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“. . . . arguably the best known charter school in America.”
--Chester Finn, et. al., Charter Schools in Action, 2000. 

Dear Commissioner Driscoll, 

City on a Hill is at an important juncture in the history of our school. After seven years of 
successful start-up operation, the board, administration, and faculty are deeply engaged in making City 
on a Hill a sustainable organization with institutional mechanisms in place that ensure the perpetuity of 
our co-founders’ vision. This year has been an inaugural experience that has allowed our newly 
appointed President, Dr. Steven C. Leonard, and the board, under my new leadership, to strengthen and 
clarify our governance capabilities. The result has been a year of brisk activity ably led by Dr. Leonard, a 
seasoned urban public school educator. In the short period of a year, our president has made visible 
strides in shaping the day to day work necessary to continue to deliver the excellent education parents 
and the public has come to expect from City on a Hill. 

City on a Hill closes the achievement gap for urban students, in particular economically 
disadvantaged and minority populations. Every year since our inception, our biggest challenge is 
preparing our students to meet our graduation requirements within 4 years and to pass MCAS in 2 
years. As most of our students enroll performing significantly behind academically, we are delighted to 
report that as of this writing, 100% of the class of 2003 have passed the English section of the MCAS and 
98.6% of that same class have passed the Math test. We are confident that all students in the class of 
2003 will pass both sections of MCAS by their graduation date in June of next year. 

Our college preparation record continues to be stronger than ever for an open enrollment urban 
high school within the city of Boston. For the fifth consecutive year, 100% of City on a Hill graduates 
applied and were accepted to college. We graduated our largest class ever, 38 students, a 111% increase 
than the class of 2001. Our students are in demand by academically competitive colleges such as Bryn 
Mawr, Wellesley, Brandeis, Tufts, Smith, Morehouse and Boston College to name a few. We continue to 
build upon our formula for success as is evidenced by a 24% increase in retention for the class of 2003 
representing fifty one juniors who are on track to graduate. We credit these gains to our dedicated and 
hardworking faculty, and in addition, to two initiatives created to address our attrition percentages - the 
summer program for course and competency credit, which extends the school year and the change to a 
block schedule, which increased time on instruction. Both initiatives are critical to helping our student 
population erase previous academic deficiencies. 
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Lastly, we continue to invest deeply in the learning and professional development of our teachers, 
administrators, staff and teaching fellow novitiates. City on a Hill and Northeastern University School 
of Education have launched the Community Teacher Institute, a joint venture to fully realize the vision 
of our school based, immersion-in-practice teacher preparation program. Our partnership puts the heart 
and soul of the preparation of new professionals and the investment and development of veteran faculty 
in the service of high academic student achievement. There is no greater need in urban schools than 
good teachers. The national report, What Matters Most: Teaching For America’s Future argues that 
“recruiting, preparing and retaining good teachers is the central strategy for improving our nation’s 
schools.” The Community Teachers Institute allows teacher novitiates and our faculty to deepen our 
school’s capacity to get better at our work and to ensure that we are a learning organization for the 
adults as well as the students. The partnership with Northeastern has allowed us to increase the number 
of fellows in our program by 120%. Forty percent of our fellows are people of color – a gain that begins to 
address the need for a diverse faculty in urban high need districts. 

These past seven years, we have learned some important lessons that have contributed to how we 
think about structure and the challenges we will continue to face. What we now know is that achieving 
results with our students requires relentless focus on practice, diligent attention to curriculum and 
instruction, and whole-school scrutiny of specific performance data. We also know preparing all students 
to achieve results costs more than preparing some. The opportunity to contribute to real educational 
improvement has never been greater. We are committed, at City on a Hill, to doing what we have done 
best for seven years - closing the achievement gap. We have never been closer to realizing our mission 
than we are now. Our mission states: City on a Hill Public Charter School, a public high school in 
urban Boston, emphasizes academic achievement, citizenship, teacher leadership, and public 
accountability. We seek to graduate, responsible, resourceful, and respectful democratic citizens prepared 
to advance community, culture and commerce, and to compete in the 21st century. As my predecessor 
and our co-founder, Sarah Kass, wrote to you one year ago, and I recommit to here, we will build that 
city upon a hill, with the eyes of all people upon us. 

Sincerely, 

Harry Spence 
Board Chair 

1 August 2002 
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EXECUTIVE SUMMARY


ITY O N A HILL PUBLIC CHARTER SCHOOL is a public high school in urban Boston. WeCemphasize 
academic achievement, citizenship, teacher leadership, and public accountability. We seek to 

graduate responsible, resourceful, and respectful democratic citizens prepared to advance community, 
culture and commerce, and to compete in the 21st century. 

MADE HISTORY. City On A Hill is the first public charter high school in Massachusetts to be accredited 
by the New England Association of Schools and Colleges in December of 2001. We are also the first 
Massachusetts public charter high school founded and designed by teachers. In January 2000, the 
Massachusetts State Board of Education renewed City On A Hill’s Charter for another 5 years. 

STUDENTS. City On A Hill students are selected by lottery without regard to past performance in school; 
80% are children of color; over 69% report qualifying for free and reduced lunch; more than 75% come 
to us reading below grade level; 20% are first generation Americans. 

ACADEMICS. City On A Hill students study a rigorous academic program. All students read 
Shakespeare. All students write essays. All students speak in public. All students use technology. All 
students study high school mathematics. All students do laboratory sciences. All students study 
primary documents in history. All students learn to converse in a second language. All students learn to 
swim. 

CITIZENSHIP. City On A Hill students learn habits of good citizenship: civility, participation, and 
engagement. They wear a simple uniform. They learn in a safe, respectful and intimate environment. 
They participate in weekly school Town Meetings--debating everything from school policy to national 
affairs. They perform community service at over 100 sites. 

ACCOUNTABILITY. The community holds City On A Hill accountable for results. At City On A Hill 
there is no social promotion and a diploma means more. Students earn their diplomas because they can 
write a coherent essay, read world class literature with understanding, deliver a public speech, analyze 
important American documents, complete and defend an independent City Project, a p p l y  
mathematical concepts, perform an independent science project, converse in Spanish, use technology 
for learning, and swim. Nearly 100 citizen jurors assessed students’ progress toward achieving 
competency in various subjects. 

COMMUNITY PARTNERS. City On A Hill is connected to the community. From our students' families, to 
the YMCA where we are housed, to our city's fine museums, our students learn from and have access to 
the best of Boston. We salute our partners: the YMCA, the Huntington Theater, Northeastern 
University, the Museum of Science, and the New England Aquarium. We thank the 100+ community 
organizations--including the Young Achievers Science & Math Pilot School, City Year, Boston Plan for 
Excellence, WGBH radio and Youth Advocacy Project--which host our students as community service 
learners. 

THE COMMUNITY TEACHERS’ INSTITUTE AT CITY ON A HILL trains and sustains urban public high school 
teachers. The Teachers’ Institute offers fellowships to exceptional people interested in preparing to 
become teachers, and diversifies the career paths of veteran teachers, providing them opportunities to 
do research, to induct teacher novitiates, to publish, to travel and to further their education. 
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2001-2002 RESULTS 

Graduates 

Attendance 

Test Scores 

(SAT) 

(MCAS) 

Retention 

Citizenship 

Admissions 

Accountability 

Leadership 

38 students graduated in 2002, an 111% increase in retention compared to the class of

2001.


100% of 2002 graduates were accepted to college and collectively earned over

50 admission offers to colleges throughout the country.


95% of our graduates earned their diploma because they demonstrated competence in

reading, writing, mathematics, science, Spanish and swimming.


100% of our graduates completed an independent City Project.

Our graduates participated in over 130 City on a Hill Town Meetings and contributed

over 6000 hours of service to the greater Boston community.


Average Daily Attendance was 90%.

We maintained over 94% enrollment for the year.


Our 9th graders gained an average of 14 months in Reading and 13 months in Math

between October, 2001 and May, 2002.


9th graders testing well below grade level who were placed in our Intensive Language

and Math (ILM) program transitional program gained 18 months in Reading and 16

months in Math between October, 2001 and May 2002.


Our seniors’ combined math and verbal Mean Total SAT scores was 891. 


For the fourth year in a row, more City On A Hill 10th graders passed the 2000 MCAS

than all 15 non-exam public high schools in Boston:


English  Math
 City On A Hill  75%  71%

 Boston Public Schools  60% 53% 

City on a Hill’s rising senior class, the class of 2003 has increased by 25%, to 51 seniors 
on track to graduate in June of 2003, the largest senior class to date in our seven year 
history. 

In 2001-2002, City On A Hill students contributed more than 13,000 hours of service to 
over 100 organizations in Greater Boston. 

Enrollment increased from 65 students in 1995-96 to 212 students in 2001-2002. 

City On A Hill maintained a waiting list of over 147 students for the 2001-02 school 
year. 

For the 7th year in a row, over 100 citizens reviewed students’ year-end academic 
work. 

The Teachers’ Institute at City On A Hill graduated its second cohort of five urban 
teachers in June of 2002. In the upcoming 2002-2003 academic year, City on a Hill and 
Northeastern University School of Education will launch the Community Teacher 
Institute, a joint venture to fully realize the vision of our school based, immersion-in-
practice teacher preparation program The Teachers’ Institute. The partnership will 
enable us to increase the number of teaching fellows in the program by 120% to 12. 
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THE FIFTH GRADUATING CLASS OF CITY ON A HILL


On June 5, 2002, at a ceremony at the New England Conservatory’s Brown Hall, City On A 
Hill Public Charter School sent forth its Fifth graduating class. 

• 100% of our graduates earned acceptance to college. 
• 95% of our graduates earned their diplomas because they demonstrated competence in 

reading, writing, mathematics, science, Spanish and swimming. 
• 100% of our graduates completed an independent City Project: researching a civic question of 

their own design, performing an internship at a related site, writing up and presenting their 
findings. 

• Our graduates each participated in over 130 City On A Hill weekly Town Meetings. 
• Our graduates contributed over 6000 hours of service to the work of the greater Boston 

community. 

Class of 2002 earned acceptance at . . . 

Benjamin Franklin Institute Johnson State College Regis College 
Boston College (2) Lesley College Simmons College 
Bridgewater State College Massachusetts Bay Community College Smith College (2) 
Bunker Hill Community College (3) Massachusetts College of Pharmacy Southeastern College 
Bryn Mawr Massassoit Community Collegee Springfield College 
Curry College Morehouse College The College of New Rochelle (2) 
Emmanuel College Morgan State University of Massachusetts-Amherst (3) 
Fisher College Mount Holyoke College University of Massachusett -Dartmouth 
Hampton University Newbury College Utah Valley State 
Johnson and Wales College Northeastern University (5) Virginia State College 

--Citizen Scholar, Modupe Irerua
 excerpt of Graduation Speech 

When I first began at City on a Hill, I was naïve. Like the main 
character of the Invisible Man by Ralph Ellison, I was blind to many things that were going on around me at City on a Hill. 
closed mindset, I was quick to believe what other people said. 
care about me. I was often lead astray. 
without question. I trusted everyone because I believed that everyone thought the same way as me. 
same code of conduct. 

As a senior, I know better. No specific event precipitated this change, It was gradual, like waking up from a sleep. 
shined in my eye. That light was a harsh reality. 
their word. I hypothesized that this was because certain people had mediocre or low expectations of themselves. 
whom I had put my trust, people who seemed to not even trust themselves enough to strive for excellence in everything they do. 

I know that I 
have to depend on myself and trust those who first trust themselves. 
hardest to get it. 
responsibility 

I didn’t see what was directly in front of me, or may, I just didn’t want to.  
Being in this 

I was vulnerable to the deceit and advice of other people who pretended to 
I mistakenly thought that being open minded was blindly accepting whatever people would give me 

I believed that everyone followed the 

A bright light was 
I perceived that some people did not have my best interests at heart and were not true to 

These were the people in 

It has taken me about three years to realize that it is not actually anyone else’s responsibility to look out for me, it is my own.  
I trust myself, because I know what it is that I want and I work my 

However, just as I was naïve, I realize now that I was mistaken in blaming others for not taking what is really my own 
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STUDENT CITY PROJECT QUESTION COLLEGE CHOICE 

RICKY BAKER What is the impact of racial profiling in the African 
American Boston community? 

Morehouse College 

NED BEAUCHAMP How does computer education benefit urban 
communities? 

UMass - Amherst 

MONICA CARVAJAL What impact do changes in U.S. immigration policy 
have on Hispanic immigrants? 

Fisher College 

MICHELLE CLOUDEN  Why is a student with additional needs labeled in 
the disability category and is this label fair? 

Benjamin Franklin Institute 

ELIZABETH COURIER 
What is the cultural significance of the cornrow 
hairstyle in the African American community of 
Boston today? 

Northeastern University 

DAVID DESSIN Do males that participate in basketball academically 
excell over those who do not participate? 

Morgan State University 

RICHARD DOLAN  What is the impact of student physical education 
participation on school performance? 

Mass Bay Community College 

KARECIA DOPSON-LODGE What is the role of land trusts in communities of 
color? 

Bunker Hill Community College 

PENODE DORISCA Is music therapy? If so, what are the research 
findings? 

The College of New Rochelle 

OMAFUME EJOFODOMI What kinds of messages do mainstream hip-hop 
artists send to teenagers regarding education? 

Northeastern University 

NELIA EROLD  How does fatherhood programs help teen dads 
prepare for parenting? 

The College of New Rochelle 

BOBBY GIST Is rap’s portrayal of women accurate? Fisher College 

KATHERINE GORIN How does portion distortions contribute to the 
problem of obesity in the United States? 

Mass College of Pharmacy 

SHAWN GRIFFITHS What is the maximum utilization of technology in 
public schools? 

Bunker Hill Community College 

MODUPE IRERUA How will a peer mediation program in the COAH 
curriculum facilitate better communication between 
students and faculty? 

Boston College 

MACKENZIE JOSEPH What are the most pressing health issues in 
communities of color? 

Bunker Hill Community College 

WILLE MYERS Does mentoring the youth contribute to the growth of 
society? 

Newbury College 

NHI NGUYEN How can educators bring Asian American Literature 
into the classroom? 

Emmanual College 

SYNTHIA OLIVIER Is there a need at COAH for a life training skills 
class that teaches teenagers healthy living habits and 
about sexuality, violence and drugs? 

Massassoit Community College 

EMILY PEDEN What are the effects of early childhood education? Utah Valley State 
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STUDENT CITY PROJECT QUESTION COLLEGE CHOICE 

MELISSA PINCKNEY How are teens portrayed in the media? Southeastern College 

JON BRIAN REID Can endangered species be protected? Mass College of Liberal Arts 

SARAH RICE How can public schools teach culturally relevant 
history? 

Smith College 

JOANNA ROBERTSON What is the impact on Title IX on education? Bryn Mawr 

LURENA RODRIGUES Is probation effective rehabilitation or punishment? Lesley College 

FATIMAH SADIQ Have abused children who participate in 
governmental recovery programs productively 
benefited from them? 

Virginia State University 

LASHARI SALERY What is the community stance on vivisection? Hampton University 

ALICIA SCOTT-GARRELL Are urban youth influenced by the negative messages 
in rap music? 

Northeastern University 

KELNIAH SIMPSON Is there a connection between environmental issues 
and the number of whale strandings in the United 
States? 

Northeastern University 

JESSICA ST. PIERRE What are the effects of television violence on 
children? 

Regis College 

UNDREA STEELE What are the psychological effects of children whose 
parents are substance 
abusers? 

UMass - Amherst 

ISRAEL VAZQUEZ What is the impact of Technology in education? UMass – Dartmouth 

JASON WILLIAMS How do poor fitness habits and an unhealthy diet 
affect Black communities in the inner city? 

Northeastern University 
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SCHOOL PROGRAM


GRADE LEVELS SERVED. In 2001-2002, City On A Hill served 75 ninth graders, 50 tenth 
graders, 43 eleventh graders and 44 fourth year students, not all of whom were certified 
seniors; our total enrollment averaged 212 students. 

ELIGIBILITY REQUIREMENTS AND ADMISSIONS PROCESS. City On A Hill students are 
Boston residents who have passed the 8th grade. They are selected by lottery without regard 
to past performance in school. 

During the early months of 2001, we visited middle schools all over Boston to interest 
students in City On A Hill. We also placed ads in community newspapers. To enter our 
lottery for 2001-2002, students had to be Boston residents in the 8th grade. Interested 
students had to attend an Admissions Session at City On A Hill where they could experience 
typical City On A Hill academic assignments and activities. In early March 2002, we drew 
our lottery for students entering in September 2002. Students whose names were pulled, had 
to submit 8th grade diplomas and proof of residence in order to claim their places. Students 
whose names were not among the first 100 pulled were put on the waiting list. The 
admissions process was the same as in previous years. 8th graders with siblings already 
enrolled at City On A Hill were given preference for enrollment. 

**City On A Hill is accepting 100 students for the 2002-2003 school year. All Boston 
students in the 8th grade and 9th grade in 2001-02 are eligible to apply. Interested students 
and/or parents should call City On A Hill at 617-262-9838, ext.130, for more information. 
Our lottery is drawn in the spring of each year for admission in September. 
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CURRICULUM. City On A Hill students study a rigorous core curriculum, and must 
demonstrate competency in each course at each grade level in order to be promoted. 

In four years of English, students gain proficiency in literary analysis, and written and 
spoken communication. They read contemporary fiction as well as world class literature; 
they read at least one Shakespeare play every year Every English class culminates in a 
significant writing assignment and speaking, writing competencies. In history, students 
learn world history in the first year, and then take an intensive two year American history 
course, where they work with primary documents, and do research papers, and make oral 
and written arguments on historical topics. In four years of math, students study an 
integrated algebra and geometry curriculum. They contend with probability and 
statistics, use spreadsheets, and practice reasoning through complex mathematical 
problems. In science, students study earth science, biology, and a year of chemistry, with 
labs at the Museum of Science. Students complete a “Design Your Own Planet” project at 
the end of the first year applying geologic principles. They expand this into “Design Your 
Own Ecosystem” project in biology, including genetics applications and other new 
content. At the end of their third year, students must complete an independent science 
experiment and write it up in scientific journal form. Students study three years of 
Spanish. Students take sports at the YMCA and must pass a swim test. Students study 
civics. All students participate in City On A Hill’s weekly Town Meeting. Every student 
must complete a successful community service learning assignment each winter, and a 
senior independent City Project for graduation. City On A Hill students also take 
electives—from judo to art history, Caribbean literature to mock trial. 

STUDENT: TEACHER RATIO. In 2001-2002 there was a student/teacher ratio of 9.8:1. 
The average academic class size was 18 students. 

SCHOOL CALENDAR AND HOURS OF OPERATION. City On A Hill followed the 
Boston Public Schools calendar, with the exception of the BPS professional development 
days. The school year commenced September 5, 2001 and ended June 14, 2002. The 
upcoming calendar year will start on September 4, 2002 and end June 13, 2003. The school 
day starts at 7:45 a.m. and ends at 3:00 p.m. (3:00-3:30 Teachers are available for students) 
and at 3:30 extra curricular programs, making City On A Hill’s year 36% longer than the 
required 990 hours. The school building is typically open from 7:00 a.m. to 5:00 p.m. 
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2001-2002 STUDENT CHARACTERISTICS


Number of students enrolled 212 of 225 

Gender 43% boys. 
57% girls. 

Race 78% Black 
9% White 

10% Hispanic. 
02% Asian. 
01% Native American. 

Free lunch & Reduced lunch 
IEP 

69% reported. 
4.5% 

504 Accommodation 3% 
Academic Support 
LEP 

12% 
0 

Average Daily Attendance 
Average Membership Rate 
Student Turnover Data 

90% 
95% 
0 dropped out. 
16 transferred. 

Accepted from Waiting List 
0 were expelled 
16 students enrolled after 
the first day of school. 

APPLICANT INFORMATION TO ENROLL FOR 2002-03 

Number of applicants 247 
Number of students admitted 100 
Number of students on the waiting list 147 

The 247 students who entered the lottery came from all over Boston: 

Allston
Boston 
Brighton
Charlestown
Dorchester
East Boston
Hyde Park
Jamaica Plain
Malden
Mattapan
Quincy
Roslindale
Roxbury
South Boston

 1% 
22% 

1% 
1% 

39% 
1% 
6% 
4% 
1% 
5% 
1% 
4% 

11% 
3% 
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SCHOOL PERFORMANCE: 
Summary of performance relative to student and school 

performance objectives indicated in City On A Hill’s Accountability Plan. 

I. STUDENT PERFORMANCE OBJECTIVES: Academics 

I.A. STANDARD/EXPECTATION 

All City On A Hill students earn their diplomas because of what they know and 
can do. 

I.B. STANDARD/EXPECTATION 
Number of students passing competencies in each course increases each year.1 

Results for 2001-2002 

City On A Hill only promotes students who pass coursework and demonstrate 
proficiency by passing competency exams in core subjects. Only seniors who pass all 
competencies earn diplomas, and hence graduate from City On A Hill. Thirty-eight City 
On A Hill students earned their diplomas in 2002. Fifty-one juniors are on track to 
graduate in 2003, a 24% increase in retention from previous year’s senior class. Again, 
as in last year, the increase in retention is attributed to three initiatives in particular: the 
Intensive Language and Mathematics program, summer school for course credit, and 
summer school for competency credit and the change to a block schedule. 

City On A Hill offers a summer program to gain course and/or competency credit for 
students needing additional time on learning to gain proficiency. Students who need 
more time to fulfill the course and /or competency requirements in a given class are 
eligible to attend City on a Hill’s summer program. 

In June 2002, 97 students were eligible to attend summer school because they failed a 
course, competency or both and needed to pass them in summer school in order to be 
promoted to the next content/grade level. Students could only sign up for a total of 
three classes. English and Math content areas are priorities; thus, the lower number of 
students passing Spanish, Science or History in many cases reflects the limitations of the 
summer schedule. Students who failed in four or more subjects, could not make up all 
of their work in our summer session. Finally, eight students eligible to attend summer 
school did not participate. 

Course and Competency Summer School.  The table below represents the number of 
students that did not pass before the summer and those that were promoted to the next 

1 This goal has been changed from the original Accountability Plan. Originally the school had aimed to increase the rate of 
passage of each competency by 20%. This seemed inaccessible, especially given the analysis above. 
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level after summer school. English, Math and History have multiple competency 
requirements per course. 

English 

Before summer 44 students had English pending 

English Course Only Competency Writing Competency Reading 
Level I 5 8 12 
Level II 9 9 14 
Level III 4 5 4 
Level IV 3 0 0 

After summer 28 were promoted to the next level 

Math 

Before summer 49 students had Math pending 

Math Course Only Key Con. Basic Skills Proj. W/P Presentation 
Level I 5 9 5 6 14 
Level II 4 5 N/A 4 10 
Level III 3 9 N/A 5 7 
Level IV 3 4 N/A 3 3 

After summer 39 were promoted to the next level 

History 

Before summer 53 students had History pending 

History Course Only Docu. Analysis Research Paper 
Level I 1 10 N/A 
Level II 7 5 N/A 
Level II & III 0 N/A 5 
Level III 5 2 8 
Level IV 2 N/A N/A 

After summer 33 were promoted to the next level 

Science 

Before summer 32 students had Science pending 

Science Course Only Machine Competency Final Exam 
Physical Science 17 15 20 
Biology 5 N/A 4 
Chemistry 2 N/A 2 
Physiology 0 N/A 0 

After summer 24 were promoted to the next level 
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Spanish 

Before summer 58 students had Spanish pending

 Spanish  Course Only  Final Exam 
Level I 18 21 
Level II 10 19 
Level III 4 12 
Level IV 3 1 

After summer 30 were promoted 

Overall Competency Pass Percentages After Summer School

 Compentency %Passed  Compentency %Passed
 GR English 99-0 0 00-01 01-02 GR Math 99-00 01-02 

9th Reading 82% 87% 92% 9th Key Concepts Ex 63% 54% 96% 
9th Writing 91% 90% 95% 9th Problem W/up 59% 77% 97% 
10th Reading 85% 84% 90% 9th Problem Present. 71% 83% 95% 
10th Writing 89% 95% 92% 9th Basic Skills 67% 57% 97% 
11th Reading 92% 91% 98% 10th Key Concept 78% 75% 96% 
11th Writing 88% 88% 98% 10th Problem W/up 6% 87% 96% 
12th Reading 89% 90% 100% 10th Problem Present. 72% 87% 96% 
12th Writing - 100% 11th Key Concept Ex 67% 74% 97% 

11th Problem W/up 67% 83% 97% 
History 11th Problem Present. 75% 85% 97% 

9th Docu. Anal. 78% 76% 97% 12th Key Concepts Ex 88% 87% 92% 
9th Research 67% 74% 92% 12th Problem W/up 88% 87% 92% 
10th Docu. Anal. 97% 89% 87% 12th Problem Present. 88% 87% 92% 

10th Research 84% 51% 87% Science 
10th Presentation 79% 50% 87% 9th Physical Science 67% 61% 97% 
11th Docu. Anal. 88% 88% 93% 10th Biology Exam 73% 51% 95% 
11th Research 88% 71% 82% 11th Chemistry Exam 92% 47% 92% 
11th Presentation 82% 72% 82% 12th Physiology Exam - 94% 100% 

12th Research - 100% -

Spanish 
9th Overall 76% 76% 80% 
10th Overall 84% 65% 86% 
11th Overall 56% 73% 89% 
12th Overall - - 90% 

00-01  

In 2002-2003, City On A Hill will do a comparative analysis of the competency system 
with students grades and external assessments such as MCAS, Stanford 9, and college 
standardized tests to hone the consistency of competencies with other assessments. The 
entire faculty will receive professional development training from the Efficacy Institute 
and will implement the Self-Directed Improvement System. In addition, a new data 
tracking system will be put into operation that will have the ability to sort data by 
individual teachers or by groups of teachers depending on sort criteria. 
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I.C. Standard/Expectation 

Students earning high grades will be highly competent. 

Results for 2001-2002 

This is the third year City On A Hill designated a level of competency data and course 
grades and is still gathering benchmark data for this standard. The math and science 
departments are in the process of developing an Honors designation for competencies. 
All grade levels of Spanish had a high degree of correlation between students earning 
honors on competencies and earning a grade of B- or better. In English and History, the 
standard was achieved in half the grade levels. This standard needs further 
development in 2001-2002. 

# of students earning # of students earning 
honors on competency grade >/= B

GR SUBJECT 99-00 00-01 01-02 99-00 00-01 01-02 
9th Spanish 21 10 3 23 17 22 
10th Spanish 14 3 2 21 12 17 
11th Spanish 6 8 5 7 20 19 

9th English writing 4  4  3  26  16  3  
9th English reading 1  9  6  26  16  9  
10th English writing 5  1  2  18  26  2  
10th English reading 5  14  0  18  26 4 
11th English writing 1 1 3 8 18 3 
11th English reading 1 5 1 8 18 6 
12th English writing 5  1  2  10  5  2  
12th English reading 7  7  6  10  5  16  

9th Hist. Document Analysis 12 5 7 11 19 7 
9th Research Paper 9  8  11  11 19 11 
10th Hist. Document Analysis 25 1 4 21 16 4 
10th Research Paper - 2 5 - 16 -
10th Presentation 11 6 6 21 16 6 
11th Hist. Document Analysis 7  7  6  11  22  6  
11th Research Paper 11 22 7 
11th Presentation of Research 4  6  4  11  22  4  

Paper 
12th Research Paper - 0 -

I.D. Standard/Expectation. 

trimester. 
At least 15% of each class will be on the Honor Roll (all A’s and B’s) each 

Results for 2001-2002. 

City On A Hill’s honor roll rate increased for seniors for the 1st and 3rd trimesters. Honor 
roll rates fell in all other categories. 
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In 2002-2003, an improved schedule for small learning communities and departmental 
days will be created to deepen collaboration across disciplines and attention will be 
given to grading policies school-wide. 

Honor Roll 
Trimester 1 Trimester 2 Trimester 3 

00-01 01-02 % Change 00-01 01-02 % Change 00-01 01-02 % Change 

9th Grade 18% 14% -4% 13% 10%  -3% 8% 5% -3% 

10th Grade 17% 9%  -12% 17% 10%  -7% 13% 12% -1% 

11th Grade 25% 9% -16% 16% 13%  -3% 11% 7% -4% 

12th Grade 21% 34%  +13% 21% 13% -8% 8% 15% +7% 

I.E. STANDARD/EXPECTATION 

City On A Hill students will demonstrate mastery as measured by standardized tests: 

a . 2 0 0 4 
j

c . i n 

d . 

e. 100% of 9th graders--ILM and certified 9th graders will advance at least one grade level in 
reading and math as measured by the Fall & Spring Stanford 9. 

1 0 0 % o f  c l a s s o f  ( a n d s u b s e q u e n t c l a s s e s ) w i l l  p a s s M C A S b y  M a y  2 0 0 4  
( a n d s u b s e q u e n t s e n i o r  s p r i n g s ) i n  5 s u b  e c t s . 

b . 1 0 0 % o f  c l a s s o f  2 0 0 4  w h o b e g i n a s c e r t i f i e d  9 t h  g r a d e r s p a s s M C A S i n 
E n g l i s h 

& M a t  h i  n M a y o f 2 0 0 2 . S u b s e q u e n t c l a s s e s , b y  s p r i n g  o f s o p h o m o r e y e a r . 

1 0 0 % o f c l a s s o f 2 0 0 5 w h o b e g i n  I L M p a s s M C A S i n  E n g l i s h &  M a t h  b y 
M a y , 2 0 0 4 . 

T h e a v e r a g e S A T  s c o r e f o r s e n i o r s a p p l y i n g  t o 4  y e a r  b a c c a l a u r e a t e  c o l l e g e s 
w i l l  i n c r e a s e 1 / 3 o f a s t a n d a r d  d e v i a t i o n a  y e a r f o r  t h e 5 y e a r s o f t h e 

n e w c h a r t e r . 

Results for 2001-2002 

The class of 2002 had a mean SAT score of 891. This is a drop from the year before, we 
suspect due to the larger sample size that sat for the test this year than in year’s past. 
We will continue to offer our junior class an SAT prep curriculum taught by our Kaplan 
trained English and Math teachers. In addition, seniors will receive additional support 
and test taking strategies in the senior seminar college preparation class and The YMCA 
Black Achievers, which provides additional college preparation support. 
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SAT Scores 
Class # of students 

applying to 4
yr colleges 

Mean 
verbal 
score 

Percentile Mean 
math 
score 

Percentile Mean 
total 
score 

Percentile 

1999 20 
2000 13 
2001 18 
2002 27 

01-02 change in terms of 
standard deviation 

National 
SAT mean 
Standard 
deviation 

415 
439 
479 
452 

-0.24 

505 

111 

21 
26 
40 
29 

409 
407 
449 
439 

-0.09 

514 

113 

18 
18 
30 
25 

824 
846 
928 
891 

-0.18 

1020 

208 

18 
21 
33 
26 

On the Stanford 9, freshmen gained an average of 14 months in reading meeting our 
standard of advancing one grade level. In math, students gained an average of 13 
months in math, again meeting our standard of advancing one grade level. Our 
Intensive Language and Math program for students who entered significantly below 
grade level had the largest gains of the freshman class – 18 months in reading and 16 
months in math. Though still below their peers who entered near grade level, the 
achievement gap was reduced. 

Stanford 9 math and reading scores for students whose Stanford 9 grade listing =9 and who have 
scores for both the fall 2001 and spring 2002 tests (stayers). 

Math Reading 
fall spring gain fall spring gain 

average Stanford 9 Scaled Score: 674 687 13 680 694 14 
average Stanford 9 National Percentile Rank 
average Stanford 9 Grade Equivalence2 

42 
8.1 

45 
9.4 

3 
1.3 

34 
7.9 

43 
9.2 

9 
1.3 

number of students included 54 54 54 54 

average Stanford 9 Scaled Score, no ILM: 681 692 11 685 697 12 
averave Stanford 9 National Percentile Rank, no ILM 48 49 1 38 46 8 
average Stanford 9 Grade Equivalence, no ILM 8.9 9.9 1 8.2 9.4 1.2 
number of students included 34 34 34 34 

average Stanford 9 Scaled Score, ILM: 663 679 16 672 690 18 
averave Stanford 9 National Percentile Rank, ILM 32 38 6 28 40 12 
average Stanford 9 Grade Equivalence, ILM 7 8.7 1.7 7.2 8.8 1.6 
number of students included 21 21 21 21 

In 2001-2002, we modified our SAT 9 testing schedule. We tested the 10th and 11th grade 
classes in the spring only. This was the first year of the change. The scores were 
inconsistent with previous years when we assessed in the fall and spring of an academic 
year. We do not understand the significant instability in the scores from one year to the 
next. We will need to do further analysis to ascertain the accuracy of testing only once a 
year during the spring term. 
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2000-2001 COAH Stanford 9 results for grades 10-11*** 

Grade 10 – Grade 11 – 
Math Math 

spring spring gain spring spring gain 
9th 10th 10th 11th 

average Stanford 9 Scaled Score: 675 671 -4 692 691 -1 
average Stanford 9 National Percentile Rank 40 21 -19 43 36 -7 
average Stanford 9 Grade Equivalence 8.7 7.6 -1.1 10.5 9.8 -0.7 
number of students included 36 34 37 37 

average Stanford 9 Scaled Score, no ILM: 686 673 -13 690 694 4 
averave Stanford 9 National Percentile Rank, no ILM 48 22 -26 42 39 -3 
average Stanford 9 Grade Equivalence, no ILM 9.7 7.8 -1.9 10.4 10.3 -0.1 

number of students included 24 23 26 26 

average Stanford 9 Scaled Score, ILM: 659 670 11 695 685 -10 
averave Stanford 9 National Percentile Rank, ILM 25 20 -5 45 30 -15 
average Stanford 9 Grade Equivalence, ILM 7.1 7.8 0.7 10.7 8.7 -2 
number of students included 13 12 11 11 

Grade 10 – Grade 11 – 
Reading Reading 

spring spring gain spring spring gain 
9th 10th 10th 11th 

average Stanford 9 Scaled Score: 685 684 -1 695 699 4 
average Stanford 9 National Percentile Rank 37 30 -7 37 41 4 
average Stanford 9 Grade Equivalence 8.6 8.2 -0.4 9.5 9.6 0.1 
number of students included 36 35 37 35 

average Stanford 9 Scaled Score, no ILM: 689 685 -4 695 706 11 
averave Stanford 9 National Percentile Rank, no ILM 39 30 -9 38 47 9 
average Stanford 9 Grade Equivalence, no ILM 8.9 8.3 -0.6 9.5 10.4 0.9 
number of students included 24 23 26 24 

average Stanford 9 Scaled Score, ILM: 680 685 5 695 686 -9 
averave Stanford 9 National Percentile Rank, ILM 31 30 -1 37 27 -10 
average Stanford 9 Grade Equivalence, ILM 8.1 8.3 0.2 9.4 8.1 -1.3 
number of students included 13 12 11 11 

1. IEP includes anyone who ever had special ed classification.
*** includes only stayers.

In 2002-2003, City On A Hill will continue to look at the schedule of assessments that 
students are required to take and determine a general philosophy regarding internal 
and external assessments and how better to administer such instruments without 
subjecting our student body to test fatigue. 

Of particular focus will be the benefits and liabilities of taking norm referenced or

criterion referenced tests.
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For the fourth year in a row, City On A Hill 10th graders outperformed their Boston 
Public School counterparts2 on all parts of the MCAS. Results from the 2002 MCAS are 
not yet available. In 2001-2002 students who did not pass the MCAS will receive MCAS 
tutorial to prepare to retake and pass the test in the fall of 2002. 

MCAS, Spring 2001 

Language Arts 
‘98 ‘99 ’00 ‘01 

Mathematics 
’98 ’99 ’00 ‘01 

City On A Hill  57% 53%  64% 75% 26% 9% 31% 71% 

Boston Public Schools3  24% 25% 26% 60%  6% 7% 15% 53% 

CITY ON A HILL MCAS ANALYSIS 

AS OF AUGUST 2002, FOR THE CLASS OF 2003, 100% OF OUR STUDENTS HAVE 
PASSED THE ENGLISH SECTION AND 98.6% HAVE PASSED THE MATH SECTION. 

City on a Hill’s 2001 MCAS test scores dissaggregated by race shows that we have made gains in 
closing the achievement gap between Black students and White students compared with the state. 
As we have a student population that is 90% students of color, we feel it a more accurate 
snapshot of our student’s academic achievements to look at the data with a closer lens. 

Disaggregated MCAS Scores by Race 

English 2001
 Proficient 

COAH Dist. State 
Needs Improvement 

COAH Dist. State COAH 
Failing 

Dist. State 
Black 28% N/A 20% 64% N/A 36% 19% N/A 40% 
Hispanic 50%  N/A 14%  0% N/A 0% 50%  N/A  48% 
White 33%  N/A 39% 33%  N/A  30% 33%  N/A  12% 

Math 2001
 Proficient 

COAH Dist. State 
Needs Improvement 

COAH Dist. State COAH 
Failing 

Dist. State 
Black 32%  N/A  13% 53%  N/A 30% 17%  N/A  52% 
Hispanic  0%  N/A  10%  0%  N/A 28% 100%  N/A  58% 
White 33%  N/A  30% 66%  N/A  31%  0%  N/A 18% 
*Could not obtain scores by race for 2001 from City District. 

II. STUDENT PERFORMANCE OBJECTIVES: Citizenship 
II.A. STANDARD/EXPECTATION 

City On A Hill seeks to prepare responsible citizens by: 

• expecting students to attend school. 
• expecting students to come to school on time. 
• expecting students to come to class on time. 
• expecting students to be ready for school: having homework, books, pen, uniform, 

assignment book and a “positive learning attitude.” 
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Results for 2001-2002 

Students averaged 90% attendance. Students averaged 6.18 tardies per week per 
advising team. 2 students were disciplined all year for chronic tardiness. Students cut 
113 classes or school all year, a significant increase from previous years. City On A Hill 
continues to be an urban public high school where there is a clear culture of 
accountability and expectations are set around students acting as responsible citizens. 
City On A Hill will stay the course. Improvements in the school’s information system 
has allowed for better tracking of this information, and hence will allow even greater 
enforcement of City On A Hill’s standards. Additional training and support, especially 
for advisors, will be through an expanded administrative structure for the 02-03 school 
year. 

II.B. STANDARD/EXPECTATION. 

City On A Hill students average 95% attendance. City On A Hill students 
average maximum 20 tardies per month per advisory team. 

II.B Attendance 

Results 2001- 2002 

City on a Hill Students’ average daily attendance was 90%. The average daily 
attendance for the school has been at least 90% for seven years in a row. The average 
number of tardies per month per advisory team was 25.  This is a 25% increase from last 
year and 5 tardies per month above the Accountability Plan expectations.  Each advisory 
is the average size of 15.3, resulting in an average or 1.6 tardies per student per month 
per advisory. The public accounting of attendance and tardies in Town Meeting at the 
end of each week and the public recognition of students and advisories with excellent 
attendance continues to enforce and maintain a culture that fosters excellent attendance. 
Students whose absences have exceeded the maximum number allowed (8 per year) 
must make up time in order to earn credit and advance to the following grade. The 
creation of additional administrative support by allocating 2/10ths of a faculty position 
to assist the school’s registrar to monitor students with chronic attendance issues and 
inform their families insures that no students fall through the cracks. 

II.C. STANDARD/EXPECTATION. 

City On A Hill seeks to prepare respectful citizens by: 

• expecting students to act and speak to others with respect 
• expecting students to support the education of others & not disrupt the education of 

others. 
• expecting students to dress appropriately. 
• expecting students to treat visitors/ community partners with respect. 
• expecting students to participate in class and in Town Meeting with respect. 
• expecting students to come to school/class without gum, hat, beeper or walkmen. 
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Results for 2001-2002 

There were 27 reported and punished instances of inappropriate language all year, a 
37% drop in incidences, very few of which involved racist or homophobic speech. There 
were 2 reported thefts and 2 Sexual Harassment complaints. City On A Hill held two 
all-school Awareness Days, teaching students to be informed and respectful citizens. 
The first was about drug abuse and addiction. The second was about essence of 
belonging to and building community. 

City On A Hill continues to be an urban public high school with zero tolerance for the 
distractions that typically plague urban public high schools and where a general culture 
of civility flourishes. The school’s full-time Dean of Student Life continued to maintain 
the standards of City On A Hill’s culture and to enforce consistent consequences for 
infractions. 

II.D. STANDARD/EXPECTATION 

City On A Hill students have no discipline infractions. 
City On A Hill students do not use racist, sexist or homo-phobic language. 
City On A Hill students behave such that no suspensions are necessary. 
City On A Hill students have no fights. 
City On A Hill students do not bring weapons and/or drugs to school. 

Results for 2001-2002 

There were 78 out-of-school suspensions all year (7.8 per month), a slight decrease from 
the previous year. There were 27 reported and punished instances of inappropriate 
language. There were 31 instances of threatening or violent behavior, an increase of 
30%. There were no instances of illegal drugs. No students were expelled but there were 
six separate cases for bringing a weapon (in all cases a knife of knife like object) to 
school. In all instances the weapons were discovered by faculty or administrators on 
the student’s person; the weapons were not being used or discovered in any threatening 
or violent circumstance. The students were given full hearings and due process but 
decided to transfer from the school before disciplinary actions could be carried out. 

City on a Hill maintains an environment, as outlined in Massachusetts General Law, of 
zero tolerance towards weapons, drugs, or violent or threatening behavior. 
Expectations are clearly set and enforced consistently throughout the school year. 
Community members consider City on a Hill a safe environment. 

In 2002-2003, we will continue to implement Dr. Pete Desisto’s Cooperative Discipline 
model and receive technical support from him throughout the year. We will also 
continue two scheduled professional development programs, which should continue to 
offer additional strategies for improving the school’s climate and reducing discipline 
issues: Dr. Jeff Howard’s Efficacy Institute Program and Dr. Jon Saphier’s Research for 
Better Teaching. 
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II. E. STANDARD/EXPECTATION 

City On A Hill seeks to prepare (resourceful ) citizens by: 

• expecting students to use the city’s resources. 
• expecting students to use people as resources. 
• expecting students to use technological resources. 
• expecting students to use library resources. 
• expecting students to be able to swim. 
• expecting students to work towards accomplishing things they thought that they 

couldn’t do. 

Results for 2001-2002 

SERVICE. City On A Hill students grade 9-12, performed over 13,000 hours of service to 
over 100 organizations in Boston. Graduates performed an additional 3500 hours of 
service as part of their City Projects.RESOURCES. All City On A Hill students worked 
with supervisors at their community service learning sites. 11th grade students did lab 
science at the Museum of Science each week. Tenth grade students used the City Lab at 
Beaver Country Day School, and attended a Facing History and Ourselves exhibit at the 
Decordova Museum and the Egypt exhibit at the Museum of Fine Arts. All students 
used the YMCA and attended the Huntington Theater. Tenth grade students students 
climbed Mount Monadnock. All students presented academic work in various subjects 
to members of the Boston community. Several students competed in Mock Trial. 9th 

graders performed Shakespeare’s Romeo and Juliet in the YMCA Teen Center. 
Advisory teams went on team-building trips to places such a Franklin Park, the Arnold 
Arboretum, the Boston Public Garden and campuses of nearby colleges. Seniors 
attended the YMCA Black Achiever’s Historical Black College fair. 

RESEARCH. All students in History Courses completed independent research papers. 
Students in History II and III presented their papers before a jury. The History I paper 
was a biographical paper focusing on developing research skills. Students chose a 
historical figures from world history with the guidance of the History I teachers. 
Students in History II focused their five page thesis based research papers on a 
Freedom or Independence movement in Modern World History, including but not 
limited to the Haitian Revolution, South African Apartheid, and Puerto Rican 
Statehood. The culminating paper was in the History III course where students chose a 
topic in twentieth century American History that they were interested in to research 
more in depth and then write a 8-10 page paper. Topics included: The Little Rock Nine, 
Langston Hughes, Malcolm X, The Civil Rights Act of 1965, Jim Crow Laws, The Berlin 
Wall, The Dropping of the Atomic Bomb, Watergate, Henry Kissinger, The Politics of 
Hip Hop, Bilingual Education, and Vietnamese Refugees. 

11th grade students completed independent science experiments, the findings of which 
they presented in writing and orally before a jury. Topics included: “ The effect of 
precipitation on fecal coliform growth in the Charles river,” “Testing protocol 
conditions for optimal bacterial transformation,” “Substances most corrosive to teeth,” 
“Social behaviors in humans that show an evolutionary link to primates,” “The effect of 
caffeine on mouse behavior,” “The effect of isolation on mouse memory,” “The effect of 
housing construction on radon levels in Dorchester,” “Testing protocol conditions for 
optimal DNA geling,”  “A comparison between males and females on two point 
recognition tests,” “The effect of differing fertilizers on the growth of plants,” “Home 
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remedy fertilizers for plant growth,” “The effect of acid rain on plant growth,” “The 
effect of classical music on the behavior of fighting fish” and “The effect of age on 
memory.” 

Technology. All students used word processing to type all written competencies for all 
subjects. All classrooms are equipped with large TVs connected to a computer. More 
than half of the teachers used this system to do presentations, "do-nows" or show 
instructions of software to be used later in the computer labs. All teachers entered and 
tracked students’ grades through the school’s centralized software system.All students 
used word processing to type all written competencies for all subjects. 

ENGLISH . 9th graders used a software application to learn how to type. Students 
analyzed several films of Shakespeare’s plays. 12th graders used video equipment to 
critique and improve presentation skills. All English students composed, revised, and 
edited major writing projects using word processing programs. 11th and 12th graders 
received commercial software for their verbal SATs and ACTs. 

MATH. All students used graphing calculators. The Leap Frog software program is 
used by some students to improve their mastery of basic math skills 

SCIENCE. Teachers frequently used PowerPoint presentations in classes. Students used 
the Internet to do science research. A Biology interactive software was made available 
to all 10th grade students. 11th graders used computers to chart and graph the 
independent science experiment results using Excel or ClarisWorks spreadsheet 
programs. 11th graders used the electron microscope at the Museum of Science in their 
investigation of microscopic organisms in the Charles River and to witness corrosion in 
electronic circuitry, DNA geling equipment in bacterial transformation labs and their 
investigations into Sickle cell disease, spectrophotometers to study light, and 
nitrocellulose filtration to study fecal coliform in the Charles River. 

HISTORY. Students in all levels of History used the internet as a source of research for 
their competency research paper. Many students also used Power Point to present their 
papers before a jury. 

SPANISH. The Spanish department continued to use of a variety of software to enhance 
students’ performance on written assignments: e-quizzes, dictionaries and verb 
conjugators were available to all students. As part of an effort to introduce more 
materials about Culture, we added a World Atlas software. We also used infrared 
headphones to improve students’ attention and notetaking while watching movies or 
documentaries. 
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City On A Hill’s resourceful faculty and staff continue to provide what is necessary to 
prepare students to be resourceful citizens. According to the criteria of the 
Massachusetts Department of Education (the number of students/computer and the 
percentage of classrooms with access to the Internet), City On A Hill continues to be one 
of the most technologically advanced public schools in the Commonwealth. City On A 
Hill has 2.34 students/computer as compared with the Boston Public School average of 
4.54, and has Internet access in 100% of its classrooms. City On A Hill began a new 
program to ensure that each student is familiar with a basic set of software applications. 
Three workshops were given a year by grade level. 9th graders learned: to access and 
secure their accounts, to save, organize and archive their work, to format a document to 
City On A Hill standards. 10th graders will learn: basic word processing, how to insert 
objects in a document, to search the web. 11th graders learned: basic spreadsheet use, 
how to convert data in graphic charts. Seniors will learn how to use presentation 
software. The school installed a multiple CD-Tower server that serves as City On A 
Hill’s in-school library. Teachers requested that reference materials be placed in the 
Tower to be made accessible to all students. Over 100,000 pages of reference material is 
available to students at any time. New faculty were required to take workshops to learn 
how to use our information system, email, classroom technology and computer labs. 
Technology will be included as part of all faculty’s evaluation in upcoming years. 

II.F. STANDARD/EXPECTATION 

City On A Hill seeks to prepare citizens who can compete in the 21st century by: 

• 
• 
• 
• 
• 
• 
• i n 
• 

• 
• expecting students to use essential software applications. 

e x p e c t i n g  s t u d e n t s t o b e p r o f i c i e n t a t m a k i n g  p e r s u a s i v e or a l  a r g u m e n t s i n  p u b l i c . 
e x p e c t i n g  s t u d e n t s t o b e p r o f i c i e n t a t m a k i n g  p e r s u a s i v e w r i t t e n  a r g u m e n t s . 
e x p e c t i n g  st u d e n t s to sp e a k  a s e c o n d l a n g u a g e . 
e x p e c t i n g  st u d e n t s to d o a n a l y s i s o f d o c u m e n t s a n d  d a t a . 
e x p e c t i n g  st u d e n t s to su p p o r t c l a i m s w i t h  e v i d e n c e . 
e x p e c t i n g  st u d e n t s to p a s s a c i t i z e n s h i p t e s t . 
e x p e c t i n g  st u d e n t s to w o r k  a te a m e f f e c t i v e l y . 

e x p e c t i n g  st u d e n t s to b e a c c e p t e d i n t o &  c o m p l e t e su c c e s s f u l l y  c o l l e g e  or a n 
a l t e r n a t i v e p o s t - s e c o n d a r y  p l a c e m e n t . 
e x p e c t i n g  st u d e n t s to b e f a m i l i a r  w i t h  t h e n a t i o n ’ s c a p i t a l . 

Results for 2001-2002 

At City On A Hill’s weekly Town Meeting, students debated school issues such as 
uniforms, electives for freshman and increasing arts classes at City On A Hill, and 
political issues such as reparations, youth voting rights, teen curfew and the death 
penalty. All students were expected to make successful oral presentations in all subjects. 
(See competency descriptions below.) All students were expected to complete 
successful written work in all subjects. (See competency descriptions below.) All 
students study three years of Spanish. The top ten Spanish-language students in the 
junior class studied in Spain for the third year in a row.4 Students did not take the 
citizenship test this year, but next year students in History III and Students in History I 
will have to take the test. They will need 100% to pass. 

All 11th graders participated in a trip to Washington D.C. to see the nation’s capital. 
Students visited the monuments, the Capital building, the White House, the 

For the third year in a row this trip was underwritten in part by the Grand Circle Travel Corporation. 
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Smithsonian Museums, and the United States Holocaust Museum. Students were able 
to see their government in action and were asked to question and reflect on what their 
role is in the national government. For the second year, we added a college tour 
component, taking students to visit three area colleges in D.C. For the fifth year in a 
row, 100% of students who applied to college were accepted. 

City On A Hill continued to improve the technology available to students and faculty. 
New for this year will be a network update from 10K to 100K for data transmission, a 
new network environment with both PC’s and Macintosh, 22 new PC Lab for students 
(currently COAH has 3 computer labs), 2 new internet connections (one for staff and 
one for students) to accelerate Internet usage, will implement PLATO (software that 
helps students to reinforce basic skills in Math and English, incoming freshman will 
receive typing lessons, students will also be exposed to a variety of visual devices (LCD 
projector, digital camera, Mimio E-Board, etc.) to evaluate a larger implementation in 
2003-2004, and experimentation with Science experiments/data computer/analysis 
software. 

City On A Hill will stay the course. The school will continue to expect that students 
read and write and present orally across the curriculum. Annual trips to Spain and to 
Washington, D.C. will continue. 

III. SCHOOL PERFORMANCE OBJECTIVES. 
A. MISSION AND VISION. 
III.A. 1. STANDARD/EXPECTATION 

City On A Hill ‘s (civic mission) is alive in the day to day work of our school. It is clear 
and meaningful to our students, faculty, parents/guardians, community partners and 
Board Members. 

Results for 2001-2002 

City On A Hill’s Monday morning assemblies and Friday Town Meetings publicly 
emphasize the school’s mission with inspirational readings of civic importance, topics 
of civic relevance, and recognition of students’ academic & citizenship achievement. 
City On A Hill faculty and students live the school’s mission on a daily basis. The 
growing number of community partners (20% more in 2000-2001 than in 1998-1999) 
makes vivid the civic component of the mission and allows students a diverse array of 
places in which to practice it. The school has recruited new board members who 
embrace the school’s mission. The school board will continue to develop policies that 
establish mission-driven parameters for faculty decision-making. 

III.A. 2. STANDARD/EXPECTATION 

This Accountability Plan is a living document for all of City On A Hill’s constituents -
students, teachers, parents, Board Members, and community partners. 
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Results for 2001-2002 

Board members reviewed data corresponding to the goals of this accountability plan. 
Faculty dedicated meeting and committee time to analyzing progress toward meeting 
accountability plan goals. Faculty revised curriculum and student performance 
pedagogy to better meet student performance goals of accountability plan.

 The school began a process to change its goals, and thus, it’s accountability plan with 
the State Department Charter School Office. The new goals to be instituted in 2002-2003 
are designated as follows - All students who come to City on a Hill as 9th graders will 
earn a diploma, All students will pass MCAS, All students will break 1000 on the SAT 
or the equivalent score of 21 on the ACT, All seniors will apply and be accepted to 
college, All students who enroll in college will complete their undergraduate education, 
All faculty and staff will show continuous improvement based on professional 
standards and student achievement goals. 

The new block schedule allows additional time for faculty to meet. The school’s 
information system allows easier access to data. 

In 2002-2003, we will continue to strengthen our administrative structure. The new 
administrative structure, which was instituted in 2001, includes a president, vice-
president, principal and four deans who provided support so teachers would have 
more time to focus on teaching and learning and self directed improvement that is 
driven by data feedback. Two faculty members had increased dedicated time for 
organizing information. Another staff member analyzed data and made sure it was 
aligned with the accountability plan. Work with The Harvard Charter Schools 
Evaluation Project will continue. The Community Teacher Institute will continue to 
work with the school to facilitate improved consistency in assessment within and across 
departments by providing professional development opportunities to meet the needs of 
the school. 

B. STUDENT ADMISSIONS 

III.B. STANDARD/EXPECTATION. 

City On A Hill will attract 500 or more applicants each year and 300 or more names in 
the lottery. 

Results for 2001-2002 

City On A Hill attracted 247 applicants, of which all entered the lottery for the class 
entering in the fall of 2002. The applicant numbers fell for the third year in a row. We 
attribute this to families having more options at the high school level than in previous 
years. All families that attend an information session complete an admission 
application, and thus, enter the lottery. We do not record inquiries for information for 
statistical purposes. 
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C. POST-SECONDARY ACHIEVEMENT. 

III.C.1. STANDARD/EXPECTATION 

100% of City On A Hill graduates will earn acceptance into college. 

Results for 2001-2002 

100% of City On A Hill’s class of 2002 graduates applied to colleges; 100% of those 
graduates who applied, earned acceptance into college, a total of 38 students, the largest 
graduating class in the history of the school’s existence. 

The school hosted an all-school college fair in which over 25 colleges and universities 
participated. All 11th & 12th graders attended the YMCA Black Achievers Historically 
Black College Fair at Boston College. For the second year, a college component was 
added to the junior D.C. trip in which students were able to visit D.C. area colleges. 
Seniors participated in mock interviews conducted by the New England College of 
Black Admission Counselors, NECBAC, giving our students invaluable interview 
experience and access to admissions personnel. All juniors were required to take a 
Kaplan SAT elective course in the 3rd trimester. Accreditation by the New England 
Association of Schools and Colleges, NECBAC, had benefits that included seniors being 
eligible for merit scholarships in the Massachusetts State College & University system. 
An in-house calculus course, Spanish IV and History IV were offered to seniors. 

In 2002-2003, City On A Hill will collaborate more formally with our neighbors in the 
YMCA, The Black Achievers Program. The Assistant to the President for Business and 
Community relations will assist in identifying other programs with resources to offer 
our student and parent body. Our guidance counselor will work closely with the senior 
advisors to insure that our students continue to enjoy tremendous success in college 
placement and financial aid awards. We will also be hosting the 1st annual Charter 
School College Fair, opening our college fair to other charter schools, in October of 2002. 

III.C.2. STANDARD/EXPECTATION 

City On A Hill graduates will successfully complete their post- secondary placement. 

Results for 2001-2002 

City On A Hill hired an alumna, part-time, to serve as alumni coordinator to support 
our graduates as they began college and to keep track of their progress. An informal 
survey was conducted to begin to gather data about alumni. City On A Hill will also 
continue work with the Harvard Charter School Evaluation Project to develop a more 
formal survey with which to track the academic and citizenship progress of our 
graduates. 
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III.C.3. STANDARD/EXPECTATION. 

City On A Hill graduates will be involved in their community, school, neighborhood, 
and other civic organizations and will vote. 

Results for 2001-2002. Data forthcoming. Formal surveys will be done to collect this 
data. 

D. FINANCE 

III.D.1. STANDARD/EXPECTATION 

City On A Hill will maintain financial viability. 

Results for 2001-2002 

City On A Hill maintained 90% enrollment for the 7th year in a row ensuring public 
tuition revenue. City On A Hill completed its 7th year with a deficit of $287,251.23. 
(Audit will be complete by December 31, 2002.) This is not a cash deficit (City on a Hill 
has never been in debt in its six year history) but is due to the creation of the President’s 
office. City on a Hill had cash reserves to draw upon to cover the deficit. In addition, in 
order to insure the highest quality faculty and staff work with our students, several 
contracts were negotiated higher than the budgeted amount in order to secure 
individuals with more experience and training. City On A Hill met basic fundraising 
needs for 2001-2002 and maintained financial controls consistent with standard 
accounting practice. 

The Board of Trustees will better invest City On A Hill’s private money and will ensure 
that annual budgeting takes into account long-term financial projections. The 2002-2003 
budget will increase to accommodate a new administrative structure put in place by the 
newly hired President. City On A Hill will increase its population to 250 students. The 
board has committed to focus on fundraising priorities. Both the president and vice-
president will assume major fundraising duties. The business manager will coordinate 
with the Assistant to the President for Business Relations to ensure financial data and 
standard accounting procedures are maintained. 

III.D.2. STANDARD/EXPECTATION 

City On A Hill will pay for the basic school day and school year (based on Boston hours 
and days) on public funds. 

City On A Hill used private funds for; professional development, The Teacher Institute, 
summer programs, the alumni affairs coordinator, the trip to Spain, the school profile, 
the D.C. trip college tour, investing in teachers’ ideas and projects, and capital 
improvements. All of these costs fall outside the regular school day and year, which 
was supported entirely by public funds. City On A Hill remains committed to raising 
the standard of what an urban public high school education offers students and hence 
of what they can achieve. 
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The new administrative structure brought additional resources to City On A Hill. The 
school will continue to raise funds for the purposes outlined above. A long-term 
strategic fundraising strategy will be created. 

E. FUND RAISING 

III.E. STANDARD/EXPECTATION 

City On A Hill will maintain private funding base to deliver excellence to students, 
teachers and alumni. 

Results for 2001-2002 

In 2001-2002, City On A Hill raised $600,000 in foundation, government and individual 
grants. These investments supported City On A Hill’s freshman Intensive Language 
Arts and Math program for under-performing 9t h  graders, its summer 
programs—academic, competency, and work, its technology and equipment purchases 
and facility renovations, its alumni support program, its teachers projects and 
professional development, and its launch of The Teachers’ Institute to train and sustain 
urban teachers. 

Plans for 2002-2003 

City On A Hill will endeavor to shift its fund-raising efforts away from foundation 
grants and toward establishing a planned giving arrangement to make the school an 
attractive and reliable place for individuals to invest. 

F. ENROLLMENT 

III.F.1. STANDARD/EXPECTATION. 

City On A Hill seeks to maintain steady enrollment and to offer students for whom City 
On A Hill is not the right school careful guidance in finding an appropriate educational 
alternative. 

Results for 2001-2002 

Based on the actual number of students on the first day of school, City On A Hill had a 
93% enrollment for the 01-02 school year. This percentage is a result of beginning the 
year with 217 students which is the baseline number designated in our charter. 

As a charter school with a unique mission and exceptionally high academic standards 
and open by lottery, not all students who enroll at City On A Hill remain at the school. 
The freshman ILM program continued its 3rd year of meeting 9th graders where they 
began to work to ensure that few students will need to repeat the 9th grade year entirely. 

III.F.2. STANDARD/EXPECTATION 

City On A Hill will have no drop-outs (as distinguished from transferring students). 
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Results for 2001-2002 

No students at City On A Hill dropped out of school in 2001-2002. 

G. HUMAN RESOURCES 

III.G.1. STANDARD/EXPECTATION 

City On A Hill will balance its commitment to being a teacher-driven school with 
clear teacher evaluation that takes into account student performance data, and is both 
formative and summative. 

Results for 2001-2002 

City On A Hill implemented a uniform method of recording class-grades electronically, 
so that student performance data is more consistent and readily available. In 2001-2002, 
an instructional leadership team did all evaluation and coaching of teachers. Lead 
Teachers coached and provided support, but no longer were they responsible for 
formal evaluation, instead focusing on administrative tasks such as budgeting and 
content and pedagogical practices. The vice president provided data analysis, working 
with the school community to attach meaningful analysis to data and make 
recommendations for improvement and alignment of assessments with effective 
strategies to achieve standards. The data that is analyzed determined professional 
development activities for the whole faculty, for specific departments and for 
individual teachers. 

III.G.2. STANDARD/EXPECTATION 

City On A Hill will balance its need to recruit teachers entrepreneurially, with faculty’s 
need for a clear and equitable compensation and benefits package. 

Results for 2001-2002 

Members of the hiring committee reviewed resumes, observed classes and interviewed 
candidates. Open positions were advertised in the Globe, the Banner, Unity First and a 
host of other well known print outlets. The faculty handbook was revised and updated. 
A human resources consultant was hired to assist us in organizing our record keeping 
and advise us on our benefits package. 

City On A Hill developed an organizational chart which reflects the new administrative 
structure and complete job descriptions for 2001-2002. 

III.G.3. STANDARD/EXPECTATION 

City On A Hill will recruit and retain teachers that reflect the diversity of our city. 

31 



Results for 2001-2002 

City on a Hill has a student population of over 90% students of color. It is important 
that our faculty be representative of our student body. Ads were placed in newspapers 
with a diverse readership, and stated “with 90% students of color, we strongly 
encourage teachers of color/culture, especially Black and Latino/a to apply. Diversity 
is a priority.” 

All City on a Hill’s faculty of color returned to the school in 2001-2002. The President, 
Vice-President, Assistant to the President for Parent and Community Relations, The 
guidance counselor and two Deans are Black. Due to philosophical differences, many of 
the faculty elected not to return in 2002, 25 in all. Though this was certainly a 
tremendous loss, it created an opportunity to build a diverse faculty more reflective of 
our student population. By the end of 2002, we had hired nearly all of our staff for the 
2002-2003 academic year. 

The lead teacher of math will be a Black female, the lead teacher of science will be a 
Hispanic male. In addition, the science department hired two females and a Black male. 
Spanish hired two Hispanic instructors. The English department will have a Black Lead 
Teacher and two Black females. History has two people of color, one of Haitian descent, 
the other of Indian descent. The Community Teacher Institute, our school based teacher 
training program will have 4 fellows of color, three of whom are males of color. Two of 
the three co-directors for the Institute are people of color. 

Also in 2001-2002, City On A Hill deepened its work with faculty and students on 
understanding and appreciating diversity and how it plays out in classes, activities and 
corridors, and building a school that is a safe and equitable learning community for all 
participants. City On A Hill’s diversity committee hired VISIONS Inc in June of 2001 to 
do a diversity audit. The consultant group met with all stakeholders; board members, 
faculty and staff, parents and alumni, and former employees to gather information and 
make recommendations about the climate of the school. The VISIONS diversity 
assessment was disseminated to the wider community and reviewed and analyzed to 
determine an implementation plan for recommendations that arise out of the 
assessment. A Harvard graduate student conducted a research project surveying 
Caucasian alumni about their experiences as students in the minority at a school with a 
predominantly student of color population. The results, due in June of 2003, will help 
staff to better support this population and others in the minority in the school 
community. 

III.G.4. STANDARD/EXPECTATION. 

In keeping with our mission to support teacher leadership, City On A Hill will create a 
plan to support teachers’ careers, and launch a fund to pay for it by December 1999. 

Results for 2001-2002 

The “teachers as partners” plan approved by the Board of Trustees in June of 2001 is 
being revisited. For now, the plan is not being implemented. 
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III.G. 5. STANDARD/EXPECTATION 

In keeping with our mission to support teacher leadership, City On A Hill will maintain 
a fund to support teachers’ ideas and projects. 

Results for 2001-2002 

City On A Hill has continued to raise money to invest in teachers. Private funds 
supported teachers’ projects during the 2001-2002 school year, allowing teachers to 
travel overseas, to attend seminars to write curriculum, to design new course offerings 
and to learn new skills. City On A Hill expects to continue to invest in teachers’ 
professional development. A teacher-research group met to pursue interests related to 
teaching, learning and education related issues as they pertain to the high school 
student population. 

Plans for 2002-2003 

City On A Hill will diversify its fund-raising strategies and targets and launch a 
development committee of the Board of Trustees to ensure that the school’s capacity to 
support teachers is permanent. 

H. BOARD DEVELOPMENT 

III.H.1. STANDARD/EXPECTATION 

City On A Hill maintains a report card of data the board tracks at each board meeting, 
so board members are exercising oversight. (See 1998 Site Visit Report.) 

Results for 2001-2002 

Results were presented with respect to most expectations in the accountability plan. In 
2001-2002, the school will improved its information system to make more efficient the 
production of data. School staff and trustees will work more closely with The Harvard 
Charter Schools Evaluation Project to understand the implications of our data. When 
results are not reaching the goals established, the board will direct the president to 
explain why the school has fallen short, and to recommend programmatic changes, or, 
when appropriate, to recommend that the board amend the relevant goal in the 
accountability plan. 

III.H.2. STANDARD/EXPECTATION 

City On A Hill maintains a Board handbook and training program for new members. 

Results for 2001-2002 

New members were added to the board. The by-laws were updated, removing the 
Principal, parent and faculty representative to the board. Parents give feedback to the 
school and board through the newly formed Parent and Site Councils. The board 
created job descriptions for officer positions and general board membership and 
continued to work on the board handbook. 

33 



I. GOVERNANCE 

III.I. STANDARD/EXPECTATION 

City On A Hill will maintain clear decision-making that puts children first and is driven 
by teachers’ understanding of students’ needs. 

Results for 2001-2002 

In 2001-2002, a both site and parent councils were created that involved staff, faculty, 
parents and community members to gather information and inform the board about 
issues and concerns of the school community. This was strictly an advisory counsel, 
however, recommendations that arose from it impacted policy at the board and school 
level. 

J. COMMUNITY INVOLVEMENT 

III.J. STANDARD/EXPECTATION 

We make the City of Boston an extended classroom. Its institutions, neighborhoods, 
and citizens are important resources accessible to students. (Our Vision). 

In 2001-2002, City On A Hill students contributed more than 13,000 hours of service to 
over 100 organizations in the greater Boston community. Partners express an 
understanding of the school’s mission and consider themselves advocates for the school 
as well as members of the City On A Hill community. Two full-time staff worked on 
community relations and partnerships. 

K. PARENT/GUARDIAN INVOLVEMENT 

III.K. STANDARD/EXPECTATION 

The City On A Hill community has an understanding of effective parental 
involvement, and implements that understanding. 

Results for 2001-2002 

The Board of Trustees spent some time discussing its views on parental involvement 
and crafting a parent/guardian survey to better formulate its policy regarding parental 
involvement. In 2001-2002, a site council was created that involved staff, faculty, 
parents and community members to gather information and inform the board about 
issues and concerns of the school community. 

L. EVALUATION/DISSEMINATION 

III.L.1. STANDARD/EXPECTATION 

City On A Hill uses data--test scores, grades, Honor Roll rate, competency rate, 
attendance, discipline, budget & other indicators outlined in this Accountability Plan to 
drive decision-making. 
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Plans for 2001-2002 

The school will improve the systems available for tracking, monitoring and using data. 
The Self-Directed Improvement System created by the Efficacy Institute should improve 
the faculty’s ability to analyze and devise results oriented classroom instructional 
practices. 

III.L.2. STANDARD/EXPECTATION 

City On A Hill welcomes outside review of our curriculum and our students’ 
achievement. 

Results for 2001-2002 For the 7th year in a row, over 100 members 
of the Greater Boston Community served as year-end jurors to assess our students’ 
work. Over 100 people visited City On A Hill from all over the world. City On A Hill 
welcomes a year without the pressure of three formal site visits, and will continue to 
welcome critical friends and visitors. Three major professional development consultants 
were retained to assist in providing faculty the necessary tools to improve instructional 
practice. 

III.L. 3. STANDARD/EXPECTATION 

City On A Hill balances our duties to our own students with a commitment to sustained 
systemic change in urban public education. (Our Vision.) We hope to be for public 
education what teaching hospitals are for the medical field and ‘skunk works’ are for 
business . 

Results for 2001-2002


City On A Hill The Teachers’ Institute graduated its second cohort of teachers.


(SEE PAGES 49-52)
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ACADEMIC REQUIREMENTS & ASSESSMENT


ENGLISH. City On A Hill has a four-year English requirement. At each level students study 
grammar, writing, speaking, and great literature. To pass from one level to the next, students 
must demonstrate competency in writing and reading. 

ENGLISH I 
READING COMPETENCY. Students must demonstrate that they can read aloud a 
familiar passage of literature from the year, can explain the meaning of a passage, can 
identify examples of simile, hyperbole, personification, and other literary devices and 
can state the theme of a passage. A student’s reading is assessed by a jury, which 
assesses his/her presentation, delivery (meaningful expression and appropriate feeling, 
pace, accuracy, precision, clarity;) and content (stating the plot and theme of the 
passage; making inferences about the subject, characters, events and/or message of the 
passage; pointing out examples of figurative language and other literary terms; 
identifying the genre of the passage; drawing the meaning of unfamiliar words from 
context; answering questions using examples from the text; and making inferences 
based on the text, including why this passage is important to the book as a whole). 

WRITING COMPENTENCY. Students must produce a writing portfolio, consisting of 
four elements: a cover letter, an autobiographical excerpt, an essay on a piece of 
literature, and a timed writing piece. 

Cover Letter: Students will reflect on their own learning and introduce the other 
segments to the readers. It is expected that students will already have revised the cover 
letter to perfection in grammar, usage, and spelling before submitting for competency 
review. Students are scored holistically on a scale of 0-3, 3 being the highest, with the 
additional requirement that the cover letter must meet the length and professional 
presentation standard before being considered for competency. 

Autobiographical Excerpt: Students excerpt a segment of the English 1 writing 
competency is a piece of a greater work, the 20-page autobiography written during the 
course. However, the excerpt should be able to stand alone as its own work in the 
competency portfolio. It is expected that students will already have revised the 
autobiographical excerpt to perfection in grammar, usage, and spelling before 
submitting for competency review. Students are scored holistically on a scale of 0-3, 3 
being the highest. 

Essay: The essay segment of the English 1 writing competency is an extensively-revised 
version of an essay written during the course. It is expected that students will already 
have revised the essay to perfection in grammar, usage, and spelling before submitting 
for competency review. Students are scored on a scale of 0-3, 3 being the highest. 

Timed Writing: On white lined paper, writing on every other line, students write a 150
200 word paragraph in response to a prompt given at the time of testing. Students write 
for fifty minutes. Students have access to a dictionary, but not a thesaurus or other 
resources. Students are scored holistically on a scale of 0-3, 3 being the highest. 
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Students must be able to write a coherent paragraph with a clear focus, adequate detail

and attention to audience, voice, word choice and tone. A competent paragraph

includes a topic sentence, conspicuous organization, supporting details, and attention to

the conventions of grammar, punctuation, and word choice. Students write to a prompt

given at the time of testing for fifty minutes.


The student’s English teacher approves each of the elements of the portfolio for

inclusion. Two other English teachers from the department read and score each

portfolio. All four segments of the portfolio must be considered passing by both the

course teacher and one of the two English teachers in order to receive an overall passing

grade. Two of the four segments of the portfolio must be considered honors-level by

both of the two English teachers in order to receive an overall honors distinction grade.


ENGLISH II

READING COMPETENCY. Students choose a passage of significant length and

difficulty from a piece of literature in the sophomore poetry curriculum for oral

recitation and explication. A student’s presentation is assessed by a jury, which assesses

his/her (1) delivery, (2) recitation, (meaningful expression and appropriate feeling;

properly varied intonation; even pace, not too fast and not too slowly, proper attention

to punctuation; accuracy and precision; (3) explication (student relates the sequence of

events or issues in the passage; identifies the speaker as well as his or her audience;

identifies examples of literary devices; states the theme), (4) defense (student answers

questions accurately and meaningfully; using evidence from the poem to defend

his/her explication; draws the meaning of words from context; makes connections

between the poem and other pieces of literature; identifies the period and /or historical

context of the poem; identifies the type of poem read). Students choose any work from

the following list: Maya Angelou’s “Still I Rise,” Lewis Carroll’s “Jabberwocky,” Robert

Frost’s “Stopping By Woods on a Snowy Evening,” and William Carlos William’s “This

Is Just to Say,” to name a few.


WRITING COMPETENCY. Students write an essay in response to a prompt much like

the MCAS long composition exam taken by all sophomores in April. Dictionaries may

be used, but no other materials will be allowed. Essays are read by three members of

the English department. An essay passed by two faculty members is considered

passing overall. Essays are graded according to the following criteria: Topic (student

states topic in introductory paragraph in a powerful and clear manner, maintained

throughout the essay, and finally reinforced in the conclusion), Organization (there is

evidence of clear division of and transition between paragraphs, clear purpose of each

paragraph, and high level of organization within each paragraph), Details (Student uses

compelling, grade level supporting detail, explained thoroughly and relevant to the

topic), and Conventions (student has few or no mistakes in the various conventions of

writing--spelling, grammar, usage, punctuation, word choice--using grade level

vocabulary to support the topic).


ENGLISH III

READING COMPETENCY. Students read aloud and answer questions on a passage

from literature read in the course (Shakespeare’s Othello, Huxley’s Brave New World,

Walker’s The Color Purple, Hansberry’s A Raisin in the Sun, Malcolm X’s Autobiography,

Orwell’s Animal Farm) and are assessed by a jury of a teacher, a student, and two citizen
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jurors according to the following criteria: Presentation, Delivery (student reads with 
meaningful expression and appropriate feeling, student reads at an even pace–not too 
fast and not too slowly) and Content (student summarizes the passage, student states 
the theme of the passage, student identifies the concrete information given in the 
passage, student make inferences about the subject characters, events, and/or message 
of the passage, student specifies examples of figurative language, student explains how 
thee passage contributes to the literary piece and the plot’s development, student 
correctly identifies the genre of the passage and other literary terms, student supports 
his or her analysis with appropriate examples. 

WRITING COMPETENCY. Students write a 4-5 paragraph well-organized essay in 
correct prose responding to a prompt, using at least one of the books read during the 
year to support their opinion. Essays are assessed in a similar fashion as are the English 
10 essays. A key difference between the English 10 competency and the English 11 
competency is the development of a complex thesis. 

ENGLISH IV 
READING COMPETENCY. Students read aloud and answer questions on an 
unfamiliar fictional or poetic passage and are assessed by a jury of 3 English teachers. 
Students are evaluated according to a rubric similar to that used in English III, with 
increasing attention to skills of inference from an unfamiliar text. 

WRITING COMPETENCY. Students write an essay of at least 5 paragraphs in length 
on an advanced literary prompt provided at the time of testing. Essays are assessed in a 
similar manner to English II and English III essays, with an increased emphasis on 
complexity of the students’ argument. 

HISTORY. City on a Hill has a three year history requirement with a fourth year history 
elective. History I students study Civics and Citizenship. The course includes units on the 
American governmental system, the foundations of American Democracy, the law and justice 
system, the American Economy, and comparative world governments. In History II students 
study history from a modern global perspective, including the Age of Exploration, Imperialism 
in Asia, Africa and in Latin America, the World Wars, the Holocaust, and Freedom and 
Independence Movements around the world. History III is United States History from 
Reconstruction through the Civil Rights Movement. Students study Reconstruction, New 
Industrial Age Westward Settlement & Revolt, Urbanization/ Immigration/Progressive Era, 
American Imperialism, World War I, Great Migration, Great Depression/New Deal, World 
War II, Activism of the 60’s & 70’s, and Cold War & McCarthyism. History II/III is an 
accelerated course for students who did not take History in their first year. These students 
complete both History II and History III curriculum and competencies over a course of 5 
trimesters. History IV is an Advanced History Seminar open to senior and discusses Society 
and Change in the United States and the world. At each level, students must pass a reading, 
writing, and speaking competencies described below. 

HISTORY I 
WRITING COMPETENCY: Students must earn a C or better on a short biographical 
research paper. This first research paper introduces History I students to the process of 
writing a research paper and teaches the skills necessary to complete a more in depth 
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thesis based research paper in later years. Students are assessed with an emphasis on 
their understanding of the process of writing a research paper using MLA format. 

READING COMPETENCY: Students must earn a B or better on a Document Analysis. 
They are asked to read and analyze one historical primary source document. Students 
are required to identify the historical context, determine the purpose, main idea, and 
audience for whom the document was written, and finally answer a summative key 
question. 

HISTORY II 
READING COMPETENCY: Students must earn a B or better on a Document Analysis 
using two historical primary source documents and building on the History I 
competency. They are asked to identify the historical context, determine the purpose, 
main idea, and audience for whom the document was created for both documents. 
Students are then required to answer a key question using evidence from both 
documents. 

WRITING COMPETENCY: Students must earn a C or better on a research paper. 
History II students learn how to develop a thesis statement and conduct research on 
their chosen topic. They write a three to five page research paper using their research to 
support their thesis. Students are assessed on their understanding of using evidence to 
support a thesis as well as their ability to use MLA format. 

SPEAKING COMPETENCY: Students must earn a C or better on a presentation of their 
research paper before a jury. Students are required to present their thesis and research 
using visuals. They are assessed based on their presentation skills as well as the content 
and their ability to answer questions from the jury appropriately. 

History II/III: These students complete the History II competencies as well as the 
History III reading competency. 

HISTORY III 
READING COMPETENCY: Students must earn a B or better on a Document Based 
Question, using excerpts from seven to eight different primary source documents. 
Students are required to construct a coherent five paragraph essay that integrates their 
interpretation of the documents and their knowledge of the historical period the 
question is about. High scores are earned by students who cite and explain key pieces 
of evidence and draw on knowledge from the period to answer the question. 

WRITING COMPETENCY: Students must earn a C or better on an eight to ten page 
thesis based research paper. History III students use the skills and experience from their 
previous years of history class to undergo intensive research on a topic of their choosing 
from twentieth century United States history. Papers are assessed on the thesis 
statement that the student develops and his or her ability to effectively prove that thesis 
using evidence from at least six sources. The student must use at least one primary 
source and follow MLA format. 

SPEAKING COMPETENCY: Students must earn a C or better on a presentation of 
their research paper before a jury. Students are required to present their thesis and 
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research using visuals. They are assessed based on their presentation skills as well as 
the content and their ability to answer questions from the jury appropriately. 

HISTORY IV 
COMPETENCY: Students must earn a C or better on a research paper on a revolutionary 
movement of their choosing. 

CONSTITUTION TEST. Each student must earn a 100% on the United States 
Immigration and Naturalization Service citizenship exam. This exam is given once in 
class in History II. Students an retake it as many times as necessary until earning 100%. 

MATHEMATICS. 
City On A Hill has a four-year math requirement. All students study the NSF-Funded, 
NCTM Standards-based Interactive Mathematics Program (IMP). This four-year college prep 
curriculum is vertically integrated; students study algebra, geometry, trigonometry, 
probability and statistics each year. Students who participate in an advanced mathematics 
course offered by Northeastern University the summer between their junior and senior year, 
have the option to study Calculus in their senior year. In all City On A Hill math classes, 
students regularly use graphing calculators, work on problems in small groups and make 
presentations. To pass from one grade to the next, students must pass a math competency exam 
and must be able to solve, write up and orally present a complex mathematical problem. In 
addition, all students must earn 100% on the City On A Hill math basic skills test. 

COMPETENCY EXAMS. At each level of math, a competency exam allows students to 
demonstrate mastery of the key concepts of the course. Students must earn a 70 or 
above on this teacher-graded test in order to pass the class. Passing these exams, shows 
that a student can: 

MATH I 
• See and generalize patterns.
• Calculate, model and interpret probabilities.
• Graph and interpret linear equations.
• Fit a line and equation to data and make predictions.
• Create and interpret graphs, tables, rules, models & descriptions to solve problems and to communicate

ideas. 
• Use trigonometry and similar triangles to find unknown lengths and angle measures.

MATH II 
• Solve linear equations algebraically and graphically.
• Calculate area, perimeter, surface area, and volume.
• Use the Pythagorean Theorem to find unknown lengths.
• Solve systems of linear equations and inequalities algebraically and graphically.
• Create and interpret graphs, tables, rules, models and descriptions to solve problems and to

communicate ideas. 

MATH III 
• Solve systems of linear inequalities algebraically and graphically. 
• Solve quadratic equations algebraically and graphically.
• Determine average and instantaneous rates of change.
• Use and apply elements of coordinate geometry including the distance formula and the equation for

a circle. 
• Find the circumference and area of a circle and the surface area and volume of a cylinder.
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• Use substitution, graphing, guess-and-check, and the elimination method to solve systems of linear
equations in two or more variables. 

• Use matrices to represent situations and solve systems of linear equations.
• Calculate with and solve exponents and logarithms
• Use linear, quadratic, and exponential functions to model real world phenomena.
• Create and interpret graphs, tables, rules, models and descriptions to solve problems and to

communicate ideas. 

MATH IV 
• Fit an equation to data.
• Demonstrate familiarity with various families of functions, including: exponential, rational,

trigonometric, polynomial, logarithmic. 
• Understand and apply unit circle trigonometry.
• Use polar coordinates.
• Calculate and interpret instantaneous and average velocities.
• Solve a quadratic function. 
• Perform geometric transformations: translations, rotations, reflections. 
• Perform matrix operations. 
• Create and interpret graphs, tables, rules, models and descriptions to solve problems and to

communicate ideas. 

CALCULUS 
• Demonstrate familiarity with various families of functions, including exponential, rational,

trigonometric, polynomial, logarithmic. 
• Understand and apply concept of derivative graphically, numerically, and analytically.
• Apply the rules of differentiation to differentiate functions.
• Understand and apply the meaning of the definite integral as a limit of Reimann sums. 
• Understand and apply the connection between the derivative and the definite integral in the

fundamental Theorem of Calculus. 
• Construct anti-derivatives graphically, numerically, and analytically
• Apply techniques of integration to integrate functions
• Use the derivative and the integral to solve problems in contexts including geometry, physics, and

economics 

COMPLEX MATHEMATICAL PROBLEMS. At each level of math, students must 
solve, write up and orally present a complex mathematical problem. First and second 
year students focus on open response problems like those they will see on the 
Massachusetts Comprehensive Assessment System (MCAS), third year students focus 
on complex mathematical Problems of the Week, and fourth year students design, carry 
out, and analyze the results from a statistical survey central to their City Project or 
complete a Calculus project write-up. All write-ups are scored by the teacher using 
rubrics designed by the mathematics department. In general the problem write-up must 
include: a Problem Statement that explains the problem such that someone who has 
never read it can understand; a Process Statement that describes different approaches 
used in working on the problem (including unsuccessful approaches), presents a 
convincing defense of his/her process, and shows how the student kept track of his/her 
work (e.g. tables, charts); a Solution Statement that includes the correct solution(s), 
communicates a general solution–formula, rule, algorithm–if appropriate, and defends 
and explains her/his solution(s), an Evaluation where the student reflects on his/her 
reasoning, problem-solving and on the mathematical content of the problem; Evidence 
to support points; Sound Reasoning reflecting a mathematically sound process, logical 
conclusions, and generalizing mathematical patterns; Clarity in communicating; Care 
and Completion. Students must earn a passing score on a presentation of their write-up 
to a jury of a math teacher, one student and two community jurors. 
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MATH BASIC SKILLS TEST. Student must score a 100% on Basic Skills Test that 
demonstrates he/she has mastered Computation with Whole Numbers, Percents, 
Exponents, Measurement of Lines. This competency need only be passed once, but 
can be attempted as many times as necessary. 

SCIENCE. City On A Hill has a three-year science requirement. In science, students study 
earth science, biology, and an integrated year of biochemistry, with labs at the Museum of 
Science. Students complete a design-your-own-planet project at the end of the first year 
applying geologic principles. They expand this into a design-your-own-ecosystem project in 
biology, including genetic applications and other new content. At the end of their third year, 
students complete an independent science experiment and write it up in scientific journal 
form. 

EARTH SCIENCE (LEVEL I). Each student must complete a "Design Your Own Planet" 
project that demonstrates he/she can apply the principles of earth science. The student 
must provide the name of the planet; the tilt of the axis of the planet; a determined 
distance from the sun; a diameter of the planet; a set rotation on its own axis and 
around the sun; a number of moons, with a set distance from the planet, rotation, 
phases, and revolution; the surface composition of the planet; the internal composition 
of the planet; the elements on planet and the quantity of each; and the geologic 
history/age of the planet. The student must also discuss how the following operate on 
the planet: seasons, Coriolis Effect, climate on three northern points and three southern 
points on the planet at set times during the year, composition of the atmosphere, 
environments and biomes such as deserts, forests and swamps, rocks and minerals, 
plate tectonics, mountains, earthquakes, and volcanoes. 

BIOLOGY(LEVEL 2). Each student must complete a "Design Your Own Ecosystem" 
project that builds on his/her "Design Your Own Planet" project from 9th grade, and 
applies the principle of biology. Students must include written answers to the following 
questions which are assessed by the classroom teacher: 1. Atmosphere. How does the 
atmosphere effect the life that exists on your planet? How is the atmosphere involved in 
specific gas and nutritional cycles? 2. Biome. Describe the biome that you are choosing 
to focus on for your planet. Describe the biotic and abiotic factors that contribute to this 
ecosystem. 3. Flow of energy. Describe a food chain that exists in your ecosystem. 
Where does the energy for life come from? Is it conserved? What trophic levels exist in 
your ecosystem? 4. Organism/ Cell. Describe the reproductive cycle for this organism. 
What is genetically unique about this organism? Describe the organ systems that are 
unique to this organism. How are cell specializations involved? 5. Evolution.  Select an 
organism and describe how it evolved on your planet. What evidence do you have for 
this evolution? What special adaptations help this organism to survive? Why? 

Biology students must also pass a content exam assessed by the classroom teacher that 
allows students to demonstrate knowledge of the scientific method, the human body, 
cells, energy, photosynthesis, genetics, evolution, anal classification, and other topics. 
Students must write expansively on 2 of the following questions: 1. The scientific 
method is used by scientists everyday to conduct experiments. Describe the 5 parts of an 
experiment. Give examples of how each part has been used in class. Describe how this 
method is used in every day life. 2. Cells are the basic building block of living 
organisms. Describe the typical structure of a cell and its organelles. Use examples from 
cells we have looked at in class to discuss how special structures within cells help them 
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to have special functions in an organism, or on it’s own. 3. “Energy is never created or 
destroyed”: describe how this law of the universe is conserved in the processes of 
photosynthesis and respiration. Also, discuss the importance of these processes in 
ecosystems through food chains and food webs. 4. All life came from a single organism. 
Use your knowledge of evolution theory to either support or refute this statement. Use 
evidence. 5. DNA is the molecule of life. Replication, Transcription, and Translation are 
the processes that unleash the information stored in the DNA molecule. Describe each 
process and how they allow organisms to live and to reproduce. 6. The human body is a 
miracle of structure and function. Describe one system in the human body that most 
interests you. Give example of the specialized cells, tissue and organs that make this 
system unique. 

CHEMISTRY (LEVEL 3). In chemistry students study the fundamental concepts of 
water chemistry, nuclear chemistry, air chemistry, body chemistry, chemical 
conservation, organic chemistry, along with the chemistry involved with nutrition and 
food. Students must complete a project on their own that brings together many of the 
concepts and skills that they have learned in their three years of science, particularly 
those they have learned in chemistry. Completion of this project demonstrates that 
students can: Create and perform a formal scientific experiment (formulate an idea 
upon which to experiment; conduct primary research; use creativity to design an 
experiment; carry out an experiment; collect data; perform data analysis; prepare a final 
write-up); Record experiment in formal science journal form (abstract and 
introduction; research: primary source and preliminary research; experimentation, 
conclusion); and Present and orally defend an experiment. 

Students must present and defend their experiment to a jury composed of the teacher, a 
student and two members of the community. The jury members judge the student’s 
work according to the following criteria: Introduction (student clearly explained the 
background research done for the project; student clearly discussed the hypothesis 
created) Presentation (student effectively discussed the experimental design; student 
effectively presented of the experimental results; student gathered logical conclusions 
from the results); Defense (student effectively answered questions from the jury panel); 
Overall communication skills (student spoke clearly and confidently; student made eye 
contact with jury panel; student made effective use of visuals). 

SPANISH. There is a three-year Spanish requirement at City On A Hill. Students may elect 
to take a fourth year of Spanish in their senior year. They learn to speak, read and write 
Spanish. At each level, students must pass a grammar test, a culminating written assignment 
and an oral defense in order to be promoted. At each level the oral defense is assessed by a jury. 
The grammar test and written assignment are graded by the teacher. 

GRAMMAR. In the 9th grade the grammar test concentrates on the present tense. In 
the 10th grade, students must show that they can use the present, past and future tenses. 
In the 11th grade, they must be able to use the present, past, future, imperfect, 
conditional, present subjunctive and imperfect subjunctive tenses. 

WRITING. Students’ written work must have correct spelling and punctuation, 
correct grammar, appropriate vocabulary, and must complete the assigned 
requirements. 
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ORAL DEFENSE. Jurors assess students on whether they speak with correct 
pronunciation, whether they understand the questions they are asked, whether they 
respond appropriately to the questions asked, and whether they elaborate their 
responses. 

CITY PROJECT. Every City On A Hill senior is enrolled in a City Project 
seminar, a culminating course that brings together a student’s academic career, 
civic engagement and future plans. Students work to connect who they are 
personally with their community, and formulate an individualized civic question 
to pursue. This pursuit includes an extended research project, an intensive 
internship at a related site, a written presentation and an oral defense before a 
jury. (The City Project questions and internship sites of the 2000 graduates are 
included above.) The faculty senior committee judges whether a student’s City 
Project passes. A student must pass his/her City Project in order to earn his/her 
diploma. A Successful City Project includes a Revised Resume, a Statement of 
Interest (minimum 500 words), Background Research (minimum 1500 words); 
Site Experience Journal including Action Plan (minimum 500 words per week); 
Field Research Documentation (minimum of 3 interviews and 30 surveys); 
Weekly Evaluations (minimum 100 hours served); Conclusions (minimum 1500 
words); a Visual Presentation (minimum of 2 graphs, 5 photographs, and 1 
diagram), and a Final Oral Presentation. 

SWIMMING. In order to earn a diploma from City On A Hill, a student must be able to 
swim. This means that he/she can do the survival float for 5 minutes, tread water for 5 
minutes, treat cramps, do breaststroke for 50 yards, do elementary backstroke for 50 yards, 
do front crawl for 50 yards, do back crawl for 50 yards, do sidestroke for 50 yards, do a 
surface dive, swim under water for 15 yards, explain the steps of rescue breathing. YMCA 
swim instructors assess students in swimming. 
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BOARD OF TRUSTEES AND ADVISORS


BOARD OF TRUSTEES 
NAME, AFFILIATION, COMMITTEE(S) 

Tripp Jones MassINC (Vice-Chair) 
David Lane GEMS (Chair Committee on Trustees) 
Harry Spence Chair 
Sarah Kass Co-Founder (Co-Chair) 
Bobbie Knable Member (AR) 
Stephen Kraus Bain & Company (Finance) 
Ann Connolly Tolkoff Co-Founder (Finance) 
Stephanie Wu City Year (Human Resources) 
Dr. Steven C. Leonard President 
Hugh Rogovin 

Board Meetings in 2001-2002.5 September 11, 2001; October 9, 2001; November 13 2001; 
December 11, 2001; January 8, 2002; February 12, 2002; March 12 , 2002, April 9, 
2002, May 14, 2002; June 11, 2002. 

Major Policy Decisions in 2001-2002 

Motions carried to make changes to the by-laws with respect to: the President will 
continue to be a non-voting member of the board; motion carried to change the date of 
the Annual Board Meeting to the second Tuesday in June; motion carried to change the 
by-laws consistent with the discussion between the Board and the lawyer from Foley, 
Hoag LLP and that revised by-laws incorporating changes be approved by the 
President before being filed; motion carried to vote Hugh Rogovin as a member of the 
Board of Trustees; motion carried to assign current and new Board members to classes 
for one, two and three year terms. Votes to elect Tripp Jones as Vice Chairperson , 
Stephen Kraus as Treasurer, Steven Leonard as Secretary of the Board of Trustees. 
Vote to change the terms of Trustees to three years, staggered. Vote to have 
parents/guardians and faculty be represented on School Site and School Parent 
Councils, rather than through representation on the Board. Vote to elect the Founders 
to the Board rather than having mandated Board membership. Vote to eliminate 2.12.4 
of by-laws, which is the establishment of a Curriculum Committee. Vote to add two 
more signatures to City on a Hill checking accounts and require two signatures on any 
check for $10,000.00 (ten thousand dollars) or more. Move to revise charter to increase 
enrollment to 250 students. Move to adopt a grievance policy. 

Board Meetings in 2002-2003. September 10, 2002; November 19, 2002; February 11, 
2002; April 15, 2003; June 10, 2003. 
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City on a Hill Charter School 
Balance Sheet as of 6/30/02 

(Unaudited) 

ASSETS 

Current Assets 
Cash 
Other Current Assets 

Total Current Assets 

Property and Equipment 
Building/Leasehold Improvement 
Computer Equipment 
Math Equipment 
Office Equipment 
Furniture and Fixtures 
Science Equipment 
Telephone Equipment 
Textbooks 
Accumulated Depreciation 

Total Property and Equipment 

Total Other Assets 

Total Assets 

LIABILITIES AND CAPITAL 

Current Liabilities 
Accounts Payable 
Accrued Expenses 
Deferred Revenue 

Total Current Liabilities 

Total Long-Term Liabilities 

Total Liabilities 

Capital 
Retained Earning 
Net Income 

Total Capital 
Total Liabilities & Capital 

694,432.52

35,289.38


261,195.62 
266,885.00 

5,989.00 
7,557.99 

64,403.00 
19,738.00 
10,036.00 
7,460.00 

729,721.90 

<624,723.28> 

18,541.33 

4,168.00 

752,431.23 

20,253.86 
216,070.84 
377,884.09 

614,208.79 

0.00 

614,208.79 

425,473.67 
<287,251.23> 

138,222.44 
752,431.23 
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City on a Hill Charter School 
FY 2002 Income Statement and FY 2003 Budget 

As of 6/30/02 
(Unaudited) 

Actual 2001-02 % Budget 2002-03 % 

Revenues 

State and Federal Grants 2,174,750.91 83.5% 2,532,932.00 81.4% 
Private Grants 336,812.35 12.9% 558,002.00 17.9% 
Other Income 92,431.77 3.5% 21,000.00 0.7% 

Total Revenues 2,603,995.03 100% 3,111,934.00 100% 

Expenses 

Professional Development 35,927.87 1.3% 34,320.00 1.1% 
Salaries 1,850,067.72 65.0% 2,152,408.00 67.7% 
Operation's Expenses 287,381.92 10.1% 232,829.00 7.3% 
Human Resources 87,265.29 3.1% 182,410.49 5.7% 
Program & Supplies 259,792.02 9.1% 69,452.00 2.2% 
Activities 54,539.74 1.9% 236,308.00 7.4% 
Facilities 226,596.51 8.0% 246,416.00 7.7% 
Other Expenses 45,054.20 1.6% 27,040.00 0.8% 

Total Expenses 2,846,625.27 100.0% 3,181,183.49 100.0% 

Net Income (Deficit) <242,630.24> <69,249.49> 
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LIABILITIES AND EQUITY


CURRENT LIABILITIES 

Accounts Payable $ 37,542.59 
Accrued Liabilities $ 8,000.00 
Def Rev-Grand Circle-Dev $ 3,666.05 
Def Rev-Scholarship-HLewis $ 57,000.00 
Def Rev-Scholarship-Founder $ 191,347.92 
Def Revenue—ILM Year 2 $  169,021.05 
Def Revenue—ILM Year 3  $ 112,500.00 
Def Revenue—21st Century Fund for Excellence  $ 541,197.646 

Def Rev-Development $ 26,466.73 
Def Rev-SPED 94-142 Allocation $ 12,495.00 
Def Rev-SPED Prof Development $ 6,000.00 
Def Rev-Title VI $ 1,200.00 
Def Rev-Title I $  21,830.00 
Def Rev-Safe Schools $ 1,644.55 
Def Rev-MA Parent Involvement $ 5,000.00 
Def Rev-Charter Schl Start-up $ 33,361.00 
Def Rev-Educator Quality $ 11,000.00

 Deferred Rev—Teen Dating Viol. Prev $ 2,383.00 
Total Current Liabilities $ 854,660.53 

TOTAL LIABILITIES $ 
854,660.53 

EQUITY 

Retained Earnings—Prior $ 304,326.39 
Retained Earnings—Current Year $ 
(28,440.59) 
Total Equity $ 275,885.80 
TOTAL LIABILITIES AND EQUITY 

$1,130,546.33 

6 The 21st Century Fund for Excellence is a fund City On A Hill launched in 1999 to pay for student enrichment, teachers’ professional 
development, institutional development, and capital costs. 
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THE TEACHERS’ INSTITUTE AT CITY ON A HILL


“. . . the Department of Education is pleased to support the work of 
The Teachers’ Institute at City On A Hill as a model 

of what teacher preparation can be especially for urban schools.” 
--Commissioner David Driscoll 

City On A Hill Charter School launched THE TEACHERS’ INSTITUTE to sustain and train 
urban public high school teachers. As the first charter school in Massachusetts founded 
by teachers, City On A Hill stands for the simple, but often overlooked, proposition that 
excellent teachers make schools excellent. The Institute sustains City On A Hill’s 

teachers and trains new teachers for urban public schools. In so doing, the Institute supports 
City On A Hill Charter School and exports its greatest resource–excellent teachers–to contribute 
to sustained systemic change in urban public education. 

TRAINING TEACHERS. The Institute trains and prepares new, urban public high school teachers for 
Massachusetts state certification through immersion in all aspects of the daily life of an effective, urban 
school. 

SUSTAINING TEACHERS. The Institute enables creative, motivated practitioners to diversify their career 
paths, to pursue areas of interest and passion, and to disseminate what they have learned, without 
leaving teaching. 

OUR ASSUMPTIONS 
•	 There is no greater need in urban schools than good teachers. The recent national report 
•	 What Matters Most: Teaching For America’s Future argues that “recruiting, preparing and retaining good teachers 

is the central strategy for improving our nation’s schools.” The Institute recruits smart, innovative, dedicated 
people and prepares them with relevant, comprehensive and ongoing training to understand and embrace the complexity 
of teaching. 

•	 There is no greater resource for preparing new teachers than excellent practicing teachers. 
The Institute brings teacher training into an effective urban public school and engages our veteran teachers in the training 
of new teachers. 

•	 Excellent teachers must be sustained so that they will stay in teaching. The Institute invests in 
teachers’ ideas and projects, allowing them to stay passionate and stay teaching, to disseminate what they know, and to 
collaborate to improve schools. 

TRAINING. The Institute prepares new teachers who are competent in the shared practices

of City On A Hill teachers:

Teaching for understanding by pursuing and nurturing deep thinking in the classroom, in assessment, and

in curricula; exploring the interactions between subject matter and pedagogy.

Results-oriented planning by setting goals and using student performance data to hold themselves and their

students accountable for results.

Creating safe and productive learning environments for all students.

Reflecting upon their own practice, their students’ work and the ideas of others through collaboration with

fellow educators and researchers. Collecting and analyzing data systematically, writing about and publishing their

findings, using research to refine their practice.

Establishing Equity in the classroom with respect to race, gender, socioeconomic status and sexual orientation.

Fostering productive relationships with their students and their students’ families; knowing

students’ communities and working collaboratively with community people and institutions.

Being Professional by understanding the various histories, philosophies and contexts of schools and the

current trends, research and challenges, acting entrepreneurially within today’s school structures--identifying,

developing and motivating resources and building networks to meet the needs of students, their schools and their

communities.

Using technology to improve student achievement. 
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TEACHER TRAINING PROGRAM 

• School-based. Associate Teacher Fellows spend one year full-time at City On A Hill, working closely with a 
mentor teacher, completing a full practicum, and engaging in the spectrum of responsibilities that teachers take 
on. 

• Collaborative. Fellows form a Teacher Team to reflect upon practice and to study with a faculty of 
accomplished teachers, experts from community agencies and higher education and students. Fellows engage 
in varied community internships. 

• Practical. Upon successful completion of the first year, Fellows are eligible for a Provisional Certificate with 
Advanced Standing in Massachusetts. 

• Ongoing. The Institute works to place its teachers in public schools in Boston and continues to support them 
during their critical first two years of teaching. 

• Results-Oriented. Fellows graduate from The Institute through the demonstration of competence in the 
standards listed above. 

• Reflective of the community. The Institute actively recruits people of color. 
• Economical for applicants. The Institute offers a Fellowship--tuition and living expenses--so that excellent 

candidates can afford to enter teaching. 

SUSTAINING. The Institute supports accomplished teachers at City On A Hill and other 
Boston public schools by establishing: 
A Professional Investment Fund to support City On A Hill teachers as they pursue a curricular idea, do 

research, collaborate with colleagues, develop a classroom-related product, take a sabbatical, and publish 
and disseminate their work. 

A Clearinghouse to serve as a place for Boston teachers to share their learning with other teachers or Fellows. 
Mentoring Opportunities. City On A Hill and other Boston teachers mentor and train the Fellows in the 

Teacher Preparation program. By training the next generation of teachers and passing on what they have 
accumulated over the years, teachers are able both to solidify what they know and advance their careers 
without leaving the classroom. 

A Teacher Research Group. Veteran teachers meet with university personnel to analyze aspects of their 
practice. Fellows help teacher researchers collect relevant data. 

‘Rounds’. One of City On A Hill’s goals is to be a school where teachers are engaged in continuous discourse 
about teaching and learning. Tom Del Prete, at Clark University, has developed a process called ‘Rounds’ to 
enable a group of teachers to look collectively at one teacher’s classroom. The Institute has begun to 
implement this process. 

RATIONALE. The Teachers’ Institute addresses some critical needs by: 
Ensuring that more urban youth study math and science from teachers who have formal 

math and science education. The Teachers’ Institute actively recruits well-educated mathematics and 
science candidates. The Institute recruits people who have demonstrated content mastery and will require 
passage of the Massachusetts Teacher Test for admission. 

Filling anticipated teacher shortages–especially in math and science. The Teachers’ Institute will 
supply a cadre of teachers well-versed in their subject, comfortable in an urban context, and prepared and 
supported to stay in teaching. 

Bringing more teachers of color to public schools in Boston. The Teachers’ Institute actively recruits 
people of color and provides financial support for Associate Teacher Fellows. 

Connected teacher preparation to an urban context. The preparation program at the Teachers’ 
Institute is integral to a year of practical service to an urban school and its surrounding community. Associate 
Teacher Fellows are fully engaged members of City On A Hill, serving its students and teachers and 
performing internships in community organizations. 

Helping new teachers to survive the first few years in the classroom. The Teachers’ Institute works 
to place Associate Teacher Fellows in public schools in Boston. Associate Teachers remain connected to the 
Teachers’ Institute during their critical first two years of teaching through regular meetings and an electronic 
network and classroom observations. We aim to send graduates into schools in teams–by department, by 
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grade-level, as an interdisciplinary team–so that they can better contribute to their schools and better support 
each other. 

Asking teachers to be part of the solution to what ails urban public schools. The Teachers’ 
Institute expects Associate Teacher Fellows to engage in issues of the school and community beyond their own 
individual classrooms and to see themselves as change-agents as they enter the profession. 

Joining Theory and Practice in Teacher Preparation. The Institute immerses Associate Teacher Fellows 
in a real school, where they grapple with important questions in the context of real classrooms and real 
students. 

Integrating Research and Teaching in Professional Development. The 
Institute helps practitioners be reflective and entrepreneurial, affording them with 
the resources of time and money necessary to refine, write-up and disseminate 
what they do. 
Creating Fulfilling Career Paths for Teachers. For most teachers, day one looks exactly like day 
5,000. The Institute offers accomplished teachers opportunities to diversify their career paths, while remaining 
in teaching. 

Enabling a Charter School to Contribute. City On A Hill was founded to make a contribution to 
sustained systemic change in urban public education. The Institute functions as the school’s Research and 
Development arm, enabling City On A Hill to fulfill this aim. 

Building a Replicable Model that Benefits All Involved. Fellows benefit from extended participation 
in an effective school and from the opportunity to ground important ideas in daily practice. City On A Hill 
teachers benefit from the energy and ideas brought in by the Associate Teacher Fellows and by additional time 
leveraged for their own professional development and expanded career opportunities. City On A Hill students 
benefit from lower student/teacher ratios and from the development of their teachers. City On A Hill and 
other public schools in Boston benefit from access to a broader pool of qualified urban teachers, many of them 
people of color, ready to make a difference in city schools. 

A WORK IN PROGRESS. Currently in its start-up phase, The Institute is modeling its design on the collaborative approach taken 
by City On A Hill Charter School during its development: 

• Partnerships. Just as City On A Hill Charter School enjoys over 80 community partnerships which allow its students to 

• Learning from Best Practice. Various professions including medicine and business have innovative training techniques. 
The Institute builds alliances that enable the teaching profession to benefit from these models. 

• State Certification. The Institute is working with the Massachusetts Department of Education to be a state accredited site 
to prepare teachers for Massachusetts certification. Three different grants from the Massachusetts Department of 
Education indicate the DOE’s intention to ensure that The Teachers’ Institute is a viable model. 

BUILDING ON SUCCESS.  The Institute evolved from important first steps: 
• Three Year $600,000 Contract from the U.S. Department of Education. In 1997, City On A Hill was awarded a contract 

from the United States Department of Education to collaborate with the Boston Public Schools and TERC on mathematics 
teaching. This contract helped Mr. Solomon and his collaborators build a teacher-driven model of professional 
development which has informed the Institute’s teacher training design. 

• Support. 
Foundation, The Spencer Foundation, The State Street Foundation, The Stratford Foundation, the Massachusetts 
Department of Education, and an anonymous donor have supported the planning year and the upcoming pilot year. 

learn from the many talented adults in our city, so the Institute has leveraged a variety of partners to help train its Fellows. 

The Jessie B. Cox Trust, Fidelity Foundation, The Harold Whitworth Pierce Charitable Trust, The Roblee 

2001 – 2002 STAFF 

Jesse Solomon Executive Director 
Albert Calderone Mentor Teacher/Teacher Researcher 
Pam Gordon Mentor Teacher/Teacher Researcher 
Kim Nicolls Mentor Teacher/Teacher Researcher 
Sydney Foster Teacher Research Group Facilitator 
Ana Cardosa Administrative Assistant 
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2002 Fellow Graduates 

Nina Bhatia 
Jennifer Dickson 
Reginald Verdieu 
Kelly Walker 

2002-2003 Associate Teacher Fellows 

Marie-Jose Bahnam 
Sarah Bickens 
Wendy Bivens 
Andrea Bunker 
Bradford Gleim 
Jennifer Lewis 

Sonya Pratt 
Marc Solomon 
Constantino Taylor 
Eric Traub 
Amy Wiebe 
Ross Stafford 

2002-2003 Lead Consulting Teachers 

Ernest Coakly 
Christine Copeland 
Sandra Faioes 
Kimberly Frazier-Booth 
Kim Kowalski 
Valerie Spencer 

2002 -2003 Directors 

University of Texas, Austin. English.

Tufts University. Science.

Amherst College. History.

Dartmouth College. Science.


Boston University, Math 
Brown University 
Wesleyan University 
Northeastern University 
Skidmore College 
Northeastern University 

Salem State University, History 
Yale University, History 
Trinity College, Spanish 
Massachusetts Institute of Technology, Math 
Iowa State University, Science 

Wesleyan University, History 

Lead Consulting Teacher

Lead Consulting Teacher

Lead Consulting Teacher

Lead Consulting Teacher

Lead Consulting Teacher

Lead Consulting Teacher


Micky Cokely, Instructional Director, Northeastern University 
Patricia Melton-Johnson, Administrative Director 
Dr. Peter Murrell – Faculty Director, Northeastern University. 
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APPENDIX


CITY ON A HILL’S DISTINGUISHED FACULTY AND STAFF 

FINANCIAL & IN-KIND CONTRIBUTIONS 

2002 CITIZEN JURORS 

2001-2002 COMMUNITY SERVICE LEARNING SITES 

2002 SUMMER PLACEMENTS 
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CITY ON A HILL’S DISTINGUISHED FACULTY AND STAFF: 2001-2002


CO-FOUNDERS 

Sarah Kass.  B.A Yale University, M.A., Oxford University. (Development/The Teachers’ Institute) 
Ann Connolly Tolkoff. B.A., Wellesley College, M.A., Boston College. (English) 

FACULTY 

Nina Bhatia, B.A., University of Texas (Fellow-English)*

Albert Calderone, B.S., University of Wisconsin, M.A., San Francisco State University. (Science)*

Christine Copeland, B.A. Bowdoin College, M.A.T. Harvard University (English)

Andres Cruz, University of Cordoba, Cordoba, Spain. (Spanish)**

Jennifer Dickson, B.S. Tufts University (Fellow-Biology)*

Hillary Dockser, B.A. Princeton University, M.A. Columbia University (Math)*

Greta Douglas, B.A. (expected 2002) Cambridge College (City Project)**

Joanne Douglas, B.A., Bates College (Spanish)*

Corie Fehsenfeld, B.A., Long Island University, M.A., New York University. (Learning Network)*

Sydney Foster, B.A., Swarthmore College (Math)*

Kimberly Frazier-Booth, B.A., Temple University, M.A.T. Northeastern University (English)

Pam Gordon, B.A., Brown University, Ed.M., Harvard University (History)*

David S.Grace, B.A.,Macalester College, M.A.T., Brown University. (History)*

Lisa Graustein, B.A., Harvard Radcliffe College (History, ILM)*

Brendan Halpin.,B.A., University of Pennsylvania, M.A.T., Brown University (English, ILM)*

Jacques Hoffman, B.A., New York University, M.S., Hunter College (Spanish)*

Carol Ivins, B.A. Emory University (Reading)*

Erica Jamison, B.A.., Harvard University, M.A., Tufts University. (English)

Bernadette Janelle, B.S., Springfield College, M.Ed., Antioch University (Learning Network)*

Stacey Joyce, B.A. Colgate University (Fellow-Science)*

Alison Kellie, B.S., SUNY College at Buffalo. (ILM, Math)*

Kimberly Kowalski, B.A., Simmons College, M.A., Simmons College. (Spanish)

Glenn J. Liebeck, B.S., Union College. (Science)*

Michelle Manes, B.A. University of California, M.Ed., Deaf Education  Boston University (Math)*

Kim Nicoll, B.A. Wake Forest University, M.Ed., Harvard University (History)*

Kennedy Omolo, B.S., Mio University, M.S.T., Boston College. (Math)

Patrice Ryan B.A., B.S.N.,R.N., University of Connecticut (School Nurse)*

Marc Saunders. B.A., Boston University. (Dean of Students)

Michael Shaf B.S., University of Notre Dame. (Science)*

Dinah Shephard. B.A., Oberlin College. (Fellow-English)*

Jesse Solomon. B.S., Massachusetts Institute of Technology, M.Ed., Harvard University  (Teacher’s Institute)*

Reggie Verdieu, B.A. Amherst College (Fellow-History)

Kelly Walker, B.A. Dartmouth College (Fellow-Science)*


* Will not return to City On A Hill in 2002-2003

**Will not teach in 2002-2003 





2001-2002 FINANCIAL & IN-KIND CONTRIBUTORS


 Foundations, Corporations, Non-Profits & Others 

Annie Casey Foundation 25,000.00 
Charitable Gift Fund 500.00 
Combined Jewish Philanthropies 300.00 
Grand Circle Foundation 105,000.00 
Charles Hayden Foundation 233,901.00 
JP Morgan Chase 20,000.00 
Massachusetts Charter School Association 15,000.00 
The Millipore Foundation 500.00 
Minnie Parker Charitable Trust 15,000.00 
Schrafft Charitable Trust 20,000.00 
Spencer Foundation 15,000.00 
State Street Foundation 25,000.00 
Stratford Foundation 5,000.00 

Inivdiduals 

Charles & Kathleen Ames Mackenzie Joseph 
Roberta Apfel Hugh & Robin Jones 
Nancy Banus Juliana M. Jones-Lynn 
Marjorie Bridge Dennis & Connie Keller 
Ralph Boyd Barry & Karen Kay 
Franklyn Campagna Dr. Leon Kass 
Wilma Clouden Helen P. Ladd 
Joseph Cropsey David Lane 
Alfred & Shirley Descenza James & Catherine Mitchell 
Dr. Strachan Donnelley Frederick Muzi 
Joseph & Joanne Wilkerson Dorsey Roger & Thomas Olverson 
Jean Milor Eloy Alden & Erica Raine 
Frank & Mary Epstein Maxine Ricketts 
Chester Finn Michael Robbins 
James & Saundra Fitzpatrick Victoria Romney 
Harvey & Mera Flaumenhaft Adam & Laren S. Rosen 
Jenny Gelber Barbara Senecal 
The Gilmartins Dr. Bennett Simon 
Ana J. Hays Nathan & Susan Tarcov 
Joseph A. Hays Joshua & Ann Tolkoff 
Arthur & Becca Hozore Renu Virmani 
Robert F. Higgins Toni Wolfman 
Justin & Hilarie  Huscher Stephanie Wu

 In-Kind 

Foley, Hoag & Eliot 
Haravard Charter Schools Evaluation Project 
INSPIRE! ( Bain & Company) 

Museum of Science 
New England Conservatory of Music 
Northeaster University 



Student Assessments – Juries 
Community Juror Participants 2002 

Kitty Ames, Brookline, MA 
Hillary Anderson, Bain and Co. 
Meredeth Arnold, Dorchester, MA 
Tony Artuso, Education 
Development Center 
Terry Beadle, Northeastern 

University 
Kent Bennett, Bain and Co. 
Charlotte Berman, Medford, MA 
Dudley Blodget, Boston Renaissance 

Ch. Sch 
Margot Botsford, Boston 
Jeannette Bowen, Women’s Service 

Club, Inc 
Sheila Brown, Verizon 
Al Calderone, City On A Hill Charter 

School 
Rev. William Campbell, Nativity 

Prep. Ch. Sch. 
Bob Case, Northeastern University 
Nina Catubig Nolan, Museum of 

Science 
Linda A. Cebila, Financial Mgmt. and 

Accounting 
Julie Chamberlin, Youth Advocacy 

Project 
Denise Delorey, Department of 

Education 
Thomas Devlin, WGBH Radio 
Joanne Douglas, Teacher’s Inst. at 

COAH 
Marc Driscoll, Education 

Development Center 
Marian Ferguson, Nativity Prep Ch. 

Sch. 
Diana Fischer, Cambridge, MA 
Hillary Foster, Watertown, MA 
Chris Gibbon, Teacher’s Inst. at 

COAH 
Joshua Gordon, New York, NY 
Lloyd Gordon, Plastic Mfg. & Real 

Estate 
Jacqueline Goyco, COAH Alumni 

Association 
Peter Grose, Harvard University 
James E. Hamos, Ph.D., UMass 

Medical School 
Mary Ann Hardenbergh, Critical 

Friends 
Erin Henry, Museum of Science 
Patty Hession, YMCA of Greater 

Boston 
Bob Hildreth, Weston, MA 
Alex Hocherman, Bain and Co. 
Elizabeth Hodder, Harvard Cantata 

Singers 
Jacques H,fmann, City On A Hill 

Charter Sch. 
Rebecca Holmes, Department of 

Education 

Scott Jamison, Plural Inc. 
Ulric Johnson, Teens Against Gang 

Violence 
Terrill Johnston, Teacher’s Inst., 

COAH 
ANDREW JONES, CAMBRIDGE, MA 
Rhonda Kaplan, Big Sister 

Association 
Sarah Kass, COAH Board of Trustees 
Emily C. Keily, Emmanuel College 
Robert A. Keller, Weston, MA 
Beth Kemler, Ph.D., Children’s 

Hospital 
Jim Klocke, Greater Bos. Chamber, 

Comm. 
Kim Kowalski, Nashua, NH 
Steve Kraus, Bain and Co. 
David Krieger, Harvard Vanguard 

Medical Assoc. 
David Lane, NetCare Services, Inc. 
Penolope Lane, WGBH Educational 

Foundation 
Lisa Lewis, Jamaica Plain, MA 
Glenn Liebeck, City On A Hill 

Charter School 
Jane Lindquist, Samaritans, Boston 
Gail Lindsay, Boston, MA 
Glynn Lloyd, City Fresh Foods, Inc. 
Melissa Ludtke, Nieman Foundation 
Michelle Manes, Education 

Development Center 
Michael Mayo, Nativity Preparatory 

Charter Sch 
Kathy McCunny, COAH 
Maureen McDonagh, Hale & Dorr 

Legal Svcs 
Pat Melton Johnson, City On A Hill 
Charter Sch. 
Elaine Mesiti, Boston Fire 

Department 
Miriam Messinger, City School 
Danica Mills, Cambridge, MA 
Charlynne Mines Smart, Mission 

Resident Svcs. 
Erin Morrissette, Bain and Co. 
Alan Morse, Teacher’s Institute at 

COAH 
Cecily Morse, MIT 
Philipa Mulford, Nellie Mae 

Foundation 
Christol A. Murch, Cathedral High 

School 
Susan Musinsky, Watertown, MA 
Tracy Noble, TERC 
Anne Norton, Young at Arts / Wang 

Center 
Carla Oblas, Northeastern University 
Tamara Olsen, Bain and Co. 
Tom Olverson, River School 

Project 

ANDREW POLK, YOUTH ADVOCACY 
Toni Lee Pomeroy, Pomeroy & Co., 

Inc. 
Eric Portnoy, Jamaica Plain, MA 
Nick Richardson, ZUMIX 
Dan Richental, Bain and Co. 
Jacqueline Rivers, Northeastern 

University 
Teresa Rodriguez, Roxbury 
Preparatory School 
Karen-Lee Rosenthal, New England 

Baptist Hosp. 
Antonia Rudenstine, MA Ch. Sch. 

Res. Ctr. 
Alan Safran, MA Deputy 
Commissioner, 
Don Salvatore, Museum, Science 
Douglas Salvesen, Yurko & Perry, 

P.C. 
Roberta Schaefer, Worcester Mun. 

Research 
Ruth C. Scheer, Cabot Family 

Charitable Tr. 
David Shanks, Silvershell Consulting, 

Inc. 
Dinah Shepherd, Teacher’s Inst. at 

COAH 
Courtney Simson, Bain and Co. 
Sarah N. Smith, Milton, MA 
Marjorie St. Paul, AIDS Care Project 
LaToya Stanford, DOE/Charter 

School 
Rebecca Stevenson, Barr Foundation 
Robert Strassler, Brookline, MA 
Toni Strassler, Museum of Science 
Joan Suite, Museum of Science 
Michelle Sweet, WGBH Radio 
Adrienne Taylor, Dorchester YMCA 
Tyrome Thomas, Jr., COAH Alumni 

Assoc. 
Nick Thompson, Citizen Schools 
Rosann Tung, Ctr. For Collaborative 

Ed. 
Betsy Van Dorn, Boston, MA 
Shirley Walcott, U.S. Department, 

Labor 
Peter Walsh, City On A Hill Charter 

School 
Susan Warram, Beacon Hill Friends 

Meeting 
David Weinstein, Harbor School 
Adam Weinstock, Cambridge Ridge 

and Latin School 
Veronica Whyc,f, NU Tobin Scholars 

Program 
Kristin Winkler, Education 

Development Center 



2001-2002 COMMUNITY SERVICE LEARNING SITES


Acorn Child Care 
Adolescent Wellness Program 
Artist for Humanities 
Berkley College of Music 
Boston Housing Task Force 
Boston Photo Collaborative 
Boston Plan for Excellence 
Boston Renaissance Charter School 
Boston University School of Dental 

Medicine 
Brigham and Women’s Hospital – 
Renal Transplant Office 
City Archaeology Program 
City Fresh Foods 
City Lab 
Cleveland Community Center 
Codman Square Health Center 
Commonwealth Coalition 
Commonwealth of MA Appeals 

Court 
Crimson Tech 
Dorchester Boys and Girls Club 
Dorchester District Court 
Dudley Street Neighborhood 

Initiative 
Early Learning Center – East 
East Boston Main Streets 
Emerson College 
Foot Locker, Inc. 
Greater Boston Aid to the Blind 
Grand Circle Foundation 
Hale House / Hale Bernard Services 
Harvard Medical School – 

Department of Proteomics 
International Rescue Committee 
Izzy’s Home Improvement 

Mae’s Day Care 
Massachusetts Hospital School 
Massachusetts Mental Health Center 

– Day Hospital
Massachusetts Substance Abuse Help 

Line 
Massachusetts Technology 
Development Corporation 
Massachusetts Water Resource 

Authority 
Mattahunt Community Center 
MedSource Technology 
Missing Link Community Academy 
MSPCA 
MSPCA – SNAP Shelter 
Museum of Science – Cahners 

Computer Place 
Museum of Science – Community 

Relations 
Museum of Science – Discovery 

Center 
Museum of Science – Live Animal 
Center 

MYTOWN 
National Conference for Community 

and Justice 
New Covenant Christian Church 
New England Aquarium 
New England Baptist Hospital 
New England Conservatory 
Northeastern University – Center for 

the Study of Sports 
Northeastern University – Media 

Productions Lab 
Office of Representative Eugene 

O’Flaherty 

St. Theresa School – Physical 
Education Dept. 

Suffolk County District Attorney’s 
Office 

Supreme Auto Center, Inc. 
Temple Beth Shalom Children Center 
The Boston Institute for Arts Therapy 
The City School 
The Samaritans of Boston 
Timilty Middle School 
U.S. Airforce Recruiting Station
U.S. Army Recruiting Station
UMass Boston – Center for Social 

Policy 
W.H. Ohrenberger School
WBZ Radio 
Wee Care Family Day Care 
West Roxbury District Court – Clerks 

Office 
West Roxbury District Court – 

Probation Department 
WGBH Radio 
WILD / HOT 97.7 Radio 
YMAA 
YMCA Afterschool at Central 
YMCA Afterschool at Mission 
YMCA Central Branch – Recreation 

Facilities 
YMCA Central Branch Teen Center 
YMCA Dorchester Branch – Family 

and Youth Services 
YMCA East Boston Branch – Child 

Care Center 
YMCA of Greater Boston – 
Accounting Department 
Youth Advocacy Project 
Youth on Board 



lix 
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