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Our mission at the Hilltown Cooperative Charter School is to 

involve students, teachers, parents, administrators and 

members of the surrounding community in sustaining a non

discriminatory, rural learning environment drawing upon the 

Reggio Emilia approach. We believe that the innate curiosity 

and creativity of children stimulates exploration of the arts 

and sciences through an integrated curriculum leading to 

personal empowerment, critical thinking, joy of learning and 

appreciation of the importance of diversity and cooperation. 
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This year at Hilltown Cooperative Charter School saw us looking backward at our 

history and forward to our future. We were both settled and dynamic. This year was 

book-ended by the start of a long range planning process and the departure of our 

first eighth grade graduates. By charter school standards we are an older school, 

having just completed our seventh year. We are old enough to benefit from self-

reflection and evaluation. And we are still young enough to flexibly modify and 

adjust without getting caught in institutional thinking. 

This year the Board of Trustees initiated a long range planning process. Working 

with a consultant, a group of ten Board members, staff and parents are examining 

how far we’ve come in the last seven years and where we want to be in the next ten 

years. We are asking key questions about educational philosophy and pedagogy, 

school culture, staffing, physical plant and finances. This process, while arduous, is 

critical at this stage in our evolution. 

Overall, we achieved our academic and social goals this year. We are exceptionally 

strong in all areas of reading, in math concepts and problem solving and in language 

usage/expression. We have developed rubrics that identify our expectations for 

student learning in science, social studies, work habits, community values, art and 

music/movement and we continue to design effective tools and strategies to record 

development in a consistent manner. We made wonderful gains in community 

service this year — we joined an Adopt-a-Highway program and raised significant 

funds for the renovation of our local public library. Individual classes also 

participated in numerous community service projects. The high level of involvement 

of our parents and other community members in all aspects of the school remains 

impressive. 

Hilltown’s shared leadership model was well tested this year. Whether it was guiding 

us through September 11 or the unusual level of staff disruption due to illness our 

team of coordinators- administrative, community and education -kept us calm and 

focused on the needs of our students. We emerged from the year stronger as a 

community. 

We focused our efforts on disseminating information to the wider education 

community. Last summer, two of our veteran teachers led two teacher training 

workshops on Conversation Guided Curriculum (CGC), a tool for incorporating 

emergent curriculum in the classroom. For use in these workshops and for public 

dissemination, they created an award-winning video that illustrates this aspect of 

our educational approach. In addition, Hilltown, through a grant from the 

Massachusetts Charter School Association, wrote an extensive paper documenting 

our school’s best innovative practices and tested methodologies. This paper will be 

available to schools nationwide on the MCSA Web site and in booklet form. 
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We made great strides in Web access and the use of computers. All classrooms are 

now connected to the internet; the school has its own network server and this fall 

we will have a fully functional Web site. In collaboration with the local district public 

school we have applied for two technology grants that will further integrate 

advanced technology into assessment and teaching. 

Hilltown values strong relationships between students, staff, parents and the 

community. While we recognize the importance of quantitative assessment, it is only 

one way of evaluating our success. We have found that nothing enables us to grow 

and improve as much as community members engaged in the process of disciplined 

reflection and adjustment. 

This year witnessed the successful culmination of our first full-year 7th/8th grade 

program. In June, we graduated our first class of eighth graders, many of whom 

have been at the school since its inception and have been true leaders of the 

student community. While our good-byes were tearful we are confident that the 

academic and social skills they developed at Hilltown will serve them well. 

Hilltown continues to develop a learning environment with an emergent curriculum, 

integrative arts and a high level of community involvement, which builds students’ 

self-esteem, enhances critical thinking and encourages curiosity. We continue to 

take advantage of our charter school status to explore and experiment and to 

demonstrate the many successes of our model of holistic education. The students 

are learning, the school is vibrant and growing and we continue to thrive in our 

efforts to maintain a healthy balance between the need for accountability and the 

need for innovation. 
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Our school community fosters multi-age interactions, active parent involvement, 

local community engagement and a governance model that is inclusive and 

collaborative for staff, parents and children. The heart of this approach to education 

is learning through arts integration, acquiring academic knowledge and developing 

cooperative social relationships. 

Hilltown Cooperative Charter School (Hilltown) is equally committed to the process 

and the outcome of learning. The students at Hilltown learn how to learn ⎯ how to 

question, how to research, how to analyze, how to be successful working alone and 

as a team. We believe that critical thinking, independent judgment and problem 

solving strategies are at least as important to our students’ future success as getting 

right answers. Our innovative learning environment engages students in their 

learning process and is fertile ground for academic as well as social growth. 

Visitors observing our school immediately notice the active engagement of students 

and the visual representation of their learning that is displayed throughout the 

school. In developing curricula, teachers strive to integrate core academic subjects 

into studies that emerge from the students’ own interests. Projects are designed to 

connect with longer-term studies and with activities that have meaning in the 

students’ lives. All our teachers have noted that giving students some control and 

ownership over their studies has resulted in increased enthusiasm and passion for 

learning. This approach also promotes independent learning — allowing teachers 

more time to work with individuals and small groups. 

This past year, we served 138 students in kindergarten through eighth grade, ages 

5-14. Each year, classroom placement is done on an individual basis, which takes 

into account the learning environment that will be best for that student’s 

developmental, social and academic skills. As our classes are mixed-age and 

developmentally-based, we do not consider a class placement as a promotion or 

demotion in the traditional sense. We look to make the best fit between a class 

grouping and a child’s individual academic and social/emotional needs. 

Hilltown’s ultimate goal for students is that they leave with a basic skill set: a good 

dose of self-esteem, a love of learning and the capacity to be good citizens. We dare 

to deviate from societal norms and measure our success not in superlatives, but in 

balance. Worldwide, heads of United Nations-affiliated organizations, grassroots 

activists, religious leaders as well as educators have recognized the crucial role 

educational institutions must play in teaching children how to live in the world with 

respect for each other and for the environment. Hilltown serves as one model of how 

this can be accomplished. 
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Hilltown uses developmental, performance-based assessment tools biannually to 

ascertain student progress on our various competencies in reading, writing and 

mathematics. All assessment tools have been designed to be in alignment with our 

developmental competencies and the Massachusetts Curriculum Frameworks. 

Teachers document student progress through observation, individual interviews, 

student presentations and a variety of written formats. One of the key factors we 

examine in the assessment process is students’ ability to think critically and solve 

problems, and we look for this in areas as diverse as mathematics, music and 

physical education. 

Using paper and pencil test data alone we see that we achieved our academic goals 

in reading (over 80% of students making at least a one level gain) and math (over 

80% of students improving on our math assessment). In writing 75% of our 

students showed a gain of at least one level (our goal was for 80% of students to 

show such gains). The staff examined these results and we are implementing 

changes in our writing assessment next fall to provide a more accurate picture of 

students’ achievement. 

While we have no quantitative data to show growth in science, social studies, art, 

music/movement, work habits or Hilltown community values, there is evidence of 

active student involvement in learning throughout this report. 

Teachers prepare progress reports in January and June: reading for the following 

areas: writing, math, science, social studies, work habits, Hilltown community 

values, atelier (art) and music/movement. Our progress reports use a four level 

descriptive scoring scale on which students are rated in the fall and spring. The scale 

includes the developmental levels of “student”, “apprentice”, “professional” and 

“mentor”. These ratings provide a degree of structure and consistency, plus they 

describe individual progress throughout the year in a way that avoids any 

suggestion that a student is a failure for not learning something. In addition to the 

ratings there is space for teacher comments in each category of the progress report. 

All students participate in our Hilltown assessments; thus results of performance 

assessments recorded below include students with identified special needs. Of our K

8 student population of 138, 30 were formally identified and received special needs 

services in the school year 2001-2002. 

Note that all Hilltown assessments are designed to be in alignment with our 

developmental competencies and the Massachusetts Curriculum Frameworks. 
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The formal assessment tools in place for assessing reading development at Hilltown 

for grades K-6 are the Developmental Reading Assessment (DRA) and the Stieglitz 

Reading Inventory. Teachers administer the DRA or the Stieglitz in the fall and 

spring to determine individual growth over the course of the school year. Various 

strategies are also used throughout the year to monitor reading progress. These 

strategies include: evaluation of reading homework and the selections students 

make during open reading times, reading conferences, literature discussions and 

observation of students reading individually, with buddies and in small groups. 

Both the DRA and the Stieglitz tools are based on leveled reading texts. While a 

student reads a text aloud, the teacher does a running record. This running record is 

then analyzed for fluency, accuracy, decoding and word attack skills. Students are 

also asked comprehension questions which include concepts such as sequencing, 

character identification, setting, vocabulary and ability to interpret the content of the 

passage and relate the story to other books or personal experience. The DRA is used 

for readers up to fourth grade reading level. There are several levels for each of the 

lower grades, including pre-reading. The Stieglitz measures reading levels up to 

ninth grade. We do have students who exceed the ninth grade reading level and we 

continue to look for a tool that will more accurately reflect the continued 

development of students in our 7th and 8th grade program. 

Our objective in reading was that eighty percent of our students would gain at least 

one level on either the DRA or the Stieglitz. We met or exceeded this objective. The 

table below shows the average growth for grades K-6. 
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Table 1: Hilltown Reading Assessment Results, Fall 2001-Spring 2002 

Level Percentage of Students 

No Gain 7% 

One Level Gain 29% 

More than One Level Gain 51% 

Exceeded Top Level 13% 

We also set an objective of eighty percent of our students showing a gain of at least 

one level on our writing rubric. This year’s data showed that 75% of our students 

gained one level or more. 

Students are given a writing prompt in the fall and spring. They are given three 

opportunities to work on the piece of writing they develop in response to the writing 

prompt (first draft, edited draft, final copy). We assess students’ ability to use the 

writing process as well as the final writing product. Students do not put their names 

on the papers so their writing may be scored anonymously. Two teachers on the 

staff score each student’s response. When the two scorers cannot agree on a score, 

the Education Coordinator becomes a third reader and determines the score. 

Our writing rubric for grades K-6 has three separate categories: content, mechanics 
and spelling. The content rubric consists of thirteen levels ranging from “picture 
only” at the first level to “uses descriptive language and relevant details and has a 
developed beginning, middle and ending and has a clear voice” at the highest level. 
There’s also a 16 level rubric for mechanics and a 5 level rubric for spelling. The 
legibility of students’ handwriting is also rated on a 5-point scale but not included in 
the final holistic score. Early in the year, we found that this assessment was 
becoming quite cumbersome, and perhaps too subjective. We continued to use it for 
the sake of continuity, but at the end of the year planned changes for next year for 
grades K-2. We will simplify the rubric and consolidate several of the current 
categories. This should make for more accurate assessments and provide teachers 
with better information for instructional purposes. At the same time, we find that as 
students get older, their progress in writing does not always manifest itself in these 
assessments. As students get older, we look to additional data. MCAS Language Arts 
Composition and IOWA Spelling, Punctuation and Usage and Expression results 
provide us with further information on student progress in writing. The assessments 
showed a loss of one level or more for 18% of students assessed, but our analysis of 
these results indicates that for the majority of these students, the rubric 
inaccurately reflects their progress. The weight given to some subtle, often 
irrelevant criteria skewed the data. We are confident that improving the assessment 
tool is the proper remedy. For grades 7 and 8, we used a rubric that is consistent 
with those used with the MCAS composition test. We felt this rubric was very 
successful in addressing the writing issues of older students and plan to use it with 
grades 3-8 next year. 
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The results of this year’s writing assessments are summarized in the following table. 

Table 2: Hilltown Writing Assessment Results, Fall 2001-Spring 2002 

Level Percentage of Students 

No Gain 7% 

One Level Gain 16% 

More than One Level Gain 59% 

Lost One or More Levels 18% 

Our objective for growth in math was 

for eighty percent of our students to 

increase their score on the math 

assessment tool. We exceeded this 

level: every student in the school 

increased his/her score in math. The 

point increase from the fall 

administration to the spring 

administration ranged from 6 to 70. 

The skills and concepts in the 

competencies are drawn from the 

state’s Math Curriculum Framework and 

the National Council of Teachers of 

Mathematics (NCTM) Standards. 

The information from our fall math 

assessment was very helpful and 

provided teachers with a comprehensive 

picture of students’ math skills. This 

allowed for more effective identification 

of individual student needs. At the same 

time, we are further revising these tests 

to reflect knowledge of the previous 

years’ math concepts and skills as well 

as new material. The table below shows 

the growth made by students 

throughout the year. 
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Table 3: Hilltown Mathematics Assessment Results, Fall 2001-Spring 2002 
(Computation & Problem Solving) 

Level Percentage of Students 

0-10% Gain 7% 

10-20% Gain 11% 

20-30% Gain 24% 

30% or more Gain 57% 

Now that we have developed rubrics that identify our expectations for student 

learning in each of these areas, we continue to design effective tools and strategies to 

record development in a consistent manner. At this time, individual teachers use 

numerous strategies to gather data for completing the rubrics in each of these areas. 

Several summers ago we expanded our list of competencies for science and social 

studies based on the Massachusetts Curriculum Frameworks. In addition to our 

expanded list of competencies we hope to identify tasks or assessment tools that will 

more concretely show growth in science and social studies. We are applying for a 

grant to enable us to produce digital portfolios that will allow us to review student 

work in all areas, including art and music, over extended periods of time. This tool 

could provide a most meaningful way of assessing and reflecting on student work. 
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In addition to Hilltown’s developmental, performance-based assessment tools, we 

use results from the Iowa Test of Basic Skills (ITBS) and the Massachusetts 

Comprehensive Assessment System (MCAS) to support our conclusions about 

student performance and inform curriculum design. Note that all students 

participated in these testing programs, including those with special needs. 

Students in third through eighth grades take the MCAS each spring of 2002 and we 

receive the results the following fall. The spring 2002 scores will not be available 

until fall 2002. We do have the scores from the spring 2001 tests, and they are 

generally strong. The fifth grade scores were not assigned norms due to the changes 

in the curriculum frameworks. The MCAS scores for grades three, four, six and 

seven shown below were tabulated by the state (see below). 

Table 4: MCAS Results, Spring 2001 

MCAS Reading Grade 3, Spring 2001 

LEVELS SCHOOL STATE 

Proficient 100% 62% 

Needs Improvement 0% 31% 

Failing 0% 7% 

TOTAL 100% 

(16 students) 

100% 

(75,803 students) 

MCAS English/Language Arts Grade 4, Spring 2001 

LEVELS SCHOOL STATE 

Advanced 0% 7% 

Proficient 33% 44% 

Needs Improvement 67% 38% 

Failing 0% 11% 

TOTAL 100% 

(18 students) 

100% 

(75,655 students) 
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MCAS Mathematics Grade 4, Spring 2001 

LEVELS SCHOOL STATE 

Advanced 6% 10% 

Proficient 28% 24% 

Needs Improvement 56% 46% 

Failing 11% 11% 

TOTAL 100% 

(18 students) 

100% 

(76,770 students) 

MCAS Mathematics Grade 6, Spring 2001 

LEVELS SCHOOL STATE 

Advanced 38% 13% 

Proficient 50% 23% 

Needs Improvement 0% 30% 

Failing 13% 33% 

TOTAL 100% 

(16 students) 

100% 

(77,682 students) 

MCAS English/Language Arts Grade 7, Spring 2001 

LEVELS SCHOOL STATE 

Advanced 25% 6% 

Proficient 58% 49% 

Needs Improvement 17% 32% 

Failing 0% 12% 

TOTAL 100% 

(12 students) 

100% 

(73,358 students) 
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Students of third, fifth, sixth and seventh grade age take the ITBS in reading and math. 

We view our IOWA test results as more meaningful than MCAS results because of the 

long history of validity and reliability of the IOWA and because of its broad, national 

student base. Our IOWA scores continue to be strong in most areas of the test. We 

have clear weaknesses in language mechanics and math computation with some age 

groups. Our IOWA results support the findings of our other assessments. Our strengths 

are evident in all areas of reading, in math concepts and problem solving and in 

language usage/expression. Our students are performing well above grade level in 

these subject areas. Our weakness is in math computation. The following are our spring 

2002 ITBS results. 

Table 5: IOWA Test of Basic Skills, Spring 2002 

Grade 3 Number of students: 17 Grade 5 Number of students: 16 Grade 6 Number of students: 16 
Average Scores: National Percentiles Average Scores: National Percentiles Average Scores: National Percentiles 
Vocabulary 94% Vocabulary 96% Vocabulary 85% 
Reading Comprehension 93% Reading Comprehension 95% Reading Comprehension 94% 
Spelling 37% Spelling 52% Spelling 67% 
Capitalization 46% Capitalization 71% Capitalization 77% 
Punctuation 63% Punctuation 83% Punctuation 99% 
Usage/Expression 92% Usage/Expression 96% Usage/Expression 98% 
Math Computation 40% Math Computation 29% Math Computation 17% 
Math Concepts 56% Math Concepts 81% Math Concepts 66% 
Math Problem Solving 89% Math Problem Solving 99% Math Problem Solving 62% 

Grade 7 Number of students: 18 Grade 8 Number of students: 10 
Average Scores: National Percentiles Average Scores: National Percentiles 
Vocabulary 98% Vocabulary 99% 
Reading Comprehension 99% Reading Comprehension 99% 
Spelling 89% Spelling 81% 
Capitalization 77% Capitalization 89% 
Punctuation 94% Punctuation 94% 
Usage/Expression 99% Usage/Expression 99% 
Math Computation 25% Math Computation 73% 
Math Concepts 80% Math Concepts 99% 
Math Problem Solving 98% Math Problem Solving 99% 
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Table 6: IOWA Test of Basic Skills – Class Progress 

Grade 3 Administered 6/00 Grade 5 Administered 3/02 
Number of students = 18 Number of students = 16 
Average Scores: Average Scores: 

National Percentiles National Percentiles 
Vocabulary 94% Vocabulary 96% 
Reading Comprehension 91% Reading Comprehension 95% 
Spelling 38% Spelling 52% 
Capitalization 23% Capitalization 71% 

Punctuation 37% Punctuation 83% 
Usage/Expression 83% Usage/Expression 96% 
Math Computation 38% Math Computation 29% 
Math Concepts 96% Math Concepts 81% 
Math Problem Solving 96% Math Problem Solving 99% 

Grade 3 Administered 4/99 
Number of students = 15 

Grade 5 Administered 4/01 
Number of students = 15 

Grade 6 Administered 3/02 
Number of students = 16 

Average Scores: Average Scores: Average Scores: 

National Percentiles National Percentiles National Percentiles 
Vocabulary 90% 
Reading Comprehension 87% 
Spelling 49% 
Math Computation 43% 

Vocabulary 97% 
Reading Comprehension 97% 
Spelling 59% 
Capitalization 50% 

Vocabulary 85% 
Reading Comprehension 94% 
Spelling 67% 
Capitalization 77% 

Math Concepts 58% 
Math Problem Solving 70% 

Punctuation 62% 
Usage/Expression 98% 
Math Computation 17% 
Math Concepts 62% 
Math Problem Solving 86% 

Punctuation 99% 
Usage/Expression 98% 
Math Computation 17% 
Math Concepts 66% 
Math Problem Solving 62% 

Grade 3 Administered 5/98 
Number of students = 12 

Grade 5 Administered 6/00 
Number of students = 18 

Grade 6 Administered 4/01 
Number of students = 16 

Grade 7 Administered 3/02 
Number of students = 18 

Average Scores: 
National Percentiles 

Average Scores: 
National Percentiles 

Average Scores: 
National Percentiles 

Average Scores: 
National Percentiles 

Vocabulary 74% 
Reading Comprehension 63% 
Spelling 42% 

Vocabulary 98% 
Reading Comprehension 79% 
Spelling 27% 

Vocabulary 98% 
Reading Comprehension 98% 
Spelling 88% 

Vocabulary 98% 
Reading Comprehension 99% 
Spelling 89% 

Math Computation 29% 
Math Concepts 63% 
Math Problem Solving 73% 

Capitalization 63% 
Punctuation 64% 
Usage/Expression 57% 
Math Computation 68% 
Math Concepts 87% 

Capitalization 96% 
Punctuation 99% 
Usage/Expression 99% 
Math Computation 60% 
Math Concepts 81% 

Capitalization 77% 
Punctuation 76% 
Usage/Expression 89% 
Math Computation 25% 
Math Concepts 80% 

Math Problem Solving 90% Math Problem Solving 90% Math Problem Solving 98% 

Grade 5 Administered 4/99 Grade 6 Administered 6/00 Grade 7 Administered 4/01 Grade 8 Administered 3/02 
Number of students = 11 Number of students = 14 Number of students = 13 Number of students = 10 

Average Scores: Average Scores: Average Scores: Average Scores: 
National Percentiles National Percentiles National Percentiles National Percentiles 
Vocabulary 87% Vocabulary 99% Vocabulary 99% Vocabulary 99% 
Reading Comprehension 80% Reading Comprehension 99% Reading Comprehension 99% Reading Comprehension 99% 
Spelling 67% Spelling 98% Spelling 95% Spelling 81% 

Capitalization 53% Capitalization 94% Capitalization 94% Capitalization 89% 
Punctuation 64% Punctuation 99% Punctuation 98% Punctuation 94% 
Usage/Expression 85% Usage/Expression 99% Usage/Expression 99% Usage/Expression 99% 
Math Computation 56% Math Computation 94% Math Computation 58% Math Computation 73% 
Math Concepts 69% Math Concepts 91% Math Concepts 90% Math Concepts 94% 

Math Problem Solving 81% Math Problem Solving 99% Math Problem Solving 98% Math Problem Solving 99% 
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Objectives 1, 2, 3: Staff, students, parents and involved community members take responsibility 

for creating a school environment that is conducive to positive social relations. 

Our school places a great emphasis on treating all members of the community with 

respect. Each class has established its own age-appropriate mechanism for decision-

making that incorporates consideration for the opinions and feelings of all class 

members. Each year, teachers review the Code of Conduct with their classes, 

presenting this as a contract that can be willingly entered into, rather than as an 

arbitrary set of rules. 

Teachers incorporate social 

curriculum into their classes in 

many different ways. All classes 

have daily or weekly meetings that 

serve as a time to practice problem-

solving skills and listening. Both 

social and academic issues are 

addressed in this context. For 

example, the Blues (5-7 year-olds) 

talked about what cooperation 

means, brainstormed words to 

describe it and read books about 

working together. Every child took 

on a special job, like washing 

tables, erasing blackboards, or 

straightening the loft. They saw 

first-hand how each small job 

helped create a sparkling 

classroom. 

All classes support positive ways of handling conflict and encourage students to talk 

directly with people involved or find a third person to mediate if this approach 

doesn’t work. Several teachers engaged their classes in listening and conflict 

resolution activities in order to build these skills. In the Yellows classroom (7-9 year 

olds), students worked on developing inclusive relationships. Sally Howland, our 

school nurse, helped students create skits to address questions such as “What can 

you do if someone is being mean to you?” or “What can you do if you are being left 

out of a game?” To reinforce these concepts, the class learned new cooperative 

games in physical education, such as medicine tag, where two children are the 

doctors and must help “un-tag” their classmates. 
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Teachers try to incorporate consensus-decision making into their classrooms. For 

example, in the Reds class (9-11 year olds), students used consensus to decide the 

organization to which they wished to donate money. After the students chose the 

Heifer Project, an organization devoted to international hunger issues, they again 

used consensus to determine what type and number of animals to sponsor. 

Our Student Council, composed of representatives from each class, meets weekly 

and, like our other governmental bodies, makes decisions by consensus. Class 

members are encouraged to contact their representatives with concerns. This year 

two classes brought a recess conflict to Student Council. Both classes wished to play 

a particular game, which had been banned by the adult playground monitors due to 

safety concerns. In order to play it, the kids had to address these issues. Student 

Council members helped the representatives of these two classes form a work group 

to create new rules for the game. After several lunch meetings with a staff advisor 

and many discussions with their classmates, the representatives came up with a 

plan that satisfied staff concerns and allowed their classes to restart the game. 

Our goal is always to keep students in school and work with them to create tools 

that enable them to be positive community members. No students were suspended 

during the entire year, which speaks to our ability to build cooperative social 

relationships. To better assess whether a student’s behavior has changed over the 

course of the year, we developed a new tracking system, which details each time a 

particular child is sent to the office for behavioral reasons, why and action taken. 

We also tried two new approaches to student misbehavior -apologies of action and 

peer mediation. In the first, the offender performs a specific and helpful task as 

determined by the offended party, an action that has more weight to it than a 

simple verbal apology. This year ten students from the Purples (10-12 year olds) 

and Prisms (11-14 year olds) were trained as peer mediators. A team of mediators 

was then available during a scheduled time each day to meet with students. A staff 

advisor was present for all mediations and met with the peer mediators regularly for 

support. 

When student behavior requires it, we use a system of warnings, time outs, letters 

home, behavioral contracts and family meetings. This approach, coupled with our 

school Code of Conduct, emphasizing respect, cooperation and involvement, has 

helped prevent the need for more dire action. 

Parents, staff and involved community members also take responsibility for creating 

and supporting a respectful and cooperative school community. Parents and other 

community members are involved in all aspects of the school ⎯ from helping with 

staff hiring decisions and budgetary issues or serving on the Board of Trustees and 

other committees to assisting teachers in classrooms, teaching mini-courses and 

developing and running extra-curricular programs. Their presence provides a 

flexibility, richness, diversity and intimacy that we might not otherwise achieve. 
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Objective 1: Students in each classroom experience mixed-age interactions. 

Objective 2: The school week is structured to provide mixed-age interactions. 

Multi-age classrooms and projects are part of Hilltown’s foundation. Students often 

spend two years in a classroom. Classrooms are not referred to by grade level, but 

by color ⎯ from the Blues (5-7 year olds) to the Greens (6-8 year olds) and so on, 

up to our middle school class, the Prisms. These mixed-age groupings allow students 

to become comfortable in the roles of both mentor and learner. By working together, 

students learn to appreciate the unique talents of themselves and others. Multiple 

intelligences are easily recognized and frequently applauded. 

Classes often partner up for the year; this year 

the Purples (10-12 year olds) were reading 

buddies with the Blues (5-7 year olds) and the 

Prisms (11-13 year olds) helped the Greens (6

8 year olds) with their reading and writing. 

Other classes participated in specific projects 

together; the Reds (9-11 year olds) served as 

the jurors for a mock trial held by the Purples 

(10-12 year olds), the Yellows (8-10 year olds) 

participated in a story-telling project with the 

Blues (5-7 year olds) and the Greens (6-8 year 

olds) and the Blues (5-7 year olds) came 

together weekly in the Turquoise Sing. Other 

day-to-day activities, such as recess and lunch, 

are structured to mix classes and ages. 

Mini-courses are a lauded tradition at Hilltown 

and continue to exemplify the success of our 

multi-age, integrated activities. The entire 

student body participates in these intensive, 

four-week elective courses held on Wednesday 

mornings. The topics are diverse, inspired by the interest and expertise of parents, 

teachers and students. They encompass a wide range of skills and accommodate a 

wide range of learning styles. All of this year’s mini-courses allowed students to 

explore topics of special interest and some of them were co-taught by students in 

the Prisms (11-14 year olds). Each Prisms student in was responsible for developing 

and leading at least one mini-course during the school year. Jane Percival and Lisa 

Holderness, Prisms co-teachers, inventoried student skills and interests and helped 

them write their proposals and plan their projects in a way that would appeal to 

younger students. 
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Prisms shared their vast array of skills — from cooking to web page development, 

juggling to poetry writing. Mini-courses led by parents and teachers included Indian 

Rongoli Floor Painting, Wooden Robots, Conversational French, Weaving, Conga 

Drumming, Puerto Rican Culture and Anatomy of a Horse. Most students in mini

courses share their learning with each other at All-School Assemblies. Both adult 

and student-led mini courses were highly successful mixed age experiences. 

Il Teatro, a performance venue, is another way our students gather to learn in a 

multi-age setting. Three times a year, students, often accompanied by parents and 

community members, share a wealth of inspirational and heartwarming 

entertainment — violin solos, poetry, songs, comedy skits, daring acrobatics and 

original dance numbers — before the entire school community. Prior to the 

performance, students present their acts before a peer-screening panel for feedback 

and rehearse outside of school hours. 

All-School Assembly is a weekly time when all the classrooms gather in one place to 

share what the week held for them, sing, celebrate birthdays and make special 

announcements. Students learn how to speak and perform in front of groups and 

how to give attention and praise. Each student sits with a buddy from another class, 

which furthers the sense of community as a whole and disperses any age-group 

pockets. It is a melee of feet and arms, little ones in big ones’ laps, teachers and 

students sitting crossed-legged on the floor together, groups and individuals 

standing up to be heard by the community as a whole — a snapshot of our unique 

environment. 
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A recent All-School Assembly opened with a joyous four-part round about spring. 

Two girls from the Reds (9-11 year olds) announced, in unison, the main event. 

Prisms (12-14 year olds) recited favorite and original poems. Questions followed. A 

teacher asked how they decided on the form of their oral presentations. A student 

asked how their coffeehouse, a fundraiser for their class trip to Colonial 

Williamsburg, went the night before. Another group of students who had taken a 

mini-course on Capoeira, a Brazilian martial art and dance form, performed to 

music. Then each student with a birthday that week stood up and said their full 

name and how old they would be. In response, the crowd clapped and sang (with an 

especially loud outburst from the children after one teacher announced she was 

turning the ancient age of forty-four). Announcements of up-coming school events, 

a gentle reminder to refrain from wearing clogs on the climbing wall and a song 

used to dismiss each class sent the students chorusing back to their classrooms. 

Objective 1: Students interact with the local environment. 
Objective 2: Teachers collaborate with local schools. 

We strive to imbue our students with a view of 

community that extends beyond our school 

walls. Each year, students go on numerous field 

trips and are taught to use community 

resources. They participate in a variety of 

community service activities and also work with 

area experts, both in their workshops and in the 

classroom. Each teacher documents field trips, 

guest speakers and artists, community service 

projects and any other way the community and 

classroom come together. 

This year field trips ranged in number from five 

to seventeen per class. Students visited nature 

centers, museums, libraries, farms, businesses, 

state parks and historic villages in western 

Massachusetts. The Purples (10-12 year olds) 

completed a local community college’s 

challenging ropes course and the Blues (5-7 

year olds) visited a local greenhouse as part of 

their study of plants. The Prisms (11-14 year 

olds), before beginning the first edition of our 

school newspaper, Hilltown Times, toured the 

newsroom of our local paper, the Daily 

Hampshire Gazette. 
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Our doors are always open to the local community as well. Numerous educators and 

parents shared their talents on everything from spinning wool to creative writing to 

Indian culture. Lawyers, policemen, blacksmiths and others shared their expertise 

and greatly enhanced our students’ learning. In addition, we had two Americorps 

Volunteers, who taught our students about the environment and global warming, 

erosion and geology, both during class time and in an after school club. 

Community service projects were especially plentiful this year. Each class 

participated in at least one such project. As part of their study of oceans, the 

Oranges (8-10 year olds) made ocean print stamps and stationary and sold them. 

Proceeds went to the American Red Cross in Northampton. The Greens (6-8 year 

olds) picked up trash on a portion of a local road, with the help of some friendly 

llamas, while the Reds (9-11 year olds) collected school supplies for children of 

Afghanistan. The Blues (5-6 year olds) helped prepare and serve meals at the senior 

lunch program across from the school. School-wide community service projects 

included membership in an Adopt-a-Highway program for a section of Route 9 near 

the school and a read-a-thon/bake sale for the renovation of the Williamsburg Public 

Library, one of our important local resources. Our student chorus performed at the 

groundbreaking ceremony for a new wing of the library. 

Our teachers continued to collaborate with other schools and area non-profits. This 

year students participated in a mini-course called SING, led by Penny Schultz, our 

music and movement teacher, which held four concerts at a nearby long-term care 

facility. Jane Percival, co-teacher of the Prisms (11-14 year olds) began a new joint 

project with the drama teacher at the Pioneer Valley Performing Arts Charter High 

School (PVPA). They merged their respective classroom activities and worked on 

dramatizing poetry with dance and song. The students were so responsive, the two 

classes plan to build on and expand this relationship next year. 
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We had a new collaboration this year with Holy Cross College in Worcester. Teams of 

college students enrolled in their philosophy program came weekly to teach and 

debate philosophy with our 4-8th graders. The focus was on critical analysis and 

ethical thinking. We are signed up to participate in the program this coming year as 

well. 

We held our sixth annual Community Art party, a collaborative project run by Nancy 

Mahoney, the art teacher at Williamsburg elementary school and our atelierista, 

Laurel Loomis. Each school donated materials and organized parent volunteers to 

set up, clean up and help with the crafts booths. The event once again served to 

unite our two schools, bring us together in a fun, creative atmosphere, share 

resources and learn new artistic techniques. 

The Yellows (7-9 year olds) continued their highly successful buddy project with 

students from the Pioneer Valley Performing Arts Charter High School (PVPA). This 

year they studied the geography of the Eastern U.S. Each buddy pair or trio chose a 

particular state that interested them, conducted research on facts about the state 

and created an arts piece to compliment the research. Both our visual arts teacher 

and our music and movement teacher worked with the students to develop their 

presentations. These creative expressions of learning — songs, dances, games and 

artifact re-creations — were showcased in a museum tour format, where each group 

presented their research and arts pieces as each class visited the Yellows classroom. 
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The Purples (10-12 year olds), in their study of courts and trials, held a mock trial 

based on the book A Civil Action. In their adaptation, families developed leukemia 

due to potential contamination of town water by certain chemical companies. To 

begin their study, they invited two local lawyers into the classroom. These experts 

explained the rules for how a case is presented and heard in court, answered 

student questions about trials and law and discussed how to create compelling 

opening statements and interview witnesses. After careful research into federal and 

state laws around the dumping of toxic waste as well as studies linking such disposal 

with cancer, the students assumed the roles of prosecution and defense lawyers, 

witnesses and a judge. With the Reds class (9-11 year olds) serving as jurors and 

excitement running high, the class held the trial in the Northampton District 

Courtroom. 

We have made great strides this year on disseminating information about our 

innovative practices to the wider education community. Last summer, two of our 

veteran teachers, Paula Yolles (Yellows teacher) and Laurel Loomis (atelierista), 

created and led two one-day teacher training workshops on Conversation Guided 

Curriculum (CGC), a tool for incorporating emergent curriculum in the classroom. 

For use in these workshops and for public dissemination, they created an award-

winning training video that illustrates this aspect of our educational approach. Over 

fifty public school teachers attended the first workshop, which gave a general 

overview of the method. Six participants, all members of the original fifty, attended 

the second workshop, each bringing one project they wanted to implement using 

CGC in their classroom. This in-depth workshop not only prepared these teachers to 

use CGC but also paired them up as mentors to each other. This summer, Laurel is 

planning a potluck with the teachers to follow-up and evaluate the participants’ 

success in using CGC. 

Our teachers presented in several forums this year. Laurel Loomis presented on 

dissemination at the Massachusetts Charter School Association Conference. Coco 

Moran (Oranges teacher) served on a panel of experts on charter schools at the 

University of Massachusetts School of Education. She talked about our philosophy 

and brought in numerous photos and pamphlets to further describe our school. 

We hosted 67 visitors this year, including over ten individual educators interested in 

our school, teams of teachers from Westfield, East Longmeadow and Springfield, a 

team from the Pioneer Institute and a team from the Harvard Graduate School of 

Education who wrote a paper about our school and a group of educators and school 

administrators from Indonesia. 

Hilltown wrote and received a grant to write a paper documenting the school’s best 

practices and innovations as part of the Exemplary Whole School Model 

Dissemination Program run by the Massachusetts Charter School Association. The 

goal of the program, funded through the U.S. Department of Education, is to help 
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charter schools share their innovations and tested methodologies, while also 

furthering education reform on a large scale. The 35-page document will be 

available to schools nationwide on the MCSA website, as a demonstration of who we 

are, how we do what we do and why we are successful. We also plan to create a 

booklet version for local distribution this fall. 

Objectives 1&2: Student interest/experience is a basis for curriculum development, while topics 
from the MA curriculum frameworks are used for curriculum design. 

At Hilltown, we view learning as a journey. Students are encouraged to ask 

questions and chart their own course to discovery. Along the way they gain 

confidence and, just as important, become committed to the learning process. The 

healthy tension between an emergent curriculum that emphasizes process and the 

Massachusetts frameworks that emphasize outcome creates a rich classroom 

experience. 

Hilltown’s science 

curriculum is taught in a 

three-year rotating cycle 

of earth, life and physical 

science. This year the 

focus was earth science. 

Each class committed to 

study at least one topic 

from this strand of the 

Massachusetts 

Curriculum Frameworks. 

Topics included: plants 

and how they grow, 

oceanography, rivers, 

mapping and geography, 

astronomy, living 

organisms, erosion and 

geology, weather and air. 

Each teacher also chose an area of social studies to focus on for the year. The 

Education Coordinator worked with the teaching staff to assure a cohesive approach 

that avoids duplication and assures that students receive exposure to all major 

areas of the social studies curriculum as defined by the Massachusetts Curriculum 

Frameworks. 
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This year our social studies topics included early pioneers and the Oregon Trail, 

slavery and the underground railroad, Colonial history, Plains Indians, American 

History through 1815, World War II, Peacemakers and the Civil Rights movement 

and our legal system. 

Conversation Guided Curriculum (CGC), a model of learning developed by teachers 

at Hilltown, allows students to help determine the curriculum while the 

Massachusetts Frameworks are used to articulate content areas and skill 

competencies and identify themes of study. Typically the study begins with the 

teachers asking questions that will help them evaluate students’ general knowledge 

about the topic. In beginning this way, teachers not only get a base line for use in 

assessment, but also understand what the children know, don’t know, are confused 

about and want to find out. After this initial discussion, the classroom teacher, visual 

arts teacher and music and movement teacher meet regularly as a team to develop 

the project as it unfolds. 

The Greens class (6-8 year olds) used CGC in their study of clay. Each student was 

given a large hunk of clay to manipulate and was asked, “What do people make with 

clay?” and “Where does clay come from?” Students yearned to know what made 

clay different from other types of dirt and where to find it. This inquiry led to 

numerous excursions into the natural environment, including a Massachusetts 

Audubon Society nature preserve and the shores of two local rivers. 
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On a canoe trip down the mighty Deerfield River, students collected clay and 

investigated its interesting properties. Then, with the help of our atelierista (visual 

arts teacher) Laurel Loomis, students participated in numerous hands-on 

experiences to learn various forming and molding methods, including pinch, coil and 

slab techniques and various decorating methods, such as glazing, painting and 

imprinting. 

In class, the Greens learned about the important past and present uses of clay, 

including utensils, food and water storage and even homes. The class visited two 

commercial potter’s studios and watched pots being thrown on the wheel and fired 

in a kiln. Inspired by their knowledge of how clay is transformed into usable objects, 

the class planned and carried out a firing of their own pieces by the river behind the 

school. They were able to examine their finished pieces and compare them to those 

fired in a commercial kiln. They then talked about the difference between process 

and product. The project was so successful, they plan to gather more clay and learn 

more forming techniques next year. The classroom teacher and atelierista took 

photographs throughout the project and recorded conversations in order to create a 

rich documentation panel of the process. 

The Reds class (9-11 year olds) began their study of astronomy with the questions 

“What is a planet?” “What is a star?” and “What do you know about them?” The 

variety of responses showed that some students had vast book knowledge about 

astronomy and some had sheer imagination. To strengthen their general knowledge, 

the students paired up and chose a planet about which to write a research report. 

They brainstormed a list of things to include such as color, size, temperature, the 

meaning of the planet’s name, what the surface looked like and what materials 

made it up. Through this project, the students learned about the qualities of 

expository writing, title pages, bibliographies, notes and rough drafts. 
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In the atelier, using mono-printing, watercolor and acrylic techniques, each student 

completed two paintings of their planet — one from imagination before beginning 

the research report, and one at the end using the knowledge they had gained 

through research. Many students expressed the desire to create their own planets. 

The class came up with a set of attributes that each planet must have and student 

creativity flowed from there. Students then presented their planet concepts to the 

class, arguing how their particular creation qualified and showing their preliminary 

plans for a three-dimensional representation. 

Objective 1: The physical environment and the weekly schedule of classrooms is designed to 
allow arts-integrated, project-based learning to occur. 

Objective 2: The expressive arts (visual, music, movement, dramatic) are integral to student 
learning in all educational activities. 

Hilltown’s arts-integrated approach enhances the depth and quality of children’s 

learning. Our curriculum is inspired by the “multiple language” approach developed 

in Reggio Emilia, Italy, whereby children express themselves and their ideas through 

writing, speaking, singing, drawing, building and many other “languages.” This 

multi-modal approach can be especially helpful to Special education students, whose 

strengths often lie outside traditional modes of expression. Interdisciplinary 

connections emphasizing the visual and musical arts create a common language that 

unites our community. 

Our staff places a strong emphasis on enabling 

students to acquire the skills they need to be in 

tune with their own learning. In addition to 

traditional areas of evaluation like fine motor, music 

and math skills, our semi-annual progress reports 

speak to a student’s risk-taking, imagination and 

creativity, leadership and ability to stay focused. 

Our benchmarks, “student, apprentice, professional 

and mentor,” are deliberately positive, with clear 

definitions of each indicator. We have also 

developed self-assessment forms to put students 

further in touch with their own strengths and 

challenges and our school’s expectations. 

Our atelierista (visual arts teacher), Laurel Loomis, 

assists children in connecting one modality of learning to another. She works to 

teach a balance of skills and knowledge in various visual arts media and materials 

and to relate them directly to each class’s current areas of study. 
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Laurel encourages 

students to solve 

problems without her 

assistance, often by 

soliciting suggestions from 

other students and 

engaging discussion. 

Our music and movement 

teacher, Penny Schultz, 

also works closely with 

the classroom teachers, 

providing vocal, 

instrumental and 

movement experiences 

that are aligned with each 

class’s curriculum and 

interests. 

Each class engages in movement and in music weekly. Penny also coordinates the 

weekly all-school sings, teaches mini-courses and directs our excellent multi-age 

school chorus. This year she mentored the first Hilltown band, composed of Prisms 

(11-14 year olds) and Purples (10-12 year olds). 

Classroom teachers meet at least once each week with both Laurel and Penny to 

plan projects that integrate the arts into classroom studies. Classroom teachers 

have the flexibility to rearrange their schedules to allow ample time to finish 

projects. For example, when the Oranges (8-10 year olds) needed more time to 

complete their paper maché ocean creatures, the Yellows (9-11 year olds) agreed to 

share their atelier time for two weeks. Each classroom has a variety of materials 

available for students. The Greens (6-8 year olds) focus on fiber arts and have many 

colorful yarns, knitting needles, crochet needles and hand looms, while the Blues (5

7 year olds) have finger paints, tracing circles and modeling clay as well as various 

buttons, wood pieces, pom-poms and other recycled materials for collages. This 

year, each class completed anywhere from five to fourteen arts-integrated projects. 

The Oranges (8-10 year olds) embarked on a study of oceans this year. As tides, 

waves and the flow of water became of interest, Penny used movement class as an 

opportunity to work on the qualities of water, such as continuous movement, 

movement with momentum and unstoppable movement. The students created 

waves, surf, ebb and flow and even learned how fish move, changing leadership, 

shadowing and taking circuitous routes. Each child chose a movement piece, created 

a piece of writing or word a pool and then, with Penny’s help, put it all to music. 
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As the ocean study became more specific and moved into whale 

biology and evolution, Laurel began to work with the class. Students 

studied historical and present-day drawings and photographs of 

whales and whaling boat scenes and visited the Mystic Aquarium in 

Connecticut. They then explored twelve different watercolor techniques to 

depict the sea, boats and whaling. They also created huge three-

dimensional ocean creatures that float through our all-

school space giving it a beautiful watery depth. 

The overarching theme in the Prisms (11-14 year olds) 

this year was ‘Finding Our Roots.’ Students examined 

creation myths across cultures, to better grasp the 

power of myth and its ability to capture the core of a 

culture. Small groups of students chose particular myths 

based on their dramatic value — African myths, a 

Russian Altaic myth, an Indian tribal nation myth, the 

story of Adam and Eve, and others. The class as a whole 

decided to use puppet theatre as a means of dramatization. 

The first step was to decide how to portray the characters. 

Students conducted research on the web and in local libraries and 

found various artifacts associated with their myths. Milton Hanzel, 

the music teacher, then brought in instruments and recorded 

music from each culture to further stimulate their compositions. 

With the help of Joy Kinigstein, the arts teacher, the students 

designed and created complex sets and beautiful puppets with 

paper maché or stuffed felt heads mounted on large sticks. 

Students pre-recorded the spoken and musical part of the 

myth so as to better concentrate on the mechanics of 

puppetry when performing. The two final performances 

were amazing. Spiders came down from the ceiling; the 

God of the Sky thundered his commands and backgrounds 

emerged on shadow screen. The all-school space was filled 

with music, costumes and languages of cultures from all 

over the world. The last performance was professionally 

recorded by a parent and made available on CD. 

27 



Objective 1: Ensure that parents are educated about and involved in the philosophical 
underpinnings of our educational approach and governance model. 

Objective 2: Foster cooperative working relationships between parents and staff. 

Parents are highly involved in all aspects of school operations. On a governance 

level, they serve on the Board of Trustees, as members of various Board committees 

(Finance, Personnel, Site, Admissions and Long Range Planning) and on the 

Management Team. On a classroom level, parents teach a variety of mini-courses 

from poetry writing to computer technology, teach classroom subjects such as 

French, German and knitting, and assist teachers with documentation, classroom 

projects and field trip coordination. Parents also fundraise through our associate 

non-profit agency, Friends of Hilltown, participate in staff hiring and help with 

physical plant management and site renovations. 

This year, 92% of the families participated as volunteers during the school year, 

with 60% contributing four or more hours per month (the level required to attain 

membership in the Cooperative and vote for the Board of Trustees). This high level 

of participation enhances education by strengthening the ties between school and 

home. Many parents come to our school not only because of our educational 

philosophy, but because we offer a multitude of ways for them to be involved in 

their children’s education environment. 
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Our Community Coordinator, Deirdre Arthen, further strengthened this volunteer 

effort. Since coming on board two years ago, she has helped Hilltown figure out 

meaningful ways for families to become involved. She updated and made available a 

resource book of parent skills, organized three community wide celebrations 

throughout the year, distributed our Family Handbook, organized occasional potlucks 

and game nights and created our Community Compact of Understanding. This new 

document unites the school’s and families’ commitment to collaboration in creating a 

learning community that nourishes and supports all members (see Attachments). 

Parents worked with Deirdre on several school-wide fundraising and community 

service projects, including a book and craft fair to raise money for the school, a 

fundraiser for the local Williamsburg library an Adopt-A-Highway program. 

Hilltown also hosted two parent trainings this year: “Conversation Guided 

Curriculum: Integrating Children’s Conversations, the Classroom Curriculum and the 

Arts” and "Consensus Decision-making at Hilltown" and offered two parent evening 

workshops, "Growing Non-violent Boys" and "Taking the Rush out of Rush Hour." 

Teachers, staff and parents also gathered for two very successful forums, one on 

school culture and one on classroom culture. 

In addition to these forums, parents give formal feedback to the school in other 

ways. Annually, they complete thorough evaluation forms on teachers and staff. 

Parent representatives on the Management Team hold weekly drop-in hours to stay 

in touch with parent issues and the education coordinator attends these meetings on 

a monthly basis to discuss curriculum issues. When appropriate, parents are 

surveyed before major decisions are made. This year, input was solicited on budget 

priorities, multi-age classroom structure and after-school programs. 

Objective 1: Promote continued analysis of the report from the Governance Evaluation 
Committee 

Objective 2: Improve communication about governance structures, procedures and decisions. 

Through our governance structure we strive to maintain a commitment to 

consensus, team leadership and parent involvement, while facilitating 

communication and delineating decision-making responsibilities. We are organized 

into four domains: the 15 member Board of Trustees made up of parents and 

community representatives, the Education Domain (made up of an Education 

Coordinator, all teachers and teaching assistants), the Administrative Domain (made 

up of an Administrative Coordinator and staff) and the Family Domain (made up of 

the Community Coordinator, two parent representatives, families all members of the 

Cooperative). 
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Domain Council, made up of the three domain coordinators and the President of the 

Board of Trustees, is responsible for creating the budget, making proposals to the 

Board and handling substantive issues that cross domains. Despite the difficulties of 

the upcoming fiscal year, Domain Council managed to balance the priorities of each 

domain and its constituencies within the limits of the budget. Management Team has 

representatives from each domain as well as two parent and staff representatives 

and as such is the one body that represents the entire school community. 

Decisions within domains and among them are made through consensus. Resolving 

conflict through consensus is more than a goal; it is also a model for students and 

teachers to use creativity and cooperation, not simply choices and competition, to 

reach decisions. The Board, for instance, resorts to voting if consensus cannot be 

reached in a timely manner. This has happened only four times in our school’s 

history. 

We have found this structure creates many 

access points through which parents and other 

community members can bring concerns. Parents 

can speak to the Management Team, teachers, 

the Community Coordinator, their parent 

representatives or the Board of Trustees. Our 

Education Coordinator and Administrator 

Coordinator also have open door policies and 

receive questions and feedback on a daily basis. 

In an effort to increase access to information 

beyond our monthly newsletter, Hilltown now has 

internet capabilities and will soon have a fully 

functional website. Board and committee 

meeting agendas and notes are posted in the all-

school space and will be available on the website 

as well. In addition, our Family Handbook 

contains a guide to domains, committees, 

positions and procedures for getting concerns 

and questions addressed. To date, there have 

been no official complaints received by the 

Board of Trustees. 

The Board’s most significant undertaking this year has been the initiation of the long 

range planning process. Up until now we have, by necessity, made decisions without 

the benefit of a long-range context. For instance, as we began to explore possible 

new facilities we realized that we were putting the cart before the horse a bit. The 

long range planning process will clearly articulate our education program and goals 

for the next ten years, all of which will have clear implications for a new facility. Our 

process involves a core of 10 planners- staff, Board and parents facilitated by 

consultant Gaelen Canning. Feedback from the larger community will be gathered 

throughout next year and the final report will be presented in spring 2003. 
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(‘00-’03) 

’05) 

(‘99-’02) 

Deb Jacobsen 

Friedman 

Chris Spicer, President, parent (‘00-‘03) 

Andras Arthen, Vice President, parent 

Milton Hanzel, Treasurer, community 
member (‘99-’02) 

Priscilla Ross, parent, (‘02-’05) 

Kate Richardson, parent, (‘00-’03) 

Jeffrey Bliss, community member, (‘02-

Peter Hirschman, parent, (’00 -’02) 

Jennifer Boulais, community member, 

Frank Toscanini, parent, (‘01-’04) 

Harly Isgur, parent (’00–’02) 

Shoshana Marchand, parent, (‘02-’05) 

Board Development: Andras Arthen 
(Chair), Jeffrey Bliss, Peter 
Hirschman, Chris Spicer 

Personnel Committee: Jennifer Boulais 
(Chair), Paula Yolles, Emma 
Linderman, Dan Klatz, Laurie Farkas, 
Alison Cook, Amy Aaron 

Finance Committee: Milton Hanzel 
(Chair), Frank Toscanini, Amy Aaron, 

Admissions Committee: Deirdre Arthen, 
Amy Metzger, Amy Aaron, Dina 

Site Committee: Amy Aaron, Robert 
Ross, Penny Schultz 

Representative to Management Team: 
Priscilla Ross 

♦ Approved policy for the selection and reconsideration of instructional materials 

♦ Authorized $67,793 in non-recurring expenses (replacing figure approved in 
6/13/01 budget) 

♦ Reviewed consensus and operating procedures for new members 

♦ Began Long Range Planning process 

♦ Approved a change in the Technology “Acceptable Use” policy 

♦ Approved Physical Restraint policy as required by DOE regulation 

♦ Began discussion of fundraising goals with Friends of Hilltown (501(c)3) 

♦ Approved establishment of a Building Fund (towards building a new school), with 
the proposed contribution to be announced each January 

♦ Approved creation of a Lease Negotiation Team 

♦ Approved addition of up to 4 new students for FY03 

♦ Approved hires of teachers for the Greens and the Purples for fall 2002 

♦ Approved FY03 operating budget 

♦ Approved FY03 budget of non-recurring expenses 

♦ Developed priorities for restoring/adding funding if more resources should 
become available 
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Last year, Hilltown served 138 students in kindergarten to eighth grade, ages 5-14. 

There are no eligibility requirements for enrollment. We continued extensive 

outreach to area communities, held tours of the school throughout the year and had 

an Open House in January. Our admissions lottery was held in February. Since there 

is no deadline for submitting applications we continue to add students to the waiting 

list after the lottery as applications are received and enroll students as slots become 

available. Siblings of enrolled students, along with residents of Hampshire and 

Franklin counties, are given priority for admissions. We received 169 applications for 

2001-2002, as detailed in the table below. 

Table 7: Applications received for 2001-02 by grade and town of residence 

TOWN GR K Gr 1 GR 2 GR 3 GR 4 GR 5 GR 6 GR 7 GR 8 TOTAL 

Amherst 1 1 1 1 1 5 

Ashfield 1 1 1 1 1 5 

Chesterfield 1 1 1 3 

Conway 3 1 1 1 6 

Cummington 2 1 3 

Easthampton 5 1 1 1 1 1 1 11 

Goshen 1 1 2 

Greenfield 2 1 1 4 

Hadley 2 3 2 7 

Hatfield 1 1 2 

Holyoke 1 1 2 4 

Leverett 1 1 

Malden 1 1 2 

Montague 1 1 

Northampton 19 11 9 5 9 6 4 9 72 

Norton 1 1 

Plainfield 1 1 

Shutesbury 1 1 

Somerville 1 1 

South Hadley 1 1 

Southampton 1 1 

Springfield 1 1 2 

Westhampton 1 1 1 1 4 

W. Whately 1 1 2 

Williamsburg 21 4 1 1 4 1 2 3 21 

Worthington 2 2 2 6 

Grand Total 48 26 18 14 18 10 15 16 4 169 

32 



Fifty-eight applicants were offered slots and 29 accepted – 26 were admitted before 

the start of school and 3 were admitted from the waiting list during the school year. 

At the end of the school year, there were 111 applicants remaining on the waiting 

list, as detailed in the table below. 

Table 8: Applicants on Waiting List at end of School Year 2001-2002 
by grade and town of residence 

TOWN GR K GR 1 GR 2 GR 3 GR 4 GR 5 GR 6 GR 7 GR 8 TOTAL 

Amherst 1 1 1 1 1 5 

Ashfield 1 1 1 1 4 

Chesterfield 1 1 2 

Conway 1 1 2 

Cummington 1 1 

Easthampton 4 1 1 1 7 

Goshen 1 1 2 

Greenfield 2 1 3 

Hadley 1 3 2 6 

Hatfield 

Holyoke 1 1 2 4 

Leverett 1 1 

Malden 1 1 2 

Montague 1 1 

Northampton 9 7 4 5 9 1 8 43 

Norton 1 1 

Plainfield 1 1 

Shutesbury 

Somerville 1 1 

South Hadley 1 1 

Southampton 1 1 

Springfield 1 1 2 

Westhampton 1 1 2 

W. Whately 

Williamsburg 4 4 1 4 1 3 17 

Worthington 1 1 2 

GRAND TOTAL 28 21 9 13 18 1 7 13 1 111 

In summary, we had 6.2 applications per opening. During the 01-02 school year, 3 

students left: one moved to another state and two left to pursue home schooling. At 

year’s end 9 students chose to enroll elsewhere for Fall 02. Two of those will be 

home schooling, 4 will be going to larger and more local schools, 2 chose another 

middle school in order to ensure their desired high school placement and one found 

a better fit in a private school. 
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Our school calendar closely follows other area public schools. Our school year began 

on September 4 and ended on June 18. Our hours are 8:30-3:00, except 

Wednesday when the K-6 students end at 12:30 and the Prisms (7th-8th graders) 

end at 3:30. We have a total of 180 days of school with over nine hundred hours of 

direct instruction. 

We had 1 (.7%) Asian student, 3 (2.2%) African American/ Caucasian, 2 (1.4%) 

Hispanic /Caucasian and 2 (1.4%) Native American. We had 62 (44.9%) female 

students and 76 (55.1%) male. Twenty-four students (17.4%) were eligible for free 

or reduced lunch. We had no students with limited English proficiency. 

Thirty Hilltown students received special services and/or accommodations to support 

their academic, social and emotional growth during the 2001-2002 school year. 

Special Education teachers Laura Figgie and Jane Balis shared the responsibility of 

advocating for the needs of these students as determined in either their special 

education Individualized Education Plans (IEPs), Section 504 Service Plans, or 

regular education Curriculum Accommodation Plans (CAPs). 

Although Hilltown students may be referred for a special education eligibility 

assessment at any time, parents and staff are first encouraged to follow a pre-

referral process with the intention of meeting individual needs through less 

intrusive, yet often successful, regular education interventions and accommodations 

in the classroom. 
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Parents are asked to document their specific concerns, anecdotes of behavior or 

situations that illustrate these concerns and specific questions they hope to have 

answered through educational and cognitive/psychological assessments. Teachers 

are also asked to list questions they want answered and to complete a pre-referral 

checklist defining the difficulty that the student is experiencing as well as stating 

his/her strengths, weaknesses and current academic functioning. As part of the 

process, the Special Education Coordinator observes the student in the classroom 

and researches pertinent data including the student’s academic history, behavior 

records and health records. 

A Child Study Team meeting is called to consider the student’s difficulties and to 

suggest additional strategies and interventions for use in the classroom. Team 

members include the education coordinator, classroom and special education 

teachers, parents, specialist teachers and/or school consultants as necessary. 

As a result of this meeting, the Team collaboratively develops a Curriculum 

Accommodation Plan (CAP) which lists the proposed interventions / accommodations 

and the individuals responsible for implementing each intervention. A follow-up 

meeting is scheduled within 4 to 5 weeks to evaluate the effectiveness of the CAP. 

During that second meeting, if members agree that significant problems and 

concerns persist for the student, a formal special education referral is generated. At 

that point, parents are asked to provide their signed consent to initiate testing 

following state and federal regulations and timelines. 

During the course of the school year, ten new referrals were made and initial 

assessments were administered to determine the eligibility of these students for 

special education services. Additionally, four more assessments were conducted as 

part of existing special education students’ three-year re-evaluations. Our school 

psychologist, Dr. Scott Rice, conducts the cognitive/psychological portion of the 

evaluations, Jane and Laura the educational batteries. 

Related services in occupational and speech/language therapy for our students are 

contracted through the Children’s Therapy Center of the Pioneer Valley. The 

therapists conduct specialist assessments as part of special education evaluations 

when necessary; provide consultation to parents and staff; design therapy services 

for our students and supervise the assistants who provide these services. 

If an evaluated student’s Team determines that he/she is not eligible for special 

education services, that student is often eligible for related services and/or 

accommodations for disabilities under Section 504 of the Federal Rehabilitation Act. 

If that is the case, a 504 Service Plan is written for the student, our SPED staff serve 

as the ‘504 liaison’ for the student and are responsible for the implementation of 

his/her service plan. 

In the event that the student is ineligible for either special education or 504 

services, a redrafted Curriculum Accommodation Plan might be written to support 

the student’s progress in the classroom. Often, the assessment process reveals new 

35 



or additional information about the student’s preferred learning style or academic 

strengths and weaknesses, which proves to be most useful in redesigning a 

successful CAP. While this plan is in effect, the SPED staff monitors the student’s 

progress and consults with the classroom teacher. 

At the present time, Laura and Jane maintain a shared caseload of seventeen special 

needs students serviced under IEPs –approximately 12% of our student population – 

as well as ten students with 504 Service Plans and three with CAPs – an additional 

9% of our students. Under Massachusetts terminology, all our special needs 

students are designated as prototype 504.2 – indicating that they receive some 

specialized services in the Resource Room, but are removed from their classroom 

less than 25% of a school day. 

This year, the SPED staff introduced an after-school structured study program 

offered twice a week to Red, Purple and Prism students (ages 9-14) to provide help 

and support with homework assignments. This program has been extremely 

successful, well attended by our older students and much appreciated by parents 

and teachers. We plan to continue this after school study program next year. 

Hilltown is scheduled to participate in our first Coordinated Program Review, 

conducted by the Massachusetts Department of Education, during the 2002-2003 

school year. This review is required by federal and state statute and regulation and 

will specifically examine our Special Education program and its compliance with 

mandated procedures and services. 

Last year, we employed thirteen certified teachers: eight classroom teachers, one 

atelierista (studio art teacher), one music/movement teacher, two SPED teachers 

and one Title I reading teacher. 

77% percent of our teaching 

staff has Masters degrees, 

with a combined total of over 

195 years of teaching 

experience. Teacher 

qualifications are 

summarized in the table 

below. Our average 

classroom ratio was 1:18 

while our overall 

teacher/student ratio was 

1:11. This lower ratio reflects 

our view of the whole school 

as a critical learning 

environment. 
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Table 9: Hilltown Teacher Qualifications 

Na m e As s i gn m e n t 
# Y e a r s 

Te a c hi ng 
# Y e a r s 
a t HCCS 

De gr e e / Ce r t. * 

Bill Farkas 
Teacher 

5-7 yr. olds 
25+ 1/2 

BA, M. Ed., MA-
School Admin. 

Dan Zulawski 
Teacher 

6-8 yr. olds 
25+ 2 BA 

Paula Yolles 
Teacher 

7-9 yr. olds 
8 7 MA in Ed. 

Coco Moran 
Teacher 

8-10 yr. olds 
9 4 BA-Elem. Ed. 

Jackie Jaffe 
Teacher 

9-11 yr. olds 
7 3 M.Ed. – Elem. Ed. 

Kristin Roeder 
Teacher 

10-12 yr. olds 
7 6 M.Ed.-Env. Ed. 

Lisa Holderness 
Soc.Stud./Sci. 
12-14 yr. olds 

13 1 M.Env. Ed. 

Jane Percival 
Lang.Art./Math 
12-14 yr. olds 

30 2 
MA-Counsel., D.Ed-

Curr. Dev. 

Laurel Loomis Visual Arts 8 7 BA, MAT 

Penny Schultz 
Music and 
Movement 

33 6 BA 

Laura Figgie Special Ed. 12 3 M. Sp. Ed. 

Jane Balis Special Ed. 3 2 M. Sp. Ed. 

Mary Beth Home Reading 15 1 M. Elem. Ed. 

Our Administrative Coordinator, Amy Aaron who is starting her 7th year with the 

school, works collegially, rather than hierarchically, with the school staff. Additional 

financial management support is provided by a part-time bookkeeper and a certified 

public accountant volunteer. Amy works closely with our nurse/health educator, 

Sally Howland, to integrate our health education program with the rest of our 

program and to ensure that our health services met our students’ needs and 

Department of Public Health requirements. Administrative Assistant Monique 

Bourgeois provides crucial support in managing daily office operations. Deirdre 

Arthen, our Community Coordinator, facilitates parental and community involvement 

in all aspects of the school. Education Coordinator Dan Klatz works with teachers to 

ensure that all students’ educational and behavioral goals are met. As a supervisor 

he serves as a resource person and problem-solver. A key component of his job is to 
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ensure that our school’s standards, curriculum and assessment methods are in 

alignment and that our education program is in compliance with the Massachusetts 

Curriculum Frameworks and mandated testing requirements. The organizational 

chart below illustrates our structure for reporting and accountability. 

Hilltown Accountability and Reporting Structure 
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This past year we had seven part-time classroom teaching assistants and one half

time atelierista assistant. Our teaching support staff is highly qualified and many of 

them have been with us for several years. We continue to employ a lunch/recess 

aide. In summary, we have 23.4 full time staff equivalents; 12.5 FTE in teaching, 

4.5 FTE in administration and 6.4 FTE in teaching support staff. 

We have seen a 15% total staff turnover rate this year. Our Blues teacher left 

midyear for health reasons. We hired a replacement teacher with more than twenty 

years of education experience who will continue in this position on a permanent 

basis. Our reading teacher took a health leave midyear, but will return in the fall. 

Our Purples teacher, here for 6 years, will not be returning next year, as she is 

getting married and then plans to work part-time. And our Greens’ teacher is taking 

a leave of absence next year to be home with her young child. We had 104 

applications for these four teaching positions and were fortunate in finding excellent, 

experienced teachers to fill them. We had three new teaching assistants; one 

replaced someone who left and two filled newly created positions. 

Other services are provided by independent contractors including our psychologist, 

speech/language therapist, occupational therapist, technology instructor/consultant 

and our custodian. We have also hired specialists for our 7/8th class including foreign 

language, physical education and music instructors. We value our contractors and 

work with most of them for many years. 
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Hilltown is committed to ensuring that teachers stay current in their fields, continue 

to be stimulated and supported and grow in new skill areas every year. This year, 

our staff participated in monthly, three-hour training sessions with our Education 

Coordinator on topics as diverse as Home Study: Theory and Policy; Conversation 

Guided Curriculum: Theory and Practice; Occupational Therapy and Speech and 

Language Therapy; Behavioral Expectations and Creating a Positive and Respectful 

Culture; Violence Prevention (conducted by of the Prevention Center); Working with 

Parents (conducted by Families First); a Poetry workshop (conducted by Christian 

McEwen); and Internet Searching (conducted by Dan Lederer, our technology 

coordinator). In addition, staff participated in 20 days of outside training, including 

arts integration, guided reading, disability law, learning disabilities and musical 

composition. Two of our teachers supervised student teachers from Mt Holyoke 

College and Smith College who were completing their practicum training. 

The Education Coordinator observes teachers several times during the year and 

provides feedback. Parents are also frequently present in classrooms and are 

encouraged to give feedback to teachers. Working collaboratively, teachers often 

turn to each other for input and problem-solving strategies. 

Formal staff evaluation is an inclusive and comprehensive process that happens in 

early spring. Parents are asked to fill out a survey that rates a teacher’s performance 

on thirteen different aspects and to add further comments in writing. These surveys 

are summarized by the Education Coordinator and shared with teachers. Teachers 

also are open to comments from their colleagues. The teacher being evaluated 

prepares a self-reflection and an outline of goals for the coming year. 

The Administrative 

Coordinator evaluates 

the administrative staff, 

soliciting input from 

staff, parents and other 

community members as 

appropriate. A 

Supervisory Team, 

appointed by the Board 

of Trustees, evaluates 

the Administrative 

Coordinator, Community 

Coordinator and 

Education Coordinator in 

relation to clearly set 

annual goals. 
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Hilltown is at an exciting point in its development ⎯ the graduation of our first class 

of eighth graders. In order to graduate, each 8th grader was required to use the 

skills they had developed at Hilltown in an expanded way to complete an 

independent graduation project. This year’s projects included musical compositions, 

a solar car, a book of poetry, research on Martin Luther King, the evolution of 

languages and Euclidian geometry. Each project’s process was thoroughly 

documented by the student and was presented to families and the other students in 

the school. The range and scope was remarkable and reflected the diverse interests 

of the graduating class. 

On June 14, we saw the departure of these longest-standing students, many of 

whom have been in the oldest class in the school since its inception and have been 

true leaders for the student community. The closeness of the class was palpable and 

their excitement about learning, infectious. In a moving ceremony, the graduates 

delivered brief speeches in which they described how they felt about themselves and 

the world and explained what they have learned at Hilltown. 

Teachers also gave brief commentary on how each student enriched their 

classrooms and expressed their hopes for what the future holds. The evening was 

filled with music as students performed several original songs. One group presented 

a student composition that was created as a graduation project, the parents and 

staff sang a farewell song to the graduates and everyone present joined in song as 

the graduates passed through a decorated archway into the new phase of their lives 

beyond Hilltown. Eight of our graduates are attending the Pioneer Valley Performing 

Arts Charter High School in the fall, one is moving out of state and two are 

attending local public high schools. 
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We have no school-based transportation system. We do have an extensive car

pooling network and parents who are willing to drive students on field trips. Older 

students may take local public transportation home from school, with written parent 

permission. We have no school-based food service. Students bring their own lunch 

and snack. We do have a weekly pizza fundraiser. 

Dan Lederer, our part-time technology coordinator, made great strides this year. 

With his expertise, each classroom is now connected to the internet and each 

teacher can receive e-mail. With our newly installed network server, administrative 

staff and the school community have a repository of data that can be backed up and 

archived. Our website will be live by fall and will contain an up-to-date calendar of 

events, information for outside visitors and downloadable versions of important 

documents, such as our annual report and Family Handbook. 

On the classroom level, Dan 

conducted one training 

session with staff on internet 

use and search engines as 

well as numerous workshops 

with students. He equipped 

the Prisms (11-14 year olds) 

with nine new ibooks and, 

through gathering feedback 

on what programs they 

wanted to learn, taught 

them how to use 

Dreamweaver, Photoshop, 

PageMaker, Word, Excel and 

PowerPoint. The Prisms used 

many of these programs to 

enhance class projects, such 

as the school newspaper and 

presentations. 

We have submitted two 

grants in collaboration with the Williamsburg Elementary School that will further our 

efforts to integrate technology in the classroom. If funded, these exciting multi-year 

projects will enable our students and staff to create digital portfolios, use computers 

for virtual building and construction and develop their and mathematical and 

scientific thinking. 
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We have built classroom libraries of multi-copy, leveled reading material to support 

our guided reading instruction. Having established good relationships with the 

Williamsburg and Haydenville libraries, teachers often contact librarians for 

educational resources and make good use of the Inter-library Loan System. Classes 

also make trips to area libraries, such as Forbes Library in Northampton, as needed 

to conduct research on special projects. 

This year saw the opening of our first daily after-school program, run by Chris Ward, 

the teaching assistant in the Oranges classroom. Held at the school, it offered 

outdoor activities as well as indoor crafts until 5:00pm. A Homework Club, complete 

with snacks, was available after school twice a week for students in grades 4-8. In 

addition, we offered an after-school program at the local YMCA. Other extra

curricular activities included Mad Science, Chess Club, Hip-Hop Dancing, Ultimate 

Frisbee, Environmental Club, Downhill Skiing, Hilltown Community Chorus and 

Instrumental Music. These last two deserve special mention. 

The Hilltown Community Chorus is a 40-member chorus directed by Penny, our 

music and movement teacher. The chorus is noted for its spirit and ability to sing 

intricate harmonies and songs from many countries. The chorus performs 

throughout the year and throughout the county. 
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Our Instrumental Music program, in its second year, offers recorder lessons to eight-

year olds and a variety of wind and brass instruments instruction to 9-13 year olds. 

Students in the program perform in ensembles along with the chorus at the year

end Spring Music Fest. This year our Instrumental Music students had the exciting 

opportunity to do a joint exchange concert with students from Crocker Farm 

Elementary School in Amherst. It was a great learning opportunity for both schools. 
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Hilltown Cooperative Charter School 
Statement of Revenues & Expenditures 
July 2001 through June 2002 Jul ’01 – Jun ‘02 

Income 

State Sources 

Per-Pupil Revenue 1,073,102 

Total State Sources 1,073,102 

Federal Sources 

SPED 240 9,520 

SPED 274 7,500 

Title I 27,789 

Total Federal Sources 44,809 

State Grants-DOE Administered 

Class Size Reduction Grant 3,220 

Dissemination Grant 70,011 

Facilities Grant 29,209 

Health Grant 12,120 

Total State Grants-DOE Administered 114,560 

Other sources 

Earnings on Investments 8,305 

Fundraising Income 

Winter Fair 1,671 

Fundraising Income - Other 1,002 

Total Fundraising Income 2,673 

Miscellaneous Income 8,575 

Instrumental Music Income 5,715 

Florence Savings Bk Tech Grant 1,600 

Citizens United Grant 1,875 

Community Foundation Grant 

Comm Fnd Class Projects Grant 2,010 

LRP Grant 3,500 

Total Community Foundation Grant 5,510 

Friends of HCCS Grant 

Friends Class Projects Grants 1,400 

Friends Instr Music Support 2,800 

Total Friends of HCCS Grant 4,200 

MCSA Grant 15,000 

Solidago Grant 2,333 

Total Restricted Private Grants 30,518 

School Lunch Receipts (pizza) 1,301 

Total Other sources 57,087 

Total Income 1,289,558 
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Hilltown Cooperative Charter School 
Statement of Revenues & Expenditures 
July 2001 through June 2002 Jul ’01 – Jun ‘02 

Expense 

Salaries and Wages 

Administrative Coordinator 37,661 

Administrative Assistant 25,688 

Atelierista Assistant 10,741 

Bookkeeper/Purchasing Agent 13,639 

Community Coordinator 18,000 

Dissemination Coordinator 4,286 

Education Coordinator 47,257 

Lunch/recess Aide 2,860 

School Nurse 24,480 

SPED Teacher 69,040 

Substitute Teachers 11,105 

Teachers 355,817 

Summer Teachers - Prisms 2,500 

Summer Teacher stipends 2,808 

Teaching Assistants 81,204 

Title 1 Teacher 27,371 

Volunteer Coordinator 0 

Total Salaries and Wages 734,458 

Salaries and Wages - Special 

Prisms Special 4,598 

Child Care Wages 60 

SPED Special 1,060 

Training Grant Coordinators 5,213 

Total Salaries and Wages - Special 10,931 

Payroll Taxes 

FICA 13,145 

Medicare 10,808 

SUTA 755 

UHIC 377 

Total Payroll Taxes 25,086 

Payroll Service 1,390 

Fringe Benefits 

Health insurance 74,461 

Life Insurance 86 

Long term disability 3,673 

MTRS Paid by Grant 2,568 

Total Fringe Benefits 80,788 

Worker's Compensation Insurance 3,040 
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Hilltown Cooperative Charter School 
Statement of Revenues & Expenditures 
July 2001 through June 2002 Jul ’01 – Jun ‘02 

Contract Labor-Instructional 

Math Consultant 1,889 

Prisms Arts/PE Consultants 7,320 

Prisms Foreign Language 7,060 

SPED Contractors 34,123 

Technology Consultant 19,055 

Total Contract Labor-Instructional 69,447 

Consultants 

Bookkeeping Consultant 2,257 

Dissemination Consultants 38,583 

Grant Consultants 1,875 

Prisms Curriculum Enhancement 1,239 

Consultants - Other 575 

Total Consultants 44,528 

Recruitment / Advertising 3,806 

Staff development 2,460 

Travel 366 

Computer Internet Access 84 

Computer Supplies and Repairs 620 

Educational Supplies/Textbooks 30,309 

Advertising / Public Relations 35 

Food and Supplies 598 

Recreation 539 

Legal Fees 72 

Accounting/Audit 3,600 

Lease (facilities) 114,750 

Insurance-Liability 5,310 

Insurance-Error & Omissions 1,000 

Asbestos Inspection Plan 1,570 

Maintenance - Facilities 1,698 

Improvements - General 3,089 

Improvements - Prisms 4,871 

Telephone 3,894 

Utilities 5,011 

Custodial Services 14,004 

Alarm services 200 

Office Expenses 

Postage 1,541 

Printing and Reproduction 2,730 

Office Supplies 2,892 

Total Office Expenses 7,163 
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Hilltown Cooperative Charter School 
Statement of Revenues & Expenditures 
July 2001 through June 2002 Jul ’01 – Jun ‘02 

Computers - Administration 939 

Computers - Prisms 12,059 

Equipment - General 2,188 

Equipment - Prisms 4,634 

Household Supplies 3,081 

Copier Service Contract 2,188 

Other expenses 

Long Range Planning 0 

Child Care 162 

Field trips 

Field Trip Receipts -12,448 

Field Trip Expenses 12,448 

Total Field trips 0 

Grant Expenses 

Community Foundation Grant Exp. 5,393 

Dissemination Grant Expenses 13,388 

Florence Sav Bk Tech Grant Exp 652 

Friends of HCCS Grant Expense 4,182 

MCSA Grant 6,600 

Solidago Expenses 2,333 

Total Grant Expenses 32,549 

Miscellaneous Expenses 

Graduation Expenses 405 

MCSA Dues 678 

Miscellaneous Expenses - Other 150 

Total Miscellaneous Expenses 1,233 

Instrumental Music Expenses 4,827 

Pupil Transportation 

Pupil Transportation Grant -9,640 

Pupil Transportation Expenses 9,640 

Total Pupil Transportation 0 

Total Other expenses 38,771 

Total Expense 1,238,575 

Net Ordinary Income 50,984 

Net Income 50,984 
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Hilltown Cooperative Charter School 
FY02 Balance Sheet (unaudited) 
as of June 30, 2002 

ASSET S 

Current Assets 

Checking/Savings 

Checking - Operating Funds 6,907 

Money Market Account 358,140 

Total Checking/Savings 365,047 

Other Current Assets 

Prepaid Expenses 1,274 

Security Deposit 2,000 

Total Other Current Assets 3,274 

Total Current Assets 368,321 

Fixed Assets 

Property and Equipment 

Classroom Equipment 6,861 

Office Copier 3,450 

Office Equipment 3,035 

Total Property and Equipment 13,345 

Leasehold Improvements 261,736 

Total Fixed Assets 275,081 

Other Assets 

Provision for LT Debt 1,957 

Total Other Assets 1,957 

TOTAL ASSETS 645,359 

LIABILITIES & EQUITY 

Liabilities 

Current Liabilities 

Accounts Payable 

Accounts Payable 6,642 

Total Accounts Payable 6,642 

Other Current Liabilities 

Deferred Revenue - Grants 8,067 

Payroll Liabilities 

Dental Plan Payable 97 

SUTA 272 

Employee Health 2,633 

Employee Life 22 

Total Payroll Liabilities 3,024 

Total Other Current Liabilities 11,091 

Total Current Liabilities 17,733 

Total Liabilities 17,733 

Equity 

Investments in Fixed Assets 275,081 

Reserved for Building Fund 20,000 

Reserved for Debt Service 5,135 

Undesignated Fund Balance 276,427 

Net Income 50,984 

Total Equity 627,626 

TOTAL LIABILITIES & EQUITY 645,359 
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Grants to Hilltown Cooperative Charter School FY02 

DOE Health Education 12,120 

Federal Special Education 240 9,520 

Federal Special Education 274 7,500 

DOE Charter School Facilities 29,209 

DOE Class Size Reducation 3,220 

Federal Title 1 27,789 

DOE Charter School Dissemination 70,011 

(carry over from FY 01) 
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Hilltown Cooperative Charter School FY 03 BUDGET Jul ’02 – Jun ‘03 

Ordinary Income/Expense 

Income 

State Sources 

Per-Pupil Revenue 1,101,920.00 

Total State Sources 1,101,920.00 

Federal Sources 

Title 6 - FY02 Carryover 1,184.00 

Title 1 - FY02 Carryover 9,226.00 

SPED 240 10,483.00 

SPED 274 7,500.00 

Title I 24,058.00 

Total Federal Sources 52,451.00 

State Grants-DOE Administered 

Tech 160 949.00 

Teacher Quality 140 5,042.00 

Drug Free Grant 664.00 

Facilities Grant 18,250.00 

Health Grant 12,120.00 

Total State Grants-DOE Administered 37,025.00 

Other sources 

Earnings on Investments 10,000.00 

Fundraising Income 

Pizza 1,600.00 

Winter Fair 1,600.00 

Total Fundraising Income 3,200.00 

Miscellaneous Income 3,500.00 

Total Other sources 16,700.00 

Total Income 1,208,096.00 

Expense 

Salaries and Wages 

Administrative Coordinator 36,502.00 

Administrative Assistant 27,581.00 

Atelierista Assistant 10,702.00 

Bookkeeper/Purchasing Agent 15,000.00 

Community Coordinator 18,360.00 

Education Coordinator 48,669.00 

Individual Student Asst 13,440.00 

Prisms Assoc Teacher/TA 22,747.00 

Lunch/recess Aide 8,000.00 

School Nurse 24,970.00 

SPED Teacher 71,671.00 

Substitute Teachers 8,000.00 

Teachers 356,663.00 

Summer Teacher stipends 3,000.00 

Teaching Assistants 64,572.00 

Title 1 Teacher 29,463.00 

Total Salaries and Wages 759,340.00 

Salaries and Wages - Special 

Prisms Special 4,435.00 

Total Salaries and Wages - Special 4,435.00 

Payroll Taxes 

FICA 15,605.00 

Medicare 21,839.00 

Total Payroll Taxes 37,444.00 
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Hilltown Cooperative Charter School FY 03 BUDGET Jul ’02 – Jun ‘03 

Payroll Service 1,500.00 

Fringe Benefits 

Health insurance 90,944.00 

Life Insurance 111.00 

MTRS Paid by Grant 3,000.00 

Total Fringe Benefits 94,055.00 

Worker's Compensation Insurance 4,920.00 

Contract Labor-Instructional 

Music/Movement Specialists 7,644.00 

Prisms Arts/PE Consultants 3,000.00 

Prisms Foreign Language 6,000.00 

SPED Contractors 35,000.00 

Technology Consultant 18,967.00 

Total Contract Labor-Instructional 70,611.00 

Consultants 800.00 

Recruitment / Advertising 3,846.00 

Staff development 3,500.00 

Travel 228.00 

Educational Supplies/Textbooks 23,000.00 

Community Events 250.00 

Food and Supplies 650.00 

Recreation 525.00 

Legal Fees 600.00 

Accounting/Audit 3,167.00 

Lease (facilities) 118,125.00 

Insurance-Liability 6,356.00 

Maintenance - Facilities 2,070.00 

Telephone 3,500.00 

Utilities 4,984.00 

Custodial Services 23,400.00 

Alarm services 750.00 

Office Expenses 

Postage 2,000.00 

Printing and Reproduction 2,753.00 

Minor Equipment 1,500.00 

Office Supplies 3,000.00 

Total Office Expenses 9,253.00 

Tech Repair 1,500.00 

Household Supplies 3,000.00 

Copier Service Contract 3,000.00 

Other expenses 

Child Care 300.00 

Miscellaneous Expenses 

Graduation Expenses 500.00 

MCSA Dues 700.00 

Student Council 250.00 

Miscellaneous Expenses - Other 500.00 

Total Miscellaneous Expenses 1,950.00 

Total Other expenses 2,250.00 

Total Expense 1,187,059.00 

Net Ordinary Income 21,037.00 
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