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I. COMMONWEALTH CHARTER APPLICANT INFORMATION SHEET 

This form must be attached to the letter of intent, prospectus, and final application. Please type 
information. 

 

Name of Proposed Charter School:   Academy for the Whole Child Charter School 

 

School Address (if known):  To be determined 

 

School Location (City/Town REQUIRED):    Fitchburg, MA 01420 

 

Primary Contact Person:  Jennifer L. Jones 

 

Address: 125 Etonion Park 

 

City: Fitchburg                State: MA   Zip: 01420 

 

Daytime Tel: 978-345-2176     Fax:  

 

Email:  Jennifer.jones125@gmail.com 

 

1. The proposed school will open in the fall of school year:      2014-2015        2015-2016 

 

School Year Grade Levels Total Student 
Enrollment 

First Year K – grade 3 180 

Second Year K – grade 4 225 

Third Year K – grade 5 270 

Fourth Year K – grade 5 285 

Fifth Year K – grade 5 300 

 

2.  Grade span at full enrollment:  K through grade 5 

 

3.  Total student enrollment when fully expanded: 300 (year 5) with the intentions of a maximum 
enrollment of 360 students by year 6 pending charter reinstatement. 

4.  Age at entry for kindergarten, if applicable: age 5 by August 31, 2014 

 

5.  Will this school be a regional charter school?  Yes    No 
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If yes, list the school districts (including regional school districts) in the proposed region. Please only 
list districts that are included in Appendix B. (Use additional sheets if necessary.)  N/A 

 

If no, please specify the district’s population as reported in the most recent United States census 
estimate for the community the school intends to serve:  40,318.  The Board of Elementary and 
Secondary Education shall not approve a new Commonwealth charter school in any community with a 
population of less than 30,000 as determined by the most recent United States census estimate [available 
at http://www.census.gov/], unless it is a regional charter school. (MGL c. 71 § 89(i)(1). 

 

6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s 
district or region. Please only list districts that are included in Appendix B. (Use additional sheets if 
necessary.) 

 

 

 

7.  Will the proposed school serve a district where overall student performance on the MCAS is in 
the lowest 10 percent, as designated in Appendix B?  Yes    No 

 

8.  Will the proposed school serve a district or districts in which the 9 percent net school spending 
cap is, or could be, exceeded by 2013-2014 applications?  Yes   No  

 

9.  Have members of the applicant group previously submitted a prospectus or final application 
that did not result in a charter?  Yes    No 

If yes, is the present submission related in content to the previous application?  Yes    No 

If yes, please indicate the name of the previous proposal and the year submitted. 

 

 

10. Is the applicant group currently the board of trustees of an existing charter school?  Yes    
No 

 

11.  Is the applicant group/board of trustees intending to create a network of schools?  Yes    No 

If yes, how many applications is the group submitting in the 2013-2014 application cycle?  _______ 

 

11.  Do members of the applicant group currently operate or are they employed by a private or 
parochial school?  Yes    No  

 

12. Are any members of the applicant group present or past members of a charter school board of 
trustees or a school committee?  Yes    No  (If applying as an existing board of trustees, please 
indicate only if members are or have been members of a different charter school’s board.)  

  

If yes, please indicate the person’s name; the charter school name and school location, or school 
committee district; and dates of membership.  n/a  

Fitchburg Leominster Lunenburg 

Ashburnham-Westminster North Middlesex  

Global Arts & Technology Center  1995 

http://www.census.gov/
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II. COMMONWEALTH CHARTER SCHOOL  
CERTIFICATION STATEMENT 

 

Proposed Charter School Name:   Academy for the Whole Child Charter School 

Proposed School Location (City/Town):  Fitchburg, MA 

I hereby certify that the information submitted in this prospectus/application is true to the best of my 
knowledge and belief and that this prospectus/application has been or is being sent to the superintendent 
of each of the districts from which we expect to draw students and from any contiguous districts. Further, 
I understand that, if awarded a charter, the proposed school shall be open to all students on a space 
available basis, and shall not discriminate on the basis of race, color, national origin, creed, sex, gender 
identity, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic performance, 
special need, proficiency in the English language or a foreign language, or academic achievement. I further 
understand that the information submitted in this prospectus/application serves as an initial application for 
start-up assistance funding under the federal Charter Schools Program grant. This is a true statement, made 
under the penalties of perjury. 

 

Signature of Authorized Person___________________________________________ Date__________ 

(Please label the copy that has original signatures.) 

 

Print/Type Name:  Jennifer L. Jones 

Address:  Fitchburg, MA  01420 
Daytime Phone:                                   Fax_________________________ 
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EXECUTIVE SUMMARY 

The mission for The Academy for the Whole Child Charter School (A4WCCS) is to provide a stimulating, 
warm, and nurturing school community that encourages academic excellence and innovation; respects the 
developmental and individual learning styles of children; and recognizes families as a full partner in each 
child’s success.  By combining academic rigor with artistic creativity; encouraging personal and social 
responsibility; and by addressing the intellectual, emotional, and social needs of each child, A4WCCS ensures 
that each child will attain his/her full potential and is prepared to succeed in a global economy that demands 
innovation.  
 
The purpose of the Academy for the Whole Child Charter School is to provide a world class education for 
children in Fitchburg starting in Kindergarten through grade 5.  We will rely on and utilize the most current 
research and best practices available in the field.  It will be a place where children have the same opportunities 
and outcomes as those in middle- and upper-middle class households including a longer school day and 
before and after-school programs.  
 
The need for this type of educational option is urgent based on Fitchburg’s current demographics, the needs 
of families and the school district’s performance and accountability rating by the Massachusetts Department 
of Elementary and Secondary Education.  The City of Fitchburg population is 40,319.  It is a diverse 
community with a high needs population: 15.5% of families live on incomes below the national poverty level 
as compared to 9.9% statewide and 12.5% nationwide. Most striking is the percentage of children living in 
poverty at 21.6% compared to the state at 2.8%. 1  The Fitchburg Public Schools is a Title I district serving 
4915 children.  77% of children served in the district are considered low income; 32% of children are from 
families whose first language is not English and 13.2% of children are limited English proficient as compared 
to the state at 7.7%.  Special needs population is 21.1 % as compared to the state at 17%. 2  
 

Currently, the Fitchburg Public Schools performance and accountability rating by the Massachusetts 
Department of Elementary and Secondary Education (MA DESE) is level 3 on a five level scale (Level 1 
highest).3   Another compelling indicator is the district’s lack of progress to narrow the CPI (Composite 
Performance Index) achievement gap in English Language Arts and Math. In ELA, the achievement gap has 
widened since 2008 from -9.2 to -11.2 in 2012.  In math, the achievement gap has widened from 
 -10.2 in 2008 to -14.0 in 2012.4   These indicators, along with others, have placed the Fitchburg Public 
Schools in the lowest 10% of all districts in the state. 
 
Community support for this school has been very positive as evidenced by the number of visitors to the 
project’s blog at 12315; attendance at two parent informational sessions, including A4WCCS committee 
members at 64; and response to a public survey in English and Spanish distributed to more than 400 people 
in which 88% said they would support an elementary charter school in Fitchburg. 
The intent of the Academy for the Whole Child will show that the philosophy of “all children will learn, no 
exceptions, no excuses” works!  Children who attend A4WCCS will represent the Fitchburg community 
coming from varied ethnic and socio-economic backgrounds; and varied learning abilities including regular 
education, special education and English language learners.  We believe that a small school is better equipped 
to meet the individual needs of students and their families by maintaining small class sizes where each child is 
recognized as an individual and as a learner.  Essential to our philosophy is creating a strong partnership 
between school and family recognizing that the parent/caregiver is the child’s first teacher.  
 
While adhering to the Massachusetts Frameworks and the Common Core Standards the instructional 
methodology at the A4WCCS will focus on educating the whole child in an integrated, individualized fashion. 
A4WCCS believes in teacher empowerment since the point of contact between student and teacher is the 
most powerful.  “What teachers do in classrooms has twice the impact on student achievement as do school 
policies regarding curriculum, assessment, staff collegiality, and community involvement.” 6 Curriculum, 

                                                      
1
 2010 Massachusetts census report – City of Fitchburg  

2
 2013 Massachusetts Department of Elementary and Secondary Fitchburg School District enrollment data 

3
 Schools are classified into Level 3 if they are among the lowest 20 percent relative to other schools in their grade span 

statewide. 
4
 2012 MADESE CPI Achievement Gap – ELA and Math: Fitchburg School District  

5
 http://www.a4wcproject.blogspot.com/ 

6
 Marzano, R.J. 2003. What works in Schools. Alexandria, VA : ASCD 
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instruction, and assessment will be teacher created, developed and driven based on analysis of student 
progress results. A variety of researched-based instructional materials will be incorporated. Program offerings 
will be ELA (creative writing, composition, reading, spelling, vocabulary, phonics), STEAM (Science, 
Technology, Engineering, Arts, Math), World Language, Health and Wellness, and History/Social Sciences.  
Arts integration will strengthen content learning.  “Arts integration is the investigation of curricular content 
through artistic explorations.  In this process, the arts provide an avenue for rigorous investigation, 
representation, expression, and reflection of both curricula content and the art form itself.” 7 
 
Along with a rigorous academic program, children will be engaged in Reggio Emilia inspired approach to 
education.8 This approach centers around the child based on the principals of respect, responsibility and 
community through the exploration and discovery within an enriching environment. Small group instruction 
combined with “mindfulness” strategies9 infused throughout the school day will ensure students’ emotional 
well-being.   In addition to academic preparedness, graduates of A4WCCS will have acquired the critical 
thinking skills that they will need to succeed in the complex world they will inherit.  A4WCCS children will be 
equipped with the emotional and cognitive tools that will enable them to manage emotions and behaviors, 
reduce stress, and sharpen concentration with increased empathy and optimism. We are positive that our 
children will be confident, self-assured and successful life-long learners. 
 
We, members of the Founding Group, are confident that our knowledge, education and experiences with a 
demonstrated track record in: Student achievement, curriculum and instruction, creative design, law, finance, 
governance, non-profit management, engineering, data analysis, marketing, computer science, nutrition and 
wellness, and facilities management and our familiarity and continued engagement with the proposed 
population will further guarantee overall success.  
 
PUBLIC STATEMENT 
The Academy for the Whole Child Charter School which will be located in Fitchburg, MA, will provide a 
world class education for 360 children from the City of Fitchburg in grades K – 5.  It will be a place where all 
children have the same opportunities as those in middle- and upper-middle class households. By combining 
academic rigor with artistic creativity; encouraging personal and social responsibility; and by addressing the 
intellectual, emotional, and social needs of each child, A4WCCS ensures that each child will attain his/her full 
potential and will be prepared to succeed in a global economy that demands innovation.  
 

I. Charter School Mission, Vision and Statement of Need 

A. MISSION STATEMENT 
The mission for The Academy for the Whole Child Charter School (A4WCCS) is to provide a stimulating, 
warm, and nurturing school community that encourages academic excellence and innovation; respects the 
developmental and individual learning styles of children; and recognizes families as a full partner in each 
child’s success.  By combining academic rigor with artistic creativity; encouraging personal and social 
responsibility; and by addressing the intellectual, emotional, and social needs of each child, A4WCCS ensures 
that each child will attain his/her full potential and is prepared to succeed in a global economy that demands 
innovation.  

B. VISION STATEMENT 

A Vision of Hope 
Every child will learn.  No exceptions.  No excuses. 

…to create a school where children have the same opportunities and outcomes as those in middle- 
and upper-middle-class households and to ensure that children are consistently groomed for 
academic success. (adapted from Paul Tough’s Whatever It Takes: Geoffrey Canada’s Quest to Change Harlem and 
America, NY: Houghton Mifflin, 2008.) 

                                                      
7
 Donovan, L., Pascale, L. 2012. Integrating the Arts Across the Content Areas. Leslie University: Shell Education, Huntington 

Beach, CA. p. 14 
8
 Mulqueen, Meghan. Louise Boyd Cadwell and the Reggio-Inspired Approach to Education.   

http://www.misshope.org/sitebuildercontent/sitebuilderfiles/reggio-approach.pdf 
9
 MindUP Curriculum. 2011. Goldie Hawn Foundation: Scholastic Inc. Publishers. 
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The Academy for the Whole Child Charter School will be the instrument of inquiry, discovery, and 
exploration that will adjust to each child’s rate of growth and unique pattern of learning. We shall have 
fundamentally sound teaching practices by highly motivated professionals that will conduct endless searches 
for the most innovative, effective, and appropriate materials, instructional strategies and curricula. The 
students of A4WCCS will learn in a safe, secure, and nurturing child-centered environment that emphasizes 
respect for all. We shall foster lifelong skills to prepare our students for success in an ever-changing society.  
 
The core values for the A4WCCS are built on CARING: Community, Academic Excellence & 
Accountability, Rigor & Relevance, Integrity, No Exceptions – No Excuses, and Growth. 

COMMUNITY 

“A school’s culture creates an environment where students can respond to the instruction afforded them” 
(Malloy C.E. 2005).  Malloy’s definition clarifies that school culture not only impacts the way schools “feel” 
to people who walk the halls, but that culture also has a direct impact on student achievement and learning.10   
 
At A4WCCS, the culture will be one that represents community.  We believe that such a culture will promote 
student engagement, student achievement and increased teacher job satisfaction.  We want our school 
community to emulate CARING.  Our goal is to create a sense of belonging for all members of the school 
community: students, staff, families, and all others who walk through the doors of A4WCCS.  We will teach 
and expect respect, honor individuality and empower collaboration.  More than just being a professional 
learning community, we will be a family. 

We are cognizant of the important role parents play in their children’s education; therefore we will establish a 
Community Connections Program through which we will reach out to the various community organizations within 
and around Fitchburg in an effort to further address the needs of our students.  Establishing such programs 
will allow us to enrich our students’ lives and help them prepare to succeed in the 21st Century. 

Due to the small student/teacher ratio, our teachers will have more opportunities to develop healthy and 
nurturing relationships with their students.  The teachers will be fortunate enough to know the children on a 
more personal level.  They will better understand their students’ likes and dislikes, families and friends, 
extracurricular activities and interests, as well as their academic and social/emotional strengths and 
weaknesses.  Our teachers will know the whole child. Therefore, they will be well-informed of their students’ 
needs. 

ACADEMIC EXCELLENCE AND ACCOUNTABILTY 

A4WCCS will set high standards for all students regardless of race or socio-economic status.  Our 
expectations will be clear to school professionals, to parents, to the community, and most importantly, to the 
students themselves.  In an effort to accomplish these given expectations, students will participate in 
evaluating their own work and setting goals for their own learning.  In essence, they will be accountable for 
their own learning. 

Collaboration among students will promote learning.  Since talking with others about ideas and sharing 
knowledge is fundamental to learning, ample opportunities for cooperative learning will be provided to the 
students.  Students will engage in productive conversation, utilizing the Accountable Talk ®Model, to 
enhance their knowledge and application of skills.  Teachers will create the norms and skills of Accountable 
Talk so that students are able to respond to and further develop what others in the group have said.  
“Accountable Talk sharpens students’ thinking by reinforcing their ability to use knowledge appropriately.  As 
such, it helps develop the skills and the habits of mind that constitute intelligence in-practice.” 11 

RIGOR & RELEVENCE 

“State assessments have become so ‘high-stakes’ that classroom instruction is geared toward the sole purpose 
of passing them.  In this respect, state assessments have become the finish line.  The student’s ability to apply 
high-rigor knowledge in a relevant real-world setting needs to be the true finish line; instead it has become an 

                                                      

10
 Bower, H., Powers, J.  Academic Leadership-The Online Journal: What is Rigor?: A Qualitative Analysis of One School’s 

Definition. Vol. 7, Issue 4, Fall 2009 

11
 Resnick, Lauren. 1999. Making America Smarter. Education Week Century Series. 5  
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afterthought.”12 This being stated, it is important that our students are challenged to continuously think about 
their learning, and to engage in applying their knowledge and thinking to a variety of ever changing situations.  
At A4WCCS, we will deliver a rigorous and relevant education that inter-relates standards, curriculum, 
instruction and assessment.  Though we do not deny the value of state assessments, we believe that they 
should not be the driving force behind curriculum and instruction.  Instead, when curriculum, instruction, and 
relevant learning become the focus, high levels of achievement will be met, and therefore will be reflected on 
the state assessments. 

INTEGRITY 

Great leaders have a core set of values that is the foundation that his/her leadership ability is built upon.  A 
great leader determines what his/her core values are and ensures that these values will create the most 
productive work environment in which people will perform their best.  The one consistent character, or core 
value, that can be seen in every great leader is integrity.  “Great leaders model integrity by being honest and 
doing what is right vs. no matter the circumstances.  Integrity requires you to make the right choice, even 
when you may not receive personal gain from the outcome, and to put your own personal agenda aside for 
the greater good of the organization and the people.”13  As Oprah Winfrey said, “Real integrity is doing the 
right thing, knowing that nobody’s going to know whether you did it or not.” 

The leadership and governance for A4WCCS will emulate integrity.  Integrity is essential for lasting success 
and for the promotion of a happy and productive work environment as well as a positive learning 
environment.  When staff feel that they are respected with honesty and valued for sharing their ideas and 
opinions, performance and productivity will be high.  In effect, staff experience better job satisfaction which 
greatly impacts student learning. At A4WCCS, we will say what we mean and mean what we say.  We will lead 
by example and pride ourselves in being open and honest.  To establish and maintain trust, we will have 
consistent, clear and open communication, develop shared goals through collaborative decision making, and 
have faith in our teachers to do their jobs without too much interference. 

NO EXCEPTIONS NO EXCUSES 

Every child will learn.  No exceptions.  No excuses.  This is the mantra for A4WCCS, and we will uphold it.  
We will accept “no excuses” for failure and will create an atmosphere of learning.  A4WCCS will employ high 
quality, effective teachers who demand excellence from their students and themselves. We will allow our 
teachers to draw upon their knowledge, training, and experience to help students achieve success.  Our 
teachers will know that we value and trust their professionalism.  In return, our teachers will be collaborative 
members of the teaching and learning community and will have an enriching effect on the daily lives of 
children and their lifelong educational and career aspirations.   

Since we are proposing A4WCCS be located in the city of Fitchburg, MA to provide an educational option 
for the children of Fitchburg and possibly the surrounding communities, we will be responsible for educating 
students from low-income households.  We are aware that poverty can negatively affect classroom 
engagement and therefore, we will be ready to address children’s various areas of need.   

Overall, people of poverty are less likely to exercise, get proper diagnoses, and receive appropriate medical 
attention and intervention.  “A study by two prominent neuroscientists suggested that intelligence is linked to 
health.  The poor have more untreated ear infections and hearing loss issues; greater exposure to lead; and a 
higher incidence of asthma than middle-class children.” 14  Each of these health related factors can affect 
attention, reasoning, learning and memory. 

Nutrition plays a crucial role as well.  Children who grow up in poor families are exposed to food with lower 
nutritional value.  “This can adversely affect them in the womb. Moreover, poor nutrition at breakfast affects 
grey matter mass in children’s brains.  Skipping breakfast is highly prevalent among urban minority youth, and 
it negatively affects students’ academic achievement by adversely affecting cognition and raising 
absenteeism.” 15 When students experience poor nutrition and diminished health practices, it is more difficult 
for them to listen, to concentrate, and ultimately to learn.  To address these issues, students and faculty will 
engage in the Mind-up curriculum.  Faculty will be trained in the MindUp curriculum through professional 

                                                      
12

 Daggett, W.R., 2005. Achieving Academic Excellence through Rigor and Relevance.  International Center for Leadership in 
Education 
13

 Compensation Today. 2009, Leadership in the Workplace: The importance of Integrity. Pgs. 1-4 
14

 Jensen, Eric. 2013 Educational Leadership: How Poverty Affects Classroom Engagement. Vol.70. No. 8   
15

 Ibid. 
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development and will then implement the curriculum in their classrooms.  The MindUp curriculum includes 
activities that increase movement and incorporates various stretching and breathing techniques, all of which 
help to increase oxygenation and reduce stress.  In effect better learning will occur.  In addition we will 
consult with the Montachusett Opportunity Council Inc., in Fitchburg (MOC, Inc.) to develop a nutritionally 
sound breakfast and lunch program that will be offered to our students. 

“Children that grow up in low socioeconomic conditions typically have a smaller vocabulary than middle-class 
children do, which raises the risk for academic failure.”16 Vocabulary is part of the brain’s toolkit for learning 
memory and cognition.  When children aren’t familiar with words, they don’t want to read or participate in 
class because they don’t want to look ‘stupid’.  Cognizant of this, vocabulary enrichment will be incorporated 
into the daily academics.  Text Talk, a research-based program, will be used to develop and enrich the 
vocabulary of our learners.  Thirty minutes of vocabulary building will be embedded into the daily schedule in 
grades K through 3. 

One may think that poor children slouch, slump and show little effort at school because they are lazy.  This is 
not always the case.  Some students seem unmotivated, and view the future in a negative context because of 
lack of hope and optimism.  “Low socioeconomic status and the accompanying financial hardships are 
correlated with depressive symptoms.”17 The “I give up” posture may actually be learned helplessness, and 
what these students need is for someone to give them something to be hopeful for.  At A4WCCS we will 
continuously give positive feedback to our students, affirming that effort and a positive attitude can help 
them reach their goals.  Students will be guided in making smarter strategy choices and being optimistic.  
“Optimism is the faith that leads to achievement.  Nothing can be done without hope and confidence.”-
Helen Keller. 

Teachers at A4WCCS will strengthen relationships with their students by revealing more of themselves (as 
they are outside the classroom) and learning more about their students.  Our teachers will engage and 
challenge their students.  They will get to know the whole child and encourage their children to work hard.  
The children’s efforts will be affirmed with positive feedback so that students recognize that effort matters 
and that they can adjust it for even greater success.  When affirmed, challenged, and encouraged, students 
work harder and thus learning is more productive and success is inevitable. 

 “Commonly low socioeconomic status (SES) children show cognitive problems, including short attention 
spans, high levels of distractibility, difficulty monitoring the quality of their work, and difficulty generating 
new solutions to problems”. 18 Such issues have a negative effect on school and learning for children from 
impoverished backgrounds.  To address these issues the high performing teachers at A4WCCS will overcome the barriers of 
underperforming students by teaching core cognitive skills.  They will focus on the core academic skills that the students 
need the most.  The foundation will begin with the basics such as learning how to be organized, how to take 
notes and study, and how to remember key ideas.  Problem-solving will be woven throughout the curriculum 
at each grade level as well as building proficiency at each grade level.  Our teachers will equip the students at 
A4WCCS with the necessary tools to overcome cognitive deficits.  It will take an abundance of 
encouragement, positive reinforcement, and persistence, and the teachers at A4WCCS will be prepared to 
fulfill these needs. 

Children living in poverty experience greater amounts of acute and chronic stress than do those children from 
more affluent backgrounds.  This acute and chronic stress, known as distress, is unhealthy and negatively 
impacts student learning.  “Distress affects brain development, academic success, and social competence.  It 
also impairs behavior; reduces attentional control; boosts impulsivity; and impairs working memory.”19 

Our goal at A4WCCS will be to help our students to reduce their stress and learn coping skills that will help 
them to better manage the stress that they do encounter in their lives.  At A4WCCS, the MindUp curriculum 
will address these obstacles that children must hurdle by offering children, as well as teachers and other 
members of the A4WCCS community, simple practices and insights that will become tools for self-
management and self-possession.  In addition, the MindUp program will work to make learning joyful and 
fun.  The MindUp program embodies the idea of the Optimistic Classroom – a place where all children have 
the opportunity to achieve their potential. 

                                                      
16

 Ibid. 
17

 Ibid. 
18

 Ibid. 
19

 Ibid 
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Clearly, there are many issues facing our children from low socioeconomic backgrounds that hinder their 
ability to learn.  By recognizing, understanding, and addressing the whole child, A4WCCS will ensure that all 
children will learn.  No exceptions. No excuses.  

GROWTH 

While recognizing and acting on the fact that the parent is the child’s first teacher, the educator is the child’s 
second teacher and the environment is the child’s third teacher (the Reggio Emilia Approach) students are 
assured to flourish.  Through the development of positive and healthy interpersonal skills with the adults at 
A4WCCS, children will cultivate and enhance their own interpersonal skills: verbal communication, non-
verbal communication, listening skills, negotiation, problem solving, decision making, and assertiveness.  The 
development of these skills is essential to the foundation for many other skills, ultimately leading to personal, 
social, and academic growth.  At the Academy for the Whole Child Charter School every child will learn, no 
exceptions, no excuses.   

C. DESCRIPTION OF COMMUNITIES TO BE SERVED 

Describe the student population of proposed charter school population and the reason for the selected community 

The A4WCCS will be located in the City of Fitchburg, MA.  Fitchburg has a population of 40,319 and is 
located in the Montachusett region of north central Massachusetts.  Formerly alive with prospering paper 
mills and a large General Electric turbine engine facility, this old paper mill town is now left with a few 
machine manufacturing, tool and die, plastic molding, and textile manufacturing plants.  The erosion of the 
manufacturing base and rise of the regional shopping center has taken its toll on Fitchburg’s commercial 
sector.  This has led to high unemployment among workers who do not have the skills necessary to prosper 
in the 21st Century market.  This fact, compounded with societal issues such as language difficulties, poverty, 
lack of child care, and substance abuse, have contributed to the unemployment rate for Fitchburg at 9.6% 
(December 2012) compared to the state at 6.5%. Today, Fitchburg’s largest employers are Fitchburg State 
University, Health Alliance and the Fitchburg Public Schools. 

Because of Fitchburg’s economic history, it has been designated as a “Gateway City” by MASS INC Gateway 
Cities Innovation Institute, whose mission is to prepare a skilled workforce, improve public safety, advance 
community health, and build the infrastructure for tomorrow’s economy. 20 Based on 2010 census data 
Fitchburg has a diverse and relatively poor population:  22.9% are non-white; 15.5% of families live on 
incomes below the national poverty level (as compared to 9.9% statewide and 12.5% nationwide).  Most 
striking is the percentage of children living in poverty at 21.6% compared to the state 2.8%.21 

Similar to other Gateway Cities, a challenge Fitchburg faces is a wide-spread perception of a declining city 
caused by its large number of unkempt mill buildings and multi-family residences, increased crime, 
neighborhood deterioration and an under-performing public school district.  Real or exaggerated, the 
negativity lingers and the city struggles to attract businesses, investors, tourists and families to the area.    

The Fitchburg Public School district has a student population of 4915.  The district consists of three preK-4 
elementary schools, one pre-K – 8 arts pilot school, two 5-8 middle schools, one high school grades 9-12 and 
one alternative education program grades 9-12.  The city has one commonwealth charter school, North 
Central Charter Essential School for grades 7-12 serving 345 students and Montachusett Regional Vocational 
Technical High School for grades 9-12 serving 1432 students.  In addition, there are two parochial elementary 
schools for grades pre-K-8, one parochial high school, one parochial preparatory school and one private 
school for grades pre-K-9. In summary, the only option for families with elementary age children other than the district is 
two parochial schools or one private school, all of which are tuition based.   
 
A troubling statistic that supports the need for a new high-performing public school in Fitchburg is the 
number of families that choose to send their children to schools outside the city. The 2013 School Choice 
chart below shows that while taking in 185 students, 435 students left the district with a net loss of 250.5 
students and $1,380,894 from the school budget.22  A4WCCS will be an option for families to stay in the city 
rather than looking elsewhere for a high performing public school. 
       
 

                                                      
20

 http://www.massinc.org/programs/gateway-cities.aspx 
21

 2010 Massachusetts census report – City of Fitchburg 
22

 http://www.doe.mass.edu/finance/schoolchoice/choice13.html 
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School Choice Pupils and Tuition, FY13 Preliminary as of March 2013 

 
The purpose of A4WCCS is to provide a world class education for 360 children in Fitchburg starting in 
Kindergarten through grade 5 with the possibility of an added pre-school. We will rely on and utilize the most 
current research and best practices available in the field.  It will be a place where children have the same 
opportunities and outcomes as those in middle- and upper-middle class households including a longer school 
day and before and after-school programs.  
 
The need for this type of educational option is urgent based on Fitchburg’s current demographics, the needs 
of families and the school district’s performance. 2012 data places Fitchburg Public Schools performance and 
accountability rating by the Massachusetts Department of Elementary and Secondary Education (MA DESE) 
at level 3 on a five level scale (Level 1 highest).  Another compelling indicator is the district’s lack of progress 
to narrow the CPI (Composite Performance Index) achievement gap in English Language Arts and Math. In 
ELA, the achievement gap has widened since 2008 from -9.2 to -11.2 in 2012.  In math, the achievement gap 
has widened from -10.2 in 2008 to -14.0 in 2012. These indicators, along with others, have placed the 
Fitchburg Public Schools performance rating in the lowest 10% of all districts in the state. 
 
A4WCCS goal will be to serve a student population that reflects the diverse ethnic and economic population 
of the Fitchburg Public Schools:  45% White, 38% Hispanic, 7% Black, 6% Asian, and 4% other.  A Title I 
district, 77% of children are considered low income; 32% of children are from families whose first language is 
not English and 13.2% of children are limited English proficient as compared to the state at 7.7%.  Special 
needs population is 21.1 % as compared to the state at 17%. Our greatest challenge will be to close the 
achievement gap for all children with a special focus on SPED and ELL subgroups.   

Why this school now?   

We are very cognizant of the restraints, district regulations and collective bargaining that can impede a district 
from implementing sweeping reforms that are needed for student improvement.   Our passion for starting a 
charter school comes from the belief that all children can learn, and at A4WCCS, all children will learn, no 
exceptions, no excuses.  To that end, we understand that nothing is more important than excellent teaching 
and the amount of quality time between the teacher and students in the classroom; in small group instruction 
or one-on-one remedial tutoring.  When staff feels that they are respected with honesty and valued for 
sharing their ideas and opinions, performance and productivity will be high.  In effect staff experience better 
job satisfaction which greatly impacts student learning.  A4WCCS will operate under a “Memorandum of 
Understanding” (MOU) which will detail the scope of expectations of all staff and the shared understanding 
of their essential role in contributing to the student growth of all children.  Within the scope of the MOU, we 
will have the ability to provide additional learning time to meet our goals, innovative curriculum and 
instruction, as well as a workplace that supports a professional environment for teaching and learning.    

How will A4WCCS differ from schools in the region? 
1. A longer school day:  8 am - 3:30 pm = 7.5 hours. 1.5 hours longer than Fitchburg Public Schools.  
2. Small class size of 15 children with one lead academic teacher and one teaching assistant.  The lead 

teacher and the assistant teacher will work closely together to design and implement the standards to be 
addressed in order to ensure understanding of content.   This allows for whole group instruction, small 
group instruction, independent workers and individualized assistance.  

3. Student Uniforms: The students at A4WCCS will wear uniforms to school.  Wearing uniforms teaches 
the value of individuality and self-expression without depending on the clothes being worn or the things 
being owned. School uniforms have an essential function of teaching students that every individual has 
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the right to learn and be taught regardless of one’s status in life. Furthermore, wearing a school uniform 
provides a feeling of solidarity, unity, harmony, team spirit, oneness in principles, and camaraderie.  
School uniforms also lessen the stress that students and parents have to go through everyday deciding on 
what clothes to wear for school.  When choosing the uniforms, parents and children input will be a part 
of the decision making.     

4. Advocacy-oriented leadership teams:  All stakeholders respond to the needs and assets of each child 
through a shared leadership and decision-making process between teacher and administrators in 
overseeing the instructional support and progress of all children.   Teams will have opportunities to meet 
during the all staff professional development afternoons from 1:00 – 4:00 every other Wednesday.  This 
time will be organized and allocated based on the needs of the staff and school goals.  One hour each day 
will be dedicated for collaborative team planning and will include creative arts staff and classroom 
teachers. 

5. The Whole Child and Arts Integration:  Arts integration at A4WCCS will engage students in deep, 
lasting learning experiences, leading them to greater future aspirations for the creative global economy 
and workforce. It also supports academic achievement, differentiated instruction and improved social 
behavior of students while enhancing school climate and parental involvement.  In the schedule, children 
will have a minimum of 1 hour of daily arts instruction which includes project-based, academic enriched 
activities incorporating ELA and S.T.E.A.M.  This is in addition to the arts integration approach within 
the classroom setting.  

6. The Reggio-Emilia Inspired approach:  Starting at the kindergarten level building up to grade 2, 
A4WCCS will implement the Reggio approach.  This approach focuses on each individual learner’s 
developmental stage by creating a multi-sensory environment which provides the teacher a window into 
the child’s thinking process.  Through the documentation process, a clear understanding of the child’s 
cognitive, linguistic, and social development makes the learning visible to the observer.   

7. Social Emotional Learning:  Daily positive student/teacher relationship building: intentionally 
scheduled times during the school day morning “meet and greet” (MindUP activities) and during the 
“Family-style Lunch” time where teachers sit with small groups of children and engage in positive 
communication.   

8. World Language for all children:  30 minutes of dedicated time is incorporated into the daily schedule. 
This program addresses the needs of our Hispanic children who are trying to master their native language 
and gives all other children an opportunity to learn a second language. 

9. Parents as Partners Program:  Family involvement is a powerful predictor that is correlated with 
student success.  Because A4WCCS is a small school, we will be able to develop a culture that is open and 
transparent to families.  We encourage parents to be part of every aspect of their child’s education 
including partaking in in-house professional development.  In time, the Parents as Partners program will 
be led by a parent(s) for parents. 

10. Expanded learning out-of-school time:  Children at A4WCCS will be offered more learning time for 
homework help, small group skill development/tutoring, and academic enrichment opportunities before 
and after-school.  This program also addresses the needs of families and their work schedules.   

We will be challenged with a student population of varied learning styles, cognitive strengths and weaknesses, 
struggling readers and English Language Learners, as well as children with a range of learning disabilities.  We 
expect our teachers to understand deeply the needs of each child and believe in setting high expectations for 
learning.  Project-based learning, hands-on activities, cooperative teams, arts, recreation and technology 
programs are rich in ways to introduce differentiated learning.  We will provide many opportunities for 
children with disabilities to succeed with special enhancements or accommodations such as speech and 
language, occupational therapy, counseling, physical therapy, and remedial tutoring.  

How the founding group has assessed parental support for the proposed school. 

Community support for this school has been very positive as evidenced by the number of visitors to the 
project’s blog at 1194.  We held two parent informational sessions resulting in 64 participants. Overwhelmingly 
the dialogue among participants at these sessions was the urgent need for a high performing school as an option for families based 
on the Fitchburg Public Schools Report Card23.  Through our blog spot24 we distributed a public survey via email in 
English and Spanish to more than 400 people in which 88% said they would support an elementary charter 
school in Fitchburg. 

                                                      
23

 Fitchburg Public Schools Report Card 2012.  MADESE website: http://profiles.doe.mass.edu/reportcard/Fitchburg 
24

 http://www.a4wcproject.blogspot.com/ 
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If we are invited back for a final application, we are prepared to expand our efforts of reaching out to families 
in the community by continuing to conduct informational sessions located at neighborhood centers and 
agencies; through mailings, posters/pamphlets and surveys; and through the agencies own newsletters and 
social media.   We will utilize social media to distribute information and parent surveys through the school’s 
blog spot; and send out press releases to local newspapers, radio and local access television of our intent.  

Opportunities for families to support the success of the school  

At A4WCCS, we firmly believe that parent involvement is a shared responsibility between school and parents 
in the education of their children.  Parents will be asked to sign an agreement prior to their child/children 
enrolling in A4WCCS, pledging their commitment to being an active participant in their child’s/children’s 
education.   

Parents as Partners program will be created to provide opportunities for parents to become involved in the 
school and their child’s education.  Parents will be encouraged to visit the school often, volunteer in the 
school setting, and attend monthly parent meetings.  We will provide orientation trainings to parents on how 
to understand the curriculum demands put on their children, how to read the assessment data to fully 
comprehend their children’s academic standings, to engage in meaningful dialogue concerning all aspects of 
the school, and also help parents develop leadership skills.  School leaders and personnel will strive to 
familiarize themselves with the different cultures of the families of A4WCCS to be more adept at 
communicating with the families and making them feel more a part of the school community and their 
children’s education.  In time, the Parents as Partners program will be led by parent(s) for parents.   A4WCCS 
will be open and transparent to the school community and parents.  The Massachusetts Family, School, and 
Community Partnership Fundamentals (PIRC)25 tool will be utilized to help evaluate our practices and to 
design professional development training with staff and families.  
 

II. How will the school demonstrate academic success? 
 

A. EDUCATIONAL PHILOSOPHY 

The Founding Group believes that it is essential to employ the best practices based on current brain research 
on how children learn best and the developmental needs of each child in order to give them the right start in 
the learning process.  To that end, we will create a school where all children have the same opportunities and 
outcomes as those in middle- and upper-middle-class households and to ensure that children are consistently 
groomed for academic success. (adapted from Paul Tough’s Whatever It Takes: Geoffrey Canada’s Quest to 
Change Harlem and America, NY: Houghton Mifflin, 2008.)  

The Founding Group believes that schools do not address the changes in our society as stated so eloquently 
by Daniel Pink in his book A Whole New Mind.  “The future belongs to a very different kind of person with a 
very different kind of mind- creators and empathizers, pattern recognizers, and meaning makers.  These 
people- artists, inventors, designers, storytellers, caregivers, consolers, big picture thinkers- will now reap 
society’s richest rewards and share in its greatest joys”.26  Children at A4WCCS will be respected for their 
individuality, right-brain thinking, cultural differences and innate abilities.  Innovation, design thinking, and 
relevant, child-centered curricula will be the cornerstone of learning at A4WCCS. 

A common denominator of the Founding Group is our strong connection to the theory of Jerome Bruner 
called constructivism27 which fully supports our teaching and learning model at A4WCCS.  Constructivism 
transforms the student from a passive recipient of information to an active participant in the learning process. 
With teacher guidance, students construct their knowledge actively rather than just mechanically ingesting 
knowledge from the teacher or the textbook.  Constructivist teachers encourage students to constantly assess 
how the activity is helping them gain understanding. By questioning themselves and their strategies, students 
in the constructivist classroom ideally become "expert learners”.  With a well-planned classroom 
environment, the students learn how to learn.28 

                                                      
25

 http://pplace.org/FCE_Fundamentals.pdf 
26

 Pink, Daniel H. 2005. A Whole New Mind.  New York: Riverhead Books   
27

 Bruner, J. (1960). The Process of Education. Cambridge, MA: Harvard University Press.
  

28
 Concept to Classroom. 2004. Constructivism as a Paradigm for Teaching and Learning. 

http://www.thirteen.org/edonline/concept2class/constructivism/ 
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Starting with Maslow’s Hierarchy of Needs, we believe that a child’s social and emotional growth is 
dependent upon basic needs such as shelter, food, feeling of safety, sense of belonging, self-esteem and love.   
Our ultimate goal is for every child to reach his/her potential represented in Maslow’s Pyramid as Self-
Actualization:  morality, creativity, problem-solving and tolerance. We believe children flourish in a warm, 
caring and nurturing environment. At A4WCCS, we will create a stress free environment for students and 
staff; provide opportunities for staff, students and parents to interact formally and informally; and, maintain a 
small staff/student ratio to ensure the positive social and emotional well-being. Children in our school will 
learn how to cope, understand feelings, and learn how to be resilient.  We will strive to remove the barriers 
that inhibit and prevent our children from learning and becoming successful citizens in our community.  Our 
school will give children the tools to succeed in life: empathy, self-confidence, curiosity, sense of belonging, 
worth, purpose, pride and acceptance.   

“All children will learn” is the mantra of A4WCCS. We believe that children successfully learn differently, and 
teachers successfully teach differently. Howard Gardner’s cognitive and developmental theories heavily 
influence our decision-making process when designing and structuring curriculum. His work in defining 
multiple intelligences gives us a framework to understand the different learning styles of children. For “all 
children to learn”, we need a variety of instructional approaches that match the learning styles of each child 
through differentiated instruction, high-quality kindergarten programs, consistent exposure to excellent 
instruction, support from families and communities, and to scale up on an on-going basis, the 
implementation of best practices and instructional strategies. 

Benjamin Bloom said: “Education is not a race. It made no pedagogical sense to expect all students to take 
the same time to achieve the same objectives.  There were individual differences among students and the 
important thing was to accommodate those differences in order to promote learning rather than hold time 
constant and to expect some students to fail”.29 Children at A4WCCS under our guidance will achieve success 
at his/her own pace and level. Both Gardner and Bloom support a student-centered classroom by promoting 
and accommodating diverse learning styles of students in an environment that strengthens student 
motivation, peer interaction thus reducing disruptive behavior.    

Lauren Resnick’s research on the Principles of Learning resonates with the Founding Group. “The common idea 
that we can teach thinking without a solid foundation of knowledge must be abandoned.  So must the idea 
that we can teach knowledge without engaging children in thinking.  Knowledge and thinking are intimately 
joined”.  Resnick further states that “instruction and learning must include commitment to a knowledge core, 
high thinking demand, and active use of knowledge”. 30  Children at A4WCCS will receive a solid foundation 
of knowledge through a rigorous academic curriculum that supports higher order thinking skills. 

Deep learning is the central principle of curriculum for excellence. It involves knowledge, understanding and 
skills, and the application of knowledge in useful ways. When designing curriculum and instructional 
strategies, we are guided by Bloom’s Taxonomy, a multi-tiered model of classifying thinking skills. The 2001 
revised Bloom’s Taxonomy31 outlines a plan for effective instruction, to challenge students to move from the 
most basic skill “remembering” to more complex learning- which leads to the highest order thinking skill 
called “creating”.  When applying high order thinking skills within the classroom, children will be able to 
apply what they are learning through projects, hands on activities and assignments that are challenging.   As a 
result, children will be likely to learn how to be self-directed, self-disciplined, self-monitored, and self-
corrective in their thinking process.   

We firmly believe that arts education completes the whole child.   In 2011, The President’s Committee on the 
Arts and the Humanities released the report, Reinvesting in Arts Education: Winning America’s Future 
through Creative Schools.32  This report details the powerful role that arts education strategies play in closing 
the achievement gap, improving student engagement, and building creativity and nurturing innovative 
thinking skills.  At A4WCCS, the arts will be an essential component for each child to develop a deeper 
understanding as they make sense of the complex world around them, and engage them in higher order 
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 Bloom, Benjamin. 1956. Taxonomy of Educational Objections: A Classification of Educational Goals. New York, Longsman, 
Green 
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 Resnick, Lauren. 1999. Making America Smarter. Education Week Century Series. 18 (40), 38-40. 
31

 Anderson, Loren. Krathwohl, David. 2001.  Taxonomy for Learning, Teaching, and Assessing: A revision Bloom’s Taxonomy of 
Educational objectives.  Complete Edition, New York. 
32

President’s Committee on the Arts and the Humanities, May 2011. Reinvesting in Arts Education: Winning America’s Future 
Through Creative Schools, Washington, DC. 
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thinking skills through the creative process. Through the integration of the arts in the school curriculum, 
children will be able to communicate their ideas in a variety of modes and media.  

In summary, the child is at the center of our beliefs.  Everything we do, say, think is all about the child. It will 
be an honor to have the opportunity to create a school from the ground up that reflects our personal beliefs 
in education and to influence a generation of children to become life-long learners, socially responsible and 
active participants in the community of the 21st Century. 

B. CURRICULUM AND INSTRUCTION 

The academic and social curriculum of A4WCCS will incorporate the ELA and Math Common Core 
Standards as well as the world language, science, social studies, health and wellness, and the National 
Coalition for Common Core Arts Standards (NCCAS). A4WCCS will work in partnership with its families 
and community to develop students to their fullest intellectual, creative, social-emotional, physical and 
mindful potential through joint accountability between the home and school.   A4WCCS will develop the 
whole child through a strong academic program that is enlivened through the inspiration of Reggio Emilia, 
the application of brain research, innovative arts infusion, parents as partners and community 
experts.  Curiosity and creative thinking, collaboration through effective communication, and cooperative 
problem solving will be pervasive throughout the entire educational experience.   

The academic and social curriculum at A4WCCS will reflect the Nine Principles of Learning developed at 
the University of Pittsburg Institute for Learning. 

Organizing for Effort –An effort-based school replaces the assumption that aptitude determines what 
and how much students learn with assumptions that sustained and directed effort can yield high 
achievement for students.  At A4WCCS, high minimum standards will be set and assessments will be 
geared to the standards.  All students will be taught a rigorous curriculum, matched to the standards, 
along with as much time and expert instruction as they need to meet or exceed expectations. 
Clear Expectations – If we expect all students to achieve at high levels, then we need to define 
explicitly what we expect students to learn.  At A4WCCS, these expectations will be communicated 
clearly to school professionals, parents, the community, and most importantly, to the students 
themselves.   
Fair and Credible Evaluations – If we expect students to put forth sustained effort over time, we 
need to use assessments that students find fair, and that parents, community, and employers find 
credible.  At A4WCCS, both the curriculum and assessments will be aligned to the standards, therefore 
students will know what they are being assessed on, and will be able to clearly see and understand the 
results of their learning efforts. 
Recognition of Accomplishments – If we expect students to put forth and sustain high levels of 
effort, we need to motivate them by regularly recognizing their accomplishments.  At A4WCCS, 
students’ short term and long term goal accomplishments will be recognized and celebrated within the 
school community.  Parents will also be frequently notified of the children’s accomplishments.  
Academic Rigor in a Thinking Curriculum – The common idea that we can teach thinking without a 
solid foundation of knowledge must be abandoned.  Knowledge and thinking are intimately joined.  In 
every subject, at every grade level, instruction and learning must include commitment to a knowledge 
core, high thinking demand, and active use of knowledge.  At A4WCCS, teachers will ensure that 
students do their own knowledge construction, while assuring that the ideas students develop will 
coincide with known facts and established concepts.  
Accountable Talk – Talking with others about ideas and work is fundamental to learning.  Accountable 
talk sharpens students’ thinking by reinforcing their ability to build and use knowledge.  At A4WCCS, 
teachers will create the norms and skills of Accountable Talk in their classrooms by modeling 
appropriate forms of discussion by questioning, probing, and leading conversations.  As a compliment 
to Accountable Talk, Visual Thinking Strategies (VTS) will be implemented in the visual arts classroom. 
VTS provides a way to jumpstart a process of learning to think deeply and is applicable in most subjects 
from poetry to math, science and social studies.  Socializing Intelligence – Intelligence is a set of 
problem-solving and reasoning capabilities along with habits of mind that lead one to use those 
capabilities regularly.  Intelligent habits of mind are learned through the daily expectations placed on the 
learner.  At A4WCCS, students will be called on to frequently and regularly use the skills of intelligent 
thinking. They will be held responsible for getting information, asking questions, exploring solutions, 
and solving problems. 
Self-management of Learning – If students are going to be responsible for the quality of their 
thinking and learning, they need to develop-and regularly use-an array of self-monitoring and self-
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management strategies.   At A4WCCS, learning environments will be designed to model and encourage 
the regular use of self-management strategies.   Students will be held accountable for thinking about 
their own thinking.  
Learning as Apprenticeship – For many centuries most people learned by working alongside an expert 
who modeled skilled practice and guided novices as they created authentic products or performances for 
interested and critical audiences.  At A4WCCS, teachers will create learning environments where 
complex thinking is modeled and analyzed and teachers serve as mentors and coaches during student 
learning.  

Teachers and students at A4WCCS will connect these principles to the instructional activities in the 
classrooms.  These concepts will be displayed in “kid friendly” language in each classroom ensuring that 
administrators, teachers, parents, and students are aware of and understand the impact that The Nine 
Principles of Learning have on educational practices. 

CURRICULUM 

Effective teachers have deep content knowledge and strong teaching skills.  “Expert teachers know the 
structure of their disciplines, and this knowledge provides them with cognitive roadmaps that guide the 
assignments they give students, the assessments they use to gauge students’ progress, and the questions they 
ask in the give and take of classroom life.  In short, their knowledge of the discipline and their knowledge of 
pedagogy interact.”33 

“All children can learn” must be a core belief of teachers hired at A4WCCS and they will be held accountable 
to act on that belief. Effective teachers consistently give students opportunities to learn deep core knowledge 
and conceptualize understanding of their learning. They frequently assess student learning and adjust teaching 
for differentiated learning, as well as giving students the opportunity to work on high quality, cognitively 
demanding tasks and projects.  Effective teachers are the backbone toward prolific learning that leads to 
student success. “What teachers do in classrooms have twice the impact on student achievement as do school 
policies regarding curriculum, assessment, staff collegiality, and community involvement.”34 Therefore, teachers 
will be collaborative decision makers for curriculum, instruction, and assessment at A4WCCS. 

A4WCCS will be a professional learning community in which teachers will be empowered to create their own 
units of study, lesson plans, and pacing guides aligned to the Common Core Standards. Teachers will set clear 
learning goals, assess frequently, and provide prompt feedback to their students.  In addition, small class sizes 
will enable our teachers to develop strong relationships with their students by getting to know the whole 
child.   

We will continuously assess our standards-based curriculum based on the results of teacher observations and 
data on student performance.  Grade level teams will be responsible for crafting recommendations for 
revisions, and providing a clear rationale for these changes. These recommendations will be based on, but not 
limited to: teacher-developed assessments (weekly, monthly, end of term, etc.), both formal and informal; 
MCAS testing; standardized assessments such as STEP Literacy Assessment, DIBELS, Options Math 
Achievement Predictors, and Buckle Down Math Assessment.  The teachers’ suggestions will be submitted to 
the principal who ultimately is responsible for revisions to the curriculum and ensuring that the Common 
Core Standards are being met and/or exceeded.   All teachers will be held accountable for effective 
implementation of the curriculum and student achievement results.  

Professional Development  

Teachers will be provided with extensive quality professional development that will enable them to 
collaborate with their colleagues on curriculum development and revision, instructional practices and 
methods, assessments (both teacher and student), classroom management, and in any and all areas that will 
enhance their teaching and improve student learning.  Teachers will spend a minimum of five professional 
development days at the beginning of the school year in co-planning, revising and enhancing curriculum and 
curriculum mapping and pacing.  They will also be analyzing data to determine students’ individual academic 
strengths and weaknesses as well as assessing the individual academic and social needs of each child.  For 
each child attending A4WCCS, all staff members who have direct contact with that individual child will 
participate in meaningful discussions and share strategies which will facilitate a better understanding of the 
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 Bransford, J.D.,Brown. A.L. and Cocking, R.R. 1999. How people Learn:  Brain, Mind, Experience, and School.  Committee on 
Developments in the Science of Learning, National Research Council, The National Academies Press.  
34

 Marzano, R.J. 2003.  What Works in Schools.  Alexandria, VA: ASCD. 



17 

 

whole child.  During the school year, teachers will engage in three hours bi-weekly of collaborative 
professional development.  During this time, the teachers will work together to continue improving their 
practice and ensuring student success. Other professional development trainings will include: Higher Order 
Thinking Skills in the Classroom, Arts Integration, Classroom Management, MindUp, and required MA-
DESE trainings.  

OUTLINE OF CURRICULUM 
 
 
 

Kindergarten 
 Examples of Skills 
Reading: 
Literature 

 Identify characters, setting, and major events in a story. 

 Ask and answer questions about key details in a text. 

Reading: 
Informational 
Text 

 Describe the relationship between illustrations and the text in which they appear. 

 Identify the front cover, back cover, and title page of a book. 

Reading: 
Foundational 
Skills 

 Recognize and name all upper- and lowercase letters of the alphabet. 
 Count, pronounce, blend, and segment syllables in spoken words. 

Writing  Explore a number of books by a favorite author and express opinions about them. 
 Write about a single event in which the events are in the order in which they occurred. 

Speaking and 
Listening 

 Speak audibly and express thoughts, feelings, and ideas clearly. 

 Listen to others and take turns speaking while participating in classroom discussions with peers and 
adults. 

Language  Write a letter or letters for most consonant and short-vowel sounds (phonemes). 

 Use frequently occurring nouns and verbs. 
First Grade 

 Examples of Skills 
Reading: 
Literature 

 Compare and contrast the adventures and experiences of characters in a story. 

 Explain the difference between books that tell stories and books that give information. 

Reading: 
Informational 
Text 

 Use the illustrations and details in nonfiction text to describe its key ideas. 

 Ask and answer questions to determine the meaning of words in texts. 

Reading: 
Foundational 
Skills 

 Segment syllables in words. 

 Identify beginning, middle, and ending sounds and blend them into words. 

Writing  Write a narrative with at least two events, details, and a beginning, middle, and end. 
 Revise writing with help from adults. 

Speaking and 
Listening 

 Produce complete sentences. 

 Describe people, places, things, and events with details and express ideas and feelings clearly. 

Language  Print all upper- and lowercase letters. 

 Use past, present, and future verbs. 
Second Grade 

 Examples of Skills 
Reading: 
Literature 

 Compare and contrast different versions of the same story. 

 Find and describe how words in a poem or song have rhythm and rhyme. 

Reading: 
Informational 
Text 

 Use titles and table of contents to find information. 
 Read diagrams, charts, and graphs. 

Reading: 
Foundational 

 Know the difference between long and short vowels when reading one-syllable words. 
 Use common prefixes and suffixes correctly. 

ENGLISH LANGUAGE ARTS 
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Skills 

Writing  Write clear sentences and paragraphs with a main idea and supporting details. 

 Write a friendly letter using the correct format: date, greeting, body, closing, and signature. 
Speaking and 
Listening 

 Ask good questions to understand a topic or another student’s ideas. 

 Give an oral report on a topic with facts and details from several sources. 

Language  Use capital letters for special nouns (proper nouns) and abbreviations. 
 Know what nouns, pronouns, and verbs are and use them correctly. 

Third Grade 

 Examples of Skills 
Reading: 
Literature 

 Determine the lesson/moral of a story (fables, folktales, and myths) 

 Tell the difference between a literal meaning or non-literal meaning of a word or phrase. 

Reading: 
Informational 
Text 

 Tell the difference between one’s personal point of view and the author’s point of view in 
informational text. 

 Explain how historical events or scientific ideas fit together using words that describe time, sequence, 
and cause/effect. 

Reading: 
Foundational 
Skills 

 Decode words with more than one syllable. 
 Read a variety of text with accuracy, rate, and expression on repeated readings (on level). 

Writing  Write an opinion piece on a topic or text supporting a point of view. 

 Write a narrative piece about something real or imagined. 
Speaking and 
Listening 

 Read and understand about a topic before participating in a group discussion. 

 Speak in complete sentences to provide details or explanations. 

Language   Use context clues to determine the meaning of a word or phrase in a sentence. 
 Form and use adjectives that compare two things using the ending –er or the more word, and form 

and use adjectives that compare more than two things with the ending –est or the most word. 

Math                                                                                       

Kindergarten 

 Examples of Skills 

Counting and 
Cardinality 

 Count to 100 be ones and tens. 

 Represent a number of objects (up to 20) with a written numeral. 

Operations and 
Algebraic Thinking 

 Fluently add and subtract within ten. 

 Finds the number that makes ten when added to a given number. 

Number and 
Operations in Base 
Ten 

 Show that numbers from 11-19 represent a group of ten and leftover ones. 

Measurement and 
Data 

 Classify objects into given categories and count the number of objects in each category. 

 Compare two objects to decide which object has more or less of a common attribute, such as 
length or weight. 

Geometry  Describe positions of objects using terms such as above, below, beside, in front, next to, and 
behind. 

 Identify shapes as flat or solid. 

First Grade 

 Examples of Skills 

Operations and 
Algebraic Thinking 

 Add and subtract within 20 by using various strategies. 

 Understand subtraction as an unknown addend problem. 

Number and 
Operations in Base 
Ten 

 Compare two two-digit numbers using the symbols >, =, and <. 

 Mentally find 10 more or 10 less than a two-digit number without having to count and explain 
how. 
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Measurement and 
Data 

 Organize, represent, and interpret data with up to three categories. 

 Tell and write time in hours using analog and digital clocks. 

Geometry  Build and draw shapes using their defining attributes. 

 Divide circles and rectangles into two and four equal shares. 
 

Second Grade 

 Examples of Skills 

Operations and 
Algebraic Thinking 

 Count, read, and write numbers up to 1,000 and tell the place value of each digit. 

 Show multiplication with pictures, counting, and arrays. 

Number and 
Operations in Base 
Ten 

 Record amounts of money correctly. 

 Understand how addition and subtraction are related. 

Measurement and 
Data 

 Measure to the nearest inch and centimeter. 

 Show the same data in different ways like tally charts and bar graphs. 

Geometry  Put shapes together and take them apart to form other shapes. 

 Identify, describe, and group geometric shapes by the number and shape of 
faces, edges, and vertices. 

Third Grade 

 Examples of Skills 

Operations and 
Algebraic Thinking 

 Know that in multiplication, the x symbol means “groups of,” so 5 x 3 means 5 groups of 3 
things. 

 Solve two-step word problem using all four operations. 

Number and 
Operations in Base 
Ten 

 Use the understanding of place value to round numbers to the nearest ten or hundred. 

 Multiply one digit numbers by multiples of 10. 

Number and 
Operations-Fractions 

 Know that when a whole number is cut into equal parts, the denominator represents the number 
of equal parts. 

 Compare fractions by looking at the size of the parts and the number of the parts. 

Measurement and 
Data 

 Solve word problems about time to the nearest minute. 

 Find the area of a plane figure by counting unit squares. 

Geometry  Know that a quadrilateral is a closed plane shape with four sides (square, rectangle, trapezoid, 
rhombus, and parallelogram). 

 Partition, or divide, a shape into equal fractional parts, and know that each of these parts have 
the same area. 

 

Social Studies 

Kindergarten 

 Examples of Skills 

History and 
Geography 

 Understand the roles of the individual, family, neighborhood and community in society 

 Identify and describe why we celebrate the following United States national holidays: Columbus Day, 
Independence Day, Martin Luther King, Jr. Day, President’s Day, and Thanksgiving. 

Civics and 
Governance 

 Identify and understand what a map is and what a globe is. 

 Identify one’s street address, the city one lives in, Massachusetts as the state one lives in, and the 
United States as the country in which one lives 

Economics  Give examples of how family members and/or friends use money to buy the things they want/need. 

 Provide examples of the different kinds of jobs that people do, including different jobs that are done 
at home to help the family. 

 



20 

 

First Grade 

 Examples of Skills 

History and 
Geography 

 Identify the cardinal directions and be able to apply them to locations in the playground, 
neighborhood, and community. 

 Put events in one’s life in chronological order. 

Civics and 
Governance 

 Demonstrate the ability to recite the Pledge of Allegiance and be able to explain its general meaning. 

 After listening to or reading various American folktales, be able to identify main characters and 
their qualities (polite, honest, courageous, reliable). 

Economics  Describe the different kinds of jobs/services people have within the community. 

 Give examples of products that people buy and use. 

Second Grade 

 Examples of Skills 

History and 
Geography 

 Locate Massachusetts on a map and identify Boston as its capital and Boston’s location to 
Fitchburg. 

 Create a historical timeline for city of Fitchburg. 

Civics and 
Governance 

 Give examples of people in the community who are/were good leaders and what qualities made them 
good leaders 

 Understand and explain the different rights and responsibilities students have in school. 

Economics  Distinguish between the community’s needs and wants. 

 Explain what buyers and sellers are, and what their roles are in the community. 

Third Grade 

 Examples of Skills 

History and 
Geography 

 Locate and identify the thirteen original colonies on a map. 

 Compare the daily life of the Wampanoags and the Pilgrims. 

Civics and 
Governance 

 Explain the basic reasons why colonists revolted. 
 Describe the basic concept of democracy. 

Economics  Develop an understanding of what a tax is and what is the purpose for taxes. 

 Develop an understanding of the idea of money and trade, with a focus on bartering(between the 
Wampanoags and the Pilgrims) 

 

Science 

Kindergarten 

 Examples of Skills 

Earth and Space Science  Explore the environment and explain that water, rocks, soil, and living organisms can be 
found on the earth. 

 Describe the weather changes from day to day and season to season 

 Explore events around us that have repeated patterns. 

Life Science  Recognize changes in appearances that animals go through as the seasons change. 

Physical Science  Sort objects by observable properties such as size, shape, color weight, and texture. 

 Recognize that under some conditions, objects can be balanced. 
 

Technology/Engineering  Identify and describe the safe and proper ways to use classroom tools and materials (glue, 
scissors, tape, ruler and paper) to design simple structures. 

Grade 1 

 Examples of Skills 

Earth and Space Science  Recognize that the sun supplies heat and light to the earth and is necessary for life 

Life Science  Differentiate between living and nonliving things and group both living and nonliving things 
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according to the characteristics that they share. 

 Recognize that plants and animals have life cycles, and that life cycles vary for different living 
things. 

Physical Science  Identify objects and materials as solid, liquid, or gas. 

 Demonstrate that the way to change the motion of an object is to apply force. 

Technology/Engineering  Identify and explain some possible uses for natural materials (wood, cotton, wool and fur) 
and human-made materials (plastic and styrofoam). 

 

Grade 2 

 Examples of Skills 
Earth and Space Science  Explore the environment and explain that water, rocks, soil, and living organisms can be 

found on the earth.(focus is on the seashore) 

Life Science  Recognize that fossils provide us with information about living things that inhabited the 
earth years ago. 

 Recognize that people and animals interact with their environment through their sense of 
sight, hearing, touch, smell, and taste. 

Physical Science  Identify objects and materials as solid, liquid, or gas.  Recognize that solids have a definite 
shape and liquids and gases take shape of their container.  

 Explain and demonstrate that the greater the applied force, the greater the change in the 
motion of the object. 

Technology/Engineering  Describe how human beings use parts of their bodies as tools (teeth for cutting, hands for 
grasping and catching), and compare their use with the ways in which animals use those 
parts of their bodies. 

Grade 3 

 Examples of Skills 

Earth and Space Science  Distinguish among various forms of precipitation (rain, snow sleet and hail), making 
connections to the weather in a particular place and time. 

 Describe and illustrate different examples of the water cycle on earth. 

Life Science  Describe the major stages that characterize the life cycle of the frog and butterfly as they go 
through metamorphosis. 

 Classify plants and animals according to the physical characteristics that they share. 

Physical Science  Compare and contrast solids, liquids, and gases based on the basic properties of each of these 
states of matter. 

 Recognize that magnets have poles that repel and attract each other. 

Science/Technology  Identify materials used to accomplish a design task based on a specific property, e.g., strength, 
hardness, flexibility. 

 

SOCIAL STUDIES 

In keeping with following the state standards for History and Social Sciences, we will focus on different 
themes at each grade level in these areas.  K-3 students will have two 45 minute periods weekly; grades 4 & 5 
will have at least two 75 minute periods weekly.  The standards will be integrated through literature and the 
arts.  Grade level teams will collaborate with specialists to create curricula that address the social science 
standards and provide students with rich experiences within each theme.  In kindergarten the theme will be 
Community with a focus on family; First grade’s theme will be Fitchburg with a focus on 
neighborhood/community; the theme for second grade will be Massachusetts with a focus on Fitchburg; 
Third grade’s theme will be the thirteen original colonies with a focus on Massachusetts; Fourth grade’s 
theme will be North America with a focus on the United States, Canada, and Mexico; and the theme for fifth 
grade will be the United States and its relationship to the world.   
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SCIENCE 

A4WCCS will follow the Massachusetts Curriculum Frameworks for Science.  We will look to adopt a 
research-based K-5 science program as our foundation and we will supplement with internally developed 
curricular aligned to the state standards.  Not only will the science standards be integrated through literature 
and the arts, but will also include hands-on experiences.   K-3 students will have two 45 minute periods 
weekly; grades 4 & 5 will have at least two 75 minute periods weekly. 

WORLD LANGUAGE 

A4WCCS will adhere to the Massachusetts Curriculum Frameworks and through instruction will address 
communication and cultures. Spanish, the identified language for instruction at A4WCCS, will be taught for 
thirty minutes each day. We will begin at the kindergarten level, and our initial focus will be on beginning 
skills at all grade levels with the goal of accelerating levels dependent upon the level of acquisition through the 
grades. 

Topics in world language will be connected to the content the children are studying in the English speaking 
classroom. For example: in kindergarten children are studying farm animals as a part of their curriculum. The 
Spanish teacher will also focus on that content simultaneously. The initial goal is to have all children who 
begin instruction in Kindergarten to be proficient in Spanish by the end of grade 5. This will include reading, 
writing, speaking, and understanding that language. 

MINDFULNESS EDUCATION 

As mentioned earlier, A4WCCS will implement the MindUp Curriculum, a collaboration of the Hawn 
Foundation and Scholastic.  “MindUp is a comprehensive, classroom-tested, evidence-based curriculum 
framed around 15 easily implemented lessons that foster social and emotional awareness, enhance 
psychological well-being, and promote academic success.”35 This curriculum focuses on the precepts of social 
and emotional learning and positive psychology.  The curriculum works with students on social, emotional, 
and attentional self-regulatory strategies and skills developed for cultivating well-being and emotional balance.  
The mission of the program is to establish social and emotional learning (SEL) as an essential part of 
education. SEL programs such as MindUp also significantly impart to students a sense of hopefulness.  
“Hope changes brain chemistry, which influences the decisions we make and the actions we take.  
Hopefulness must be pervasive and every single student should be able to feel it, see it, and hear it daily.” 36  
Given the demographic area that we will be servicing, the founding group expects that we will enroll a 
number of students who come to us already having a feeling of hopefulness.  Our intent is to help those 
students to develop a sense of hope. Teachers will be provided with the MindUp curriculum materials, 
including the literature books that are linked to each lesson, and will participate in professional development 
that addresses the curriculum. 

READING AND VOCABULARY 

Incorporated into each day and in each classroom will be a time to READ (Relax, Enjoy, And Develop a love 
of reading).  During these 20 minutes, students will have the choice of which books they want to read.  
Students will not be directed as to what they will read nor will they be asked to report on their reading. The 
objectives of READ time is to help students develop a love for reading; to encourage them to become 
lifelong readers; and to allow them the time to experience the enjoyment of reading books in different genres 
and from different authors.   

Aside from personal enjoyment and the encouragement to read outside the classroom, silent reading does 
have academic advantages.  During sustained silent reading, students are able to practice reading at their own 
level and their own pace.  Practicing reading for 15-20 minutes a day can improve reading skills for each 
student.  “Data analysis found that more time spent reading had a significant effect on achievement compared 
to a control condition where less time was allocated for independent reading.  In addition, results found that 
poor readers showed significantly greater gains in word recognition and vocabulary than good readers”. 37  

                                                      
35

 MindUP Curriculum. 2011. Goldie Hawn Foundation: Scholastic Inc. Publishers. 
36

 Jensen, E., 2009. Teaching with Poverty in Mind: What being poor does to kids brains and what schools can do 
about it. Alexandria, VA: ASCD 
37

 Garan, E, DeVoogd,G. 2008. The Benefits of Sustained Silent Reading: Scientific Research and Common Sense Converge. The 
Reading Teacher 62.4, 336-344. 
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At A4WCCS, vocabulary development will be an essential and pivotal component of our curriculum.  One 
method that we will use for vocabulary instruction is classroom read-alouds. “Effective vocabulary instruction 
and classroom read-alouds are proven to positively impact the development of vocabulary and 
comprehension skills for all students, and are particularly important for those students who enter school with 
a vocabulary deficit”. 38 

Another common and consistent practice to be implemented at A4WCCS will be the use of Text Talk.   Talk 
is a supplemental curriculum, for students in grades K-3, of robust vocabulary instruction developed by Dr. 
Isabel Beck and Dr. Margaret McKeown.  This systematic vocabulary program builds extensive oral 
vocabulary and comprehension skills which are necessary precursors for each child’s reading success.  “One 
consistent finding in the research on early literacy is that vocabulary represents a critical component to 
developing reading proficiency, since knowing the meaning of words links directly to reading 
comprehension”. 39  Vocabulary is one of the five core components of reading instruction that are essential to 
successfully teach children how to read.  Therefore, it is critical and imperative that we devote time each day 
to vocabulary development. 

The word knowledge that students bring to school vary widely due to their socioeconomic backgrounds and 
language use in their homes and communities. Students coming from low socioeconomic backgrounds and 
from second language households have less opportunity to expand their word knowledge.  “Graves, Brunetti, 
and Slater (1982) examined knowledge of the 5,044 most frequent words by children in first through third 
grade with a focus on economic status.  These researchers determined that children coming from 
disadvantaged backgrounds knew 1,800 of the most frequent words, whereas children from middle-class 
backgrounds knew 2,700 words from the tested vocabulary list”.40  

At A4WCCS students will benefit from the implementation of Text Talk by building their knowledge of 
vocabulary as well as enhancing their comprehension skills. Implementing Text Talk in early elementary 
classrooms will help close the vocabulary gap and preparing all students for reading success.  We also believe 
that this systematic vocabulary program will encourage students to read more because they will have a 
broader vocabulary base and a better understanding of what they are reading. Our students will adopt the 
belief: The more you read, the more you know, and the more you know the more you understand.  

ARTS LEARNING 

The benefits of arts learning (movement, drama, literary arts, media arts, music and visual arts) are more 
relevant than ever to the development of the whole child. Every student at A4WCCS will develop skills in the 
arts and art making, cultivate vocabulary in a language rich environment, make curriculum core standard 
connections, explore, invent, and discover.   

We will use arts integration as a key strategy for learning in the classroom. Arts integration is defined as: Arts 
Integration is an approach to teaching in which students construct and demonstrate understanding through an art form.  Students 
engage in a creative process which connects an art form and another subject area and meets evolving objectives in both (The 
Kennedy Center Alliance for Arts Education Network). All arts integration classes will consist of the 
following key elements:  Rigorous Creative Arts Content, Rigorous Common Core Connections, and 
Rigorous Positive Youth Development.41   

The Discussions4Learning program will be implemented in the visual arts classroom.  This program has a 
scientifically-based research study that was conducted by Clark University of Worcester, Ma.42 It is an 
innovative approach to fostering vocabulary development and supporting language development. Learning 
through the arts is based on constructive conversations.  The academically productive discussion skills that 
teachers develop through Discussions4Learning are at the core of the Common Core State Standards as well 
as The Next Generation Science Standards. This will lay the foundation for helping students develop the 
critical skills needed to have meaningful, purposeful conversations (which are a part of the arts integration 
practice). It will help teachers become better facilitators of student reasoning and evidence-based discussion 
as they integrate the arts across the curriculum — in math, English language arts, social studies, science, and 
world language. 
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The guiding Principles of the Reggio Emilia philosophy is an approach to teaching, learning and advocacy for 
children. These principles will guide the practice of the Kindergarten learning environment. This approach 
focuses on fostering relationships among, children, teachers, parents, and community, and builds on the 
premise that each child has the desire to connect with others and to engage in learning. This first happens in 
an environment rich with visual, auditory and tactile stimuli where teachers observe and record what children 
know, are curious about, and what challenges them in order to assess a child’s academic and social potential.  

CHARACTER DEVELOPMENT 

At Academy for the Whole Child Charter School, we not only want our students to develop into scholars, but 
we also want them to possess strong character traits that will ensure their success and happiness throughout 
life.  Through direct and indirect instruction and modeling we will instill in our students the core values of 
Compassion, Honesty, Independence, Leadership, and Determination (CHILD).  These values will help to 
shape the whole CHILD.  

BEHAVIOR STANDARDS 

At A4WCCS, we will be committed to holding high behavioral standards that will ensure the safety of our 
students. Because students will feel safe and have a sense of community they will feel more at ease and be 
more self-assured, allowing them to be ready to learn.   

INSTRUCTION  

Instruction at A4WCCS will be a mix of whole group instruction (we do), small group collaboration (you do), 
and independent practice (I do).  When new skills and concepts are being introduced, whole group 
instruction will be used.  This allows the teacher to present to the whole class, have open dialogue, assess a 
general understanding by the whole group, and allows time for students to share their questions and ideas for 
all to hear.  Small group collaboration will be encouraged when students are enhancing their skills and 
problem-solving.  This gives students the time to participate in Accountable Talk and for teachers to work 
with small groups and/or individual students who need additional assistance and guidance.  Independent 
work will be for assessments, conferencing, additional READ time, and differentiated instruction.   

In keeping with this model, our visual art program is based on the principles and practices of nationally 
recognized and research-based program called "Choice-Based Arts Education”.43  At A4WCCS we will be 
implementing a modified version of this approach in which students have the opportunity to create, explore, 
and discover art on their own terms as an artist. With modified Choice, students will also participate in some 
whole group instruction or be required to complete specific arts integrated assignments that still include as 
many choices as possible.  A key element to this approach is the classroom layout where children rotate 
among studio centers with a specific art focus and skill development designed to support student choices in 
subject matter and media. During Choice time, the teacher and the teacher assistant observe and listen to the 
children. Teachers ask questions and listen for the children’s ideas, hypotheses and theories. After observing 
children in action, the teachers compare, discuss, and interpret their observations. Teachers plan activities, 
studies and long term projects in the classroom based on their observations. Teachers use their 
interpretations, intentions and goals (social, emotional and academic) to make choices that they share with 
children. 

With small class sizes, small group instruction, and teacher-created and student-centered/inspired curriculum, 
we are confident that teachers will be more successful at differentiating instruction and tailoring the 
curriculum to meet the needs of all students: English Language Learners, Special Education students, below 
grade level students, above grade level students, and low income students.  Teachers and support staff will be 
able to modify the curriculum for each targeted population and will be able to implement an inclusion model, 
whenever possible, so that students can remain in their classes with their peers.  

Given the advantage of this type of setting, we will close the achievement gap between low income and non-
low income students; minimize the number of students below grade level; and be able to reclassify special 
education students as no longer being eligible for special education because of adequate progress being made 
in the classroom. 
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Special education staff will consult with the regular education teachers to ensure that classroom and testing 
accommodations are being implemented appropriately and effectively.  Licensed ESL teacher(s) will provide 
direct ESL instruction using WIDA frameworks.  ESL teacher(s)/coordinator will attend grade level common 
planning meetings to ensure content is being sheltered so that English Language Learners (ELLs) can access 
grade level content with comprehension.       

Students who are identified as struggling or below grade level will receive additional small group and/or one-
on-one tutoring from the assistant teacher and other tutorial staff.  To the other end of the academic 
spectrum, those students who are identified as excelling and/or exceeding grade level expectations will be 
challenged through small group instruction and independent studies.  These challenges will be facilitated and 
monitored by the classroom teacher and/or the assistant teacher. 

Our teachers will be provided with ample professional development before the start of the school year and 
consistently throughout the school year.  Teachers engage in five days of professional development, prior to 
the start of the academic year, which will focus on curriculum development and implementation, revisions to 
curriculum and assessments and data analysis.  Professional development throughout the school year will be a 
continuation of monitoring and enhancing the development, implementation, and assessment of curriculum 
to foster student achievement.  All the while, data will be collected and analyzed to drive our instruction. 
Another component of professional development will be addressing the teacher evaluation expectations and 
procedures.  At A4WCCS, we will be working towards implementing the current state mandated teacher 
evaluation system as well as multiple in-house developed evaluation tools.   

C.    PERFORMANCE, PROMOTION, AND GRADUATION STANDARDS 

Performance 

A4WCCS performance standards will be the criteria for consistent evaluation of student achievement across 
grade levels and subject areas.  In the pre-operational year, the founding members will develop curriculum 
documents that that will outline the student grade level expectations for teachers, students, and parents.  
These performance standards will be the basis for progress reports, report cards, and the school’s overall 
accountability system. 

The performance standards will help to create a shared understanding of student expectations for all 
administrators, teachers, families, and the students themselves.  This mutual understanding will assist in the 
communication among all stakeholders.  The performance standards will be clearly communicated to families 
and students by the classroom teacher at the beginning of the school year. 

A4WCCS holds high standards for the young people it serves.  The data collected on student performance is 
critical for planning and revising the curriculum for our student population, and for the advancement of 
individual children.  Since the curriculum is based on Massachusetts Curriculum Frameworks and the 
Common Core Standards, performance will be evaluated by a standards-based system and reported in a 
standards-based format.  This system will: delineate in keeping with the stated standards what a child should 
know and be able to do at an identified point in time; measure the effectiveness of the curriculum and 
instructional methodologies the classroom teacher uses in targeting the delineating standards; measure 
learning in the extent to which a child has met each standard; and provide a communication tool that allows a 
teacher to report clearly, to parents, children’s progress for meeting standards.  

Students’ performance will be evaluated both formally and informally by the classroom teacher on an on-
going basis.   Progress reports will be sent home mid-way through each trimester and report cards will be 
issued at the end of each trimester.  A4WCCS teachers will evaluate and report students’ academic 
performance using the following four-point scale: 

(4) ADVANCED: Shows advanced understanding of relevant content and/or skills. Applies knowledge 
and/or skills in multiple contexts without significant errors. Works independently. 
(3) PROFICIENT:  Shows understanding of relevant content and/or skills. Applies knowledge and/or 
skills in several contexts without significant errors. Works independently most of the time. 
(2) PROGRESSING: Shows some understanding of relevant content and/or skills. Applies knowledge 
and/or skills in a few contexts but does so with some errors. Does not often work independently. 
(1) BEGINNING: Does not yet show understanding of relevant content and/or skills. Does not yet apply 
knowledge and/or skills in different contexts or does so only with significant errors. Does not yet work 
independently. 
NA:   Not assessed at this time. 
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Promotion  

At Academy for the Whole Child Charter School, a student’s promotion will be primarily determined by their 
grade-level mastery of standards, their overall reading level, and their attendance.  In the 0-4 standards-based 
grading system an average of 3 in each core subject area is meeting grade-level standards mastery in that 
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Chart 1 

ASSESSMENT MODEL THAT LEADS TO 
IMPROVED LEARNING 

subject.  In grades K-3 for students to be promoted to the next grade level: they must have an overall average 
of 3 in reading and math; they must be reading and comprehending on grade level by the end of the school 
year; they must have an overall average of 2.5 or higher in all other core subject areas; and they must have a 
90% attendance rate.  In grades 4 & 5 for students to be promoted to the next grade level students must: have 
an overall average of 3 in all core classes (Reading, Writing, Math, Social Studies and Science); they must be 
reading and comprehending on grade level by the end of the year; and they must have a 90% attendance rate.   

At A4WCCS, we will adhere to these sets of criteria for promotion to the next grade and/or graduation from 
5th grade.  That being said, we realize that there may be times when a set of circumstances will require us to 
change that criteria for an individual.  Such cases will be reviewed with the classroom teacher, the specialist(s) 
(if one or more is/are working with the student), the parents, and the principal.  A determination will be 
made by the team.   For all students, retention will only be considered after all measures have been taken to 
move a student forward toward promotion.   

Exit/Graduation Standards 

Our 5th grade exit standards will mirror the promotion criteria.  

D. ASSESSMENT SYSTEM 

Assessment is an integral part of teaching and learning. Assessment informs teachers, administrators, parents, 
and other stakeholders about student achievement.  It provides valuable information for designing 
instruction; acts as an evaluation for students, classrooms, and schools; and informs policy decisions.  
Purposeful assessment practices help teachers and students understand where they have been, where they are, 
and where they might go next. Using different types of standards-based and performance-based assessments 
as part of instruction, results in useful information about student understanding and progress.  

Explain how the assessment system is linked to curriculum and instruction, 
facilitates decision making about necessary adjustments to the educational 
program, and informs any staff development plan that will support the goal 
of improved learning. 

A common denominator to all high performing 
schools that serve low income populations is, 
“frequent assessments of student progress and 
multiple opportunities for improvement.”44 
A4WCCS will utilize a variety of independent 
external assessments as well as internally-developed 
assessment tools.  Results will be closely analyzed 
and used as a means to alter curriculum and 
instruction to enhance student performance and 
achievement.  Results of assessments will be 
reported to all relevant stakeholders. 

In our research we adapted a model (Chart 1) that 
we believe demonstrates how data, of which 
assessment is a key piece, will accomplish the above.  

 

Indicate which individual(s) in the school have primary responsibility for 
overseeing the assessment system. 

The Principal of A4WCCS will have the primary 
responsibility for overseeing the school-wide 
assessment system. It is the Principal’s responsibility to facilitate the analysis of student assessment data with 
the curriculum team (directors, teachers, support staff). The Principal will then consult with the Executive 
Director to discuss the assessment data and to develop a plan for dissemination to the Board of Trustees, the 
parents, and to the public.  

Describe how achievement data will be collected and how it will be used 
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We will be generating comprehensive assessment data through the use of an authentic assessment system 
which includes web-based assessment systems (S.T.E.P., ANet, STAR, MCAS), traditional classroom 
assessment tools and performance-based assessments- all of which will be formative and/or summative.  
These measures will yield a wide-range of quantitative and qualitative data about each student. The results of 
continuous progress monitoring will be used as part of individual and classroom assessments.  Information 
from these sources of assessment data will be used to help ensure that students are progressing toward 
and/or meeting mastery of the standards-based curriculum objectives resulting in student success.   

Describe the school’s approach to identifying students who may be struggling or excelling, and the plans to support those students within the proposed 
educational program. 

Formal and informal assessment at A4WCCS will be frequent and on-going. Classroom teachers will rely 
heavily on their observations of the daily work of the children they serve. Other inputs may come from 
parents and other support services. Given the low student teacher(s) ratio it will not be difficult to identify 
those children who are experiencing difficulty and those children who are accelerated. Instruction, materials 
and methodologies will be adjusted to accommodate the needs of these special populations. This could 
include utilizing the classroom inclusion model, one-to-one instruction within the classroom, before and/or 
after school tutoring, special challenge projects with teacher guidance and advanced vertical skill 
development. Teachers will be cognizant of each child’s individual learning style when evaluating the whole 
child.  

Indicate whether, in addition to administering the MCAS tests as required by law, the school will use additional standardized assessment tools to determine 
and report student progress. In either case, explain why those tools were selected for the targeted population and how the data will be used.  

Students in grades 3-5 will participate in the MCAS exams, as required by law, and in any other state-
mandated assessments.  Although the MCAS is an excellent mechanism for measuring student academic 
success, A4WCCS will implement a variety of other external standardized assessment tools to ensure that we 
have a plethora of comprehensive assessments that provide us with the necessary data to continually monitor, 
assess, and improve our academic program.  Additional school-wide standardized tools may include but not 
limited to: Dibels, Daze, GRADE, and STAR (Sustainability Tracking, Assessment and Rating system); the 
Step Assessment (Strategic Teaching and Evaluation of Progress) as a developmental literacy tool that 
provides literacy growth data in fluency and comprehension every 6-8 weeks for grades K-2;  the 
Achievement Network (ANet) interim assessments in both math and literacy for grades 3 and 5; the Stanford 
10 or the Terra Nova, nationally-normed summative assessments that measure growth over time and compare 
performance to similar grade cohorts across the nation; and  the Access test, a part of the WIDA consortium, 
for our ELL population.   

Include descriptions and/or examples of assessments that are researched based and are consistent with the school’s mission, broad academic and nonacademic 
student goals, educational program, and high expectations of students. 

External Assessment Data 

To ensure student progress and achievement, it is imperative that common assessments are being conducted 
consistently.  A4WCCS will use standardized assessments to provide staff with data related to individual and 
school-wide performance. Such external standardized assessments as Dibels, Daze, GRADE, and STAR 
assessments will be further investigated by the Founding Group of A4WCCS to determine those tests best 
suited for our students.  

Because our targeted population (low income students) benefits from extensive literacy instruction in the 
early grades we anticipate using the Step Assessment (Strategic Teaching and Evaluation of Progress).  STEP 
is a developmental literacy tool that provides literacy growth data in fluency and comprehension.  This 
assessment will be administered routinely (every 6-8 weeks) in grades K-2.  Step is based on a developmental 
model that empirically combines essential skill assessments with authentic reading of leveled text.   

For grades 3-5, A4WCCS we anticipate utilizing the Achievement Network (ANet) interim assessments in 
both math and literacy.  As stated as their mission, “The Achievement Network works alongside school 
leadership teams to strengthen their school-wide practice and culture of using learning standards and 
achievement data to get breakthrough results for students in low-income communities.” Again, these 
assessments will be administered routinely (every 6-8 weeks) to allow teachers and administrators at A4WCCS 
to make accurate decisions about refining curriculum and instruction in an effort to be more proficient at 
accelerating student academic outcomes. 

At the start and end of each academic school year, A4WCCS intends to administer the Stanford 10 or the 
Terra Nova.  Both the Stanford 10 and the Terra Nova are comprehensive nationally-normed summative 
assessments that measure growth over time and compare performance to similar grade cohorts across the 
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nation.  The Terra Nova assessment or the Stanford 10, whichever one we choose to use, will allow A4WCCS 
to gather nationally normed data on our student performance until the Partnership for Assessment of 
Readiness for College and Careers (PARCC) assessment tool is available. 

Our EDL students (English Language Development) and our ELL students (English Language Learners) will 
take the Access test in the spring. The Access test is part of the WIDA consortium. If a language other than 
English is identified in the home after a Home Language Survey has been administered, the student will be 
assessed for English proficiency in reading, writing, speaking, and listening using MODEL, which is the initial 
assessment in the World Class Instructional Design and Assessment (WIDA). A WIDA classification will be 
given to the student and an instructional program will be planned and carried out accordingly. 

Describe which internal/school developed instruments will be administered in order to measure and report student progress. Explain why these particular 

assessments were selected for the targeted student population and how the data will be used. 

Internal Assessment Data 

Teachers will develop and use a variety of internal assessment tools to measure student progress.  Teachers 
will engage in formative assessment of their students through weekly quizzes/tests, daily observations, oral 
presentations, student class participation, examination of student writing and art integrated, project-based 
assignments to determine if students are moving toward mastery of curriculum objectives. On-going 
assessment of students’ progress allows A4WCCS to identify the students who may be struggling and  require 
re-teaching, individualized instruction, tutoring, and/or before and after school tutoring assistance in order to 
fill in the gaps in their learning before their learning has been impeded. On-going assessment will assist 
A4WCCS to identify the strengths and weaknesses of the curriculum, to make revisions to the curriculum, 
and to identify best teaching practices.  The use of student portfolios will also be investigated and considered 
as an assessment tool.  

Teachers will be utilizing pacing guides for their instruction which will consist of the standards to be 
addressed each month. On-going assessment of the standards taught will be assessed every two weeks and 
will culminate in a comprehensive summative assessment at the close of the trimester. By assessing the 
students regularly, the gaps or deficits in their learning will be identified and targeted for remediation. 
Interventions that will be put into place for the struggling learner will include: individualized instruction 
during the school day; small group instruction; peer tutoring; modified instruction (if applicable); and before 
and/or after school tutoring.  A standards-based report card will be the major formal reporting system for 
parents. Internal/school developed assessments will be aligned with the Massachusetts Curriculum 
Frameworks and the Common Core Standards. 

Define a meaningful and practical approach for measuring student progress toward attaining non-academic goals. 

Some of the non-academic goals for students at A4WCCS are to become resilient, focused, and mindful 
learners.  The MindUp Curriculum will be implemented at A4WCCS and will foster social and emotional 
awareness and enhance psychological well-being, which in turn will promote academic success.  The success 
of the MindUp program will be evident within each Optimistic Classroom- a place where all children have the 
opportunity to achieve their potential, and throughout the culture of the school environment where children, 
as well as adults, learn and grow and treat each other with respect and consideration. 

At A4WCCS we not only want our students to develop into scholars, but we also want them to possess 
strong character traits that will ensure their success and happiness throughout life.  Through direct (MindUp 
Curriculum) and indirect instruction and modeling we will instill in our students the core values of 
Compassion, Honesty, Independence, Leadership, and Determination (CHILD).  These values will help to 
shape the whole CHILD.  

Our non-academic goals will be measured in a variety of ways: student attendance; student 
achievement/success; behavior infringements; faculty observations; faculty, parents and student surveys; and 
participation in school-related extra-curricular activities.   

Feature multiple measures of student outcomes that may include reports of absolute scores, within-year student gains/losses, and year-to-year student 
gains/losses. 

Quantitative data of student outcomes will be featured in state assessment reports: MCAS, Student Growth 
Percentiles, CPI, Annual Measurable Achievement Objectives (AMAOs) for ELL students, and PPI (Progress 
and Performance Index). Other assessment reports such as Dibels, Daze, GRADE, Terra Nova, Stanford 10, 
STEP and STAR will be further investigated by the Founding Group to determine those tests best suited for 
our students.   
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Provide a thorough, clear, measurable, externally credible, and conceptually sound design for measuring and reporting the performance and progress of the 
school as a whole and the academic and social development of each student to all relevant stakeholders. Indicate which audiences will receive this information 
and how often.    

A4WCCS will measure academic performance in a variety of ways.  In addition to the MCAS exam, other 
external standardized tests, and internally developed assessments, we will collect data on: student attendance; 
retention rates; student growth performance (SGP); retention of teachers; results from student, family, and 
teacher surveys; and any other key data that will assist us in measuring the success of the school.  We will 
closely monitor the progress of both academic and non-academic performance goals throughout the school 
year.   

Ultimately, the Board of Trustees is responsible for the academic success of the school.  However, the day-to-
day responsibility of meeting the stated goals of the school and achieving success lies with the principal.  The 
principal will collaborate consistently and continually with other school administrators and teachers to ensure 
that A4WCCS is successful as a whole. 

Parents will be kept well-informed of their child’s progress through weekly reports, progress reports, end of 
term report cards, and parent/teacher conferences.  In addition, parents and teachers will communicate 
through email as needed.  The Board of Trustees, DESE, and the broader community will also be kept 
apprised of the progress and success of A4WCCS and its students.  Monthly Director’s Reports will be 
submitted to the Board each month; the school administrators will provide the Board with periodic reports 
on progress toward the goals set forth in the Accountability Plan; and an annual report will be submitted at 
the end of each school year that will provide data and analysis of the school’s performance and progress 
towards meeting its goals of the program.  The annual report will be made readily available to the public as 
well. 

Describe how each of the following stakeholder groups will use student achievement data: 

The Board of Trustees: will use the data to evaluate the Executive Director, as he/she has direct 
responsibility for student achievement and to determine areas of success and areas of concern. 
The School Administrator(s): will use the data to evaluate teachers, revise standards, and facilitate the 
revision of the curriculum and to identify areas of strengths and weaknesses within the curriculum.  Data will 
also be used to market the school, recruiting students, and in our efforts to apply for grants and other funding 
opportunities.  
Teachers: will use the data from their students to inform their own professional development, to improve 
student instruction, design and implement new teaching strategies to formulate corrective measures to be 
taken to ensure student success (re-teaching a concept or skill, individualized assistance, and before/after 
school tutoring help.  
Students: will use the data to reflect on their own learning and to communicate either orally or in writing 
their ideas, needs and strategies for improvement to the classroom teacher and or the school administration.  
Parents: will be able to determine the academic strengths and weaknesses of their own child, evaluate the 
effectiveness of the school, and will confer with the school administrators and teachers to determine if they 
want their child to continue attending the school. 

All stakeholders will use student achievement data to identify how the school is meeting the community 
needs, the needs of students and staff, safety and school culture, and to make changes as necessary.  

E. SCHOOL CHARACTERISTICS 

At Academy for the Whole Child, we will strive to possess the characteristics of successful turnaround 
schools who have adopted the HPHP (high-performing, high-poverty) Readiness Model that is described in 
The Turnaround Challenge (The Turnaround Challenge, Mass Insight and Education Research Institute, 2007).  
There are nine key elements that are focused on to aim at turning the daily turbulence and challenges of high-
poverty settings into design factors that increase the effectiveness with which these schools promote learning 
and achievement.  Making up this model of the Readiness Triangle are three major components: The Readiness 
to Learn, the Readiness to Teach, and the Readiness to Act.  Within each component are three key elements that 
aide in the success of this readiness model.   

In the Readiness Model, schools acknowledge and foster students’ Readiness to Learn.  Whatever stands in the 
way of student learning is fair game to be addressed.  At A4WCCS, we will proactively address the challenges 
accompanying our students as they walk through the school’s doors.  We will address these issues through the 
collaboration with community organizations, family involvement, implementing the MindUP curriculum, 
establishing numerous and intensive relationships between students and adults, and implementing a strict 
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safety and discipline policy.   These initiatives will enable us to attack the significant cognitive, social, cultural, 
and psychological barriers to learning that many students of poverty tend to experience. 

In the Readiness Model, schools elevate and focus staff’s Readiness to Teach.  A4WCCS will hold high 
expectations and curriculum standards, as well as use data effectively to drive instruction.  Assessments will 
be frequent and feedback will be immediate.  Students will come to understand that assessment is part of 
learning and will thrive on the instant feedback and opportunity to see their progress.  The Academy for the 
Whole Child Charter School will be a professional learning community in which teachers work 
collaboratively; focusing on improving instruction, diagnosing student learning challenges, and helping each 
other improve their practice. We will develop a culture in which there is a shared responsibility for 
achievement.  It will be inclusive, involving all students and adults in the building, parents, and community 
members.  Student achievement will be a joint venture.  There will be no exceptions, no excuses.  All students 
will learn. 

In the Readiness Model, schools exercise more Readiness to Act in dramatically different ways than is typically 
possible in public schools.  At A4WCCS, we will have the autonomy to make mission-driven decisions about 
people, time, money, and programs.  We will be able to recruit excellent teachers who are best- suited to our 
mission and share our vision, allow our teachers to be collaborative decision makers, have flexible schedules, 
and allocate funds for the promotion of student achievement.  We will work tirelessly to find the resources 
needed to accomplish the tasks on hand.  We will be creative in finding ways to obtain the funds and 
resources necessary to ensure high student performance.  Our leaders will be flexible and inventive in actively 
shaping the success of A4WCCS and its student population. 

CULTURE  

Culture is the personality of the school, while climate represents the school’s attitude. The culture at 
A4WCCS will be hospitable to learning. At A4WCCS we will nurture a positive school culture in which all 
individuals are valued, cared for, and respected.  A4WCCS will reflect a caring community where the welfare 
of each individual is fostered and the concerns of all are taken into account. This aligns with the core values 
described in the CARING model.  Strong school cultures have better motivated teachers, and highly 
motivated teachers have greater success in terms of student performance and student outcomes. Friedberg 
and Stein (1999) in the article, The Effects of School Culture and Climate on Student Achievement describe 
school climate as the heart and soul of the school and the essence of the school that draws teachers and 
students to love the school and to want to be a part of it.45   We will ensure that the climate of the school 
builds a strong foundation for the culture.    

ADMISSIONS 

Children entering the Academy for the Whole Child Charter School’s Kindergarten program must attain the 
age of 5 years by August 31st, prior to entering that school year. Children entering grade one must also attain 
the age of 6 years by August 31st, prior to entering that school year.  In the first year of the A4WCCS children 
will be accepted in grades K through grade 3. The second year of operation of the A4WCCS children in grade 
4 will be accepted. Grade 5 students will be accepted the following year. 

SCHEDULING 

The A4WCCS school year will begin in late August and conclude in June. The number of school days will be 
no fewer than 180 days for students with more days given to staff professional development and conferences. 
Teachers and teachers’ assistants will begin one week prior to the beginning of the academic school year.  
During this time the school staff will have opportunities in professional development, preparing the 
classroom environment, and data analysis that will focus on the academic, social and emotional needs of each 
child to ensure that A4WCCS understands and addresses the whole child.  There will be an early release day 
for students twice a month to allow for professional development and planning for teaching staff. 

The regular core academic school day will begin at 8:00 a.m. and end at 3:30 p.m., with student drop off and 
breakfast beginning at 7:30 a.m.  The transition for parent pick-up, bus and the after school program will 
occur at 3:30 p.m.  This provides the children with approximately 8 hours daily of direct interaction and 
quality time on task with staff.  The overall instructional time for the academic school year will be 

                                                      
45

 MacNeil, Prater, Busch.  The Effects of School Culture and Climate on Student Achievement. The International Journal in 
Education, Jan-Mar 2009, Vol. 12, No.1, 73-84. 
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approximately 1300 hours, which amounts to roughly 40 days more than the Fitchburg Public Schools offer 
to their students. 

The Founders believe that children must be in a safe supervised environment before and after school. Given 
the community that A4WCCS will serve- poverty level, one parent, non-English speaking parents, it is 
essential that the opportunity for before and after school supervision/activities be available to parents who 
cannot provide direct supervision or meaningful activities for children. To that end before and after school 
programs will be a component of the school day. The before school program will begin at 7:00 a.m. and the 
after school program will run from 3:30 to 5:30 p.m. with an academic and integrated arts focus.  

The A4WCCS program will be designed especially for the population it serves. Schedules will be structured 
yet flexible taking into consideration the age and needs of our youngest population and the various 
developmental stages of those children as they grow chronologically. 

The Founders believe that relevant and on-going professional development for all staff is of critical 
importance.  In addition to formal professional development, frequent common planning time will be 
incorporated in the schedules of all staff.  It will allow teachers at grade levels, specialists and/or vertical 
teams to meet and communicate. This meeting time allows staff opportunities for planning curriculum, 
planning specific lessons, reviewing of data, reviewing what is working/what isn’t, planning arts integration 
with specialists, and creating authentic assessments, and school-wide projects and activities. 

A4WC Proposed Schedule for 2nd Grade  
8:00 am -3:30 pm 

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

8:00-8:30 
Meet and Greet (30 min.) Students are greeted by their teachers.  Attendance is taken, 

notes/concerns addressed, and a MindUP activity is done. 

8:30- 9:00 am 8:30- 9:00 am 8:30- 9:00 am 8:30- 9:00 am 8:30- 9:00 am 

Vocabulary 
Development (30 
min.) 

Vocabulary 
Development (30 min.) 

Vocabulary 
Development (30 min.) 

Vocabulary 
Development (30 min.) 

Vocabulary 
Development (30 
min.) 

9:00- 11:00 am 9:00- 11:00 am 9:00- 11:00 am 9:00- 11:00 am 9:00- 11:00 am 

ELA/Writing Block 
(2hrs) 
This time is used to 
teach reading and 
grammar and includes 
20 minutes of silent 
reading. 

ELA/Writing Block 
(2hrs) 
This time is used to 
teach reading and 
grammar and includes 
20 minutes of silent 
reading. 

ELA/Writing Block 
(2hrs) 
This time is used to 
teach reading and 
grammar and includes 
20 minutes of silent 
reading. 

ELA/Writing Block 
(2hrs) 
This time is used to 
teach reading and 
grammar and includes 
20 minutes of silent 
reading. 

ELA/Writing Block 
(2hrs) 
This time is used to 
teach reading and 
grammar and includes 
20 minutes of silent 
reading. 

11:00- 11:30 am 11:00- 11:30 am 11:00- 11:30 am 11:00- 11:30 am 11:00- 11:30 am 

World Language  
(30 min.) 

World Language  
(30 min.) 

World Language 
 (30 min.) 

World Language  
(30 min.) 

World Language  
(30 min.) 

11:30 – 12:15 
Lunch/Recess (45 min):  This includes 25 minutes for eating lunch and 20 minutes for a recess. 

12:15-1:45 pm 12:15-1:45 pm 12:15-1:45 pm 12:15-1:45 pm 12:15-1:45 pm 

Math Block (90 min.) 
Cooperative problem 
solving should be built 
into this time frame. 

Math Block (90 min.) 
Cooperative problem 
solving should be built 
into this time frame. 

Math Block (90 min.) 
Cooperative problem 
solving should be built 
into this time frame. 

Math Block (90 min.) 
Cooperative problem 
solving should be built 
into this time frame. 

Math Block (90 min.) 
Cooperative problem 
solving should be built 
into this time frame. 

1:45 – 2:45 pm 1:45 – 2:45 pm 1:45 – 2:45 pm 1:45 – 2:45 pm 1:45 – 2:45 pm 

Arts Integration/ 
Enrichment (1 hr.) 

Arts Integration/ 
Enrichment (1 hr.) 

Arts Integration/ 
Enrichment (1 hr.) 

Arts Integration/ 
Enrichment (1 hr.) 

Arts Integration/ 
Enrichment (1 hr.) 

2:45- 3:30 pm 2:45- 3:30 pm 2:45- 3:30 pm 2:45- 3:30 pm 2:45- 3:30 pm 

Social Studies (45 min) Science (45 min.) Social Studies (45 min.) Science (45 min.) S.T.E.A.M. 

3:30   Dismissal 

**Schedules will be altered on Wednesdays, every other week because of early release for professional development. 
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A Student’s typical day - overview 

o At 7:00 am, as Dante and his mother enter the front door of A4WCCS they are greeted by a highly colorful 
banner announcing one simple word, “Community.”  This is the school-wide theme for the trimester.  Mrs. 
Wiggings meets them in the lobby. “Good morning, Dante. Good morning, Mrs. Santos.  Dante, you can join 
Jasmine in the classroom.”  Mrs. Santos heads down to the gym for her yoga session with the Early Birds.   
Before Dante’s tutoring session begins, Mrs. Wiggins does a quick deep breathing activity with the students 
before they begin to review subtraction with regrouping.  Dante likes the breathing activities they do each 
morning before tutoring because it helps him to get ready to learn and to stay focused on the task on hand.  

o At 7:50, Dante gets ready to go to class and begin the school day.  Mr. Fray greets Dante and his 14 classmates 
at the door of their classroom.  Dante puts his homework folder in the homework bin and goes to the 
morning meeting place on the rug.  Dante is excited to share his gratitude leaf that will be put on the gratitude 
tree in the classroom.  When Dante is asked to share his leaf, he says, “I am grateful for my grandmother 
because she takes care of me every afternoon until my mom gets home from work.”  After the sharing, the 
children stand up and hop on one foot and then the other before the get ready to listen to Mr. Fray read 
aloud, Mice Make Trouble.     

o At 8:30, the ELA/Literacy block begins with a read aloud and then Dante moves to a literacy center with two 
other children where they are playing “concentration” with the word cards that Mr. Fray has created.  They 
have to find words that can be put together to create the compound words that they are learning about in 
Language and Spelling.  When they are done with this activity, Dante has to write in his reading journal, his 
prediction as to what is going to happen next in the story, Mice Make Trouble.  During his small reading 
group, with 3 of his classmates and Ms. Hart, the assistant teacher, Dante is learning how to answer 
comprehension questions from the story by going back into the story and proving his answers.   For the last 
20 minutes of this block, Dante gets to read silently at his desk.  This is one of his favorite times of the day.  
Right now, he is hooked on The Magic Tree House series. 

o At 11:00 the class reviews the numbers from 1-20, the colors, the days of the week, greetings, and other 
common vocabulary that they’ve been learning in Spanish.  Although Dante is Spanish, he doesn’t speak it 
very well so he is happy that they have Spanish lessons each day.   

o From 11:30 to 12:15, Dante has lunch and recess.  During “family style” lunch, it was Dante’s turn to help set 
out the napkins.  He was excited to sit with his friend and Mrs. Rios, the Spanish teacher.  At recess he and his 
friend Sam are going to play basketball with a couple of other boys from Mr. Trainor’s 2nd grade class.   

o At 12:15, math class begins.  When Mr. Fray asks for a volunteer to solve the subtraction problem on the 
board, Dante quickly raises his hand.  He tells Mr. Fray, “I’d like to solve that problem.  I’ve been working 
with Mrs. Wiggins in the mornings and I’ve gotten much better at subtraction.”  Dante successfully solves the 
problem and is congratulated by his teacher and his classmates.  He is very proud of himself.  Later in the 
math block, Dante works with Sheng on solving a subtraction word problem and then on creating one of their 
own subtraction word problems that they will share with their classmates.   

o At 1:45, Dante heads to the art studio.  Since Dante is primarily a visual learner, he is always enthusiastic to go 
to the art studio. He is greeted as an Artist coming to work in a Choice based studio. Dante brings to the 
studio a playground map that he is creating in Social Studies. After the teacher gives a demonstration of 
techniques and methods of the new Construction Center, Dante can’t wait to begin to work with a partner. He 
begins by creating a scale of a person by giving the person a name, age and occupation. Dante and his partner 
are making sketches for their playground equipment, and then they will construct a 3D scale of their design 
using the materials from the Construction Center. The culmination of the project will occur at the Media Arts 
Center. Dante and his partner will take a digital photo of their completed prototype and publish it on the 
school’s website.  At the end of a work period, Dante takes out his art journal and writes reflections on two 
things he learned about his art design process. 

o At 2:45, when Social Studies class begins, the class is continuing to learn about maps.  Dante is drawing a map 
of the playground at A4WCCS.  He is currently working on the map key to identify what each symbol on his 
map stands for.  Since Dante is a natural artist, his picture symbols are well detailed and precise.   

o At 3:30 pm, Dante puts his homework in his backpack and waits to be called for dismissal. As Dante and his 
classmates wait to be called they review the day’s lessons and reflect on their learning with Mr. Fray.  His 
grandmother is picking him up from school today because he has a dentist appointment.  He’s disappointed 
because he will miss out on the Lego robotics enrichment class in the after school program.  

 
Typical Day from the Perspective of a Teacher 

o At 7:00 am, Mrs. Collins arrives at school.  Monday is one of the days that she meets with the Early Birds in 
the gym to participate in some yoga exercises.  She likes to start her week off feeling refreshed and energized. 



34 

 

o At 7:30, Mrs. Collins is in her 4th grade classroom writing down the schedule for the morning.  Although the 
students have gotten used to their morning routine and know it well, there are still some students in the class 
that rely on the visual reminder of the morning expectations/schedule. 

o At 7:55, Mrs. Collins greets her students as they enter the classroom then she meets them at the morning 
meeting rug.  The class recognizes Tommy and Shayla for their acts of kindness they showed the previous 
Friday.  These students get stinkers to put on their “Be Kind” charts. 

o At 8:30 ELA/Writing begins with Mrs. Collins rereading the story, The Great Kapok Tree, to the students.  
Her animation during reading has captured the students’ attention once again.  Following a discussion of how 
cutting down the tree would affect each animal’s habitat, students were asked to begin writing their persuasive 
essays convincing their readers that the tree shouldn’t be cut down.  Mrs. Collins reminds the students that 
they must cite evidence from the text to help make their argument.  Prior to beginning writing, the class 
brainstorms and compiles a list of vivid adjectives that pertain to the story and that would enrich their writing.  
As the students begin their writing, Mrs. Collins sits with Juan, an English Language Learner, to assist him in 
filling out his graphic organizer in an effort to make the writing process easier for him. Meanwhile Mr. Yang is 
helping two other students to find evidence in the text.  For the last 20 minutes of this block, the students take 
out their chapter books and Relax, Enjoy, And Develop (READ) their reading skills.   

o From 10:30 to 12:00, Mrs. Collin’s students are engaged in math class.  Math class begins with Mrs. Collins 
having the students work in pairs to solve the problem of the day in their math journals.  Today, she asks 
Lauren and Jonathan to show the class how they solved the problem.  Because the students have been having 
difficulty understanding fractions of whole numbers, Mrs. Collins reviews this with them, doing examples on 
the board, answering the student’s questions, and calling on students to help her solve some of the problems 
she has put on the board.  Then the students break into small groups and work in the various math centers for 
the rest of the math block.  Both Mrs. Collins, and her assistant teacher, Mr. Yang, work with one of the math 
groups.   

o At 12:00, the students go to lunch and recess.  Mrs. Collins is going to be having lunch with her students 
today.  During their recess time, Mrs. Collins changes her schedule board so that her students will know what 
their expectations are for the afternoon.   

o At 12:45 when the students return to the classroom Mrs. Diaz greets them in Spanish and then presses the 
play button on her IPad.  The singing sound of the coqui frogs catch the attention of the students.  This gets 
them excited to head to the computer lab to begin the research on these frogs, native to Puerto Rico and 
inhabitants of the rain forest.  Today, Mrs. Diaz and Mrs. Collins help the students to get started. 

o At 1:15, the students go to music for enrichment. During this time Mrs. Collins, Mr. Yang and Mrs. Bright, the 
creative arts teacher, are coordinating the afternoon’s arts integrated social studies lesson on the Great Kapok 
Tree. Their collaboration includes clarifying the specific social studies content areas to be addressed; setting 
objectives; gathering resources; developing a time-line; and creating an assessment rubric for a dramatic arts 
play depicting the Great Kapok Tree. 

o When the students return to class at 2:15, Mrs. Collins brings the students to the Choice Based Arts Studio 
to begin working on the puppet design of their characters/animals and background setting.  Mrs. Collins and 
Mr. Yang works with Mrs.  Bright to facilitate the lesson.  

o By 3:30, the students are back in class and ready for dismissal.  Mrs. Collins reviews the night’s homework 
with the students as they wait for dismissal.  As the students leave the classroom, they are singing the newly 
learned coqui song to Mrs. Collins. 

o After all of the students are dismissed, Mrs. Collins spends the next hour in her classroom, preparing for 
tomorrow’s lessons and making parent phone calls. 

ORGANIZATION OF STUDENTS AND FACULTY 

The Founders believe that maximum staff and teacher child interaction not only assures academic success but 
optimizes opportunities for children to develop socially, emotionally and holistically which is the 
mission/vision of the A4WCCS. The Founders realize that the earlier children are exposed to meaningful 
experiences and learning the more they will learn and retain.  It has also been proven that individual and small 
group instruction is a key advantage to academic success. Not only do we realize the positive effect of low 
teacher/child ratio on academics, but also the opportunity for children to communicate frequently, 
comfortably and openly with the adults in the A4WCCS family positively impacts the development of the rest 
of the whole child. For that reason small group and adult child ratio will be an integral component of the 
A4WCCS design.   

Each classroom will have a maximum of fifteen heterogeneously grouped students with one certified teacher 
and one teacher assistant.  The role of the assistant teacher will be to aide in the delivery of the curriculum, 
classroom management, and facilitating small group and one-on-one tutoring.  Through mentoring and under 
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the direction of the certified teacher, the assistant teacher will be capable of assuming all aspects of the 
classroom when needed. 

All classrooms will be inclusion classrooms for our special education students and second language learners.  
Collaboration among the regular education teachers, the assistant teachers, the special education teachers, and 
the ESL certified teachers will guarantee that the curriculum and assessments are presented appropriately for 
the students’ individual needs.   

F.    SPECIAL STUDENT POPULATIONS AND STUDENT SERVICES 

The Founding Members of the Academy for the Whole Child Charter School believe that all students 
regardless of ethnicity, socioeconomic status, family background, race, disability, or state of health will learn. 
A4WCCS’s Vision states all children will learn no exceptions, no excuses. A4WCCS will focus on educating 
the whole child in an integrated, individualized fashion. The Academy for the Whole Child Charter School 
will provide a relevant and rigorous program to all students including additional special education services to 
all eligible students in compliance with state and federal regulations, including Individuals with Disabilities 
Education Act (IDEA), No Child Left Behind Act (NCLB), Section 504 of the Rehabilitation Act of 1973 
(Section 504), Americans with Disabilities Act (ADA), and Family Education Rights and Privacy Act 
(FERPA). 

ENGLISH LANGUAGE LEARNERS 

We are committed to recruiting and maintaining a significant percentage of children with a first and perhaps 
second language that’s not English (ELLs). We are dedicated in the mission of providing outstanding English 
Language support services for these students, not only as required by law, but above and beyond that 
requirement. 

Students who are either ELLs (English Language Learners) or ELDs (English Language Development) will 
be initially identified upon enrollment after a Home Language Survey has been administered. If a language 
other than English is identified in the home, the students will be assessed for English proficiency in reading, 
writing, speaking and listening using the MODEL, which is the initial assessment in the World Class 
Instructional Design and Assessment (WIDA) consortium. A WIDA classification will be given to the 
student on a scale from 1 – 6 and an instructional program will be planned and carried out accordingly. 
Depending on the level of the student’s classification, one or more of the following methods will occur: 

Structured English Immersion (SEI) –  Best instructional strategies for all English Language Learners 
will be evident in each mainstream classroom including scaffolding the instruction, the inclusion of 
visuals and hands on activities, modifying assignments, preferential seating, differentiated learning 
centers, and the reinforcement of language input through the exposure of a welcoming and safe 
environment. Each classroom will be rich with literature for all reading levels. All teachers will be trained 
in RETELL (Rethinking the teaching of English Language Learners) to assure that the best instructional 
strategies are taking place with all aspects of the curriculum. A licensed ESL teacher will be available as 
needed for coaching, support and professional development workshops for staff and families. 
Pull out program -   Students who are entering the school as beginning English Learners will benefit 
from additional intense English Language Development and early literacy instruction following the 
WIDA standards and Common Core for 2 to 2.5 hours daily. This will be taught by an ESL/Elementary 
Dual Certified Teacher. The teacher will be trained in WIDA as well as explicit literacy instructional 
approaches and curriculum. 
Push in/Co-Training program - Intermediate level ELLs will benefit from an ESL certified teacher 
co-teaching for part of the day alongside the certified classroom teacher. Both teachers will be trained in 
Co-Teaching models and strategies for ELL/ELDs and WIDA as well as in explicit literacy instruction. 
Advanced Writing Workshop Lab – ELLs, who advance with oral language skills rapidly, are often 
dismissed from ESL programs prematurely because of the misconception that they are “ready” for the 
mainstream. Unfortunately many of these students begin to struggle with their writing skills in the upper 
elementary grades when this focus is in more of a demand. Since composition writing of various genres 
is assessed and vital for the students to be competent in, we will offer our transitional and bridging ELLs 
a Writer’s Workshop Lab for 60 minutes daily with small group instruction by an Elementary/ESL 
certified teacher(s) with specific experience in process writing. 

Students will be assessed each spring using the ACCESS test, which is also part of the WIDA consortium. 
Interpretation of the scores will be used in determining the students ELL classifications for the following 
school year. All students will be monitored carefully throughout the year by the Language Acquisition Team 
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which will be comprised of an administrator, guidance counselor, classroom teacher(s), ESL teacher(s) and if 
appropriate, special education teacher(s) and or a speech/language pathologist. 

Students determined to be eligible for dismissal from the ESL program and become labeled FLEP (former 
limited English proficient) will continue to be monitored carefully for at least two years or until the student 
leaves the school. 

Although family involvement will be recruited and encouraged from all of our students, special considerations 
will be made to obtain the involvement of our limited English speaking parents and families by using 
community resources for support, and by providing an environment that is rich with multi-cultural awareness 
and acceptance throughout the school community. 

STUDENTS WITH DISABILITIES 

Describe how the school will identify, assess, and develop IEP’s for students who require special education. 

Some children will have an existing IEP from their sending district school which the special educator will 
obtain for review and implement in our school. For students who do not have an existing IEP but may need 
special education services, we will use the following processes for identification, assessment and IEP 
development: 

 Pre-referral process: When a teacher suspects that a student may have a learning difficulty, he/she 
will report it to the special educator. He/she will meet with the student’s teachers to identify an array 
of instructional modifications to be used to address the student’s challenges.  

 Assessment: If these modifications do not result in a positive impact, the special educator, teacher, 
and the student’s parent/guardian will discuss the up-coming assessments that are based upon the 
referral/referral question(s). With the parent’s permission, the assessment(s) will administered by the 
special education staff and/or related service providers. 

 
After the assessment is completed, the Student Support Team (Principal, student’s regular education teacher, 
special educator, outside specialists if warranted and the student’s parent/guardian) will meet to review the 
results of the assessments administered to determine whether there is an identifiable disability that is 
impeding the effective progress of the student. 

 IEP Development: In the event that an IEP is appropriate, one will be constructed by the special 
education teacher and reviewed with the Student Support Team. With the agreement of the Student 
Support Team, the IEP is evaluated and modified annually to reflect student’s progress and 
continued need of services, or sooner if deemed appropriate by the Student Support Team.  

In collaboration with the student’s classroom teacher, parents and other staff members who deal directly with 
this child, the Special Education Coordinator/Team Chair will oversee the evaluation of each referred student 
and the creation of the IEP. Creating new IEPs and conducting annual reviews will be conducted by a team. 
This team will consist of the Principal, the Special Education Coordinator/Team Chair, the special education 
staff, teachers, outside specialists if warranted and our most integral member of the team in this process the 
child’s parent/guardian. 

The A4WCCS is committed to educating all students. It is our belief that all students will learn- no 
exceptions, no excuses. The environment of the school is to have each and every student reach their own 
level of excellence. Students on IEP’s will adhere to the high standards set for all of the children of the 
A4WCCS. They too will excel, achieve a strong work ethic, and to persevere to become an active participant 
in his/her own education. 

Describe how the school will comply with state and federal special education requirements for serving students with disabilities. Describe how special education 
services will be delivered within the school’s daily schedule, the settings in which these services will be provided, the tit les, salaries, and qualifications of the 
individuals delivering the services and the methods they will use. 

In the first year of the school, one full time special education teacher and one part-time special education 
administrator will be hired. Speech, occupational and physical therapists will be contracted on an as needed 
basis. When the school reaches capacity, there will be two full-time special education teachers, a part-time 
administrator and other part-time consultants as needed. 

In the first year, special education will be provided daily in the Math and ELA courses using a classroom 
inclusion model, where the special education teacher works in the regular education classroom with the 
regular education teacher. The school will also provide daily “pull-out” instruction during the morning class 
for those students whose IEP’s indicate this specific need. After the special educator has worked with the 
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student in a pull-out situation, the special educator will discuss the student’s work and progress from these 
periods with the regular subject teacher. 

Teachers will meet frequently to discuss the coordination of regular education and special education work, 
evaluate the co-teaching process, and look at the assessment data for special education students to evaluate 
their progress, and make necessary modifications. As much as possible, the school will provide for special 
education students to learn alongside their regular education peers, participate in the same learning groups, 
and complete class work and projects together. 

In addition to inclusion and pull-out academic work, we will provide the following: 
 Workshops on co-teaching and the inclusion model, understanding IEP’s with students and their 

parents, working with students with particular physical and mental disabilities, and other subjects as 
requested by the faculty or special education administrator; 

 Speech and language, occupational/physical therapy, and counseling services 

 Instructional aides such as special desk or writing equipment, phonetic assistance software for 
reading, tape recorders, and larger print books. 

All special education teachers will need to meet the following requirements: 

 MA certification in special education 

 Experience with the inclusion model of special education and a desire to use this model as much as 
possible; 

 Excellent communication skills and demonstrated experience working as part of an special 
education team of professionals; 

 Knowledge of MA special education laws and regulations and best practices serving hard-to-reach 
students in an urban setting. 

STUDENT SERVICES 

Explain how the proposed school plans to deliver nutritional program services to students including what meals and/or snacks will be served and when. 

The Academy for the Whole Child Charter School will establish a Wellness Committee consisting of at least 
one member of the Nutrition and Wellness Program from the Montachusett Opportunity Council INC. 
(MOC), located in Fitchburg, MA. Also included will be one or more parents, one or more staff members and 
administration. 

Under the guidance of the MOC certified nutritionist, specifications will be established for healthy meals and 
snacks. Once the specs are completed the A4WCCS will go out to bid in search of a food service contractor 
who can meet the standards set by the Wellness Committee. 

A4WCCS considers proper nutrition an integral component of the “way of life” at the school. Healthy meals 
and snacks will be provided for the children and staff at the school. All members of the A4WCCS family: 
children, staff, administrators and parents who take their meals and snacks at the school will adhere to the 
standards set by the Wellness Committee. The adults will role model good eating habits and proper nutrition 
by partaking of only healthy foods and snacks while in school. 

Our intent is to have meals served family style. Sufficient dining time will be scheduled in order to allow the 
children to help set up the dining tables and assist in the serving. Adults will eat with the children and will be 
encouraged to talk about the various foods being served and their nutritional value. 

If there are vending machines in the school they will hold only Wellness Committee approved healthy snacks 
and healthy drinks. Drinks served with the meals will be low or non-sugar varieties and milk will be no more 
than 2 percent fat. 

The Academy for the Whole Child Charter School will meet or exceed all federal regulations addressing proper nutrition. 

Ancillary and Support Services 

Parents as Partners: At A4WCCS, we will establish Parents as Partners. Parent involvement is a shared 
responsibility between school and parents in the education of their children.  Parents will be asked to sign an 
agreement prior to their child/children enrolling in A4WCCS, pledging their commitment to being an active 
participant in their child’s/children’s education.  Parents will be encouraged to visit the school often, 
volunteer in the school setting, and attend monthly parent meetings where parents are coached and mentored 
on how to understand the curriculum demands put on their children, how to read the assessment data to fully 
comprehend their children’s academic standings, and to engage in meaningful dialogue concerning all aspects 
of the school.  School leaders and personnel will strive to familiarize themselves with the different cultures of 
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the families of A4WCCS to be more adept at communicating with the families and making them feel more a 
part of the school community and their children’s education. 

Community Connections Program:  For better understanding of the diverse population we serve, we will 
reach out to the various community organizations such as Head Start, Montachusett Opportunity Council, 
Cleghorn Community Center, YMCA, The Boys and Girls Club, and LUK Crisis Center.  By utilizing the 
expertise of these organizations we will mutually plan activities and/or interventions to help address 
trimester.  At the end of each trimester, A4WCCS will hold a pot-luck dinner. Family and community 
members will be invited to recognize the students’ accomplishments.  This is a celebratory time for children 
to showcase their thematic projects with emphasis on the learning process.  The Early Birds program will be 
offered every morning from 7 am to 7:30 am to staff, students and families of A4WCCS.  The purpose of 
Early Birds is to awaken the body and mind in the preparation of the day’s activities.  Participants will engage 
in techniques to awaken the mind, reduce stress and increase concentration which will allow them to navigate 
through the day more energized. 
 

III. How will the school demonstrate organizational viability? 
A. CAPACITY 

Briefly describe how the Founding Group came together for this proposed school and why the group is united to establish 
the proposed charter school. 

The originating Founding Group, the Design and Development Board (DDB), came together because of a 
shared belief and passion that all children deserve access to a high quality, exceptional education regardless of 
socioeconomic status.  We recognized that there is a need for a non-tuition, high performing school in 
Fitchburg. Therefore, the DDB began working together a year ago on the exploration of an elementary 
charter school in Fitchburg.  During this exploration, the DDB invited like-minded professionals to join us in 
this endeavor.   

The Founding Group has a profound interest in the improvement of the City of Fitchburg and a passionate 
commitment to the provision of an excellent education for the young children in Fitchburg, in order that they 
are given a solid foundation to becoming capable, successful and productive contributors to the community. 
The Founding Group shares the beliefs that by addressing all aspects of the child’s development (the whole 
child), coupled with a rigorous academic program, this vision will be achieved. 

The A4WCCS Founding Group is divided into two smaller teams who began working together a year ago. 
 The Design and Development Team (DDT) are the primary authors of the charter school 

prospectus. 

 The Advisory Team (AT) is comprised of proposed Board of Trustee members and advisors to the 
Design and Development Board. 

Individual members have varied, relevant and highly complementary backgrounds. Together they have 
experience in: teaching; curriculum development and implementation; professional development; art program 
development; special education and ESL; school leadership; board leadership and governance: human 
resource management; budgeting and finance; accounting principles and financial forecasting; community 
outreach; fundraising and event planning; marketing, business development; program management; 
engineering; data analysis and management; nutrition and wellness; community housing; law;  property 
management; and many other areas of expertise that will ensure the successful operation of the proposed 
school. 

Most importantly, a majority of the Founding Group are parents of children who have completed or are 
currently attending a school and have a high stake in seeing that all children are appropriately educated.   

In addition, several members have strong ties to the political community, churches, non-profit entities, 
schools and other organizations that we are seeking to partner with to enhance the service delivery of this 
program. 

Explain how often the group meets, how the planning and writing process is completed, and identify the primary author of the 
prospectus. 

The Founding group meets minimally weekly, discusses all aspects of the proposed charter, including most 
recent research, means of maintaining the integrity of the charter, building relationships and partnerships with 
community organizations. 
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The Founding Group Design and Development Team has taken on the task of writing the Charter 
Prospectus with continuous input and advice from the Founding Group Advisory Team.  Members of the 
Advisory Team have intermittently reviewed drafts throughout the process and have contributed to sections 
of the document.  The Founding Group has come to consensus on all aspects of the proposed school.  The 
Prospectus is a group effort with equal input and responsibility of all members. 

Summarize within the text of the document each founder’s and/or proposed board member’s experience and qualifications, including 
previous charter school board or employment experience. The combination of individuals’ experience and qualifications should 
demonstrate that the founders and/or proposed board members: 

Founding Group 

Design & Development Team 
Concetta A. Verge has forty-two years of educational experience.  She served as MA School Superintendent 
for eighteen years and held building and system wide leadership positions for 11 years.  Ms. Verge, who is a 
firm believer in shared decision making, created and implemented a team model which brought great success 
to her former districts.  Ms. Verge’s entrepreneurial approach, coupled with her business and financial 
acumen, saw to district solvency in difficult financial times.  Under her leadership Ms. Verge raised academic 
standards and elevated test scores.  Ms. Verge is the proposed Executive Director for the Academy for the 
World Child Charter School. 
Jane A. Kennedy, proposed Assistant Executive Director for A4WCCS,  has extensive experience in the 
educational areas of teaching, curriculum development and revision, program development, management, 
dissemination, mentoring and teacher training.  She spent thirty-six years in various positions in the Fitchburg 
Public Schools.  Ms. Kennedy’s advanced degrees in Reading and Special Education contributed to her ability 
to create effective diagnostic prescriptive interventions for the needy student population in Fitchburg.  Her 
graduate work in Leadership has served her well in implementing and disseminating the many educational 
innovations for which she was responsible. 
Kim L’Ecuyer brings to A4WCCS effort eighteen years of teaching and leadership experience.  Her 
educational roles include internal and external team leader, group facilitator, teacher trainer, professional 
development provider and grant writer.  Ms. L’Ecuyer, who also held the positions of 21st Century Site 
Coordinator and Coordinator of Supplemental Educational Services for the City of Fitchburg, has extensive 
experience in budget preparation and management scheduling, maintaining compliance, completing all 
mandated reports, hiring, supervising and evaluating of staff, and the collection and interpretation of data.  
Ms. L’Ecuyer’s proposed position at A4WCCS is that of principal. 
Josephine Rivers, who is the proposed Director of Creative Arts Education at A4WCCS,  has thirty-one 
years of varied educational positions and experience including instructional design, developing and overseeing 
innovative school day art program curriculum for Kindergarten through eighth grade.  She has supervised 
creative arts student teachers, coordinated, effectively collaborated individually and with classroom teachers, 
designed and taught creative cross-functional curriculum and implemented school wide integrated arts 
programs for classroom and school wide theme community events.  In the Fitchburg community Ms. Rivers 
has served as District Art Director Assistant/Coordinator for School Art Events, Community District Art 
Events and Fitchburg Arts District, where as a Showcase Coordinator she developed community stakeholder 
relationships, was involved in grant writing, budget preparation, and financial management.  She selected 
venues for displays and performances, prepared schedules, and initiated product fundraising. 
Jennifer L. Jones has more than thirty years in arts education as a public school music teacher and as an 
administrator.  She held the position of Director of Arts and After School programs for the Fitchburg Public 
Schools for 14 years.  As Director of 21st Century programs in Fitchburg Ms. Jones brought a fledgling 21st 
Century Program and expanded it to seven schools in the district. She is president of the Fitchburg Cultural 
Alliance, and this year was the recipient of the Fitchburg Access Television Boulder Award for Excellence in 
Community Service, Communication and Media.  Ms. Jones is dedicated to sharing her expertise to ensure 
the success of A4WCCS as the proposed Director of Program Development, Grants and Community 
Outreach.  Her knowledge and technical skills in arts administration, non-profit management, program 
planning and implementation, assessment design, grant consultation and writing, strategic planning, data 
analysis, web design, family engagement and community outreach are invaluable to the A4WCCS effort. 
Board of Trustees 
John P. Russo:  Founding Group Member; Proposed Board of Trustee Member; is completing his PhD in 
Computer Science at Worcester Polytechnic Institute in Worcester, MA. Presently, Mr. Russo holds two 
Masters’ of Science Degrees, one from Boston University specializing in Computer Science and the other 
from Lowell University specializing in Mathematics Computer Science Concentration. His expertise will serve 
the Board of Trustees and A4WCCS well. He and his wife Kim are residents of Fitchburg and have three 
children. 



40 

 

George E. Watts: Founding Group Member; Proposed Board of Trustee Member; has been a practicing 
attorney in the city of Fitchburg since 1976. He earned his Juris Doctor from Suffolk University; his Master 
of Arts in Liberal Science from Wesleyan University; graduated from the United States Coast Guard with his 
Bachelor of Science Degree; was on active duty from 1964 to 1985; retiring from the United States Coast 
Guard with the Rank of Commander. Mr. Watts’s approximate forty years as an attorney in the city will assist 
both the Board and the school in all aspects of the law. Attorney Watts resides in Fitchburg with his wife 
Mary. They have two grown children.  
Katherine Cannon: Founding Group Member; Proposed Board of Trustee Member; is the Director of 
Business and Financial Services/Controller at Clark University in Worcester, MA. Prior to her present 
position, Ms. Cannon was the Director of Accounting at Fitchburg State University. Kathy brings to the 
Board and to the school her wealth of experience in finance, financial accounting and software systems. Ms. 
Cannon has been a life-long resident of Fitchburg. She has two grown sons. 
Paul J. Piccolomini: Founding Group Member; Proposed Board of Trustee Member; he is presently an 
Independent Professional Consultant in the areas of Product Management, Program Management, University 
Programs, Engineering, Technical Training, Technical Support, Quality Assurance and Product Marketing. 
Prior to his present position Mr. Piccolomini held the position of Vice President of Global Engineering for 
Tyco Safety Products. The experience that Paul brings to the Board and to the school is vast. Paul and his 
wife Dawn reside in Leominster and have two grown sons. 
Mary Giannetti: Founding Group Member; Proposed Board of Trustee Member; is the Director for 
Nutrition and Wellness and Energy and Housing Divisions at the Montachusett Opportunity Council (MOC) 
in Fitchburg, where she has been employed for 20 years. She is Board Chair for the Community Health 
Connections Health Center in Fitchburg and was also just appointed to the Fitchburg Housing Authority 
Board by Governor Deval Patrick. Fitchburg’s Mayor Lisa Wong has called Mrs. Giannetti “a wonderful asset 
to the community”… Mayor Wong further states, “She has a gift for understanding how government can 
work to better the lives of people in our community”.  The experience and knowledge working with the 
Fitchburg community, its families and their needs that Mrs. Giannetti will bring to the Board and the school 
is vast. Mary resides in Fitchburg with her husband and two children. 
Mary Whitney: Founding Group Member; Proposed Board of Trustee Member; former Mayor of the City 
of Fitchburg. Mayor Whitney has a solid proven financial background, extensive managerial experience; and 
the ability to research and analyze complex situations. Mayor Whitney is an assertive hard-working 
professional who is known for her excellent interaction with people and her ability to handle multiple 
projects. Mayor Whitney brings a wealth of knowledge and experience to the Board that will be invaluable to 
the Board and to the school. Mayor Whitney and her husband Bob have been life-long residents in Fitchburg. 
They have three grown daughters. 
Helen Obermeyer Simmons: Founding Group Member; Proposed Board of Trustee Member; earned a 
Master of Fine Arts Degree in Photography from Rochester Institute of Technology and a BFA in Art and a 
BA in Psychology from Stephens College, Helen is a Professor in the Communications Media program at 
Fitchburg State University for over 32 years.  She is presently the director of exhibits for Rollstone Studios, 
an artist cooperative in downtown Fitchburg and one of its founding resident artists.  Helen is a Past 
President of the Fitchburg Historical Society and served as Acting Director in 2007. She is President of the 
Central Massachusetts Chapter of the Women's Caucus for Art (WCA) and serves on the National Board of 
the WCA. 
Nancy Kerylow: Founding Group Member; Proposed Board of Trustee Member; is presently working as an 
Interior Designer in a small firm in Concord Ma. She has been employed there for the past sixteen years. She 
has been actively involved in the community for several years primarily focused on schools and citizens in 
need. Her creativity and expertise in project management will be an asset to A4WCCS Board of Trustees. She 
resides in Lunenburg with her husband and daughter. 
Advisory Team 
William C. Colonis: Founding Group Member; Proposed Advisory Team Member; is a retired Chemical 
Engineer. He is presently an Independent Contractor and a residential property manager. Mr. Colonis 
obtained his Massachusetts Construction Supervisor’s License in March 2006 which requires a working 
knowledge of the Massachusetts Building Code. Prior to obtaining his Construction Supervisor’s License Mr. 
Colonis was a Facilities Manager for Pharm-Eco, A Johnson Matthey Co., Devens, Ma (Currently Johnson 
Matthey Pharma Services). Mr. Colonis’s engineering background along with his knowledge of Facilities 
Management will be a tremendous asset to the Advisory Board, the Board of Trustees and to the school. 
Elissa Mitchell: Founding Group Member; Proposed Advisory Team Member; is presently working at 
Boston City Hall as a Business Solutions Analyst. She has in depth knowledge and expertise in Business 
Systems Planning and Administration, Strategic Planning and Assessment, Disaster Recovery and Business 
Continuity, Data Management and Analysis, and Project Management. She is a seasoned professional with 
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Organization Chart 

over twelve years of demonstrated experience. Ms. Mitchell brings a wealth of knowledge and experience to 
A4WCCS Advisory Team. Elissa presently resides in Fitchburg. 
Jonathan Rivers: Founding Group Member; Proposed Advisory Team Member; is a Senior Software 
Engineer at Raytheon. Jonathan earned his Master’s Degree from John’s Hopkins University in Electrical 
Engineering/Signal Process; Bachelor of Applied Science (B.A.Sc.) in Electrical and Computer Engineering 
from Worcester Polytechnic Institute. Spearheaded multi-threaded software design for radar algorithms in the 
expanding aerospace business. He creates prototype service oriented architecture. His expertise in software 
development, statistics and analysis will be a valuable asset to the A4WCCS Advisory Team. Mr. Rivers 
resides in Brighton, MA. 
 

The Founding Group has determined by consensus that the members of the Design and Development Team 
have the necessary qualifications and experience to assume the following roles at A4WCCS: 

 

B. GOVERNANCE STRUCTURE 

The Founders believe that the team structure and approach of A4WCCS and shared decision making are keys 
to the success of the school. Input and feedback from all members of the team at the school and parents and 
families will be sought and on-going. Open dialogue and sharing of ideas and perspectives are an integral 
component of decision making. The Executive Director and the Principal at A4WCCS value the ideas and 
opinions of the practitioners and the parents (those who work most closely with the children) and will seek 
their input and feedback informally and at regularly scheduled grade level, specialist, vertical team meetings, 
School Council and parent meetings.  This decision making process will encourage continuous improvements 
in curriculum, professional development, and instructional methodologies, and will ultimately lead to student 
success. 
 
In keeping with the tenets of shared decision-making collaboration and the team concept to which A4WCCS 
will adhere, an internal management team, consisting of the five members of the Design and Development 
Team will be established.  This group will meet weekly (initially) and eventually bi-weekly to uphold the 
integrity of the mission and vision of A4WCCS.  The ultimate responsibility of this group will be to 
implement and sustain the charter and to ensure the continual progress and growth, smooth functioning and 
advancement of A4WCCS. 
 
On-going dialogue among all parties is 
essential to the smooth management of 
the school. We also believe that all 
members of the leadership team should 
understand and have input on all aspects 
of the charter school. Therefore, the 
leadership team will meet regularly and 
share observations, successes and failures, 
needs and new ideas. The leadership team 
will problem-solve and collectively 
determine alterations in program(s) needs 
based on current functioning and 
solutions to problems that may arise 
within the school. The entire leadership 
team will understand the executive 
functions and budget of all aspects of the 
organization and the curriculum, program, 
student assessment and data analysis at 
the school itself. The Executive Director 
will keep the Board of Trustees informed 
of any major changes within the 
organization. 

 

Concetta A. Verge, Executive Director 
Jane A. Kennedy, Assistant Executive Director 
Kim L’Ecuyer, Principal 

Jennifer L. Jones, Program Development & 
Community Outreach 
Josephine A. Rivers, Creative Arts Director 
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The Board of Trustees will hold the charter for the A4WCCS and will be legally, ethically and morally 
responsible for the school. A4WCCS’s Executive Director, Principal and administrative staff will be 
responsible for the day to day management of the school. The Board and the Executive Director will work 
together to ensure that the governing functions of the Board and the management functions of the Executive 
Director and the administration are clearly separated.  
 
The Executive Director will be responsible for the overall management of the A4WCCS and will be the 
sole person to report to the Board. The main role of the Executive Director is to ensure that all of the 
A4WCCS’s departments, sections and branches function in an effective, expeditious and coordinated manner. 
He/ she will hire, supervise and evaluate the Principal. The Executive Director will maintain an open give and 
take dialogue regarding all aspects of the school program with the Principal. Initially, the Executive Director 
will serve as mentor to the school principal.  Additionally, the Executive Director will be responsible for all 
reporting as mandated by the Massachusetts Department of Elementary and Secondary Education.   
The Assistant Executive Director will report directly to the Executive Director in all aspects of the 
management of the A4WCCS.  This will include but not be limited to the day-to-day operations and academic 
affairs for the school.  The Assistant Executive Director will assist with grant writing, community 
involvement and outreach and public relations.  The Assistant Executive Director will also serve as mentor to 
the building principal and may be called upon to participate in school level team, vertical team and special 
service meetings upon the request of the building principal. 
The Principal will ultimately be responsible for program decision making at the school. The staff at 
A4WCCS report directly to the Principal. However, the open communication/dialogue and on-going 
feedback with the staff and the Executive Director will help formulate the Principal’s final decisions.   
Because our mission is to focus on educating the whole child, the Principal’s job responsibilities will primarily 
consist of issues related to instructional activities; preparing and monitoring school budget in accordance with 
educational needs; supervising curriculum development; recruitment, hiring, training and evaluation of 
instructional and non-instructional staff; organizing professional development opportunities; managing the 
school’s assessment system; and overseeing student performance.  Additionally, the Principal will be 
responsible for all reporting as mandated by the Massachusetts Department of Elementary and Secondary 
Education.  
Director of Creative Arts Education will report to the Executive Director and the Principal.  This person 
will be responsible for articulating the needs of the arts program to the Principal and Executive Director 
relevant to the budget, staffing, materials, curriculum, community outreach, marketing and professional 
development.  He/she will be responsible for hiring, mentoring and evaluating creative arts staff.   
Director of Program Development/Grants and Community Outreach will report to the Executive 
Director and the Principal.  This person will be responsible for seeking outside community resources, and 
funding opportunities to enhance curriculum and instruction, programming and opportunities for children.  
He/she will assist the Executive Director and Principal in the growth, development and sustainability of 
A4WCCS. 
Business Manager/Bookkeeper will report to the Executive Director and will assist in budget 
development, oversight, management and all financial matters as needed. 
IT and Data Specialist will report to the Executive Director and the Principal. This person will be 
responsible for the oversight of computing networking system; provide technical support, trouble-shooting 
and training; and computer/technology purchasing recommendations.  He/she will be responsible for the 
school data management system including data collection, input, analysis and reporting.   
Faculty will be hired by the Principal/Faculty Committee and will be approved by the Executive Director. 
A4WCCS teachers will be highly qualified. They will have experience with and desire to work with the multi 
and varied student populations that exist in the City of Fitchburg. 
 
The Board will have governing functions and the Executive Director will have management functions. The 
Board and the Executive Director will work together to create a written manual on how to distinguish 
between these functions. The manual will be based on the best practices used by other charter schools and 
non-profit organizations. The main distinction is that governance defines the ends (results) and management 
defines the means (methods). If an issue sets a goal or an expectation, or determines a direction, then it is 
governance and will be a responsibility of the Board. If an issue is related to the means to accomplish the 
goal, or carry out an activity, then it is a management issue and will be the responsibility of the Executive 
Director or designees.  Special attention and time will be dedicated during the Board development sessions to 
train the Board members to understand and to make the distinction in practice. 
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At the first stage of the Board development – the charter application – the Founding Group, acting as the 
Board Development Committee (BDC), will be in charge of recruiting Board members. The BDC will 
develop a written board member “job description” that lists desired qualifications as well as responsibilities 
and the expected time commitment. Once a potential candidate is identified and is familiarized with the “job 
description”, the BDC will conduct an interview based on a developed list of questions to determine whether 
the candidate fits the criteria and is willing to commit the time and effort necessary to serve on the board.  If 
the interview is positive the BDC will invite potential members to sit on the Board. 
 
New Board members will be provided with the Board of Trustees By-Laws and manual. All new Board 
members will have an orientation with the Executive Director, Board Chair, once elected, and other members 
as determined. On-going Board training will be conducted culminating in at least one major retreat per year. 
It is the goal of the leadership at A4WCCS to invite Board members to be familiar with the day-to-day 
operation and culture of the school. 
 
Once the Founding Board becomes a legally recognized Board of Trustees, it will establish a Governance 
Committee which will be responsible for overseeing the nominating and election process. The Governance 
Committee will ensure that a fair and equitable process is maintained for consideration of all potential 
candidates, that the candidates have specific skills and qualifications required for the benefit of A4WCCS, that 
the diversity of the region and the diversity of opinions are represented. The Governance Committee also 
may recruit non-board members to serve on committees and task forces with the intent that they might be 
potential Board members at a later date. 
 
The Board of Trustees will consist of seven to nine members, each to serve a maximum of a three year term 
renewable once. Those members who have served a renewable term must step down for a minimum of one 
year prior to seeking reappointment to the Board of Trustees. Terms for individual board members will be 
staggered. 

 A4WCCS does not intend at this point to build a network of schools. 

 A4WCCS does not intend to enter into a contract with another entity to provide educational or 
management services. 

 A4WCCS is not submitting this prospectus with another educational institution, museum, or non-
profit partner. 

 

 

 

 

 



IV. ATTACHMENTS 
 
 

 

A. Individual statements of commitment and resumes from each founding 

group member, indicating if a founder is a proposed board member, 

proposed school leader, or proposed for any other position(s).  

 

 
  

Founding Group Member Proposed Role 

Katherine Cannon 

William Colonis 

Mary Giannetti 

Jennifer L. Jones 

Jane A. Kennedy 

Nancy Kerylow 

Kim A. L’Ecuyer  

Elissa M. Mitchell 

Paul Piccolomini  

Jonathan Rivers 

Josephine A. Rivers 

John Russo 

Helen Obermeyer Simmons 

Concetta A. Verge 

George Watts 

Mary H. Whitney 

Board of Trustee 

Advisor 

Board of Trustee 

School Leader: Program Development/Community Outreach  

School Leader: Executive Assistant 

Board of Trustee 

School Leader: Principal 

Advisor 

Board of Trustee 

Advisor 

School Leader: Creative Arts Director 

Board of Trustee 

Board of Trustee 

School Leader: Executive Director 

Board of Trustee 

Board of Trustee 
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KATHERINE CANNON 
Fitchburg, Ma 01420 

 

HIGHLIGHTS AND ACCOMPLISHMENTS 
 Significant administrative, management, and supervisory experience in higher 

education finance. 
 Demonstrated ability to build partnerships and collaborations with college staff. 
 Successfully streamlined time-lines and procedures to close the fiscal year and meet 

the aggressive audit deadline. 
 Consistently collected 99.99% of student accounts receivable and achieved a 

Perkins cohort default rate of .03108. 
 Manage accounting for 290 million dollar endowment with over 45 managers and 

500 funds. 
 Manage cash and short-term investments up to 55million dollars. 
 Achieved unqualified audit results for all years managed. 
 Reorganized department resulting in a more professional staff better positioned to 

meet the increased demands of a financial operation. 
 Developed policies and oversee compliance for PCI, Red Flag and Graham Leach 

Bliley policies. 
 Instrumental in the implementation of various administrative software systems 

including lead for the accounting software system and student accounts receivable 
systems.  

 Chairperson of the first annual “Let Us Serve You” student appreciation dinner and served on 
a number of other student related committees such as Year of the Student and Student 
Leadership Conference.  

 

PROFESSIONAL EXPERIENCE 
 

CLARK UNIVERSITY    1999 - PRESENT 

Director of Business and Financial Services/Controller  

 

 Provide leadership for the University in all aspects of financial accounting and 
reporting, audit, compliance, tax reporting, cash management, bank 
reconciliations, debt service, custodial funds, financial system chart of accounts 
design and maintenance. 

 Maintain and enhance a system of internal controls which assure legal and fiscal 
compliance with laws, rules, regulations, policies and generally accepted 
practices. 

 Manage leadership team in providing strategic direction and input for new 
initiatives as well as providing ongoing process improvements in accounts 
payable, accounts receivable, payroll, capital assets, endowment, year-end 
closings and audit. 

 Administer, direct, and oversee the federal indirect cost and fringe 
reimbursement rate proposal including preparation and negotiating with the 
federal government 

 Serve as a member of the Data Security Task Force with direct responsibility for 
PCI, Red Flag and Graham Leach Bliley compliance. 

 Serve as Assistant Treasurer of the Board of Trustees 

 

FITCHBURG STATE UNIVERSITY   1981 - 1999 
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Director of Accounting,  1996 – 1999 

 

 Retained all responsibilities of the General Accounting Manager position and 
assumed responsibility for the implementation of accounting system and student 
record system conversion.  Added responsibility of supervision of professional 
staff member. 

 

General Accounting Manager, 1994 – 1996 

 

 Manage the General Accounting and Student Accounts Departments with a 
support staff of nine. 

 Retained all responsibilities related to the Accounting Department of the College 
listed below. Added responsibilities of the Student Accounts Department include 
the management of billing and student accounts receivable; collection of Perkins 
and Nursing Loans; the disbursement of Financial Aid including direct loans; 
reporting to the Commonwealth (BBARS); and the interface of the Bursar 
computer system with related departments and the accounting system.  Serve on 
campus-wide committees related to student services such as Time Line, 
Enrollment Management, and Orientation.   

 

Accounts Payable Manager, 1991 – 1994 

 

 Manage the Accounts Payable and accounting departments 
  Responsible for the expenditure of local, state, and federal funds and adherence 

to all budget requirements. 
 Major areas of management in the accounting department include the 

implementation and compliance of accounting principles and standards; 
monthly reconciliation of all college funds including trust, federal, state and 
Foundation; reconciliation of all bank accounts; maintenance of the general 
ledger including accounting transactions and chart of accounts. 

 Oversee the issuing of year-end financial statements manage the annual audit. 
 Administer the federal cash management procedures. 
 Oversee federal and state reporting. 
 Other responsibilities include assisting in the development of policies and 

procedures and the implementation of same. 
 Function as the manager of local area network. 

 

Revenue Manger, 1988 – 1991 

 

 Manage the revenue collection including the internal controls and automation of 
record keeping 

 Lead functional staff for the implementation of the student accounts receivable 
(Eden) and accounting system (CPA). 

 Responsible for the cash management of operating funds and implementation of 
an automated banking system. 

 

Administrative Assistant 1986 - 1988 

 

Bookkeeper 1981- 1986 
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PROFESSIONAL HONORS AND AFFILIATIONS 

 

 Worcester Consortium Controller Group 
 Massachusetts State College Jr. Fiscal Officers Committee 
 Massachusetts State College Bursar Committee 
 NACUBO 
 State pride and performance award -  Fitchburg State 
 Employee leadership award – Fitchburg State  

 

EDUCATION 

 

Clark University, MPC 

Fitchburg State University, BS in Business Administration 

Mt. Watchusett Community College, AS in Business  

 

COMMUNITY SUPPORT 
 

 Served on the Executive Committee of United Way Women’s Initiative and Chair of their 
Community Investment Committee.   

 Served on the Board of Battered Women's Resources in various positions including Vice-
President and Treasurer  

 Member of the Steering Committee for the United Way Day of Caring 
 Member of the Mayor's Committee for Civic Pride - Fitchburg First 
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William C. Colonis 

Fitchburg, MA  01420 

 

OBJECTIVE 

Retired Chemical Engineer open to opportunities in construction supervision 
and/or commercial/institutional facilities management. 

 

EXPERIENCE 

 Independent Contractor (11/07 to present) 

Small projects construction supervisor.   Specializing in problem solving of 
chronic home issues such as chimney leaks, flooring substrate failures, sagging 
decks and porches.  Also residential property manager for over 24 rental units 
and handyman for a 46 unit condominium complex.    

Site Superintendent (10/06 to 10/07) 

 T.V. John & Son, Inc., Butler, WI (Site location; Westminster, MA, Fitchburg 
Landfill) 

 Supervise all subcontractors and activities for construction of methane to energy 
facility.   

The facility consists of piping methane from capped landfill and feeding several 
large engines that power 2000kw generators all housed in an expandable 8000 
s.f. building.  The facility, owned by Waste Management is now in operation.   

 Independent Contractor (3/05 to 9/06) 

Performed as residential property manager and independent small projects 
construction manager over the past year.  Obtained a Massachusetts 
Construction Supervisor’s License in March 2006 which requires a working 
knowledge of the Massachusetts Building Code.   

 Facilities Manager (2/00 to 2/05) 

Pharm-Eco, A Johnson Matthey Co., Devens, MA (Currently Johnson Matthey 
Pharma Services) 

Manage all maintenance activities at the 19 acre, 160,000 s.f. pharmaceutical 
small scale production/development facility.  The facility supports 32 labs 
laboratories with over 64 walk-in and bench hoods and two production suites 
consisting of three reactors each ranging in size from 100 to 500 gallons.   Duties 
include the management of a 6 person maintenance staff and all outside service 
contractors required to operate the buildings, grounds, and maintain all 
mechanical systems.  The facilities department managed GMP calibration of all 
instrumentation, operates and maintains a USP water system with over 40 ports, 
performs monthly checks on all safety equipment, and performs GMP 
maintenance/repair of most laboratory equipment.   
 

Additional responsibility included project engineering and project management 
for all construction at the facility.  The first year I performed as a project 
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engineer/liaison for the construction of the above facility, participated in major 
equipment selections and purchases, attended all construction job and 
subcontractor meetings, developed relationships with all subcontractors, tracked 
and pursued completion of all unfinished punchlist and warranty items.  The past 
four years I was responsible for build-out projects including construction of office 
spaces and movement of over 80 professionals, fit-up of 20,000s.f. of unfinished 
space to house our maintenance shop, materials control group, and hazardous 
chemical storage area, design work and construction of eight new laboratories.  
Also performed as a project engineer as part of the task force to design and 
construct two pilot plant reactor suites.  

 

Plant Engineer (1993 to 1999) 

AEP INDUSTRIES INC. (Formally, BORDEN PACKAGING & INDUSTRIAL 
PRODUCTS), North Andover, MA. 

Manager of a 24 person maintenance staff at a 250,000 s.f., 40MM lbs/year 
oriented polypropylene film plant (BOPP).  The 14 to 20 year old equipment 
operated 24hrs/day, 7days/week with minimal downtime.  Our departments' 
objectives were: 1. Minimize equipment downtime through a preventative 
maintenance program, quick response on repairs and maintaining an inventory of 
spare parts.  2. Implement and install equipment upgrades and updates.  3. 
Operate within a budget ($3MM/year).  Engineered and implemented several 
energy savings projects including, process cooling improvements utilizing plate 
and frame heat exchangers, installation of variable frequency drives on large 
HVAC systems, and significant efficiency improvements to the plant compressed 
air systems.  

Senior Project Engineer (1985 to 1993) 

BORDEN PACKAGING & INDUSTRIAL PRODUCTS, North Andover, MA. 

Transferred to BOPP film plant during construction and start-up.  Continued as 
project engineer on de-bottlenecking projects, including process HVAC systems, 
process cooling systems, and fume removal systems.  Supervised mechanical 
design engineer over seven year period and outside contractors on numerous 
equipment improvements including roll design, process oven modifications, and 
corona treating systems.  Handled design, purchasing, and construction 
supervision of two building expansions totaling 24,000 s. f. to house a vacuum 
Metallizer and slitter operations.  Responsible for procuring and maintaining air 
permits for site.   

Senior Process Engineer (1982 to 1985) 

BORDEN CHEMICAL, Thermoplastics PVC Division, Leominster, MA. 

Responsible for conceptual and detailed process design of projects valued up to 
$500,000.  Duties included justifying a variety of energy-saving and cost-saving 
projects, improving productivity of existing plants, determining instrument and 
equipment specifications, implementing EPA-mandated revisions to the plants, 
and performing as project engineer.  Transferred to BOPP film division after 
closure of Leominster PVC plant. 

Lead Process Engineer (1979-1982) 
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BORDEN CHEMICAL 

Involved in successful design, construction, and start-up of a new $88 million 
PVC facility in Louisiana.  As resident engineer at the design firm of John Brown 
(Crawford & Russell) in Stamford, Connecticut, responsibilities included acting as 
liaison between Borden management and John Brown, and supervising process 
and instrument design. 

Process/Project Engineer  

BORDEN CHEMICAL 

Responsible for development, design and construction of $20 million program 
required to retrofit two existing PVC plants to conform to EPA emission 
standards.  Duties included development of process and engineering flow 
diagrams, heat and material balances, review of all documentation, field 
supervision of construction activities, and participation in start-up. 

EDUCATION 

BS Chemical Engineering 

University of Connecticut, Storrs, Connecticut  

Member Tau Beta Pi 

Various HVAC courses at Northeastern University Building Technology 
Department 

Massachusetts Construction Supervisor License #093478 

Home Improvement Contractor Registration # 163773 

ACTIVITIES 

Member AFE(Association for Facilities Engineering), Skiing, Bicycling 

Director of Residential, 7 Building, 21 Acre Condominium Complex 
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A. MARY CEFALO GIANNETTI 

40 Village Crossing 

Fitchburg, MA 01420         (978) 342-7912 

 

OBJECTIVE: Seeking a career continuation where my proven track record as a successful manager and training  

  as a Registered Dietitian will have valuable application. 

 

EDUCATION: MASSACHUSETTS GENERAL HOSPITAL, Boston, Massachusetts 

Dietetic Internship Program, Generalist Program- Honored with Louise Hatch Award 1985 

MS Nutrition, Institute of Health Professions, 1986 

BS Nutrition, Simmons College, 1984 

 

EXPERIENCE: 

1/93- Present MONTACHUSETT OPPORTUNITY COUNCIL, Fitchburg, Massachusetts 

12/08- Present     Division Director- Nutrition and Wellness Services and Energy and Housing Services 

Oversight of Division Programs including Elderly Nutrition, WIC, Family Planning, Care    
Services, Fun ‘n FITchburg and Wellness and Community Health Education, Weatherization and 
Heating Assistance and Elder Home Repair. Works in conjunction with management and staff to 
plan, develop, and implement agency and program goals and objectives. Oversee the 
administrative functions and interfaces with MOC administration. 

7/03- 12/08          Division Director- Elder and Energy Services 

Additional responsibilities to include administration and oversight of Energy and Environmental 

Services Programs. 

11/98- 7/03  Division Director- Elder Services 

Administer local, state, and federal regulations as they relate to the program. Oversee management 

team to ensure that hiring, training and corrective discipline follow Agency Personnel Policies and 

Diversity Plan. Institute staffing and program changes to ensure efficiency and quality services. 

Implement a system of record keeping and evaluation of programmatic and fiscal operations. 

Develop long-range plan for program and prepare proposals and budgets to support expansion. 

Collaborate with agencies to ensure good community relations and to further agency’s mission. 

10/97-11/98 Assistant Program Director- Elderly Nutrition Program 

Responsible for the daily operation and continuous improvement of the Elderly Nutrition Program. 

Supervise and train Home Delivery Coordinator, Outreach Worker, and Meal Site Managers. 

1/93- 10/97 Dietitian 

In-service training for staff on nutrition and food sanitation. Plan monthly regular and therapeutic 

diet menus. Conduct health education classes. Provide individual nutrition counseling. Sanitation 

inspections at caterer kitchen and meal sites. 

 

9/86- 1/93 MASSACHUSETTS GENERAL HOSPITAL 

9/89- 1/93 Cafeteria and Catering Manager 

Direct Activities of Assistant Cafeteria Manager, Food Service Supervisors, Data Control 

Assistant, Cashiers and 40 Cafeteria Workers. Accountable for $2.75 million budget. Supported 

supervisory staff to maintain personnel policies, use corrective discipline and conduct performance 

appraisals to foster positive work environment. Implement innovative programs to expand 

business. Upgrade existing menus as determined by customer satisfaction surveys. Comply with 

State and federal sanitation guidelines. Select and precept Dietetic Interns. 

9/86- 9/89 Manager Patient Tray line and Food Production 
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Supervised tray line supervisors, cook assistants, and 50 tray line workers. Organize distribution 

and delivery of 1000 patient meals per day. Reorganized central tray line to maximize speed and 

accuracy. Transition department into new cook chill food service for patients.  

 

VOLUNTEER LEADERSHIP: 

State: Governor’s Nutrition Board;; MA Public Health Association ACT Fresh Leadership Team 

Local: Chair, Community Health Connections, Inc; Governor’s Appointee Fitchburg Housing 
Authority;  Steering Committee Regional School Health Coalition; CHNA 9; Joint Coalition on 
Health; Fitchburg School Wellness Committees 
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JENNIFER L JONES 

 

Fitchburg, MA 01420 

 

Executive Profile 

 

Multi-talented and accomplished Educational Consultant and non-profit Arts Administrator with more 

than 30 years of experience in arts education as both a teacher and administrator dedicated to 

developing quality education opportunities for children and youth in the community. 

 

Skill Highlights 
 

 Instructional leadership  Budget development 

 Curriculum development  Website development and maintenance 

 Supervision and evaluation  Department and operations management: faculty 
supervision, staffing, hiring, recruitment, 
purchases orders, inventory control, budget 
allocation, accounting. 

 Project management and implementation 

 Professional development 

 Assessment tools development 

 Grant writing and program development  Data retrieval and analysis: X2, MA Cognos Data 
Warehouse, SIMS, SAYO (Survey of Academic 
Youth Outcomes) Assessment System 

 Non-profit governance and administration 

 Strategic planning and sustainability 

 Events planning and publicity  Computer technical skills: Microsoft Office 
(Access, Excel,Word, Publisher, Powerpoint); 
Adobe photo shop; SPSS Statistical software. 

 Budget preparation and allocation 

 Group facilitator and presenter 

 Community outreach and partnerships 
 

 

Professional Experience 
 

Founder and Independent Contractor  07/2012 to Current 
 

Arts & After School by Design  Fitchburg, MA 
 

 Offering schools, organizations, private and non-profits with the tools they need to design quality 

arts and after school programs. 

 Customized presentations/workshops to staff, board members, community on topics related to 

after school programs (latest research, model programs, integrated arts). 

 Professional Development on topics related to developing a new after school program or 

improving an existing program: planning and implementation, assessment design, data 

management, best instructional practices, scheduling, staffing, recruitment, management and 

family engagement. 

 Customized after school forms, surveys. 

 Grant consultation and writing. 

 Technical Trainings: After school software systems, web-based data systems, 21st CCLC SAYO 

assessment system. 

 Recent clients include MA-DESE 21st Century Community Learning Centers, Boys & Girls Club 
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of Leominster and Fitchburg, Fitchburg Public Schools. 

President  09/2005 to Current 

Fitchburg Cultural Alliance (FCA) Fitchburg, MA 
 The Fitchburg Cultural Alliance is a non-profit arts agency in Fitchburg and North Central MA 

region. 

 Preside over board meetings and the board's executive committee meetings. 

 Responsible for the organization's consistent achievement of its mission and financial objectives. 

 Recent accomplishments include: 2005 opening of Rollstone Studios, a non-profit artist studio, 
gallery and retail storefront and home of the FCA on Main Street, Fitchburg. Successful project 
design and oversight of many projects such as the First Thursday Fitchburg program, completion 
of the Pathway's public art sculpture as a gateway to the city's cultural district, Downtown Paint-
In, Janet Cragin Youth Arts Awards, and as a collaborator with city cultural organizations on many 
community projects to revitalize the creative economy and outreach to the community. 

  

Director of Arts & After School Programs 08/1999 to 06/2012 

Fitchburg Public Schools Fitchburg, MA 

Grants & Program Development 

 Successfully brought new revenue streams into the Fitchburg Public School District averaging 
$600,000 annually from competitive federal, state and private grant awards from 2005 - 2012. 

 Through successful community collaborations, state grants and local foundations, increased 
opportunities for children in the Fitchburg district to view live performances of world class groups, 
participate in artist-in-residency programs, and arts technology. 

 Successfully wrote and implemented two MA Department of Elementary & Secondary Education 
Gifted and Talented grants for the Fitchburg Public Schools in science and technology serving 
more than 300 children in grade 5 and grade 8: A World in Motion (2005), The Power Generation 
(2006). 

 Instrumental in the establishment of the Fitchburg Education Foundation 501(c)3 with the 
Community Foundation of North Central MA; generated more than $50,000 funds for the district 
through arts & afterschool grant and fundraising revenue. 

 Instrumental in launching the first object-based, integrated arts public school in the region called 
the Museum Partnership School for grades 5 through 8 in collaboration with the Fitchburg Art 
Museum and the Lincoln 

Center for the Arts in Education Program, NYC. 

 Founded annual events such as Arts & Afterschool Showcase, Sense of Place Student Art Show 

at the Johnsonia Gallery, the Kidz Partypalooza Summer Youth Festival 

21st Century Community Learning Centers (21stCCLC) District Supervisor 

 Expanded the 21st Century Community Learning Centers afterschool program from 2 programs 
in 2004 to 7 school-based locations serving more than 650 students K through 12 in school year 
and summer programs in 2010. 

 Fitchburg 21st Century Scholars received "exemplary status" based on consistent program 
improvement, positive student gains and other quality indicators established by the 
Massachusetts DESE for 21st Century Community Learning Centers. 

 In 2005, Fitchburg 21st Century Scholars After School program was nominated as one of the top 
50 afterschool programs in the country by the Coming Up Taller President's Committee on the 
Arts and Humanities. 

 Contributed to advancing the afterschool field by participating on local and regional committees 
and conferences such as the Massachusetts Afterschool Partnership (MAP), Central MA 21st 
CCLC Regional Network, National Institute of Out-of-School Time (NIOST). 

 Designed and implemented a RtI (Response to Intervention) 21st CCLC after school program for 
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targeted children in reading and math. Year end results from the Survey of Academic Youth 
Outcomes (SAYO) pre/post outcomes found that Students in the RtI Program showed average 
gain of 9 points compared to non-participants. 

Staff Development and Training 
 Received a 2 year $30,000 grant from a Mass Cultural Council Creative Schools program to 

implement a curriculum development program called Arts + Math = Understanding to elementary 
art and regular classroom teachers that resulted in a series of detailed lessons embedding math 
concepts in hands-on, interactive, arts-infused activities.  

 Received a $10,000 Thinkfinity grant from Verizon Foundation to train teachers in utilizing the 
Thinkfinity web resource to develop standards-based lessons and as a interactive learning tool for 
students and families. 

General Music Teacher/Choral Director grades 6-8 09/1998 to 06/1999 

Fitchburg Public Schools Fitchburg, MA 
 Memorial Middle School: Designed and implemented a standards based general music 

curriculum for youth in grades 6,7,8. Nine week instructional Units include: Music of World 
Cultures, History of American Music, Elements of Music and Found Sounds, Porgy & Bess, an 
American Opera. 

District Music Coordinator, General Music/Fine Arts/Choral Director 09/1988 to 06/1998 

Maynard Public Schools Maynard, MA 
 Music Coordinator: Responsible for coordinating all aspects of the music program K-12: 

Curriculum development, staff development,budget preparation and allocation, scheduling, 

inventory, grant proposals, publicity, community outreach, Maynard Band Parents advisor, annual 

calendar of events, concerts, parades, festivals and clinics.  

 General Music/Fine Arts Teacher: Fowler Middle School grades 5 through 7. Maynard High 

School 8th grade music/art elective, Arts of World Cultures and secondary fine arts elective Sight 

& Sound. 

 Choral/Musical Director: Maynard High School Concert Choir, Fowler Middle School 5th grade 

and 6/7 grade choruses. Northeast District Senior & Junior Festivals, Allstate and ACDA Choral 

Festivals. Musical Director of Maynard High School musical revue Growing up and Growing Old 

on Broadway, and musical production of Kander & Ebb 2X5 Revue. 

General Music/Choral specialist grades K-8 Wlm. H. Lincoln School 01/1983 to 06/1988 

Brookline Public Schools Brookline, MA 

 

 

Education 

 

Certificate of Advance Graduate Studies: Interdisciplinary Studies: Arts, Multicultural Education 
and 
 

Technology 1997 

Fitchburg State University Fitchburg, MA 

Ed. Leadership & Supervision Certificate Program: 30 credits beyond Masters 1992 

University of MA at Lowell Lowell, MA 
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M.Ed.: Creative Arts Education 1989 

Fitchburg State University Fitchburg, MA 

Fine Arts Director Certificate: Arts Administration 1988 

Fitchburg State University Fitchburg, MA 

Bachelor of Music: Piano Performance and Music Education 1983 

The Boston Conservatory Boston, MA 

 

Workshops and Presentations - highlights 

 
 May 22, 2013 Arts/Learning Spring Symposium at Leslie University: Igniting Innovation.  

 April 27-28, 2013 21st Annual Reggio Emilia Inspired Institute at Leslie University: 
Documentation, Design & Interpretation.  

 June, 2012 presented a workshop on Project-based Learning: Linking to the school day and 
family engagement to educators in the Central MA region at Fitchburg State University and in July 
at the 21stCCLC Summer Institute in New Orleans to an audience of 200.  

 July, 2012 guest speaker on the USDOE 21stCCLC panel at the 2012 21stCCLC Summer 
Institute in New Orleans. 

 April, 2011, featured in the 21st CCLC Newsletter, Youth 4 Youth (Y4Y) on the topic of Project-
Based Learning. 

 2009 - 2011 Presented a 12 hour Summer Institute of Leadership Workshops "Leading from the 
Inside Out" to 21st CCLC staff and coordinators at Fitchburg State University.  

 2009 - 2010 Successfully completed the National Institute for School Leadership coursework 
through Fitchburg Public Schools and Fitchburg State University.  

 April, 2004, attended the National Arts & Learning Collaborative professional development 
workshop series and conference.  

 2003 Fitchburg State College of Graduate and Continuing Education. Adjunct Faculty. Co-taught 
a graduate level course in Early Childhood Music for education majors.  

 2001, July 16-20. Attended the Lincoln Center for the Arts in Education Summer Institute.  

 April, 2000 Co-presented Brain Compatible Learning: New approaches to Arts Integration and 
Interdisciplinary Curriculum at the Middle School Level workshop at the NESDEC Brain 
Compatible Conference in Westford. 

Awards and Recognitions 

 
 Awarded the 2013 Fitchburg Access Television Boulder Award for Excellence in Community 

Service, Communication and Media. 

 Received the "2013 Salute to Women" Recognition Award sponsored by the Sentinel & 
Enterprise. 

 Nominated for the Arts/Learning Administration Award in the area of Arts Education and 
Advocacy in 2010. 

 Awarded Outstanding Community Service in the Arts by the Kennedy Center American College 
Theater Festival 2008. 



 

7/29/2013 

Professional Affiliations 

 

Massachusetts Professional Certificate #284912 

Supervisor/Director K-12; Vocal/Instrumental Classroom Music K-12 

 

Professional Affiliations 

 

Fitchburg Cultural Alliance, President 
 

MASSCreative "Arts for All" Initiative Committee, Boston, MA 
 

Massachusetts Afterschool Partnership Advocacy Committee, Boston, MA 
 

Music Educators National Conference 
 

Massachusetts Music Educators Association (MMEA) 
 

Massachusetts Arts Alliance for Education (MAAE) 
 

Arts/Learning Symposium, Natick, MA 
 

The Rotary Club of Fitchburg, 1999 - 2005 
 

Fitchburg Cultural Council, Chair 1999 - 2005, Member 1996 -2008 
 

Thayer Symphony Orchestra, Development Committee 2001 - 2004 
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Jane A. Kennedy 
Fitchburg, MA  01420 

Education: 

1991 – 1997          Boston University 

                              Lowell University 

                              Participant in Educational Leadership Program 

1977 – 1983          Fitchburg State College 

                              Master’s Degree in Education 

                              Specializing in Special Education 

1973 – 1976          Fitchburg State College 

                              Master’s Degree in Education 

                              Specializing in Reading 

1969 – 1973          Fitchburg State College 

                              Bachelor of Science Degree 

                              Major: Elementary Education 

                              Minor: Language Arts 

Professional Experience: 

2010 – Present      Academic MTEL Tutor 

                              Co Authored Action Learning Connection SES application 

                              Trained staff, assisted in supervising and evaluating staff 

                              Maintain records and reports 

1995 – 2010          South Street Elementary School 

                              Teacher Grades 4 and 5 

 Member of the Curriculum Frameworks Study 

Group 

 Academic Tutor 

 Member of the Design Team Math 

 Member of the Design Team  English/Language 

Arts 

 Member of the Ginn Reading Cadre 

 21
st
 Century Instructor 

 Member of the Literacy Team 

 Member of the Singapore Pilot Math Team 

 Member of the Math Leadership Team 

 PIMM Planning Team Member 

 Mentor Teacher 

 Links Trainer/Professional Development Provider 

 Singapore Math Trainer/Professional Development 

Provider 

 Co – Authored Grants for Mathematics 

 Member of the School Council 
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 Compass School Facilitator 

 Speaker at the 2006 Model Schools Conference in 

Kissimmee, 

Florida: 

 South Street Elementary School: 

Achieving Success Through    

Collaboration, Commitment and 

Consistency 

 

1984 – 1995           Memorial Middle School 

                               Teacher Grades 7 and 8 

 Team Leader of Team 7/8 

 Co – Founded the Middle School Reading 

Coalition 

 Mentor Teacher 

 Grant Writer 

 Participated in developing an English program for 

6
th
 and 7

th
 grade students focusing on the 

mechanics of writing 

 Developed and implemented a writing program 

“Creative Expressions” for 8
th
 grade students 

 Implemented the Accelerated Reading Program for 

Team 7/8 

 Summer School Teacher 

1981 – 1984           Fitchburg High School 

                               Teacher Grades 9 – 12 

 Revised and implemented the Reading/English 

Language Arts Curriculum 

 Worked with a wide range of student abilities 

including English Language Learners 

 Consultant to Guidance personnel and classroom 

teachers 

 Grant writer 

 

1978 – 1981          Assistant Director of Project Competency 

                              Central Office 

                              Fitchburg School Department 

 Assisted the Director of Project Competency in all 

curriculum matters 

 Assisted in revising, implementing and 

disseminating the SAM Math Program for grades 2 

- 8 

 Organized and facilitated city-wide groups of  

Vertical  Team teacher workshops and meetings 
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 Organized and assisted in the development of grade 

1 SAM Math Program 

 Assisted in the development and the 

implementation of SAM Reading for grades 1 – 6; 

SAM Writing/Mechanics Usage for grades 1 – 12 

 Presenter for the SAM  Math Program around the 

State of Massachusetts for Project ERR from the 

Massachusetts Department of Education 

 Attended State meetings for Basic Skills; and for 

the dissemination process for the SAM programs to 

cities and towns around the State. 

 Participated in the rating of writing at the Central 

Massachusetts Assessment Network in West 

Boylston for the Department of Education dealing 

with holistic and analytical rating of writing 

 Participated in the scoring of 9
th
 grade writing 

samples for the Board of Education for the Basic 

Skills Testing Program 

1977 – 1978          Fitchburg High School 

                              Teacher Grades 9 – 12 

 Instituted a remedial program to address the needs 

of delayed readers 

 Consultant to Guidance Personnel and classroom 

teachers 

 Grant Writer 

1976 – 1977          Reingold Elementary School 

                              Diagnostic Prescriptive Teacher Grades 1 – 6 

 Member of the school government advisory group 

 Tested, scored and interpreted test results  

 Wrote testing reports and discussed the findings 

with the student’s classroom teacher 

 Provided the classroom teacher with materials to 

utilize, if needed, to assist the student in the 

classroom or until the student was placed in a 

program that would best serve his/her academic 

needs 

2/76 – 6/76             Crocker Elementary School 

                               Project Change 

 Co – Authored and implemented a Reading 

Curriculum for the city’s Title 1 Reading Program 

2/74 – 2/76             Reingold Elementary School 

                               Title 1 Reading Teacher Grades 1  

 Summer School Reading Teacher 

9/73 – 2/74          Substitute Teacher  

 Fitchburg and Leominster 
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1/72 – 6/72         Volunteer Teacher Aide 

                           South Fitchburg Elementary School 

                           Grade 3  

                           12 to 15 hours per week 

Awards 

                            Awarded the Joel D. Miller Award for Excellence in Teaching  

                            By Fitchburg State College 1998 

                            Nominated for Who’s Who Among America’s Teachers 

                            Nominated for the Warren Litsky Award   2000 

Certifications 

                        Elementary (K – 8); Reading (K – 12); Special Needs (5 – 12); 

                        Principal/Assistant Principal (K – 8); Principal/Assistant 
Principal (7 – 12); 

                        Supervisor/Director (All levels) 
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Nancy R. Kerylow 

“Committed to excellence through positive results and customer satisfaction” 

 Lunenburg Ma. 

   

 

Profile 

 Highly qualified results driven professional demonstrating solid track record 

of sales and customer service 

 Successful closure rate of greater than 80% while creating trusting 

relationships with clients 

 Skilled in coordinating multiple design projects with focus on client needs 

and budget 

 Accustomed to working under time sensitive deadlines while maintaining 

sense of humor 

 Manage all aspects of day to day operations of a busy office environment 

 Cross functional management skills to drive efficiency, lower costs and 

keep projects on schedule 

Professional Experience 

SALES/CUSTOMER SERVICE 

 Management of all aspects of multiple project plans from inception to 

completion 

 Create relationship with clients by listening attentively, solve problems 

creatively, use tact and diplomacy to achieve win/ win outcomes 

 Resolve complex issues and maintain customer loyalty 

 Process sales orders, change requests and customer claims to resolution 

 Continuously introduce new products according to market release 

schedules and trends 

 Set pricing policy and created the business plan that increased profit 

margins by 5% 

 Development of design concepts including but not limited to space 

planning, color schemes and textiles for custom interior design retail 

company 

Management /Marketing 

 Oversee front office day to day operations including telephone and e-mail 

correspondence 

 Built clientele base supported by 60% referral business 

 Maintained positive relationship with vendors and assured cost effective 

pricing structures  

 Manage schedule of client “in home” appointments as well as delivery and 

installation of products 
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 Promote new business by creating advertising for local newspapers and 

mailers 

Fund raising and event planning 

 Conceptual development of fundraising ideas with successful 

implementation 

 Proven leadership capabilities building cross functional team of volunteers 

of up to 100 people 

 Chair of town wide annual community fair 

 Planned and executed “Gift Mart” community service event helping over 

150 families during the holiday season 

Employment 

Window Wear Concord, Ma.01742      Office manager/Designer   2001-
present 

Window Wear Concord, Ma. 01742      Designer/Sales   1998-
2001 

Economy Paint Leominster 01453         Sales/Bookkeeping 

 

Education 

Interior Design      Atlantic Union College  
 Lancaster Ma 

Interior Design      Becker College                            
Worcester Ma 

Business Administration   Mount Wachusett C.C.                
Gardner Ma 
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B. Kim L'Ecuyer 

Westminster, MA 01473 

 

Education Simmons College, Boston, MA                                             1982 – 1986 

Bachelor of Arts in Sociology 

 

Anna Maria College, Paxton, MA                                          May 2001 

Masters of Education  

 

Initial license for Administrator, Principal/Assistant Principal        Pending 

MA DESE 

Professional 

experience 

South Street Elementary School, Fitchburg, MA                 9/98-present 

Teacher 

Other roles and responsibilities include the following, but are not limited 
to: 

 Math and Reading Cadre 

 Professional Development Provider for math and writing 

 Team Leader  

 Vertical Team Facilitator 

 LINKS Trainer 

 Grant writing 

 Responsible for curriculum development, revision, and 

implementation for math, writing, and ELA (ongoing) 

 Initiated, developed, and facilitated Model School Conference 

 Facilitator for Compass School proposal, including researching 

and gathering data 

 Initiated after-school tutoring program 

 Mentor for student teachers 

 

Action Learning Connection (MA SES Provider)               7/09-6/12  

 Co-Authored SES application 

 Coordinated SES Program for Fitchburg Public Schools for Action 

Learning Connection 

 Conducted and interpreted assessment reports 

 Supervised and evaluated staff 

 Oversaw billing and maintained all records 

 

21
st
 Century After School Program, Fitchburg, MA             9/07-12/12 

 Site Supervisor 
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 Created and managed budget 

 Supervised staff and students 

 Coordinated and managed curriculum and activity scheduling  

 Purchased materials 

 Data collection 

 Facilitated professional development 

 Interviewed and hired staff 

 

Brienza Academic Advantage, Fitchburg, MA                      9/07-6/09 

Site Supervisor/District Coordinator 

 Trained and supervised site supervisors 

 Data collection and assessment of pre and post tests 

 Curriculum development and revision 

 Maintained all records 

South Street Elementary School, Fitchburg, MA                 1/98- 6/98 

Pre-practicum student 

 

 Assisted in 4
th
 and 5

th
 grades 

 Assisted in all academic areas 

 Planned and instructed lessons in Ginn Literature Works 

 Facilitated in responsive classroom morning meeting 
 

Turkey Hill Middle School, Lunenburg, MA                                 3/88 – 6/90 

Tutor/Assistant Teacher 

 Assisted in the development and implementation of an Alternative 
Education Program at the middle school 

 Facilitated weekly meetings with professionals involved in the Alternative 
Ed. Program 

 Maintained consistency in a classroom that fostered cooperative learning, 
respect, self-esteem and a desire to learn 

 Created an environment that promoted success; socially, emotionally and 
educationally 

 

The Evergreen Center, Milford, MA                                              2/87 – 3/88 

Assistant/Head Teacher 

 Participation in the development of specific student objectives 

 Assessment of skill levels within the educational routine 

 Design and implementation of educational/behavioral programs (IEPs) 

 Supervision of assistant teachers 

 Active member of the Evergreen Center’s Professional Publications Group 

 

Self-Employed,  Fitchburg, MA                                                      9/93 – 9/98 

Home Daycare Provider 

 Provided early childhood opportunities for young children in a home 
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setting. 

 Encouraged cooperation, caring and respect 

 

The Key Program, Worcester, MA                                               5/85 – 2/87 

Outreach and Tracking Caseworker 

 Administered creative and appropriate behavior modification programs. 

 Responsible for developing and implementing service plans. 

 Participation in school meetings to evaluate a student’s educational needs 
and abilities. 

 Organized and maintained weekly and monthly client files. 

Kangaroo Crossing, Fitchburg, MA                                              5/86 – 9/93 

Salesclerk/Assistant Manager 

 Responsible for weekly inventory of clothing and footwear 

 Purchasing of clothing and footwear 

 Coordinated and implemented weekly schedules 

 Created and maintained various merchandise displays 

 

 

Department of Youth Services, Boston, MA                              1985 

Research Assistant 

 Collected and organized information on the Juvenile Court procedures 

 Responsible for a comparative study of the Juvenile and Adult court 
system 

 Co-Author of Section IIB of the Juvenile Structure 
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BUSINESS SOLUTIONS ANALYST  
 

I am a dynamic, goal-oriented, and seasoned professional with over 12 years of demonstrated experience in back office technical 
operations and support; planning, developing, as well as utilizing emerging technologies and influencing numerous business functions.  
I have in-depth expertise in supporting technology departments, including business process, billing, CRM, systems and data analysis, 
EDI and order-to-cash administration, disaster recovery and business continuity.  I am highly regarded for spearheading major 
initiatives; adapting to rapidly changing environments to ensure bottom-line success. 

 
 

 CORE COMPETENCIES 
 

 

 

 Business Systems Planning & 
Administration 

 Executive Communication & Leadership 
 EDI Administration 
 Strategic Planning & Assessment 

 Disaster Recovery & Business Continuity 
 Data Management & Analysis 
 Business & Systems Reverse Engineering 
 Product Management 
 SDLC 

 CRM Application  
 End User Training 
 Project Management 

 

 

 SELECTED KEY ACCOMPLISHMENTS 
 

 

 

 Documented extended Technical and Administrative troubleshooting, processes and functions that were not in the 

original NICE Systems Documentation and were not available from the original vendor. 

 Created a data dictionary for critical system functions that assisted external developers to enhance system capabilities. 

 Dynamically managed and deployed five CRM instances from various code bases to the same code base for overall 

consistency. 

 Partnered with executive management to assess risk in changing existing system & software applications 

 Initiated the development of Retail Data Mart (Reporting Data Warehouse) using MS SQL in 2005 as well as with Sales 

Metrics report for Enterprise CRM 

 Imparted front and backend systems support (SQL, MS Access), including facilitating a full order to cash process training 

to new and existing employees.  

 Monitored projects all throughout completion phase relevant to CRM in order to maintain compliance with all 

requirements in cooperation with all functional groups, including Sales, Sales Operations, Marketing, Contract 

Management, Proposal Management, Customer Care, Finance, Legal, Billing, along with IT and Commodities. 

 Successfully worked with various internal groups, such as Billing, Marketing and Sales to improve data mining needs and 

recognize data that were extracted. 

 
 

 CAREER HIGHLIGHTS 
 

 

ERNST & YOUNG  SECAUCUS, NJ 

Contracted through ProUnlimited  

 

TECHNICAL OPERATIONS ANALYST (EYFPL GROUP [CALL CENTER]) AUG 2010-AUG 2012 

PROJECT 1: LEGACY DATA CONVERSION AND INTERNAL FACING WEB SEARCH  

 Convert and catalog legacy audio recordings from an expired proprietary system (NICE Systems) to a standard non-

proprietary audio format. 

 Implement standard data retention utilizing SQL Server, MS Access and MS Excel; Developing and integrating SQL stored 

procedures, views and DTS/SSIS objects, Excel VB Macros and MS Access forms for overall processing of data. 

 Analyze and implement process controls and automate retrieval process from legacy systems. 

 Data Model conversion production databases that contains all related audio data. 

 Develop Web search interface to retrieve legacy audio data and related reports. 

 Manage and administer all related legacy hardware and software to complete overall project; SQL Server, NICE 

Hardware and Applications, MS Application Server 2003. 

http://www.ey.com/
http://www.prounlimited.com/about-pro/
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 Review, analyze and develop standard and adhoc reports on manual datasets to legacy data.  

 

PROJECT 2: BUSINESS & SYSTEMS PROCESS ANALYSIS AND DOCUMENTATION  

 Reverse-Engineer key database and programmability components for a customer facing web application and related 

CRM; analyzing T-SQL scripts and ASPNET code to determine how certain functions were programmed and functioned at 

the lowest detailed level. 

 Documented ERDs and process flows for contained functional and non-functional processes and system functional flows 

as well as business process flows, utilizing MS Visio 

 Coordinated UAT, together with gathering testing requirements, setting up test scenarios, and coordinating testing to 

completion. 

 

 

CONSTELLATION (EXELON)  NEW YORK, NY (1999- 2008) 

 

SENIOR ASSOCIATE / SENIOR BUSINESS APPLICATION ANALYST 2008 

 Content Steward, Administrator and Creator/Developer for several internal MS SharePoint Sites.  Managing various short 

and on-going projects, documentation, training materials and basic reports as well as maintaining overall team 

requirement/knowledge based SharePoint sites.  This would include web part customization and work flows, creation of 

team/project or department sites, site security and administration of sites. 

 Maintained and improved an understanding of supported documentation between the integration of various systems, 

which includes primary CRM, billing, EDI, and customer service systems. 

 Functioned as the CRM Application owner (SQL, MS Access), assuming responsibility in providing primary contact for 

front office applications, assisting with the application use, providing answers to "how to" questions, and 

troubleshooting user issues to guarantee proper functioning. 

 Acted as the CRM Application Trainer; conducted full CRM systems training (SQL, MS Access) and overall “order to cash” 

processes to new employees, as well as taught periodic refresher courses for existing employees on the appropriate use of  

systems to drive efficiency of business transactions, including primary CRM, billing system (NirvanaSoft, MS BizTalk), and 

EDI process(SQL, MS Access, XML). 

 Instrumental in directing and representing regional business needs on CRM User Groups; orchestrated gathering of 

regional system enhancement requirements along with accumulation of comprehensive business specifications for 

primary CRM system change. Productively met cross-regional agreement on the standard functionality in coordination 

with corporate operations. 

 Orchestrated systems enhancements for UAT regional and corporate-wide; collected test requirements, formulated test 

scenarios, and coordinated all testing to conclusion. 

 Rendered guidance on proper usage and operation of primary CRM system and systems data. Assisted various business 

groups in understanding and ensuring quality data and proper management.   

 Effectively performed reporting and data analysis in support of the development of reports and analytic solutions for 

regional users as well as, commodities, sales and billing departments; gathered user business requirements and 

developed detailed report specifications for various reporting tools: SQL, MS Access, Business Objects, proprietary Web 

Reporting Tool, MS Excel. 

 

MANAGER, DATA CLEANSING         

 2007-2008 

 

 Supervised a team of 5, consisting of 1 business analyst and 4 contractors, as change management lead for overall 

business needs and objectives; responsible for overseeing data cleansing activities/progress. 

 Carried out prioritization to data cleansing items, data mining, assessed daily cleansing metrics across major CRM, 

billing, EDI and customer service systems. 

 Ensured that appropriate resources were available in collaboration with subject matter experts and data cleansing 

teams.  

 Implemented data cleansing processes, governance and business solutions to apply to affected systems. 

 

MANAGER, SYSTEMS REPORTING AND TRAINING         2005-2007 

http://www.constellation.com/about-constellation/pages/about-us.aspx
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 Spearheaded, developed, and trained a team of 2 report analysts to enhance cross-regional reports and assisted in 

maintaining corresponding documentation. Partnered with business functions across CNE to understand, gather, and 

document reporting requirements.  Managed and maintained data definitions/dictionary for critical metric reports. 

 Interpreted and managed various reporting requests through completion. Developed adhoc reports, including CRM, 

Billing System, Customer Service, EDI and other financial databases. Effectively translated business specifications into 

technical requirements and supported the reporting team with the development and presentation of reports. 

 Boosted all test plans essential for various reports along with implementation of UAT testing. Performed and developed 

corporate-wide training for primary CRM (SMIS), as well as overall companywide order to cash processes.   

 Served as subject matter expert on multiple reporting projects to identify best practices and standard processes.  

 

SENIOR BUSINESS SOLUTIONS ANALYST         

 2004-2005 

 

 Assigned to assure quality of primary CRM, Billing System, NirvanaSoft, and EDI Systems that supported all business 

functions. 

 Designed and developed database queries and reports to support business information needs from primary CRM, Billing 

and, EDI Systems. Ensured continuous business systems support with the introduction of new products pertaining to the 

CRM, billing and, EDI systems. 

 Coordinated various departments and vendors in distinguishing and prioritizing system improvements for both CRM and 

billing system environments. Monitored the coordination of system development projects performed by CNE Corporate 

IT support groups. 

 Served as a SOX valuator for systems security and process control.  Acted as a primary control officer for regional systems 

security for CRM and Billing software.  Developed required reports for proper SOX Audits. 
 

CONTRACT ADMINISTRATOR AND SYSTEMS ADMINISTRATOR       1999-2004 
 

 Engaged in smooth processing of customer enrollments, amendments, changes, and de-enrollments; comprehensively 

reviewed, updated, and maintained data integrity between CIS (Billing System) and CRM systems. 

 Analyzed sales contracts to ensure conformance with company policies, as well as eliminated obstruction of data or 

information to guarantee accuracy. 

 Supported the documentation and updating of all procedures; collaborated with utility and third party vendors in order to 

rectify data issues and repair data necessarily. 

 Significantly enrolled and processed energy bills for customers by means of Nirvana Soft system.  

 Played a substantial role as the local system administrator and database administrator for primary CRM and EDI systems (SQL, MS 

Access, MS BizTalk, Security, Backup Procedures, Server and Desktop Maintenance, Windows Terminal Services). 

 

MAYOR LISA WONG, CITY OF FITCHBURG, FITCHBURG, MA APR 2013- PRESENT 

 Analyze the implementation of the See Click Fix application for the DPW of Fitchburg, MA. 

 Ensuring proper workflow transition Training End Users. 

 See Click Fix (User initiated Issue Management/Mobile) data Integration with Cartegraph (Operations Management 

System) 

FITCHBURG CULTURAL ALLIANCE, FITCHBURG, MA AUG 2009- PRESENT 

 Interpret and manage various MS Excel reports and provide recommendations for automation. 

 Initiate the development of Vendor Sales Order System in MS Access. 

 Maintain and troubleshoot website. 

 

 Microsoft SQL Business Intelligence: Implementing and Maintaining Analysis Services, Integration Services 

and Reporting Services  Solartech: 2009 

 Querying Microsoft SQL Server 2000 with Transact -SQL  CALC Canterbury: 2005 

 

 VOLUNTEER 
 

 

 

 CONTINUING EDUCATION 
 

 

http://www.linkedin.com/search?search=&title=Volunteer%2FIntern+for+Mayor+Lisa+Wong&sortCriteria=R&keepFacets=true&currentTitle=CP&trk=prof-exp-title
http://fitchburgma.gov/
http://www.fitchburgculturalalliance.org/
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 Microsoft SQL Server 2000 Administration  Database Design and Implementation; CALC Canterbury: 2003  

 Microsoft BizTalk Server 2000 Administration  CALC Canterbury: 2003 

 

 

Microsoft Office (XP-10) Suites MS Visio XP-10  Access XP-10   MS SharePoint-2007-2010-Super 

User/Administration   MS SQL Server 2000-2008   MS SQL (2008) Business Intelligence:  Analysis, Integration and 

Reporting Services   MS Operating Systems NT-7 XML Spy   Adobe Acrobat | Adobe Illustrator    Adobe 

Photoshop   NirvanaSoft   Retail Energy Billing Software  SMIS-Sales Marketing and Information System  Retail 

Energy CRM Software  HP PPM & QA| NICE Systems 8.9 

 

 TECHNICAL SKILLS 
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Helen Obermeyer Simmons - PROFILE 

 

FITCHBURG STATE UNIVERSITY 

Fitchburg, MA 01420 

 
 

a) Education 

MFA in Photography, Rochester Institute of Technology, Rochester, NY 1980 

BFA in Art, Stephens College, Columbia, MO 1977 

BA in Psychology, Stephens College, Columbia, MO 1977 
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b) Work Experience 

c) Professor, Communications Media 

d) Fitchburg State University 

e) 1981 to Present 

f)  

g) Simmons artwork includes hand painted prints created in alternative 

photographic processes including Cyanotype and Van Dyke Brown. often 

works in mixed media adding Watercolor, Acrylic Paint and Collage to her 

prints. 

h)  

i) Volunteer Work 

j) Director of Exhibits 

k) Rollstone Studios 

l) Fitchburg, MA 01420 

m) 2005 to Present 

n)  

o) President—newly elected 

p) Central MA Womens’ Caucus for Art 

q)  

r) Board Member 

s) Fitchburg Historical Society –Present  

t) Acting Director 2007 

u)  

v) Board Member 

w) Fitchburg Cultural Alliance 

x) 1999 to Present 

y)  
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z) Lunenburg Historical Commission  

aa) 6 years of service 

bb)  

cc) Special Exhibitions 

dd)  

Fitchburg in the Golden Age will open at at Rollstone Studios in October 2013 An Italian American 
Family - A Study of the Benedetto Family of Noroton Heights, CT opening at Fitchburg State University 
in April 2014. These projects are supported by grants from the Fitchburg Cultural Council and the Center 
for Italian Culture at Fitchburg State University is also a contributing author to Images of America: 
Fitchburg and Legendary Locals of Fitchburg.  
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Paul J. Piccolomini 
Leominster, MA 01453, USA 

 

IV. PROFILE 

 

Executive with over 20 years experience in research and development, business development, technical support, 
product training, product management, program management and teaching in the public sector, private sector and 
college level. Known for quickly assessing organizations for key skills and the ability to restructure teams for 
success.   Demonstrated communications skills and the ability to drive collaborative teams to tactical goals resulting 
in cost effective operations while meeting strategic objectives.  Domain expertise in the areas of financial services, 
security, time and attendance, fire, insurance and general ledger. 

 

V. PROFESSIONAL EXPERIENCE 

 

Independent Consultant                                              2013 – Present 

Professional consultant in the areas of Product Management, Program Management, University Programs, 
Engineering, Technical Training, Technical Support, Quality Assurance and Product Marketing. 

TYCO INTERNATIONAL, Princeton, NJ                                                 1996 - 2012 

1. Vice President Global Engineering, Product Management and Mergers & 

Acquisitions 

Responsible for establishing and managing new international research and development technology centers in high 
growth countries. 

 Integration leader of our Visonic, CEM and Kantech acquisitions in Tel Aviv, Israel, Belfast, Northern 

Ireland and Montreal, Canada respectively 

 Founded new technology centers in Bangalore, India and Shanghai, China engaging them in programs 

supporting the ADT, Tyco Safety Products and the Tyco Flow Control organizations. Negotiated 

government grants, tax incentives and stipends 

 Established university relationships associated with the new design centers in support of global joint 

research, campus recruiting, summer internships, coop programs and philanthropic grants 

 Founding member of the Global Engineering Community involving senior leadership from ADT, Flow 

Control, Safety Products and SimplexGrinnell for the purpose of collaboration and sharing best practices 

 Designed a global international engineering curriculum with professors from Penn State University, 

Worcester Polytechnic Institute, Northeastern University and Shanghai Jiao Tong University 

 Member of the India Business Council responsible for producing products satisfying local emerging market 

requirements for ADT, Tyco Flow Control and Tyco Safety Products  
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TYCO INTERNATIONAL, TYCO SAFETY PRODUCTS, Lexington, MA                           

2. Vice President Research & Development 

Created the strategy and led the development of all world-wide video, and access control product lines in support of 
$.4B in revenue with a global staff of 300+ employees located in the US, Canada, and Northern Ireland.    

 Acting Chief Technology Officer for Tyco Fire & Security 

 Led M&A activities integrating the acquired companies into Tyco 

 Designed, developed and deployed the next generation access control system 

 Deployed low cost country design centers saving $1.8M annually 

 Established Tech Support center of excellence in Montreal, Canada reducing costs by 50%. 

 Implemented automated software test procedures saving $.25M per product release 

 Technical lead for the Customer and Dealer Advisory Councils 

TYCO INTL, FIRE DETECTION BUSINESS UNIT, Westminster, MA 

3. Director of Global Business Development, Product Management & Training 

4. Managed the world-wide business plans for the fire, access control and 

nurse call product lines in support of $850M in revenue. Created and deployed 

regional training centers and managed the world-wide visitor’s center. 

SIMPLEX TIME RECORDER, Westminster, MA                                                                     

a) Director of R&D                                                                       

Directed the R&D organization in the development of the workforce management, fire and access control product 
lines.  The workforce management system consisted of forecasting, scheduling and time and attendance modules.  

DIGITAL EQUIPMENT CORPORATION, Shrewsbury, MA                           1986-1996 

b) Senior Software Engineering Manager 

Responsible for all aspects of program management for the new media solutions division.  Managed the delivery of 
a $3M video on demand, interactive TV solution.  Delivered a $2.5M video ad insertion solution.  Coordinated 
development with third party companies such as AT&T, Scientific Atlanta, PowerTV and MacroMedia. 

 Managed the development of a workflow control solution, insurance solutions and a manufacturing process 

control software package 

 Team member of an internal engineering consulting service 

VI. DEGREE PROGRAMS & AWARDS 

M.S. Education, Mathematics, Fitchburg, MA, USA 

Guest Professor at Shanghai’s Jiao Tong University 

Named on several patents 

Six Sigma Green Belt Certified 

Tyco Safety Products Outstanding Management Leadership Award 

 



JONATHAN RIVERS 

 

PROFESSIONAL EXPERIENCE 

1. RAYTHEON COMPANY, Boston, MA  

2. Senior Software Engineer 

3.  2009– 

Technical marketing and prototyping for a suite of world-class command and control software and sensor 
systems. Expand product lines, driving international sales, marketing, and business development. 
Architect and prototype distributed simulation architecture and integrate new Java / C++ radar system 
simulations. Create Matlab simulations using experimental Kalman tracking algorithms. Integrate 
components and tactical software into distributed sensor fusion simulations. Create prototype service 
oriented architecture using JBOSS. Oversee C++ / Java architecture, web-based systems, algorithm 
design, and performance estimation. 
 
• Developed automatic control sensors for tactical hardware live demos, gaining customer confidence. 
• Patent award for Faster than Real Time architecture that allowed 24-hour scenarios to be run in minutes. 
• Architected simulations of innovative sensors and built server software for tactical project. 
• Mined complex log files from a distributed sensor network, driving business development. 
• Managed the technical setup of a demonstration laboratory in collaboration with IT. 

VII. N

ORTHROP GRUMMAN, Baltimore, MD 2006–2009  

1.  

2. Systems Engineer 

Spearheaded multi-threaded software design in C/C++ for radar algorithms in the expanding 

aerospace business. Processed up to a terabyte of flight test data. Developed automated and 

streamlined processing chains deployed on the Linux cluster . Researched image processing 

techniques and created performance estimates. Led the development and expansion of an 

Enterprise suite of tools for prototype radar algorithms. Mentored interns and new 

employees. Defined parallel software architecture, ensuring optimal performance processing.  

 

 Architected Apache Cassandra database, ensuring the distributed collection of simulation 
data. 

  Streamlined prototype radar algorithms, leveraging parallel features of processing chips, 
significantly reducing production time and allowing creation of demo-able products in near 
real-time 

 

EDUCATION AND TRAINING 

JOHNS HOPKINS UNIVERSITY, Baltimore, MD 

Master of Science in Electrical Engineering, Concentration in Signal Processing 

 



JONATHAN RIVERS 

 

Courses: Linear System Theory, Machine Learning, Kalman Filtering, Multi-Rate/Dimensional Signal 
Processing, Mathematical Methods, Partial Differential Equations, Applied Functional Analysis, Convex 

Optimization, Radar Systems Engineering, Applied Probability & Statistics, Object Oriented C++, 
Embedded Programming 

  



JONATHAN RIVERS 

 

 

EDUCATION AND TRAINING (CONTINUED) 

WORCESTER POLYTECHNIC INSTITUTE, Worcester, MA 

Bachelor of Science in Electrical and Computer Engineering, with Honors 

 

Tau Beta Pi and Eta Kappa Nu Engineering Honor Society and Marine Corps ROTC 

Completed academic projects focused on waste-water recycling in Namibia and wireless 
transmitters. 

 

Hold Six Sigma Certification. Continuing education in Applied Math at Harvard University / Columbia 
Engineering. 

 



 

 

Josephine Rivers 

Fitchburg, MA 

 

Summary of Qualifications: 

Multi-talented, creative, cross-functional professional with: dynamic experience in art teaching and 

instruction, color within educational organizations. Skills include: inspirational ideas, instructional 

design, lesson planning and keen design eye with attention to detail and creative thinking. Highly 

motivated, detail oriented and consistently exceeding expectations with ability to proactively prioritize, 

multitask and meet critical deadlines. Effectively collaborate with both teams and individually with 

exceptional communication skills, fluent in Spanish and Italian, strong classroom management and 

organizational skills, with a keen ability to input strategy and implement best creative and professional 

practices.  

 

Professional Experience 

South Street Elementary School, Fitchburg, MA                1996 – Present 

Art Teacher 

 Teaching grades Kindergarten through 5th in Visual Arts, designing, developing and 

implementing daily art lessons for 600+ students. 

 Develop and implement creative after school programs for grades 2 through 4. 

 Plan, organize and implement school-wide Integrated Arts School Performances and coordinate 

Annual Visual Art Show for the school. 

 Piloted Creative Minds after school Arts Curriculum Program for students attending 21
st
 Century 

Learning Center, resulting in engaging creative experience for students. 

 Developed and integrated arts and math curriculum titled Arts + Math = Understanding based on 

Massachusetts State Arts and Math Frameworks, funded by Massachusetts Cultural Council. 

 Performed teaching assignments for semi-structured Pre-Kindergarten Program, implementing 

the Montessori Method and Philosophy. 

 Wrote and awarded Local Cultural Council (LCC) Grants bringing Artist-in-Residence Programs 
to school and distribute monies to support grade level cultural field trips. 

 Initiated product fundraising in elementary school to raise money for theatrical curtains for the 

stage, window film for the gymnasium, art supplies and computer and printer for art room.   

 Independent volunteer sales person coordinating fundraisers from order receiving to product 

delivery. 

 Negotiate with window film company to control temperature and diffuse lighting in school gym; 

theatrical curtain manufacturers to purchase custom school stage curtains. 

 Member, Race to the Top Project 1A Educator Evaluation and Negotiation Committee to 

Establish an Evaluation Implementation Working Group by Spring 2011. 

 Negotiate and implement a new Educator Evaluation Framework by Fall 2012. 

 Presented at Second Promising Practices Forum on Math Problem Solving topic of Geometry and 

Art, designed for 3
rd

 grade students supporting student achievement integrating elements of Math 

Problem Solving into Art work. 

 Designed Professional Development Workshops Art Series for Teachers. 

 Visit sites of potential venue and organize art events, preparing schedules and budgets. 
 Prepared Press-Release and market event to local newspapers and created poster 

/printing/distributing online and around community and program brochure. 



 

 

 

Additional Experience: 

Community District Art Events, Fitchburg, MA                 1996 – Present 

District Wide Arts Showcase Coordinator 

 Planning, communication and organization for Student Community Art Shows Sense of Place and 

All Staff-Expressions Unveiled 

 Visual Art, Music and Performances (including display from 21st Century Learning Centers and 
Fitchburg Public School Visual Art Students, drama and  music performances, publicity, 
scheduling , food ,and raffles. 

 Facilitator of Art Professional Development Series for Art Teachers and Advanced Learning 

Coaches 

 

Future Craft Studio Weaving Store, Fitchburg, MA                  2008 – Present 

 

Certifications: 

Professional Certification – Visual Art (K-12, Pre K-9, 5-12) 

 

Professional Development: 

Workshops – MA Department of Elementary and Secondary Education on Arts & Literacy  

Workshops – MA Department of Elementary and Secondary Education on Arts Assessment 

Master Weaver Certificate 

Elementary Italian Language Certificate, Universita Italiana per Stranieri, Perugia, Italy 

 

Education: 

Fitchburg University, Fitchburg MA                                                                                     2012  

Pursuing Fine Arts Director Certificate 

 

Lesley University, Cambridge, MA             1996 

Masters Degree – Education (Creative Arts, Curriculum and Instruction) 

 

Anna Maria College, Paxton, MA              1980 

Bachelor of Arts – Art Education 

 

Richmond College, Richmond, United Kingdom           1978 

Art History 



 

 

 

Accademia di Belle Arti, Perugia, Italy             1977 

Art History 

 

Professional Affiliations: 

National Art Education Association (NAEA), 2012 

Languages:  

Fluent – Spanish/Italian 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

    Concetta A. Verge 

    Lunenburg, MA 01462   

Mission To make a significant, positive impact on the lives of young people 

through major improvement in educational quality and accountability, 

and through my experience as a successful educational leader. 

Education   *  Boston University & University of Lowell Ed Leadership Programs                

1997-1991, 57 credits 

 *  FSC   MED  Equivalent Psychology & Counseling  1977, 33 credits 

 *  FSC   MED  Reading   1971 

 *  FSC   BSE    Elementary  1967 

Administrative Experience 7/2009 _ 6/2012   Owner & Executive Director of Action Learning 

Connection (MA  SES Provider) 

 Attained status as MA  SES Provider 

 Developed effective, motivational tutorial program 

 Hired and supervised staff coordinators 

 Developed staff accountability process 

 Realized significant growth in pre and post testing __ greatly 
improved student achievement 

 8/2006-6/2009 _  Brienza’s Academic Advantage Executive Director 

MA Division for Supplemental Educational Services (SES) 

 Created and implemented a MA SES program for the NY based CO. 
(BAA) 

 Extended SES to several inner city and other underperforming 
districts and Charter Schools 

 Brought test scores up and positively impacted on student 
achievement 
 
8/1992 _   7/2005    Superintendent of Schools, Douglas  MA 
 

 Generated and managed school committee budgets 

 Created and managed alternative revenue generating programs and 
grant funds 

 Developed and worked closely with Douglas Administrative Team 
determining priorities for the system and means of accomplishing 
system goals 

 Acquired six new portable classrooms at no cost to the Town 
(approx. $450,000 value) 

 Improved educational practices for all staff by providing extensive 
professional development opportunities and mentoring programs 

 Oversaw and maintained close involvement in curriculum alignment 

 Developed and implemented curriculum based early childhood and 
childcare programs 



 

 

 Developed World Language Program for students Pre-K _ Grade 12  

 Initiated and completed the Municipal Center renovation project 
providing space for Pre-K students 

 Succeeded in passing and designing a $25 million grade 8-12 
building project 

 Brought in building project on time and within budget 

 Initiated and maintained active involvement in bi-weekly Town 
Department Head Meetings 

 Pledged and secured $985,000 in alternate funds to support the 
existing education program and open new high school without 
going to the Town for an override 

 
7/1987 _   6/1992   Superintendent of Schools, Lunenburg  MA 

 Built and managed all school committee budgets 

 Created alternative revenue generating programs 

 Created on site CAGS program for Lunenburg teachers in concert 
with Fitchburg State College 

 Coordinated all curriculum areas K-12 

 Initiated the process and saw to fruition a five-year Strategic Plan 

 Worked closely with Town Department Heads to ensure harmony 
and best use of all Town funds 
 

 9/1976 _   6/1987   Varied Administrative Positions in Fitchburg and 
Lunenburg 

 
1982-1987  Principal  Passios Elementary School  Lunenburg 
1981-1982  System-wide Director  Project Competency and   
Excellence  Fitchburg 
1978-1981  Principal  Hosmer and Walnut Street Schools  Fitchburg 
1976-1978  Assistant Principal  Reingold School  Fitchburg 

 

 Prepared school budgets 

 Established school discipline policies 

 Coordinated curriculum and led textbook selection K-6 

 Established computerized Skills Management Monitoring Program 
K-8 

 Created Before and After School Activities K-6 

 Served as Chairperson System-Wide Committees such as but not 
limited to Public Awareness, Reading is Fundamental , School 
Business Partnerships, Superintendent Advisory Committee 

 Developed system-wide curriculum and programs 

 Provided in-service training 

 Trained and mentored new and/or less experienced administrators 
 
Teaching Experience 9/1969 _   6/1976  Classroom Teacher, Grades 3&4 _  Reading Teacher 

Grades 1-6 
 



 

 

Awards    Award of Recognition  _   National Association of Social Workers  1991 
American Association of School Administrators (AASA) 
Massachusetts Superintendent of the Year  1990 
 



 

 

 



 

 

Mary H. Whitney 

Fitchburg, MA  01420 

OBJECTIVE:  

Position of significant responsibility that utilizes broad range of management abilities, financial 
background and organizational skills in order to influence and motivate others using proven 
abilities to: 

 Work independently 

 Develop rapport and work well with a diverse group of people 

 Promote and articulate benefits of products, policies and services 

 Set priorities and meet goals in a timely a timely fashion 

QUALIFICATIONS: 

 An assertive hard-working professional known for excellent interaction with people and ability 
to handle multiple projects. Work well under pressure. Capabilities include: 

 Solid and proven financial background 

 Diplomatic problem solver 

 Extensive managerial experience 

 Public speaking 

 Understanding of legislative process 

 Ability to research and analyze complex situations and strategies 

PROFESSIONAL EXPERIENCE:  

City of Fitchburg, Fitchburg, MA                                 1998 - 2002 

Mayor of the City of Fitchburg 

Fitchburg City Councilor                                             Fourteen Years 

Fitchburg School Committee Member                         Ten Years 

Vice Chairman-two years 

University of Massachusetts Medical Center for Health and Fitness 

Worcester, MA                                                            1992 - 1997 

Financial Assistant 

Robert A. Babineau, Jr. M.D., Fitchburg, MA                1975 – 1992 

Bookkeeper 

 First Physician’s office in MA to use a computer system 

City Auditor’s Office, Fitchburg, MA                           1953 – 1964 

Secretary 

EDUCATION: 

St. Bernard’s Central Catholic High School, Fitchburg, MA 

Attended Stevens Business College, now known as Franklin Pierce School 



 

 

COMMUNITY: 

1998 “Woman of the Year” North Central Chamber of Commerce 

Massachusetts State Workforce Investment Board (appointed by Governor) 

Massachusetts Municipal Association for Elected Officials 

Rotary Club, Past President (two terms) 

Historical Society Member 

Fitchburg Business and Professional Women Club 

Wallace Civics Center Board of Directors 

Past President Massachusetts Association of School Committees 

Member of Local Advisory Board for four Governors 

Friends of Fitchburg Public Library 

Friends of Coggshall Park Board of Directors 

Irish American Association 

Cedar Street Retirement Board Treasurer 

American Cancer Society Volunteer 

Fitchburg Millennium Community Committee  

Twin Cities Walk/Run for Hunger Board Member 

United Way “Make a Difference Day” Volunteer 

Murals on Main Street Oversight Committee 

Daughters of Isabella, Past President 

Democratic City Committee Past Chairman (20 years) 

State Democratic Committeewoman (16 years) 

Fitchburg Park and Recreation Commissioner Chairman 

HEALTH Alliance Hospital Board of Trustees 

Freedom’s Way Heritage Association Past President 

ALFA Adult Learning Fitchburg State College University Treasurer 

Literacy Volunteers of Montachusett Board of Directors 

Catholic Charities Worcester Board of Directors  

St. Bernard’s Elementary and High School Association 

Member of the Committee to Renovate the Stonehouse at Coggshall Park 

Sister City Program Fitchburg with Germany, Finland and China 

 



 

 

Katherine Cannon 

Fitchburg, Ma  01420 

 

July 1, 2013 

 

To Whom It May Concern: 

It is with great pleasure that I accept the position on the Board of Trustees for 
the proposed Academy for the Whole Child Charter School. Since, my 
involvement with the founding members, I have been thoroughly impressed with 
the dedication these individuals have exhibited toward the children in our 
community. The main focus of this new and innovative school is “the child” and 
moving each child on to reach their own level of excellence by utilizing high 
academic standards and creativity  while keeping in mind each child’s learning 
style and learning pace. 

I feel my professional experience as Director of Business and Financial 
Services/Controller at Clark University will be an asset to the Board of 
Trustees and to the school. 

Very truly yours, 

 

Katherine Cannon 

Controller Clark University  



 

 

William C. Colonis 

Fitchburg, MA   01420 

 

 

To Whom It May Concern: 

I am pleased to be a Founding Group Member of the proposed Academy for the Whole Child Charter 
School. I have been working diligently with this highly experienced group to create a school for the 
children of our city where “the entire child” is focused upon. His/her development stage, pace of learning, 
artistic design, learning style accompanied by a rigorous academic education and a longer school day 
builds self-confidence and self-esteem. Our children need optimism in their lives and a sense of self-
worth. Our children are our future. I look forward to continuing to contribute my experience and expertise 
in the fields of Engineering and Contracting to the Advisory Board, the Board of Trustees and to 
A4WCCS. 

 

Very truly yours, 

 

 

William C. Colonis 

  



 

 

 



 

 

 

 

Jennifer L. Jones 

Fitchburg, MA 

                                                                        6-23-2013 

 

 

 

 

To Whom It May Concern: 

When I was told about the proposed Academy for the Whole Child Charter School, I was 
immediately impressed and intrigued by its possibilities. As a life-long educator who has 
observed what works and what doesn’t in the city. I felt that this proposed charter school was 
perfect for the children of Fitchburg.  

I look forward to bringing my technical skills in arts administration, non-profit management, 
program planning and implementation to the table.  I am committed to seeing this school to 
fruition and to its continuation and growth. The educational fulfillment and satisfaction that this 
project provides is exhilarating. I am proud to be an Academy for the Whole Child original 
founder. 

Sincerely, 

Jennifer L. Jones 

  



 

 

Jane Kennedy 

 

Fitchburg, MA 

 

To Whom It May Concern: 

What began as a dream three years ago appears to becoming close and closer to a reality. I am confident 
that the Academy for the Whole Child Charter School will provide a very needy young population a solid 
sustainable base which will carry through to academic, social and lifelong success. 

My many experiences in teaching, training, curriculum and leadership will continue to be offered to the 
Academy for the Whole Child Charter School towards its culmination as the excellent innovative school 
it will be. 

 

Very truly yours, 

 

Jane Kennedy 

  



 

 

Nancy Kerylow 

Lunenburg, MA 

 

May 28, 2013  

 

 

To Whom It May Concern: 

 

It was my pleasure to be asked to serve on the Board of Trustees for the proposed Academy for the 

Whole Child Charter School. This groundbreaking innovative educational model in Fitchburg will 

certainly meet the urgent need of our student community. This letter serves as my support and 

commitment to A4WCCS Board of Trustees. 

 

I support school choice for innovated approaches to instruction and also support a vision that 

demands academic excellence and creativity.  It is my firm belief that education should be child-

centered, innovative and allow children to progress at their own pace.  Therefore, I believe in the 

overall mission of this school as it states “Every child will learn. No excuses. No exceptions.”  

 

  I am confident that my skills in management and marketing will further add to the success of this 

charter school proposal. I have also been a part of extensive community work, including large scale 

fundraising and programs for the underprivileged, these experiences have taught me empathy, 

cultural transcendence ,and the importance of education. 

 

I look forward to serving on the Board of Trustees for the Academy for the Whole Child Charter 

School and for the children they will serve. 

 

Sincerely, 

 

 

 

Nancy Kerylow 

Interior Designer 

  



 

 

Kim L’Ecuyer 

 

 

To Whom It May Concern: 

For nearly two decades, I have had the privilege of improving 
education and providing needy youngsters the educational 
opportunities they deserve. During those years I grew as a 
classroom teacher and developed my own best practices (“bag 
of tricks”) which made me effective and my children 
academically successful. 

Having been a part of creating the proposal for Academy for 
the Whole Child Charter School from the onset, and having my 
voice, my vision, and my opinions heard and put into place is 
an incredibly heady and satisfying accomplishment. My 
commitment to, as well as my passion for, the A4WCCS 
continues to grow. 

 

Very Truly Yours, 

 

Kim L’Ecuyer 

  



 

 

Elissa M. Mitchell 

Fitchburg, MA 01420 

 

To Whom It May Concern: 

I am a Founding Group Member of the Academy for the 

Whole Child Charter School in Fitchburg and a proposed 

Advisory Team Member. Since, joining the Founding Group 

for this exciting project I have a renewed interest in the 

education of our youngest citizens. These children will be 

receiving an education that only children of means have 

been able to receive. Now, A4WCCS is going to address this 

issue no matter what socioeconomic status a child may be 

classified.  

I believe my experience and skills will be well received and 

usefully to the Academy for the Whole Child Charter School 

effort. 

 

Very truly yours, 

 

Elissa Mitchell 

Business Solutions Analyst 

  

 



 

 

Helen Obermeyer Simmons 

Professor of Communications Media 

Fitchburg State College University 

 

Lunenburg, MA  01462 

 

To Whom It May Concern: 

I was honored to be asked to join the Founding Members of the proposed Academy 
for the Whole Child Charter School to be located in Fitchburg. The Mission of this 
school is to provide a stimulating school community that focuses on academic 
excellence and arts integration while respecting the developmental and individual 
learning styles of children. I believe my background in the arts and community 
affiliations will be well received by both the Board of Trustees and the school. I 
am committed to helping make this school a reality. 

 

Very truly yours, 

 

 

Helen Obermeyer Simmons 

Professor of Communications and Media 

Fitchburg State College University  



 

 

Paul J. Piccolomini 

Leominster, MA  01453 

 

 

To Whom It May Concern: 

 

I was pleased to be asked to serve as a Board Member for the proposed Academy 
for the Whole Child Charter School. The city of Fitchburg is in dire need of this 
kind of educational opportunity for the children that it will serve. 

I have experience as a former educator in both the public and private sectors and 
over twenty-five years of management experience that I plan to leverage as a 
member of the board. I am a contributor and a team player who values education. I 
will strive to help the Academy for the Whole Child Charter School provide the 
best possible educational experience to all students. 

 

Sincerely, 

 

 

Paul J. Piccolomini 

Independent Consultant 

  



 

 

Jonathan Rivers 
Brighton, MA 

June 12, 2013 

To Whom It May Concern: 

 

This letter is to serve as my commitment to the proposed Academy for the Whole 
Child Charter School as a Founding Team Member for the Advisory Team. This 
educational model is outstanding. The contributions made by the Founding team 
reflects a new innovative strategy that combines academic excellence and growth 
with arts integration while keeping in mind the individual learning styles of  
children. The children are expected to reach high standards and to stretch their 
minds both academically and creatively which, in my opinion, are vital skills 
needed to help increase innovation in today’s global workforce. 

Sincerely, 

Jonathan Rivers 
Senior Software Engineer 

Raytheon 

  



 

 

Josephine A. Rivers 

Fitchburg, MA 

June 25, 2013 

 

 
To Whom It May Concern: 

    

As an original Founder for the proposed Academy for the Whole Child Charter School, I affirm  

and support the mission statement, vision  for A4WCCS. This letter serves 

as my commitment to continue serving as a member of the Design and Development Team. My 

extensive experience and accomplishments in the arts and arts integration will make a significant 

contribution to the development of the Arts Integration Program for A4WCCS.  It is also my 

belief that this charter school proposal serves a need in our community for a school that will 

provide the children skills for lifelong student learning success and a love of learning in a 

peaceful environment and whose culture instills rigorous academic and creative learning.  

It is my goal to continue to plan the development of A4WCCS and to be a part of the start up to 

ensure that the Charter is fulfilled.  If given the opportunity, this innovative educational model 

will serve as an exceptional educational opportunity that will improve outcomes for our 

Fitchburg youngsters. 

 

Very Truly Yours,   

 

Josephine A. Rivers 

  



 

 

 

  



 

 

Concetta A. Verge 

Fitchburg, MA 

To Whom It May Concern: 

 

Seeing our individual and collective goals and visions come to fruition as a prospectus for 
Academy for the Whole Child Charter School is one of the most gratifying moments in my 
professional life. I believe that as an educator of forty two years with over thirty years of 
leadership experience, I can lend a great deal to the start- up and continuance of the educational 
quality and excellence and opportunity in a community where the need is significant. My passion 
and zeal for this mission increases daily. 

I am committed to this initiative and  

Sincerely, 

Concetta A. Verge 

  



 

 

 
  



 

 

Mary H. Whitney 

Fitchburg, MA  01420 

 

July 25, 2014 

 

To Whom It May Concern: 

When I first became involved with the Academy for the Whole Child Charter School 
effort I was delighted for the citizens of Fitchburg. In my opinion, the City of 
Fitchburg is in need of this kind of educational opportunity especially for the many 
low socioeconomic families that reside in our city.  Parents of school age children 
will now be given the opportunity to choose a school for their child/children that will 
provide those children with an education that focuses on the whole child and their 
independent learning style and pace. 

The prospect of becoming a member of the Board of Trustees for such an innovative 
and unique school is exhilarating. I look forward to lending my expertise to the 
Board in order to see this exceptional project come to fruition and perpetuation. I 
have the time, energy, and the desire required to be an effective board member and 
will be honored to be part of this exciting school project for the City of Fitchburg’s 
youngest population.  

 

Very truly yours, 

 

 

Mary H. Whitney 

Former Mayor, 

City of Fitchburg  

 

 

 

IV. ATTACHMENTS 
 
 

 

B.  Description of curriculum for grade levels beyond those required in the 
text of the application, including the content and skills to be taught in the 
core content areas. 

  
 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

OUTLINE OF CURRICULUM 

 

 

Fourth Grade 

 Examples of Skills 

Reading: 

Literature 
 Compare and contrast similar themes and topics and patterns of events in a variety 

of genres. 

 Describe in depth, different story elements, using specific details from the text. 

Reading: 

Informational 

Text 

 Summarize a text by determining the main idea and supporting details in the text. 

 Interpret information presented visually (charts, diagrams, tables, etc.) and 

explain how the information contributes to the understanding of the text. 

Reading:  Use word decoding strategies to read unfamiliar words. 

ENGLISH LANGUAGE ARTS 



 

 

Foundational 

Skills 
 Read and comprehend literature appropriate for fourth grade. 

Writing  Write from one’s own point of view and provide reasons and details supporting 

that point of view. 

 Plan, revise, and edit writing with support from peers and adults. 

Speaking and 

Listening 
 Follow agreed upon rules for discussion-i.e., being respectful, speaking one at a 

time, and listening to others. 

 When engaging in discussions, ask questions for clarification, stay on topic, and 

offer remarks relevant to the topic. 

Language  Differentiate between formal and informal language, and understand what context 

to use them in. 

 Correctly use commas and quotation marks to indicate direct speech and to 

directly quote from a text. 

 

Fifth Grade 

 Examples of Skills 

Reading: 

Literature 
 Describe how a narrator’s or a speaker’s point of view influences how events are 

described. 

 Identify and explain the meaning of figurative language (similes and metaphors) as 

they are used in a text. 

Reading: 

Informational 

Text 

 Gather information from several texts on the same subject and be able to 

knowledgeably report on it. 

 Support your ideas/inferences on a text by quoting directly from the text. 

Reading: 

Foundational 

Skills 

 Read a variety of grade level text with accuracy, appropriate rate, and expression. 

 Read a variety of grade level text with purpose and understanding. 

Writing  With guidance, use technology to produce and publish writing. 

 Produce clear writing that is developed and organized, and appropriate to task, 

purpose, and audience. 

Speaking and 

Listening 
 Report on an idea and/or express an opinion, in a logical and sequential order with 

appropriate and relevant facts. 

 Listen and share in a range of collaborative discussions with diverse partners on 

grade 5 topics.   

Language  Compare and contrast the variety of dialects used in various texts. 
 Use underlining, quotation marks, or italics to indicate titles of work. 

 

 

Math                                                                                       

Fourth Grade 

 Examples of Skills 

Operations and 

Algebraic 

Thinking 

 Write factors of a given product. 

 Determine if a whole number is prime or composite. 

Number and 

Operations in 

Base Ten 

 Round multi-digit whole numbers up to a million to any place value. 

 Multiply whole numbers up to 4-digit by 1-digit and 2-digit by 2-digit using place 

value strategies and properties of operations. 

MATH 



 

 

Number and 

Operations-

Fractions 

 Draw a fraction model to identify equivalent fractions. 

 Solve word problems involving the multiplication of whole numbers and fractions. 

Measurement 

and Data 
 Convert larger units of measurement to smaller units of measurement within a 

given system. 

 Solve addition and subtraction problems to find the unknown angle in a diagram. 

Geometry  Draw points, lines, line segments, rays, angles (right, acute, obtuse), and parallel 

and perpendicular lines. 

 Define right triangles as their own category and identify right triangles in 

drawings. 

 

Fifth Grade 

 Examples of Skills 

Operations and 

Algebraic 

Thinking 

 Write numerical expressions with parentheses, brackets, and/or braces. 

 Identify the relationship between two numerical patterns. 

Number and 

Operations in 

Base Ten 

 Define a number in one place as 10 times its value in the place to its right. 

 Read and write decimals to the thousandths using base 10 numerals. 

Number and 

Operations-

Fractions 

 Rewrite two fractions with unlike denominators to have common denominators in 

order to add or subtract fractions. 

 Compute the area of a rectangle with fractional side lengths. 

Measurement 

and Data 
 Solve multi-step measurement conversion problems. 

 Convert between units of measure when calculating volume. 

Geometry  Graph points in the first quadrant based on word problems. 

 Categorize polygons according to their attributes. 
 

 

 

 

Social Studies 

Fourth Grade 

 Examples of Skills 

History and 

Geography 
 Expand one’s knowledge of geography in locating mountain ranges, deserts, 

landmarks, major countries and cities around the world. 

 Apply one’s knowledge of map skills specifically longitude, latitude, the equator, 

and the poles in locating areas of the globe. 

Civics and 

Governance 
 Explain the concepts of citizenship, slavery, and social classes, and the role 

government plays in the daily lives of people. 

 Provide examples of the major rights that immigrants have acquired as citizens of 

the United States. 

Economics  Explain the concept of bartering and provide examples of bartering.  Explain how 

money became the major means of exchange.  

 Define and give examples of natural resources in the United States. 

 



 

 

Fifth Grade 

 Examples of Skills 

History and 

Geography 
 Be able to distinguish between the types of maps: physical, political, climatic, and 

resource.  Explain the purpose of each type of map and utilize the information 

from each map. 

 Identify the location of: the North Pole; the South Pole; the equator; the prime 

meridian; and the Northern, Southern, Eastern, and Western hemispheres. 

Civics and 

Governance 
 Be able to discuss the events and reasons leading up to the American Revolution. 

 Explain how the powers of ideas brought about change and how the founding 

fathers influenced the future. 

Economics  Students will analyze and compare the political, economic, and social structure of 

Massachusetts, New England, the Mid-Atlantic States and the South during the 

Colonial Era and the Revolution. 

 Give examples of how changes in supply and demand affected prices in colonial 

history and how supply and demand affects the economy today. 

 

 

Science 

Fourth Grade 

 Examples of Skills 

Earth and Space 

Science 
 Give a simple explanation of what a mineral is and some examples. 

 Recognize and discuss the different properties of soil, including color, 

texture, the ability to retain water, and the ability to support the growth of 

plants. 

Life Science  Differentiate between observable characteristics of plants and animals that 

are fully inherited (color, shape, etc.) and characteristics that are affected by 

the environment. 

 Describe how organisms meet some of their needs in an environment by 

using behaviors in response to information received from the environment.   

Recognize that some animal behavior is instinctive and others are learned. 

Physical Science  Describe how water can be changed from one state to another by adding or 

taking away heat. 

 Identify the basic forms of energy (light, sound, heat, electrical, and 

magnetic). 

Technology/Engineering  Identify and explain the difference between simple and complex machines. 

 

Fifth Grade 

 Examples of Skills 

Earth and Space Science  Identify rocks as metamorphic, igneous, and sedimentary based on how they 

are formed.  Explain the natural and physical processes that create these 

rocks. 

 Describe the changes that occur in the moon over the course of a month. 

Life Science  Identify the structure in plants and explain the responsibility of each part of 

the plant (food production, support, water transport, reproduction, growth, 

and production). 

SCIENCE 



 

 

 

 

 

  

 Describe how energy from the sun is used by plants to produce sugars and is 

transferred within a food chain from producers to consumers. 

Physical Science  Identify and classify objects and materials as being either conductors of 

energy or insulators of energy. 

 Recognize that sound is produced by vibrating objects and requires a 

medium through which to travel.  Relate rate of vibration to the pitch of 

sound 

Technology/Engineering  Understand and explain how appropriate materials, tools and machines 

extend our ability to solve problems and invent. 



 

 

IV. ATTACHMENTS 
 
 

 

C. Proven Provider Information Sheet and Evidence 

 Concetta Verge  

Jane Kennedy  

Jennifer L. Jones 

Kim L’Ecuyer 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Qualifications to Achieve Proven Provider Status 

 

All proven provider applicants must submit evidence satisfactory to the Commissioner that demonstrates 
that the proven provider has significant management or leadership experience with a school or similar 
program that is an academic success, a viable organization, and relevant to the proposed charter. For 
applicants with a current or previous relationship to a Massachusetts public school, the Commissioner 
may consider all information related to such school’s performance, including evaluations in connection 
with each renewal of its charter. 

 

The criteria listed below define the basis on which proven provider status will be assessed. All applicable 
criteria must be addressed in alignment with at least one category chosen above. 

 

Category 1 ONLY: 



 

 

A.  Describe in detail, the individuals' roles and responsibilities at the successful school(s) or program(s). 
Please attach resumes and any additional documents that provide evidence to support the individual’s roles 
and responsibilities at the successful school(s) or program(s). Include evidence to link the proposed proven 
provider’s roles and responsibilities to the success of the school or program. Information may include 
resumes of individuals or documentation to support organizational success. 

The Founding Group represent a varied group professionals in the field with experience in teaching, 
governance, leadership and supervision, finance, curriculum development, facility management, data 
collection and analysis, professional development and training, grant writing,  community partnerships and 
a plethora of technical skills in highly specialized areas such as language, law, engineering,  business, 
product development and design to name a few.   

Design & Development Team 

Concetta A. Verge has forty-two years of educational experience.  She served as MA School Superintendent 
for eighteen years and held building and system wide leadership positions for 11 years.  Ms. Verge, who is a 
firm believer in shared decision making, created and implemented a team model which brought great success 
to her former districts.  Ms. Verge’s entrepreneurial approach, coupled with her business and financial 
acumen, saw to district solvency in difficult financial times.  Under her leadership Ms. Verge raised academic 
standards and elevated test scores.  Ms. Verge is the proposed Executive Director for the Academy for the 
World Child Charter School. 

Jane A. Kennedy, proposed Assistant Executive Director for A4WCCS,  has extensive experience in the 
educational areas of teaching, curriculum development and revision, program development, management, 
dissemination, mentoring and teacher training.  She spent thirty-six years in various positions in the Fitchburg 
Public Schools.  Ms. Kennedy’s advanced degrees in Reading and Special Education contributed to her ability 
to create effective diagnostic prescriptive interventions for the needy student population in Fitchburg.  Her 
graduate work in Leadership has served her well in implementing and disseminating the many educational 
innovations for which she was responsible. 

Kim L’Ecuyer brings to A4WCCS effort eighteen years of teaching and leadership experience.  Her 
educational roles include internal and external team leader, group facilitator, teacher trainer, professional 
development provider and grant writer.  Ms. L’Ecuyer, who also held the positions of 21st Century Site 
Coordinator and Coordinator of Supplemental Educational Services for the City of Fitchburg, has extensive 
experience in budget preparation and management scheduling, maintaining compliance, completing all 
mandated reports, hiring, supervising and evaluating of staff, and the collection and interpretation of data.  Ms. 
L’Ecuyer’s proposed position at A4WCCS is that of principal. 

Josephine Rivers, who is the proposed Director of Creative Arts Education at A4WCCS,  has thirty-one 
years of varied educational positions and experience including instructional design, developing and overseeing 
innovative school day art program curriculum for Kindergarten through eighth grade.  She has supervised 
creative arts student teachers, coordinated, effectively collaborated individually and with classroom teachers, 
designed and taught creative cross-functional curriculum and implemented school wide integrated arts 
programs for classroom and school wide theme community events.  In the Fitchburg community Ms. Rivers 
has served as District Art Director Assistant/Coordinator for School Art Events, Community District Art 
Events and Fitchburg Arts District, where as a Showcase Coordinator she developed community stakeholder 
relationships, was involved in grant writing, budget preparation, and financial management.  She selected 
venues for displays and performances, prepared schedules, and initiated product fundraising. 

Jennifer L. Jones has more than thirty years in arts education as a public school music teacher and as an 
administrator.  She held the position of Director of Arts and After School programs for the Fitchburg Public 
Schools for 14 years.  As Director of 21st Century programs in Fitchburg Ms. Jones brought a fledgling 21st 
Century Program and expanded it to seven schools in the district. She is president of the Fitchburg Cultural 
Alliance, and this year was the recipient of the Fitchburg Access Television Boulder Award for Excellence in 
Community Service, Communication and Media.  Ms. Jones is dedicated to sharing her expertise to ensure the 
success of A4WCCS as the proposed Director of Program Development, Grants and Community Outreach.  
Her knowledge and technical skills in arts administration, non-profit management, program planning and 
implementation, assessment design, grant consultation and writing, strategic planning, data analysis, web 
design, family engagement and community outreach are invaluable to the A4WCCS effort. 



 

 

Board of Trustees 

John P. Russo:  Founding Group Member; Proposed Board of Trustee Member; is completing his PhD in 
Computer Science at Worcester Polytechnic Institute in Worcester, MA. Presently, Mr. Russo holds two 
Masters’ of Science Degrees, one from Boston University specializing in Computer Science and the other from 
Lowell University specializing in Mathematics Computer Science Concentration. His expertise will serve the 
Board of Trustees and A4WCCS well. He and his wife Kim are residents of Fitchburg and have three children. 

George E. Watts: Founding Group Member; Proposed Board of Trustee Member; has been a practicing 
attorney in the city of Fitchburg since 1976. He earned his Juris Doctor from Suffolk University; his Master of 
Arts in Liberal Science from Wesleyan University; graduated from the United States Coast Guard with his 
Bachelor of Science Degree; was on active duty from 1964 to 1985; retiring from the United States Coast 
Guard with the Rank of Commander. Mr. Watts’s approximate forty years as an attorney in the city will assist 
both the Board and the school in all aspects of the law. Attorney Watts resides in Fitchburg with his wife 
Mary. They have two grown children.  

Katherine Cannon: Founding Group Member; Proposed Board of Trustee Member; is the Director of 
Business and Financial Services/Controller at Clark University in Worcester, MA. Prior to her present 
position, Ms. Cannon was the Director of Accounting at Fitchburg State University. Kathy brings to the Board 
and to the school her wealth of experience in finance, financial accounting and software systems. Ms. Cannon 
has been a life-long resident of Fitchburg. She has two grown sons. 

Paul J. Piccolomini: Founding Group Member; Proposed Board of Trustee Member; he is presently an 
Independent Professional Consultant in the areas of Product Management, Program Management, University 
Programs, Engineering, Technical Training, Technical Support, Quality Assurance and Product Marketing. 
Prior to his present position Mr. Piccolomini held the position of Vice President of Global Engineering for 
Tyco Safety Products. The experience that Paul brings to the Board and to the school is vast. Paul and his wife 
Dawn reside in Leominster and have two grown sons. 

Mary Giannetti: Founding Group Member; Proposed Board of Trustee Member; is the Director for 
Nutrition and Wellness and Energy and Housing Divisions at the Montachusett Opportunity Council (MOC) 
in Fitchburg, where she has been employed for 20 years. She is Board Chair for the Community Health 
Connections Health Center in Fitchburg and was also just appointed to the Fitchburg Housing Authority 
Board by Governor Deval Patrick. Fitchburg’s Mayor Lisa Wong has called Mrs. Giannetti “a wonderful asset 
to the community”… Mayor Wong further states, “She has a gift for understanding how government can 
work to better the lives of people in our community”.  The experience and knowledge working with the 
Fitchburg community, its families and their needs that Mrs. Giannetti will bring to the Board and the school is 
vast. Mary resides in Fitchburg with her husband and two children. 

Mary Whitney: Founding Group Member; Proposed Board of Trustee Member; former Mayor of the City of 
Fitchburg. Mayor Whitney has a solid proven financial background, extensive managerial experience; and the 
ability to research and analyze complex situations. Mayor Whitney is an assertive hard-working professional 
who is known for her excellent interaction with people and her ability to handle multiple projects. Mayor 
Whitney brings a wealth of knowledge and experience to the Board that will be invaluable to the Board and to 
the school. Mayor Whitney and her husband Bob have been life-long residents in Fitchburg. They have three 
grown daughters. 

Helen Obermeyer Simmons: Founding Group Member; Proposed Board of Trustee Member; earned a 
Master of Fine Arts Degree in Photography from Rochester Institute of Technology and a BFA in Art and a 
BA in Psychology from Stephens College, Helen is a Professor in the Communications Media program at 
Fitchburg State University for over 32 years.  She is presently the director of exhibits for Rollstone Studios, an 
cooperative in downtown Fitchburg and one of its founding resident artists.  Helen is a Past President of the 
Fitchburg Historical Society and served as Acting Director in Spring 2007. She is President of the Central 
Massachusetts Chapter of the Women's Caucus for Art (WCA) and serves on the National Board of the WCA. 

Nancy Kerylow: Founding Group Member; Proposed Board of Trustee Member; is presently working as an 
Interior Designer in a small firm in Concord Ma. She has been employed there for the past sixteen years. She 
has been actively involved in the community for several years primarily focused on schools and citizens in 
need. Her creativity and expertise in project management will be an asset to A4WCCS Board of Trustees. She 
resides in Lunenburg with her husband and daughter. 



 

 

Advisory Team 

William C. Colonis: Founding Group Member; Proposed Advisory Team Member; is a retired Chemical 
Engineer. He is presently an Independent Contractor and a residential property manager. Mr. Colonis 
obtained his Massachusetts Construction Supervisor’s License in March 2006 which requires a working 
knowledge of the Massachusetts Building Code. Prior to obtaining his Construction Supervisor’s License Mr. 
Colonis was a Facilities Manager for Pharm-Eco, A Johnson Matthey Co., Devens, Ma (Currently Johnson 
Matthey Pharma Services). Mr. Colonis’s engineering background along with his knowledge of Facilities 
Management will be a tremendous asset to the Advisory Board, the Board of Trustees and to the school. 

Elissa Mitchell: Founding Group Member; Proposed Advisory Team Member; is presently working at 
Boston City Hall as a Business Solutions Analyst. She has in depth knowledge and expertise in Business 
Systems Planning and Administration, Strategic Planning and Assessment, Disaster Recovery and Business 
Continuity, Data Management and Analysis, and Project Management. She is a seasoned professional with 
over twelve years of demonstrated experience. Ms. Mitchell brings a wealth of knowledge and experience to 
A4WCCS Advisory Team. Elissa presently resides in Fitchburg. 

Jonathan Rivers: Founding Group Member; Proposed Advisory Team Member; is a Senior Software 
Engineer at Raytheon. Jonathan earned his Master’s Degree from John’s Hopkins University in Electrical 
Engineering/Signal Process; Bachelor of Applied Science (B.A.Sc.) in Electrical and Computer Engineering 
from Worcester Polytechnic Institute. Spearheaded multi-threaded software design for radar algorithms in the 
expanding aerospace business. He creates prototype service oriented architecture. His expertise in software 
development, statistics and analysis will be a valuable asset to the A4WCCS Advisory Team. Mr. Rivers resides 
in Brighton, MA. 

 

The Founding Group has determined by consensus that the members of the Design and Development Team 
have the necessary qualifications and experience to assume the following roles at A4WCCS: 

 

Detailed resumes and documentation attached.  

Documentation not included in web version. 

 

Concetta A. Verge, Executive Director 

Jane A. Kennedy, Assistant Executive Director 

Kim L’Ecuyer, Principal 

Jennifer L. Jones, Program Development & 
Community Outreach 

Josephine A. Rivers, Creative Arts Director 

 

 


