
 

 

    

  

Fiscal Year 
2011 

Massachusetts  

Department of Youth 

Services 

 

Massachusetts  

Department of 

Elementary and  

Secondary Education 

 

   

A System-wide Approach for Providing 
High Quality Education to DYS Clients 

DYS Comprehensive Education Partnership Report: 



 

 

Executive Summary 1 

I. Engaging Teaching and Learning Supported by High Quality Professional 
Development Initiative 

2 

 DYS Approach To Teaching and Learning  

 •  DYS Curriculum  

 •  Effective Instructional Use of Curriculum Materials  

 •  High Quality Teaching Force  

 Professional Development System  

 •  Professional Development Release Days  

 •  Instructional Coaching  

II. Student Performance Data 6 

 High School Diploma/GED  

 MCAS  

III. Federal Title 1 Literacy, Numeracy and Transition Services 15 

IV. Special Education 16 

V. Healthy Opportunities Positive Outcomes (HOPE) — A Physical Education and 
Leadership Initiative 

17 

VII. Bridging the Opportunity Gap: Job Readiness and Employability Initiative 18 

VIII. Positive Youth Development and Culturally Responsive Practices 23 

IX. Education Quality Assurance of DYS Education Program 25 

X. Empower Your Future Life Skills, Career Development and Employability 
Initiative  

28 

XI. Community Based Mentoring Initiative:  Lawrence 31 

 Appendix A: DYS Comprehensive Education Partnership Vision 34 



1 

 

Executive Summary 

Beginning in 2003, the Massachusetts Department of Youth Services (DYS) undertook an 
unprecedented reform of its education programs. This continuous improvement process, 
originally referred to as the “Education Initiative,” has created access to high quality education 
and employment opportunities for youth in the care and custody of DYS. Over the last several 
years, the Department, in conjunction with the Department of Elementary and Secondary 
Education (ESE), has provided an annual summary of activities related to the Education Initiative 
to the Massachusetts State Legislature.  This report is pursuant to Chapter 68 of the Acts of 2011 
ESE line item 7028-0031 and DYS line item 4200-0010.  

This report reflects the growth and breadth of the Massachusetts juvenile justice education 
system through the DYS current contract with the Commonwealth Corporation, referred to as 
the Comprehensive Education Partnership Initiative.  

The Comprehensive Education Partnership (CEP) is the conceptual framework that was designed 
by DYS to support the improvement of educational services delivered to youth detained and 
committed to its care. Delineated in Appendix A of this report, the mission, vision, and guiding 
principles of the CEP embrace a positive youth development approach that results in a variety of 
effective education and employment pathways for DYS clients. Central to this partnership was 
the awarding of our second phase contract for educational services collaboration with the 
Commonwealth Corporation (CommCorp) and through CommCorp with their partner, the 
Collaborative for Educational Services (CES, formerly known as Hampshire Educational 
Collaborative).  

The achievements outlined in this report are the result of the combined efforts of the leadership 
of the education staff at DYS, ESE, CommCorp, (the fiscal agent and workforce development 
partner to the grant), CES, and the other six DYS non-profit education service providers. The 
Partnership continues to provide multifaceted support and strategic direction for innovative 
teaching and learning in DYS residential programs and effective educational services for DYS 
clients residing in the community. The approach is based on a Future Focus model — “Exit upon 
Entry” — and seeks to guide youth into a variety of education and employment pathways as 
they return to their communities. 

This year’s report has been organized to present the progress and achievement of a series of 
initiatives that make a vibrant and engaging system that provides a range of education and 
workforce pathways to success and self sufficiency for the Commonwealth’s most troubled 
youth. These initiatives include: 

• Engaging Teaching and Learning supported by High Quality Professional Development  

• Federal Title 1 Literacy, Numeracy, and Transition Services 

• Special Education 

• Healthy Opportunities Positive Effects (HOPE) — A Physical Education and Leadership 
Initiative 
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• Bridging the Opportunity Gap (BOG) Career Development and Employability Initiative*

• Education Quality Assessment (EQA) of DYS Education Program 

 

• Positive Youth Development (PYD) and Culturally Responsive Practices (CRP) for 
Educators and Staff 

• Empower Your Future Life Skills, Career Development, and Employability Initiative 

• Community Based Mentoring Initiative 

This report provides an overview of the many accomplishments and positive outcomes as a 
result of specific efforts that DYS undertook in fiscal year 2011.  

I. Engaging Teaching and Learning Supported by High Quality Professional Development 
Initiative 

The DYS approach to teaching and learning is comprised of the following three (3) core 
components:    

• Access for All:  All students have access to the curriculum and a high quality education. 
Providing effective access to the general education curriculum for ALL students requires 
several approaches that include culturally responsive practices, positive youth 
development, differentiated instruction, and the use of learning teams;  

• Student Progress Monitoring:  Assessment tools continuously monitor and adjust 
instruction to meet students’ needs and support academic growth; and 

• Curriculum and Instruction:  What we want students to learn and how we teach them in 
order to achieve academic growth. 

 
Curriculum and Instruction Overview 

In DYS the curriculum is guided by the state curriculum frameworks and the DYS Instructional 
Guides that are aligned with the frameworks in English Language Arts (ELA), Math, Science, 
Empower Your Future Life Skills (EYF), and U.S. History I and II. In 2010, the newest guide, U.S. 
History II, was released. As part of this new release, extensive professional development efforts 
prepared DYS teachers to use these guides to inform their instruction. 

Each year, we continue to focus on effective pedagogical practices for DYS’ unique settings and 
students.  This year in professional development sessions and coaching work, the Department 
reinforced strategies of differentiation; use of formative assessment techniques and associated 
data-driven instructional approaches; positive youth development and culturally responsive 

                                                            
* The Bridging the Opportunity Gap (BOG) Initiative is the recipient of the 2010 Council of State Government 
Innovations Award. The BOG program was recognized for leveraging resources to develop a state-of-the-art 
approach to provide access to quality education and support employment opportunities for Department of Youth 
Services youth. 
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practices. In addition, there was an effort to promote literacy across all content areas, 
specifically, “reading to learn” and “writing to learn.” 
 
In order to supplement the DYS curriculum and instruction, the Department dedicated resources 
for the increased use of technology in the classroom.  As a result, instructional coaches and 
supervisors encouraged and supported teachers to use technology as a tool for more engaged 
instruction.  Professional development facilitators were asked to model the use of technology 
hardware and software as a part of their work.  Training for Teaching Coordinators, the 
education program teacher lead, included a hands-on experience with the various technology 
tools available in DYS classrooms.  With ESE academic support funding, Study Island software 
was purchased and introduced in the spring.  This technology based learning method is primarily 
focused on improving student success in MCAS and is now a part of the DYS education software 
“toolbox.”  This software has proven to be an effective tool for improving student MCAS 
preparation and GED preparation. 

High Quality Teaching Force 

DYS has dedicated considerable resources toward “professionalizing” its education workforce. 
The quality of its teaching faculty is the key to successful learning for DYS youth. To this end, the 
Department has placed a heavy emphasis on attracting, hiring, training, and retaining the most 
qualified teachers who share a commitment to work with this population. In 2008, DYS’ goal was 
to have 95% of CES’s instructional staff be licensed teachers, or have documentation 
demonstrating adequate progress in working toward licensure. As of 2011, 99% of CES 
instructional staff maintained a current ESE license. The chart below shows the teacher licensure 
data from the last six (6) years. 

 

CES Teacher Licensure 

Fiscal Year FY06 FY07 FY08 FY 09 FY 10 FY 11 

% Holding 
DESE License 

80.6% 92.3% 90% 95.4% 98% 99% 

% Not 
Licensed 

19.3% 7.6% 10% 4.6% 2% 1% 

 

DYS Professional Development 

DYS’ professional development approach is to systemically support the goals of the 
Comprehensive Education Partnership (CEP). The professional development program includes: 

• A series of  system-wide professional learning and development days;  



4 

 

• Instructional and technology coaching;  

• Support for program-based learning teams;  

• Functionally targeted training and supports for specialized educational teams such as 
Regional Education Coordinators, Education Liaisons, and Teaching Coordinators.   

Additionally, there are specialized training opportunities that include topics such as 
implementation of Empower Your Future Life Skills Curriculum; Positive Youth Development / 
Culturally Responsive Practice (PYD/CRP); and English Language Learner (ELL) category trainings. 
Other workshop days and regionally based trainings include information about the DYS 
population and setting; specific pedagogical practices; use of curricular resources and materials; 
and content-based instructional strategies.   

Professional development activities for 2010-11 were developed by the DYS Professional 
Development Team based on input from the CEP.  As such there were six professional 
development days scheduled during the year.  Four full days were devoted to the new Learning 
Teams Initiative that is in year one of implementation.  This is a research based strategy for 
improving teaching and learning outcomes by bringing teachers together to engage in 
conversation using a structured inquiry protocol.  Additionally there were three specialized 
learning team groups, each with a specific focus: Integrated Service Delivery; English Language 
Learner Category 2 training, and Arts Integration through the Learning Team process.   

The remaining two professional development days provided workshop options in pedagogical 
areas targeted in the Department’s professional development goals for the year.  This included 
literacy across the content areas, differentiation, PYD/CRP, and ELL Category Trainings.  Teachers 
were assigned to these sessions with input from them, their supervisors, and DYS’s commitment 
to providing some ELL training to all teachers. 

In addition to the professional development offerings for teachers, professional development 
was provided for Teaching Coordinators, Education Liaisons, and Regional Education 
Coordinators.   

Meeting with Teaching Coordinators’ were focused on the following topics:  MCAS preparation 
and administration; development of quality learning team focus questions; implementation of 
the Empower Your Future curriculum; reflection on the learning team process; leaders collecting 
and analyzing data on teacher performance; hands-on training on instructional software 
products; and the implementation of Aspen, the student automated information system. 

Education Liaisons also engaged in professional development opportunities during the release 
days.  Their topics included:  Applying Knowledge of Assessment and MCAS related requirements 
& Transition Planning;  Applying Knowledge of General Education Laws and Regulations to 
practice as an Education Liaison;  Applying Knowledge of Multiple Pathways and Planning for the 
Future;  Applying Knowledge of Special Education to practice as an Education Liaison; and 
Applying Knowledge of Transition Planning with DYS Clinical Perspective. 
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Regional Education Coordinators joined learning team groups on the professional development 
release days. On the two workshop days, they participated in sessions related to developing the 
teacher evaluation system.  They reviewed the dimensions and indicators of performance and 
practice observing lessons and applying the rating scale to the lesson performance.  

In addition to organizing, monitoring, and evaluating the ongoing 2010-11 professional 
development activities, the Professional Development Team spent considerable time supervising 
the system-wide implementation of the learning team process.  This effort included preparing 
learning team support documents, monitoring the weekly meetings and associated logs, and 
adjusting the implementation plan based on data collected from multiple sources including 
professional development day evaluations.   

One of the Department’s goals for the learning team work was to support the collaboration 
between general education and special education.  DYS collected data throughout the year to 
measure the success of the learning team process and to make adjustments as needed to its 
implementation.  Over the course of the year, DYS found improvements in teacher 
understanding of student needs and strengths, capacity to align instruction with student needs 
and interests, and collaboration across subject matter discipline and teacher type, e.g., special 
education and general education. 

Professional Development Team members were also actively aligned with major initiative 
workgroups such as:   

• completion of a U.S. History II Instructional Guide; 

• implementation of the Empower Your Future life skills curriculum; 

• development of a teacher evaluation system; and 

• development of an Education Quality Assurance system.   
 

Instructional Coaching  

The Department began the 2010-11 school year with four instructional coaches to serve 180 DYS 
teachers and one instructional technology coach who served all teachers statewide.  
Instructional Coaching is a job-embedded professional development strategy that promotes the 
application of new teaching practices and teacher reflection.  Instructional coaches supported 
approximately 13 programs and 45 teachers.  Coaches averaged 100 program visits during the 
school year often visiting multiple teachers in the day.  Additionally, coaches visited many 
programs to attend their learning team meetings, in some cases observing two -three meetings 
in a day.  

Coaching interventions with teachers vary based on the needs of the teacher.  They may include 
basic observation or model teaching, co-teaching, or a training session.  All interventions are 
followed by a debrief session and the development of mutually agreed upon goals aligned with 
professional development work and goals.  The emphasis during coaching visits this year was on 
the application of action steps agreed to by the team during the learning team meetings.  This 
included work on literacy across the content areas, differentiated instruction, implementing 
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PYD/CRP strategies, and using formative assessment techniques.  In this way coaches helped 
teachers see the connections between the learning team process and their instructional 
practices. 

In addition to their coaching responsibilities, Instructional Coaches were also facilitators for 
professional development groups.  Each Instructional Coach planned and delivered training to a 
group of program learning teams for four days and to specialized topic groups on the two 
workshop days. 

 
II.      Student Performance Data 

DYS is encouraged by the completion rate of its students for high school diplomas and GEDs, the 
enrollment rates for post-secondary courses, as well as the MCAS proficiency data that is shown 
in this section. It is important to note that there were fewer DYS students who were eligible for 
either a diploma or GED due to the overall decrease in the DYS population. 

 
High School Diploma/ GED/Post-Secondary Coursework 

During the 2010-2011 academic year, 33 DYS youth were enrolled in post-secondary courses.  Of 
this population, 19 were students in residential treatment settings.  In July of 2011, all DYS 
Education Liaisons gathered data for GED Attainment and High School Diploma figures across 
the state.  According to the data provided by Caseworkers during this period, the following 
information was reported:  

 

As of July 2011 High School Diplomas GED 

West 6 14 

Central  16 9 

Metro 12 2 

Northeast 11 25 

Southeast 12 16 

Total 57 66 
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Massachusetts Comprehensive Assessment System (MCAS) Performance Data 

General Education Student Academic Performance Goals:  Set by DYS in 2008 

Student Academic Goal 1 10th Grade Spring MCAS English Language Arts (ELA):  

The percentage of DYS general education youth passing the ELA 
MCAS during the 2008–2011 contract period (three-year average) 
will increase by 10% over the baseline three-year average (2006–
2008). 

2011 Results 56 general education students took the 10th grade MCAS in English 
Language Arts in the spring of 2010.  96.5% of these youth passed, 
including those who scored in the needs improvement, proficient, 
and advanced categories*. This reflects a 19.1% increase over the 
average pass rate for the baseline three-year period (2006–2008). 

 

10th Grade ELA MCAS Results:  DYS General Education Students (N=56) 

  
  

2010 2011 

# % # % 

Failing 5 9 2 3.5 

Needs Improvement 27 46 24 43 

Proficient 25 42 28 50 

Advanced 4 3 2 3.5 

TOTAL 61 100 56 100 
 

Percent of DYS General Education Students Passing 10th Grade ELA MCAS* 

  
  

2010 2011 

# % # % 

Passing 56 91 54 96 

*  includes all students in the needs improvement, proficient, and advanced categories 
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General Education Student Academic Performance Goals:  Set by DYS in 2008 

Student Academic Goal 2 10th Grade Spring MCAS Math:  

The percentage of DYS general education youth passing the Math 
MCAS during the 2008–2011 contract period (three-year average) 
will increase by 10% over the baseline three-year average (2006–
2008). 

2011 Results 49 general education students took the 10th grade MCAS in Math in 
the spring of 2011.  71.4% of these youth passed, including those 
who scored in the needs improvement, proficient, and advanced 
categories. This reflects a 19.54% gain over the average pass rate of 
the baseline three-year period (2006–2008). 

 

10th Grade Math MCAS Results:  DYS General Education Students (N=49) 

  
  

2010 2011 

# % # % 

Failing 17 30 14 29 

Needs 
Improvement 

25 44 19 39 

Proficient 8 14 8 16 

Advanced 7 12 8 16 

TOTAL 57 100 49 100 

 

Percent of DYS General Education Students Passing 10th Grade Math MCAS* 

  
  

2010 2011 

# % # % 

Passing 40 70 35 71 

*  includes all students in the needs improvement, proficient, and advanced categories 
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General Education Student Academic Performance Goals:  Set by DYS in 2010 

Student Academic Goal 3 10th Grade Spring MCAS Science:  

The percentage of DYS general education youth passing the Science 
MCAS test during the contract period will increase by 10% over 
baseline. 

2011 Results 42 general education students took the 10th grade MCAS in Science 
in the spring of 2011.  64.3% of these youth passed, including those 
who scored in the needs improvement, proficient, and advanced 
categories.  

 

10th Grade Science MCAS Results:  DYS General Education Students (N=42) 

 
2010 2011 

# % # % 

Failing 16 38 15 36 

Needs 
Improvement 

21 50 24 57 

Proficient 5 12 3 7 

Advanced 0 0 0 0 

TOTAL 42 100 42 100 

 

Percent of DYS General Education Students Passing 10th Grade Science MCAS* 

  
  

2010 2011 

# % # % 

Passing 26 62 27 64 

*  includes all students in the needs improvement, proficient, and advanced categories 
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General Education Student Academic Performance Goals:  Set by DYS in 2009 

Student Academic Goal 4 10th Grade MCAS English Language Arts (ELA) Re-Test:   

Among DYS general education youth taking the ELA re-test, the 
average pass rate during the 2008–2011 contract period (three-year 
average) will increase by 5% over the baseline three-year average 
(2005–2008). 

2011 Results 21 DYS general education students took the 10th grade ELA MCAS 
re-test in November 2010 and/or March 2011, and 73.6% of these 
students passed the test. This is a 25.5% increase from baseline 
three-year average. These comparisons should be interpreted 
cautiously due to the small number of students taking the re-test 
each year.  

 

10th Grade ELA MCAS Performance Data by Re-Test Date 

  
  

November 2009 March 2010 November 2010 March 2011 

# % # % # % # % 

Fail 7 19 10 36 5 38 1 14 

Pass 30 81 18 64 8 62 7 86 
 

General Education Student Academic Performance Goals:  Set by DYS in 2009 

Student Academic Goal 5 10th Grade MCAS Math Re-Test:  

Among DYS general education youth taking the Math re-test, the 
average pass rate during the 2008–2011 contract period (three-
year average) will increase by 5% over the baseline three-year 
average (2005–2008). 

2011 Results 33 DYS general education students took the 10th grade Math MCAS 
re-test in November 2010 and/or March 2011, and 63.64% of 
these students passed the test. This is a 20.2% increase from the 
baseline three-year average. These comparisons should be 
interpreted cautiously due to the small number of students taking 
the re-test each year.  
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10th Grade Math MCAS Performance Data by Re-Test Date 

  
  

November 2009 March 2010 November 2010 March 2011 

# % # % # % # % 

Fail 27 60 21 57 8 36 4 36 

Pass 18 40 16 43 14 64 7 64 
 

Students with Disabilities Academic Performance Goals 

Student Academic Goal 6 10th Grade Spring MCAS English Language Arts (ELA):  

The percentage of DYS students with disabilities passing the ELA 
MCAS will increase by 10% over the baseline. 

2011 Results 60 students with disabilities took the 10th grade MCAS in English 
Language Arts in the spring of 2011.  85% of these youth passed, 
including those who scored in the needs improvement, proficient, 
and advanced categories.* This reflects a 16% increase over the 
baseline established in 2010. 

 

10th Grade ELA MCAS Results:  DYS Students with Disabilities (N=60) 

  
  

2010 2011 

# % # % 

Failing 19 31% 9 15% 
Needs Improvement 32 52% 32 53% 
Proficient 11 18% 18 30% 
Advanced 0 0% 1 2% 
TOTAL 62 100% 60 100% 

 

Percent of DYS Students with Disabilities Passing 10th Grade ELA MCAS* 

  
  

2010 2011 

# % # % 

Passing 43 69% 51 85% 
*  includes all students in the needs improvement, proficient, and advanced categories 
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Students with Disabilities Academic Performance Goals 

Student Academic Goal 7 10th Grade Spring MCAS Math:  

The percentage of DYS students with disabilities passing the Math 
MCAS will increase by 10% over the baseline. 

2011 Results 69 students with disabilities took the 10th grade MCAS in Math in the 
spring of 2011.  59% of these youth passed, including those who 
scored in the needs improvement, proficient, and advanced 
categories. This reflects a 14% gain over the baseline established in 
2010. 

 

10th Grade Math MCAS Results:  DYS Students with Disabilities (N=69) 

  
  

2010 2011 

# % # % 

Failing 38 55% 28 41% 
Needs 
Improvement 19 28% 30 43% 
Proficient 9 13% 9 13% 
Advanced 3 4% 2 3% 
TOTAL 69 100% 69 100% 

 

Percent of DYS Students with Disabilities Passing 10th Grade Math MCAS* 

  
  

2010 2011 

# % # % 

Passing 31 45% 41 59% 
*  includes all students in the needs improvement, proficient, and advanced categories 
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Students with Disabilities Academic Performance Goals 

Student Academic Goal 8 10th Grade Spring MCAS Science:  

The percentage of DYS students with disabilities passing the Science 
MCAS test during the contract period will increase by 10% over the 
baseline. 

2011 Results 68 students with disabilities took the 10th grade MCAS in Science in 
the spring of 2011.  38% of these youth passed, including those who 
scored in the needs improvement, proficient, and advanced 
categories.  This represents a 1% gain over the baseline established 
in 2010. 

 

10th Grade Science MCAS Results:  DYS Students with Disabilities (N=68) 

 
2010 2011 

# % # % 

Failing 49 63% 42 62% 
Needs 
Improvement 22 28% 23 34% 
Proficient 7 9% 2 3% 
Advanced 0 0% 1 1% 
TOTAL 78 100% 68 100% 

 

Percent of DYS Students with Disabilities Passing 10th Grade Science MCAS* 

  
  

2010 2011 

# % # % 

Passing 29 37% 26 38% 
*  includes all students in the needs improvement, proficient, and advanced categories 
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Students with Disabilities Academic Performance Goals 

Student Academic Goal 9 10th Grade MCAS English Language Arts Re-Test:   

Among DYS students with disabilities taking the ELA re-test, the 
average pass rate will increase by 5% over baseline 

2011 Results 16 DYS students with disabilities took the 10th grade ELA MCAS re-
test in November 2010 and/or March 2011, and 56% of these 
students passed the test. This is an 8% decrease from baseline. 
These comparisons should be interpreted cautiously due to the 
small number of students taking the re-test each year.  

 

10th Grade ELA MCAS Performance Data by Re-Test Date 

  
  

November 2010 March 2011 

# % # % 

Fail 12 36% 7 44% 

Pass 21 64% 9 56% 

 

Students with Disabilities Academic Performance Goals 

Student Academic Goal 10 10th Grade MCAS Math Re-Test:  

Among DYS students with disabilities youth taking the Math re-
test, the average pass rate will increase by 5% over baseline. 

2011 Results 20 DYS students with disabilities took the 10th grade Math MCAS 
re-test in November 2010 and/or March 2011, and 45% of these 
students passed the test. This is a 1% increase from the baseline.  
These comparisons should be interpreted cautiously due to the 
small number of students taking the re-test each year.  

 

10th Grade Math MCAS Performance Data by Re-Test Date 

 
  

November 2010 March 2011 

# % # % 

Fail 19 56% 11 55% 

Pass 15 44% 9 45% 
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III.      Federal Title 1 Literacy, Numeracy and Transition Services  
    
Each year, DYS receives federal Title 1 funds to support literacy and numeracy efforts for DYS 
clients. In addition, 15% of these funds must be used for transition services to support the 
effective reentry of clients back to the community.  Information in a later section describes the 
Bridging the Opportunity Gap initiative, which is partially supported with Title 1 funds. 

DYS uses the Test of Adult Basic Education (TABE) to assess literacy and numeracy skills gains. 
Data used in the 2010-2011 DYS consolidated performance report came from the Aspen student 
information system and was supplemented by records collected by the Title I teachers who 
provide services in 13 DYS residential treatment programs.  The following charts are based on 
the demographics and results from the cohort of students who completed both the pre and post 
TABE tests.  In summary: 

• For Reading: 237 students were pre and post tested, and 59% showed improvement and 
• For Math: 237 students were pre and post tested, and 66% showed improvement. 

 

 Frequency Percent 

Improvement In Reading 141 59% 
Negative/No Change In Reading 96 41% 

Improvement In Math 157 66% 
Negative/No Change In Math 80 34% 

 
Note:  the metric used for this report was the Grade Equivalent (GE) score on the TABE 9/10. 
 
  

66% 

59% 

34% 

41% 

0% 25% 50% 75% 100% 

Mathematics 

Reading 

Change in Student Performance from Pre- to Post- Assessment 

Improvement Decline/No Change 
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IV.     Special Education  

Representatives from the DYS Educational Services Program and ESE Special Education in 
Institutional Settings (SEIS) office continued to work collaboratively throughout 2011 to address 
issues related to delivery of special education services within the DYS educational program.  
Significant progress was made in providing greater consistency and more collaborative 
approaches to special education service delivery for DYS youth.  

Over the last several years, DYS and SEIS have been working to promote a culture that supports 
special education students’ access to the general curriculum.  The following initiatives helped 
advance this mutual goal:     

• Integration of professional development opportunities for DYS and SEIS staff continued 
and aided in the promotion of shared understanding of the benefits of a more inclusive 
educational program for DYS youth eligible for special education.  A range of such 
professional development offerings were provided for all SEIS and DYS educators, with an 
emphasis on the development of on-site learning teams. 

• The Agency Coordination Process for special education eligible students detained or 
committed to DYS was monitored and updated to reflect best practices and support 
more effective and efficient procedures for communication, service provision planning, 
and inclusion of special education students in the general education program.  

• Student data sharing procedures were refined and updated to address a new, shared 
software system for managing student data. This enables SEIS staff to identify students 
eligible for special education services at the earliest stages of pre-trial detention and the 
more effective and efficient provision of services for detained youth.   

• The shared software system to manage student data also provides better access to data 
by all those involved in addressing the educational needs of DYS youth and enhances 
individualized planning for the general education setting and future transitions.   

• A standardized screening process was established for students not identified, but who 
may need to be evaluated for special education eligibility. This process was enhanced by 
the previously mentioned professional development opportunities related to teacher 
learning teams at each site. 

 
Collaborative efforts to increase inclusive educational programming for students with disabilities 
also continued across DYS.   

• Phased implementation of an integrated service delivery model continued this year.  This 
more holistic approach to students’ educational needs seeks to provide greater access to 
the general curriculum for all students with disabilities.  This is accomplished through 
inclusion in the general education classroom and extensive collaboration between 
general and special education teachers. Full implementation across all DYS educational 
programs is anticipated over a two to three year period. Professional development to 
support this implementation is ongoing. 
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DYS and SEIS continue to examine a variety of administrative procedures and processes to 
benefit students eligible for special education.   

• Both agencies continue to work in partnership with ESE’s Student Assessment Services 
unit to support optimal MCAS and MEPA test administration for students with disabilities 
and more functional reporting mechanisms to support effective planning for individual 
students. 

• In order to insure greater accuracy in the identification of students who are eligible for 
special education services, DYS continues to work with ESE and school districts to 
improve the quality of data that are reported by local school districts. 

• Enhanced data sharing through access to ESE’s Data Warehouse continues to be 
explored.  Once available, access to such a range of data about individual students and 
groups of students will enable DYS and SEIS staff to improve program development and 
individualized planning.   

• IEP and service delivery data monitoring and analysis is maintained by both agencies to 
identify problematic areas in administrative procedures and the provision of special 
education services.  Methods to promote more effective ways to address those areas are 
pursued within SEIS and DYS, in partnership with local school districts. 

Both agencies will continue their collaborative efforts in order to promote an educational 
environment that provides quality special education services for all eligible DYS students. 

V.  Healthy Opportunities Positive Outcomes (HOPE) — a Physical Education and Leadership 
Initiative 

Project HOPE (Healthy Opportunities Positive Outcomes) is a partnership between DYS and the 
Collaborative for Educational Services through a Carol M. White Physical Education Program 
(PEP) Federal grant awarded in the fall of 2009. Project HOPE provides health and physical 
education classes and after-school activities for students in DYS programs throughout the 
Commonwealth, utilizing five certified Health and Wellness teachers and trained program staff.  
The initiative’s goals are to:  

 

• Enable students to develop the knowledge, skills, and attitudes required for lifelong 
health, fitness, and well-being aligned with Massachusetts State Health and Fitness 
curriculum frameworks; and 

• Develop a system-wide capacity within DYS to deliver the health and fitness curriculum.  
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Project HOPE was initially launched in ten residential programs in January of 2010. Since that 
time, Project HOPE has been expanded to 36 programs in the five DYS regions.  Data on student 
fitness and nutrition continues to be collected in the 10 initial pilot sites and reported annually.  
The initial objective was to ensure that 75% of youth in the pilot programs experienced 225 
minutes of moderate to vigorous physical activity per week. In fact, the percentage of students 
meeting target physical activity goals ranged from 76.9% to 89.8%.   

A comprehensive online health curriculum was selected for use by all Health and Wellness 
teachers in short- and long-term treatment programs within DYS. The curriculum “Health 
Teacher” is aligned with national health education standards and covers 10 key topic areas 
designed to develop the knowledge and skill needed to pursue healthy lifestyles. Teachers 
attended a two-day training session before the curriculum was implemented. The “Come and 
Get It” nutrition curriculum continues to be used in pre-trial detention and assessment programs 
throughout DYS. 

Health and Wellness teachers, who hold memberships in the Massachusetts Association for 
Health, Physical Education, Recreation, and Dance (MAHPERD), attended a two-day conference 
in Worcester in the fall of 2010.   Teachers attended the general session and many interactive 
workshops and teachers also had the opportunity to participate in a full day of physical 
education training at Westfield State University.  Robert Rauch, professor in the Department of 
Movement Science, Sport, and Leisure Studies, provided Project HOPE teachers with a training 
day filled with new activities and cooperative games that can be used when working with DYS 
students.  

The development of systemic capacity for a comprehensive health and wellness program within 
the Department is a goal of the HOPE program.  Building systemic capacity includes staff training 
and equipment purchases to support students’ pursuit of health and fitness goals.  In the spring 
and summer of 2011, the Southeast and Central Regions held hands-on training for direct care 
staff.  Finally, in 2011 the HOPE team will continue to build the systemic capacity through 
additional staff training, equipment additions, and adjustments in health/wellness teachers’ 
schedules to serve the maximum number of students receiving health and physical education 
during or after the school day.  

 

VII.      Bridging the Opportunity Gap: Job Readiness and Employability Initiative 

Since 2006, the Bridging the Opportunity Gap (BOG) initiative has supported the successful 
transition and re-entry of DYS clients, with a special focus on those returning to their home 
communities following residential treatment. This initiative emphasizes career development and 
employment training services that are tailored to DYS clients’ unique strengths and needs. It 
provides comprehensive employability services including career readiness, vocational and work-
based training, industry certifications, and subsidized employment experiences. 
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Based on a Positive Youth Development Model, The BOG initiative is an asset-based, culturally 
responsive program delivered by personnel with experience in youth employability programs. 
Programming addresses a variety of learning styles, is interactive and engaging to youth, and is 
delivered in a “hands-on” manner. Grantee organizations include community- and faith-based 
organizations, Workforce Investment Boards and Career Centers, and vocational technical high 
schools across the state. Grantees work with Commonwealth Corporation to expand program 
services and resources, resulting in access to a variety of employment and educational pathways 
for DYS clients. 

For the past two years, Commonwealth Corporation has enhanced the BOG programming by 
adding a new category of grants referred to as “Community Reentry Grants” (CRG). The 
Community Reentry Grant program supported the implementation of pilot programs such as 
mentoring, arts programming, career exploration and entrepreneurship. Some of the smaller 
pilot employability programs did not have the same requirements as the larger, more structured 
BOG programs.  

Smaller and more flexible than traditional BOG programs, CRG grants have allowed 
Commonwealth Corporation to expand the range of offerings to DYS youth. In particular, older 
youth have been able to take advantage of educational opportunities offered through CRG 
programs such as GED services. The addition of CRG grants has allowed Commonwealth 
Corporation to target some regions where there were opportunities to improve the level of 
service to DYS youth but insufficient infrastructure (e.g., no available vocational schools or 
employers for vocational or comprehensive employment services). 

In fiscal year 2011, the BOG Initiative (including CRG programs) served 351 youth - 200 youth 
participated in traditional BOG programming and an additional 151 served through the CRG 
program.   The average age of participants was 17 years old and the demographic and regional 
profile of BOG participants’ tracks closely with the overall DYS population. In 2010-2011, 56% of 
youth were placed in subsidized employment, maintaining the gains from the previous year. 
There were 9% of participants placed in unsubsidized work by the end of the grant period.  
Given the state of the job market, DYS was fortunate to have the participation of employers 
throughout the state.  
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As shown in Table 1, in fiscal year 2011, ten Bridging the Opportunity projects were funded 
statewide. 

Table 1:  FY11 Distribution of BOG Programs and Participants by DYS Region 

Region # BOG Programs # Youth Participants % Youth Participants 

Western 2 65 32.5% 

Central 1 29 14.5% 

Northeastern 2 24 12.0% 

Metro 2 29 14.5% 

Southeast 3 53 26.5% 

Total 10 200 100% 

 

As shown in Table Two, in fiscal year 2011 a total of 11 Community Reentry Grants were funded 
statewide.  The large number of CRG grants reflects the new pilot programs, specifically in the 
Central and Metro regions and employability programs in the Central and Northeast regions.  
These programs will most likely “graduate” to BOG program status in fiscal year 2012. 

Table 2: Distribution of CRG Programs and Participants by DYS Region 

Region # of CRG Programs 
# of Youth 

Participants 
% of Youth 
Participants 

Western 3 29 19% 

Central 2 20 13% 

Northeastern 3 66 44% 

Metro 3 36 24% 

Southeast 0 0 0% 

Total 11 151 100% 
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Through the BOG Initiative, grantees provided youth with a range of employment-related 
services including career readiness training, industry certifications, vocational training, 
entrepreneurship training, and subsidized employment experience. Specific project 
programming details are as follows: 

§ Vocational instruction taught by certified vocational instructors at vocational 
programs took place at Putnam Vocational High School in Springfield, Lynn Vocational 
High School , Blackstone Valley Vocational High School in Upton, Madison Park 
Vocational High School in Boston and Taconic High School in Pittsfield; 

§ Industry certification programs (e.g. Serve Safe for culinary, OSHA safety certification 
for carpentry, and the National Retail Federation’s Customer Service certification); 

§ Career Readiness training; and  
§ Subsidized employment. 

The following data provide a comprehensive review of the last five years for the BOG program.  
This year’s outcomes reflect a lower BOG population but additional CRG participants, for a 
combined number of 351 youth served; more than the number of youth served in previous 
years.   

Table 3:  Youth Outcomes: Comparison Data for the BOG Initiative from FY07 through FY 11 
General, Career Readiness, and Vocational Training Completion 

Grant Period Year 1: 
1/2007  - 
6/2007 

Year 2:  
10/2007 
- 6/2008 

Year 3:  
7/2008  - 
6/2009 

Year 4:  
9/2009  - 
6/2010 

Year 5: 
10/2010- 
6/2011 

General Program Results 

# youth enrollments 255 354 395 311 2001 

# program grantees 14 13 15 14 10 

# completing one or more components n/a 268 293 214 128 

% completing one or more components n/a 76% 74% 69% 64% 

# completing all required components n/a 71 95 63 35 

% completing all required components n/a 20% 24% 20% 18% 

Participation in Career Readiness  

# youth starting career readiness n/a 291 298 267 150 

% youth starting career readiness  n/a 82% 75% 86% 75% 

# starters who completed n/a 241 239 117 102 

                                                            
1 The combined participant numbers for both BOG and CRG were 351 in FY 11. 
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% starters who completed n/a 83% 80% 44% 68% 

% of all BOG participants completing n/a 68% 61% 38% 51% 

Participation in Vocational Training  

# youth starting vocational training 71 124 156 138 112 

% youth starting vocational training 23% 35% 39% 44% 56% 

# starters who completed n/a 55 97 77 31 

% starters who completed n/a 44% 62% 56% 27% 

% of all BOG participants completing n/a 16% 25% 25% 16% 

 
Table 4:  Youth Outcomes: Comparison Data for the BOG Initiative from FY07 through FY 11 

Work Placement, Entrepreneurships, Certifications, Internships, Ed. Services, DYS Assessment 
 

Grant Period Year 1: 
1/2007  - 
6/2007 

Year 2:  
10/2007 
- 6/2008 

Year 3:  
7/2008  - 
6/2009 

Year 4:  
9/2009  - 
6/2010 

Year 5: 
10/2010- 
6/2011 

Subsidized Work Placement 

# youth starting work placement 101 121 138 179 112 

% youth starting work placement 33% 34% 35% 58% 56% 

# starters who completed n/a n/a n/a 109 58 

% starters who completed n/a n/a n/a 61% 51% 

% of all BOG participants completing n/a n/a n/a 35% 29% 

Unsubsidized Work Placement 

# youth finding work placement n/a 103 107 63 17 

% youth finding work placement n/a 29% 27% 20% 9% 

Entrepreneurship Training 

# youth starting work placement n/a n/a n/a 56 n/a 

% youth starting work placement n/a n/a n/a 18% n/a 

# starters who completed n/a n/a n/a 50 n/a 

% starters who completed n/a n/a n/a 89% n/a 

% of all BOG participants completing n/a n/a n/a 16% n/a 

Earned Industry-Recognized Certification 

# youth earning certification n/a n/a 52 99 52 

% youth earning certification n/a n/a 13% 32% 26% 
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Internship 

# youth participating 73 87 148 5 13 

% youth participating 24% 25% 37% 16% 7% 

Education Services (Direct and by Referral) 

# youth participating n/a 79 140 140 112 

% youth participating n/a 22% 35% 45% 56% 

DYS Assessment 

# youth relocated at least once 60 119 166 61 32 

% youth relocated at least once 20% 34% 42% 20% 16% 

 

This year’s BOG and CRG programming are examples of how DYS funding can be leveraged to 
deliver workforce skills, provide educational opportunities and extend cultural and arts 
programming to youth in the community.  Through the combined efforts of CommCorp, DYS, 
and the grantees, youth had tremendous opportunities to gain access to a variety of workplace 
experiences. Each participant gained valuable skills in communication, problem-solving, 
workplace habits and attitudes.  Additionally, several youth actually gained access to long term 
employment opportunities. 

Next Steps for BOG and CRG 

CommCorp has streamlined the number of hours required for career readiness (from 40 hours 
to 30 hours total for completion of this component) and maintained the same standards for 
other program components.  There is a rejuvenated technical assistance strategy underway that 
will ensure all grantees receive a monthly site visit from CommCorp staff and a key point of 
contact for any issues of concern or challenge.  Another exciting addition to the BOG program 
will be a manufacturing pathway in the Central Region that links the Manufacturing Extension 
Program with the Worcester Vocational Technical High School to provide five DYS clients with a 
certification in Computer Numerical Control programming. 

 

VIII.     Positive Youth Development and Culturally Responsive Practices (PYD/CRP) 
 

 “Students who feel they can bring their whole selves to school and have their 
multiple identities affirmed, or at the very least allowed, are more likely to feel 
they belong in school and are more likely to engage in the schooling process than 
those who do not.” (Affirming Diversity:  The Socio-Political Context of Multi-
Cultural Education, p. 293) 
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Overview  

In the past several years, DYS has made steps to implement a Positive Youth Development 
approach to working with youth committed to its care.  The integration of this approach and the 
supporting field of foundational research that are demonstrated through the far-reaching work 
of the DYS Education Initiative using culturally responsive teaching methods over the past eight 
years.   

The PYD/CRP Initiative is grounded in a theoretical framework to develop awareness, knowledge 
and skills that promote Interpersonal, Institutional, and Instructional development.  Also 
embedded within the framework are the PYD “Protective Factors” to support a stable sense of 
identity, a belief in one’s abilities, positive and caring relationships with others, and a sense of 
control over future outcomes for all youth in DYS educational settings. These “Protective 
Factors” serve as a vehicle for planning and implementation across the DYS Education Initiative, 
and for creating high quality opportunities that are culturally relevant, mutually enriching, and 
meaningful to young people.     

The PYD/CRP initiative is guided by a workgroup that includes members of the Comprehensive 
Education Partnership (CEP) – DYS Education Unit, the Collaborative for Educational Services 
(CES), CommCorp, and the Students in Educational and Institutional Settings (SEIS) contract.  
Training and support offered in PYD and CRP have included opportunities for learning for both 
those who are in direct service capacities within DYS programs as well as those in leadership 
positions overseeing programs and initiatives.  The objectives of the training sessions are: 

a) To deepen the understanding of concepts, terminology, and themes related to culturally 
responsive practice and positive youth development; 

b) To share and practice strategies that are both culturally responsive and promote positive 
youth development and enhance the educational services, opportunities, and supports 
provided to DYS youth; 

c) To  broaden the understanding of educational staff members’ experience about topics 
potentially challenging subjects such as race, ethnicity, culture and class; and  

d) To discuss implications of this learning on future planning and professional development 
activities developed for DYS educational staff. 

Fiscal Year 2011 PYD and CRP Trainings 

Workshops for the DYS Teacher Professional Development Release Days—In Fall of 2010, 19 
teachers attended “Rethinking Youth Assets in DYS Settings.”  This training module was 
developed to support teachers in incorporating key concepts and themes of PYD and CRP in 
improved lesson planning, and interrupting attitudes or behaviors that do not support PYD and 
CRP.  
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Dialogue Event for the Regional Education Coordinators and Instructional Coaches—In April, 
2011, 11 participants attended this session aimed at practicing dialogic communication 
techniques such as using asset-based language, active listening, open and honest 
communication, and having complex conversations about race, ethnicity, and culture for 
promoting PYD and CRP in their roles as supports for teachers.  
  
PYD/CRP Infusion into the Empower Your Future Training (EYF) for Regional Education 
Coordinators and Instructional Coaches—On June 30, 2011, 10 participants attended the 
Empower Your Future Training that was infused with activities that deepen the connection of 
PYD and CRP themes, concepts, and strategies to enhance the instructional supports for 
teachers around the EYF curriculum.  The training highlighted reflective questioning to support 
the PYD Protective Factors and CRP in coaching and supervision. 

 
The impact of this work on positive youth development and culturally responsive practice has 
expanded the participants’ ability to examine their own assumptions about race, ethnicity, age, 
and culture.  Participants in the 2011 dialogue session agreed with the following statement “This 
workshop helped me examine my own assumptions about race, ethnicity, age, and culture.”  The 
same workshop participants also reported that they are increasingly able to identify strategies in 
their job roles that will support PYD and CRP based on their agreement to the following 
statement:  “This workshop helped me identify specific things I can do on the job to support 
positive youth development and culturally responsive practice.”  In addition to experiencing 
growth in these areas, the participants asked for more opportunities to engage in PYD and CRP 
trainings and also requested that more teachers attend these trainings.   

IX.      Education Quality Assurance (EQA) of DYS Education Program 
 
This year’s EQA work built on the eight pilot programs site visits that were implemented in fiscal 
year 2010.  As in prior years, the purpose of the EQA Initiative is to establish, communicate and 
disseminate a set of core education program standards that define education program quality in 
DYS residential programs.  Using the refined set of EQA standards and indicators, the EQA staff 
implemented nine EQA visits in the spring of 2011.   

This year, the EQA review assessed programs according to the following four EQA standards: 

1. Quality Education Service Delivery 

2. Positive Learning Environment 

3. The Effectiveness of Learning Teams 

4. DYS Reporting Systems 

The EQA standards are aligned with both the DYS and ESE education standards and indicators of 
effective teaching. The latter was adopted in June of 2011 and is being introduced in public 
school districts statewide.  These standards and corresponding indicators reflect a depth of 
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thinking on instructional planning, teaching strategies, optimal learning environments, education 
delivery through learning teams, as well as effectively reporting and managing student 
information in DYS.  The 2011 EQA review collected baseline information on qualitative 
indicators of education program effectiveness, including instructional planning, delivery of 
instruction, positive youth development, culturally responsive practices, and collegial working 
relationships through the learning team model.   

The goals of the EQA initiative stress the importance of continuous improvement for programs, 
rather than punitive, corrective action.  The EQA process, along with assessing program 
performance, includes the provision of technical assistance and support from a wide range of 
staff from CommCorp, the CES, and DYS.  The following section provides a more detailed view of 
the EQA process. 

EQA Site Visits:  The EQA Review Team scheduled a full-day site visit to each program, which 
began with a guided tour of the facility.  The purpose of the tour was to review the physical 
environment at each education program and to enable the EQA team to review classroom space, 
computer labs and other aspects of the educational environment.  Tours included a walk-
through of the residential and academic areas.  In addition, site visits included the following four 
components: 

(1.) Document Review and Validation – The EQA Review Team cross-checked and 
validated information contained in the self-reported pre-assessment instrument, 
including unit/lesson plans, program schedules, learning team logs and other relevant 
documentation provided by the teaching coordinator.   

(2.) Formal Classroom Observations – The EQA Review Team conducted formal 
classroom observations in each of the four core content subject areas.  Observations 
were conducted using a formal classroom observation tool for collecting qualitative data 
in the core subjects for all teachers.  Teachers were observed teaching at least two 
different groups of students and/or academic subjects.  Classroom observations were 
approximately 45-60 minutes, depending on the program schedule.   

(3.) Student Interviews – The EQA Review Team interviewed two to three students at 
each of the nine programs to seek student input in the EQA process.  To ensure 
consistency across programs, a student interview protocol was implemented.  This was a 
new component of the EQA approach as student data had not been collected in the 2010 
pilot EQA project. 

(4.)  Teaching Coordinator Interview – The EQA Review Team interviewed the teaching 
coordinator at the end of the school day using guiding questions developed from the EQA 
Onsite Review Criteria and Monitoring Instrument. 
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This round of EQA visits focused on individual program quality and was not intended as a 
process to look “across the system” at improvements.  However, there were several common 
themes and overarching concerns that emerged from this year’s EQA visits that are worth 
pointing out: 

 

Overarching Concern Areas Common to All Programs 

Common Theme #1 Common Theme #2 Common Theme #3 Common Theme #4 

Backward Lesson 
Planning  

(Implementation of 
KUDs – Know, 

Understand, Do) 

-Backward instructional 
planning and consistent 
development of mini 
unit/lesson plans 

-Development of clear 
and measurable KUDs 

-Consistent 
implementation and 
review of KUDs 
throughout the lesson 

-Communication of 
KUD purpose linked to 
the day’s lesson and 
accessibility to 
students 

-Using student data to 
inform an instructional 
planning cycle 

Implementation of 
Effective Instructional 

Strategies 

-Differentiating daily 
instruction for a range 
of learners 

-Implementing 
Marzano’s Essential 
Nine instructional 
strategies explicitly and 
consistently to foster 
student achievement 

-Applying Bloom’s 
Taxonomy to promote 
students’ critical 
thinking skills through 
daily questioning 

-Engaging students 
consistently in 
meaningful learning 
experiences 

Implementation of 
Positive Youth 

Development (PYD) and 
the “Protective 

Factors” 

-Enhancing student self-
efficacy through the 
PYD “Protective 
Factors,” such as belief 
in their own abilities, 
stable and secure sense 
of identity, positive and 
supportive relationships 
among youth and 
adults, and sense of 
control over future 
outcomes in their own 
lives 

-Communicating high 
expectations for 
students and helping 
them achieve successful 
personal and academic 
experiences 

-Approaching youth 
development from an 
asset-based perspective 

Implementation of 
Culturally Responsive 

Practices (CRP) 

-Making daily instruction 
culturally relevant for all 
students 

-Engaging students in 
meaningful dialogue 
around culturally 
responsive and relevant 
social issues connected 
to their learning 

-Planning Instruction 
specifically with CRP 
principles in mind 

-Differentiating 
instruction based on 
students’ social and 
cultural backgrounds and 
interests 

-Setting up the 
classroom learning 
environment to reflect 
CRP promising practices 
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Next Steps for the EQA Initiative 

In the fall of 2011, DYS hosted a meeting for all programs that included program directors, 
teaching coordinators, regional educational coordinators, instructional coaches and CEP staff. 
The purpose of this meeting was to discuss the EQA process from the spring 2011 visits.  Plans 
are underway to provide technical assistance to the nine programs that participated in the visits 
and to monitor the improvement plans for each site.   

 
X.   Empower Your Future (EYF) Life Skills, Career Development, and Employability Initiative 

Through the CEP, Commcorp is responsible for designing a comprehensive approach to life skills, 
career development, and employability for the DYS continuum of care.  Since 2007 CommCorp, 
DYS, and CES have facilitated a workgroup that includes consultants with practical and academic 
expertise in school counseling and career development.  In fiscal year 2011, the key goals of the 
workgroup included: 

• Design and implement EYF curriculum for assessment programs pilot; 
• Design a final EYF Unit for  residential treatment programs curriculum that aligns with the 

DYS “transition planning” process; 
• Train teachers and education personnel on the use of EYF curriculum; and 
• Align EYF curriculum with other areas of client treatment, including clinical and case 

management. 
 
Assessment Curriculum 

This past year, the workgroup finalized a curriculum for assessment programs called “Empower 
Your Future – Assessment Programs” that will be taught for 45 minutes each day (during the life 
skills block) a minimum of three times per week.  To date, the curriculum has been developed 
and is now being used by DYS educators.   The curriculum contains two units that each cover five 
lessons and include: 

• Unit 1:  Knowing Yourself:  Interest, Values, Skills 
• Unit 2:  Earning a High School Credential:  What is the Best Route? 

 
The Empower Your Future Curriculum for DYS assessment programs was introduced in all six 
assessment programs in FY 2011.  An evaluation of the pilot programs, implemented by Dr. 
Richard Lapan, professor at the School of Education, University of Massachusetts, Amherst, 
provided data that helped the workgroup refine the curriculum further.   Dr. Lapan engaged in a 
series of interviews with assessment program teachers and students.  Dr. Lapan’s key findings 
included:      

• The EYF curriculum designed for DYS Assessment is a theoretically sound curriculum that 
contains a set of activities that, on the whole, youth find very engaging. Students tend to 
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like these activities and frequently ask to do extra work on their EYF projects both during 
the school day and in the evening. 

• Assessment program teachers are mostly very positive about the curriculum. They 
express satisfaction and interest in the curriculum. They sometimes express how 
surprised they are that youth become as motivated and engaged in the curriculum as 
they do. Teachers report that the EYF curriculum is a significant improvement in the 
general Life Skills curriculum. 

• Using the EYF curriculum in assessment programs puts youth in a PYD frame of mind 
where the focus is on personal control, hope, and purpose in one’s life. It can lead to 
increased self-esteem when youth realize through self-reflection activities they have 
values and can feel good about themselves and what may lie ahead in their lives. 

• EYF in DYS assessment and treatment programs provides educators a successful avenue 
to begin to form meaningful and influential relationships with DYS youth.  The evaluation 
also found that EYF during the assessment process sets youth up nicely for the extended 
life skills EYF work they will be doing in treatment and in the BOG programs. 

 
Residential Treatment Curriculum:  Unit 10 and Transition (Exit) Planning 
 
Last year, the Empower Your Future (EYF) Treatment Curriculum (Units 1-9) was finalized and 
implemented in all short- and long-term residential programs.  Through the efforts of the EYF 
workgroup, a final unit for this curriculum was developed. Unit 10:  Education and Employment 
Goals to Support the Community Services Treatment Plan  was developed in collaboration with 
caseworkers, DYS community staff and teachers to ensure that the important work completed 
by students as part of the EYF curriculum is utilized in a meaningful way as planning occurs for 
each student to transition from residential treatment to the community.  

Unit 10 is a culmination of all the projects and research completed in earlier units and it requires 
students to use their “voice” to advocate for their goals regarding education and employment. In 
the fall of 2011, all Life Skills teachers in short- and long-term treatment were required to begin 
teaching Unit 10 of the EYF curriculum.  A 2nd edition of the Student Workbook has been printed 
which includes Unit 10 and all Life Skills Teachers received the Unit 10 chapter ”supplement” to 
their EYF Teacher Manual at the first regional professional development day.    

All returning and new teachers explored the new EYF Curriculum to learn more about the scope 
and sequence, expectations for implementation, and to fully understand the content. Teachers 
also examined the connections between EYF positive youth development and culturally 
responsive practice.  Training incorporated findings and best practices from the previous year’s 
pilot.  Three voluntary sessions were offered and a total of 38 teachers and educational staff 
(RECs and Coaches) participated in the trainings.   
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Positive Trends:  

• Based on interviews with students, the curriculum is helping to develop a “sense of 
hope” related to possible future education and career options. 

• Based on reviewing program schedules and talking with Life Skills teachers, most 
programs are implementing the EYF curriculum at the minimum requirement (per DYS) of 
3 days each week. 

• Teachers and students are beginning to engage in the curriculum as evidenced by the 
related student work and projects displayed throughout the classroom and program 
hallways. 

• The majority of programs posted EYF student learning objectives written in the 
appropriate format to support students’ need to Know, Understand, and therefore be 
able to Do (KUD).   

• There was evidence that students were consistently using the student workbooks from 
information gathered at student interviews and the samples of student work that were 
provided and posted throughout programs.  

• Youth and teachers reported that student work was being transferred with students 
when they move to new programs.   

• While a lack of adequate technology presents considerable challenges (insufficient 
broadband width resulting in slow downloading of key internet sites; insufficient 
numbers of computers; and computer shut-downs), teachers, in general, are being 
creative and finding ways to have students complete the computer-based assignments.  

 
EYF Next Steps 
 
Summer Refresher trainings:  In the summer of 2011, refresher trainings were provided for 
teachers in assessment and short- and long -term treatment programs in order to provide them 
with feedback from the previous year, strengthen the use of the Final Student Project in 
assessment and introduce Unit 10 in treatment programs, and create opportunities to share 
best practices and improve on EYF instruction.  Trainings were provided for new teachers at the 
end of the summer to introduce them to EYF and allow them an opportunity to practice and 
learn from the best practices over the past year.   
 
Strengthening EYF as a Transition Tool for Student Voice:  Through collaboration with the DYS 
community, residential and clinical staff, the Empower Your Future final products from both the 
assessment and treatment programs curriculum are being incorporated into initial staffing and 
transition planning meetings.  Youth will be preparing for the meetings during the EYF classes 
and then will have a chance to advocate for themselves using their final products or activities 
developed in EYF related to their academic and career related goals.   

Pre-Trial Detention Curriculum Development:  CommCorp, with the support of the EYF 
workgroup and teachers, staff, and students in pre-trial detention units will develop and 
introduce a set of 10-12 curriculum units to be used in January 2011.   
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XI. Community Based Mentoring Initiative:  Lawrence 

On behalf of DYS, CommCorp has been collaborating with the Mass Mentoring Partnership 
(MMP) since 2008 to deepen its understanding of the field of mentoring research and to help 
guide the planning and implementation of the mentoring program in the reentry phase of a 
youth’s DYS commitment.  MMP, the only statewide organization dedicated to expanding quality 
mentoring opportunities to meet the needs of youth across Massachusetts, has been a strong 
partner in this work through its provision of technical assistance and bringing extensive 
research-based guidance on designing effective programming.   

FY 2010 Mentoring Pilot Program Partnership  
 
In fiscal year 2010, Commcorp expanded its mentoring pilot program, bringing together DYS and 
local community-based organizations in Lawrence, Massachusetts, to begin designing a second 
DYS program.  Building on lessons learned from the FY 2009 DYS mentoring pilot program in 
Holyoke, Massachusetts, CommCorp worked with the MMP to facilitate a planning process that 
included representatives from regional DYS staff, the Greater Lawrence Educational 
Collaborative (GLEC), North American Family Institute (NFI), and Family Services Inc.   

 
FY 2011 AIM Program 

All collaborating partners in this pilot program shared a similar perspective and approach to 
breaking down institutional barriers to assist DYS-involved youth in gaining the key skills and 
knowledge they need to be productive in their communities and today’s economy. With support 
from MMP, the partnership reviewed key components of mentoring models and best practices 
as evidenced by mainstream and juvenile justice mentoring research. MMP distributed copies of 
the National Mentoring Partnership’s Elements of Effective Practice to each of the partners to 
further guide them in their planning.2

The team established a program goal for the mentoring pilot with three main focus areas.  
Through mentoring, youth will develop skills to be successful in career and in life through a 
caring relationship with an adult mentor.  The three areas of focus that will support 
achievement of this goal are: 

 AIM is the name given to the pilot by the young people 
involved and represents the goal to “aim high for success.”  

 
§ The promotion of positive youth development in programming; 
§ The development of skills by youth, broadly defined (i.e., not just life skills); and  
§ The establishment and strengthening of a caring relationship with an adult mentor. 

 

                                                            
2 For further information see MENTOR’s Elements of Effective Practice at 
http://www.mentoring.org/find_resources/elements_of_effective_practice/ 
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Structure of Program 
  
By the end of fiscal year 2010, a series of planning meetings with representatives from each 
partner, helped to mold and define the DYS pilot program in Lawrence, specific to strengths and 
needs of youth in that area.  Led by Family Services Inc., implementation of the AIM program 
began in Lawrence in July of 2011.  

 
All of the AIM program components are aligned with the Elements of Effective Practice, although 
some of the program elements were also revised.  The model that was adopted by members of 
the AIM advisory group included the following key components of the mentoring program: 

• Target Youth Population to be served:  DYS committed clients ages 15-17, primarily 
boys, within 90/60 days of release from residential treatment programs and who will 
discharge from the DYS system by age 18.  Targeted youth will be no older than 17 years 
when they enter the mentoring program.   

• Target Mentor Population:  Same gender mentors with at least one year of employment 
history and who pass the DYS Triple I CORI Screen.  Preference for mentors who are 
similar in racial, ethnic, and cultural background to mentees. 

• Number and Frequency of Matches per Year:  10-12 matches per year with a 
commitment that mentors and DYS clients meet for a minimum of six hours per month 
for a minimum of nine months.  

• Mentor Training:  Mass Mentoring Partnership, in collaboration with the local mentoring 
site and DYS staff, will design the mentor training.  All mentors will be formally trained. 

• Type of Mentoring:  The mentoring model is a community-based mentoring program. 

• Incentives for Mentors/Mentees:  Research on juvenile justice mentoring points to more 
positive outcomes when programs implement incentives for youth and mentors.  For 
youth, a clearly communicated set of incentives based on attendance, number of hours 
in mentoring, and engagement.  For mentors, incentives included gas cards to defray 
transportation costs, and other types of gift cards to support match activities. 

The AIM program experienced moderate success with five matches being implemented during 
the year.  Unfortunately, several challenges precluded the goal of establishing ten matches.  

Successes included: 

- The identification of mentors who were similar in “social identity” to the mentees, 
including race, culture, ethnicity, and socio-income status.  

- A process for training and screening mentors was successfully implemented that was 
based on joint collaboration between FSI and DYS. 
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- Several enthusiastic mentees were identified among DYS clients and a waiting list was 
also established. 

- A smaller, core group of DYS, CommCorp, and FSI staff members met regularly via 
conference call to move forward key issues with the program; trainings, matches and 
background checks. 

- Youth gave input during a February 2011 focus group session that provided information 
on incentives for engaging in a mentoring relationship. 

The challenges included: 

- The transition of some of the mentees back to DYS residential facilities or out of the 
immediate Lawrence region made it difficult for mentors to meet with and contact 
mentees. 

- Difficulty in getting clearance for mentors who had CORIs that included 51A or 51B past 
notations that ultimately disqualified some candidates. 

- Recruitment of mentors was slow given the nature of the target population. 

- Communication between DYS and FSI was occasionally sluggish and sometimes key 
action steps took considerable time to move forward. 

- Youth tended to see the mentoring program as another DYS mandate rather than an 
opportunity to build a relationship with another adult in the community. 

By the end of FY 11, many of the challenges had been addressed; and new strategies were 
developed by the Aim Advisory Group to improve the administration of the program.  The 
leadership and staff of FSI showed dedication and commitment to the program and the DYS 
partners continue to see this service as a key element of their overall service delivery plan. 

Next Steps for AIM  

Through lessons learned from this year’s AIM program, the Advisory Group will be working 
toward enhancing the matches that have been established.  In addition, with the infusion of 
funding from the federal OJJDP grant, the AIM program will have two additional years of funding 
to support the mentoring process.  The AIM program will serve as the model for the OJJDP grant 
implementation and will provide data and information to the additional four sites that will be 
introduced statewide in the next year. 
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Appendix A:  DYS Comprehensive Education Partnership Vision 

 
Vision 

The Education Initiative will provide quality education and workforce skills training combined 
with a positive youth development approach that enables youth, in partnership with caring 
adults, to be active participants in all aspects of their life planning. Youth will attain knowledge 
and skills and access to resources that enable them to engage in positive pathways that will lead 
to a successful transition into the community.  

 
Mission 

Through a range of coordinated education and employability strategies, program activities and 
efforts, the Education Initiative will develop youth: 

» proficiency in literacy and numeracy 

» social and emotional skills  

» job readiness, vocational training, work ethics, and employment 

» thinking skills for lifelong learning 

Guiding Principles: 

Youth will participate in classroom and extended learning experiences that have been shaped by 
the Education Initiative’s Guiding Principles that include a focus on: 

Positive Youth Development: A strong focus on three aspects of positive youth development will 
provide effective guidance for the goals and plans for each youth’s successful re-entry into the 
community. These include a focus on each youth’s strengths and personal assets, providing 
opportunities for youth empowerment and leadership, and cultivating community partnerships 
and supports that assist youth in moving successfully through the continuum of care. 

Integrated Services and Supports throughout the Continuum of Care: A continuum of care for 
youth placed under DYS supervision will provide integration of services and supports from the 
time they enter the DYS system until they age out. 

Quality Teaching and Learning: An emphasis on high quality, research-based teaching and 
learning will support the whole child and build on students’ experiences. 

Research-Based: Educational initiatives will be aligned with current research and evidence-based 
practices that have been shown to be successful with youth in juvenile justice settings. 

Data and Outcome-Driven: A data and outcome-driven approach will support use of data to 
guide student learning and the ability to track long-term outcomes for youth in the DYS system. 

Systems Design: The deliberate integration of DYS institutional and community-based systems, 
services, and opportunities will yield the greatest outcomes for the youth we serve and their 
communities. 
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Footnotes 
1 Gagnon, J.C. & Richards, C. (2008). Making the right turn: A guide about improving transition outcomes of youth involved in the juvenile 

corrections system. Washington, DC: National Collaborative on Workforce and Disability for Youth, Institute for Educational Leadership. 

2 From 1998 – 2008, though the DYS committed caseload decreased by 35%, the racial demographics of the youth population has remained 

relatively constant, with 34% identifying as White, 30% as African-American, 28% as Latino, 3% as Asian, and 5% as “other” in 2008.   

3 Massachusetts Department of Youth Services 2007 Annual Report, www.mass.gov/Eeohhs2/docs/dys/annual_report_2007.pdf 

4 For more information about the Annie E. Casey Foundation’s Juvenile Detention Alternatives Initiative, see 

http://www.aecf.org/MajorInitiatives/JuvenileDetentionAlternativesInitiative.aspx. More information on the W. Haywood Burns Model for 

System Change and Leadership, an initiative supported by the John D. and Catherine T. MacArthur Foundation, can be found online at 

http://www.modelsforchange.net/index.html.    

5 Positive Youth Development (PYD) is an asset-based model of services that involves youth, their families and their communities in their care 

and development. PYD stresses medical health, behavioral health, personal safety and a sense of well-being, civic involvement, education and 

employment. 

6 The acronym “CRP” is used here to denote culturally responsive practice in DYS; however, it is important to note that in the field of 

multicultural education, “CRP” is an acronym used by researchers to describe culturally responsive pedagogy.   

7 The acronym “CRT” is used here to denote culturally responsive teaching in DYS; however, it is important to note that in the field of 

multicultural education, “CRT” is an acronym used by researchers to describe critical race theory. 

8 For further information see MENTOR’s Elements of Effective Practice at http://www.mentoring.org/find_resources/elements_of_effective_practice/ 
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