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Executive Summary


On the very first day of school this year, we had full enrollment, a full staff, a curriculum ready to go – and 
a building. What a relief to make it to year 2. Now we enter year 3 with a great sense of accomplishment 
with the recognition that we will have to continue to work hard in order to make this school successful and 
viable. While our results are decidedly mixed and many of our goals are not yet met, there are clear 
signs of progress and moving in a positive direction. For many specific indicators of success in our 
accountability plan, we do not yet have data and those boxes are marked with NA for “not available.” 
Nonetheless, there is a great deal of information contained here to establish baseline data from which we 
intend to grow and improve. 

We set out last year with the following priorities: 

1.	 To be able to support and challenge every student with the next steps in their learning. 

2.	 To have the advisory program more focused and more effective both supporting students’ 
academic progress and helping students deal with the many social and personal issues of 
growing up. 

3.	 To improve our assessment system by having students understand our expectations from day 1 
and by using learning levels to let students and parents know where a child stands and what’s 
next for them. 

4.	 To review and improve the coherence and engagement of the curriculum. 

5.	 To develop the Division 3 Program, plan our expansion to the second floor, and gather the 
resources we need to develop our facilities. 

As you review the results presented in the following pages, you will see that we’ve had some success in 
meeting these specific goals and in meeting the more general goals of our accountability plan. 

�	 Most of our students and families continued to feel supported and challenged. 

� The advisory program was not necessarily improved, though many of advisors did an excellent 
job. The goals for this program continue to next year. 

� Our assessment system was strengthened by set promotion policies and by the introduction of 
learning levels. Full implement ation of learning levels will continue this next year. 

� The school’s curriculum did improve as subject area teams worked to set out scope and 

sequence guided by state frameworks and leading to significant understanding.


� Division 3 (our 11th and 12th grade) has been planned and 42 out of our 47 10th graders decided 
to stay and be our pioneering class. 

Other accomplishments for the year include: 

� Continued parent and student satisfaction with the environment, community, and learning 

practices of the school


�	 A consistent enrollment of 300 students throughout the year. 

� Maintaining a core of staff – 8 teachers, 2 administrators, 1 counselor, and 1 business manager, 1 
director of IT, 1 development coordinator -- who will now enter their third year with the school. 

�	 Introduction of the learning levels which describe criteria for our school-wide academic standards. 

�	 Establishment of promotion policies. 

�	 Establishment of graduation requirements. 
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� Successful peer mediation program up and running. 

� Second year where 90% of students finishing the year plan to return to the school. 

� Successful completion of 12,000 square feet of additional space for the school. The school will 
now occupy 42,000 square feet and will not have to expand further. 

� Accountability events – Fall Visiting Committee, Coordinated Program Review, Second Year 
Charter School Office Site Visit. 

� Successful transitions on the Board of Trustees even with high turnover. 

The issues for this coming year center on academic achievement for all of our students and strengthening 
our school culture. While many students are doing better with us than they were in their former schools, 
we still have significant numbers of students who are not achieving. Some need intensive work on their 
foundational skills, while others need to improve their attendance and effort.  This past year, we had a 
number of teachers who were not effective and they were not rehired. Staff turnover was high, but we 
believe that it will be turnover for the better. With teachers as well as with our students, this coming year 
feels ripe for centering our school culture and practice. Up to this point, we have been a community just 
by being together. This coming year will tell us how far we can rise when we work together to become 
the successful school we can be. 

Thank you for taking the time to look at this report. Please get in touch if you have any questions or 
comments. 

Sincerely, 

Peter Garbus, Executive Director 
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SUMMARY OF EDUCATIONAL 
PHILOSOPHY 

Our educational philosophy intentionally drives every aspect of our school.  We present it first so progress 
on our Accountability Plan and all other data may be seen in light of these guiding principles and ideas. 

� A public school open to all students from all backgrounds: The 
school’s diversity is its strength where members work to find commonalities, bridge differences, 
and form a community. Dedicated to both equity and excellence, North Central Charter takes 
advantage of the rare mix of students from urban, suburban, and rural communities and educates 
them all to high standards. 

� Massachusetts Curriculum Frameworks and MCAS : External tests and 
externally created standards can help a school measure itself against the larger world. All 
students must pass the English/Language Arts and Mathematics portions of the MCAS so they 
are eligible to graduate. Our integrated, inquiry-driven curriculum aligns with the Massachusetts 
frameworks. In order to help students genuinely understand what they learn, teachers must be 
selective when using the frameworks. The frameworks are a starting point for determining the 
content of the curriculum. Where the frameworks are skill-oriented, we incorporate those skills 
into our internal academic standards. Where the frameworks are content-oriented, we draw from 
them to the extent that we can stay true to one of our founding principles that “less is more.” 

� A school that respects students: This school believes in the worth and power of 
every single student. Students themselves are directly involved in their education, setting goals 
with advice from teachers and their families and figuring out how to get to those goals, 
progressing at their own pace. Students also build confidence and self-esteem through 
adventure and exploration, discovering themselves and their capabilities. 

� A school where all students are required to do serious 
intellectual work: All students are capable of using their minds well to accomplish high 
quality work if they are asked and expected to do so. The curriculum and everyday processes of 
the school gives students opportunities to seek understanding, explore the unknown, and wrestle 
with interesting and challenging problems. The students become the primary intellectual workers, 
learning how to think through their discoveries, actions and creations. They learn by doing, by 
actively engaging with the world around them. 

� A democratic community: The school relies on the commitment of all members of 
its community, and so all members need a voice to establish that commitment. Research has 
shown that student achievement improves the more the adults of a school community talk to one 
another and make decisions together. 

� An Essential School: NCCES employs the 10 Common Principles of the Coalition of 
Essential Schools to guide our practices. Essential Schools work to help students "learn to use 
their minds well”; emphasize depth over breadth; apply goals to all students; personalize teaching 
and learning; embrace the metaphor "student as worker”; require students to demonstrate 
mastery through exhibition; stress unanxious expectation, trust, and decency; consider teachers 
as generalists with a commitment to the entire school; develop budgets that reflect Essential 
School’s priorities; and model democratic and equitable practices. 

� Personalized challenge and support for all students:  With 
individualized instruction on literacy and numeracy, students and teachers have the opportunity to 
work on discrete skills, especially reading, writing, and computation. This focused skill work is 
different for different students and the teachers have the flexibility to configure students to their 
best advantage. Students take these discrete skills back into their fully integrated curriculum 
during the rest of the week. 



NORTH CENTRAL CHARTER ESSENTIAL SCHOOL     2003-2004 ANNUAL REPORT 

� Focus on foundations, inquiry, and independence: As students move 
through the school from grade to grade, they are expected to move through these three aspects 
of learning. 

� A school focused on what’s essential: A school community must ultimately 
arrive at definitions of "essential" -- that is, what the community itself wants its students to know 
and be able to do when they graduate high school. North Central Charter wants its graduates to 
be literate and numerate. These are processes inherent in all the disciplines and the most 
fundamental abilities that all people need simply to function in society.  Yet the world will also 
need thinkers, problem-solvers, and resilient, creative citizens not afraid to ask questions or take 
action. 

� Good learning requires both structure and freedom: Each year and 
unit of study combines elements of structure and freedom.  To learn to think hard, students need 
rich, significant essential knowledge about which to think. Students learn best when they pursue 
questions and find answers for themselves, when they actively experience the concepts they 
need to learn, and when they have choice and authority over what they study. Learning happens 
when students are engaged. Therefore, the school puts students in the middle of real 
experiences, focuses their attention on essential questions, sends them on expeditions, gives 
them real problems to figure out, asks them to design and create and build. The curriculum 
establishes enough structure to anchor the program and yet leaves enough freedom to allow 
teachers to create and to keep the curriculum open and relevant. 

� Interdisciplinary Learning -- Literacy/Communication, Inquiry, 
Independence: The school's program will integrate academic disciplines to the greatest 
possible extent. Integration helps students make connections between ideas and examples that 
naturally go together. In working to understand another culture, they can see a piece of literature 
next to an episode in history and next to an artist's work. When trying to figure out how the brain 
works, they can look at the chemical process of nerve connections next to the biological structure of 
the frontal lobe and how that relates to the field of psychology. Integration allows teachers to work 
as generalists instead of specialists. As generalists, the teacher's main goal becomes helping 
students learn and understand the larger forces at work, modeling good learning for students who 
also must be generalists. Integration helps lower teachers' student loads. And teachers collaborate 
to take advantage of one another's areas of expertise, enhancing the professional culture of the 
school and demonstrating the power of working as a team. 

� Disciplinary Learning -- English, Math, Science, Social Studies, 
Spanish, Arts, and Wellness: Within an integrated curriculum, students will also 
learn the particular ways of seeing the world that define different academic disciplines. Artists 
and mathematicians sometimes have their own ways of seeing things and their own tools for 
exploring and expressing what they see. The school will work to hire teachers with a variety of 
disciplinary specialties that can design learning experiences that teach students essential 
concepts and specialized tools of the particular disciplines. 

� Essential Questions Drive and Organize the Curriculum: In courses 
and units, essential questions drive what students study. Essential questions go to the heart of 
academic disciplines. They have no single right answer; indeed they are rich with possibilities, 
which is what makes them interesting. They require higher order thinking -- analyzing, 
synthesizing, and evaluating evidence -- in order to find answers and come to understanding.  
They are the questions that led to "the content" in the first place. What is community? What 
would it take to eliminate hunger? Is light a particle or a wave?  How does math affect everyday 
life? Why did that writer do that? Whose America is it? Students investigate questions that are 
worthy of exploration instead of textbooks full of all the answers. The students' job is not to fill 
their heads with all the information in the world. Instead it becomes their job to take on a 
question and build their own understanding, their own knowledge around what they discover. It is 
an active process. 
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� Advisory: Curriculum for Identity, Leadership, and Community: 
Advisory gives every student a home base. It focuses on the following topics: leadership, conflict 
resolution, self-exploration, community service, and planning for college and work.  Advisors use 
their time each week to explore personal issues, to help students examine themselves and their 
educational experience, and lead students in activities designed to build up their personal skills. 
This time is important and it counts as academic time. 

� Active, Experiential, Real World Learning:  Learning expeditions take 
students out into the world and bring the world into the classroom. They might involve adventure 
and focus around the natural world, or they might involve community service and involve students 
in the society around them.  They must have tasks that require perseverance, fitness, 
craftsmanship, imagination, self-discipline and significant achievement.  Wilderness experiences 
empower and challenge students in activities that reveal, test and train character. They build 
confi dence and self-esteem.  Adventure honors the potential for learning in risk, challenge, and 
the unknown. It provides opportunities not found in everyday life for students to make discoveries 
about themselves and what they are capable of. Students and teachers plan the work together, 
building collaborative and supportive relationships. Through such real world experience, 
students come to know themselves and one another better. They also develop the confidence 
and self-esteem to be an active participant in the world around them. 

� Variety of teaching and assessment modes: All teachers have their own 
style, and most schools do not dictate how their teachers will teach. Yet certain practices do lead 
to significant student achievement. Different students have different learning styles and teachers 
need to use a variety of methods to engage those different styles. Teachers need to know their 
students well and adjust their teaching to meet those needs. Teachers work to engage their 
students and meet their individual needs by presenting information in different ways and by 
varying the kinds of activities students do throughout the day and throughout the units. No single 
mode should ever dominate. Sometimes students work in groups, sometimes individually. 
Sometimes students present to one another, sometimes the teacher might give a formal lecture.  
Sometimes the action of the class is reading and writing, sometimes speaking, sometimes 
moving, sometimes listening, sometimes seeing, and often times building, creating, designing, or 
making something. 

� Teachers as Coaches: When the student learning goal is that they learn to use their 
minds well, teachers must coach those skills. Teachers cannot do the thinking for the students; 
all they can do is set the task, describe the skills, model the skills.  The student has to 
demonstrate their use of the skills, with teachers giving feedback and instruction on how to take 
the next steps. That’s coaching. 

� Differentiated Instruction: In a diverse classroom, teachers will sometimes need to 
allow different students to follow different paths in their work. There might be one prompt, but 
students could show their understanding in different ways. At times, there might be sense in 
forming different groups for different levels and letting those groups move ahead together.  
Teachers build in flexibility and individuality so those students who are at different skill levels can 
enter a project from different angles. 

� School-wide Habits of Mind:  In every class, indeed with nearly every process of 
the school, we want our students to ask the following questions as a framework for thinking. 

• Point of view -- From whose viewpoint are we hearing or seeing or reading? 

• Evidence -- How do we know this is true?  What is the source and is it credible? 

• Connections -- Where have I seen this before?  Or is it new? 

• Significance -- Why does it matter?  So what? 

• Possibilities -- What if . . . ?  Are there alternatives? Suppose that . . . .
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As every member of the community comes to know these, the culture of the school itself begins 
to support such habits of mind. 

� Performance-based Assessment -- Exhibitions and other 
presentations of learning: Teachers ask students to demonstrate what they know 
and can do through regular, challenging, often public exhibitions of their work. Performance-
based assessments ask students to engage in a complex task, often involving the creation of a 
product. They put students into real world or simulated situations that require higher order 
thinking skills. The essence of performance assessments -- whether in the form of open-ended 
questions, essays, experiments or portfolios -- is that they ask students to create something of 
meaning. A good performance assessment taps complex thinking and/or problem solving, 
addresses important disciplinary content invokes authentic or real-world applications and uses 
tasks that are meaningful. They ask students to create a unique answer. 
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SCHOOL PERFORMANCE 
IN RELATION TO THE ACCOUNTABILITY PLAN 

The school’s Accountability Plan with indicators of success are presented below, along with data we have 
to show how we’re doing so far. 

2003-2004 School Climate Survey Results 

Results from this year’s school climate survey will be used to provide indicators for several of the goals in 
our plan.  These numbers were based on substantial returns from our students and parents. 

Because of the high turnover among teachers, we did not gather meaningful information from them this 
year. 

Total Number of Respondents: 

Total parents: 

Total students: 

182/270 (67%) – decrease from 79% last year 

142/285 (50%) – decrease from 73% last year 

** Please note that NA indicates data not available yet.

Is the school an Academic Success? 

Academic success to  us means that students develop the skills and knowledge to 
enable them to function in the world around them, to understand and contribute to that 
world, and to move on to college level learning if they choose. 

Goal 1: Our students meet the state and school-wide standards for literacy and 
communication. 

LITERACY/COMMUNICATION SKILLS 

Reading To comprehend, analyze, and interpret written materials in school and in life. 

Writing To communicate clearly in writing for different purposes and audiences . 

Math To compute and to use basic tools of math to express relationships and solve problems in 
school and in life. 

Oral Presentation To communicate orally for different purposes and different audiences. 

Technology To use computers and other technology to gather and communicate information. 

Artistic Expression To communicate clearly through arts for different purposes and audiences. 
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Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

95% passing ELA and Math MCAS by 
the end of their Junior year. 

2006 NA 2006 NA 

2007 NA 2007 Math: 53% NO 
2008 NA 2008 ELA: 89% NO 
2009 NA 

The school and all subgroups will meet 
Adequate Yearly Progress requirements. 

2006 NA 2006 NA 

2007 NA 2007 Math: NO NO 
2008 NA 2008 ELA: YES YES 
2009 NA 

95% successful completion of Division 1 
Gateway for literacy/communication 
skills. 

NA NA 

95% successful completion of Division 2 
Gateway for literacy/communication 
skills. 

NA NA 

95% successful completion of Senior 
Project and Graduation Portfolio. 

NA NA 

100% yearly individual progress in 
Learning Levels reflected in portfolios. 
While every student won’t move to a new 
level in every skill every year, the overall 
trend for each student must be rising. 

NA NA 

Goal 2: Our students meet the state and school-wide standards for content understanding. 

CONTENT UNDERSTANDING 

English American and World Literature, Fiction, Non-fiction, Poetry, Drama 

Math Computation and Operations, Algebra, Geometry, Statistics, Data Analysis, Calculus 

Science Biology, Chemistry, Physics, Environmental Science, Earth Science, Engineering 

Social Studies American and World History, Civics, Geography, Economics 

Arts Visual Arts, Performing Arts 

Spanish Speaking, Reading, Writi ng, Culture and History 

Wellness Health, Fitness, Adventure 

10 



NORTH CENTRAL CHARTER ESSENTIAL SCHOOL     2003-2004 ANNUAL REPORT 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

80% at approaching or 
above for content 
understanding expectations 
each semester. 

S1 S2 S1 S2 

2006 57% 57% 53% 53% Positive NO 
2007 32% 31% 21% 21% Positive NO 
2008 40% 36% 54% 54% Negative NO 
2009 NA NA 

95% successful completion of Division 1 NA NA 
Gateway for content understanding 
95% successful completion of Division 2 NA NA 
Gateway for content understanding 
95% successful completion of Senior NA NA 
Project and Graduation Portfolio for 
inquiry skills 
Yearly individual progress in Learning NA NA 
Levels reflected in portfolios 

Goal 3: Our students meet the school-wide standards for inquiry and independence. 

INQUIRY SKILLS 

Investigation To dig in deep and go after what’s not known. 

Thinking Evidence  How do we know? 
Perspective From whose viewpoint? 
Systems How does that work? 
Connections Where have we seen that? 
What ifs What if we tried this or what if that were different? 
Logic  What makes sense? 
Judgment What do you think? What’s right? 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

95% successful completion of Division 1 
Gateway for inquiry skills 

NA NA 

95% successful completion of Division 2 
Gateway for inquiry skills 

NA NA 

95% successful completion of Senior 
Project and Graduation Portfolio for 
inquiry skills. 

NA NA 

Yearly individual progress in Learning 
Levels reflected in portfolios 

NA NA 
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Goal 4: Our students meet the school-wide standards for personal proficiencies. 

PERSONAL PROFICIENCIES 

THINK Curiosity • To suspend disbelief and look at something without prejudging. 
• To seek to understand something before evaluating -- clarify before judging. 

Skepticism • To ask sharp questions without offending. 
• To look beneath and around and behind, refusing to accept easy answers. 

Creativity • To imagine and generate original ideas to communicate information or to 
solve problems, etc. 

CARE Awareness • To self-assess and self-correct 
• To examine their own learning process and ask for what they need. 

Inclusiveness • To look beyond oneself. 
• To see others as individuals, avoiding the bias of stereotypes. 

ACT Self-Confidence • To believe in oneself, one’s talents, and one’s ideas. 
• To stand up in front and show work to an audience. 
• To take on a new problem and not run away. 

Autonomy • To work independently with initiative and self-discipline. 
• To be given independent projects and discretionary time and use it 

responsibly. 

Collaboration • To work in groups with a wide variety of people. 
• To take on roles and distribute responsibilities. 

Leadership • To help shape and improve one’s own life and the world around. 

Action • To see what needs to be done and contribute energy and ideas to get it 
done. 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

95% successful completion of Division 1 NA NA 
Gateway for personal proficiencies. 
95% successful completion of Division 2 NA NA 
Gateway for personal proficiencies. 
95% successful completion of Senior NA NA 
Project and Graduation Portfolio for 
personal proficiencies. 
80% agree that students are putting in 59% students 76% students Negative NO 
their best effort 80% parents 78% parents Positive YES 
80% effort grades are Good 
or Above. 

S1 S2 S1 S2 

2006 71% 71% 64% 64% Positive NO 
2007 51% 49% 37% 37% Positive NO 
2008 56% 51% 54% 54% Flat NO 
2009 62% 56% NA NA NO 

Goal 5: By June 30, 2006, the school will receive  accreditation from the New 
England Association of Schools and Colleges.  To achieve such accreditation, the 
school will meet standards in seven areas defined by NEASC: 
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Standard 1. Mission and Expectations for Student Learning

Standard 2. Curriculum

Standard 3. Instruction

Standard 4.  Assessment of Student Learning

Standard 5. Leadership and Organization

Standard 6: School Resources for Learning

Standard 7: Community Resources for Learning


Indicator of Success: 
1. The school is accredited. 

Is the school a VIABLE ORGANIZATION? 

Goal 6: That the school completes its fifth year with a strategic reserve of 10% of 
the annual budget for year five. 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

In each of the first five years, the audited 
financial statements show that income 

FY04 ended 
with positive 

FY03 ended 
with positive 

Positive YES 
has been equal to or greater than balance of balance of 
expense. $515,000 $15,000 
A growing strategic reserve up to 10% of 
the annual budget for year five. 

Reserve of 
$300,000 

Minimal 
reserve 

Positive YES 
Additional 
surplus of 
$215,000 

The school achieves a retention rate of 
90% of those who finish the year. 

85% 90% Negative NO 
Waiting lists of 20% by grade level 
indicate sufficient demand for the school 
and steady enrollment. 

No waiting 
list 

No waiting 
list 

Flat NO 

Fundraising that meets or exceeds each 
year’s budget ed amount. 

Yes – with 
Foundation 

Yes YES 

Below are indicators of student and parent satisfaction, support, and participation. 

80% agree that students are 
appropriately challenged as indicated 
by survey results. 

83% students 
94% parents 

86% students 
88% parents 

Negative 
Positive 

YES 

80% agree that students are 
appropriately supported as indicated 
by survey results 

90% students 
91% parents 

91% students 
86% parents 

Flat 
Positive 

YES 

80% agree that NCCES teachers 
care whether students learn. 

94% students 
98% parents 

93% students 
99% parents 

Positive 
Flat 

YES 

80% agree that advisors know 93% students 92% students Positive YES 
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students well. 95% parents 90% parents Positive 
80% agree that the school motivates 
students and inspires interest in learning. 

54% students 
78% parents 

58% students 
68% parents 

Positive 
Positive 

NO 

80% agree that the school has met or 
exceeded their expectations. 

81% students 
85% parents 

67% students 
74% parents 

Positive 
Positive 

YES 

80% agree that the student’s 
academic performance has been 
better than at the previous school. 

56% students 
64% parents 

49% students 
45% parents 

Positive 
Positive 

NO 

80% agree that the student’s behavior 
has been better than at the previous 
school. 

48% students 
48% parents 

42% students 
42% parents 

Positive 
Positive 

NO 

80% agree that the student’s attitude 
toward school has been better than at 
the previous school. 

55% students 
68% parents 

50% students 
59% parents 

Positive 
Positive 

NO 

80% agree that the school’s academic 
standards and expectations are 
good or excellent. 

65% students 
86% parents 

68% students 
80% parents 

Negative 
Positive 

NO 
YES 

80% agree that the school’s overall 
academic program is good or 
excellent 

61% students 
88% parents 

63% students 
88% parents 

Negative 
Flat NO 

YES 
Regular community forums with steady 
attendance, growing towards at least 
25% of families represented. 

10% average 10% average Flat NO 

95% parent participation at fall goal 
setting and spring Roundtables 

92% at 
Roundtables 

95% parent, student, and staff 
completion of annual school climate 
survey. 

50% students 
67% parents 

73% students 
79% parents 

Negative 
Negative NO 

Quarterly reports from the Executive 
Director on issues or concerns that have 
been raised and what action has been 
taken on them. 

NO NO NO 

80% agree that they have significant 
voice and participation in decision-
making. 

68% student 
95% parents 

81% students 
98% parents 

Negative 
Negative NO 

YES 
80% agree that students are 
respected and listened to. 

71% students 
86% parents 

75% students 
93% parents 

Negative 
Negative NO 

YES 

Goal 7: That the Board of Trustees effectively governs the school. 

Indicators of Success: 
1. The board fulfils its job description as measured by an annual self assessment 

that includes feedback from the executive director. 
2. The school meets the state criteria of being faithful to its charter, an academic 

success and a viable organization so the charter is renewed and the school is 
accredited. 

This year, the Board will begin using a new self-assessment tool to measure the degree to which it is 
fulfilling its job. This self-assessment is at the end of this report with Additional Information. 
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Is the school FAITHFUL TO ITS CHARTER? 

Goal 8: NCCES graduates are prepared for, have access to, and succeed with 
opportunities for further education: 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

Graduation rates of 95% or better. NA NA 
Every graduate completes a Post-High 
School Plan. 

NA NA 

Every graduate submits at least one 
college application and receives at least 
one college acceptance. 

NA NA 

95% placement of graduates in college, 
work, or another form of further 
education. 

NA NA 

Of those who go on for further education, 
75% complete their programs. 

NA NA 

Goal 9: That the school create a diverse and inclusive community where every 
member’s voice and perspective is valued and respected and where our policies, 
procedures, practices, and indicators of success reflect that commitment. 

Indicators of Success 03-04 
Results 

02-03 
Results 

Trend Success? 

The demographic composition of the 
student applicant pool reflects the 
diversity of the sending region. 

80% White 
13% Latino 
5% Black 
2% Asian 
<1% N. Amer. 

81% White 
10% Latino 
7% Black 
1% Asian 
1% N. Amer. 

More Diverse 
than region YES 

The demographic composition of the 
staff and Board of Trustees reflects the 
diversity of the student body to the 
greatest extent possible. 

2 staff of color 
1 trustee of 
color 

1 staff of color 
4 trustees of 
color 

Positive 
Negative 

NO 

School climate survey results show 
strong feelings of inclusiveness – 80% 

82% students 
95% parents 

NA YES 

agree they feel embraced as individuals 
in the school community. 

80% agree that students are not labeled 
or treated by stereotypes. 

74% students 
93% parents 

NA NO 
YES 

MCAS results show decreasing racial 
gaps. 

NA – not 
enough 
students 

NA 
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reported 

Curriculum, instruction, and assessment NA NA 

are not racially biased as reflected by 
school climate survey results – 80% of 
students and parents say no bias. 

No one leaves the school because they NA NA 

feel discriminated against – there are not 
disproportionate numbers by race of 
people who leave the school. 

Cultural competence – Inclusiveness -
as a standard for the school and 
graduation – discrete skills that are 
assessed. 

In place, but 
not assessed 
yet 

In place, but 
not assessed 
yet 

80% agree that in terms of school 
climate, NCCES is safe or very safe. 

91% students 
98% parents 

86% students 
94% parents 

Positive 
Positive 

YES 

80% agree that most students at NCCES 
show respect for other students in the 
school. 

61% students 
86% parents 

71% students 
85% parents 

Negative 
Flat NO 

YES 

80% agree that there is a strong sense 
of community in this school. 

69% students 
89% parents 

81% students 
95% parents 

Negative 
Negative NO 

YES 

Racial Diversity 
Source: North Central Region and City data from US. Census (2000). School data as of students enrolled as of 
10/1/03. 

White 
80% 

Asian 
2% 

Black 
5% 

Hispanic 
13% 

American 
Indian 
< 1% 

Racial Diversity of North Central Charter Essential School 

16




NORTH CENTRAL CHARTER ESSENTIAL SCHOOL     2003-2004 ANNUAL REPORT 

Racial Diversity in North Central Region 

Two or more 

White 
86% 

Black 
2% 

Other 
<1 % 

Hispanic 
8% 

Asian 
2% 

races 
2% 

Racial Diversity in CIties of Fitcburg, Gardner and 
Leominster 

White 
80%

Other 
< 1% 

Hispanic 
11% 

Black 
3% 

Asian 
3% 

Two or more 
races 
3% 

Economic Diversity 

Free Lunch 
20% 

Full Pay 
66% 

Reduced Price 
Lunch 
14% 

Income Level of NCCES Families 
(Qualification for Free or Reduced Price Lunch) 
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Goal 10: That the school fully implement the 10 Common Principles of the 
Coalition of Essential Schools. 

Indicators of Success: 
1. Using CES Benchmarks developed in 2001, NCCES make progress each year 

with structures and practices that match the benchmarks. While there are not 
levels of achievement here, progress is marked by increasing implementation of 
essential schools practices. 

2. That the school earns full membership in the Coalition of Essential Schools, 
finances permitting, a process encouraging and validating the school’s 
achievements. 

The school will begin using a new self-assessment tool based on the CES Benchmarks 
to measure its progress toward becoming a highly-implementing essential school. 
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SCHOOL PROFILE 

Letter from Board of Trustee Chair regarding school year 

July, 2004 

Fellow Citizens of the Commonwealth: 

At the close of the second year of operation, the North Central Charter Essential School 
continues to establish a solid foundation for a successful academic program and continued 
organizational viability that are true to the terms of its charter. As the school year ended, 
approximately 90% of our students and our families have indicated they will return. 
Approximately 75% of the faculty and staff will return and considerable effort was expended this 
past year to assure the composition of the faculty aligned with the Essential School philosophy. 
In addition, approximately 90 new students and their families will be joining the school in 2004
2005. 

The Board of Trustees continued to grow and expand its contribution over the past year. The 
Finance, Student Learning, Development and Governance Committees met regularly to fulfill 
assignments and contribute measurably to the overall success of the school. Several founding 
members have fulfilled their commitments and have been replaced by new members closely 
associated with the school community and the districts we serve. A highlight of the year was the 
inclusion of two faculty members and two students as non-voting members of the Board. 

Peter Garbus, Executive Director, has completed his third year and has continued to exhibit a 
considerable passion and expend considerable energy to achieve our strategic and tactical 
goals. A major contribution has been the oversight of the project to double the space the school 
occupies and to negotiate more favorable lease terms to assure long term facility viability. In 
addition, Peter continued to establish ties to the communities we serve to facilitate the school’s 
ongoing success. 

As we move into our third year of operation, we will continued to be challenged to expand our 
community to full size and to maintain the diversity of students and increase the diversity of staff 
to mirror our region. As well, we will continue to expand the Board of Trustees to add additional 
areas of expertise to support the school’s goals and objectives. In addition, we will respond 
aggressively to the feedback from those who oversee us to assure the NCCES is favorably 
positioned for charter renewal. Finally, we continue to look forward to serve the greater 
Fitchburg area under Peter Garbus’ leadership. 

Respectfully submitted, 

James V. Kane, Chairman of the NCCES Board of Trustees 
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Grades and age levels served


Grade 
7 

Grade 8 Grade 9 Grade 10 Grade 11 Grade 12 Total 

2002-03 90 75 50 215 

2003-04 90 90 73 47 300 

2004-05 90 90 80 60 40 360 

2005-06 90 80 80 60 50 40 400 

2005-06 90 80 80 60 50 40 400 

Summary of external standardized test results 

Students at NCCES take MCAS and Stanford 10s. This past year, the Stanford 10s were not 
administered because we will administer them to all students in grades 7-10 at the beginning of 
the year every year. This will give us diagnostic information, as well as allow us to get early 
information on all of our students, returning and new. 

In terms of MCAS, NCCES has several goals: 

1.	 To have all students passing 10th grade ELA and Math 
2.	 To meet adequate yearly progress for all subgroups 
3.	 To decrease the achievement gap between subgroups for the school in general and for 

that class in particular. 

Towards those ends, we have only one year of scores so far. These will set our baselines. 

Here are some highlights from this first year of data: 

External Achievement Data Highlights 
Class Test Gaps 
2008 7th MCAS ELA Overall % NCCES PROFICIENT/ADVANCED equal to state None 

2008 7th MCAS ELA Overall % NCCES FAILING higher than state 4 points 

2008 7th MCAS ELA % Hispanics PROFICIENT equal to whites None 

2008 7th MCAS ELA % Low Income PROFICIENT equal to all students None 

2008 7th MCAS ELA % Hispanic FAILING higher than whites 9 points 

2008 7th MCAS ELA % Low Income FAILING higher than all students 13 points 

2008 7th MCAS ELA % Special Education PROFICIENT lower than all students 28 points 

2008 7th MCAS ELA % Special Education FAILING higher than all students 19 points 

2007 8th MCAS Math % NCCES PROFICIENT/ADVANCED lower than state 24 points 

2007 8th MCAS Math % NCCES FAILING higher than state 14 points 

2007 8th MCAS Math % Low Income FAILING higher than all students 17 points 



2003-2004 External Test Results 

Grade Test Results 

7th Grade MCAS – ELA 
Of the 84 7th grade students who took English Language Arts: 
� 6 scored advanced (7%) 
� 49 scored proficient (58%) 
� 20 scored needs improvement (24%) 
� 9 scored warning (11%) 

8th Grade MCAS – Math 

MCAS -- Science 

Of the 70 8th grade students who took the Math test: 
� 2 scored advanced (3%) 
� 7 scored proficient (10%) 
� 28 scored needs improvement (passing) (40%) 
� 33 scored warning (47%) 
Of the 70 8th grade students who took Science and Technology: 
� 12 scored proficient (17%) 
� 34 scored needs improvement (49%) 
� 24 scored warning (34%) 

9th Grade Stanford 10 
Reading 
� Average Grade Level Equivalent: 10.9 
� At or above 50th National Percentile: 68% 
Math 
� Average Grade Level Equivalent: 10.7 
� At or above 50th National Percentile: 66% 
Language 
� Average Grade Level Equivalent: 10.8 
� At or above 50th National Percentile: 60% 

MCAS Tests of Spring 2003 
Percent of Students at Each Performance Level 

Grade and Subject 
Advanced Proficient 

Needs 
Improvement 

Warning/ 
Failing Students 

IncludedSchool State School State School State School State 

GRADE 07 - ENGLISH LANGUAGE 
ARTS 

7 8 58 57 24 28 11 7 84 

GRADE 08 - MATHEMATICS 3 12 10 25 40 30 47 33 70 

GRADE 08 - SCIENCE AND 
TECHNOLOGY 

0 4 17 28 50 38 33 30 70 



MCAS Annual Comparisons for North Central Charter Essential School - North Central 
Charter Essential School 

PERFORMANCE LEVEL 2003 

ADVANCED 3 

PROFICIENT 10 

NEEDS IMPROVEMENT 40 

WARNING 47 

GRADE 08 SCIENCE AND 
TECHNOLOGY 

PERFORMANCE LEVEL 2003 

ADVANCED 0 

PROFICIENT 17 

NEEDS IMPROVEMENT 50 

WARNING 33 

GRADE 07 ENGLISH LANGUAGE 
ARTS 

PERFORMANCE LEVEL 2003 

ADVANCED 7 

58 

NEEDS IMPROVEMENT 24 

WARNING 11 

GRADE 08 MATHEMATICS 

PROFICIENT 
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Summary of internal assessment results 

These grading summaries baseline results from last year and this year’s results.  

Class of 2006 

Year 2002-2003 2002-2003 2003-2004 2003-2004 
Sem 1 Sem 2 Sem 1 Sem 2 

Content Understanding 
Exceeding 16% 16% 15% 15% 
Meeting 17% 17% 15% 20% 
Approaching 20% 20% 27% 22% 
Developing 27% 27% 14% 14% 
Just Beginning 15% 15% 22% 18% 
Not passing 4% 4% 7% 12% 

Effort 
Above and Beyond 37% 37% 41% 35% 
Good 27% 27% 30% 36% 
Satisfactory 22% 22% 26% 22% 
Needs Improvement 11% 11% 2% 4% 
Unsatisfactory 3% 3% 2% 3% 

Skills 
Exceptional Progress NA NA NA NA 
Satisfactory Progress NA NA NA NA 
Unsatisfactory Progress NA NA NA NA 

Class of 2007 

Year 2002-2003 2002-2003 2003-2004 2003-2004 
Sem 1 Sem 2 Sem 1 Sem 2 

Content Understanding 
Exceeding 3% 3% 4% 2% 
Meeting 7% 7% 7% 8% 
Approaching 11% 11% 21% 21% 
Developing 18% 18% 27% 21% 
Just Beginning 27% 27% 21% 23% 
Not passing 33% 33% 20% 25% 

Effort 
Above and Beyond 7% 7% 18% 20% 
Good 30% 30% 33% 29% 
Satisfactory 38% 38% 38% 34% 
Needs Improvement 19% 19% 13% 12% 
Unsatisfactory 6% 6% 6% 6% 

Skills 
Exceptional Progress NA NA NA NA 
Satisfactory Progress NA NA NA NA 
Unsatisfactory Progress NA NA NA NA 
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Class of 2008 
Year 2002-2003 2002-2003 2003-2004 2003-2004 

Sem 1 Sem 2 Sem 1 Sem 2 

Content Understanding 
Exceeding 10% 10% 6% 6% 

Meeting 17% 17% 13% 12% 

Approaching 27% 27% 21% 18% 

Developing 19% 19% 23% 21% 

Just Beginning 15% 15% 30% 36% 

Not passing 13% 13% 8% 7% 

Effort 
Above and Beyond 18% 18% 15% 13% 

Good 36% 36% 41% 38% 

Satisfactory 31% 31% 35% 39% 

Needs Improvement 8% 8% 6% 7% 

Unsatisfactory 6% 6% 3% 3% 

Skills 
Exceptional Progress NA NA NA NA 

Satisfactory Progress NA NA NA NA 

Unsatisfactory Progress NA NA NA NA 

Class of 2009 
Year 2003-2004 2003-2004 

Sem 1 Sem 2 

Content Understanding 
Exceeding 13% 10% 
Meeting 19% 14% 
Approaching 28% 21% 
Developing 17% 24% 
Just Beginning 15% 36% 
Not passing 10% 14% 

Effort 
Above and Beyond 15% 18% 
Good 47% 38% 
Satisfactory 32% 36% 
Needs Improvement 4% 5% 
Unsatisfactory 2% 4% 

Skills 
Exceptional Progress NA NA 
Satisfactory Progress NA NA 
Unsatisfactory Progress NA NA 

** See additional information for explanation of NCCES Grading Levels 

Number of instruction days for the 2003-2004 school year 
NCCES completed 180 instructional days in the past school year, starting August 26, 2003 and ending 
June 16, 2004.  Hours of operation were from 8:00 to 2:30 with an early dismissal at 1:15 on 
Wednesdays. 
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GOVERNANCE PROFILE 
** indicates that this trustee stepped down from the Board during this year. 

& indicates that this trustee joined the Board during this year. 

& Sean Burke, non-voting, elected May 2004, expiration June 2006 

Student 133 South Row Road, Townsend, MA 01469 

Sean has lived in Townsend all his life. He enjoys  playing the guitar and skateboarding. Sean also holds a part time 
custodial job and is entering the10th grade at NCCES. 

& Lindsay Comeau, non-voting, elected May 2004, expiration June 2005 

Student 11 Taurus Lane, Townsend, MA 01469  

Lindsay is an active student going into the 9th grade at NCCES. She is interested in engineering, electronics, dance, 
playing the clarinet and working backstage at school productions. 

& Michelle Desrochers, non-voting, Student Learning Committee, elected April 2004, expiration June 2006 

Teacher 18 Oak Street, Winchendon, MA 01475 

Michelle received her Masters degree from Lesley University. She has taught in Ashburnham, MA, Saco, ME and 
Lesotho, South Africa. On her tour with the Peace Corps in Lesotho, she taught child development and educational 
methodology. Michelle brings a strong background in educational assessment and teaching students with reading 
and language based learning difficulties. She is a founding faculty member at NCCES. 

& Carey Doucette, non-voting, Student Learning Committee, elected April 2004, expiration June 2005 

Teacher 311 Lincoln Street #2, Worcester, MA 01605 

Carey grew up in Fitchburg and graduated with honors from the University of Massachusetts at Amherst with a B.S. 
in Exercise Science. She is a MINT participant and a new teacher bonus award winner. She is a founding faculty 
member at NCCES. 

Bob Hildreth, Treasurer, Finance Committee, elected Nov 01, expiration June 2006 

Businessman and Economist 155 Federal Street Boston, Ma. 02110 

Bob is the founder or two companies, one to trade and service bank loans from Latin America, Asia, Europe, and 
North America, and the second to trade food commodities in the Caribbean, Asia, and Latin America. He was also a 
Senior Vice-President at Drexel Burnham Lambert, a Vice-President at Citibank, and an economist for the 
International Monetary Fund. Bob received a BA from Harvard University, a Masters from the School of Advanced 
International Studies at Johns Hopkins University, and a Masters in Economics from The George Washington 
University. 

& James Vincent Kane, Chairman, Governance Committee, elected November 2003, expiration June 2006 

Manufacturing Manager 162 Bartherick Road Westminster, MA 01473 
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Jim is a bus iness professional with 30 years of experience. He has expertise in HR process and design, training and 
development, strategic planning as well as quality system management. He holds an MBA (with distinction) from 
Rivier College. He is currently the manufacturing manager for Burle Electro-Optics .  Jim recently assumed the 
Chairmanship of the Board. Jim will have two children enrolled at NCCES in September. 

Stewart Lanier, Diversity Task Group, elected July 02, expiration not yet determined 

Organizational Consultant 15 E. Main Street, Ayer, 01432 

Stewart is an Organization Development facilitator and consultant whose niche is designing and facilitating high 
participation decision-making and change management.  His work over the years has involved supervisory and 
management positions, as well as nine years of consulting. He worked also as an ordained pastor for eighteen 
years. While two of his children attended the Francis Parker Charter Essential School on Devens, he served on the 
principal search committee and the long-range planning committee.  Stewart holds a Master of Science in 
Organization Development from American University, a Master of Divinity from Emory University, and a B.A. from 
Drew University. 

& Richard Lavers, Jr., Secretary, Student Learning Committee, elected January, 2004, expiration, June 2005 

Lawyer 4 Vassar Street, Leominster, MA 01453 

Rich is currently an Associate with the Law Offices of Erb & Erb (Fitchburg, MA). A native of Fitchburg with deep 
roots in this community, Rich brings a unique background to the board.  He served in the office of State Senator 
Robert Antonioni for five years as the Budget Director and as the Education Committee Policy and Research Director. 
A graduate of Boston College and Suffolk University Law School, Rich has a BA in Political Science and a Juris 
Doctor. 

& Tom Moser, Building Committee, elected November 2003, expiration June 2005 

Consultant/Instructor 10 Pleasant Place Apt 5, Leominster, MA 01453 

Tom has a B.S. in Computer Science form the University of Illinois and is currently an instructor for ExperienceWorks 
in Gardner, MA. He has worked as a software engineer, software specialist and a systems programmer. Tom is 
actively involved in his community and is a member and volunteer in the Twin Cities CDC and the Montachusett 
Addiction Council. 

Luz Sanchez, elected July 02, expiration June 2005 

Community Leader 101 Clarendon Street, Fitchburg, MA 01420 

Luz is a resident of the neighborhood where the school is located and she has served as the Chair of the Board of the 
Twin Cities Community Development Corporation for the past four years. Luz has been active in the Plymouth Street 
Initiative, an organization bringing affordable housing for first-time homeowners to the Cleghorn neighborhood.  She 
has been a resident of Fitchburg for 15 years. 

& Elizabeth Sodano, Development Committee, elected November 2003, expiration June 2005 

Development Coordinator 21 Causeway Street, Fitchburg, MA 01420 

Liz holds and Associates Degree in Business from Fischer College and brings a wealth of development experience to 
the board. She is currently employed by UMass Memorial Health Alliance where her responsibilities include 
managing the volunteer department for two hospital campuses, soliciting major gifts from local business leaders and 
serving on the Health Alliance guild Board. Liz has a daughter at NCCES. 
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Peter Garbus, Ex-Officio, non-voting, Executive Director, hired July 01 

Educator 668 Main Street, Lancaster, MA  01523 

Peter taught History, English, and Humanities twelve years, all in new or very young schools. He received a B.A. in 
history from Brown University and an M.Ed from the Harvard Graduate School of Education in Teaching and 
Curriculum. He has presented numerous workshops on performance-based assessment, using essential questions, 
designing performance standards, and curriculum design. He is a member of the National School Reform Faculty of 
the Annenberg Institute for School Reform and he is am ong the State's first teachers to receive National Board 
Certification in History/Social Studies. Peter is also a graduate of the National Outdoor Leadership School. 

Melanie Gallo, Ex-Officio, non-voting, School Director, hired August 01 

Educator 172 Jewell Hill Road, Ashburnham, MA 01430 

Melanie Gallo of Ashburnham is an experienced educator, having taught English for 20 years at Fitchburg High 
School. From 1991 to 2001, she taught at Souhegan High School, a new essential school in Amherst, New 
Hampshire. Melanie brings to NCC school start-up experience, deep knowledge of essential schools, and a love for 
this region. She grew up in Fitchburg and had lived in the area all her life. 

** Lou Asmar, Student Learning Committee, elected Sept 02, expired September 2003 

Technical Support Engineer, Coach 30 Peach Tree Lane, Leominster, 01453 

Lou works at Sun Microsystems as a technical support engineer where he has developed communication skills as 
well as strategic thinking processes. His work also includes problem -solving and customer relations.  Lou has served 
the community of Leominster as a basketball, baseball and street hockey coach. Lou, an Arab American has raised 
his two sons alone as a single parent.  One of his sons attended the school. 

** Geneva Brown, elected July 02, expired March 2004 

Community Leader Fitchburg 

Geneva is a community leader and activist. She has had a long career in counseling and customer service. She 
worked seventeen of those years with Digital and several with the Massachusetts Turnpike Authority.  She has 
served on several boards over these years, including Rural Housing, Three Pyramids, Children’s Aid and Family 
Service, and Fitchburg-Leominster Housing Authority.  She also served on the Worcester Cultural Commission. 

** Yvette Cooks, Vice-Chair, Executive Committee, Diversity Task Group, elected July 02, expired December 2003 

Community Leader 279 Daniels Street, Apartment 106, Fitchburg, 01420 

Yvette is currently the Assistant Youth Coordinator at Green Acres Learning Center, an after school program for 
Latino students aged 9-17.  She also worked for five years as a Juvenile Probation Officer for Worcester Juvenile 
Court. Yvette lives in the school's neighborhood and she has served several years on the Plymouth Street Initiative, 
a local community organization working to bring affordable housing to the neighborhood. She has also joined the 
board of Three Pyramids, a Community Development Corporation in Fitchburg. Yvette received a B.A. in Psychology 
from Worcester State College and her Masters in Criminal Justice from Anna Maria College. 

** Robin Goodwin, Executive Director Evaluation Task Group, elected Sept 02, expired March 2004 

Community Leader 18 Musket Drive, Building 3, Apt C8, Leominster, 01453 

Robin brings to the Board years of community experience and leadership. She ran a food co-op that provided 
healthy food at discount rates. She established the Grains and Greens Food Pantry at her church. And she currently 
chairs the MLK Coalition, sponsor of an annual event celebrating the legacy of Dr. King.  Robin's son attended the 
school. 

** John Harms, Secretary, Governance Committee, elected Sept 02, expired March 2004 

Attorney 26 Rockdale Avenue, Fitchburg, 01420 

John is an attorney in Fitchburg who holds a BA in Public Administration from Loyola University, a law degree from 
Northwestern University, and an MBA from Western New England College. He has worked primarily for the U.S. 
military in the areas of contract law, fiscal law, and environmental law.  John's son attended the school. 

** Brian McDermott, Governance Committee, original Trustee, expired August 2003 
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Education Technologist 158 Walnut Street, Clinton, 01510 

Brian has provided educational services in academic, corporate and public school settings for over twenty years.  He 
earned a doctorate degree in curriculum and instruction, a masters in educational technology and received his 
teaching degree in industrial education, all from Texas A&M University. He has served as a public school teacher, 
department coordinator and central office administrator. Brian also worked in corporate training as a manager in 
Digital’s Management Education Organization. Brian is currently the Director of Technology for the Ayer School 
District. 

** Jim Nehring, former Chair, Executive Committee, original Trustee, expired June 2004 

Educator and Author 35 Highland Avenue, Ayer, 01432 

Jim has been instrumental in the launching of two small public high schools. In 1992, he and several colleagues 
opened the Bethlehem Lab School near Albany, NY, which regularly maintains an enrollment waiting list. Nehring 
also served as Principal Teacher and head of school for the Francis W. Parker Charter Essential School from 1996 to 
1998 as the school tripled in size from 120 students to its present 360.  Nehring has served as a classroom teacher, 
school administrator, and adjunct professor at the University of Albany and Union College. He is the author of three 
books on education, including Upstart Startup:  Notes from a Public Charter School (Teachers College Press). He 
received his B.A. in English from the University of Virginia and his Master of Arts in Teaching from Brown University. 
Nehring is currently a full time teacher in the arts and humanities domain at the Francis W. Parker Charter Essential 
School. 

** Whitney Robbins, Student Learning Committee, Diversity Task Group, original Trustee, expired June 2004 

Educator and Artist 60 Annie Moore Road, Bolton MA 

Whitney is a visual artist and an avid hockey player who teaches middle school art and coaches varsity field hockey 
and girls' lacrosse at the Rivers School in Weston, Massachusetts. In her years at Rivers, she has developed the 
middle school visual art curriculum into a cohesive two-year program, which balances process and product, and 
empowers students to express themselves in a variety of media with creativity and confidence. She works with the 
team of Middle School teachers to ensure that creative and artistic problem solving is valued and included in the 
larger curriculum. Whitney served on the Board of Trustees at the Charles River School in Dover, MA, for two years 
and currently serves on the Education Committee at Rivers. 

** Sharon Zimmerman, Diversity Task Group, elected Dec 2001, expiration September 2003 

Community Development Program Planner 2 Partridge Hill Rd., Westminster, MA 01473 

Sharon has over 15 years experience organizing collaborative initiatives between non profit organizations and for 
profit businesses. She has coordinated all aspects of program development including outreach, implementation and 
evaluation for a business development organization. She has also developed curricula for business development 
classes, works hops, seminars and groups.  She has planned and implemented a variety of fund-raising, training, 
political and networking events. She also has experience in grant writing, marketing, communications and public 
relations. Sharon holds an MSW from Boston University School of Social Work and a BSW in Program 
Planning/Community Development from Anna Maria College. 

Major policy decisions made by the Board 

Decisions 
July, 2003 • Approved renewal of contract with Executive Service Corps 

November, 2003 • Approved FY03 audited financial statements 
• Approved revised FY04 budget 

December, 2003 • Approved Accountability Plan 

January, 2004 • Approved Board terms 

March, 2004 • Approved non-voting positions for 2 teachers, 2 students, and 2 parents 
to bring voices of constituencies to the Board 
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• Upheld expulsion of 9th grade student 

May, 2004 • Approved 04-05 Executive Director Goals 
• Approved auditor selection for FY04 audit 
• Approved Trustee Job Description 

June, 2004 • Approved FY05 Budget 
• Approved Graduation Requirements 

Summary of official complaints received 

There were no official complaints received by the Board of Trustees this year. 
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STUDENT PROFILE 
Student Demographics 

This information is based on end of the enrollment of 296 students. 

Total number of students enrolled 296 

Number of white students 241 81% 

Number of Hispanic/Latino students 36 12% 

Number of African-American students 13 4% 

Number of American Indian students 1 <1% 

Number of Asian-American students 5 2% 

Total number of students of color 55 19% 

Number of male students 152 51% 

Number of female students 144 49% 

Number of students receiving free and reduced lunch 98 33% 

Number of students enrolled in special education 37 13% 

Number of students with formal IEPs 37 13% 

Number of students receiving special services w/o IEPs 0 

Number of students classified as limited English Proficient 3 1% 

Number of students who are linguistic minorities NA 
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Total number of student applications received 

Applications by Town and Grade, 03-04 
Town 7th 8th 9th 10th Total 

Ashburnham 0 1 1 4 6 

Ashby 2 4 2 0 8 

Athol 0 0 1 0 1 

Clinton 1 1 0 1 3 

Fitchburg 53 46 36 10 145 

Gardner 4 3 2 4 13 

Hubbardston 2 0 0 0 2 

Lancaster 1 0 1 2 4 

Leominster 10 15 10 5 40 

Lunenburg 2 2 5 2 11 

Maynard 0 1 0 0 1 

Orange 1 1 2 4 

Pepperell 1 0 0 1 2 

Petersham 1 0 1 0 2 

Phillipston 0 1 0 0 1 

Princeton 2 0 2 1 5 

Royalston 2 0 2 1 5 

Shirley 0 1 0 0 1 

Sterling 0 1 3 1 5 

Templeton 1 0 2 2 5 

Townsend 1 5 4 6 16 

Westminster 0 2 4 4 10 

Winchendon 3 2 0 1 6 

Total Applications 87 86 76 47 296 

Applications per Opening Waiting List 

Applications 296 A lottery completed in August 2003 established a short waiting list.  
This list was used up during the first month of school as some 
students expected did not show up and others decided to leave the 
school for various reasons. In January, 2004 another lottery was 
completed to fill vacancies in the grades for the 2nd semester. All wait 
listed applicants were eventually accepted by early February. 

Total Openings 296 

Applications per Opening 1 
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Student turnover data 

Students returning 

Two hundred eighty five students completed the 2003-2004 school year at North Central Charter 
Essential School. Almost 90 percent of these students plan on returning for the next school year.   

Grade 

Returning 
Not 

Returning 
unconfirmed 

Percent Returning 

7th 

83 4 
95% 

8th 

67 20 10 
78% 

9th 

46 14 14 
63% 

10th 
42 6 

89% 

Overall 

238 43 24 

80% if none confirm 

89% if all confirm 

Students who left during the year 

A total of 51 students enrolled and later left NCCES during the 2003-2004 school year, down 
from last year’s number of 59 even though we had 50% more students.  A total of 31 students 
joined the school during the course of the year. 

Reason for Leaving 
7th 

Grade 
8th 

Grade 
9th 

Grade 

10th 

Grade 
School 

Total 

Choice 15 7 5 27 

Moved 2 2 2 6 

Transportation Issues 2 1 3 

Required Residential Treatment 1 1 2 

Unwilling to Meet Behavioral Standards 2 3 5 

Expelled 1 1 

TOTAL 4 20 14 6 43 
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Number of students placed on in-school suspension, out-of-school 

suspension, or expelled


Consequences # Reasons 

Number of students on in-school suspension NA 

Number of students on out-of-school suspension 53 Disruptive behavior (17) 

Physical behavior (15) 

Threats/harassment (6) 

Theft (1) 

Leaving school grounds (9) 

Possession of controlled substances (5) 

Number of students expelled 1 Possession of controlled substance 
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STAFF PROFILE 
Administrative Staff 

Peter Garbus, Executive Director 

Melanie Gallo, School Director 

Patricia May, Director of Student Services 

Christine Galica, Business Manager (hired in October 02, replacing an outside accounting firm) 

Fred Janel, Director of Information Technology 

Carolyn Sellars, Development Coordinator 

Inga Breault, Administrative Assistant 

Millie Whitfield, School Secretary 

Maureen Therrien, Lunch Coordinator/Bookkeeper 

Bill Contois, Facilities Coordinator 

Summary of teacher qualifications 

FTE Teachers employed 27 
FTE Aides employed .6 
Student/Teacher ratio 18/1 
Average years of teaching experience 6.4 yrs 
Average years of service at the school (2 year operating) 1.6 
Number of faculty designated as Highly Qualified 25 92% 

Teacher turnover 

Percentage of faculty returning next fall 17/27 63% 
Percentage of faculty that left during the year 2/27 7% 
Percentage of faculty not returning next fall 8/27 30% 

Reasons for leaving: Moving 
Leaving for another position 
Leaving teaching 
Not rehired 

0 
1 
2 

5 
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FINANCIAL PROFILE 
Financial statement for the fiscal year 2004 (unaudited) 

NORTH CENTRAL REGIONAL CHARTER ESSENTIAL SCHOOL 
STATEMENT OF REVENUES AND EXPENSES 

FOR THE YEAR ENDED JUNE 30, 2004 

REVENUE 
State Allocation- Tuition  $ 2,234,644.00 
Government Contracts- Federal 410,922.00 
Government Contracts- State 43,346.00 
Private Support 41,930.00 
Donations in Kind 52,646.00 
Lunch Revenue Federal + State 16,789.00 
Lunch Revenue - Student paid 22,627.00 
Student Fees 3,802.00 
Interest Income 4,794.00 
Other Income 24,063.00 

TOTAL REVENUES  $ 2,855,563.00 

EXPENSES 

PROFESSIONAL INSTRUCTION 1,221,907.00 

INSTRUCTIONAL SUPPLIES 50,431.00 

STUDENT ACTIVITIES AND PROGRAMS 9,775.00 

ADMINISTRATION 461,503.00 

TECHNOLOGY 78,169.00 

FACILITIES 517,968.00 

TOTAL EXPENSES  $ 2,339,753.00 

SURPLUS/(DEFICIT)  $ 515,810.00 
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Balance sheet 

NORTH CENTRAL REGIONAL CHARTER ESSENTIAL SCHOOL 

BALANCE SHEET (UNAUDITED)


June 30, 2004


ASSETS


CURRENT ASSETS 

Cash and Bank Accounts  $ 853,495.39 

Federal Grants Receivable 133,374.16 

Due From NCRCES Foundation 168,555.50 

TOTAL CURRENT ASSETS 1,155,425.05 

PROPERTY AND EQUIPMENT, NET 128,297.63 

OTHER ASSETS 
Prepaid Expenses 13,139.39 

Security Deposit 33,413.00 

TOTAL OTHER ASSETS 46,552.39 

TOTAL ASSETS  $ 1,330,275.07 

LIABILITIES & NET ASSETS 

CURRENT LIABILITIES 

Accounts Payable  $ 24,560.63 

Accrued Expense 159,270.00 

Accrued Payroll 150,570.26 

Deferred Grant Revenue 311,340.00 

TOTAL CURRENT LIABILITIES 645,740.89 

NET ASSETS 

Operating Reserve, Beginning Balance 40,427.04 

Capital Reserve, Beginning Balance 128,297.63 

Operating Surplus (Deficit) 115,809.51 

Capital Surplus (Deficit) 400,000.00 

TOTAL NET ASSETS 684,534.18 

TOTAL LIABILITIES & NET ASSETS  $ 1,330,275.07 
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Approved school budget for Fiscal years 2004 and 2005 

North Central Regional Charter Essential School 
Budgets 

FY04 FY05 

REVENUE 2,755,648 2,810,100 

PROFESSIONAL INSTRUCTION 1,271,866 1,532,076 

INSTRUCTIONAL SUPPLIES 71,604 91,604 

STUDENT ACTIVITIES 15,000 10,000 

ADMINISTRATION 432,160 615,635 

TECHNOLOGY 83,620 116,777 

FACILITIES 519,222 796,554 

TOTAL EXPENSES 2,393,472 3,162,646 

SURPLUS/(DEFICIT) 362,176 (352,546) 
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DISSEMINATION 

Defining best practices and disseminating them to the public. 

In our second year of operation, NCCES continued to work on several practices that are worth sharing 
and that might serve as models for replication.  However, we cut back significantly on money to send our 
people out to conferences and we do not yet have a program in place to bring visitors to us. As such, 
most of our work remains within the school. 

Below is a summary of best practices we’ve initiated and where we shared them. 

Best Practices Dissemination 
Special Education Support in the second language CES Fall Forum 
classroom 
Intel in the classroom – Use of technology for NCCES workshop for teachers 
instruction 
Essential School practices Brochures, website, and press 

releases 
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NCLB School Report Card 

Report Card: 
This report includes information on the school's performance on the Massachusetts 
Comprehensive Assessment System (MCAS) by content area, grade level, and for 
particular student populations. Comparison data from the district, the state, and from 
2003 are also provided. In addition, this report includes other information as required 
by the federal No Child Left Behind act. 

Mission Statement: 
North Central Charter Essential School is a public school where students are known 
personally, challenged intellectually, and expected to participate actively in their 
learning. Guided by its commitment to diversity and inclusiveness, the school seeks to 
send graduates into the world who think for themselves, care about others, and act 
creatively and responsibly. 

District State 

Race/Ethnicity 
African American 4.6 % 8.8 % 

Asian 2.0 % 4.7 % 

Hispanic 12.8 % 11.5 % 

Native American 0.3 % 0.3 % 

White 80.3 % 74.6 % 

Gender 
Male 51.1 % 51.5 % 

Female 48.9 % 48.5 % 

Selected Population 
Enrollment 
Limited English 
Proficiency 1.0 % 5.0 % 

Low 33.8 % 27.2 % 

Special Education 13.4 % 15.6 % 

Migrant 0.0 % 0.2 % 

TOTAL COUNT 305 980,818 

Enrollment - 2004 

-income 

Grades Offered: 07, 08, 09, 10


Percent of teachers licensed: 92.59%


Percent of teachers in core academic subject areas who 

are Highly Qualified: 90.48% 

Additional Teacher Information: 

Total Number of Teachers: 27 
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District Report Card - North Central Charter Essential School 
Grade 07 - English Language Arts 

Included in Results % Students at Each Performance Level 

# % A P NI W/F 
STUDENT STATUS 

Disabled 10 100 30 40 30 

GENDER 

Female 44 100 9 68 16 7 

Male 40 100 5 48 33 15 

RACE/ETHNICITY 

African American/Black 4 100 

Asian or Pacific Islander 1 100 

Hispanic 10 100 60 20 20 

Native American 1 100 

White 68 100 7 60 24 9 

LOW INCOME 21 100 62 14 24 

ALL STUDENTS 

2003 84 100 7 58 24 11 

STATE 

2003 79345 99 8 57 28 7 

2002 76710 97 9 55 28 8 

NOTE: MCAS results for groups with fewer than 10 students are not shown to protect student confidentiality 
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District Report Card - North Central Charter Essential School 
Grade 08 - Mathematics 

Included in Results % Students at Each Performance Level 

# % A P NI W/F 

STUDENT STATUS 

Disabled 6 100 

GENDER 

Female 22 100 5 9 32 55 

Male 46 100 2 11 41 46 

RACE/ETHNICITY 

African American/Black 6 100 

Hispanic 9 100 

Native American 1 100 

White 54 100 4 13 46 37 

LOW INCOME 22 100 9 27 64 

ALL STUDENTS 

2003 70 100 3 10 40 47 

STATE 

2003 78589 99 12 25 30 33 

2002 74890 98 11 23 33 33 

NOTE: MCAS results for groups with fewer than 10 students are not shown to protect student confidentiality 
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District Report Card - North Central Charter Essential School 
Mid-Cycle AYP Report 

ENGLISH LANGUAGE ARTS 

Participation Performance Improvement Attendance
Student 
Group Enrolled Assessed % Met 

Target 
N CPI Met 

Target 
CPI 

Change 
Met 

Target 
% Change Met 

Target 

AYP 
2003 

Aggregate 84 84 100 Yes 84 83.0 Yes - - 94.4 - Yes Yes 

Lim. English 
Prof. 0 0 - - 0 - - - - - - - -

Spec. Ed. 10 10 - - 10 - - - - - - - -

Free Lunch 21 21 100 Yes 21 76.2 Yes - - 92.2 - Yes Yes 

Afr. 
Amer./Black 4 4 - - 4 - - - - - - - -

Asian or Pacif. 
Isl. 1 1 - - 1 - - - - - - - -

Hispanic 10 10 - - 10 - - - - - - - -

Native 
American 1 1 - - 1 - - - - - - - -

White 68 68 100 Yes 68 84.9 Yes - - 94.7 - Yes Yes 

MATHEMATICS 

Participation Performance Improvement Attendance
Student 
Group Enrolled Assessed % Met 

Target N CPI Met 
Target 

CPI 
Change 

Met 
Target % Change Met 

Target 

AYP 
2003 

Aggregate 70 70 100 Yes 70 45.7 No - - 94.4 - Yes No 

Lim. English 
Prof. 0 0 - - 0 - - - - - - - -

Spec. Ed. 6 6 - - 6 - - - - - - - -

Free Lunch 22 22 100 Yes 22 35.2 No - - 92.2 - Yes No 

Afr. 
Amer./Black 6 6 - - 6 - - - - - - - -

Asian or Pacif. 
Isl. 0 0 - - 0 - - - - - - - -

Hispanic 9 9 - - 9 - - - - - - - -

Native 
American 1 1 - - 1 - - - - - - - -

White 54 54 100 Yes 54 52.3 No - - 94.7 - Yes No 

NOTE: An asterisk (*) appears if the AYP determination changed on appeal. 

Adequate Yearly Progress History 

English Language Arts Mathematics 

Students 1999 2000 2001 2002 2003 1999 2000 2001 2002 2003 

Aggregate N/A N/A N/A N/A Yes N/A N/A N/A N/A No 

All subgroups N/A N/A N/A N/A Yes N/A N/A N/A N/A No 
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Data Definitions 

Race/Ethnicity: 
African-American - A person having origins in any of the black racial groups in Africa.

Asian - A person having origins in any of the original peoples of the Far East, Southeast Asia, the Indian subcontinent or the Pacific Islands. 

This area includes, for example, China, India, Japan, Korea, the Philippine Islands and Samoa. 

Hispanic - A person of Mexican, Puerto Rican, Cuban, Central or South American or other Spanish culture or origin, regardless of race. 

Native American - A person having origins in any of the original peoples of North America, and who maintains cultural identification 

through tribal affiliation or community attachment. 

White - A person having origins in any of the original peoples of Europe, North Africa, or the Middle East. 


Limited English Proficient: 
Defined as "a student whose first language is a language other than English who is unable to perform ordinary classroom 
work in English." 

Low Income: 
An indication of whether the student meets ANY ONE of the following definitions of low income: 
1. The student is eligible for free or reduced price lunch; or 
2. The student receives Transitional Aid to Families benefits; or
3. The student is eligible for food stamps

Migrant: 
An indication of whether an individual or a parent/guardian accompanying an individual maintains primary employment in 
one or more agricultural or fishing activities on a seasonal or other temporary basis and establishes a temporary residence 
for the purposes of such employment. 

Percent of teachers licensed: 
The percentage of teachers with Provisional, Initial, or Professional licensure (all teaching staff, including long-term 
substitutes). This information is not required from charter schools. 

Percent of core academic classes taught by highly-qualified teachers: 
The percentage of staff, measured in "full-time equivalency", teaching in core academic areas that meet the NCLB 
definition of highly-qualified. To meet the definition, teachers must hold a valid Massachusetts license AND demonstrate 
subject matter competency in the areas they teach. The core academic areas are defined as English, reading or language 
arts, mathematics, science, foreign languages, civics and government, economics, arts, history, and geography. 

Performance Level Definitions (MCAS): 
(A) Advanced - Students demonstrate a superior understanding of challenging subject matter, and solve a wide variety of 
problems. 
(P) Proficient - Students demonstrate a solid understanding of challenging subject matter, and solve a wide variety of 

problems.

(NI) Needs Improvement - Students demonstrate partial unders tanding of subject matter, and solve some simple 

problems.

(W/F) Warning/Failing - Students demonstrate minimal understanding of subject matter, and do not solve simple 

problems.


Special Education: 
Students who have an individualized Education Plan (IEP). 

Adequate Yearly Progress Performance: 
A determination of whether a school/district has made "adequate yearly progress". Detailed information on the AYP 
determinations can be found on the MA Department of Education website at http://www.doe.mass.edu/sda/sprp/cycleIII/. 
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NCCES Demographics 

04) 

Race % of 
School 

% of 
District 

% of 
State 

African 
American 

4.6 4.6 8.8 

Asian 2.0 2.0 4.7 

Hispanic 12.8 11.5 

Native 
American 

0.3 0.3 0.3 

White 80.3 80.3 74.6 

School District State 

Male 156 156 504,745 

Female 149 149 476,073 

Total 305 305 980,818 

School District State 

- - 3.3 

Attendance Rate 94.4 94.4 93.9 

0.4 0.4 4.6 

Rate 
6.8 6.8 6.7 

Retention Rate 3.0 3.0 2.6 

Exclusions rate per 1000 4.3 4.3 2.0 

School District State 

27 27 72,062 

% of Teachers 
Licensed in Teaching 
Assignment 

92.6 92.6 93.9 

Total # of Teachers in 
Core Academic Areas 

21 21 59,662 

% of Core Academic 
Teachers Identified as 
Highly Qualified 

90.5 90.5 93.9 

Student/Teacher Ratio 11.3 to 1 13.6 to 1 

04) 

Title % of 
School 

% of 
District 

% of 
State 

First Language not 
English 

6.9 6.9 13.7 

Limited English 
Proficient 

1.0 1.0 5.0 

33.8 33.8 27.2 

Special Education 13.4 0.0 15.6 

% of 
District 

% of 
State 

Children Attending Public 
Schools 

- 89.8 

Plan % of 
School 

% of 
District 

% of 
State 

College 
- - 31 

College 
- - 25 

College 
- - 2 

College 
- - 17 

Secondary 
- - 2 

Work - - 12 

Military - - 2 

Other - - 1 

Unknown 

Enrollment by Race/Ethnicity (2003-

12.8 

Enrollment by Gender (2003-04) 

Indicators (2002-03) 

Grade 9-12 Dropout Rate 

In-School Suspension Rate 

Out-of-School Suspension 

Teacher Data (2003-04) 

Total # o f Teachers 

11.3 to 1 

Selected Populations (2003-

Low-income 

Children Attending Public Schools (2002-03) 

Plans of High School Graduates (2002-03) 

4-Year Private 

4-Year Public 

2-Year Private 

2-Year Public 

Other Post-
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Additional Information


NCCES Grading Levels Explained 

CONTENT UNDERSTANDING 

Exceeding: Strong understanding of key concepts 
Strong knowledge of important topics 
Outstanding work to gain understanding 

Meeting: Strong understanding of key concepts 
Strong knowledge of important topics 
Good work to gain understanding 

Approaching: Solid understanding of key concepts 
Solid knowledge of important topics 
Good work to gain understanding 

Developing: Improving understanding of key concepts 
Improving knowledge of important topics 
Good work to gain understanding 

Just Beginning:	 Beginning understanding of key concepts

Beginning knowledge of important topics

Minimal work to gain understanding


EFFORT 

Above and Beyond: 	 Outstanding effort to learn 
All work completed for assignments 
Always asking questions/seeking out answers and info and ideas 
Comes to class prepared to learn 
Pays attention and completes assignments 
Always contributes energy and ideas to the life of the class 

Good: 	 Strong effort to learn 
All work completed for assignments 
Frequently asks  questions to learn more 
Comes to class prepared to learn 
Pays attention and completes assignments 
Often contributes energy and ideas to the life of the class 

Satisfactory: 	 Solid effort to learn

Most work completed for assignments 

Comes to class prepared to learn

Pays attention and completes assignments

Joins in and tries most class activities


Needs Improvement: 	 Improving effort to learn

Some work completed for assignments 
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Sometimes comes to class prepared to learn 
Sometimes pays attention and completes assignments 
Sometimes joins in and tries most class activities 

Unsatisfactory:	 Little effort to learn 
Little work completed for assignments 
Does not seek help when necessary 
Rarely comes to class prepared to learn 
Rarely pays attention and completes assignments 
Rarely joins in and tries most class activities 

Success Indicators for becoming an Essential School 
based on 

CESNational CES School Benchmarks: 2000 

Self Assessment 
1 Strong implementation 
2 Satisfactory implementation 
3 Just Beginning implementation 
4 No implementation yet 

02-03 03-04 04-05 05-06 06-07 
Principle 1 
The school should focus on helping young people learn to use their minds well. Schools should not be 
"comprehensive" if such a claim is made at the expense of the school's central intellectual purpose. 

Student achievement 
I. Demonstrate that their learning is purposeful and that 
they have developed habits of mind by: questioning their 
work; taking ownership of their work; directing their 
learning; reflecting on their work; assessing their work; 
revisiting their work; solving complex problems; sharing 
their understanding; making connections; finding and 
assessing evidence for their ideas and others'; asking 
critical questions of others; using a variety of tools (i.e. 
technology) to conduct research; conducting action 
research; and performing at a high level in assessments 

Classroom practice 
I. Curricula that employ essential questions and are 
aligned with developing Habits of mind (see Student 
Achievement, CP #1) 
II. Varied instructional strategies and assessments that 
support the development of habits of mind for all students 
III. Classroom activities that are structured democratically 
so that students are able to play a variety roles 
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Organizational practice 
I. Professional development and support system that are 
framed around intellectual rigor and habits of the mind 
(see Student Achievement, CP #1) 

II. A learning community of stakeholders, spokespeople 
and publications that articulate the philosophical 
foundation of the school (i.e. what "habits of mind" are, 
how the school addresses emotional and social 
components, what high levels of learning for all students 
means) 

III. School and community resources that are available 
and well integrated (i.e. libraries, technologies, support 
programs) to support intellectual purposes 

Community connections 
I. Work collaboratively with school personnel to create a 
shared school vision that embraces intellectual rigor for all 
students 

II. Help build and sustain a learning community of 
stakeholders (parents, students, district, non-parent 
community members who can articulate (i.e. define, 
discuss, revisit, support) and use "habits of mind" 

III. Make community resources available i.e. libraries, 
technologies, support programs) to support intellectual 
purposes 

leadership 
I. Work collaboratively with all stakeholders to create not 
only a shared school vision, but articulate, share, and 
revise it when necessary 
II. Support the continued intellectual focus of the staff and 
students (i.e. professional development opportunities and 
resource allocation) 
III. Model intellectual curiosity by conducting action 
research and acting as a l ifelong learner 

Principle 2 
The school's academic goal should be simple: that each student masters a limited number of essential 
skills and areas of knowledge. While these skills and areas will, to vary degrees, reflect the traditional 
academic disciplines, the program's design should be shaped by the intellectual and imaginative powers 
and competencies that students need, rather than necessarily by "subjects" as conventionally defined. 
The aphorism "less is more" should dominate: curricular decisions should be guided by the aim of 
thorough student mastery and achievement rather than by an effort merely to cover content. 

Student achievement 
I. Deepen their understanding of subject areas by making 
connections between traditional academ ic disciplines 
II. Make connections between their academic and 
personal lives by applying knowledge gained and 
essential skills developed in school to their lives outside of 
schools 
III. Demonstrate intrinsic motivation by becoming 
increasingly independent learners 

Classroom practice 
I. Curricula and activities that are structured to support 
students as they develop the essential skills they will need 
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to demonstrate in order to be promoted or graduate 
II. On-going discussions of ways in which "less is more," 
rather than coverage, leads to effective teaching and 
learning (depth vs. breadth) 
III. A variety of resources (i.e. manipulatives, teacher 
resources, textbooks) being used to inform curricular 
decisions and deepen knowledge 

Organizational practice 
I. An academic program that is designed to support cross 
disciplinary work 
II. Forums that encourage discussions of "less is more" 
and professional development opportunities help teachers 
design curriculum effectively 
III. Programs and field trips (i.e. community service, work 
study, internships) that connect "inside" school learning to 
the community and "real" world 

Community connections 
I. Participate in formal and informal activities in school 
(e.g. tutoring, job share programs) 
II. Advocate for a focused curriculum that emphasizes 
essential skills 

Leadership 
I. Coach, support, and encourage teachers as they 
establish clear competencies for all students in each 
course 
II. Demonstrate role as learner / teacher through 
modeling and being present in classrooms 
III. Articulate and advocate for "less is more" with district, 
university, and community members 

Principle 3 
The school's goals should apply to all students, while the means to these goals will vary as those 
students themselves vary. School practice should be tailor-made to meet the needs of every group or 
class students. 

Student achievement 
I. Attend classes and activities which are primarily 
grouped heterogeneously and accessible to all students 
II. Recognize that the school applies high standards to all 
students 
III. Work with the guidance of adults in the school to set 
academic and personal goals which are tailored to their 
individual strengths 

Classroom practice 
I. Diverse teaching practices that support student success 

II. Teachers who identify clear and measurable goals for 
all students and know 
where all students are in relation to those goals 
III. Teachers who not only believe that all students can 
learn to use their minds 
well, but actively promote this idea 

Organizational practice 
I. The collection, disaggregation (i.e. by race, ethnicity, 
gender, disability), and analysis of student data by 
individual teachers and the school so that patterns 
related to student achievement (i.e. school placement, 
test scores, course selection, post graduate plans) can 
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emerge 
II. A challenging curriculum and promotion/graduation 
standards that apply to all students – no tracking 
III. School activities and resources(financial and human) 
that are allocated with a focus on student equity 

Community connections 
I. Support school by participating in mentoring and 
advocacy on behalf of all students 
II. Assist in the collection, analysis and disaggregation of 
data in order to ensure all students are learning to use 
their minds well 

Leadership 
I. Support teachers in the successful implementation of 
inclusion 
II. Model and promote the idea that all students can learn 
to use their minds well 

Principle 4 
Teaching and learning should be personalized to the maximum feasible extent. Efforts should be directed 
toward a goal that no teacher have direct responsibility for more than 80 students in the high school and 
middle school and no more than 20 in the elementary school. To capitalize on this personalization, 
decisions about the details of the course of study, the use of students' and teachers' time and the choice 
of teaching materials and specific pedagogies must be unreservedly placed in the hands of the principal 
and staff. 

Student achievement 
I. Be able to identify at least one adult in the school 
community who knows them well and can advocate for 
them 
II. Express satisfaction in school because they believe it 
meets their academic and personal needs 

Classroom practice 
I. Teachers who know and share information about 
students' emotional, academic, and social needs, 
strengths, weaknesses and how they mesh with the 
norms and expectations of students' communities 
II. Strategies and interventions that are developmentally 
appropriate are being used to support students in a 
proactive way 
III. Teachers, parents, and students interacting in a 
variety of settings (inside and outside the classroom), 
making effective partnerships on behalf of students 

Organizational practice 
I. A schedule that supports small learning communities by 
reducing student-teacher ratio (80:1, 20:1) 
II. Schedules and programs that are organized to 
accommodate personalized learning (i.e. advisors, school 
within a school, and house system) 
III. Professional development and support systems that 
encourage personalization by providing information about 
expert/outside and community resources 

Community connections 
I. Model personalization by knowing teachers and 
students and acting as professional development 
resources when appropriate 
II. Participate in an advisory capacity for students in the 
school 
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Leadership 
I. Model personalization by knowing teachers, parents, 
and students well 
II. Use a decision making process that supports/promotes 
personalization at both the teacher and student level 

Principle 5 
The governing practical metaphor of the school should be student-as-worker, rather than the more 
familiar metaphor of teacher-as-deliverer-of-instructional-services. Accordingly, a prominent 
pedagogy will be coaching, to provoke students to learn how to learn and thus to teach themselves. 

Student achievement 
I. Use and understand the inquiry model, and as a result, 
regularly revise their work and generate their own 
essential questions 
II. Take on multiple roles ("teacher", "researcher", 
"student", and "team member") in the classroom/learning 
process 
III. Identify, assess, select, find, and use a variety of 
human and material resources strategically in their work 

Classroom practice 
I. Teachers who analyze their teaching practices  (i.e. ratio 
of teacher talk to student talk, opportunities for student 
initiated intellectual pursuits, quality and variety of learning 
activities, opportunities for multiple learning styles) 
II. Teachers who coach/facilitate student learning rather 
than rely solely on lecturing 
III. A curriculum that is flexible enough to allow for 
independent exploration, student generated questions, 
and student reflection 

Organizational practice 
I. Professional development opportunities and support 
systems that encourage authentic teaching and learning 
II. A schedule and organization that allow for time during 
the school day to pursue authentic teaching and learning 

Community connections 
I. Support programs (i.e. service learning, work study, 
internships, field trips) that connect school learning to the 
community and world outs ide of school 

Leadership 
I. Make a variety of resources available (library, Internet, 
community, mentors) and allocate time for teachers to 
reflect 
II. Engage the wider community in educational discourse 

III. Model the metaphor of "coach" by being an "authentic 
teacher" and "authentic learner" 

Principle 6 
Teaching and learning should be documented and assessed with tools based on student performance of 
real tasks. Students not yet at appropriate levels of competence should be provided intensive support 
and resources to assist them quickly to meet those standards. Multiple forms of evidence, ranging from 
ongoing observation of the learner to completion of specific projects, should be used to better understand 
the learner's strengths and needs, and to plan for further assistance. Students should have opportunities 
to exhibit their expertise before family and community. The diploma should be awarded upon a 
successful final demonstration of mastery for graduation — an "Exhibition." As the diploma is awarded 
when earned, the school's program proceeds with no strict age grading and with no system of "credits 
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earned" by "time spent" in class. The emphasis is on the students' demonstration that they can do 
important things. 

Student achieveme nt 
I. Develop exhibitions for promotion and graduation which 
show careful selection of topic and format, incorporate 
required skills and areas of knowledge, involve a wide 
variety of human and material resources, and show 
evidence of reflection and habits  of mind 
II. Create portfolios throughout their academ ic career 
which demonstrate the evolution of their skills and 
knowledge 
III. Present exhibitions to an authentic public audience 

Classroom practice 
I. Personalized coaching for individual students as they 
plan and develop their exhibitions 
II. Teachers modeling the use of varied media/technology 
for presentations and exhibitions 
III. Promotion of students based on their demonstration of 
mastery, not by timespent in class 

Organizational practice 
I. Professional development, support systems and time for 
teachers to discuss student work and develop consistent 
assessments 
II. Transcripts that reflect the experiences, skills, and 
competencies students have accomplis hed 
III. Promotion and graduation requirements that use 
demonstrations of mastery rather than time spent in class 
as criteria 

Community connections 
I. Observe and provide feedback about the content and 
process of exhibitions and other performance-based 
assessments 
II. Participate in and encourage conversations throughout 
the community and district regarding grading and 
promotion 

Leadership 
I. Educate the larger community (including representative 
from universities, businesses, and families) about 
exhibitions and other performance-based assessments 
and invite them to provide feedback on the process and 
content of exhibitions 
II. Negotiate the relationship between exhibition 
requirements and state and local standards 
III. Participate in and encourage conversations 
throughout the community and district regarding grading 
and promotion 

Principle 7 
The tone of the school should explicitly and self-consciously stress values of unanxious expectation 
("I won't threaten you and I expect much of you") of trust (until abused) and of decency (the values of 
fairness, generosity and tolerance). Incentives appropriate to the school's particular students and 
teachers should be emphasized. Parents should be key collaborators and vital members of the school 
community. 

Student achievement 
I. Safely, respectfully, and persuasively articulate their 
ideas and opinions 
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II. Contribute to classroom, school and community 
decision making and problem solving 
III. Show the capacity to take positive risks academically 
and socially and learn from mistakes 

Classroom practice 
I. Classes that are structured to set and check norms 

II. Implied trust (i.e. bells or tones are not used to signal 
the end of class or class change times) and of respectful 
behavior among all stakeholders 
III. Curriculum and activities that give students choices 
and numerous opportunities to succeed 

Organizational practice 
I. Whole-school meetings that are convened to include 
student voices 
II. Governance systems that enable all stakeholders 
(teachers, students, parents, community, and 
administrators ) to have input into planning and assessing 
of school programs (vision/goal setting process, data 
review, student exhibitions) 
III. A learning environment that is both hospitable and 
authentic 

Community connections 
I. Model respectful behavior during both formal and 
informal communications 
II. Be involved in planning and assessing of school 
programs (vision/goal setting process, data review, 
student exhibitions) 
III. Provide input into decisions that affect student 
learning through involvement in parent and community 
organizations and functions 

Leadership 
I. Model respectful behavior during both formal and 
informal communications (i.e. demonstrate trust until 
abused) and develop clear, coherent norms and policies 
about "how we do things" at school 
II. Revisit the need to model tolerance and respect 
diversity with the staff and student body over the course of 
a year 
III. Structure staff policies so that individuals are given 
more than one chance to succeed 

Principle 8 
The principal and teachers should perceive themselves as generalists first (teachers and scholars in 
general education) and specialists second (experts in but one particular discipline). Staff should expect 
multiple obligations (teacher-counselor-manager) and a sense of commitment to the entire school. 

Student achievement 
I. Be well known and supported inside and outside of the 
classroom by a variety of teachers and administrators 
II. Recognize and value their teachers as more than 
curriculum content specialists 
III. Periodically take on leadership roles within the 
classroom 

Classroom practice 
I. Teachers who s ee their role in the school as one that 
goes beyond their immediate sphere, classroom, or 
subject area (i.e. advisor, counselor, coach, learner) 

52




NORTH CENTRAL CHARTER ESSENTIAL SCHOOL     2003-2004 ANNUAL REPORT 

II. Teachers who work across grade levels and/or 
disciplines and sharing resources and expertise with each 
other 
III. Teachers who believe that understanding various 
student cultural differences (such as ethnic, gender, 
economic, linguistic) is a fundamental part of being a 
generalist 

Organizational practice 
I. Curricular goals and outcomes, schedule, teaching load, 
and programs that provide teachers with time to meet and 
collaborate during the school day 
II. Professional development, support systems, and 
incentives (i.e. sabbaticals, grants, activities, study 
groups) that help teachers reflect on their profession and 
learning. 
III. Expectations of teachers that are realistic and 
reasonable 

Community connections 
I. Interact meaningfully with students inside and outside 
the school 
II. Advocate for children and participate on a crisis team 

Leadership 
I. Share leadership with others 

II. Interact meaningfully with students inside and outside 
the classroom 
III. Participate actively in the learning community (i.e. 
critical friends groups) 

Principle 9 
Ultimate administrative and budget targets should include, in addition to total student loads per teacher 
of 80 or fewer pupils on the high school and middle school levels and 20 or fewer on the elementary 
level, substantial time for collective planning by teachers, competitive salaries for staff and an ultimate 
per pupil cost not to exceed that at traditional schools by more than 10 percent. To accomplish this, 
administrative plans may have to show the phased reduction or elimination of some services now 
provided students in many traditional schools. 

Student achievement Non-applicable 

Classroom practice 
I. Shared leadership among teachers, administrators, 
students, and community members 
II. Decision making models that are clear, defined, and 
inclusive 

Organizational practice 
I. Professional development and support system 
resources that are CES related 
II. Teaching loads for teachers that are 80:1 (secondary 
school) or 20:1 (elementary school) through creative 
scheduling and innovative use of people/resources 
III. Budget and resource allocation decisions are made at 
the school site by a broad range of stakeholders 

Community connections 
I. Are able to articulate the school's needs, strengths, and 
weaknesses as they relate to the CES vision 
II. Share resources to support the work within the school 
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III. Participate in school site councils, decision making 
bodies, and education related discussions in formal and 
informal settings (i.e. school board meetings, political 
debates) 

Leadership 
I. Display political/ financial savvy and secure external 
resources (center, foundations, higher education) to 
support the work 
II. Clearly articulate the school's needs, strengths, and 
weaknesses as they relate to the CES vision 
III. Make resource decisions and staffing decisions based 
on student needs and authentic teaching and learning 

Principle 10 
The school should demonstrate non-discriminatory and inclusive policies, practices, and pedagogies. It 
should model democratic practices that involve all who are directly affected by the school. The school 
should honor diversity and build on the strengths of its communities, deliberately and explicitly 
challenging all forms of inequity. 

Student achievement 
Democracy 
I. Be involved in decisions relating to their coursework, 
school governance and policies 
Diversity 
I. Value diversity and are excited to take risks beyond 
their comfort level 
II. Take action when they see/experience incidents of 
prejudice or bias 
III. Understand other ethnicities and cultures 

Equity 
I. Perform at high levels regardless of race, ethnicity, 
class, gender, etc. 

Classroom practice 
Democracy 
I. Students being involved in decision-making in the 
classroom 
Diversity 
I. Diversity (i.e. demographics) that reflects the diversity of 
the larger community 
II. Sensitized teachers who have participated in diversity 
training 
III. A curriculum which honors diversity for more than just 
the sake of diversity 
Equity 
I. Teachers who disaggregate student data by race, 
ethnicity, gender, class, etc. to address issues of 
predictability and understand and address inequitable 
distributions of student achievement 
II. The protection of the rights/responsibilities  of students 
from diverse populations 

Organizational practice 
Democracy 
I. Policies that encourage stakeholders to communicate 
with, participate in, and provide leadership for the school 
II. Opportunities for all stakeholders to voice their opinion 
on a wide variety of school matters 
III. Collegial relationships among all areas – teaching, 
administration, clerical,maintenance, and community 
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Diversity 
I. A district office that provides diversity training for school 
staff, parents and students 
II. A district office that seeks diverse administrative and 
teaching staff 
III. School policies that clearly describe and state 
appropriate and inappropriate behavior 
Equity 
I. Goals that are explicitly related to equity -- human and 
financial resource allocations address long-standing 
inequities with traditionally under-served populations 
II. School policies that promote equitable learning (i.e. no 
tracking or leveling, academic supports and ] 
acknowledgements of diverse learners and styles, high 
expectations for all students, class enrollments reflect 
diversity of student population) 
III. A data collection and analysis system is used to 
inform decisions regarding student achievement and 
success of all students (i.e. rates of disciplinary actions, 
graduation and drop out rates, representation of ethnic 
groups in high and low achievement levels, AP 
enrollments) 

Community connections 
I. Participate in the building of a community of learners 
from within the school and among the larger community 
outside of the school 
II. Discuss equal access to resources and space that is 
available in the community 
III. Create reciprocal partnerships with the school to 
ensure that access and outcomes are 
equitable(partnerships include all groups and are 
representative of the greater community) 

leadership 

Democracy 
I. Build a community of learners from within the school 
and among the larger community 
II. Model open-mindedness 

Diversity 
I. Seek a diverse teaching staff 
II. Model practices and create policies which develop a 
culture honoring diversity 
III. Value diversity for more than just the sake of diversity 

Equity 
I. Disaggregate student data by race, ethnicity,  gender, 
class, etc. to address issues of predictability and 
understand and address inequitable distributions of 
student achievement 
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Success Indicators for strong governance by the Board of 

Trustees


North Central Charter Essential School 
Board Self-Assessment Tally 

How many years have you served on the Board? ______


Years of service on the Board: ___ 1 ___ 2 ___ 3 ___4 ___ 5 ___ more than 5 


A verage years of service:  ___


Section I: Mission and Values 

Don’t 
Know 

Never Some
times 

Often Always 

1. Board members use the NCCES Mission and the Ten 
Common Principles of the Coalition of Essential Schools 
as guides in discussing key issues. 

2. This board makes decisions that are faithful to the 
NCCES charter. 

3. The Board revisits and updates its vision for the 
organization at least on an annual basis. 

4. The Board follows a strategic plan for the organization 
that is consistent with the mission. 

5. The Board uses an annual organizational plan that 
includes concrete, measurable goals and that is 
consistent with the strategic plan. 

6. The Board approves and then monitors results of an 
accountability plan developed by the school. 

7. This board engages in substantive discussion and 
decision-making, as needed to further the mission of the 
school. 

8. The talents and skills of all individual board members are 
being fully utilized toward furthering the mission of the 
school. 

Section II: Legal and Ethical Responsibility 

Don’t 
Know 

Never Some
times 

Often Always 

1. The board ensures legal and ethical integrity and 
maintains accountability by: 

• Adhering to the provisions of Its bylaws 
• Ensuring adherence to local, state and federal laws and 
regulations that apply to the school 

• Ensuring compliance with occupational safety, health 
labor and related regulations. 

• Ensuring adequate insurance is in force to cover 
students, staff visitors, the board and the assets of the 
school 
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• Establishing, monitoring and regularly reviewing 
financial, ethics, personnel, board specific and public 

and staff. 
relations policies to guide the school’s board members 

Section III: Board Operations 

Don’t 
Know 

Never Some
times 

Often Always 

1. This board’s group process fosters candor, rich 
discussion, and participation by everyone. 

2. Board members encourage the sharing of different 
opinions and consider minority perspectives. 

3. Board members ask and discuss challenging questions. 
4. I am able to speak my mind on key issues. 
5. The board acknowledges its responsibility for all 

decisions. 
6. This board is as attentive to how it reaches conclusions 

as to what is decided. 
7. Board meetings are well organized, focusing on priority 

issues and handling routine matters efficiently. 
8. Board meetings occur on a regular schedule, frequently 

enough to ensure continuity and strategic discussion. 
9. Communication regarding board business is 

appropriately frequent, timely, and informative. 
10. I receive information, support and guidance to do my 

job as a board member. 
11. All board members receive the same in-depth 

information for advance review in order to come to 
meetings prepared to discuss critical issues. 

12. Concise, accurate minutes are distributed in a timely 
fashion after each board meeting. 

13. This board celebrates and/or attempts to accommodate 
special events in the lives of its members (birthdays, 
births, deaths, etc.). 

14. This board is informed about important trends in the 
larger environment that might impact the school. 

15. This board seeks information and advice from the 
leadership of other schools and non-profits, as needed. 

16. New leadership regularly emerges from the Board and 
its work groups. 

17. Board leadership succession is assured. 
18. The Board recruits members that support the 

organization in accordance with our recruitment policy 
(i.e. considers needed skills and diversity) 

19. Board induction is well supported. 
20. The board develops and implements strategies to 

enhance development, reflection and renewal. 
21. The board completes an annual self-assessment and 

uses the results of that assessment to enhance its 
performance. 

22. Board members receive updates and revisions for their 
Board Policy Handbook. 
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Section IV: Committee or Task Force Operations 

Don’t 
Know 

Never Some
times 

Often Always 

1. This board channels work through active committees and 
task forces. 

2. Committees/task forces have articulated responsibilities 
and work plans. 

3. All Board members serve on at least one committee or 
task force. 

4. These committees/task forces engage the board in 
strategic dialogue, critical thinking and decision-making. 

5. The chair for my committee(s) and/or task force(s) 
provide appropriate leadership by: 

• Structuring and facilitating monthly meetings 
• Facilitating active participation from all participants 
• Maintaining effective communications including 
distributing monthly meeting minutes within a week of 
the meeting 

• Monitoring activity through regular contact with 
participants 

6. The board’s chair provides appropriate leadership to 
committees/task forces by: 

• Assigning responsibilities in consultation with the 
executive director and board 

• Monitoring activity through regular contact with group 
leaders. 

Section V: Executive Director and Staff Relations 

Don’t 
Know 

Never Some
times 

Often Always 

1. The board provides constructive quarterly feedback to 
the Executive Director as well as an annual written 
performance review. 

2. The board supports the Executive Director in his/her role 
as head of school. 

3. This board distinguishes between management and 
governance and discusses and resolves any such 
conflicts. 

4. Trustees and committees consider recommendations 
from staff. 

5. Trustees and committees monitor their actions with staff 
to ensure proper division of governance and 
management. 

Section VI: Fund Development and Financial Management 

Don’t 
Know 

Never 
times 

OftenSome Always 
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1. The board receives information about and approves the 
school’s fund development strategies and activities as 
proposed by the Development committee. 

2. The board receives information about expectations for 
annual giving from board members and board 
involvement in fund raising activities. 

3. Broad-based board involvement is evident during fund 
raising events and in development efforts. 

4. The board receives ongoing education and information 
regarding the fund raising relationship and 
responsibilities between the foundation and the school. 

5. The board ensures that the charter school fulfills its 
accountability and reporting requirements to regulators 
and donors. 

6. The board evaluates fund development by examining 
fund-raising productivity and return on investment and 
discussing strategy. 

7. All board members demonstrate knowledge of the fiscal 
affairs and responsibilities of the school. 

8. The board approves the annual budget consistent with 
the long range financial goals of the school. 

9. The board receives monthly financial reports and uses 
them to monitor budget implementation. 

10. The board ensures that there is consistency between 
annual and long-term goals and financial allocation. 

11. The board ensures that there are sufficient resources 
for the future sustainability of the charter school. 

12. The board has established a reliable and credible 
system of checks and balances regarding fiscal 
management. 

13. The board ensures fiscal integrity by providing for an 
independent annual audit and reviewing the annual audit 
and management letter. 

Section VII: Program Oversight 

Don’t 
Know 

Never Some
times 

Often Always 

1. The board demonstrates substantive knowledge 
regarding the school's programs and services. 

2. The board assures that programs and services are 
consistent with the mission. 

3. The board approves and regularly reviews the 
measurable outcomes for academic achievement 
including the skills and knowledge a student must 
demonstrate in order to graduate 

4. The board upholds high standards and assesses the 
quality of the school's programs and services. 

5. The board approves the annual attainable school goals. 
6. The board monitors progress in achieving the academic 

outcomes and the annual goals. 

Section VIII: External Liaison and Public Image 
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Don’t 
Know 

Never Some
times 

Often Always 

1. The board approves the goals of an annual public 
relations program as presented by the PR committee. 

2. The board engages in ongoing activity to build and 
maintain effective and appropriate relations with:

 • District schools
   • City officials and city-at-large

 • Community organizations
 • Legislators
 • Staff
 • Students and parents 

3. The board directs all public relations to the executive 
director and PR committee as appropriate. 

4. The Board provides for a written annual report and public 
presentation that details the school’s mission, programs, 
annual and long-term progress, planned improvements, 
board membership and financial condition. 

5. The board cultivates relationships with potential donors, 
Trustees, and other volunteers. 
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