come from a diverse environment 
in which issues of poverty, class, and race are prevalent, I have first hand experience with these issues.  
These real-life experiences have led to my commitment in supporting students, teachers, and community 
members become involved in personal, academic, and community development work. Being multi-racial, 
and raised in Harlem, New York, has helped me to understand the ways in which our educational system, 
neighborhood, family, community support and sensitivity to cultural differences are all key components 
in how things turn out for us in our future. 

I have been a part of the Holyoke community since 1993.  In my years working and living in Holyoke, I 
have successfully built and managed highly effective relationships with students, community members, 
local community based organizations, and educational institutions.  As a single mother on welfare I 
worked my way through Holyoke Community College and then Mount Holyoke College, where I earned 
a bachelor’s degree. Upon completing my bachelors, I worked with teens in Holyoke at a transitional 
shelter, then with parenting teenage GED students preparing for college. These experiences have given 
me the inspiration, sensitivity and the passion towards the underrepresented, and are pivotal in my 
commitment towards being a part of creating a more compassionate and brighter future for today’s 
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children.  

KEITH H. PURCELL: FOUNDING BOARD MEMBER 
  
I am a partner in a local CPA firm and have been in public accounting over 20 years. I have provided 
accounting, tax and advisory services to non-profit charter schools, low-income housing projects and 
other non-profit organizations in the greater Springfield/Holyoke area. Commitment to the local 
community is an important aspect of being a CPA. I have served on Boards of nonprofit organizations 
including those that provide educational services to children and youth in difficult situations. I know how 
important these organizations are to the local community and the populations they serve. In addition to 
Board service, I have been involved in fundraising campaigns, charity events for Big Brother, Big Sisters 
and Junior Achievement and speaking engagements discussing the importance of a good education.   
 ELAINE  REALL: FOUNDING BOARD MEMBER 

I grew up and went to college in Western Massachusetts. Prior to attending and graduating from Syracuse 
University’s College of Law, I volunteered for 2 years as an Intern and Family Law Paralegal at Western 
Massachusetts Legal Services.  Working in the heart of Winchester Square in Springfield confirmed, and 
clarified, my commitment to Social Justice.  Coming from a working class family with little in the way of 
material resources, I benefited from the excellent public education system in my community.  Working a 
wide variety of jobs to pay my own way through, first, college and then law school, I learned how quickly 
one’s dreams could be placed at risk by circumstances outside of one’s control. My parents failing health 
brought me back to Western Massachusetts where I have practiced law for 31 years; primarily in the area 
of Labor and Employment law. 

I have taught in an adjunct capacity throughout my legal career.  The great satisfaction I have derived 
from teaching at the college and law school level has only been surpassed by the great pride I feel in 
having been one of the founding board members of the Pioneer Valley Performing Arts Charter School.  
The success of PVPA in serving the needs of students who were often left out of the traditional 
curriculum confirmed my core belief in the ability of education to transform the lives of students and 
society for the better. My experience as a board member, and later employment counsel, to a thriving 
charter school community has demonstrated – once again – that public education can make a real and 
vital difference in the lives of students.   

During my years as legal counsel to numerous social service agencies, I have observed the end results of 
ignorance and stereotypical thinking.   Far too often I have observed a “jobs training” mentality applied to 
the dispossessed or materially disadvantaged. Too often such students are “informally” tracked to a 
vocational or job training program before they are provided with the opportunity to experience education 
for the whole mind and spirit.  I believe that given the right personnel and educational philosophy all 
students can, and should, be provided with the skills necessary to succeed as a fully participating citizen 
in this country.  Critical thinking and literacy are keys to a successful democracy.  Finally, as a former 
member of the board of directors of Girls, Inc. in Holyoke, Massachusetts I am well aware of the multiple 
challenges and strong distractions facing the average student in the Holyoke school system. As a member 
of the founding board of trustees of the Paulo Freire Social Justice Charter Public School I will work hard 
to ensure that the School’s mission encompasses both diversity in attendance and dedication to excellence 
in the classroom.   
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Biographical Profile 

 Ingrid C. Askew 

99 Park Rd. 

Springfield, MA 01104 

413-328-0961 ingridaskew@gmail.com 

Ingrid Askew is an African American actress, stage director, educator, and cultural activist; Ms. Askew 
has lived in Cape Town for nine years and knows South African culture and society well.  She has run 
drama, story telling, and writing programs for township youth and brought American artists to work with 
youth in the townships; she has also worked with youth in schools and community groups in the US.  A 
founding member of New World Theater ensemble at the University of Massachusetts and a founding 
board member the Pioneer Valley Performing Arts High School, (the only charter school devoted to 
performing arts in Western New England,) Ms. Askew’s performance work has always been inspired by 
the goal of bringing people of diverse backgrounds together to build community and work for social 
change.  In 1998, after six years of planning and fund-raising, she co-founded and led the historic 
yearlong walk known as the "Interfaith Pilgrimage of the Middle Passage," following the Transatlantic 
slave route in reverse from the United States, the Caribbean and Brazil to West Africa; fifty walkers from 
the United States and other countries accompanied her on that historic journey.  The Pilgrimage is 
featured in the PBS series “This Far by Faith: African Americans and their Spiritual Journeys” At the end 
of the pilgrimage, Ms. Askew settled in Cape Town where she continues to work with community artists 
and township youth.  In 2002 Ms. Askew served as acting coach and coordinator for a theatre project 
exchange (Middle Passage: The Homecoming) between acting students from the SYASANGA Theatre 
Company in Langa Township, Cape Town and the University of Louisville. South African playwright 
Fatima Dike wrote the play, and the culmination of the project was a production featured at the 2002 
Grahamstown Arts Festival and at the University of Louisville in 2003. Ms. Askew has also produced 
Langston Hughes' Black Nativity for two consecutive years in the Western MA communities of Amherst, 
Northampton and Springfield and, more recently, in South Africa with students from TSiBA Education 
and LEAP high school in Cape Town.  

 Ms Askew recently served as Project Coordinator for the South Africa Youth Arts Exchange Program, 
sponsored by the Institute for Training and Development. She was the on-site liaison with the South 
Africa partner organization, Artscape Theatre Centre in Cape Town. She was in charge of recruiting, 
reviewing applications, and interviewing South African candidates for Phase I of the exchange; 
conducting orientation programs for selected participants, assisting participants in obtaining passports, 
visas, and travel information, arranging transportation to and from Cape Town airport, and accompanying 
the exchange group to the United States.  She also coordinated project sites, housing accommodations and 
transportation for the American delegation for phase II of the exchange. Ms Askew is continuing her 
exchange work through her most recently established project “Crossing the Waters Cultural Exchange” 
that will provide assistance and project development for artists, cultural activists and youth exchanges to 
South Africa and other parts of the Diaspora. 
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BOB BRICK 

67 WOODLAWN AVENUE 

NORTHAMPTON, MASSACHUSETTS 01060 

413.584.9099 

bbrick@pvpa.org 

EXECUTIVE EXPERIENCE: 

FOUNDER AND EXECUTIVE DIRECTOR 
Pioneer Valley Performing Arts Charter Public School 

October 1995 to present. 

School leader. Responsible for setting vision and supporting school culture.  Report to volunteer 

not‐for‐profit Board of Trustees to formulate internal and external policy.  Responsible for 

communication and community relations.  Full responsibility for all administrative and 

educational aspects of the school including facilities, human resources, staff supervision, 

student data, long range planning, budget management, oversight of curriculum development 

and planning and supervision of instructional leadership. Responsible for moral leadership of 

school. Oversight and direct involvement in development, grant writing and capital planning. 

Direct supervision of performing arts productions and community arts partnerships. 

Administrative Accomplishments: 

Prepared Charter application and implemented school program from its inception. Recruited 

faculty and developed facility. Developed all aspects of school program beginning with initial 64 

students to its current enrollment of 400, including development of policies, procedures, 

curriculum, and hiring and human resource practices. 

Recruited and trained original Board of Trustees. 

Recruited and trained development board (Friends of PVPA) and supervised development staff. 

Directly responsible for fund raising with major donors. 

Developed and supervised 5 million dollar new school site project, including preparation of 

initial RFP, oversight of bid process, procurement process, supervision of contractor, architect, 

engineers, project manager, lawyers, accountants and other professionals. Worked with Mass. 

Development to secure loan, bank funding and federal loan guarantee funds. 

Educational Accomplishments: 

Responsible for faculty including recruitment of full and part time performing artists and 

integration of faculty into the school’s unique philosophy.  

Worked with teaching staff to create integrated arts and academic curriculum.  



  107

Created and implemented application/admission process. 

Created middle school program including program design and implementation. 

PRESIDENT, BOARD OF DIRECTORS 

  Northampton Montessori School: 1990 – 2000 

 Responsible for raising funds and expanding facility from a pre‐school to a full pre‐         school through 

grade six model.   

 

CORPORATE DIRECTOR, OUTPATIENT SERVICES 
ServiceNet, Inc.: September 1994‐1995 

Administrative and clinical responsibility for mental health spectrum of services including: 
Psychiatric Medication Clinic, Day Treatment Program, Outpatient Clinic and Multi‐Site 
Managed Care Program. Supervision of over 100 clinical and financial staff. 

DIRECTOR OF MANAGED CARE SERVICES 
Center for Human Development: February 1989‐September 1994 

Full responsibility for all administrative and clinical functions of outpatient mental health care 

continuum of services for Hampden and Hampshire County. Developed program from inception 

to eventual supervision of 150+ employees and 6 million dollar budget. Responsible for program 

development and successful marketing to third party payers. 

EXECUTIVE DIRECTOR 
Franklin County Mental Health Association: September 1983‐January 1989 

Full responsibility for all administrative and clinical functions. Supervision of 70+ employees and 

maintenance of 2.2 million dollar budget. Responsibility for personnel, policies, budget, 

contracts, financial monitoring, hiring and benefits, public relations, evaluation and 

programming, union negotiations and Board and community relations. 

PROGRAM DIRECTOR 
Center for Human Development, Alternative Detention Program 

September 1980‐August 1983Expanded Western Massachusetts community‐based program to 

include shelter‐based, short‐term treatment alternative program for adjudicated youth. 

 

OTHER JOB EXPERIENCE: 

Development Administrator 
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Springfield Housing Authority: September 1978‐August 1980 

Responsible for 200 unit, low‐income inner‐city housing development and implementation of 

3.5 million dollar federal rehabilitation grant. 

Industrial Consultant‐EAP Programs 

Digital Equipment Corporation, Monsanto Corporation: 1976‐1978 

Created and implemented training program with corporate human resources for employees 

with drug and alcohol issues. 

Executive Director 

W.R.A.P Center (Adolescent Drug and Alcohol Treatment Center): 1976‐1978 

Community Organizer 

Office for Children, Commonwealth of Massachusetts: 1974‐1976 

TEACHING EXPERIENCE: 

High School: 

U.S. History: History of the 1960s – “From Simplicity to Disillusionment” 

Social Science: Honors Sociology – Social Change 

College: 

Administration of Criminal Justice 

EDUCATION: 

 

Harvard University, Masters in Education (EdM) 1974 

University of Massachusetts, BA 1972 

Continued professional development between 1975 and present with courses and workshops in 

accounting, school administration, law, personnel management, technology and development. 
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LJUBA MARSH 

21 Sherwood Drive Belchertown MA 01007 ● (413) 323‐6445 ● ljubamarsh@hotmail.com 

________________________________________________________________________ 

 

Philosophy:  

All students are capable of excellence in education when given the appropriate learning 
environment. It is the administrator’s responsibility to promote and support an educational 
atmosphere in which students are challenged, inspired, and successful as lifelong learners.  

 

Summary of Qualifications:  

 30 years of experience in educational leadership including: program start‐up, 

community development, team building, systems design and management, and 

curriculum development.  

 20 years of executive management experience including: long and short range 

planning, fiscal management, resource development, supervision, and grants 

management 

 Leader in educational innovation, research, training, and consultation. 

 

Professional Experience: 

 

2009‐Present‐  Principal‐ Global Learning Charter Public School, New Bedford MA 

 Re‐established systems including: organizational structure, supervision and review, 

curriculum standards, and grading.  

 Initiated strategic planning 

 Provided training and staff development 

 

2007‐2009‐   Executive Level School Consultation and Administration 

 Redesigned systems including: organizational structure, supervision and review, 

financial, record keeping, curriculum, and communication.  

 Initiated strategic planning 

 Provided training and staff development 

 

1995‐2007‐   Pioneer Valley Performing Arts Charter Public School, South Hadley MA 

mailto:ljubamarsh@hotmail.com
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FOUNDER/DIRECTOR‐Leader in school innovation and development: award‐winning regional public school 

serving 60 cities and towns in the Pioneer Valley. 

 Author of one of the first approved charters in Massachusetts 

 Creator of all values based system designs, curriculum standards, hiring procedures, 

supervisory systems, communication formats, grading standards, program 

evaluation plans, and dissemination programs. 

 Administrative overview of: community development, systems management, 

budgetary concerns, hiring/supervision, curriculum, admissions, and academic 

affairs. 

 

1988‐present‐  Creative Vision, Belchertown, MA 

FOUNDER/PRESIDENT‐Educational research, development of innovative, systems, 

curricula and training materials 

 Leader in educational reform movement in Massachusetts 

 Facilitator of training programs for Massachusetts teacher re‐certification 

 Consultant to schools in New York and New England  

 

1983‐1988 ‐  Franklin County Mental Health Association, Greenfield, MA 

Associate Executive Director‐Management of mental health services serving three counties 

 Overview of all clinical and educational programs 

 Supervision of program directors 

 Management of all state and federal contracts 

 Development of all educational programs 

 

Additional Experience: 

Educational research, program development, facilitation, and teaching for the following 

organizations: New York City Public Schools, Massachusetts Public Schools, Headstart, 

Children’s Aid Society, Hope For Youth, Kennedy Action Corps, Woodland Academy, 

Massachusetts Department of Mental Health, The Center, Massachusetts Department of 

Mental Retardation, Creative Play Center, Boston University, State of Connecticut, and 

The Center for Human Development. 

Education: 

M.Ed. Education Administration, Cambridge College, Cambridge, MA 

ATR Boston University, Boston, MA 
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Graduate Certification, Brandeis University, Waltham, MA 

B.A. Fine Arts/Education Hunter College, New York, N.Y. 

Publications: 

Creative Vision: A Workbook for Creating Joy, Understanding, and Excellence in Elementary 

Education 1994, Sponsorship: The Center for Community Education and Action; The Frances R. 

Dewing Foundation; Kraft Food Foundation; Jessie B. Cox Foundation; The Community 

Foundation of Western Massachusetts 

“Creating Excellence in Education.” 2002, Whole School Program Dissemination, 

MCPSA 

“Identifying Excellence in Teachers: A Comprehensive System of Hiring.” 2002, Best 

Practices Dissemination Paper MCPSA 

“Community Building Throughout the Extended School Year: Creating a `Supportive 

Community.” 2004, Best Practices Dissemination Paper MCPSA 

Licenses: 

Superintendent All Levels‐Massachusetts Public Schools 

Principal‐All Levels‐ Massachusetts Public Schools 

  Teacher‐Professional Visual Arts‐All Levels‐Massachusetts Public Schools 
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 Janet M. Sheppard 
 20 Hampton Ave. Suite 160 
 Northampton, Massachusetts 01060 
 (413) 584 - 9099 (Home) 
 (413) 585 - 5889 (Office) 
         (413)-222-7358 (cell) 
 

LAW OFFICES OF JANET M. SHEPPARD   
20 HAMPTON AVE. SUITE 160 
NORTHAMPTON, MA. 01060 
POSITION: Sole Proprietor 
DATE:   December 1991 to Present 
 
AREAS OF CONCENTRATION:  Municipal Law, Probate Matters, Estate & Tax Planning, Real 
Estate, and Taxation. Representation of clients in Civil matters in Superior, District, Juvenile, 
Probate and Land Courts.  

CITY SOLICITOR – March 1997 to July 31,2009 
City Solicitor for the City of Northampton, representation of City in all Courts and advice to 
Departments on all municipal matters. 

PROBATE, ESTATE  & TAX PLANNING 

Representation of guardians, executors, administrators, and trustees in the settlement of 
estates; preparation of estate plans: appearance as Guardian ad Litem in Rogers hearings, 
preparation of wills, revocable and irrevocable trusts, life insurance trusts, Medicaid planning, 
durable powers of attorney, and HCP; preparation of individual & fiduciary tax returns, including 
Federal and Massachusetts Income and estate tax returns. 

REAL ESTATE 

Representation of commercial and residential buyers and sellers; representation of lenders 
(banks and mortgage companies) in residential closings; preparation of mortgage documents; 
review of title reports and certification of title; preparation of title insurance policies for residential 
closings. 

BUSINESS PLANNING 

Representation of established small businesses regarding ongoing matters; advising new 
business owners regarding choice of entity; establishment of corporations, partnerships, and 
DBAs. 

___________________________________________________________________ 

BURRES, FIDNICK, SHEPPARD AND BOOTH 
19 PRAY STREET 
AMHERST, MASS. 
POSITION: Partner 
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DATES: August 1986 to November 1991 
AREAS OF CONCENTRATION: Probate and Estate Planning, Real Estate, Taxation, 

Business & Tax Planning, and Bankruptcy 

PROBATE, ESTATE  & TAX PLANNING 

Representation of guardians, executors, administrators, and trustees in the settlement of 
estates; appearance as Guardian ad Litem in Rodgers hearings, preparation of estate plans, 
wills, revocable and irrevocable trusts, life insurance trusts, Medicaid planning, durable powers 
of attorney, and HCP; preparation of individual & fiduciary tax returns, including Federal and Ma. 
Income and Estate Tax Returns.  

REAL ESTATE 

Representation of real estate agency including setup of corporation, review of standard forms, 
representation on issues of consumer protection and seller/broker responsibilities; 
representation of buyers, sellers, and lenders in residential closings. 

BUSINESS PLANNING 
Representation of established small businesses regarding ongoing matters; advising new 
business owners as to choice of entity; establishment of corporations, partnerships, and DBAs. 

BANKRUPTCY 

Representation of consumers in Chapter 7 liquidations. 

___________________________________________________________________ 

HOWLAND AND SHEPPARD, P.C. 
358 NORTH PLEASANT STREET 
AMHERST, MASS. 
POSITION: Associate/Junior Partner DATE: September 1981 to August 1986 

AREAS OF CONCENTRATION: Probate and Estate Planning, Real Estate, Business 
Planning, Landlord/Tenant Litigation, Civil Litigation, Juvenile Law and Criminal Litigation 

PROBATE and ESTATE PLANNING 

Divorce and custody litigation; representation of fiduciaries; preparation of estate plans.  
Preparation of wills, revocable and irrevocable trusts, life insurance trusts, Medicaid planning, 
durable powers of attorney, and health care proxies, preparation of individual & fiduciary tax 
returns, including Federal and Ma. Income and Estate Tax Returns. 

REAL ESTATE 

Representation of developers, on zoning issues and representation of developers in commercial 
lending transactions; representation of builders and residential buyers in purchase, sale and 
mortgage transactions.  

BUSINESS PLANNING 
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Representation of established small businesses regarding ongoing matters; advising new 
business owners as to choice of entity; establishment of corporations, partnerships, and DBAs. 

LANDLORD/TENANT LITIGATION 

Representation of landlords in summary process hearings; advising landlords and tenants on 
rights and responsibilities; preparation of residential and commercial leases. 

CIVIL LITIGATION 

Representation of individuals and businesses retail/wholesale businesses in District and 
Superior Courts. 

JUVENILE LAW Representation of juveniles and/or parents in CHINS petitions. Representation 
of Juveniles in Mary Moe hearings. 

CRIMINAL LITIGATION 

Representation of criminal defendants in District Court. 

_________________________________________________________ 

HANCOCK & SHEPPARD 
1 BOLTWOOD WALK 
AMHERST, MASS. 
 
POSITION: Partner DATE: August 1978 to September 1981 
AREAS OF CONCENTRATION: Probate and Real Estate, Civil & Criminal Litigation. 
 
PROBATE 

Divorce and custody litigation. 

REAL ESTATE 

Representation of buyers and lenders in residential mortgage transactions; representation of 
sellers in residential closings. 

JUVENILE LAW 

Representation of juveniles and /or parents in Chins petitions, Representation of Juveniles in 
Mary Moe hearings 

____________________________________________________________ 

NASSAR, GREENMAN & SHEPPARD 
SPRINGFIELD, MASS. 
 
POSITION: Partner 
DATE: August 1977 to August 1978 
AREAS OF CONCENTRATION: Probate, and Litigation 
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PROBATE 

Divorce and custody litigation. 

LITIGATION 

 Civil and criminal matters in Superior and District Courts. 

__________________________________________________________________ 

 

LAW OFFICES OF LEWIS A. WHITNEY 
1 CAMPUS LANE 
EASTHAMPTON, MASS. 
Position: Associate 
Date: August 1977 to August 1978 
LITIGATION 

Civil and criminal District Court matters; CHINS petitions. 

PROBATE & REAL ESTATE 

Divorce litigation Representation of buyers, sellers in residential mortgage transactions. 

_________________________________________________________________ 

EDUCATION 

 

 University of Massachusetts 

 Magna Cum Laude, 1973 

 Bachelor's Degree in Individual Concentration Law and Social Problems 

 Northeastern University School of Law  

 J.D. May, 1976 

 Boston University School of Law 
 L.L.M. in Taxation, May 1986 

COOP EMPLOYMENT 

 

 Holyoke Legal Services 
 Paralegal - Domestic Relations 
 University Year for Action 
 
 Prisoner's Rights Project 
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 Boston, Mass. 
 
 Massachusetts Attorney General's Office 
 Boston, Mass. 
 Criminal Division 
 Environmental Protection Division 

REFERENCES 

 Mayor Mary Clare Higgins 
 Mayor of Northampton 
 City Hall 
 Northampton, Ma. 
 
 Attorney Judith Kundl, Corporate Counsel 
 Yankee Candle Inc. 
 Route 5  
 S. Deerfield, MA  01373 
 (413) 665-8306 ext 2293 
  

 Attorney Edward D. Etheredge 

 16 Gothic Street 

 Northampton, Mass. 

 (413) 584-4600 

 

 Attorney Elaine M. Reall 

 City Solicitor, City of Northampton 

 20 Hampton Court, Suite 160 

 Northampton, Ma. 01060 

      (413) 584-0177 

Other references available upon request 
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RHONDA SOTO 

 

P.O Box 1231 Amherst, MA 01002   (917) 560-7260 (C)   sotounique@gmail.com  

 

  EDUCATION    

B.A. WITH DISTINCTION IN PSYCHOLOGY, Mount Holyoke College, South Hadley, MA, MAY 2004 

Early Childhood Education, Holyoke Community College, Holyoke, MA, 1994-1996 

Harry S Truman High School, Bronx, NY, 1976-1980 

ADMINISTRATIVE AND ORGANIZATIONAL DEVELOPMENT EXPERIENCE  

RACE AND CLASS INTERSECTIONS PROGRAM DIRECTOR, CLASS ACTION: Hadley, MA. Duties 
included: Administrative oversight and coordination of professional trainers and organizational 
development consultants.  Expand program work with a focus on class to a broader focus and analysis on 
the intersections of race and class. Provided assistance with •leadership development •conflict management 
•problem-solving strategies •decision-making skills and •developing multicultural organizations. Engage 
in developing the Board, program planning, fundraising, and Intern supervision. Recruited, supported, & 
coordinated a diverse, multi-cultural team of trainers.   (2007- 2010) 

COORDINATED MOUNT HOLYOKE COLLEGE 3-YEAR INITIATIVE: Received $10,000 to begin a three-
year project for administration, faculty, staff, and students. Responsibilities included: fiscal oversight, 
training logistics, recruitment of trainers, teachers and students, development of initiative training design, 
materials, and the production of a power-point on rank and rankism. (2009) 

PROGRAM COORDINATOR OF TRANSITIONAL PROGRAM AT THE COMMUNITY ADOLESCENT 

RESOURCE EDUCATIONAL CENTER, Holyoke, MA Coordinated a Transition– to- College Program for 

pregnant and parenting teens. Advised and counseled, created and conducted career development‐writing 

workshops on college preparation and non‐traditional career choices. Conducted  interviews and recruited 

local organizations and programs to collaborate with life skills program.  Constructed promotional material, 

and  handled  student  transfers  in  and  out  of  the  program.   Reviewed  student’s  records,  and  established 

individual goals and action plans for students to transition into College.   (2001‐2003) 

CONSULTING, TEACHING, AND TRAINING EXPERIENCE  

CLASS ACTION’S RACE AND CLASS INTERSECTIONS TRAINER, Hadley, MA. Duties Included: grant 
research & writing, curriculum development, program development & evaluation, community relations, 
editing newsletter, and sponsoring & coordinating thematic conferences.  Consulted and facilitated 
workshops throughout many different non-profit organizations, foundations, public and private schools, 
and colleges and universities on understanding and responding to issues of race, class, rank, diversity, and 
oppression.   Facilitate cross-class dialogue groups, lead and facilitate support groups, and workshops. 
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Provide consulting for organizational structure through a race and class lens. Provide education and 
advocacy on issues of race and class intersections.  Lead workshops, trainings, and organizational 
consultations across the U.S. (2007-2010) 

CONSULTANT FOR MOUNT HOLYOKE COLLEGE: South Hadley, MA. Provide resources for the campus 
community on issues of race and class intersections. Consult with campus programs to improve services to 
first generation students, administration, faculty, and staff. Conduct needs assessments and program 
planning. Responsibilities include: developing educational and training materials.  (2009-2010) 

ANNIE E. CASEY FOUNDATION: Baltimore, MD.  Developed in-training workshops to support foundation 
in developing organizational task forces reviewed policies around philanthropy, and grant-making 
decisions; outreach, coordinating & training staff, & volunteers.  (2009) 

Training of Trainers: Hadley, MA. Two‐day intensive Institutes for community organizations and 

individuals wishing to learn to lead engaging, interactive workshops around class consciousness and 

organizational structure. (2009) 

COURSE ON ASSESSING ENGLISH LANGUAGE LEARNERS FOR INSTRUCTION:  Northampton, MA.  
Received qualification to administer the MELA-O, a state-mandated assessment used to evaluate the English 
speaking and listening skills of English Language Learners (2007) 

Middle School Science Teacher, Pioneer Valley Performing Arts Middle School, South Hadley, MA 
Taught Middle School Science to 7th and 8th graders. (2004-2007) 

Social Action Theatre Instructor, Pioneer Valley of the Performing Arts Middle School, South Hadley, 
MA taught social action theatre using Augusto Boal techniques, which uses theatre as a means of knowledge 
and transformation of reality in a social and relational world.  (2005-2007) 

UPWARD BOUND PROGRAM INSTRUCTOR:  Holyoke, MA.  A summer program based at Holyoke 
Community College. Developed and taught a “Cultural Diversity” course for low-income students between 
the ages of 13 and 19.  I developed curriculum and taught the dynamics and manifestations of racism on a 
personal, institutional, and cultural level.  (Summer, 2005). 

GANG AWARENESS VISITING LECTURER:  South Hadley, MA.  Presented gang awareness workshops to 
undergraduate students in the Multi-cultural Education Courses (2004-2006) 

ADULT BASIC EDUCATION INSTRUCTOR: Holyoke, MA.  Taught Adult Basic Education for Evening Pre-
GED Program at Holyoke Community College (2001-2003) 

CREATIVE WRITING INSTRUCTOR:  Holyoke, MA. Taught creative writing courses to adult students, 
preparing for their GED in Holyoke MA.  (1996-2000) 

LIFE SKILLS INSTRUCTOR:  Holyoke, MA.  Taught “Life Skills and College Preparation” summer 
courses at Holyoke Community College’s Mentor Program.  (1995-1996 

 

RESEARCH EXPERIENCE 
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WEED-FORD-MELLON RESEARCH SCHOLARSHIP, received from Mount Holyoke College, South Hadley, 
MA. Conducted published research and developed workshops on career-related possible selves for low-
income teen-age girls in a Math and Science Summer Program at Mount Holyoke College. (2000)   

RESEARCH ASSISTANT, Board of Education, two-year federally funded research project “The Changes 
Project” Conducted Published Research focused on examining the impact that welfare reform, immigration 
reform and workplace reform has on obtaining a higher education. Reviewed literature, designed and 
administered focus groups, one-on-one interviews, coded data, and statistical analysis of data. (1995-1997) 
 
SPECIFIC SPEAKING, CONSULTING AND TRAINING EXPERIENCES 

 

COLLEGES AND UNIVERSITIES 

•Amherst College  

• Colgate College, Hamilton, NY 

• Dartmouth College, Hanover, NH 

• Elms College, Chicopee, MA  

• Hampshire College, Amherst, MA  

• Holyoke Community College, Holyoke, MA 

• Keene State College, Keene, NH 

• Lydon State College, Lyndonville, VT 

• Mount Holyoke College, South Hadley  

• Smith College, Northampton, MA 

• St. Michaels College, Colchester, VT 

• University of Vermont, Burlington, VT  

• Wheelock College, Boston, MA 

 

SCHOOLS, SOCIAL SERVICE AGENCIES AND COMMUNITY ORGANIZATIONS 

(Partial list) 
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 Amherst Middle School, Amherst MA 
 

 Amherst High School, Amherst, MA 
 

 Annie E. Casey Foundation, Baltimore, MD 
 

 Casey Family Services, Manchester, MA 
 

 Food Bank of Western Massachusetts, Hatfield, MA 
 

 Francis W. Parker School, Chicago, Illinois 
 

 Franklin Community Action Corporation, Greenfield, MA 
 

 Franklin County Technical High School, Turners Falls, MA 
 

 Girls Eye View, Amherst, MA 
 

 Leeway Foundation, Philadelphia, PA 
 

 MacDuffie School, Springfield, MA 
 

 MACC AmeriCorps Vista, Western MA 
 

 MotherWoman Organization, Amherst, MA 
 

 Pioneer Valley of The Performing Arts Middle School, South Hadley, MA  
 

 Pioneer Valley of The Performing Arts High School, South Hadley, MA 
 

 Resource Generation, New York, New York 
 

 Sharon Academy, Sharon, VT 
 

 Springside School, Philadelphia, PA 
 

 Upward Bound, Northfield Mount Hermon, Northfield, MA 
 

 Vista, Burlington, VT 
 

 Youth 4Real, Ware, MA 
 

 

PAPERS AND PRESENTATIONS 
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November 2009, Invited Keynote Speaker, “Exploring Class on Campus” at St. Michaels 
College.  Colchester, VT. 

October, 2009, Invited Presenter, “Patient Relations and Workplace Relations:  Through the 
lens of Race and Class” at the Franklin County Community Health Center Professional Day, 
Turners Falls, MA 

May 2009, Invited Presenter, Race and Class Matters:  The Ins and Outs” at the National 
Conference on Race and Ethnicity in American Higher Education  22nd Annual Conference, San 
Diego, CA. 

May 2009, Invited Presenter, “Unpacking the Intersections of Race and Class, ”  “Examining and 
Understanding Internalized Racism and Classism,” “Strategies for Building Solidarity across 
Race and Class Lines on Campus,” 3-day Institute at The National Conference on Race and 
Ethnicity in American Higher Education 22nd Annual Conference, San Diego, CA.     

May, 2009, Invited Speaker and Workshop Leader, sponsored by the “Head Start Program”  

April 2009, Invited Presenter, “Race and Class in the Mix”, sponsored by University of Oklahoma 
for the 10th Annual White Privilege Conference. Memphis, TN 

April 2009, Invited Presenter, Two-Day Institute “The Economic Meltdown” and “Kids and 
Class” Sponsored by Casey Family Services.  Manchester, N.H 

April 2009, Invited Presenter, “Race and Class:  Taking Action at the Intersections” at the 
Community Health Center of Franklin County.  Turner Falls, MA. 

April 2009, Invited Presenter, “What’s Class Got to Do with it?”  Exploring the topic of class 
through the lens of the arts sponsored by the Hopkins Center at Dartmouth College, for the 
Sharon Academy High School, Sharon, VT. 

March 2009, Invited Speaker, “Race and Class in the Mix,” sponsored by University of Florida‘s 
Multicultural and Diversity Committee, and the Center for Leadership and Service. Gainesville, 
Fla. 

March 2009, Invited Presenter, “Working with Families and Class”, sponsored by Community 
Action Head Start Program,   

January, 2009, Invited Presenter, “How Do We Talk about Race, Class & Privilege?”  Sponsored 
by Mountain Desert District Justice Ministries.  103 Unitarian Universalist from 25 congregations.  
Denver, Colorado. 

November 2008, Invited Leader and Cross-Class Dialogue Facilitator, “Classism and Racism”, at 
the “Making Money Making Change Retreat” sponsored by Resource Generation. Noetic  
Sciences Retreat, Petaluma, CA. 
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October, 2008, “Culture of Poverty and Understanding the Impact on Bi-racial Families,” 
sponsored by the “Head Start Program,” Turner Falls, MA 

May, 2008 “Class in Communities of Color:  Can We Talk?”  The National Conference on Race 
and Ethnicity in American Higher Education 21st Annual Conference.  Orlando Fla.  

April 2008, Invited Presenter, “Race and Class:  Taking Action at the Intersections” at the Ninth 
Annual White Privilege Conference, Springfield, MA. 

April, 2008, Invited Presenter, “Race and Class:  Taking Action at the Intersections” sponsored by 
the Hopkins Center at Dartmouth College, Hanover, NH 

December, 2008, Invited Speaker “Wanna Talk Values” for a Five- day series talk show, on 90.7 
KFPFK Radio Talk Show, Los Angeles, CA. 

September 2007, Invited speaker, “Exploring Class on Campus?” sponsored by Hampshire 
College, Amherst, MA. 

March 2007, Invited Presenter, “Social Justice in the Classroom,” sponsored by “Massachusetts 
Charter Public School Association’s 2007 Convention,” at Holy Cross College, Worcester, MA 

PUBLICATIONS 

 

“Race and Class:  Taking Action at the Intersections” in the “Journal of Diversity & 
Democracy: Civic Learning for Shared Futures,” Fall 2008 issue.  Published by “The 
Association of American Colleges and Universities  

“Wanna Talk Values?” Published in “Campaign for Americas Future” and Tompaine.com  

November 2007.   
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 Elaine M. Reall 
Attorney at Law 

20 Hampton Avenue, Suite 160 
 Northampton, MA 01060 
 ___ 

 Telephone (413) 584-0177 

 Facsimile (413) 586-2088 

EDUCATION 

1976 ‐ 1979  SYRACUSE UNIVERSITY COLLEGE OF LAW 

Syracuse, New York 

Juris Doctor, Cum Laude 

Honors:  Syracuse Law Review ‐ Lead Articles and Research Editor 

 

1972 ‐ 1976    AMERICAN INTERNATIONAL COLLEGE 

Springfield, Massachusetts 

Bachelor of Arts, Cum Laude 

LEGAL EXPERIENCE 

2009‐Present    CITY SOLICITOR, NORTHAMPTON, MASSACHUSETTS 

1995 ‐ Present    LAW PRACTICE 

Northampton, Massachusetts 

General Practice with emphasis on employment and  labor  law, residential real 

estate  and  wills/trusts.  Labor  Counsel  to  City  of  Northampton  and  Town  of 

Hatfield. 

1993 ‐ Present    LABOR RELATIONS CONSULTANT 

Consulting  on  labor  and  employment  issues  with  various  not‐for‐profit 

organizations. 

1991 ‐ 1993    ASSISTANT GENERAL COUNSEL 

Springfield Institute For Savings 

Springfield, Massachusetts 

In‐house counsel for mutual savings bank. 

1979 ‐ 1991    PRINCIPAL 

      Skoler, Abbott & Presser, P.C.  

      Springfield, Massachusetts 

Labor lawyer specializing in personnel and education law, affirmative action and 
collective  
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1978      LAW CLERK 

United States Treasury Department ‐ Chief Counsel=s Office 
Buffalo, New York 

Researched and prepared trial memoranda in the area of tax law. 

 

PROFESSIONAL ASSOCIATIONS 

Hampshire County Bar Association, MLGBA. 

PUBLICATIONS AND ARTICLES 

  Publications 

Health Care Labor Manual  (3 Vol.) 

Aspen Publishers, Inc. 

Layman’s Guide to Labor Law 

Employer=s Association of Western Massachusetts 

A Guide to Federal Labor and Employment Law 

Skoler, Abbott, Hayes & Presser, P.C. 

Employer’s Guide to Massachusetts Employee Relations Law & Regulations  

CEMA  ‐  The  Employer=s  Association  and  American  Association  of  Industrial  Management  of  New 
England, Inc. 

REFERENCES 

Ralph Abbott    Professor Linda Enghagen 

Managing Partner      Department of Hotel, Restaurant & Travel Administration 

Skoler, Abbott & Presser, P.C.    University Of Massachusetts/Amherst Campus 

One Monarch Place   Flint Laboratory 

 Springfield     Amherst 
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Keith H. Purcell 

Certified Public Accountant 

Audit Partner  – Downey, Sweeney, Fitzgerald & Co. P.C. 

   504 Cottage Street, Springfield, MA 01104 

   (413) 734-2163 keithp@dsfcpa.com 

CAREER HIGHLIGHTS AND ACCOMPLISHMENTS 

 

 Planned and performed audits, reviews and compilations of the financial statements 
of not-for-profit organizations  

 Planned and performed audits of the Operational Services Division’s Uniform 
Financial Report under Government Auditing Standards and OMB Circular A-133 

 Planned and performed audits of elderly and low income housing projects receiving 
assistance from the U.S. Department of Housing and Urban Development and the 
Massachusetts Housing Finance Agency 

 Performed research regarding not-for-profit tax and UBIT issues 
 Updated the firm on audit and tax issues related to not-for-profit organizations 
 Prepared not-for-profit tax returns 
 Responsible for the electronic filing of Federal and State audit reports 
 

PROFESSIONAL DESIGNATION 

 Certified Public Accountant       1990 
 

EDUCATION  

 Bachelor of Science - Business Administration/Accounting, 
Western New England College; Springfield, MA     

 

PROFESSIONAL AFFILIATIONS  

 Massachusetts Society of CPAs 
 American Institute of CPAs 
 

COMMUNITY ACTIVITIES 

 Current Board Member of Northeast Center for Youth and Families  
 Past Board Member of Massachusetts Society of CPAs 
 Past Treasurer and Board member of Children’s Study Home  
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Description of Curriculum for Grade Levels beyond those required in the text of the application. 

Curriculum and Instruction Overview 

5th Grade    6th Grade 
ELA      ELA 
MATH      MATH 
SCIENCE    SCIENCE    
HISTORY    HISTORY 
EXPLORATIONS   EXPLORATIONS 
FOCUS     FOCUS 
 
7th Grade    8th Grade 
ELA      ELA 
MATH      MATH 
SCIENCE    SCIENCE    
HISTORY    HISTORY 
EXPLORATIONS   EXPLORATIONS 
FOCUS     FOCUS 
Explorations occur on Monday/Wednesday/Friday and Tuesday/ Thursday; they change on a semester 
basis, so that each year students explore four different programs.  One exploration each year is physical 
education, one exploration is technology, and two each year are in the arts.  

Focus period occurs from grade 5 to grade 8. Students use this period to support their academic work. 
They can work on standards that are not yet complete, or advance to more challenging materials.   

The fifth and sixth grades use an elementary model with two teachers team teaching all four academic 
subjects. The team teachers work closely together to provide essential skills. 

The seventh and eighth grades use a middle school model with four subject teachers forming a team and 
determining themes and integration points. 

Grades 5 through 8 form a foundation to learning and students are taught: social justice, organization 
skills, habits of mind, perseverance, and self-advocacy. A social curriculum is very important, as students 
learn to build positive relationships and become a respectful and productive community member. 

ELA:  

5
th 

Grade students engage in the reading and writing process using several genres of literature including 
personal narratives, historical fiction, realistic fiction, fantasy, expository texts, drama and poetry. The 
curriculum focus is on basic writing skills such as paragraph formation, word choice, voice and author’s 
purpose.  

6
th 

Grade includes a program that continues to develop students’ reading and writing proficiency. The 
reading curriculum is novel-based. Students examine story elements, including character, plot, setting, 
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mood, the central problem, and how specific elements affect a story. Aspects of creative writing, such as 
myth writing and poetry are woven in as well. In addition, students are expected to read novels at home. 

7th Grade focuses on writing skills that emphasize personal narrative, sentence structure and word choice 
using 6+1 Writing Traits as a basis of evaluation. They further develop their reading skills by reading 
articles, plays and novels. 

8th The focus is on expository and informational writing skills, emphasizing attention to detail and 
providing support for an argument or position using 6+1 Writing Traits

 

as a basis of evaluation. Students 
develop their reading skills by reading articles, plays and novels.  

Math: 

Grade 5-Students develop an understanding of and fluency with division of whole numbers, extend 
understanding of place value to numbers through millions and millionths in various contexts.  Students 
develop fluency with multiplication of multi digit numbers.  Students apply understanding of fractions 
and fraction models to represent the addition and subtraction of fractions with unlike denominators as 
equivalent calculation with like denominators.  They apply their understanding of decimal models, place 
value, and properties to add and subtract decimals.  Students relate two-dimensional shapes to three-
dimensional shapes and analyze properties of polyhedral solids, describing them by the number of edges, 
faces, or vertices. 

6th Grade- Students develop understanding and skill with all four arithmetic operations of fractions, 
decimals and percents and the relationships between and among these concepts and their representations 
by models and explanations. Students solve problems that involve areas and volumes on different shapes 
and describe three-dimensional shapes and analyze their properties including surface area.  Students 
recognize and use shapes and their properties to make mathematical arguments and to solve problems. 
Students write mathematical expressions and equations that correspond to given situations, they evaluate 
expressions and they use expressions and formulas to solve problems. Students construct and analyze 
tables and use equations to describe simple relationships. 

7th Grade- Students extend their work with ratios to develop an understanding of proportionality that they 
apply to solve single and multistep problems in numerous contexts. Students graph proportional 
relationships and identify the unit rate. Solving problems using scale factors for similar objects or by 
using the fact that relationships of lengths within an object are preserved in similar objects are introduced 
in the seventh grade.  Students graph proportional relationships and identify the unit rate as slope of the 
related line.  Students extend understandings of all four operations together with their properties to all 
rational numbers, including negative integers. Students solve problems that involve areas and volumes on 
different shapes and describe three-dimensional shapes and analyze their properties including surface 
area.  Students recognize and use shapes and their properties to make mathematical arguments and to 
solve problems. Students write mathematical expressions and equations that correspond to given 
situations, they evaluate expressions and they use expressions and formulas to solve problems. Students 
construct and analyze tables and use equations to describe simple relationships. 

8th Grade-8
th 

grade mathematics focuses on linear algebra, which combines the majority of the skills 
learned in grades 5-7. The course begins with a review of integers and then moves into graphing linear 
functions. Following this, students learn how to find the equation of a line and eventually how to take real 
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life events and turn them into mathematical models. Then students work with triangles and the 
Pythagorean theorem.  Students will learn to evaluate and manipulate algebraic expressions and finally 
apply these concepts on a coordinate plane. 

Science: 

To develop our students’ critical thinking skills, habits of mind, and science subject matter expertise 
through authentic learning experiences in a collaborative, fun, learning community in which they are 
compelled by, enthusiastically exposed to, and fully engaged in the discovery of the wonders of the world 
around them and the interests they would like to further pursue as fully prepared, well rounded, civic 
minded, productive, ethical, self motivated citizens. 

5th Grade-Subjects covered: Earth and Space Science, Weather, The Water Cycle, the Earth’s History, and 
the foundations of Chemistry and Physics. 

6th Grade-Subjects covered: Mapping the Earth, Heat Transference in the Earth System, the foundations 
of Biology, Cell Structure, Heredity, Evolutional and Biodiversity, Energy and Ecosystems. 

7th Grade- Subjects covered: Continuation of Chemistry and Physics, Properties of Matter, States of 
Matter, Elements, Compounds, and Mixtures, Motion, Forms of Energy, and Heat Energy. 

8th Grade- Subjects covered: Life Sciences, Biodiversity, Life Sciences, and Ecology, Changes in the 
Ecosystems. 

History: 

5th Grade: The purpose of Grade 5 Curriculum is to give students their first concentrated study of the 
formative years of U.S. History, as the United States was becoming a major force in the new global 
economy. They also study the early development of democratic institutions and ideas that led to the 
formation of the national government under the U.S. Constitution 

Grade 6: In grade 6, students address standards that emphasize physical and political geography and 
embed five major concepts: location, place, and human interaction with the environment, movement, and 
regions.  Location refers both to absolute location indicated by longitude and latitude and to relative 
location, indicated by direction, distance, or travel time.  The concept of place refers to the physical and 
man-made characteristics of a place such as a town or city.  Human interaction with the environment 
encompasses the many ways in which people have adapted to their surroundings or altered them for 
economic reasons.  The movement of people, goods, and ideas is the fourth concept. The fifth, region, 
refers to ways of categorizing areas of the earth, such as by climate or religion. 

Grade 7: Seventh graders study the origins of human beings in Africa and the early civilizations that 
flourished in the Mediterranean area. They study the religions, governments, trade, philosophies, and art 
of these civilizations as well as the powerful ideas that arose in the ancient world and profoundly shaped 
the course of world history. These ideas include monotheism, democracy, the rule of law, individual 
worth, personal responsibility, the alphabetic principle for a writing system, and scientific reasoning 

Grade 8: Students will examine developments throughout history in the areas of religion, technology, the 
arts and government. These important elements of civilization are knit together in this course.  The course 
covers the achievements and lasting effects of key civilizations. This serves as a basis to discuss the 
modern history period this brings in to perspective our place in the scope of history. 
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2010 Proven Provider Information Sheet – final application 
REQUIRED SUBMISSION WITH FINAL APPLICATION 

This form is required for applicants applying as proven providers in districts that have performed on the 
Massachusetts Comprehensive Assessment System (MCAS) in the lowest 10 percent statewide for two 
consecutive previous years and where the 9 percent net school spending cap has been or is expected to be 
raised. Applicants, or a provider with which the applicant group proposes to contract, must meet the 
definition and qualifications of proven provider as outlined in 603 CMR 1.00. Proven provider status will 
be determined as a component of the review of final applications for charter schools. These pages do not 
count toward the page limit for the final application. 
 
Name of Proposed Charter School:  Paulo Freire Social Justice Charter School  
 
Name of Person(s) or Organization Proposed as Proven Provider: Bob Brick  
Ljuba Marsh 
 
Primary Proven Provider Contact: Bob Brick                                        
Address:  67 Woodlawn Ave 
City:      Northampton                    State:  MA             Zip: 01060    
   
Daytime Tel: (413) 584-9099 or (413) 575-0084     Fax: (________) ________________    
  
Email: kentbrick@aol.com 
 
I. Category of Proven Provider 
Check the appropriate category of proven provider as described below. All information provided in 
response to the criteria that follow should provide evidence of the proven provider’s qualifications. 
Category 1: 
X Two or more persons who had primary or significant responsibility serving, for at least five years, in a 
leadership role in a school or similar program that has a record of academic success and organizational 
viability.  
Category 2: 
A non-profit education management organization, in operation for at least five years, that has a record of 
academic success and organizational viability; or 
 A non-profit charter management organization, in operation for at least five years, that has a record of 
academic success and organizational viability. 
Category 3: 
The board of trustees of an existing charter school that has a record of academic success and 
organizational viability. 
Category 4: 
If the applicant proposes to contract with a proven provider with a record of academic success and 
organizational viability, check one of the following: 
An education management organization; 
 A charter management organization; or 
A school support organization. 
II. Qualifications to Achieve Proven Provider Status 
A proven provider applicant must submit evidence satisfactory to the Commissioner that demonstrates 
that the proven provider has significant management or leadership experience with a school or similar 
program that is an academic success, a viable organization, and relevant to the proposed charter. For 
applicants with a current or previous relationship to a Massachusetts charter school, the Commissioner 

mailto:kentbrick@aol.com
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may consider all information related to such school’s performance, including evaluations in connection 
with each renewal of its charter. 
The information provided to address the criteria listed below are the basis on which proven provider status 
will be determined. All applicable criteria must be addressed in alignment with at least one category 
chosen above. These pages do not count toward the page limit for the final application. 
 
Proven Provider Category 1 ONLY: 

 Describe in detail the individuals' roles and responsibilities at the successful school(s) or 
program(s). 

 Provide evidence to link the proposed proven provider’s roles and responsibilities to the 
success of the school or program. 

 Attach resumes or any additional documents that provide evidence of the individual’s 
roles and responsibilities at the successful school(s) or program(s). 

 
Bob Brick and Ljuba Marsh were the co-founders of PVPA in 1996.  They co-wrote the initial 
charter proposal.  Bob Brick served as the Administrative Director of the school from 1996 until 
2007, while Ljuba Marsh was the Educational Director for the same period of time.  Bob 
remained at PVPA from 2007-2010 as the Executive Director.  Ljuba now serves as the Principal 
of the Global Learning Charter Public School in New Bedford, Massachusetts.  
Together Ljuba and Bob were fully responsible for the leadership of PVPA. Together they led 
PVPA to be one of the most academically successful, stable, viable charter schools in 
Massachusetts.  
Proven Providers served on the Board of Trustees and Executive committee. Other Board 
Committee membership included: Admissions, Finance, Personnel, Student Representative, and 
Capital Campaign Committees. As school leaders Bob Brick and Ljuba Marsh were responsible 
for setting vision and supporting school culture. As Education Director, Ljuba Marsh was 
responsible for all aspects of academic programs, curriculum development and assessment 
systems, and supervision of teachers.  In the role of Administrative Director, Bob Brick was 
responsible for the management of day-to-day operations of the school, supervision of all 
administrative staff, guidance and performing arts faculty, and finances. Other responsibilities of 
the Administrative and Educational Directors included: Alumni relations, website, student 
records, technology, transportation, discipline, physical plant, testing, community relations, 
annual report, and demonstrated compliance with all Massachusetts charter school requirements. 
 
Evidence of link to school success: During the 11 years they led PVPA together the school was 
extremely successful by all measures.  Bob Brick and Ljuba Marsh's leadership resulted in the 
schools re-charter without provision in year 5 and 10. Year 13 Site Visit Report concludes that 
PVPA has met all organizational viability goals set out in its accountability plan.  PVPA received 
a grant from the Massachusetts Charter Association to provide dissemination within the state. 
Yearly unqualified audits have provided evidence of sound fiscal management practices.   
List of attachments: Copies of job descriptions for the Administrative Director and Educational 
Director are attached to demonstrate that their roles and responsibilities were directly linked to the 
success of the school.  
All Proven Provider Categories: 
A. Provide comparison data that demonstrates the academic success of students in school(s) or 
program(s) served by the proposed proven provider: 

 As compared to Massachusetts statewide averages in English language arts and 
mathematics in comparable grades; 

 For at least a three year period 
 For cohorts of students. 
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 The data must include, but is not limited to: 
 Proficiency levels in the aggregate, on the MCAS or equivalent assessments for all 

students tested; 
 proficiency levels for one or more targeted subgroups, as defined in M.G.L. c.71, § 

89(i)(3);  
 Attendance, retention, and attrition data; and  
 Graduation and dropout data; 
 Student performance on other standardized tests, if available. 

 
 

 
MCAS Results 2006-08 for PVPA, Holyoke, and State 

(Includes all AYP subgroups reported for PVPA) 
English Language Arts 

 
Year  

Grade 
Subgroup 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv  

 PVPA Holyoke State 
2006 
Grade 7 90.3 84% 16% 63.2 27% 74% 84.6 65% 35% 
Grade 8 96.7 91% 9% 67.1 36% 64% 88.3 74% 26% 
Grade 10 93.0 87% 13% 71.1 40% 59% 86.8 69% 31% 
2007 
Grade 7 96.1 89% 11% 65.5 33% 66% 86.9 69% 31% 
>Hisp/Lat 87.5 70% 30% 58.9 23% 77% 71.5 42% 58% 
>White 100.0 100% 0% 88.0 69% 31% 90.8 76% 24% 
Grade 8 99.4 98% 2% 70.7 38% 62% 89.5 75% 24% 
>White 100.0 100% 0% 88.3 68% 32% 93.1 83% 18% 
Grade 10 98.2 93% 7% 73.6 41% 60% 87.9 71% 30% 
>Low-Inc 100.0 100% 0% 69.5 30% 70% 76.9 48% 53% 
>White 99.5 98% 2% 88.0 72% 28% 91.5 77% 22% 
2008 
Grade 7 95.4 87% 14% 65.3 31% 69% 87.3 69% 31% 
>White 100 100% 0% 83.2 57% 43% 91.0 77% 24% 
Grade 8 97.8 93% 7% 69.5 42% 51% 89.3 75% 25% 
>White 99.3 97% 3% 90.9 76% 24% 92.5 81% 18% 
Grade 10 97.4 91% 9% 75.9 43% 56% 90.3 74% 25% 
>Disab. 93.3 80% 20% 61.4 6% 94% 73.1 35% 66% 
>Hisp/Lat 100.0 100% 0% 70.6 33% 67% 78.3 49% 51% 
>White 96.4 88% 13% 88.5 68% 32% 93.1 80% 20% 
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MCAS Results 2006-08 for PVPA, Holyoke, and State 

(Includes all AYP subgroups reported for PVPA) 
Mathematics 

Year 
Grade 

Subgroup 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv 

 
CPI 

 
Adv& 
Prof  

Warn& 
Needs 
Improv 

 PVPA Holyoke State 
2006 
Grade 7 74.3 48% 53% 42.6 10% 91% 66.6 40% 61% 
Grade 8 69.1 41% 60% 40.3 13% 87% 66.3 40% 60% 
Grade 10 86.1 70% 30% 63.8 38% 63% 83.2 67% 33% 
2007 
Grade 7 77.1 53% 47% 48.9 19% 81% 70.4 46% 54% 
>Hisp/Lat 60.0 30% 70% 41.8 10% 90% 49.9 19% 81% 
>White 83.1 62% 38% 72.7 49% 51% 75.7 52% 48% 
Grade 8 77.3 59% 41% 48.0 13% 86% 70.2 45% 55% 
>White 81.1 65% 35% 68.9 35% 65% 75.6 52% 48% 
Grade 10 85.5 66% 30% 68.3 41% 59% 85.5 69% 31% 
>Low-Inc 77.3 63% 36% 65.0 33% 66% 72.9 47% 52% 
>White 90.3 76% 24% 82.2 67% 33% 88.8 75% 25% 
2008 
Grade 7 71.1 40% 60% 31.0 11% 90% 50.0 47% 53% 
>White 80.2 48% 51% 65.8 33% 66% 77.5 54% 46% 
Grade 8 80.6 62% 38% 52.0 22% 79% 72.0 49% 51% 
>White 88.6 75% 24% 75.8 53% 47% 77.3 56% 44% 
Grade 10 87.0 72% 30% 66.8 38% 63% 86.7 72% 28% 
>Disab. 73.3 47% 53% 46.6 7% 93% 65.9 33% 67% 
>Hisp/Lat 84.1 63% 36% 60.9 28% 72% 71.3 46% 55% 
>White 86.8 73% 27% 81.8 61% 39% 90.3 78% 22% 
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Indicators Comparison for PVPA, Holyoke, and State 2006-08 
Indicator PVPA Holyoke State 

2006    

Grade 9-12 Dropout Rate 2.5 11.6 3.3 

Attendance Rate 93.5 91.3 94.5 

Avg. # Days Absent 10.9 13.3 9.4 

Retention Rate 3.7 7.5 2.5 

Attrition 8.0 N/A N/A 

4-year Grad Rate 64.5 49.4 79.9 

5-year Grad Rate 75.0 N/A N/A 

2007    

Grade 9-12 Dropout Rate 2.5 11.3 3.3 

Attendance Rate 93.5 90.8 94.5 

Avg. # Days Absent 10.9 14.4 9.4 

Retention Rate 3.7 7.3 2.5 

Attrition 8.75 N/A N/A 

4-year Grad Rate 64.5 53.5 80.9 

5-year Grad Rate 82.9 52.7 82.7 

2008    

Grade 9-12 Dropout Rate 4.0 11.6 3.4 

Attendance Rate 93.7 90.4 94.6 

Avg. # Days Absent 10.5 15.0 9.2 

Retention Rate 6.6 6.8 2.4 

Attrition 8.0 N/A N/A 

4-year Grad Rate 76.3 49.8 81.2 

5-year Grad Rate 80.3 57.1 84.0 

 
Graduation rates for PVPA are reported for 4 and 5 years as PVPA values and routinely directs students 
to take extra time to finish their work and graduate. 
No other standardized tests are administered at PVPA. 
Attrition rates for charter schools include a large percentage of students returning to their sending 
districts. 



 
Finally, PVPA has a particularly strong history of successful college placement.  Here is a 
representative list of 4-year colleges PVPA students regularly attend: 
 

 
B. Provide evidence that the school(s) or program(s) for which the proposed proven provider was 
responsible: 

 Serves a student population similar to the population to be served by the proposed charter; 
 That the program to be offered at the proposed charter school is similar to the successful 

school or program; 
 Or the program represents a reasonable modification of the successful school or program, 

including details of what is proposed as a reasonable modification. 
 If the grade span served by the school(s) or program(s) differs from the proposed charter 

school, please explain the applicant group’s capacity to serve the proposed grade span. 
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Student Population: The service area, proposed student population, and grade span are similar to 
that of the Pioneer Valley Performing Arts Charter Public School, the organization that the proven 
providers administered together for 11 years. The proposed catchment area for the Paulo Freire 
School is Holyoke and the surrounding towns in Hampshire and Hampden counties, PVPA draws 
students from the proposed suburban and urban sending districts with students attending   from 56 
different towns in Franklin, Hampshire, and Hampden counties: Both PVPA and the proposed 
charter school are Regional Schools. 
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While we cannot predict the exact percentage breakdown of students who will come from 
particular cities and towns at Paulo Freire Charter School with careful consideration and 
community input we believe that approximately 60% of the student population will come from 
Holyoke. The remainder 40% of students will come from other towns. Of the Holyoke students 
we project that 80% will come from the Holyoke Community Charter School, whose program 
ends with the 8th grade. The remaining 20% will come from the greater Holyoke community. 
PVPA as a regional school drawing from the surrounding sending districts is representative of the 
40%, non-Holyoke student population. 
 
The Table below shows the comparison of students in the proposed school with the existing 
school based upon our best prediction of the percentage breakdown of the student population. We 
have included statistics from the Holyoke Community Charter School, and Holyoke High School 
in the comparison.  
 

 Grade 
Span 

LEP Special Education Reduced 
Lunch 

Free Lunch 

Existing 
School 

7th -12th  
Less than 

1% 
15.66% 4.10% 10.20% 

Proposed 
Charter  5th - 12th  3.52% 12.64% 

 
6.68% 

 
44.95% 

Holyoke 
High School 

9th - 12th  8.00% 12.40% 5.60% 46.20% 

Holyoke 
Community 

Charter  
School 

K- 8th  4.50% 10.20% 9.10% 73.60% 

 
 
Similar Program:  The program to be offered at the Paulo Freire SJCS will be very similar to the 
design and delivery of the program at PVPA. Core values of the proposed new school (see below) 
are in line with those of the successful proven provider school. Individual excellence and 
community membership are goals of the successful school.  
 

 Education must raise the awareness of students so that they become subjects, rather than 
objects.  Students at Paulo Freire will think democratically and always question and 
critically view everything they learn. Powerful, transformative teaching and learning will 
be deep, authentic, and developmentally appropriate and honor the teacher and learner. 

 
PVPA programs support students as active learners who take responsibility for their education. 
Creative and critical thinking are core components of the classroom experience. Participatory and 
hands-on learning are key components of the PVPA program. Multiple learning styles are used. 
 

 Students are integrally connected to their communities. PFSJCS students will dedicate 
themselves to the improvement of the social, cultural, political and economic health of 
Holyoke and the surrounding communities. 

 
At PVPA students connect to the surrounding communities through the arts completing two 
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internships in the arts as a requirement for graduation. In addition, community service is required 
for graduation by all students. Winter session program (Paideia) provides opportunities for 
students to volunteer in the local community working in schools, shelters, food pantries, and 
programs for the elderly, to name a few.  
 

 Students will develop a global perspective in relation to social justice and become active 
partners in positive global initiatives. 

 
Although this was not the focus of PVPA students were encouraged and supported in their desire 
to be “good citizens”. The arts were used in these endeavors. With the support of faculty and staff 
student groups formed around many global issues.  Some examples of these are: Amnesty 
International, GLBT support group, Save the World, Peace Jam. 
 

 Paulo Freire Charter will honor and celebrate the diversity among students, teachers, 
parents, and their school and surrounding communities and will value equally their 
contributions to the educational process.  

 
PVPA school administration along with students and faculty created programs to celebrate 
diversity and promote understanding at PVPA. Latino Heritage month and Black History month 
have become integral parts of the PVPA program. Students participated in the creation of, and 
continue, each year, to plan, and execute the PVPA Unity Day Program, a celebration of diversity. 
  

 100% of students at Paulo Freire will meet graduation requirements, which will exceed all 
State and Federally mandated achievement goals. 

 
This is in line with the goals and achievements of PVPA. 
 
 Evidence of the similarity of the proposed program and the successful proven program can also 
be found in other areas. The PVPA Student Handbook provides information for students and 
families about all aspects of student life at the school. Below are some examples of the similarity 
of the programs taken from the student handbook. 
 
Community Building: 
Community development has always been an essential part of PVPA’s educational program. Our 
plan consists of orientation activities, community rituals, and events. This has helped us to 
maintain a vital community spirit and build the following: 

o Respect for individual differences and opinions;  
o Inclusion and a sense of belonging; 
o Participatory decision-making; 
o Cooperation between students and teachers; and 
o A safe environment. 

 
Code of Conduct:  
The Code of Conduct was written and adopted by the staff and the student body. It is reviewed 
each fall by the student body.  
 
Completion of School Service and Community Service projects are requirements for 
graduation. 

Multiple Learning Styles: 
PVPA recognizes that different students learn in different ways. We support and encourage 
multiple learning styles in and out of our classrooms. Some of these learning styles are: Tonal, 
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Linguistic, Order and Logic, Spatial, Bodily Kinesthetic, Object Kinesthetic, Interpersonal and 
Intrapersonal. Students are encouraged to explore these styles and figure out which one or ones 
best fit their personal learning style. 
 
Student Input: 
Student input is a very important factor in determining the direction our school will take. All 
School and All Grade Meetings are good forums for this to happen. Students should speak to 
teachers and administrators if they have suggestions. Students should further be aware that the 
staff and administration would support, when possible, implementation of their ideas. 
 
Disciplinary Procedures: 
In any instance in which a member of the PVPA staff believes that a student is behaving in a way 
that endangers his/her safety or the safety of others, a meeting with the student will be held to deal 
with the problem in a positive way as early as possible. The intervention will include a clear 
measurable description of the problem behavior, a clearly set meeting time to review progress, 
and a clear description of the steps that will be taken should the appropriate behavior not be 
evident.  
Students are active participants in the discipline process. Consequences incorporate school 
community service. 
 
Student Leadership: 
PVPA provides many opportunities for student leadership. Students can participate in teaching 
assistantships, aiding classroom teachers, student governance, and student representation to the 
Board of Trustees.  
 
Examples of PVPA course offerings that have a social justice/diversity awareness theme: 
African American Literature - This course will consider the African-American experience as 
expressed in the painting, music and literature of African-American artists, orators, writers and 
performers.  We will study the historical, cultural and political contexts that shed light on the 
formation of the distinct African American literary tradition, described by poet Sterling Brown as 
a “literature of necessity.” By what standards is this art to be judged, and what can be said about 
its purposes?  As we move through various literary genres, we will become more attentive and 
intelligent readers, viewers, and listeners and will learn to ask questions of all types of texts. We 
will also sharpen our critical thinking, listening, speaking, and writing skills. But more than that, 
we will try to open ourselves up to new ways of thinking about our own history and the history of 
our country.  Such an endeavor demands that we approach our discussions, readings and research 
with an open mind and a willingness to accept new ideas. 
 
Through White Eyes: Images of African Americans in the Arts and Media -A continuation of 
the African American Studies course, “Through White Eyes” will move from literature and 
history to explore representations of African-Africans in American art, film, music, television and 
popular culture.  A close look at the dominant stereotypes about African-Americans that emerge 
in the 19th and 20th century, this course will be an opportunity for students to study the source of 
some fundamental stereotypes and the ways they continue to influence the construction and 
reception of racial identity. 
 
American History the 1960’s - This course will explore the 1960’s in America taking an in depth 
look at events, politics, social change, music, theater, film and dance. From John F. Kennedy 
through Lyndon Johnson to Richard Nixon; from the civil rights movement to black power; from 
the Cold War to the Vietnam War; from the Beatles to the Who; from the Twist to Woodstock this 
course will enable you to “remember” more about the sixties than your parents! Instructor Bob 
Brick 
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Holocaust Studies - Students will explore the history of the Holocaust from its roots in Anti-
Semitism through the present. Emphasis will be on a serious discussion of the issues of genocide 
through a detailed examination of the history. Students will understand not only the events but the 
“why” behind the events and the human reactions of the people. 
 
Sociopolitical History of Rock & Roll – This class will be an integrated 
music/history/sociology/politics course. It will assess the importance of rock as a social and 
political phenomenon in the United States from 1964-1999. 
 
The First Amendment and American History - What role do our basic freedoms and the 
Supreme Court have in American History? What are the limits of Freedom of the press, religion, 
and speech throughout American history? What liberties should we “give up” for more security? 
 
Us andThem: Cultural Perspectives on Identity - This language arts based humanities course 
explores issues of race, class, and gender through literature. The course will balance personal 
experience, discussion, and current social situations with academic and critical work with three 
illustrative novels. Students will create written, visual, and performance art based self-portraits 
according to themes throughout course. This course will also use film as a text moving toward 
finding the cultural identity we claim for ourselves and that others assign to us.  
 
Utopia -This language arts humanities course is part history, part politics, part literature, and part 
philosophy. We will begin by looking at the traditions of Utopian thinking, and research some of 
the Utopian communities that were brought into existence in the past. We will then trace these 
ideas through the back-to-the-land movements of the sixties and on up to the energy conserving 
co-housing communities of the present. We will read historical documents, Utopia by Thomas 
More, as well as 19th and 20th century essays and fiction, (such as Herland, and Walden Two). 
We will study the ideas and contributions of Buckminster Fuller and other innovators before 
embarking on our own Utopian designs. Creativity, strong reading abilities, and good research 
skills are essential for success in this class. 
 
Women’s Literature - In this 11th /12th grade humanities course, we will look at literature 
written by, about, and for women. The first quarter will be highly structured and will cover a 
variety of important texts including The Awakening, A Doll’s House, and The Yellow Wallpaper. 
In the second quarter, we will open up the floor to student suggestions and selections, and engage 
in some original work in fiction and essay. Class participation, a willingness to look at difficult 
issues, an open mind, and good journaling skills are essential to success in this class. 
 
Latin American History - Combining the humanities and the performing arts, Latin American 
History is an introductory course to the history of Lain American and its dance forms.  The course 
begins with a brief look at the revolution-taking place in El Salvador in the 1980’s as a way of 
introducing some of the main issues confronting the region.  Then we will step back in time to 
discuss the colonial legacy, period of independence and revolutionary movements in Central and 
South America in the 20th century.  Alongside politics, there will be studies of popular figures, 
music genres and lots of dance classes!  Tango, Salsa, Cha Cha Cha are just a few of the dances 
taught in this class.  Studying the music and dance of Latin America will help students attain a 
greater understanding of its rich and diverse culture. 
 
Politics and the Media - This course is for the student interested in developing a solid 
understanding of the United States foreign policy, globalization, media culture and other political 
landmarks that have transformed the economic and political power structure of the United States. 
We will be taking an in depth look at U.S. involvement in several 20th century world conflicts 
and brainstorming alternative methods for resolution. Emphasis will be on discussion/debate, and 
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independent research. 
 
Race, Gender, and Politics in Music - Music has a rich history of reflecting societal values of 
the times.  Music can be about personal politics, as well as global ones.  Music can unify us, as 
well as separate us.  We will investigate and examine the influence of music in our lives.  Topics 
will include the effects of music commercialization, social activism in music, music of the 
underground, and the emergence of African American and Women artists over the past 50 years.  
Activities will include field trips and guest lecturers. 
 
Civics, Presidential Elections and American History - Student will learn to be active 
participatory citizens. The course will cover the basics of the American Federal governmental and 
legal system through a series of simulations and guest speakers. We will have a special focus on 
the Presidential nomination and election process in the 20th century. 
 
Honors Sociology-Social Action Social Change - The course is designed to analyze the 
theoretical perspectives, directions, processes, patterns and consequences of social change; to 
examine the factors that simulate or hinder the acceptance of change; and to explore the 
unintended individually, or in small groups will be required to undertake and document a project 
in social change as their final “paper”. Special attention will be given to education as a potential 
force for change. Current trends in education reform, including charter schools, vouchers and 
home schooling will be reviewed.  Instructor - Bob Brick 
 
Arts and the Community - In this class we will explore many different ways to share the arts 
with our surrounding communities. We will use dance, music and visual art to build bridges with 
people of various populations. Each student will have a chance to connect our whole class with a 
senior center, schools, after-school programs, teen pregnancy centers, plus more. The class will 
work towards a final performance project with one of these groups. Art as a means for social change, 
community building, and personal expression will be looked at in this class. Please come if you are a singer, 
dancer, musician, visual artist, designer, and integrate yourself into a multi-arts, multi-cultural, 
intergenerational and socially conscious project. 
 
Personal Growth & Social Change through Performance –  
In this class, we will look at multiple art forms and the work of artists that have dealt with and 
created social change.  We will discuss the many personal and social issues, which affect us and 
the power of the arts in addressing these issues.  Students will create songs, poems, monologues 
and other artistic creations that are meaningful to them. 
 
Feminist Performance Art – In this class we will explore various themes of social justice and 
feminism through the performing arts – music, theater, poetry, dance, and combinations therein. 
Students will draw from personal history and experience, as well as from current events.  The 
lessons will focus on in-class performance and writing (theater games, monologues, spoken 
word), as well as a few homework assignments. We will also study contemporary and historical 
feminist performance art. Each student will complete a final performance project of his or her 
own design that explores intersecting issues of personal and political feminisms. 
 
Reasonable modification of school or program:  
The academic curricular focus at PFSJCS will include social justice; at PVPA, performing arts 
integration was the major focus. As you can see from the examples above individual excellence, 
and community membership were important components of the successful school. Social Justice 
and diversity issues were part of the culture at PVPA and explored in the course curriculum and 
student activities at the school. The arts were used as an expressive avenue to celebrate diversity 
and raise awareness of social justice issues. A reasonable modification will include more 
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extensive focus on social justice adding more involvement with the local and global communities 
as an integral component of PFSJCS. 
 
Capacity to serve the proposed grade span, if different:  
Both Proven Providers have experience serving the expanded grade levels of 5th and 6th grade.  
Ljuba Marsh is currently the Principal at Global Learning Charter Public School, which currently 
serves 485 students in grades 5-12. 
From 1990-2000 Bob Brick was School Board President of Northampton Montessori School, 
which serves pre-school - grade 6.  
Bob Brick was Executive Director of the Hilltown Cooperative Charter School, serving grades k-
8 during its first year. 

 
C. Describe the extent to which the proposed proven provider is responsible for the organizational viability 
of the school(s) or program(s). 

 Provide evidence of the organizational viability of the school(s) or program(s) for which the 
proven provider was responsible, including but not limited to:  

 Effective governance, 
 Organizational management, 
 Financial management, and 
 Compliance with applicable laws and regulations. 

Extent of responsibility for organizational viability:     
The proven providers were FULLY responsible for the organizational viability of PVPA. The duties and 
responsibilities of the Administrative Director, Bob Brick and the Educational Director, Ljuba Marsh 
encompassed all aspects of the school and directly impacted its success. Details of their role and 
responsibilities are listed above in proven provider category1. PVPA has continued full enrollment, and a 
long waiting list for each grade offered.  
 
Evidence of effective governance: 
Evidence includes: two successful re-charter cycles (with no provisional status), a number of successful 
DESE site visit reports over the 11 years.  
 
Evidence of organizational management:  
From the 08-09 Site Visit Report:  
“ Conclusion: Is the school becoming the school it promised to be in its charter?  
Now in the thirteenth year of its charter, PVPA is a school that focuses on continual improvement. The 
school has developed a range of classes that provide students with exposure to the performing arts. It has 
also developed an academic program that encourages student ownership and creativity, while also setting a 
high standard for student performance. Stakeholders express satisfaction with the school and appreciate the 
inclusive community that has been established. Constituents have also devoted time to reflect on current 
practices and analyze potential changes that will help the school improve. This process can be seen in the 
arts education task force, the new collaborative meeting time, administrative restructuring and the work of 
the school's board of trustees. Many of the changes that are being considered align challenges identified by 
stakeholders. Teachers and administrators recognize the importance of developing systems and structures 
to meet the needs of a changing student body. Board members, administrators and parents recognize the 
importance of improving communication and clarifying the roles and responsibilities of the board and 
administrators. All stakeholders recognize the need for more space and the challenges of the current 
financial environment present.” 
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Evidence of financial management: 
Each year the leadership team presents the budget to the Finance Committee of the Board of Trustees.  
After several meetings in which review and discussion occur, the Committee makes a recommendation to 
the Board for approval.  On a monthly basis during the course of the year, the Chief Financial Officer 
presents actual results relative to budget to the department directors.   On a quarterly basis, operating 
results relative to the budget are presented to the Committee and the Board.  
 
Unqualified audit opinions each year, a strong Balance Sheet, which allowed the school to purchase its 
own building and build up strong financial reserves since the purchase, and annual positive operating 
reserves are evidence of successful fiscal management.  
 
From PVPA 2008 Financial Auditor’s Report: 
“ I have audited the accompanying statement of net assets of the Pioneer Valley Performing Arts Charter 
Public School (a governmental entity), as of June 30, 2008, and the related statements of revenue, 
expenses, and changes in net assets, and cash flows for the year then ended. These financial statements are 
the responsibility of the School’s management. My responsibility is to express an opinion on these 
financial statements based on my audit. The prior year summarized comparative information has been 
derived from the School’s 2007 financial statements and, in my report dated October 23, 2007; I expressed 
an unqualified opinion on those statements. 
 “The results of my tests disclosed no instances of noncompliance that are required to be reported under 
Government Auditing Standards.” 
Evidence of compliance with applicable laws and regulations: Two successful re-charter cycles, with 
no provisional status.  Third re-charter visit completed at the end of September 2010 indicates full 
compliance with all applicable laws and regulations.  
 
Other: 
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Job Description 
Job Title: Director of Administration 
 
Duties and Responsibilities: 
Fiscal Responsibility     
Physical Plant      
Discipline      
Production (including Graduation)   
Supervision        

Performing Arts Directors     
    Office Staff      
 Financial Manager    
 Production Team    
 Counseling     
Transportation      
Technology      
Attendance      
Emergency Systems     
 Fire Regulations    
 Cancellation, Delay, Etc.   
Calendar      
Annual Report      
Alumni       
Member of the Board of Trustees & Executive Committee    

Admissions Committee    
Finance Committee     

Department of Education Report      
Community Outreach 
Teaching      
 

 
Minimum Requirements: 
Masters Degree 
3-5 years experience in executive level administration 
CORI 
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Job Description 
Job Title: Director of Education 
 
Duties and Responsibilities: 
Program Development & Assessment 
Curriculum Development & Assessment 
Scheduling 
Staff Development 
Supervision  

Academic Directors 
    Education Office Staff 
Student Feedback Systems 
Student Record Keeping 
Web Site 
Testing 
Educational Supplies & Film Library 
New Student Intake 
Off-Campus Programs 
Hiring & Evaluation of Staff 
Standards & Benchmarks 
Member of the Board of Trustees & Executive Committee 

Admissions Committee 
Personnel Committee 
Student Representative Committee 
Capital Campaign Committee 

Community Outreach     
Teaching 
 
 

Minimum Requirements: 
Masters Degree 
3-5 years experience in executive level administration 
CORI 
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