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Cover photo: Division One students working in class (top); three graduates enjoying Parker’s third commencement, June 
12, 2002 (bottom). 

This Annual Report of the Francis W. Parker Charter Essential School for 2001-2002 was edited by Deb Merriam, with 
substantial contributions from faculty and parents, as part of the Parker School’s commitment to documenting the work of 
the students, teachers, and parents of its community. Special thanks to Laura Rogers, Pat Tuzzolo, Clare Jeannotte, Teri 
Schrader, Nicola Dudensing, Bridgit Towle, Ian Nurse, Danni Cambria, Susan Whalley and the other contributors whose 
work made it possible. 

Major sections of this Annual Report are available at the school’s website, www.parker.org. Copies are available from the 
Parker School, P.O. Box 2129, Devens, MA 01432. Telephone (978) 772-3293; fax (978) 772-3295. 
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EXECUTIVE SUMMARY


•	 The Francis W. Parker Charter Essential School philosophy emphasizes student-centered, 
inquiry-based learning, close student-teacher relationships, and the mastery of basic intellectual 
skills by all students. All Parker students must demonstrate their learning and progress toward 
meeting demanding Division standards each year in each Domain of study: Arts and Humanities 
(AH); Math, Science, and Technology (MST); and Spanish. Students demonstrate their learning 
in individual assignments, projects and exhibitions, portfolios, and Gateway exhibitions. All 
student work is assessed using Parker’s Standards and Rubrics. 

•	 Seven years after it opened its doors as a public charter school, the Francis W. Parker Charter 
Essential School in Devens graduated its third class on Wednesday, June 12. Forty-two seniors 
from 17 central Massachusetts towns received their diplomas. 

•	 Parker’s third class of graduates won acceptance to a wide range of colleges and universities, 
including Bates, Beloit, Bennington, Boston University, Brown, Connecticut College, Dartmouth, 
Fitchburg State, Hampshire, Northeastern, Simmons, Smith, the University of Massachusetts, the 
University of Chicago and many more. 

•	 The Parker School has an overall teacher:student ratio of 1:9. Small classes, taught by one or two 
teachers, allow the school to achieve its goals of thoughtful inquiry and mastery with close 
coaching from teacher-mentors. 

•	 The school draws an exceptional faculty from around the nation; the majority of Parker’s teachers 
hold advanced degrees. More than 150 teachers applied for the teaching positions available in the 
upcoming 2002–2003 school year, including for the newly created Teachers Collaborative 
Program. Students, parents, and visitors to the school consistently remark that teachers are 
Parker’s most remarkable resource. 

•	 This year, an average of 342 students were enrolled in grades 7 through 12, drawn from 39 
Massachusetts towns. Two hundred forty one applications were received for the 2002–2003 
school year, during which Parker anticipates enrolling 360 students. 

•	 Parker’s average daily attendance rate for 2001–2002 was 93 percent. 

•	 Parker students won interscholastic competitions at the regional, state, and national levels in athletics, 
mathematics, arts, music, and Destination Imagination.  Students are coached by teachers, parents, and 
other students in these and other learning activities. 

•	 Parker students continued to perform well relative to internal and external expectations and 
measures of accountability. 

•	 The Parker School has established a record of sound fiscal results during its first seven years. All 
years have been budgeted to break even. The school completed its 2001-2002 school year (FY02) 
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with an increase in its General Fund balance of $140,885, resulting in a total accumulated 
General Fund balance of $925,130 at June 30, 2002. 

•	 Student services offers consultation, counseling, and special education services to the Parker 
community. Approximately 6 percent of students in 2001–2002 were classified as in need of 
special education services (requiring an IEP), although this percentage does not include students 
identified as needing a 504 Accommodation Plan.  Individualized learning plans are created for 
all Parker students. 

•	 Parker’s Regional Teachers Center presented workshops and seminars attended by educators 
from private and public schools in the region and beyond, and sponsored a regional Forum on 
Educational Reform. The Center hosted more than 245 visitors from around the country and the 
globe at the school this year. 

Annual Report of the Francis W. Parker Charter Essential School, 2000-2001	 5 



PROFILE OF THE PARKER SCHOOL


THE MISSION 

The Parker School's mission is “to move the child to the center of the education process and to interrelate the 
several subjects of the curriculum in such a way as to enhance their meaning for the child” (Charter, October 1994).  As a 
member of the Coalition of Essential Schools, the Parker School will realize this mission through educational practice 
guided by the Ten Common Principles of Essential Schools: 

1. The school should focus on helping adolescents learn to use their minds well. Schools should not attempt to be 
“comprehensive” if such a claim is made at the expense of the school’s central intellectual purpose. 

2. The school’s goals should be simple: that each student master a limited number of essential skills and areas of 
knowledge. While these skills and areas will, to varying degrees, reflect the traditional academic disciplines, the 
program’s design should be shaped by the intellectual and imaginative powers and competencies that students need, 
rather than necessarily by “subjects” as conventionally defined. The aphorism “Less Is More” should dominate: 
curricular decisions should be guided by the aim of thorough student mastery and achievement rather than by an effort 
merely to cover content. 

3. The school’s goals should apply to all students, while the means to these goals will vary as those students 
themselves vary. School practice should be tailor-made to meet the needs of every group or class of adolescents. 

4. Teaching and learning should be personalized to the maximum feasible extent. Efforts should be directed toward a 
goal that no teacher have direct responsibility for more than 80 students. To capitalize on this personalization, decisions 
about the details of the course of study, the use of students’ and teachers’ time and the choice of teaching materials and 
specific pedagogies must be unreservedly placed in the hands of the principal and staff. 

5. The governing practical metaphor of the school s hould be student-as -worker rather than the more familiar metaphor 
of teacher-as-deliverer-of-instructional-services. Accordingly, a prominent pedagogy will be coaching, to provoke 
students to learn how to learn and thus to teach themselves. 

6. Students entering secondary school studies are those who can show competence in language and elementary 
mathematics. Students of traditional high school age but not yet at appropriate levels of competence to enter secondary 
school studies will be provided intensive remedial work to assist them quickly to meet these standards. The diploma 
should be awarded upon a successful final demonstration of mastery for graduation: an “exhibition.” This exhibition by 
the student of his or her grasp of the central skills and knowledge of the school’s program may be jointly administered 
by the faculty and by higher authorities. As the diploma is awarded when earned, the school’s program proceeds with 
no strict age grading and with no system of “credits earned” by “time spent” in cla ss. The emphasis is on the students’ 
demonstration that they can do important things. 

7. The tone of the school should explicitly and self-consciously stress values of unanxious expectation (“I won’t 
threaten you but I expect much of you”), of trust (until abused) and of decency (the values of fairness, generosity and 
tolerance). Incentives appropriate to the school’s particular students and teachers should be emphasized, and parents 
should be treated as essential collaborators. 

8. The principal and teachers should perceive themselves as generalists first (teachers and scholars in general education) 
and specialists second (experts in but one particular discipline). Staff should expect multiple obligations (teacher-
counselor-manager) and a sense of commitment to the entire school. 
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9. Ultimate administrative and budget targets should include, in addition to total student loads per teacher of eighty or 
fewer pupils, substantial time for collective planning by teachers, competitive salaries for staff and an ultimate per pupil 
cost not to exceed that at traditional schools by more than 10 percent. To accomplish this, administrative plans may 
have to show the phased reduction or elimination of some services now provided students in many traditional 
comprehensive secondary schools. 

10. The school should demonstrate non-discriminatory and inclusive policies, practices, and pedagogies. It should 
model democratic practices that involve all who are directly affected by the school. The school should honor diversity 
and build on the strengths of its communities, deliberately and explicitly challenging all forms of inequity and 
discrimination. 

This report constitutes a summary of those practices during the Parker School’s seventh year. 
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FACT SHEET


•	 The Parker School is among the first public charter schools authorized to proceed under the Massachusetts 
Education Reform Act. The school’s first charter was granted on March 15, 1994 by the Office of Education and 
renewed for five years (until June 30, 2005) by the Board of Education on June 29,1999.  The school opened on 
September 6, 1995 with 122 seventh- and eighth-grade students from 19 area towns, and added students each year, 
with a maximum of 365 students. 

•	 In the 2001-2002 academic year, Parker enrolled an average of 342 students in grades seven through twelve, from 
approximately 40 area towns. Enrollment for 2002–2003 currently stands at 360 students. The Class of 2002 was 
the third to graduate. The student to teacher ratio for 2001-2002 was 9:1. 

•	 Students at Parker do not advance by grade levels, and the school does not typically identify students in that way.  
Instead, students advance toward graduation at their own pace through three “Divisions” by demonstrating they can 
regularly meet the standard for Divis ion-specific criteria. Students who begin at Parker at the beginning of their 
seventh-grade year graduate from the school’s high school program when they have demonstrated that they are 
regularly meeting the standards for Division 3 and have completed the requirements for graduation. 

•	 The Parker School is a public secondary school that serves students in grades 7 through 12. By locating at Devens, 
a former military base easily accessible to the region by major highways and rail, Parker has attracted a 
socioeconomically diverse range of students from east central Massachusetts. 

•	 The school was founded by area parents and teachers with a history of involvement in the local public schools, 
ranging from volunteer work to School Committee and School Council memb ership. From the earliest planning 
stages they were joined by several other teachers who would later become the core of the Parker faculty, and by 
Theodore and Nancy Sizer. 

•	 The Parker Board of Trustees includes representatives from all major school constituencies, including the founders, 
faculty, parent and student representatives who have all committed their time and energies to overseeing Parker’s 
mission and practice. 

•	 The Parker School vision rests on the philosophy of the Coalition of Essential Schools, manifested in the following 
ways: 
�	 An academically challenging integrated curriculum at the secondary level. 
�	 Teachers working in cross-disciplinary teams with small groups of students. 
�	 Performance assessments both for coursework and as gateways to higher levels of schooling. 
�	 Selecting and using technological advances that provoke active learning. 
�	 A flexible long-block schedule that allows both substantial teacher planning time and more time to 

focus on depth in student work. 
�	 An advisory system that allows teachers to know students well and serve as their academic and personal 

guides. 
�	 A differentiated teaching staff in which senior practitioners mentor and coach junior staff, and where 

critical reflection and peer observation is built into teachers’ daily schedules. 
�	 A service component in which students learn by contributing to the school and the larger community as 

volunteers. 
�	 A student-faculty governance system based on the model of the “just community.” 
�	 A teacher-managed administrative system that substantially reduces overhead and puts both student 

advisement and management decisions in the hands of the teaching staff. 

•	 The Parker School is designed to be a laboratory for teacher training and development in Essential School ideas 
and practice, in the fo llowing ways: 
�	 As an exemplar of school-based teacher education for pre -service teachers. 
�	 As a regional gathering place for conversation about school design, curriculum, pedagogy, and 

assessment. 
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NUMBER OF INSTRUCTION DAYS AND HOURS OF OPERATION 

For the 2001– 2002 school year, the Parker School scheduled the mandated 185 days of instruction 
and completed 181 days of school (minus weather-related cancellations).  The student’s school year began on 
August 30 and ended on June 20. For the 2002– 2003 school year, Parker has scheduled 185 days of instruction. 

Faculty Hours: 
8:00 a.m. to 4:15 p.m.

Student Hours: 
8:30 a.m. to 3:30 p.m. Monday, Tuesday, Thursday, Friday, 8:30 a.m. to 1:30 p.m. on Wednesday.

Students may arrive at school from 8:00 a.m. and remain until 5:00 p.m. if they attend a 
supervised school activity or are in the school library. After school programs regularly extend the day into the 
late afternoon and occasionally to evenings. 

CURRICULUM DESIGN AND TEACHING METHOD 

An Overview 

Parker teachers design the school’s inquiry-based curriculum each year around a school-wide Essential Question.  This 
year’s Essential Question was “Where is the truth?”  Prior years’ Essential Questions have been: 

• “What is community?” (1995–96) 
• “What is change?” (1996–97) 
• “What is balance?” (1997–98) 
• “Where are the patterns?” (1998–99) 
• “What’s the limit?” (1999–2000) 
• “What really matters?” (2000-2001) 

Student learning crosses disciplinary lines as the Essential Question generates sub-questions that invite active learning 
of both thinking skills and content-area knowledge through projects and other research. Across academic levels, 
Parker’s curriculum emphasizes practice and progress in the same key skills: Reading, writing, oral presentation, 
listening, research, artistic expression, Spanish language, mathematical problem-solving, mathematical communication, 
scientific investigation, systems thinking, and technological literacy. Parker has two academic Domains: Mathematics, 
Science, and Technology (MST) and Arts and Humanities (AH), which includes Spanish language.  Wellness, which 
blends and adds to the traditional health and physical education classes, comes under the domain of Student Services. 
Teachers primarily integrate curriculum within each Domain, but opportunities also arise for cross-Domain integration. 
All curriculum development and teaching practices are guided by the Ten Common Principles of the Coalition of 
Essential Schools. 
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GRADUATION AND PROMOTION REQUIREMENTS


Parker School students progress through three Divisions, the curricular standards of which are comparable to those of 
seventh and eighth grades (Division 1), foundation-level high school work (Division 2), and advanced work aimed 
toward the graduation transition (Division 3). Each Division comprises a multi-year curricular cycle, and students of 
mixed ages are grouped together for the entire cycle. “Promotion” at the Parker School consists of students exhibiting 
readiness to move from one Division into the next in a particular academic Domain, as follows: 

Each year all Parker students assemble a Year-End Portfolio in each Domain, which serves as the basis of their 
Year-End Assessment report. When that Portfolio shows they are consistently meeting the Standards of the Division in 
a particular academic Domain (Mathematics, Science, and Technology (MST); or Arts and Humanities, which includes 
a separate Spanish component), as well as making academic progress, students may advance to the next Division via the 
“Gateway Portfolio Exhibition.” 

Gateway Portfolios are quite similar to the Year-End Portfolios, but they are accompanied by a formal exhibition 
before a mixed audience of students, classroom teacher(s) and the student’s adviser, parents, and community members. 
Gateway Portfolios include a cover letter in which students sum up and reflect on their progress throughout the 
Division and their readiness for the next Division’s challenges. (Excerpts of sample Gateway Cover Letters are 
available on the school’s website.) Students’ ability to reflect on their work and respond to audience questions is an 
important element of their demonstrating readiness for promotion. 

Students may proceed at different times into the next Division in each Domain; for example, students may be in 
Division 2 MST and Division 1 Arts and Humanities. Gateway Portfolio Exhibitions took place in the winter and late 
spring of the 2001-2002 school year.  Teachers and advisers consult with families to decide the best time for each 
individual student to advance into a new Divis ion. 

Division 3 students at Parker culminate their studies with a capstone Senior Project, a topic or project they choose 
to explore independently with the guidance of an outside mentor, sometimes in a workplace internship. Presented to a 
public audience as part of a student’s Graduation Exhibition, the Senior Project makes an intellectual and personal 
bridge between high school and the world beyond. 

GRADUATION REQUIREMENTS FOR THE CLASS OF 2002 

The Senior Year focuses on investigation and demonstration, as well as critical thinking, in an effort to imbue and 
foster in our students the qualities of autonomy, interdependence, resourcefulness, compassion, curiosity, 
perseverance, pride, and respect for themselves and for others. The Senior Year is a full year program defined by the 
Senior Seminar, Senior Project, Division 3 course work and Graduation Portfolio, School Service and Wellness 
requirements. In order to be considered a Senior, students must be in Division 3 for AH and MST. They must complete 
Divis ion 2 Spanish by the end of their Senior Year. 

Graduation Requirements (in addition to meeting the State Board of Education requirements) 
• Successful completion of the Senior Project 
• Graduation portfolio and cover letter 
• Successful completion of the Senior Seminar 
• Fulfillment of School Service requirement 
• Completion of Division 2 Spanish or its approved equivalent 
• Fulfillment of Wellness requirement 

Senior Project 
During their final year at Parker, students complete a Senior Project in which they must: 

1. Generate an “essential question.”
2. Explore this question by: 

a. Engaging in formal and rigorous academic research. 
b. Collaborating with people outside the Parker School (e.g. internship, interview series, 

job-shadowing, field research). 
3. Use their findings or work to benefit the larger community.
4. Apply skills and knowledge from several disciplines to complete the project.
5. Present their project to a panel.
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Graduation Portfolio 
The graduation portfolio contains work from Division 3 courses which demonstrates the student’s accomplishments in 
at least 9 of the 12 skill areas identified in the Parker School Criteria for Excellence (see appendix for detailed 
criteria). Only work from satisfactorily completed courses is eligible for the graduation portfolio. Courses of study 
which are incomplete or for which the student has been assessed "unsatisfactory" are noted on the transcript; work 
from those courses is not eligible for the graduation portfolio. 

Senior Seminar 
Senior Seminar is a year-long assessed course dedicated to developing and fostering critical thinking, inquiry, 
collaboration, and personal achievement. In addition to its curricular function, the Senior Seminar provides structure 
and continuity for preparation for Life After Parker, as well as the locus for the Senior Project. Seminar teachers act as 
advisers to seniors for all aspects of their Senior year, including the Senior Project. 

School Service 
School Service is an ongoing requirement of Division 3. Seniors are expected to satisfactorily complete their School 
Service requirement during their Division Three years. The expectation for this program is that students engage in two 
hours of service to the school each week. Students serve as classroom assistants, tutors, administrative support, 
research assistants, library helpers, and in a variety of other roles. 

SUMMARY OF THE 2001–2002 SCHOOL YEAR CURRICULUM 

A summary of the specific school year curriculum in each domain and division in available in the appendix. 
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ASSESSMENT TOOLS AND TECHNIQUES 

Direct Assessment of Student Work 

School-wide Criteria for Excellence in every Parker area of learning serve as the basis for assessment of all student 
work. Working together in Domains and Division-level teams, teachers call on these Criteria when they devise rubrics 
at the appropriate level for a particular group of students. Criteria for Excellence are reprinted in the appendix to this 
report. 

As well as compiling their Year-End Portfolios (see Graduation and Promotion Requirements), Parker students 
demonstrate their learning through course work, major projects, and public exhibitions. Course work is assessed by 
both teachers and by the students themselves, using the relevant rubrics as well as narrative evaluations. Projects are 
presented to peers and teachers in a classroom setting. At the culmination of major projects, parents and the community 
are invited to public exhibitions in which students demonstrate, display, and answer questions about their work. The 
Gateway Portfolio Exhibition always includes a mixed audience of students, teachers, advisers, parents, and community 
members. The written feedback and oral questioning students receive from each of these audiences is an important 
element of Parker’s assessment process. 

The Year-End Assessment 

Each student’s Year-End Assessment includes a brief description of Parker’s curriculum in each domain (Math, 
Science, and Technology; Arts and Humanities, along with Spanish; and Wellness), accompanied by a narrative 
evaluation of the student’s progress written by his or her teacher for that domain. For each of the key skills and content 
areas, the report indicates whether the student is “just beginning,” “approaching” standards in the appropriate Division, 
or “meeting” those standards. And finally, it indicates whether or not the student is “making satisfactory progress” in 
each area. A sample Year-End Assessment template appears in the appendix to this Annual Report . 

Parker’s transcript form presents a student’s progress through the curriculum in a compact form, accompanied by a 
narrative summary, to admissions officers at colleges and universities. (See the Supplement to this report.) 

External Assessment 

The Parker School administers the Stanford 9 achievement tests to all students in grades seven and nine during the 
spring term. Complete results from the 2001-2002 school year are not yet available, but others are reported in the 
School Accountability section of this document. 

As they did in 1998, 1999, 2000, and 2001, Parker students in grades eight and ten spent much of three weeks in 
spring 2002 taking the state MCAS tests. Complete results from the 2001-2002 school year are not yet available, but 
others are reported in the School Accountability section of this document.  

The Parker School offers students the opportunity to take the Educational Testing Service’s PSATs, SATs, and 
SAT-IIs at the appropriate points in their schooling.  Parker students who qualify may participate in the Johns Hopkins 
CTY testing program by taking the SAT tests. 
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GOVERNANCE PROFILE


BOARD OF TRUSTEE MEMBERS 2001-2002 

Founding Trustees (permanent term) 
Board Chairman: Robert D. Moran , University of Massachusetts 
Kathleen Cushman, What Kids Can Do, Inc. 
John Donohue, J.F.K. School of Government, Harvard University 
Bil Johnson, Department of Education, Brown University 
Laura Rogers , Clinical Developmental Institute 
Nancy Faust Sizer, Visiting Professor, Harvard University Graduate School of Education 
Theodore R. Sizer, Chairman Emeritis, Coalition of Essential Schools; Professor Emeritus, Brown University; 
Visiting Professor, Harvard University Graduate School of Education 

Faculty Trustees 
Teri Schrader , Principal (ex officio term)

John Bohannon, MST Division Three teacher (one year term, September 2001-June 2002) 

Deborah Merriam, AH Division Three teacher (one year term, September 2001-June 2002)


Parent Trustees (three year term) 
Leonard Golder (elected Fall, 2001, term expires Fall, 2004) 
Richard Lodge (elected Fall, 2000, term expires Fall, 2003) 
Kathleen Nollet (elected Fall, 1999, term expires Fall, 2002) 

Student Representatives (one year term) 
Jeremy Robinson-Leon (2001-2002) 
Andrew Sellars (2001-2002) 

BOARD COMMITTEES 
Finance Committee: Ed Shankle (appointed parent), Richard Lodge, Clare Jeanotte (business manager), Robert 
Moran 

BOARD OF TRUSTEES MEETINGS 

All meetings are scheduled at the school and generally begin at 7:00 p.m. 

2001-2002  Academic Year 
August 28, 2001 
October 30, 2001 

December 11, 2001 
January 22, 2002 

March 5, 2002 
April 30, 2002 
June 18, 2002 
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MAJOR POLICY DECISIONS BY THE BOARD OF TRUSTEES IN 2001-2002 

•	 The Trustees approved the 2001-2002 budget, the school curriculum and related curricular issues, school calendar 
revisions and all staffing decisions presented by the Principal over the course of the year. 

•	 The Trustees approved the submission of a grant proposal to the Mifflin Memorial Fund and the subsequent 
implementation of phase one of the Mifflin Memorial Fund Capacity Building Program to work towards refining 
and developing the work of the Board of Trustees. 

•	 The Trustees approved the creation of an institutional brokerage account with Charles Schwab & Co. for the 
general purpose of receiving donations in the form of securities and liquidating such donations.  The Business 
Manager and Principal have authorization to manage this account. 

•	 The Trustees approved a Property and Equipment Acquisitions policy for the purchase of items over $1000. 
•	 The Trustees approved a capital spending budget and the 2002-2003 operating budget. 
•	 The Trustees approved the renewal of Principal Teri Schrader’s contract and related salary. 
•	 The Trustees approved the Wellness Criteria for Excellence. 
•	 The Trustees approved the creation of the New Teacher Collaborative and the hiring of a director for the program.  
•	 The Trustees approved the allocation of capital funds for several large-ticket items including a snow blower and a 

photocopier. 
•	 The Trustees approved the school calendar for 2002-2003. 

SUMMARY OF OFFICIAL COMPLAINTS 

There were no complaints received by the Board of Trustees in the 2001-2002 school year. 
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STUDENT PROFILE


PARKER STUDENT PROFILE 2001-2002 

Student Demographics 
In the 2001-2002 school year, the Parker School enrolled an average of 342 students in grades 7 through 12.  
The students were residents of approximately 40 towns in the vicinity of Devens, Massachusetts. 

Parker Students 2001-2002 by Grade and Gender 
Total Number 

of Students Male Female 
Grade 7 -- 2007 68 36 33 
Grade 8 -- 2006 74 44 29 
Grade 9 -- 2005 67 22 45 

Grade 10 -- 2004 41 22 19 
Grade 11 -- 2003 50 19 31 
Grade 12 -- 2002 42 23 19 

166 176 

Total students 342 48.5% Male 51.5% Female 

Students and their families are not asked to classify themselves by race or ethnicity, economic status, or 
religious affiliation, so no percentages exist for these demographic categories. No students are classified as 
Limited English Proficient (LEP) or members of a linguistic minority. 

Average daily attendance for the 2001-2002 school year was 93%. 

Students at the Parker School in 2001-2002 came from the following towns: 

Acton Grafton Petersham 
Ashburnham Groton Phillipston 
Ashby Harvard Princeton 
Athol Hubbardston Shirley 
Ayer Hudson Shrewsbury 
Berlin Lancaster Sterling 
Bolton Leominster Stow 
Boxborough Littleton Templeton 
Carlisle Lunenburg Townsend 
Clinton Maynard Westborough 
Dunstable Newton Westford 
Fitchburg North Andover Westminster 
Gardner Pepperell Worcester 
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Student Turnover Data 
Three students withdrew during the 2001-2002 school year.  One student enrolled in a parochial high school 
closer to his home. Another student enrolled in a parochial high school seeking a more structured setting. The 
other student moved out of state. Three students were admitted from the waiting list during the school year.  

At the end of the 2001-2002 school year, 17 students indicated that they would not be returning to Parker.  One 
student will attend an early college program, another moved further away from the school and has chosen to 
take the GED tests. One student enrolled in a private school, closer to home, because of difficulties in 
providing transportation to Parker. Three students have enrolled in a new charter school that is also affiliated 
with the Coalition of Essential Schools and is closer to their homes.  Two students moved out of the area. The 
rest have returned to their district high schools or parochial high schools, seeking a more traditional math-
science program or additional athletic opportunities. 

Suspensions and Expulsions 
No students were expelled during the 2001-2002 school year.  Seven students were placed on out-of-school 
suspension for the following reasons: inappropriate and disruptive behavior in class, refusing to comply with a 
teacher’s reasonable request, threatening another student, use of an illegal substance on a school trip.  
Suspensions ranged from one to fourteen days in length. 
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ENROLLMENT POLICY 

Eligibility 

For the 2001-2002 school year, students who resided in Massachusetts and who had completed sixth grade or above, 
or the equivalent, by September 2001 were eligible for admission. This policy remains unchanged for the 2002
2003 school year. 

Enrollment Procedures 

As public schools, charter schools comply with state and federal regulations on non-discrimination; their admissions 
are open to all. The Parker School was granted regional school status by the state Board of Education last year. 
State charter law gives priority to applicants from towns within the region.  Siblings of enrolled students at the 
Parker School also have priority, according to state law. 

For the 2002-2003 academic year admissions, the Parker School began inviting applications in November 2001.  
Prospective families were required to: 

•	 Complete an application form 
•	 Attend an Information Session at the school. These took place on Sunday, January 27 and Sunday, 

February 3, 2002. 

Prospective students were invited to visit the school on one of several scheduled Visiting Days. 

Enrollment Data 

During the 2001 -2002 application process, the Parker School received a total of 241 applications for the upcoming 
2002-2003 academic year from students living in 43 Massachusetts towns.  This is an increase of 11 over the 
number of applications received for the prior year’s enrollment.  There are approximately three applications received 
for every opening at the Parker School. This number is consistent with previous years. The number of students who 
completed applications, listed by grade and town, appears in the table on the following page. 

Sixty seventh graders have been enrolled to enter the school in September 2002; in addition, 11 students have been 
offered places in the eighth, ninth and tenth grades. All other students (current total of 128) remain on the waiting 
list according to their lottery number. 

Towns in the Parker School Region 
Acton 
Ashburnham Groton Oakham 
Ashby Hardwick Orange 
Ashland Harvard Oxford 
Athol Holden Paxton 
Auburn Hubbardston Pepperell 
Ayer Hudson Petersham 
Barre Lancaster Phillipston 
Bedford Leominster Princeton 
Berlin Lincoln Royalston 
Bolton Littleton Rutland 
Carlisle Lowell Shirley 
Chelmsford Lunenburg Shrewsbury 
Clinton Marlborough Southborough 
Concord Maynard Sterling 
Dunstable Natick Stow 
Fitchburg New Braintree Sudbury 
Framingham New Salem Templeton 
Gardner Newton Townsend 
Grafton Northborough Tyngsboro 
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Wayland Westford Winchendon 
Wendell Westminster Worcester 
Westborough Weston 
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Parker School Applications Received in 2001-02 for enrollment September 2002 

Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12 Totals 
Town 2008 2007 2006 2005 2004 2003 of all YOGs for 9/02 

Acton 15 6 1 2 24 
Arlington 1 1 2 
Ashby 2 1 1 4 
Ayer 4 2 6 1 13 
Bolton 2 2 4 
Boxborough 1 1 1 3 
Boylston 1 
Cambridge 1 
Carlisle 1 
Charlton 
Clinton 1 
Concord 1 
Devens 1 
Dunstable 
Fitchburg 2 3 
Gardner 1 
Groton 14 5 
Harvard 6 1 
Haverhill 1 
Holliston 1 
Hubbardston 
Lancaster 2 2 
Leominster 1 4 
Littleton 13 1 
Lunenburg 8 7 
Marlborough 1 
Maynard 3 
Northborough 1 
Pepperell 10 3 
Petersham 
Phillipston 1 
Princeton 3 1 
Shirley 6 6 
Shrewsbury 3 
Sterling 7 4 
Stow 1 
Sudbury 1 
Templeton 1 
Tewksbury 
Townsend 7 3 
West Boylston 1 
Westborough 1 
Westford 1 1 
Worcester 2 1 

Totals 116 68 

1 
1 2 

1 
1 1 

2 
1 2 

1 
1 1 
1 6 

1 
3 2 24 

7 
1 
1 

1 1 
2 6 
1 1 7 

14 
1 1 1 18 
1 2 
2 5 

1 
4 1 18 
1 1 

1 
2 6 
5 17 

3 
4 15 
1 2 

1 
1 

1 1 
1 11 

1 
1 

2 4 
1 4 

43 12 2 241 
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Parker School Waiting List (as of July, 2002) 
Town Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Town totals 
Acton 5 5 1 1 12 

Arlington 1 1 2 
Ashby 1 1 

Ayer 2 2 2 6 
Bolton 2 2 

Boxborough 1 1 
Cambridge 1 1 2 

Carlisle 8 8 
Charlton 1 1 
Concord 1 1 2 
Devens 1 1 

Dunstable 1 1 
Fitchburg 1 1 2 

Gardner 1 1 
Groton 1 5 3 9 

Harvard 1 1 2 
Haverhill 1 1 
Holliston 1 1 

Hubbardston 1 1 
Lancaster 1 1 2 

Leominster 5 1 6 
Littleton 3 3 

Lunenburg 2 6 1 9 
Marlborough 1 1 

Maynard 3 2 5 
Pepperell 1 2 2 5 

Phillipston 1 1 
Princeton 1 1 1 3 

Shirley 1 5 4 10 
Shrewsbury 1 1 

Sterling 2 5 7 
Stow 1 1 

Sudbury 8 8 
Tewksbury 1 1 
Townsend 1 3 4 

Westborough 1 1 
Westford 2 2 

Worcester 2 2 
Totals by grade 26 73 25 2 2 

GRAND TOTAL 128 
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SPECIAL EDUCATION

Overview 

Special education services at the Parker School are provided in the context of a philosophy that emphasizes the 
importance of individualized education for all students. Each student, whether or not he or she is considered eligible for 
special education services, has a Personal Learning Plan (PLP). Similar in many ways to an Individualized Educational 
Plan (IEP), the process of developing the PLP requires the collaboration of the adviser, teachers, the parent, and the 
student in assessing current progress and developing educational goals for the school year. Many strategies typically 
described in IEPs are included in these learning plans, often making referral to special education unnecessary. 
Arrangements are also made to provide individual tutoring when the need arises. Some students may not require 
specially designed instruction (a requirement for IEP eligibility), but do have a handicapping condition more 
appropriately addressed through a Section 504 Accommodation Plan. A number of students who are not officially 
categorized under either law nevertheless require and receive a great deal of special attention. 

Traditional special education services are available for those students whom the Evaluation TEAM determines to 
be eligible. Reflecting the Parker school’s inclusive philosophy, most students with learning disabilities attend all 
regular classes for the entire school day, receiving support primarily from their classroom teachers. Exceptions to this 
pattern are made for situations requiring privacy, such as individual and group counseling and for individualized 
tutoring. To accommodate students who need more academic support, a fully qualified special education teacher is 
available. Furthermore, the school had a half-time  special education intern this year, and she will be added as a half
time teacher for the upcoming school year to increase services able to be provided directly to students with disabilities.  
These two faculty members taught all entering seventh grade students and provided academic support in a resource 
room fully equipped with computers. 

Parker’s very beneficial student -teacher ratio helps make it possible to provide considerable individual attention in 
the regular classroom environment. The Coordinator of Student Services and the Special Needs teacher serve as 
consultants for teachers in a continuous process of learning about particular students’ needs and making necessary 
accommodations. A number of regular teachers have experience and expertise in working with students who have 
special needs and are called upon to provide additional support. This year, wit h support from a state grant, these 
teachers served as special education team liaisons. Grant funds provide additional support and training for teachers. 
When related services are required to assist a child with special needs to benefit from special education, arrangements 
are made with service providers on a contractual basis. 

Year-End Report 2001-2002 

As the school year began, Parker had 21 students with IEPs, representing 6 percent of the total student population. 
An additional 37 students with identified disabilities had 504 plans.  

During the 2001 -2002 school year, we determined that five students had met their IEP goals, and those students 
were converted to 504 plans, increasing the number of students on 504 plans to 42. Thirteen students were referred for 
evaluation for the first time over the course of the year. 

This year, Parker also submitted its response to the Department of Education’s 2000-2001 Coordinated Program 
Review Team Report. The original report and the school’s response are available from the school office.  The special 
education team developed a corrective action plan, and they are meeting the goals of that corrective action plan. 

—Laura Rogers, Ed.D., Coordinator of Student Services 
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LIFE AFTER PARKER: 
A Report from the Transition Office 

Facts and Figures about the Class of 2002 

• 42 students in the Class of 2002 
• 39 students sent out college applications 
• 195 applications were processed 
• 37 students going to college in Fall 2002 
• 2 students plan to defer college for one year 
• 3 students will be working next year 

The Transition Counselor fulfills all responsibilities pertaining to students’ needs as they prepare to leave 
Parker. Students meet individually with the counselor and receive support during the college application process. 
Parents often meet with the counselor and are encouraged to be involved with all aspects of planning. Information 
sessions are available for students and parents. College representatives arrange to visit with our students through the 
Transition Office and the counselor acts as liaison with colleges.  Students are assisted with learning about and 
registration for standardized college testing. Newsletters, school profile, a college advising handbook and a course 
description booklet are created and kept current. 

Class of 2002 : Future Educational Plans 

Allegheny College Norwich University 
Bates College Northeastern University 
Beloit College Prescott College 

Bennington College Quinnipiac University 
Boston University Roger Williams College 
Brown University Smith College 

Connecticut College Suffolk University 
Cornell University Trinity College 
Dartmouth College University of Hartford 

Dean College University of Massachusetts 
Evergreen State College University of Chicago 

Fordham University University of New England 
Franklin Pierce College University of New Hampshire 

Hampshire College University of Vermont 
Massachusetts Bay Community College Wheaton College 
Massachusetts College of Liberal Arts Worcester Polytechnic Institute 

New School University 
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STAFF PROFILE


2001-2002 ORGANIZATIONAL CHART 

Board of Trustees 
| 

Principal 
| 

Domain Leaders School Manager Business Manager Administrative and Student Support Services 
| | 

Faculty Facilities Manager -- Technology Coordinator 

2001-2002 STAFF SUMMARY 

Principal: Teri G. Schrader 
Business Manager: Clare L. Jeannotte 

Full-time equivalent (FTE) teachers: 
Arts & Humanities = 13.8 
Math/Science/Technology = 15.5 
Spanish = 5 
Wellness = 3 
Directed Studies/Special Education = 1 

Total = 38.3 teachers for 342 students, 

Other Positions in the 2001-2002 school year:  17.25 FTE 
(including a coordinator of Student Services, a Technology Coordinator, a Counselor, a Transition Counselor, and a 
Librarian) 

Total FTE for the 2001-2002 school year:  55.55 FTE 

2001 – 2002 STUDENT/TEACHER RATIO = 9:1 

Staff Turnover 

The school hired 14 new teachers and a library assistant for the 2001-2002 school year.  Of the 62 staff members 
employed during this year, 13, or 21%, will not be returning next year. One staff member and one teacher were not 
offered contracts for returning employment at the end of the school year. The custodian has taken a job closer to 
home, and the library assistant only took the job for the school year.  The remaining 9 are teachers; one is attending 
graduate school, one has taken a position in a different school district, two are seeking a position in another field of 
work, and three would like positions closer to home.  Two of these are teachers that left mid year; one moved home 
and the other was counseled out. 
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SUMMARY OF TEACHER QUALIFICATIONS
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Benoit Ben Athletic Director Athletics 4.0 NA not certified 
Emma 

Blydenburgh Kate Teacher AH 2.0 5.0 1992 1994 English 5 -9, SS 5 -9 
Bohannon John R. Teacher MST 3.0 3.0 1993 1994 
Bohne (Hill) Lorin Teacher MST 0.5 5.0 1992 1994 Biology 5 -9, 9 -12 
Brody Lise Teacher AH 3.0 9.0 1991 1993 
Brown Derek Teacher MST 1.0 1.5 YES NO 
Brown Karen Teacher MST 1.0 8.0 1974 Beg. Educator 
Burrel Crista TC Dir/MST Domain Leader MST 2.0 6.5 1987 1992 MEd Mathematics 
Cambria Danielle TC Admin Teacher Center 3.0 NA 1999 Sociology 
Chamberlain Deborah Teacher Wellness 5.0 9.5 1986 NO 

Elem 1-6, MS 5-9, 
Math 5-9, Mod. Spec 

Colligan Ann Teacher MST 6.0 20.0 1980 1996 Needs 
Copeland Laura Teacher AH 2.0 2.5 1995 1999 
Crane Dawn Teacher MST 6.5 6.5 1986 1997 General Science 5 -9 
Daniels Ken Teacher MST 2.5 2.5 1991 1999 Physics 9 - 12 

RN 
Dudensing Nicola Asst. to the Principal Administration 3.0 1975 
Friedrich Robert Facility Manager Facilities 1.0 NO NO 

Nurse A11, Registered 
Gapinski Mary Ann Nurse/Wellness Domain Leader Health Services 7.0 1976 Nurse 
Guerette Lee Teacher SPED 2.0 10.0 1974 1978 Exp. Educ. 

Read., Eng. 9-12, 
Spec. Needs 5 -12 

Harter Courtney Teacher AH 2.0 2.5 1997 2000 Soc. Stud. 9 -12 
1997, 

Hobart Clayton Teacher AH 1.0 1.5 1991 2001 Soc. Studies 5 -9, 9 -12 
Jacobson Harry Technology Coordinator Technology 5.0 YES Phyics 

Certified Public 
Jeannotte Clare Business Manager Administration 5.0 1982 Accountant 
Jugovich Reggie Teacher Wellness 2.0 2.5 1977 NO 
Kent Sally Teacher MST 3.5 7.0 1988 NO 

English/Mathematics 
Kruse Diane Teacher MST 3.0 7.0 1994 1999 6-12 
Lanier Stacey Library Asst. Library 0.5 
Laubenstein Alan Teacher Wellness 4.0 23.0 1980 NO PE & Health K -12 
Lucil David Teacher Spanish 1.0 2.0 1990 History 

American Studies w/ 
Martin Sarah Teacher AH 1.0 3.0 1998 literature 
McLure Martha Teacher AH 5.5 6.0 1972 1996 Middle School 5 -9 
Merliss Gena Teacher MST 1.0 3.0 1997 1998 Bio 9 -12 
Merriam Deb Teacher AH 7.0 7.0 1993 1997 Social Studies 5 -12 
Nehring Jim Teacher AH 6.0 20.0 1980 1982 
Nehring Laurie Librarian Library 3.0 1978 1986 Library Science 
Nurse Ian TC Admin Teacher Center 1.0 2000 
Palma Melanie Teacher MST 1.5 4.5 1996 2000 Math 7 -12 
Pearlman Cathy Admin Assistant Administration 4.0 NO 
Peltz Jack Teacher AH 1.0 4.0 1996 
Perez Augusto Custodian Facilities 4.0 NO 
Press Damara Teacher Spanish 1.0 4.0 1984 

Administrator of Spec. 
Rogers Laura Dir Student Svcs Guidance Services 7.0 Ed. (All) 
Roman Ofelia Teacher Spanish 2.0 2.0 2000 NO 
Sawyer Dharma Teacher Spanish 1.0 1997 Spanish 
Schrader John M. Teacher AH 3.0 7.0 YES 1999 Visual Art & Writing 
Schrader Teri Principal Principal 6.0 YES 
Shoemaker Brian Teacher MST 2.0 2.0 1999 NO Elementary Education 

Guidance Counselor 5 -
Shulman Joan Counsellor Guidance Services 4.0 1981 YES 12 
Sinner Gregory Preceptor Administration 3.0 YES YES Doctorate Molecular 
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Biology 
Social Studies 5-9 & 

Smith Matthew Teacher AH 7.0 7.0 1995 1997 9-12 
Testa Tiffany Teacher MST 2.0 7.0 1996 NO Bio 6 -12 
Thomas Tassia Teacher AH 1.0 5.0 1996 
Towle Bridgit Receptionist Administration 6.0 
Tuzzolo Patricia School Manager Administration 6.5 3.0 1971 1989 MEd Science 
Walker Kate Teacher MST 3.0 4.0 1997 NO 
Wanzer Mit Teacher MST 1.0 4.0 1987 1998 Elem. Ed. 1 -6 
Whalen-Crockett Ruth Teacher Spanish 4.0 4.5 1998 NO 

Guidance Counselor 
Whalley Susan Transition Counsellor/TC Admin Guidance Services NA YES YES K-12 

Cert. Pending 6/01 -
Wilusz Rebecca Teacher AH 1.0 5.0 1993 2001 English 
Wolf Thomas Teacher MST 1.0 1988 1992 Math 5 -9, 9 -12 

PARKER SCHOOL FACULTY 2001-2002 

Teri Schrader, Principal, B.A. University of Hartford, Wesleyan University; National School Reform Faculty; 
School Leadership Project, Northeastern Univ. 

ARTS AND HUMANITIES 
Emma Blydenburgh, B.A. William Smith College; M.Ed Lesley College 
Lise Brody, B.A. University of Massachusetts; M.F.A. California Institute of the Arts 
Julie Caccamise, B.A. Kent State University 1993, M.A. North Carolina State University 2000 
Laura Copeland, B.A. Auburn University; M.A.T. University of Iowa 
Courtney Harter, B.A. Swarthmore College; M.A.T. Tufts University 
Clayton Hobart, B.A. Michigan State Univ. 1991, M.S. Univ. of Washington 1997, M.Ed. Antioch 2001 
Sarah Martin, B.A. Trinity University, 1998 
Martha McLure, B.A. University of Vermont; M.A. Lesley College 
Deb Merriam, B.A. Williams College; Ed.M. Harvard University 
James Nehring, B.A. University of Virginia; M.A.T., Brown University 
Jack Peltz, B.A. Middlebury College 1996 
March Schrader, B.F.A. Hartford Art School, University of Hartford; M.A.L.S. Wesleyan University 
Matthew Smith, B.A. Brown University; Ed.M. Harvard University 
Tassia Thomas, B.A. Hampshire College 1996 
Rebecca Wilusz, B.A. Amherst College 1993, M.A.T. Brown University 2001 

MATH, SCIENCE, AND TECHNOLOGY 
John Bohannon, B.S. University of Vermont; M.S. Florida State University 
Lorin Bohne, B.S. University of New Hampshire 1992, M.S. University of New Hampshire 1994 
Derek Brown, B.S. Worcester State College 
Karen Brown, B.S. Miami University, 1974) 
Ann Colligan, B.A. Mary Baldwin College; M.Ed. Fitchburg State College 
Dawn Crane, B.S., M.A.T. Simmons College 
Kenneth Daniels, B.A., B.S. Cornell University; M.A.T. Simmons College 
Gary Heisermann, B.A. UC Santa Barbara 1975, B.A. California State University 1978, M.A. Boston Sally 
Kent, B.S. Framingham State College 
Diane Kruse, B.A. University of Illinois; Ed.M. Harvard University 
Gena Merliss, B.A. Swarthmore College 1997, M.Ed. University of Pennsylvania 1998 
Melanie Palma, B.A., MAT Union College, M.A. Boston College 
Brian Shoemaker, B.S. Pennsylvania State University 
Tiffany Testa, B.S. Plymouth (NH) State College 
Kate Walker, B.A. Swarthmore College University 1982, PhD. UC San Diego 1990 
Timothy Wanzer, B.A. St. John’s College 1987, M.Ed. Antioch 1998 
Tom Wolfe, B.S. Clarkson Univ. 1988, M.S. Johnson & Wales Univ. 1992, candidate M.Ed. U .Mass 
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SPANISH 
David Lucil, B.A. Hobart College 
Damara Press, B.A. LaSalle University 
Ofelia Roman, B.A. Atlantic Union College 
Ruth Whalen, B.A. Beloit College 

WELLNESS 
Deborah Chamberlain, B.A. North Adams State College 
Regina Jugovich, B. Ph. (B.S.) Penn State University; Institut de Tourraine; Universidad de Barcelona 
Alan Laubenstein, B.A. University of Massachusetts ; M.A. candidate, Cambridge College 
Ben Benoit, Athletics Director, B.S., M.S. Univ. of Mass. 

OTHER PROFESSIONAL STAFF 
Crista Burrel, Director, Parker Teachers Center, B.A. Boston University; Ed.M. Harvard University 
Danielle Cambria, Parker Teachers Center, B.A. Wheaton College 
Nicola Dudensing, Office Manager, S.R.N. Middlesex Hospital School (England) 
Mary Ann Gapinski, R.N., School Nurse, B.S.N University of Pittsburgh 
Lee Guerette, Special Education, B.A. Franconia College; M.A. Boston Univ.; Notre Dame & Rivier 
Harry Jacobsen, Technology Coordinator, B.A. Swarthmore College 
Clare Jeannotte, Business Manager, B.S. Bentley College, Certified Public Accountant 
Laurie Nehring, Librarian, B.S. College of Environmental Science and Forestry; M.L.S. SUNY A lbany 
Cathy Pearlman, A.A. Mount Wachusett Community College 
Laura Rogers, Coordinator of Student Services, School Psychologist, B.A. Mt. Holyoke College; Ed.D. Harvard 
University. 
Joan Shulman, School Counselor, B.A. Hampshire College; M.A. Lesley College 
Bridgit Towle, Receptionist, educated in England 
Patricia Tuzzolo, School Manager, B.A. College of Saint Rose, M.Ed. Fitchburg State College 
Susan Whalley, Transition Counselor, B.A. State University of New York, Buffalo; M.Ed. Boston College 
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EVALUATING THE PARKER SCHOOL


ACCOUNTABILITY PLAN 

I. Student Performance Objective

� All students will master essential skills and develop sound “habits of mind.” 

Standards/Expectations: All students will be held to the Division 1 and 2 standards in writ ing, 
reading, oral presentation, listening, artistic expression, Spanish language, mathematical problem-
solving, mathematical communication, scientific investigation, systems thinking, wellness and to 
the Division 3 standards for graduation. These standards articulate essential skills and habits of 
mind. The requirements for student demonstration will be tailored to each student's needs and 
interests. 

Strategies for Attainment: Curriculum development will be guided by the goal that all students 
will master these essential skills; student assessment and coaching will be guided by these 
rubrics; all students will be assessed relative to these standards; student-teacher ratios will remain 
low to allow teachers to know students and their learning needs and interests well; students will 
be encouraged to demonstrate mastery in these skills in areas outside the curriculum as well as 
within. 

Benchmarks/Indicators: We will document the number of students who make appropriate 
progress toward meeting these standards each year. Each student's Personal Learning Plan will 
develop annual student goals; attainment of these goals will be assessed in the Year-End 
Evaluation by each student's advisor. Students who meet the standards of Division 1 are promoted 
to Division 2; those who meet the standards of Division 2 are promoted to Division 3; students 
will graduate upon completion of the school’s portfolio graduation requirements. 

Measurement Tools: The standards and rubrics will be the basic assessment tool, applied to all 
examples of student work: projects, Year-End and Gateway Portfolios, and student exhibitions. 
External evaluators will be asked to assess student work using Parker's rubrics to evaluate the 
reliability and the defensibility of the standards. External measures of student achievement will 
be administered to ensure student standings are maintained relative to their cohort groups. 

Current Status:  The Parker School graduated its third class this year. Of the 42 students 
enrolled in our senior program, all students successfully completed the graduation requirements.  
Eighty six percent of the students who were enrolled in the school as 9th graders graduated, 
compared to 68%of the class of 2000 who were enrolled as 9th graders, and 64%of the class of 
2001 who were enrolled as 9th graders. Senior exhibitions were reviewed by a panel comprised of 
Parker teachers and advisors, students, and external reviewers who were experts in the field of 
study of the exhibition. Seniors submitted graduation portfolios of work demonstrating their 
ability to meet Division 3 standards in nine essential skills across the curriculum. 

Annual Report of the Francis W. Parker Charter Essential School, 2001-2002 27 



In the Arts and Humanities, 65 students Gatewayed from Division 1 to Division 2, and 
39 students Gatewayed from Division 2 to Division 3; in Math/Science/Technology,  68 
students Gatewayed from Division 1 to Division 2, and 45 students Gatewayed from Division 2 
to Division 3. In Spanish, 73 students Gatewayed from Division 1 to Division 2, and 28 
students Gatewayed from Division 2 to Division 3 during the 2001-2002 school year.  

Stanford 9 Achievement Test Results. The group results for the Stanford 9 Achievement Tests 
over the past seven years have been consistent: on average, students score in the 75th to 85th 
national percentile. We have test results over a two-year period for five groups of students. The 
class of 2001 took the Stanford 9 in May 1996 as seventh graders and again in May 1998 as ninth 
graders. The class of 2002 took the Stanford 9 in May 1997 (seventh grade) and May 1999 (ninth 
grade). Similarly, the classes of 2003 , 2004, and 2005 have now completed two years of testing 
(during grades seven and nine; although Parker does not use the traditional age-related grade 
system, we follow the grade grouping students would be in if they had remained in their local 
schools). 

We do not expect to see improvement in test results; rather, we expect that our students 
will maintain their standing on these tests relative to their peers in other schools. Overall, this is 
the case. The small number of students tested, and the smaller yet number of students tested in 
both seventh and ninth grade limit possible statistical analyses. Student scores are presented in 
the tables below: 

Class of 2001 Stanford 9 Results 

TOTAL 
READING 

Vocabulary 
Reading Comp. 

Grade 7 (1996) 
Students Tested: 77 
Scaled 
Score 

Natl. %ile 

725 87 

744 86 
717 85 

Grade 9 (1998) 
Students Tested: 69 SS %ile 
Scaled 
Score 

Natl. %ile Change Change 

741 85 16 -2 

752 80 8 -6 
737 84 20 -1 

TOTAL MATH 
Problem Solving 

Procedures 

707 81 
713 88 
700 63 

742 90 35 9 
(no separate test) 
(no separate test) 

LANGUAGE 
Prewriting 

Composing 
Editing 

Science 
Social Science 

673 83 
680 81 
673 79 
675 85 

696 86 
675 85 

689 77 16 -6 
701 79 21 -2 
694 77 21 -2 
685 71 10 -14 

709 80 13 -6 
692 86 17 1 

(Note: 55 students were present for both test dates.) 
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Class of 2002 Stanford 9 Results 

Grade 7 Grade 9 (1999) 
(1997) 
Students Tested: 59 Students Tested: 54 SS %ile 

Scaled Score Natl. %ile Scale d Score Natl. %ile Change Change 
TOTAL 718 84 741 85 23 1 
READING 

Vocabulary 730 80 759 84 29 4 
Reading Comp. 715 84 734 82 19 -2 

TOTAL MATH 698 75 733 86 35 11

Problem Solving
 706 85 (no separate test)


Procedures
 689 55 (no separate  test) 

LANGUAGE 664 76 690 78 26 2 
Prewriting 660 67 705 82 45 15 

Composing 668 75 692 76 24 1 
Editing 668 76 685 72 17 -4 

Science 684 78 713 83 29 5 
Social Science 664 76 690 86 26 10 

(Note: 39 students were present for both test dates.) 
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Class of 2003 Stanford 9 Results 

Grade 7 Grade 9 (2000) 
(1998) 
Students Tested: 63 Students Tested: 64 SS %ile 

Scaled Score Natl. %ile Scaled Score Natl. %ile Change Change 
TOTAL 726 88 735 82 9 -6 
READING 

Vocabulary 738 83 742 75 4 -8 
Reading Comp. 721 87 734 83 13 -4 

TOTAL MATH 710 83 744 90 34 7 
Problem Solving 724 92 (no separate test) 

Procedures 699 62 (no separate test) 

LANGUAGE 669 80 682 71 13 -9 
Prewriting 674 77 693 75 19 -2 

Composing 673 79 683 70 10 -9 
Editing 669 77 679 67 10 -10 

Science 700 89 711 83 11 -6 
Social Science 672 84 684 81 12 -3 

(Note: 52 students were present for both test dates.) 

Class of 2004 Stanford 9 Results 

TOTAL 
READING 

Vocabulary 
Reading Comp. 

Grade 7 (1999) 
Students Tested: 65 
Scaled 
Score 

Natl. %ile 

721 85 

735 82 
715 84 

Grade 9 (2001) 
Students Tested: 53 SS %ile 
Scaled 
Score 

Natl. %ile Change Change 

737 82 16 -3 

751 79 16 -3 
731 80 16 -4 

TOTAL MATH 
Problem Solving 

Procedures 

705 80 
717 90 
693 57 

744 89 39 9 
(no separate test) 
(no separate test) 

LANGUAGE 
Prewriting 

Composing 
Editing 

Scie nce 

Social Science 

668 79 
668  73 
676 80 
667 76 

690  83 

667 80 

684 72 16 -7 
686 70 18 -3 
692 76 16 -4 
681 68 14 -8 

704 77 14 -6 

688 84 21 4 
(Note: 60 students were present for both test dates.) 
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Class of 2005 Stanford 9 Results 

Grade 7 (2000) Grade 9 (2002) 

Students Tested: 75 Students Tested: 65 SS %ile 

Scaled Score Natl. %ile Scaled Score Natl. %ile Change Change 
TOTAL 722 85 739 83 17 -2 
READING 

Vocabulary 738 83 745 77 7 -5 
Reading Comp. 716 84 738 84 22 0 

TOTAL MATH 702 78 743 90 41 12 
Problem Solving 713 88 (no separate test) 

Procedures 690 56 (no separate test) 

LANGUAGE 672 82 687 76 15 -6 
Prewriting 672 76 696 77 24 1 

Composing 676 81 687 73 11 -8 
Editing 674 81 687 73 13 -8 

Science 695 86 708 80 13 -6 
Social Science 673 84 690 83 17 -1 

(Note: 52 students were present for both test dates.) 

For the five classes reported above, the results of testing are fairly consistent. Because the 
number of students tested is low (ranging from 54-77) and because the number of students tested at two 
times is lower still, statistically meaningful comparison is difficult. Nevertheless, overall students 
maintain their standing on these national tests of achievement in most areas (+/- 5 percentile points 
change). The one area where student scores tend to decrease slightly is in the group of Language subtests 
where grammar and spelling scores tend to somewhat, but not significantly drop.  We are continuing to 
address this through increased attention to these skills in our curriculum.

 MCAS Results. The following tables display the results of the spring MCAS English Language Arts 
and Math tests for the years 1998-2001. 

Average student MCAS scores from Parker were higher than the average scores for the state and 
generally higher than the average scores for the districts from which Parker draws students.  In all areas, 
the majority of students achieved advanced or proficient scores. Parker students’ average scores are 
especially strong on the English Language Arts tests (almost three quarters or more of students are in the 
proficient or advanced range). Half or more of the students in eighth and tenth grade achieved proficient 
or advanced scores in Math. (Slightly higher failing rates in the May, 2000 tests are due in part to the 
higher number of students with disabilities, but also to the number of students who chose to protest the 
test that year by randomly completing tests or not completing them.) The scores are presented by 
achievement category in the tables below: 
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In the most recent year for which testing results are available (2001), 91% of 10th grade students 
passed the English language arts exam. Seventy one percent of 10th grade students scored in the 
advanced or proficient range. 

In the most recent year for which testing results are available (2001), 91% of 10th grade students 
passed the mathematics exam. Seventy four percent of 10th grade students scored in the advanced 
or proficient range. 
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In the most recent year for which testing results are available (2001), 99% of 8th grade students 
passed the English language arts exam. Ninety one percent of 8th grade students scored in the 
advanced or proficient range. 

th grade studentsIn the most recent year for which testing results are available (2001), 95% of 8
passed the mathematics exam. Fifty seven percent of 8th grade students scored in the advanced or 
proficient range. 
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In the first year for which testing results are available for seventh grade (2001), 97% of the 
students passed the English language arts exam.  Eighty four percent of 7th grade students scored 
in the advanced or proficient range. 

In these MCAS scores, there is overall consistency in the performance of students, with slight 
improvement shown in all areas from 2000 to 2001 testing.  In the 2001 testing, there was an 
overall increase over the prior year in the percentage of students who scored in the advanced or 
proficient range for each test. Generally, the percentage of students failing any portion of the 
MCAS testing has decreased from 2000 to 2001.  Results from 2002 MCAS testing are not yet 
available. 

In summary, Parker students are continuing to meet the standards of learning we are setting for 
them. Students are showing progress and/or maintaining the ir standing on state and national tests 
of student achievement. 

II. Student Performance Objective 

� The governing metaphor of the school will be student-as-worker rather than the 
more familiar metaphor of student-as-receiver-of-instructional-services. Students 
will learn how to learn and thus to teach themselves. 

Standards/Expectations: All students will be actively engaged in learning and demonstrating 
mastery. 

Strategies: Students will participate in developing a Personal Learning Plan; the curriculum will 
be designed to provide students with opportunities to ask and answer meaningful questions; 
advisers will work with students and their families to support student engagement; students will 
carry out cooperative as well as independent assignments; students in need of additional support 
will be identified and support will be provided; students will not be promoted until they have 
demonstrated mastery; students who are not making satisfactory progress will be placed on 
academic probation; students will participate in school governance. 
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Benchmarks/Indicators: There will be an increase in student engagement in learning over time; 
students will complete assigned work consistently and well; students will make satisfactory 
progress in their academic program. 

Measurement Tools: Student progress reports and Year-End Assessments; evaluations of 
visiting committees; parent surveys. 

Current Status:  Teachers rate student progress as satisfactory, not satisfactory, or exceptional at 
the end of each academic year.  These evaluations are based on the expectations we hold for each 
student to treat every new assignment as an opportunity to move nearer to meeting the division 
standards in each area of study. These evaluations are also based on the individual annual goals 
set by the student, parents, and advisor in the student’s Personal Learning Plan. Students who fail 
to make satisfactory progress have not fulfilled the basic requirements of the class and/or have 
not made the academic progress expected according to their own and their teachers' and parents' 
goals. Review of student Year-End Assessments shows that the majority of students are making 
satisfactory progress in all areas of the curriculum.  Of the 342 students who completed the year, 
93% made satisfactory or exceptional progress in Arts and Humanities; 86% made satisfactory or 
exceptional progress in Math/Science/Technology; 92% made satisfactory or exceptional 
progress in Spanish. A small number of students failed to make satisfactory progress in more than 
one area of the curriculum; these students will be identified as at risk and provided with 
additional support in the coming academic year. Several students were provided with academic 
support during the summer. The school is continuing to work on improving student access to the 
curriculum, and on improving the supports available to students. A homework clinic is available 
for students who require guidance and a place to work after school. 

Ninety-two percent of parents reported that their students were asked to do meaningful and 
worthwhile work during the school year, and parents reported high levels of satisfaction with the 
curriculum and instruction across all academic domains. The overall high parent satisfaction 
continues to reflect the success of the school’s strategies—offering tutoring, adding academic 
skills focus to the curriculum, increasing the number of teacher-parent-student conferences for 
students failing to make satisfactory progress, and holding parent information sessions. Ninety-
four percent of parents reported that the gateway (promotion) requirements are clear to very clear. 
At a Parent Forum, parents suggested creating a parent handbook outlining the school's academic 
standards and expectations for students and offering suggestions and guidance for parents who 
want to support their students. The school will work with parents to create such a handbook, and 
will continue to find ways to make the school's expectations clear to new students and parents. 

The school continues to look for ways to engage each and every student, while also holding all 
students accountable for demonstrating their learning through the completion and presentation of 
their work. 
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III. School Performance Objective

� The tone of the school should explicitly and self-consciously stress values of unanxious 
expectation (“I won't threaten you but I expect much of you”), of trust (until abused) and of 
decency (the values of fairness, generosity, and tolerance). . .. Parents should be treated as 
essential collaborators. (7th Common Principle of Essential Schools) 

Standards/Expectations: All interactions among members of the Parker Community will be 
characterized by respect and caring. 

Strategies: Modeling by the adults of the Parker Community, peer coaching, conflict mediation, 
student advisory groups and student participation in school operations and governance. 
Continuing parent education and parent participation as substantial aspects of the school’s life 
and program. Teachers knowing their students well, close communication between school and 
home, and clear commitment among all the stakeholders of the school. 

Benchmarks/Indicators: There will be an increase in the perception of a positive trusting, 
caring, respectful tone in the school by all members of the school community. 

Measurement Tools: Student, teacher, and parent surveys; the observations of an external 
visiting committee of leaders in education and of site visit teams. 

Current Status: At year's end, over ninety-two percent of parents reported that their child is 
known well by at least one teacher, and nearly the same reported that their child developed a 
positive and caring relationship with at least one teacher. Eighty-seven percent reported that the 
school does well or very well in fostering a  sense of trust and safety among students; only one 
percent reported that the school failed to foster a sense of trust and safety. Eighty percent of 
parents reported feeling well-informed of their child's academic experiences, feeling involved in 
the life of the school, and invited to participate in school-based activities. 

IV. School Performance Objective

� The prominent pedagogy will be coaching rather than the more familiar metaphor of teacher-
as-deliverer-of-instructional-services. 

Standards/Expectations: All teachers will coach students to learn through asking questions and 
to seek out answers from a range of resources, testing their thinking against that of others. 

Strategies: Teachers will participate in developing students’ Personal Learning Plans; the 
curriculum will be inquiry-based, guided by essential questions; the total number of students for 
whom a teacher is responsible will be small enough so students can be known well by the teacher; 
teachers will have adequate time for planning and professional development; experienced 
teachers and principal(s) will provide support and mentoring to less experienced teachers. 

Benchmarks/Indicators: Teachers will create curriculum that includes units based on student 
discovery as well as teacher lectures; teachers will arrange classroom and external resources so as 
to encourage student inquiry. 

Measurement Tools: Teacher evaluations by Domain leader and principal; student and parent 
surveys; the observations of an external visiting committee. 
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Current Status: The majority of parents report that their children are engaged and challenged by 
their teachers. Ninety-two  percent report their children are being asked to do meaningful work, 
and eighty percent report their children are well able to explain concepts they are exploring in 
their school work. Eighty-three percent of parents believe the school is doing very well 
reinforcing individual student strengths and supporting students in areas of weakness. Results of 
the NEASC self-study survey show parents agree to strongly agree with the following statements: 
“The school’s mission drives curricular and instructional decisions;” “My child is encouraged to 
learn and achieve his/her highest potential;” “My child is challenged to think creatively;” “The 
curriculum emphasizes depth of understanding over breadth of coverage.”  Students also agree to 
strongly agree that they are challenged to think creatively and that teachers use a variety of 
learning activities, including projects, presentations and portfolios to help students learn.  (A copy 
of the NEASC survey results is available for review in the school office.) The school is 
developing a more rigorous teacher evaluation procedure which will be tied to the newly 
developed definition of teacher roles and responsibilities.  Teachers identified as struggling with 
one or more areas of their role were assigned mentor teacher for the following year to support 
them in strengthening their skills. 

V. School Performance Objective 

� Curriculum and assessment develo pment 

Standards/Expectations: The school will develop a challenging and engaging interdisciplinary 
curriculum, rich enough to be accessible to all students at an appropriate level of challenge. The 
school will develop direct assessment procedures to guide student work and assess ongoing 
academic development. 

Strategies: Summer curriculum and assessment planning; teacher planning time during the 
school week; inviting experts in related disciplines to coach teachers as they develop curriculum 
and assessment practices; ongoing curriculum and assessment review by all stakeholders of the 
Parker School. 

Benchmarks/Indicators: There will be a fully detailed curriculum guide for each year of the 
second five years of the Parker School; there will be a set of assessment standards and 
developmental rubrics for use in evaluating student work; there will be clearly detailed graduation 
requirements. 

Measurement Tools: The curricula and standards will be available for external review by the 
state, visiting educators, and community members. 

Current Status:  The school is engaged in developing the annual core curriculum for each 
Domain in Divisions 1 and 2, with an eye toward developing an overall curriculum framework for 
each year that retains flexibility and responsiveness to school-wide essential questions.  The 
school's curriculum frameworks are consistent with the state frameworks in English language 
arts, math, and science. The curriculum at Division 3 provides a variety of different opportunities 
for students to pursue areas of interest within rigorously designed elective courses. Graduation 
requirements have been developed and approved by school’s Board of Trustees and appear in this 
report. Ongoing assessment development continues, and the standards of assessment are clearly 
detailed for each significant student assignment. 
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FINANCIAL PROFILE


SCHOOL FINANCIAL STATEMENTS AND INFORMATION

(Unaudited)


Year Ended June 30, 2002


The following financial statements and information have been prepared by the management of the school and are 

unaudited. 


Financial Position:

The school completed its 2001-2002 school year with an increase in its Fund Balance of $140,885, resulting in a 

total accumulated Fund Balance of $925,130 at June 30, 2002. The net increase in the Fixed Asset account group, 

after disposals, was $21,894. The financial position of the school continues to be strong, with no need for 

borrowings to fund operations. 


Results of Operations: 
Total revenues of $3,125,847 exceeded budget by $200,593. Tuition revenues exceeded budget by $165,802, with 
higher average rates per pupil more than offsetting the lower than budgeted enrollment. Contributions of $127,883 
exceeded budget by $77,883, primarily due to unbudgeted support from the Parker Essential Fund, a parent 
fundraising group, of $44,200, and other support to serve as seed money for the development of a teacher training 
program. The only student fees included in the budget are those from the Athletic program. Additional fees are 
charged for self-supporting student activities and field trips, creating unbudgeted revenues and corresponding 
expenses of approximately $91,000 during the period. The favorable variances made it unnecessary to utilize the 
$100,000 designated fund balance in the budget as a source of funds. 

Tuition revenues from the Commonwealth of $2,615,802 represented 84% of total revenues. The school received 
$160,835 in grants from government sources (5% of total revenues), and $172,828 from private contributions, grants 
and fundraisers (5.5%).  Private grants were received for governance, science equipment, and to support the 
Regional Teachers Center, which the School operates solely with private funds and government grants. 

Expenditures of $2,984,962 exceeded budget by $59,708, but after accounting for the unbudgeted costs of student 
activities and field trips, spending was actually favorable to budget by approximately $ 31,000. The school 
invested an additional $66,200 in general fixed assets during the year, including the purchase of a van, climbing 
wall, and basketball court improvements. 

Budget Fiscal 2003: 
The budget presented for the 2002-2003 school year reflects a planned enrollment of 350 students.  The budget 
continues to support our commitment to low student/teacher ratios.  The budget includes $259,925 additional costs 
and expenses due to the new teacher training program which began July 1. This is funded fully with private support. 

Capital Budget Fiscal 2003: 
The Board of Trustees has approved a capital budget of $104,531 to purchase instructional and technology 
equipment to improve delivery of service to students, and to make improvements to the building and grounds. This 
will be funded by designating $104,531 of the Fund Balance at June 30, 2002. 
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Francis W. Parker Charter Essential School 
General Purpose Financial Statements 

General Fund and Account Group 
Combined Balance Sheet (Unaudited) 

June 30, 2002 

General 
Fixed Assets Total 

General Account (Memorandum 
Fund Group Only) 

ASSETS AND OTHER DEBITS 

CASH $ 962,459 -$ 962,459$ 

RECEIVABLES: 
Other receivables 2,408 2,408 

OTHER ASSETS: 28,158 28,158 

FIXED ASSETS 359,990 359,990 

TOTAL ASSETS AND OTHER DEBITS $ 993,025 359,990$ 1,353,015$ 

LIABILITIES, FUND EQUITY AND OTHER CREDITS 

LIABILITIES: 
Accounts payable $ 12,146 -$ 12,146$ 
Accrued expenses 41,417 41,417 
Accrued payroll and related 14,333 14,333 

TOTAL LIABILITIES 67,895 - 67,895 

FUND EQUITY AND OTHER CREDITS: 
Investment in general fixed assets 359,990 359,990 
Fund balance: 

Reserved for specific purposes 53,886 53,886 
Designated for subsequent year's capital expenditures 104,531 104,531 
Unreserved and undesignated 766,713 766,713 

TOTAL FUND EQUITY AND OTHER CREDITS 925,130 359,990 1,285,120 

TOTAL LIABILITIES, 
FUND EQUITY AND OTHER CREDITS $ 993,025 359,990$ 1,353,015$ 
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Francis W. Parker Charter Essential School 
General Fund 

Statement of Revenues, Expenditures and Changes in Fund Balance (Unaudited) 
Fiscal Year Ended June 30, 2002 

REVENUES: 
State allocation - Tuition $ 2,615,802 
Government Grants: 

Federal 65,099 
State 95,736 

Private Support: 
Contributions 127,883 
Grants 39,442 
Fundraisers, net 5,503 

Student fees - athletics 33,644 
Student activity and fieldtrip fees 94,025 
Interest income 17,839 
Other income 30,873 

TOTAL REVENUES $ 3,125,847 

EXPENDITURES: 
Personnel and related costs: 

Salaries & Wages: 2,112,866 
Payroll Taxes and Fringe Benefits 278,992 
Recruiting and staff development 22,250 

Total personnel and related costs 2,414,107 

Occupancy: 
Lease-School Building 49,375 
Leases-Fields & Sports arena 9,514 
Utilities 54,855 
Inspections 1,907 
Maintenance-Facilities 8,515 
Other 4,137 

Total occupancy 128,304 

Student Costs:
 Assessment 1,512 
Books 19,527 
Consultant: Instructional 22,508 
Curriculum Matl 3,471 
Dues & Subscriptions 5,121 
Extra-curricular activities 34,695 
Field Trips 58,437 
Scholarship assistance 5,375 
Sports Equipment & Uniforms 10,881 
Student Transportation 21,543 

Total student costs 183,070 
EXPENDITURES (continued) 
Other: 

Professional fees 22,235 
Insurance 25,316 
Maintenance-Equipment 16,332 
Computer Internet Access 11,820 
Computer Hardware & Software 15,995 
Furniture & Equipment 50,581 
Leasehold Improvements 30,517 
Vehicles 22,344 
Printing, Copy & Postage 20,975 
Supplies 37,096 
Other 6,270 

Total other costs 259,481 

TOTAL EXPENDITURES $ 2,984,962 

EXCESS OF REVENUES OVER EXPENDITURES $ 140,885 

FUND BALANCE-BEGINNING OF YEAR 784,245 

FUND BALANCE-END OF YEAR $ 925,130 
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Francis W. Parker Charter Essential School 
Schedule of State and Federal Grants Received 

Fiscal Year Ended June 30, 2002 

Revenue 
Year ended 

June 30, 2002 
FEDERAL GRANTS: 

Special Education Entitlement (#240) 26,682 
IEP Training (#244) -
SPED Corrective Action (#252) 4,700 
SPED Curriculum Frameworks (#274) 6,600 
Charter School Dissemination (#537) 27,117 
TOTAL FEDERAL GRANTS: $ 65,099 

STATE GRANTS: 

Health Education (#346) $ 12,120 
Safe Schools (#378) 1,659 
Charter School Facilities (533) 74,052 
Hudson Public Schools EHSH 7,905 
TOTAL STATE GRANTS: $ 95,736 

PRIVATE GRANTS: Use of Funds: 

Gates Teacher Center 25,000 
Littleton Light MST Program 5,442 
Mifflin Governance 9,000 

TOTAL PRIVATE GRANTS: $ 39,442 
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Francis W. Parker Charter Essential School 
Budget 

Fiscal Year Ended June 30, 2002 

REVENUES: 
State allocation - Tuition $ 2,660,000 
Government Grants: 

Federal 41,531 
State 21,970 

Private Support: 
Contributions 35,000 
Grants 292,925 
Fundraisers, net 1,500 

Student fees - athletics 37,000 
Interest income 16,000 
Other income 21,000 
Fund Transfer 35,450 

TOTAL REVENUES $ 3,162,376 

EXPENDITURES: 
Personnel and related costs: 
Salaries & Wages: $ 2,241,034 
Payroll Taxes and Fringe Benefits 339,898 

Total personnel and related costs 2,580,932 

Other Expenditures: 
Accreditation $ 11,855 
Advertising 2,330 
Alarm Services 3,330 
Assessment 800 
Bank Charges 200 
Benefits Administration 4,000 
Books & Curriculum Materials 19,220 
Community outreach 500 
Computer supplies & repairs 3,750 
Consultants- computers 2,000 
Consultants- Instructional 50,860 
Consultants-Non Instructional 16,400 
Contract Services 8,600 
Copy 11,350 
Dues & Subscriptions 3,615 
Equipment purchases 19,450 
Inspections & Fees & Licenses 3,100 
Insurance 27,500 
Internet Access 10,800 
Legal & Audit 8,000 

Maintenance-Equipment & Vehicle 15,900 
Maintenance-Facility & Grounds 15,800 
Miscellaneous 28,650 
Other grant expenses 10,990 
Payroll service 2,500 
Postage 7,950 
Printing 6,355 
Rent-Equipment 2,808 
Rent-Facilities & Fields 90,011 
Staff Development 39,030 
Student activities 2,600 
Supplies 46,150 
Travel & Bus Rentals 36,240 
Utilities 68,800 

Total Non-personnel costs $ 581,444 

Total Expenditures $ 3,162,376 

Annual Report of the Francis W. Parker Charter Essential School, 2001-2002 42 



DISSEMINATION


Francis W. Parker Regional Teachers Center 
Program Report 2001-2002 

The mission of the Regional Teachers Center is to offer opportunities for educators from a diversity of schools to 
gather for collective inquiry and meaningful dialogue about teaching and learning. Workshops, visitation days and 
custom visits provide many avenues for this exploration. This year the Teachers Center was proud to host visitors 
from seven different countries (including Sweden, New Zealand, Australia, Finland, and England), and eleven states 
within the U.S. 

Number of Number of Number of 
visitors that 
attended a 

visitors that 
attended a 

visitors that 
attended a Total # of visitors 

Visitation Day Seminar Custom Program 
81 31 133 245 

Schools Massachusetts 
Visitors 

Out of state visitors 

Public 47 78 
Private 22 10 

No Affiliation 54 34 
Total 123 122 
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 “Where’s the truth?”

To what extent do our programs impact school reform efforts, teaching 


practice and student learning?


Visitors consistently tell us how much they value speaking with faculty and students and visiting 
classrooms. They commented about the array of skills our teachers employ as they keep students engaged.  
Our guests left refreshed from observing the classes in action, demonstrating our philosophy in practice. 
Some of their comments are excerpted below: 

“We found our visit to Parker very informative and inspiring as we plan our own school.  It was fascinating to 
see real inquiry and engaged learning occurring all over the school.” 

“I’ve already employed some of the techniques I learned during my day at Parker in my own community 
meetings on school options – “the text-based seminar,” the “turn and talk,” the “descriptive review,” and the 
“chalk talk.” 

“The information we have received has been very helpful to us as we continue to design our own curriculum 
especially for our upcoming juniors and seniors. We were so impressed by the work that your seniors were 
doing and the quality of their educational experience.”

 “This visit has helped me to remember the ideals that unfortunately are often forgotten in the day to day 
shuffle.”

 “You are a group of dedicated inspirational people who believe in what you do. What better way to live a 
life?”

 “My visit was very enjoyable. I was impressed with the depth and critical thinking skills of the students. I 
enjoyed watching the teachers and students interact on a personal level.”

 “I would like to be involved in a school community like this.”

 “I can see why kids learn here, because it is not a hostile environment.”

 “I have seen the future and it works.”

 “It was a most fascinating day. I not only learned about your school, but I learned some good techniques for 
educating others about schooling.” 
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Visitation Days 2001-2002


October 18, 2001 8 Participants January 31, 2002 3 Participants 
Leadership for Quality Education, Chicago, IL Beaver Country Day School, 
Bolton Education Action Zone, Lancashire, England Chestnut Hill, MA 
Salt Pond School, Bar Harbor, ME Boston College Graduate School, 

Newton, MA 
November 13, 2001 14 Participants 
North Andover High School, North Andover, MA Februa ry 14, 2002  17 Participants 
The McDuffie School, Springfield, MA The McDuffie School, Springfield, MA 
Norwell High School, Norwell, MA St. Kent-Meridian, Kent, WA 

Center for Collaborative Education, 
December 13, 2001 8 Participants Boston, MA 
Murdoch Middle Public Charter School, Kulosari, Helsinki, Finland 
Chelmsford, MA 
Rhode Island Youth Guidance Center, Pawtucket, RI 
Lowell Middlesex Academy Charter School, 
Lowell, MA 
Philips Exeter Academy, Exeter, NH 

January 15, 2002 6 Participants 
Brown University, Providence, RI 
The Excel Program, Cambridge, MA 
Antioch Graduate School, Keene, NH 
Murdoch Middle Public Charter School, 
Chelmsford, MA 
Fitchburg State College, Fitchburg, MA 

March 14, 2002 6 Participants 
Beaver Country Day, Chestnut Hill, MA 
Fitchb urg State College, Fitchburg, MA 

April 23, 2002 12 Participants 
Lincoln High School, Tacoma, WA 
Nashua High School, Nashua, NH 

April 7, 2002 7 Participants 
Murdoch Middle Public Charter School, 
Chelmsford, MA 
Los Angleles Leadership Academy, Los 
Angeles, CA 
Lawrence High School, Lawrence, MA 

Visitor Comments . . . 

“People seem excited to be here, which is a great thing…”


“The style of teaching is supportive and builds confidence in students.”


“Students have learning in the center of their mind, and nothing else.”


“I was impressed by the student behavior and interactions with teachers and other students.” 


“I think you’ve got something here! 
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Seminars 2001-2002


Implementing an Advisory Program Integrating and Coordinating 
November 27, 2001 Math, Science, and Technology 
8 Participants Curriculum 
North Andover High School, N. Andover, MA February 26, 2002
Narragansett High School, Narragansett, RI 10 Participants
Boston College Graduate School, Newton, MA Henry Foss High, Tacoma, WA 

Lawrence Academy, Groton, MA 
Promoting Culture in a Foreign Newton Country Day, Newton, MA
Language Classroom Creating 
Culturally Rich Units Graduation by Exhibition 
February 8, 2002 April 11, 2002 
5 Participants 8 Participants 
Murdoch Middle Public Charter School, Watkins School, Hartford, CT 
Chelmsford, MA 
Ayer Middle School, Ayer, MA 
Frederick Douglas Charter School, 
Hyde Park, MA 

Reflections from Seminars . . . 

“Today’s Advisory Seminar has strengthened my resolve to help implement an advisory program at my school.  I 
was impressed by the whole advisory school culture here at Parker, and it is something that we need to work 
towards.” 

“The variety of things we were able to do and see was incredible.” 

“This Math, Science, and Technology Seminar has not only given me great and new information to bring back to my 
school, but has also given me a better understanding of where our program can go.” 

“Our visit was a lovely, worthwhile, thought-provoking and inspiring experience.  The workshop was excellent, the 
speaker/trainer eloquent, and the atmosphere very gracious and hospitable.  I loved being at the Parker School.” 

“You have so much valuable information to share with others. We are grateful for the opportunity to learn from 
you. Our discussions have been strongly influenced by what we experienced.” 
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Custom Programs 2001–2002


October 11, 2001 December, 2001 
Charter School Experience Case Study of Ted Sizer’s Writing 
14 Participants from the Ukraine 12 Participants 
Fitchburg State College – Grant Center, Harvard Graduate School of Education, 
Fitchburg, MA Cambridge, MA 

October 21, 2001 January 17, 2002 
Student Shadowing Student Shadowing 
6 Participants 4 Participants 
Small Schools Workshop, Portland, OR Souhegan High School, Souhegan, NH 

October 22, 2001 February 8, 2002 
Implementing an Advisory Program Teacher Preparation Program 
4 Participants 7 Participants 
North Andover High School, N. Andover, MA City on a Hill Teachers Institute, 

Boston, MA 
October 23, 2001 
Case Study of a Coalition School March 12, 2002 
4 Participants Implementing an Advisory Program 
Queensland Board of Education, Brisbane, 10 Participants 
Australia Lawrence High School, Lawrence, MA 

October 30, 2001 March 21, 2002 
Case Study of Ted Sizer’s Writing Curriculum and Assessment 
14 Participants 4 Participants 
Nichols College, Dudley, MA Tonasket High School, Tonasket, WA 

November 15, 2001 April 4, 2002 
How do we present Parker to Prospective CES Schools in Practice 
candidates? 12 Participants 
1 Participant East Ridge High School, East Ridge, TN 
Fenn School, Concord, MA 

April 4, 2002 
Industrial College of the Armed ForcesNovember 29, 2001 

Graduation by Exhibition 20 Participants 
4 Participants Washington, D.C. 
North Andover High School, N. Andover, MA 
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Additio nal Projects


In addition to Seminars and Visitation Days, the Teachers Center staff worked collaboratively with the Principals 
from the B.F. Brown Arts Vision School and the North Central Charter Essential School to launch a teacher training 
program called “New Teachers Collaborative .” The work took place over the course of the entire year. The 
Massachusetts Department of Education is assisting as we put the final touches on this alternative route to teacher 
certification. This year-long path to teacher certification consists of two summer sessions and the academic year 
between. “Collaborating Teachers”, as the interns will be called, will learn the skills necessary to teach in small, 
project-based schools by participating in seminars, mentoring and classroom teaching. More information is available 
at: http://www.parker.org/ntc 

The F.W. Parker Charter Essential School and Regional Teachers Center websites (www.parker.org and 
www.parker.org/rtc) have been fully developed by the Teachers Center staff this year into a useful resource for the 
entire school community and those who want to learn about Parker. Curriculum can be viewed at the site, in 
addition to information about assessment.  News, student work, the annual report, sports schedules and directions to 
playing fields, school events, the school calendar, emergency closings and more can also be viewed from the site. 

The Regional Teachers Center staff organized the travel plans, proposals and workshops for fifteen staff members 
from Parker when they attended The Coalition of Essential Schools’ Annual Fall Forum in Seattle, teachers 
returned refreshed and invigorated, with many new ideas to implement in their classroom. Teachers Center staff 
members also presented a workshop at the forum entitled, “The Parker Charter Regional Teachers Center: 
Connecting with the Broader Educational Community.” The workshop focused on helping other educators 
understand how to host a successful school site visit. 
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Course Descriptions June 2002 
Division I AH 
This year, we used the Essential Question "Where is the Truth?" to explore American literature, history 
and art, and our own lives. We began the year by applying the question to students' personal lives, 
asking them to communicate what is "true" about them in an artistic triptych. We then read Inherit the 
Wind, focusing on the themes of truth and freedom of thought and engaging in numerous acting 
exercises that culminated in student performance monologues as a character from the play. We began our 
next unit by asking the question "What is truly 'American'?" and investigating the ideologies and realities 
of modern America. We then moved back to the early history of the nation to look at how America and 
the concept of "being American" were conceived. The class examined Colonial American history, 
concentrating on the events that led to the American Revolution, the difficulties facing the newly-formed 
United States and the process of creating the US Constitution. We read the novel April Morning and 
students wrote a critical essay. Students participated in a mock Constitutional Convention, through 
which they debated the pros and cons of proposed Amendments to the Constitution. Students then 
researched a figure from the colonial era and used what they learned to create two art pieces, a dramatic 
Living Portrait (a monologue performed as the figure) and a visual Symbolic Portrait (which drew upon 
lessons in symbolic and analog drawing based on classes students engaged in throughout the first half of 
the year). Our study of the Constitution and Bill of Rights led us into our final unit on activism. Classes 
looked at how various forms of activism, especially art, have been used to challenge limits and cause 
change. We used the African American experience as a case study, looking at how music and visual arts 
have been essential aspects of African American culture and how these art forms have been used to 
confront and resist oppression. During the unit, students created quilt pieces that visually represented 
their emotional and intellectual reactions to unit themes, specific events and art pieces. Classes read and 
performed scenes from A Raisin in the Sun and To Kill a Mockingbird. Students culminated the year by 
researching a current injustice and taking an activist stance on the topic. 

Division I MST 
The Division 1 Math, Science, and Technology curriculum for this school year focused on scientific 
concepts and investigative skills contained in four major units of study: geology, space, forces & motion 
and water ecology. Science and math topics reflected the Massachusetts Curriculum Frameworks, and 
were integrated where applicable. The Parker School Habits of Learning and Criteria for Excellence were 
the basis for instruction and asses sment.  Students began the year learning to read and draw topographic 
maps. They made models of mountains and the geologic time scale.  A fall hike to the summit of Mt. 
Watatic gave the students an opportunity to make detailed observations of geologic formations. The 
mathematical focus of this unit was number sense and operations, measurement, spatial visualization 
and proportional reasoning. In the space unit, students chose constellations to observe to help them 
understand how the Earth's rotation and revolution effect how objects in space appear to us on Earth and 
how these motions are related to our seasonal variations.  Math topics included use and understanding of 
large numbers, scientific notation, use of mathematical tools such as ruler, protractor and compass and 
the geometry of angles, circles and spheres. The study of forces and motion involved the use of CBRs 
(motion detectors) and graphing calculators. We emphasized graphical representation and analysis of 
motion, both constant and inconstant. Here we introduced the concepts of coordinate graphing, linear, 
inverse and quadratic functions, slope as a rate of change, use of variables and equation solving with 
formula development and application. Unit four centered on the ecological importance of vernal pools. 
We observed nearby pools and identified organisms found in them in our quest to certify these pools and 
save them from development. Our final math topic was probability, focused on comparing theoretical 
and experimental results. 

Annual Report of the Francis W. Parker Charter Essential School, 2001-2002 50 



Division I Spanish 
This year in Division I Spanish students developed their speaking, writing, and listening skills through 
cultural units that included new vocabulary and a review of past grammar, and new grammatical units 
(preterit and future tenses). In the first cultural unit, students explored physical and metaphorical 
labyrinths through a short story entitled, "Los dos reyes y los los dos laberintos" by Jorge Luis Borges.  
Students focused on the use of the preterit tense. As students became more comfortable with the text, 
they were able to make connections between the labyrinths in the text a nd ones in their own lives.  At the 
end of the unit, the teacher guided student's to examine the metaphorical labyrinth that exists at the 
border between the United States and Mexico. The second cultural unit explored the dynamics of the 
Mexican/American b order through the "truths" of the immigrant.  This included studying the 
topographical geography of Mexico and the dangers faced by the Mexicans crossing the border. Students 
also read a primary text interview of a Mexican woman who immigrated to Boston. The third cultural 
unit involved studying Cuba through its unique style of music called Son. Students analyzed lyrics and 
music by the Buena Vista Social Club, Compay Segundo, and other Cuban favorites. The unit included 
learning to dance Salsa, Merengue , Guaracha and Cha Cha from a professional dance instructor.  
Students also explored the lives of the musicians through reading and listening projects. At the end of 
the year, students performed a speaking project where they adopted the role of one of the many people 
they studied throughout the year. They presented their character during an all class discussion where 
they asked other characters questions and fully engaged in Spanish conversation. 

Directed Studies 
Directed Studies has concluded its year-long class designed to help entering Division One students 
become oriented to our school. Students worked in groups or individually on assignments from 
Arts/Humanities, Math/Science/Technology, and Spanish. They received coaching and organizational 
suppor t and worked toward becoming more independent in their work habits.  Students were guided to 
strengthen their habits of learning which are essential to successful scholarship at the Parker School: 
collaboration, organization, attentiveness, involvement, reflection, inquiry, critical thinking, and 
expression. Students had access to the library and computer resources. Those students identified by their 
academic teachers as needing additional support in Directed Studies received encouragement, guidance, 
and t utoring as needed. 

Division II AH 
This year in division 2 Arts and Humanities, students approached the essential question, "Where is the 
truth?" from four directions. From the beginning of the school year through November, we asked, 
"Where is the truth of Devens?"  In this first unit, students explored the local history of Fort Devens as 
well as the broader cultural context of American Wars of the twentieth century. Students also read "A 
Separate Peace" and shorter war-related works to gain insight into war times and military culture. This 
first unit culminated with each student developing an original article in the style of National 
Geographic's ZipUSA feature. This project also provided an opportunity for students to study magazine 
layout as a form of artistic expression.  For our second unit of study, we asked, "Where is the truth of our 
region?" This history-based unit focused on the influence of transcendentalism and the industrial 
revolution as shaping forces of our regional culture in the nineteenth century.  Students gained exposure 
to both topics and conducted in depth research into a sub-topic of their choice.  After further study of the 
industrial revolution, the unit culminated in a division-wide simulation of a nineteenth century labor 
strike.  For our third unit, which took students from February through April, our classes asked, "Where is 
the truth of our region's contemporary issues?" For this unit, students researched public issues under 
debate in the Massachusetts legislature and developed a group presentation to be made to a lawmaker.  
In April, students traveled to Boston and lobbied their senators and representatives on a range of pending 
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bills and budget items. In our final unit, students asked, "Where is the truth in relationships?"  This unit 
focused on several short stories and received instruction in three artistic media (pencil, collage, and 
paint). The unit culminated in a mixed media project in which students explored aspects of their own 
families. 

Division II MST 
The Division II MST curriculum focused around three essential questions during the second semester:  
Where's the truth in the media? Where's the truth in history? Where's the truth in relationships? During 
the media unit, science focused on bioethics as students researched cloning, stem cells, and genetically 
modified organisms. In math, students explored correlation coefficients as they looked to the media to 
create, support, or disprove a claim based on variables that may or may not have a correlation to each 
other.  In the history unit, the science was focused on evolution, as students explored fossil, anatomical, 
and biochemical evidence of evolution. The math focused on the geometry of area, parallel lines, triangles 
and proof. Students explored an ancient Egy ptian Area Formula for quadrilaterals, then applied 
understanding of parallel line and triangle relationships in developing formal geometric proofs. The 
relationships unit was ecology based. Students explored a quadrat of land, making observations of 
plants, animals, protists, and monerans.  The math integrated into this unit was a geometric study of 
centers. Students found the geographic center of their quadrat and the entire plot of land. Students also 
found the population center of trees for both plots of land.  Assessments this term were exploratory, 
research oriented and skill based. Instruction and assessment are based on the MA curriculum 
frameworks and the Parker School Criteria for Excellence. 

Division II Spanish 
This year in Division II Spanish students developed their speaking, writing, and listening skills through 
cultural units that included new vocabulary and a review of past grammar, and new grammatical units 
(reterit and future tenses). In the first cultural unit, students explored physical and metaphorical 
labyrinths through a short story entitled, "Los dos reyes y los los dos laberintos" by Jorge Luis Borges. 
Students focused on the use of the preterit tense. As students became more comfortable with the text, 
they were able to make connections between the labyrinths in the text and ones in their own lives.  At the 
end of the unit, the teacher guided student's to examine the metaphorical labyrinth that exists at the 
border between the United States and Mexico. The second cultural unit explored the dynamics of the 
Mexican/American border through the "truths" of the immigrant. This included studying the 
topographical geography of Mexico and the dangers faced by the Mexicans crossing the border. Students 
also read a primary text interview  of a Mexican woman who immigrated to Boston. The third cultural 
unit involved studying Cuba through its unique style of music called Son. Students analyzed lyrics and 
music by the Buena Vista Social Club, Compay Segundo, and other Cuban favorites. The unit included 
learning to dance Salsa, Merengue, Guaracha and Cha Cha from a professional dance instructor. 
Students also explored the lives of the musicians through reading and listening projects. At the end of 
the year, students performed a speaking project where they adopted the role of one of the many people 
they studied throughout the year. They presented their character during an all class discussion where 
they asked other characters questions and fully engaged in Spanish conversation. 

Division III AH 

Protest Politics and the Art 
This course focused on understanding how the arts and artistic expression can be or can become political. 
We focused our study around several case studies. The first of these was the Armory Show of 1913. The 
second case study was Adventures of Huckleberry Finn by Mark Twain.  The third unit was about the 
genre of buddy films, Thelma and Louise and feminism in the 80’s and 90’s. Each unit concerned itself 
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with the work of art as well as the social and political issues of the time period.  Through the study of 
works in a variety of genres, students were exposed to some of the basics of those genres while also 
focusing on the larger issues of what makes art political and when those politics lead to controversy. We 
sought t o understand the tensions—social and artistic—that give rise to both artistic works and the 
responses of viewers/readers/listeners to those works. Students completed art viewing guides for the first 
unit, reading journals for the second unit (which they could choose to make portfolio eligible), listening 
guides for the film unit (which they could choose to make portfolio eligible) and then selected topics for 
individual research projects. These were portfolio eligible for research and either oral presentation or 
writing. 

Art of the Essay 
This course focuses on understanding, appreciating, and writing various forms of the essay. Students, 
working as a community of writers, read and analyze exemplary essays of several types and then, 
working closely together in workshops, create their own.  Topics covered in this class include an 
examination of the writing process, defining the essay in general and several types of essays more 
specifically, writing seven essays, revision strategies and conventions of grammar and structure.  
Students play a critical role in providing feedback for each other's work. Each type of essay is studied for 
a period of two weeks. Each essay is portfolio eligible for writing. 

Character Studies 
This literature and creative writing course focused on the understanding and development of the use of 
character in short stories, novels, and students' original pieces. The class began with an investigation of 
several short stories, and then students closely examined The Scarlet Letter. Students were responsible 
for leading a class and writing a formal analytical paper on the novel. The paper was portfolio-eligible 
for the skills of reading and writing. After a concentrated creative writing unit in which students built 
their ability to conceive of ideas for writing, students read and analyzed Toni Morrison's The Bluest Eye.  
The major assignment from this unit was an in-class essay.  For the final weeks of the semester, students 
read additional short stories while focusing on creative writing exercises and the process of producing a 
piece of writing in which they developed a substantive and believable character of their own. After 
students explored and cultivated their understanding of the character they created, they wrote either a 
short story or a series of vignettes that captured this character.  The stories (and their accompanying 
process folders and artist's statements) were portfolio-eligible for artistic expression.  Class preparation 
and participation were crucial elements of this discussion -heavy course. 

Crime and Punishment 
This course investigated and debated some of the complexities of the criminal justice system in the 
United States. Using philosophical, ethical, psychological, sociological, and other perspectives, the class 
explored questions like: What is "moral" behavior?  What is effective punishment? What purposes do 
prisons serve? Is the death penalty just? What dilemmas are found in our penal system? The course 
began with a close look at several ethical philosophers, including Kant, Ross, Bentham and Mills.  
Students examined teleological and deontological ethical theories and then applied them to the idea of 
punishment and prison. A paper and in-class essay accompanied this segment of the class.  After looking 
at the major (and varying) justifications used for the purpose of the American penal system, students 
researched selected aspects of the death penalty, ending in a series of presentations on the topic. An 
optional listening paper accompanied this segment of the class.  At the end of the course, students either 
researched a current controversy about the prison system or read and completed journals about Newjack 
by Ted Conover. Students had the opportunity to work towards portfolio pieces in writing, oral 
presentation, reading, research and listening over the course of the class. 
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Cold War 
This course examined the events and causes of the Cold War and its effects on American culture. 
Through historical documents, film and documentary television we explored the cultural and political 
shifts in the US from 1946 through the Vietnam War. We began by looking at the roots of tension 
between East and West through the words of Churchill, Truman and Stalin and in important related 
documents. We went on to examine the postwar changes in American culture, including the rise of 
conservatism and consumerism and the “atomic scare.” We took an in-depth look at McCarthyism 
through personal accounts, primary documents, historic footage, film and drama (The Crucible). We 
complet ed the course with a unit on the Vietnam War, grappling as a class with the choices it put before 
the American people and the values it challenged. 
In addition, students completed extensive individual research projects. 

Poetry 
This course combined a study  of works by major American poets with a writing workshop.  Students 
explored rhythm and meter, syntax and line, the conscious use of vowel and consonant sounds, imagery, 
metaphor, and the other elements of poetry in the work of masters and in their own poetic ventures.  
They wrote “other artist’s statements,” in which they analyzed and discussed poems of their choosing, 
reflecting upon them as if they were the poet. The class involved in-depth critique sessions, in which 
students responded thoughtfully to each others’ work, developing their skills of listening, responding, 
and processing feedback. For their final project, students collected their best pieces into a portfolio, 
sharing the processes of creating and editing their poems. The class also published an anthology of our 
collected works. 

Color Theory 
Over the course of this class we have studied the relationship between how colors interact with each 
other as well as how they have effect on the viewer. We have done exercises in warm (red, orange, 
yellow) colors, and cool (green, blue, purple) colors, showing the different effects theses colors have on a 
painting when placed in proximity to each other. The study of complementary colors (colors that are 
directly opposite each other on the color wheel) on each other.  We have done a still life project using 
Cubist theories and a project drawn on Orphism, an offshoot of Cubism involving planes of color. These 
two projects combined will be eligible for an artistic expression assessment. A listening assessment 
involving music, giving a visual image to sound rounded out the semester. 

Experimental Studio 
During this class students have been asked to experiment with different media: acrylic paint, watercolor, 
pencil, cray-pas, pen and ink, collage, and pr intmaking. We have spent a week working with each one.   
Students were then required to choose four media and render an object of their choice using them. 
Students were then asked to render an object nine different times using two mediums with each 
render ing.  These two projects combined constitute an artistic expression assessment. For the second half 
of the semester students read To Kill A Mockingbird, choosing the ten most important events from the 
novel, rendering them either realistically or abstract ly in a comic book format, using all the mediums 
explored in the beginning of the term. This project was a reading assessment. 

Division III MST 

Math Investigation 
Math Investigations was a semester long course in personal finance. Students created a personal profile 
of themselves at age 25, describing their education, professions, place of residence, marital status, etc. 
Then they solved problems related to income, credit, banking, housing, transportation, investing and 
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retirement planning, and taxes. The final project for the course was a portfolio showcasing the range of 
decisions they made and problems they solved in each category. While this piece was assessed for 
mathematical problem -solving and mathematical communication, the course itself was a n integration of 
mathematical content (such as exponential growth, the creation of algebraic models, and iteration) with 
key financial, economic, and sociological content. Students all learned to program spreadsheets for 
problem-solving. 

Trigonometry 
The semester began with a review of right triangle trigonometry and its applications.  We then studied 
the unit circle and the sine function in depth, using the model of a ferris wheel to describe the "sine" as 
the height of the rider as a function of time. Students investigated the constant values in the function y = 
Asin(B(x+C))+D, and became proficient at writing sine and cosine functions to model different cyclical 
phenomena. We then spent some time working with analytic trig, using some fundamental trig identities 
to transform and manipulate expressions. The identities provided a foundation for an investigation 
exploring the secant, cosecant, tangent, and cotangent functions. Students used their accumulated 
knowledge (along with the Law of Cosines) to design and construct geodesic domes.  Students applied 
the concepts they learned and developed the skills of mathematical problem -solving through regular 
problems of the week and two exams. Four of these smaller pieces could be collected as a problem 
solving portfolio piece.  Mathematical communication was assessed through two lab investigations, 
where students explored a mathematical pattern, then explained it formally with appropriate 
terminology and supporting detail. 

Cosmology 
The semester course in Cosmology consisted of three units:  (1), Cosmology of Ancient Greece and other 
Ancient Civilizations, (2), Renaissance Cosmology, and (3), Modern Cosmology. In the first unit we 
focused on the math and scientific achievements of the ancient Greeks. In particular we studied Plato, 
Aristotle, Ptolemy, and the Pythagoreans. We focused on their mathematical and scientific achievements, 
as well as their process of discovery. In the second unit, we looked at the work of Copernicus, Kepler, 
Galileo, and Newton.  We examined their discoveries, the mathematics behind their discoveries, and their 
scientific process. In the third unit we began by investigating the topic of special relativity. The class 
focused on the structure of space-time and Einstein's assumptions and discoveries.  We finished the 
semester with students exploring individual topics in modern cosmology such as black holes, star 
formation, and the big bang. Student projects throughout the course were assessed for scientific 
investigation, systems thinking, or mathematical problem solving and communication. 

Calculus 
Students began the second semester of Calculus with an examination of differential equations to describe 
changing systems. They used numerical methods of solving differential equations (primarily Euler's 
Method) to find approximate solutions to differential equations and investigated techniques for 
improving these solutions. Students examined the fall of a parachutist (with and without air resistance 
and with and without opening the parachute) as a way to apply differential equations to a physical 
situation. Euler's method was next used to introduce the Fundamental Theorem of Calculus, which 
formally links derivatives and integrals, the two central concepts of Calculus. For the rem ainder of the 
semester, students developed the tools of integration and applied integrals to find areas between curves 
(applied to probability and statistics), volumes of revolution (students derived the formulas for the 
volumes of spheres and cones), and work, energy, and fluid pressures.  Throughout the semester 
students continued to work on labs and investigations, strengthening their understanding of the material 
by exploring the concepts being covered more deeply and by carefully explaining the ideas in their own 
words. 
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Physics 
The third quarter of Physics saw the completion of the study of Mechanics. Students were introduced to 
the physical definitions of work and energy, and then used their understanding of these concepts to 
investigate the properties of springs.  Students then moved on to look at momentum and it’s conservation 
within a closed system, which they discovered through an investigation of elastic and inelastic collisions 
and “explosions.” Mechanics ended with an assessment in which students were asked to use the 
concepts we learned to analyze a simple system (a car going down a ramp, around a loop, and off a 
jump). Students then moved into the study of smaller units. The first was Fluid Mechanics. Students 
looked at Buoyancy, experimen ting to determine how things float and the rules governing the buoyancy 
of an object in a fluid. They investigated how fluids flow and the properties of fluids in motion, 
including an experiment involving Bernoulli’s Equation. In the next unit students discovered the 
properties of waves and their motion through a medium by experiment. Throughout the semester 
students were asked to demonstrate their understanding of the concepts both in formal lab write-ups and 
more traditional tests. 

Information Technology 
Application design and development were the primary focus of the Information Technology course. The 
first half of the semester began with a focus on what an information technology application might look 
like. We looked at existing web -based applications and the types of data being managed.  Students were 
introduced to relational databases, and studied the SQL database language. We then began learning the 
basics of HTML programming. Finally we studied web based application programming using 
Macromedia Cold Fusion.  Throughout this period students began the process of designing a unique 
information technology application. Each student worked independently on a stand-alone application 
to manage a specific category of information. In the second half of the semester, students focused 
exclusively on developing the application they had designed using HTML, SQL, and Cold Fusion. 
Projects were assessed based against Technology and Systems Thinking criteria. 

Chemistry 
This course was taught to help the students gain understanding and knowledge of the principles of 
chemistry that are traditionally taught in a college-prep class. This was a one-semester course that 
covered all of the concepts that are generally taught in a year- long high school course but in half the 
time. The format of the course was mini-lectures accompanied with interactive demonstrations, problem 
sets, reading assignments from the textbook, several mini-labs and two in-depth labs for portfolio 
submission. The mini-labs reinforced concept s and taught basic laboratory skills. The In -depth labs 
included choices were given several weeks to carrying out the preparations and experiments. They 
combined many skills and content such as preparation of solutions, stoichiometry, oxidation and 
reductions and limiting reagents.  Since there was a great amount of content to be covered over a short 
amount of time, some concepts were given more time than others. Many of the students entering the class 
had an introduction to chemistry in Division II and wer e given a strong foundation in atomic structure. 
This course reviewed these concepts but those students that entered this class without this foundation 
had to work particularly hard. The units covered in greatest depth included thermodynamics (gas laws), 
periodic trends, chemical reactions, types of bonding, solutions, and lots of stoichiomtery. Other units 
included ionization of acids & bases (including pH and pOH), phase change diagrams, electrolytes and 
non -electrolytes in solutions, chemical equilibrium, oxidation-reduction, electrochemistry, and nuclear 
chemistry. 
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Division III Spanish 
This semester students read two plays by Federico Garcia Lorca: "La casa de Bernarda Alba" and “Bodas 
de Sangre.” The class engaged in dramatic readings of the play and participated in conversations about 
text themes. Students engaged in bi-weekly active listening assignments that assessed their 
understanding of oral messages and the history of Garcia Lorca’s life. Students also watched three 
movies related to themes and history of Lorca and his plays.  They used the movies to makes connections 
between the literary and visual texts. Students kept a text diary with questions about what they read, 
lists of new vocabulary, and summaries of what they understood from the t ext.  The text diary 
assessments combined with listening assessments and a final exam assessment created a semester -long 
portfolio eligible piece. Students must have met on at least half of the assessments in order to meet on the 
Graduation portfolio piece.  During the first three weeks of the semester, students researched and 
presented different grammatical structures. Students were expected to practice their grammar 
throughout the semester by writing at length in the text journals and speaking frequently in classroom 
conversations. 
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Sample Parker School Transcript 
FRANCIS W. PARKER CHARTER ESSENTIAL SCHOOL – OFFICIAL TRANSCRIPT 

Name: Date of Birth: Social Security #: 

Address: Male Date Enrolled at Parker: 9/97 

Parents: 6/2003Expected Graduation Date:

NOTE: This transcript and attached materials document the student’s completion of rigorous college-preparatory 
requirements all students must meet. Division III courses appear in bold. For narrative descriptions of student’s work, see 
accompanying Summary of Assessments and School Recommendation. Curriculum is described in the Course Descriptions 
booklet. 

Each Division cycle is completed by students (on average) between 1.5 and 2.5 years. See brochure for full explanation of 
Division cycles. 

Arts and Humanities 
Language Arts, Social Studies, the Arts 
Grade 9: 1999-2000

 Division II: American Literature
 American History

 Spanish Division 
Grade 10: 2000-2001

 Division II: World Literature 
World History

       Spanish Division  

Grade 11: 2001-2002

 Spanish Division 

Grade 12: 2002-2003 
Senior Seminar 

Senior Service: 

Credit CreditMathematics, Science,Technology 

Grade 9: 1999-2000
1 Division II Math: 1 
1 Science 1 

Wellness 
1 1 

Grade 10: 2000-2001 
1 Division II: 
1 

Wellness 
1 1 

Grade 11: 2001-2002 
.5 .5 
.5 .5 
.5 1 

1 
Grade 12: 2002-2003 

Senior Project Essential Question: 

Other HS Attended and Dates: Test Score Information (CEEB# 
220689) 

College Credits Earned Date Test Scores 
Name of College Date Course Credits SAT I V M 

SAT I V M 

School Official ___________________ Date __________________ 
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Parker School Criteria for Excellence 
DIFFERENCES BETWEEN DIVISIONS 

Criteria for Excellence remain the same across Division levels. As students move into a higher 
Division, however, Parker expects: 

Their tasks will be more complex. 
•	 Reading tasks will represent a higher difficulty level in comprehension (vocabulary, length, 

content), and will ask students to use more sophisticated meth ods of analyzing and 
interpreting texts. 

•	 Writing tasks will attempt more sophisticated levels of narrative, analysis, persuasion, and 
reflection. 

•	 Oral presentation will attempt to convey more complex information or persuasive points, 
using more highly developed rhetorical techniques or presentation aids. 

•	 Listening will involve a higher level of comprehension, critical analysis and response. 
•	 Artistic expression will involve comprehending, articulating, and executing more complex 

artistic concepts, forms, and techniques. 
•	 Spanish language tasks will involve participating in conversations and reading texts with 

more advanced content and grammatical structures, and writing to convey more complicated 
meanings in more varied ways. 

•	 Research tasks will involve a wider range of sources and a higher level of critical evaluation 
of sources. 

•	 Mathematical problem-solving will call on more concepts and techniques from different 
areas of mathematics to solve problems, and will use mathematical concepts to model more 
real world situations from other fields. 

•	 Mathematical communication will call for a wider range of representation styles 
(terminology, symbolic notation, graphic conventions, etc.), and for their more systematic, 
clear, and accurate use in presenting and explaining procedures and results. 

•	 Scientific investigation will call on more complex sources of data for analyzing and revising 
explanations and models. 

•	 Systems thinking and mathematical modeling will extend beyond using computer 
simulations to creating them when analyzing causal loops and behavior over time. 

•	 Technology use will call on more electronic data sources and computer applications, and 
may ask students to create as well as use technological tools. 

Their work will involve more autonomy and initiative. 
•	 Reading tasks will ask students to generate more of their own questions about texts, and 

independently to search out deeper and broader connections in interpreting texts. 
•	 Writing tasks will involve more choices in purpose, content, organization, and style, at the 

same time requiring more independent and rigorous self-assessment, review by others, and 
revision. 

•	 Oral presentation will involve more choices in purpose, content, organization, and style, at 
the same time requiring more independent and rigorous self-assessment, review by others, 
and revision. 

•	 Listening will involve more independent practice of active listening, and less monitoring by 
teachers. 

•	 Artistic expression will involve more choices in purpose, content, organization, and style, at 
the same time requiring more independent and rigorous self-assessment, review by others, 
and revision. 

•	 Spanish language tasks will involve speaking, listening, reading, and writing in contexts 
with less artificial support provided. 
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•	 Research tasks will involve more independence in locating, contacting, and evaluating 
sources. 

•	 Mathematical problem-solving will involve identifying situations that can be solved using 
the language of mathematics, and proposing which mathematical concepts and techniques 
might apply to them. 

•	 Mathematical communication will ask students to make more choices among 
representational styles in presenting and explaining procedures and results. 

•	 Scientific investigation will ask students to initiate more hypotheses and investigations from 
their own observations and experiences, and to carry them out in a more independent 
manner. 

•	 Systems thinking and mathematical modeling will extend beyond using computer 
simulations to creating them when analyzing causal loops and behavior over time. 

•	 Technology use will ask students to seek out and sometimes to create technological tools that 
can address their needs. 

Their awareness of their own and others’ work will increase. 
•	 Reading tasks will more often refer to other texts to heighten comprehension, interpretation, 

and reflective skills and strategies. 
•	 Writing tasks will call more on the work of established writers as well as peers to suggest 

and put in context ideas, approaches, and techniques and to evaluate and refl ect on students’ 
own work. 

•	 Oral presentation will call more on the examples of accomplished speakers as well as peers 
to suggest and put in context ideas, approaches, and techniques and to evaluate and reflect 
on students’ own work. 

•	 Listening will explore various approaches, styles, or strategies that experts in this field have 
developed or analyzed. 

•	 Artistic expression will call more on the examples of accomplished artists as well as peers to 
suggest and put in context ideas, approaches, and techniques and to evaluate and reflect on 
students’ own work. 

•	 Spanish language tasks will involve more recognition of how different cultural contexts 
affect language and perceptions. 

•	 Research will refer to the research of others on the topic in question and put it into a critical 
context, and will evaluate the student’s own research using similar criteria. 

•	 Mathematical problem-solving will ask students to relate a particular solution to other 
approaches tried in other situations or times, and to reflect on their own approach in that 
context. 

•	 Mathematical communication will ask students to identify the different ways in which 
others might have presented and explained their procedures and results, and to reflect on the 
reasons for their own choices. 

•	 Scientific investigation will ask students to relate a particular explanation or model to other 
approaches tried in other situations or times, and to reflect on their own approach in that 
context. 

•	 Systems thinking and mathematical modeling will ask students to r ecognize where systems 
problems (involving causal loops and behavior over time) appear in the real world, and to 
identify other methods used to describe them. 

•	 Technology use will ask students to explore how technologies evolved and what their effects 
have been, and to consider or create alternative technologies and their possible effects. 
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PARKER SCHOOL STANDARDS FOR READING 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness.


Criteria for Excellence

Comprehension


• You identify the form and genre of a text.
• You use reading strategies that suit the material (highlighting, underlining, taking notes, reading 

aloud, visualizing). 
• You recognize the organizational elements of a text (table of contents, index; acts, scenes, 

chapters; etc.). 
• You understand the sequence of a text (beginning, middle, end; foreshadowing; flashbacks; etc.)
• You infer meanings of words from their context and look them up as needed.
• You can summarize or restate the main ideas or plot of a text.

Interpretation 

• You generate questions about the text.
• You identify the author’s purpose and point of view.
• You distinguish fact from opinion.
• You analyze the positions taken in a text and the evidence offered in their support.
• You compare and contrast different texts.
• You make connections within and among texts.
• You make connections between the text and your own experience. 
• You identify the historical and social context of a text.
• You evaluate writing strategies and elements of the author’s craft.
• You take a point of view about the text and support it with evidence.

Process 

• You skim or scan a text to choose your reading strategies. 
• You identify and seek help with problems you have in reading.
• You use a reading log or journal to explore ideas.
• You discuss what you read with other readers.
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PARKER SCHOOL STANDARDS FOR WRITING 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence

Purpose

• You write for a specific audience. 
• You know your point and make it clear.
• Your form suits your purpose.

Content 
• You bring your topic down to a manageable size.
• You choose which ideas to develop and which to leave out.
• You support your ideas with enough details and evidence. 
• Your evidence is accurate and you give its source when needed.

Organization 
• You put your ideas in a logical order or one that moves the piece forward.
• You capture the reader’s interest from the beginning.
• You use transitions to connect ideas. 
• You bring the piece to an effective close.

Style 
• Your tone suits your purpose.
• Your techniques suit your purpose.
• Your voice sounds natural, honest, and direct.
• Your words call up pictures. You show rather than tell.
• You choose clear and precise words. 
• You choose words for sound as well as sense.
• You vary the rhythm and pace of your sentences to suit your purpose.
• You omit needless words.

Conventions 
• You use correct spelling, capitalization, and punctuation. 
• You use correct grammar and sentence structure. 
• If you break conventions you do so with a purpose.

Process 
• You use pre-writing to explore ideas. 
• You use drafts to discover and shape ideas.
• You get feedback from a variety of readers.
• You revise as many times as necessary to address what doesn’t work. 
• You reflect on your process and your work.
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PARKER SCHOOL STANDARDS FOR ORAL PRESENTATION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understan ding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 
Content 

• You communicate a clear message.
• Your information is substantive and accurate.
• You organize your information in a way that moves the presentation forward. 
• Any presentation aids (visual, aural, etc.) are substantive, relevant, and used effectively.
• You effectively employ rhetorical strategies (metaphor, imagery, repetition, etc.).
• You answer questions knowledgeably and accurately. 

Performance 

• You know your audience and engage it in appropriate ways.
• You capture your audience’s attention from the beginning.
• You use appropriate body language and gestures.
• You make eye contact with your audience. 
• You speak clearly and audibly and pronounce words correctly.
• You speak at an appropriate pace.
• You vary your voice and language for expressive purposes.
• You avoid “filler” words (“um,” “uh,” “like,” “you know”).
• You take turns with other speakers when appropriate. 
• You adjust to audience reactions.
• You bring your presentation to an effective close.

Process 

• You are well prepared for presentation.
• You reflect on your process and your work.
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PARKER SCHOOL STANDARDS FOR LISTENING 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 
Comprehension 

• You identify the form of what you hear.
• You listen in a way that suits the material (taking notes, asking questions, engaging in dialogue).
• You recognize the organizational elements of what you hear.
• You infer meaning from context.
• You can summarize or restate the main ideas of what you hear. 

Interpretation 

• You generate questions about what you hear.
• You identify the speaker’s purpose and point of view.
• You distinguish fact from opinion.
• You analyze the positions taken in what you hear and the evidence offered in their support. 
• You compare and contrast different things you hear.
• You make connections within and among things you hear.
• You make connections between what you hear and your own experience.
• You identify the historical and social context of what you hear. 
• You evaluate the strategies and elements of the speaker’s craft.
• You take a point of view about what you hear and support it with evidence.

Process 

• You show attentiveness to the speaker through eye contact and body language. 
• You listen without interrupting the speaker or talking to others.
• You identify and seek help with problems you have in listening.
• You discuss what you hear with other listeners.
• You take notes when appropriate.
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PARKER SCHOOL STANDARDS FOR  ARTISTIC EXPRESSION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Preparation 

• You develop your own message. (Note: The message could be the medium.)
• You use an art form (visual art, music, dance/movement, drama, writing, other) that 

communicates your message. 
• You research your message and art form and apply it to your process. 
• You gather the materials you need. 
• You plan your process. 

Presentation 

• Your art work has an impact on its audience. 
• You use the techniques of your art form effectively.
• You can answer questions about your art work and process. 

Process 

• You plan and manage your time effectively.
• Your plan is open to inspiration and suggestion. 
• You complete your plan. 
• You get feedback from others. 
• You revise as necessary. 
• You reflect on your art work, process, and presentation. 
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PARKER SCHOOL STANDARDS FOR RESEARCH 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness.


Criteria for Excellence 
Preparation 

• You brainstorm ideas and organize them visually (in lists, outlines, webs, concept maps).
• You narrow and focus your research question(s) to a manageable size.
• You identify what you already know. 
• You decide what you still need to know.
• You list key words and concepts.

Search 

• You identify potential search engines (library card catalog and databases; Web browsers; experts; community 
agencies). 
• You use search engines and key words to locate a variety of sources. 
• You decide which sources are relevant to your question(s).

Information Gathering 

• You skim and scan to identify relevant information.
• You take accurate and sufficient notes, paraphrasing or quoting important facts and details. 
• You classify, group, and label the information in your notes.
• You assess the nature and reliability of your sources (primary or secondary; fact or opinion; point of view; 

timeliness). 
• You document your sources and compile a bibliography. 

Interpretation 

• You connect new information with what you know already.
• You recognize logical errors and omissions, cause and effect, and points of agreement and disagreement.
• You use the information you gathered to answer your research question(s). 

Process 

• You plan and manage your time effectively.
• You ask for help at appropriate points.
• You revise your question(s) as your research progresses.
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR SPANISH 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
Criteria for Excellence 

SPEAKING 

Grammar 
• Your language shows number and gender agreement. 
• Your language shows subject and verb agreement. 
• You use verb tenses appropriately. 
• You use appropriate word order. 
Content 
• You speak about academic and non-academic topics. 
• You express your opinions on a topic. 
• You use vocabulary appropriate to the topic. 
• You support your ideas using details and examples. 
Pronunciation 
• You pronounce all vowels and consonants in a way that a native speaker would understand. 
• You speak clearly and audibly. 
• You stress words appropriately. 
Spontaneity 
• You spontaneously create your own ways of saying what you mean. 
• You find ways to say what you mean, even if you don’t know the exact vocabulary. 
• You push yourself to speak. 
Fluency 
• You express your thoughts without pausing excessively to think. 
Process 
• You practice speaking. 
• You show awareness of your own grammar. 
• You reflect on your process and your work. 
• You are prepared and you have all your materials. 

WRITING 

Grammar 
• Your writing shows number and gender agreement. 
• Your writing shows subject and verb agreement. 
• You use verb tenses appropriately. 
• You use appropriate word order. 
• You use correct spelling, capitalization, punctuation, and accents. 
Content 
• You write about academic and non-academic topics. 
• You express in writing your opinions on a topic. 
• You use vocabulary appropriate to the topic. 
• You support your statements with details and examples. 
Style 
• You create your own ways of writing what you mean. 
• You find ways to communicate what you mean, even if you don’t know the exact vocabulary. 
• Your writing style suits your purpose. 
Process 
• You engage in pre-writing activities. 
• You review past grammar and vocabulary. 
• You dr aft work, seek feedback, and incorporate that feedback into your writing. 
• You reflect on your process and your work. 
• You follow deadlines. 
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READING 

Comprehension 
• You restate or respond appropriately to the main ideas. 
• You restate or respond to important details. 
• You understand the vocabulary necessary to the text. 
• You understand the grammar necessary to the text. 
Analysis 
• You identify and consider alternative interpretations of the text. 
• You identify and consider how the background of the author might influence his or her ideas. 
Process 
• You engage in pre-reading activities to prepare for the text. 
• You infer meaning using a variety of clues. 
• You ask questions or use language resources to clarify what you do not understand. 
• You identify new vocabulary and grammar from the text. 
• You reflect on your process and your work. 
• You follow deadlines. 

LISTENING 

Comprehension 
• You restate or respond appropriately to the main ideas. 
• You restate or respond to the important details. 
• You understand the vocabulary necessary to the message. 
• You understand the grammar necessary to the message. 
Analysis 
• You identify and consider alternative interpretations of the messages. 
• You identify and consider how the background of the speaker might influence his or her ideas. 
Process 
• You engage in listening activities. 
• You infer meaning using a variety of clues. 
• You ask for repetition or a slower pace when needed. 
• You ask questions to clarify what you do not understand. 
• You identify new vocabulary and grammar that you heard. 
• You reflect on your process and your work. 
• You follow deadlines. 

CULTURE 

Knowledge 
• You accurately identify key characteristics (geography, history, literature, arts, traditions, social 
norms) of the country or group you are studying. 
• You demonstrate an understanding of the Spanish-speaking culture’s norms. 
Reflection 
• You make meaningful comparisons between the norms and characteristics of the country or 
group you are studying and your own experience. 
• You identify ways that your own background and previous experience affect your 
understanding of Spanish-speaking cultures. 
• You ask questions. 
• You hypothesize answers. 
Application and Participation 
• You act with sensitivity to the norms of the cultural setting around you. 
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PARKER SCHOOL STANDARDS FOR 
MATHEMATICAL PROBLEM-SOLVING & COMMUNICATION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Problem-Solving 
• You understand the problem.
• You identified special factors that influence your approach before you start. 
• Your approach is efficient or sophisticated.
• You clearly explain the reasons for your decisions along the way.
• You solve the problem and make a general rule about the solution.
• You extend what you find to a more complicated situation.

Communication 
• You use appropriate mathematical language to communicate your solution.
• You use graphs, tables, charts, and/or drawings to communicate your solution.
• Your work is well organized and detailed.

Annual Report of the Francis W. Parker Charter Essential School, 2001-2002 69 



PARKER SCHOOL STANDARDS FOR SCIENTIFIC INVESTIGATION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more initiative, 

autonomy, and awareness. 

Criteria for Excellence 

Framing the Question 

• You understand or come up with the question to investigate.
• You collect information and ideas about your question.
• You identify the variables or special factors that may affect your investigation.

Approach: How You Conduct the Investigation 

• You come up with a hypothesis.
• You make a plan for testing the hypothesis.
• You identify and use appropriate scientific equipment.
• You make and record physical observations.

Reasoning: How You Evaluate What You Find 

• You consider alternative explanations for what you observe. 
• You use evidence to draw a logical conclusion.
• You identify possible sources of error and bias in the investigation.
• You verify the results of the investigation.
• You revise your explanation if necessary.

Communicating What You Find 

• You explain your ideas and procedures to others in a form they can understand.
• You use correct mathematical and scientific vocabulary, equations, or notations to explain your 
ideas. 
• You use graphs, tables, charts, models, diagrams, or drawings to represent your findings. 

So What: Outcomes of Your Investigation 

• You connect your ideas to other ideas you know about, or to a “real world” use.
• You use data to respond to questions or comments from others.
• You reflect on your own scientific process and thinking. 

What You Try 

• You attempt the entire investigation process or go beyond to do more.
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PARKER SCHOOL STANDARDS FOR SYSTEMS THINKING 

Criteria for Excellence remain the same across Division levels.

In each Divis ion students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness.


Criteria for Excellence 
Framing the Question 

• You identify a complex question you need to explore.
• You break down the question into factors that might affect each other over time. 
• You identify how these factors serve as parts of a feedback loop.
• You focus your question by limiting the factors you will include.

Using the Model 

• You say what you think about the relationships among these factors. 
• You obtain the information you need about each factor to run a mathematical model of the feedback loop.
• You make a prediction or hypothesis about what will happen if one factor changes.
• You simulate and observe that change by running a mathematical model on the computer. 
• You make a graph of what you have observed.
• You check your model against your prediction and against actual data.
• You use what you have observed to ask new questions, make new predictions, and test those predictions by 
running more simulations or by changing the model. 

Interpreting the Model 

• You use the model to explain how a complex system works.
• You use the model to draw a conclusion or make a decision.
• You can use a model of one system as a way of understanding another system. 
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PARKER SCHOOL STANDARDS FOR TECHNOLOGY 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness.


Criteria for Excellence 

• You can touch-type on a standard keyboard. 
• You can use a word processing program to produce a written document.
• You can use an electronic card catalogue.
• You can load, run, and use a database program on the computer. 
• You can use a graphics or drawing program on the computer to create graphs, charts, or other visual aids.
• You can use and create a computer spreadsheet.
• You can use and create computer simulations to model the behavior of systems over time. 
• You can acquire information for specific purposes using on-line sources such as the World Wide Web. 
• You can exchange information on the Internet using electronic mail.
• You can use manuals and on-screen help to learn how to use software programs. 
• You can troubleshoot problems in operating computer equipment and software.
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PARKER SCHOOL CRITERIA FOR EXCELLENCE IN WELLNESS 

Self-Assessment 

• You identify what you feel. 
• You identify what you value and what you believe. 
• You recognize patterns in your own behavior and choices. 
• You know when to ask for help or seek guidance. 
• You recognize the effects of your behavior, choices, and words on others. 

Communication 

• You clearly communicate your feelings, needs, and concerns. 
• You refuse options that violate your own values and beliefs. 
• You listen actively and ask questions. 
• You show respect for the perspectives of others. 
• You resolve conflict using negotiation or mediation techniques. 

Finding and Analyzing Information and Resources 

• 	You can locate health-related information and resources. 
• You distinguish between reliable and unreliable sources. 
• You analyze the impact of the media on health habits and decisions. 
• 	You analyze how political, economic, and other factors affect personal health. 

Decision-Making 

• You identify the decision you face. 
• You gather information about your options. 
• You assess the benefits and risks of each option. 
• 	You make a clear choice and act on it. 
• You reflect on the consequences of your decision. 
• You use what you have learned in making your next decision. 

Health Advocacy 

• You recognize when you, another person, or a community has a health-related concern. 
• 	You draw attention to the issue and seek guidance from people who can help. 
• You show support and take action where needed. 
• You work collaboratively with others on the issue. 
• You reflect on your role and the role of others in addressing the issue. 

Collaboration 

• 	You recognize how groups form and how they function effectively. 
• 	You can take on various roles (facilitator, participant, recorder, observer, timekeeper) in a group

 effort. 
• You work positively and productively in diverse groups and in a variety of situations. 
• You reflect on the group’s process and its product. 

Physical Fitness and Movement 

• You regularly use physical activity and movement to promote and maintain your personal health. 
• You make connections between the use of your mind and your body. 
• You challenge yourself to try unfamiliar activities. 

• You use common sense, information and training with regard to your personal health and safety. 
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Parker School Year-End Report
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