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CHARTER APPLICANT INFORMATION SHEET 
 
These sheets must be attached to the prospectus and final application.  Please type information. 
 

Name of Proposed Charter School: Lynn Preparatory Charter School 
 

School Address (if known):  Unknown 
 

School Location (City/Town): Lynn, Massachusetts 
 

Primary Contact Person: Dr. Joanne Civitarese 
 

Address: 25 Bessom Street 
 

City: Lynn                                                                  State: Massachusetts   Zip: 01902 
 

Daytime Tel: (781)595 - 5859                                               Fax: (781)595-7064 
 

E-mail: joanne@hathawayschool.com 
 
1. The proposed school will open in the fall of school year:      2014-15        
 

School Year Grade Levels Total Student 
Enrollment 

First Year K – 4 200 
Second Year K – 5 240 
Third Year K – 6 280 
Fourth Year K – 7 320 
Fifth Year K – 8 360 

 
2. Grade span at full enrollment:  K - 8 
 

3. Total student enrollment when fully expanded: 360 

4. Age at entry for Kindergarten, if applicable: 5 years on September 1 
 
5. Will this school be a regional charter school?    Yes    No 
 

 
If yes, list the school districts (including regional school districts) in the proposed region. Please only 
list districts that are included in Appendix B. (Use additional sheets if necessary): 

 
 

 
If no, please specify the district’s population as reported in the most recent United States census 
estimate for the community the school intends to serve:  91,253. The Board of Elementary and 
Secondary Education shall not approve a new Commonwealth charter school in any community with a 
population of less than 30,000 as determined by the most recent United States census estimate [available 
at: http://www.census.gov/], unless it is a regional charter school. (MGL c. 71 § 89(i)(1). 
 

N/A 
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6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s 
district or region. Please only list districts that are included in Appendix B. (Use additional sheets if 
necessary.) 

 
 
 
 
 
 

7.  Will the proposed school serve a distrct where overall student performance on the MCAS is in 
the lowest 10 percent, as designated in Appendix B?  Ye s    
 
8.  Will the proposed school be located in a district or districts in which the 9 percent net school 
spending cap is, or could be, exceeded by 2013-14 applications?  Yes    
 
9.  Have members of the applicant group previously submitted a prospectus or final application 
that did not result in a charter?  Yes 
If yes, is the present submission related in content to the previous application? Yes 
If yes, please indicate the name of the previous proposal and year submitted.   
 
Lynn Preparatory Charter School,  2009 and 2010 
 
10.  Is the applicant group/board of trustees intending to create a network of schools?  No 
 
11.  If the applicant group/board of trustees is intending to create a network of school?  No 
 
12.  Do members of the applicant group currently operate or are they employed by a private or 
parochial school?  No  
 
12. Are any members of the applicant group present or past members of a charter school board of 
trustees or a school committee?  No 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Lynnfield Saugus Swampscott 
Salem Nahant Revere 
Peabody   
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COMMONWEALTH CHARTER SCHOOL CERTIFICATION STATEMENT 
 
 
Proposed Charter School Name: Lynn Preparatory Charter School 
 
 
Proposed School Location (City/Town): Lynn, Massachusetts 
 

 
I hereby certify that the information submitted in this prospectus/application is true to the best of my 
knowledge and belief; that this prospectus/application has been or is being sent to the superintendent of 
each of the districts from which we intend to draw students; and further I understand that, if awarded a 
charter, the proposed school shall be open to all students on a space available basis, and shall not 
discriminate on the basis of race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or 
physical disability, age, ancestry, athletic performance, special need, proficiency in the English language or 
a foreign language, or academic achievement.  I further understand that the information submitted in this 
prospectus/application serves as an initial application for start-up assistance funding under the federal 
Charter Schools Program grant.  This is a true statement, made under the penalties of perjury. 
 
Signature of 
Authorized Person___________________________________________ Date: July 25, 2013 
(Please label the copy that has original signatures.) 
 
Print/Type Name: Dr. Joanne Civitarese 
 
Address: 25 Bessom Street, Lynn, MA 01902 
 
Daytime Phone: (781)595-5859                                                                    Fax: (781)595-7064 
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Executive Summary 

 
Lynn Preparatory Charter School (LPCS) is proposing a Commonwealth charter school that is an 
academically rigorous K-8 school offering an “exceptional education without exception” to prepare all 
students for success in high school and beyond.  Although open to all Lynn students, the LPCS 
specifically targets students attending the lowest performing schools in the most economically distressed 
neighborhoods of the city, providing them with tailored supports to meet their individual needs. LPCS 
intends to serve grades K-4 for the 2014 school year and at full capacity will serve grades K-8.  
 
We believe that all children are entitled to a superior public education - an exceptional education without 
exception - to provide them with an opportunity for economic mobility thus opening doors to higher 
education and better employment opportunities, all of which will help break the cycle of economic 
discrimination. 
 
The Founding Board of Trustees is a diverse group of educators, school administrators, business and legal 
professionals with strong ties to the Lynn community and has the skills, qualifications and expertise to 
guarantee viability of LPCS.  Each member shares a passion for and commitment to providing Lynn 
students an exceptional education without exception. 

 
Lynn Preparatory School will address the great unserved need amongst students at the underperforming 
twelve elementary and three middle schools in Lynn that substantially lag behind the state and the higher 
performing city schools in terms of average test scores. Data compiled from the Department of Education 
shows: 
 

• Lynn is a district made up of traditionally disadvantaged populations. 
• The Lynn school district as a whole is underperforming. 
• There are huge disparities of opportunity for children living in the lowest performing schools. 

 
LPCS will service the community’s need for an exceptional education without exception by fulfillment of 
the following promise of commitments: 
 

• LPCS students will be active learners through high quality, standards-based academic and co-
curricular programs.  The LPCS will guarantee that students are given the opportunity to be 
prepared for superior high school and college academia. 

• LPCS students will be empowered to take greater ownership of the academic, emotional, social, 
physical and civic development. Teachers, parents, students and other educational professionals 
will work together as a team to utilize data comprised from the student’s school history to 
develop an individual learning plan outlining benchmarks of success for each student. Each 
individual’s contribution to the larger learning community is an expectation at the LPCS.  All 
students will be participatory contributors not only in their own learning, but in the learning of 
their peers, especially when members of the school community have different levels of ability. 

• LPCS will establish a school-family-community partnership that fosters active student 
citizenship, supports student achievement, and aims to close the achievement gap. LPCS 
understands that real school change begins when the broader school community works together to 
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minimize social and economic barriers that often impede success.  We are committed to targeting 
the needs of children by: 1) targeting low income families and underperforming students utilizing 
data from such agencies as the Department of Early Education and Care, Child Care Circuit,  
DESE and the Lynn Public schools;  2) providing on campus health and social services which 
lead to improvements in test scores and overall achievement; and 3) offering extended learning 
time throughout the school year including programs during summer and school vacations to close 
the achievement gap that widens during these times.  
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Public Statement 
 

Lynn Preparatory Charter School (LPCS) is an academically rigorous K-8 school which offers an 
“exceptional education without exception” to prepare all students for success in high school and beyond.  
Although open to all Lynn students, the LPCS specifically targets students attending the lowest 
performing schools in the most economically distressed neighborhoods of the city, providing them with 
tailored supports to meet their individual needs. 
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I. Charter School Mission, Vision and Description of the Community to be Served 
 

A. Mission Statement  
Lynn Preparatory Charter School (LPCS) is an academically rigorous K-8 school which offers an 
“exceptional education without exception” to prepare all students for success in high school and beyond.  
Although open to all Lynn students, the LPCS specifically targets students attending the lowest 
performing schools in the most economically distressed neighborhoods of the city, providing them with 
tailored supports to meet their individual needs. 

 
B. Vision Statement 
We believe that all children are entitled to a superior public education-an exceptional education without 
exception-by providing the educational opportunities that open doors to higher education and better 
employment opportunities, all of which will help break the cycle of economic discrimination. 
 
Three ideas are central to our promise to provide our students an exceptional education without exception: 

 
• LPCS students will be active learners through high quality, standards-based academic and co-

curricular programs. Our graduates will be prepared to succeed in high school and beyond.  All 
students will learn Spanish through integration into the curriculum. While providing our native 
English speaking students the opportunity and benefits of becoming bilingual it will also facilitate 
our significant Spanish speaking population to gain understanding of their language and culture 
while providing shared learning experiences to both groups.      

• LPCS students will be empowered to take greater ownership of their academic, emotional, social. 
physical and civic development. Teachers, parents, students and other educational professionals 
will work together as a team to utilize data comprised from the student’s school history to 
develop an individual learning plan outlining benchmarks of success for each student. Each 
individual’s contribution to the larger learning community is an expectation at the LPCS.  All 
students will be participatory contributors not only in their own learning, but in the learning of 
their peers, especially when members of the school community have different levels of ability. 

• LPCS will establish a school-family-community partnership that fosters and supports school 
reforms that close the achievement gap and support student achievement.  LPCS understands that 
real school change begins when the broader school community works together to minimize social 
and economic barriers that often impede success.  We are committed to targeting the needs of 
children through our Campus of Care Program by providing students and their families tailored 
supports to meet their individual needs  : 1) LPCS will partner with health and social services 
providers by leasing office space to these professionals. This will create a Campus of Care for all 
families to easily access without detracting from school.  LPCS’s Student Services will liaise 
between families and service providers such as escorting students to on campus appointments, 
assisting parents with agency protocols and providing access to other wrap around services to 
students and families if needed.  Easy access to these services will lead to improvements in test 
scores and overall achievement; and 2) offering extended learning time throughout the school 
year including programs during summer and school vacations to close the achievement gap that 
widens during these times.  

 
C. Description of the Community to be Served 
1. District is made up of traditionally disadvantaged populations 
Economic data shows that Lynn is one of the poorer communities in the state.  Lynn’s ethnic make-up is 
also one of the most diverse in the state, and English is the second language for close to 20% of the 
population of students in grades three through eight.  As a result, information disseminated amongst 
parents/students needs to be translated into more than seventy languages/dialects.    
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According to the McKinsey & Co report “The Economic Impact of the Achievement Gap in America’s 
schools”, in MA students eligible for the free lunch program are 6 times more likely to be below “the 
basic National Assessment of Education Progress (NAEP) in 4th grade math than ineligible students.  
Students who scored in the top quartile in math in grade 8 had a 40% higher median income 12 years later 
than students who scored in the bottom quartile.” 
 
2. District as a whole is underperforming 
Since the MCAS testing has been used as the primary tool in assessing individual schools and districts 
academic successes. Lynn has consistently been one of the lowest performing school districts in the state.   
Within Lynn only three of sixteen elementary schools are attaining Level 1 status (“meeting gap 
narrowing goals”) in the Accountability and Assistance assessment criteria.  None of the four middle 
schools have attained Level 1. 
 
3. Disparities of opportunity 
The Secretary of Education, Arne Duncan, emphasized in a speech on education reform  that ‘money 
matters’ when it comes to public education in America and a student’s zip code should not determine the 
quality of education that a child receives.   

In Lynn, this is taken to an extreme. There are five zip codes in the city and which one you reside in 
determines your quality of public education. If you are a student who lives in a more affluent part of the 
city and attend one of the two elementary and one middle school that are higher performing, you simply 
receive a better education, as represented by the higher test scores achieved.  This fact is well-known by 
the city’s population as evidenced by the extensive waiting lists of students who wish to transfer out of 
the underperforming schools to these higher performing ones.   While Lynn’s city-wide average 
percentage of low income student population in grades three through eight is 84.2% the non-performing 
fifteen schools average is 85.1%, and the highest performing three schools average is 51.9%.  The LPCS 
sees great unserved need amongst students at the under-performing twelve elementary and three middle 
schools-schools that substantially lag behind the state and the higher performing city schools in terms of 
average test scores. 

4. Choice is lacking 
The LPCS sees a great need to bring more viable and diverse educational options to the city.  The lone 
charter school in Lynn, KIPP Academy has met with great academic success in its seven years in Lynn 
and also has waiting lists for all grades it serves.  It receives approximately two or three times more 
applications than it has available slots. 

5. Need for a Commonwealth Charter School 
A Commonwealth Charter provides the opportunity to restructure what has long been accepted practices 
but have become outdated and ineffective. The typical public school day was designed for an agrarian 
society and does not address the needs of students and families in the 21st century and specifically does 
not address the needs of our target population. A Commonwealth charter is necessary for the LPCS to 
provide its students one hundred and ninety, eight and a half hour school days which is between twenty 
five and thirty percent more time in the educational setting and time spent on learning than the Lynn 
public schools offer. Yearlong schools offer more continuous learning and less learning loss during the 
summer months. We will offer programs during school vacations with enrichment and remedial programs 
throughout the summer which has the potential of increasing learning time well over forty percent. 
Although additional learning time is not seen as the only need to close the learning gap it is widely 
accepted as one of the main components. The average LPCS class size will be no greater than twenty.  
Smaller class sizes lend to a more definitive and meaningful educational experience while providing the 
opportunity to build programs based on a student’s individual learning plan, which is contrary to the 
larger class size, shorter school day/year and the one solution for all approach to curriculum of The Lynn 
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Public Schools.  We will also address the needs of the significant Hispanic population in Lynn by 
integrating Spanish language into the curriculum for all students.  This provides all students opportunities 
of shared learning experiences while fostering an understanding of one’s own language and culture. 
Because of the lengthy school day and year, it was decided that a Horace Mann option would not be 
palatable to unionized teachers. 
 
6. Demand for LPCS 
Demonstrable evidence of parental demand for LPCS is supported by the fact that founding group 
members have each received numerous requests for information from interested parents and community 
leaders regarding the school. It is a result of the continued interest and overwhelming parental demand 
that the board decided to go forth a third time with a charter application.  The newly constructed web site 
www.lynnprep.com has received many hits and e-mail requests from interested parents and community 
leaders for details on the proposed LPCS.  Because LPCS has not yet begun community presentations or 
prepared full scale public relations material these early responses from a wide range of individuals from 
the Lynn community is indicative of an ever growing demand for the LPCS educational option.  A 
significant showing of public support was demonstrated for LPCS at the public hearings held regarding its 
2010 application.   
 

II. How Will The School Demonstrate Academic Success? 

A. Educational Philosophy 
LPCS believes that every child deserves an exceptional education without exception. Our goal is to design 
a small model school that delivers high-quality, standards-based learning experiences while 
simultaneously addressing the unique needs of economically-disadvantaged students.  We believe that 
being in poverty is rarely about a lack of intelligence or ability, and it is the responsibility of the LPCS to 
empower children and families to improve their long-term quality of life. 
 
In order to meet these obligations LPCS has designed an academically rich program rooted in three 
responsibilities: 
 
I. A responsibility to develop active learners through high-quality, standards-based academic and co-

curricular programs. Inspired by the research of John Dewey, LPCS will create an academic program 
that centers not solely on passive instruction, but on academic exploration through a child's own 
cognitive and physical activity.  Using benchmark skills and knowledge outlined in the Massachusetts 
Curriculum Frameworks and standards published by national curriculum councils (e.g. the National 
Council of Teachers of English and the National Council of Teachers of Mathematics), teachers will 
design units and lessons using the Understanding by Design (Wiggins and McTighe, 2005) approach to 
curriculum design.  Following this approach, teachers start with student outcomes, then construct 
aligned and authentic assessments to measure those outcomes, and finally, plan active learning 
experiences1 that will lead to those outcomes.  All students K-8 will learn Spanish as a second 
language.  Learning includes supports for ELL, advanced, and struggling students, and honors the 
multiple intelligences (Gardner, 1983) by presenting material in multiple modalities.  
Given the fact that many of our students are expected to come to school with below-grade-level skills, 
teachers will be trained in specific programs to accelerate skill acquisition in core subjects.  Our 
extended school day and year provides extra time for these supports, and our emphasis on daily 
collaborative planning time and professional development for teachers assures that they will have the 
training to implement these programs effectively.   
 

1 LPCS defines active learning experiences as any type of instruction in which the student is cognitively engaged 
with the material; it is not a reference to kinesthetic learning, although that is one useful modality. 
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II. A responsibility to develop effective communicators who take ownership of their academic, emotional, 

social, physical, and civic development.  
 LPCS embraces the systematic research of psychologist Carol Dweck2, which views intelligence from a 

growth mind-set.  Since intelligence is not a static trait, all members of the LPCS community will be 
trained to believe in their own expandable growth and challenge themselves to increase their abilities, 
even if they fail at first. The fear that too often paralyzes students from taking a risk will be replaced 
with a desire to learn from mistakes and achieve excellence.  

 
 Building on this grounding belief that all students can grow and be successful, LPCS will insist that all 

students prepare for success in high school, college and the workplace with excellent communication 
skills, including listening, speaking, writing, creative expression and collaboration.  Too often, it is 
simply a lack of practice in these areas which, coupled with low expectations, limit students from low-
income backgrounds from achieving to their full potential.   

 
 To support this belief that intelligence is not a static trait, students will be explicitly taught meta-

cognition skills, allowing them to develop a cognitive awareness of their own learning process.   All 
students will have an Individual Learning Plan (ILP), where they can keep track of their own progress 
and reflect on their own goals.  Students will sit down with their teachers at least four times a year to 
reflect on their learning and set new goals.  Twice a year, this process will be followed by a parent-
teacher conference, which will use the ILP as a focus.  The other two ILP reflections will be at the end 
of the semester and the end of the year, when the ILP itself will be sent home, similar to a report card.  
When reflection becomes a habitual, organic step in the learning process, students gain a sense of 
ownership that empowers them to become more independent, lifelong learners. 

 
III.A responsibility to establish a school-family-community partnership that fosters active student 

citizenship, supports student achievement, and aims to close the achievement gap. 
 LPCS believes that acknowledging the power of the school-family-community relationship is the first 

step towards building school reform. Many families lack incomes and resources to provide their 
children with the same support and advantages that more privileged children receive as a matter of 
course.  As a result, these stratified social class characteristics influence learning in school. While 
contemporary school reforms often focus on the high-stakes testing and the improvement of teacher 
quality, LPCS believes that real school change begins when community partnerships work together to 
minimize social and economic barriers and prepare children to succeed. 

 
 LPCS believes that, without adequate health care for lower-income children, there is little hope of fully 

closing the achievement gap. According to the Center for Research on Effective Schooling for 
Disadvantaged Students3, because many lower income children have health problems that impede 
learning, quality education cannot be delivered to these children without adequate medical care. 
Accordingly, LPCS plans to lease professional space to establish on-site school clinics that would 
service students and their families for medical, psychological and dental health needs.    

 
   
 Finally, parents will be welcomed and respected as partners in their children’s education at LPCS.  

They will participate in the development and monitoring of individual learning goals during ILP 
conferences twice a year, and will have the opportunity to sit on Committees of the Board, to work in  

2 See in particular: Dweck, C. S. (1999). Self-theories: Their role in motivation, personality and development. 
Philadelphia: Psychology Press. 
3 The Center was at John Hopkins University, and conducted research and published results in peer-reviewed 
journals through 1995.  Research and publications are reviewed on their website. 
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   volunteer capacities at the school, and to communicate directly with teachers or the ED about their 
students via email or phone.  Those whose work and/or child-care schedules permit will be welcome at 
the morning all-school community meeting, which will also provide a chance for informal 
communication between parents and teachers on a daily basis. 

 
B. Curriculum and Instruction 

1. CURRICULUM 
Following our core educational philosophy, outlined in section A, LPCS is committed to producing 
graduates who are motivated learners, effective communicators, and active citizens who are proficient 
in both English and Spanish.   Towards that end, our curriculum will be aligned with the Massachusetts 
Curriculum Frameworks, and, as a whole, will incorporate 21st century skills, as organized into the three 
core values below.   

Motivated 
Learners 

⋅ Make their education a priority  
⋅ Try their hardest to learn, and seek help when needed. 
⋅ Challenge themselves 
⋅ Use higher order thinking skills to solve problems, think creatively and reason 

critically. 
⋅ Gather, organize and construct meaning from a large body of knowledge 

Effective 
Communicators 

⋅ Use multiple genres of writing to express themselves effectively 
⋅ Listen carefully and collaborate with others thoughtfully 
⋅ Use technology as an effective learning and communication tool 
⋅ Are practiced and confident public speakers 
⋅ Express themselves creatively, elegantly and persuasively 

Active 
Citizens 

⋅ Respect themselves, and appreciate the individuality and diversity of others 
⋅ Recognize and consider different perspectives 
⋅ Have a working knowledge of their rights and responsibilities as American citizens 
⋅ Pose difficult questions and voice their opinions 
⋅ Contribute meaningfully to the school and community 

 
Development of Curriculum 
Based on our collective experience as educators, as well as research into the effectiveness of project-
based learning and integrated, authentic assessment for low-income students, our teachers will use the 
Understanding By Design protocols developed by Wiggens and McTigue, and now used by educators 
nationally, to develop each curriculum unit. UBD is founded on the belief that our goal as educators is to 
foster understanding, not just the acquisition of facts.  While facts are an essential basis of knowledge, we 
define understanding as the ability to think and act flexibly with what one knows.   
 
The Director of Curriculum and Instruction (DCI) will be responsible for overseeing the development, 
ongoing assessment, and refinement of the curriculum and for ensuring that it is completely aligned to the 
MA Frameworks and LPCS’s internal standards.  In the spring before our opening year, the DCI will 
develop a scope and sequence, organized into interdisciplinary themes, based on the standards in the MA 
Frameworks.  The scope and sequence will cover the entire K-8 program.  By beginning with the MA 
Frameworks, we will eliminate the cumbersome process of “re-aligning” a curriculum to the standards 
after it has already been developed. 
 
In the summer before our opening year, the DCI will meet with the founding teachers to develop the 
curriculum units that will be taught during the first year.  Based on the scope and sequence, these 
curriculum teams will use the UBD protocols to identify the desired outcomes for each unit, determine 
acceptable evidence that students have achieved those outcomes (that is, design assessments that measure 
whether students have learned what we want them to learn), and plan varied learning experiences and 
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instruction (as described in the Instruction section, below) to ensure that all students can achieve those 
outcomes.  We anticipate that these curricular units will incorporate published materials, such as 
textbooks and workbooks, as well as teacher-created materials, integrated into a cohesive plan for 
instruction that focuses on the essential questions (central understandings) that the team has identified as 
central to that unit. 
 
During the year, subject teams, comprised of classroom teachers from grades K-3 and subject specialists 
from grades 4-8 will meet weekly to continually monitor, review, and refine these units, and to support 
each other in continuously “raising the bar” for curriculum design.  These subject teams will serve as a 
professional learning community, allowing teachers to reflect on their practice and learn from each other. 
 
One of the key functions of the Director of Curriculum and Instruction will be to help teachers effectively 
and efficiently document their curriculum, so that over time, LPCS develops a rich and well-organized, 
coherent written curriculum.  The documented UBD units will then serve as useful starting places for both 
new teachers and experienced teachers who want to further develop each unit.  New teachers will not be 
expected to “re-create the wheel” when they come onboard at LPCS, but instead will be given a set of 
units, materials, and plans that they can put to use immediately. 
 
Lower School and Upper School Curricula 
The curriculum in the lower and upper grades is somewhat different.  In the lower grades (K – 3rd), 
children will be with homeroom teachers for most of the day; our intention is to have them in “looping 
classrooms” with a team of teachers for two years (K/1 and 2/3).  Looping allows students and parents to 
develop longer-term relationships with teachers, which fosters increased trust and allows teachers to 
better know each student’s strengths and learning style.  In addition, it facilitates a more rapid “ramp up” 
time in the fall, since returning students are already familiar with the routines and protocols of each 
classroom, and can thus set the expectations for the younger students.  Teachers will develop 
multidisciplinary units, often emphasizing a science or social studies theme, and incorporating literacy, 
math, Spanish and our three core values (see section 1).  In addition, discrete math and literacy programs 
will be taught in these years to provide continuous, structured, and explicit instruction in these core areas.  
High quality, balanced curricula will be chosen according to the criteria outlined below. 
 
In grades 4-8, students will begin to rotate among subject specialists, to ensure that each teacher is truly a 
master of his or her subject, and is able to stay current with the latest research and professional 
development in those fields.  Teachers will continue to use the UBD protocols to develop their subject-
specific lessons.  Subjects will be grouped into longer periods (e.g. math/science, ELA/reading, and 
Social Studies/Spanish) to allow for more in-depth exploration, cross-disciplinary units, and fewer 
transitions.   Teachers in these years will supplement their UBD units with texts, resources, and other 
programs that support the school’s learning goals, selected according to the criteria below. 
 
 
Criteria for Selecting Curricular Resources 
In selecting programs, texts, or other major resources that are not developed in-house, LPCS will ensure 
that they: 

• Are aligned or can be aligned with the Massachusetts Curriculum Frameworks; 
• Honor our school’s emphasis on active learning and 21st century skills; 
• Provide access to students with language or other learning challenges or below-grade-level 

reading skills; 
• Provide opportunities for differentiated instruction, allowing students to challenge themselves and 

teachers to provide materials that every student can understand; 
• Provide appropriate support for teachers, including opportunities for professional development. 
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The DCI will review all major resources to be adopted, with significant input from teachers.  If a major 
change of direction or philosophical approach is proposed, the Board will vote on the change. 

Enrichment Programs 
LPCS also intends to offer a full enrichment program, in addition to our core subjects (Math, Science, 
ELA, and History/Social Studies).  Physical and Health Education, designed according to the standards 
set forth in the Massachusetts Comprehensive Health Curriculum Framework, will cover skills related to 
safety and prevention, physical health, social and emotional health, and personal and community health 
skills.4 We believe fundamental health knowledge and skills need to be taught starting in kindergarten and 
early elementary years, and reinforced and expanded annually in subsequent grades.  Art Education 
coursework, designed according to the standards set forth in the Massachusetts Art Curriculum 
Framework, will introduce students to dance, music, theater, and visual art, empowering students to 
express themselves through a variety of activities and to understand the historical and cultural role art has 
always played in society. Multimedia/Technology coursework will help Lynn Preparatory students take 
advantage of the power of technology and express themselves creatively using media. Designed in 
compliance with the Massachusetts Technology Literacy Standards and Expectations, students will 
become proficient in the use of computers and various software applications, understand the ethics and 
safety procedures for the responsible use of the internet, and demonstrate the ability to use technology as 
a tool for research, critical thinking, problem solving, decision making, communication, collaboration, 
creativity, and innovation.  Because research suggests students at risk for reading difficulties often come 
from poverty and restricted language experience, our Reading Block will offer a longer block of time 
devoted to high-quality reading instruction that complements the ELA curriculum.   Finally, 
multilingualism, we believe, is one of the signatures of a prepared, 21st century global achiever.  The 
Massachusetts Foreign Languages Curriculum Framework recommends that students begin their language 
studies in the elementary grades and continue to study one or more languages throughout middle and high 
school. To that end, all Lynn Preparatory students will participate in our World Languages program, 
working towards English and Spanish fluency.   Spanish will be incorporated into the multidisciplinary 
curriculum in the lower grades, and studied as part of a Social Studies/Spanish block in the upper grades. 
 
Outline of the Curriculum 
The curriculum will be developed by our faculty, as described above.  Here, we provide an outline of the 
general curriculum philosophy for each discipline, general curriculum standards, sample performance 
tasks, and a brief discussion of curriculum at different grade levels.   For more specific grade-by-grade 
information, see attachments.  
 
English Language Arts (ELA) 
Our ELA and Reading programs will take a balanced approach to literacy instruction.  LPCS teachers will 
provide students with a variety of oral and written language activities, high-quality and appropriate 
reading materials, and opportunities to work with others at both their own and different levels of literacy. 
Students in grades K-8 will gain broad exposure to literary works (novels, plays, poetry, essays, speeches, 
short fiction, nonfiction, mythology, and periodicals) written by a diverse collection of American and 
world authors. Teachers, the school, and local librarians will collaborate to foster a love of reading within 
the LPCS community.  Our writing approach will similarly balance a writer’s workshop approach (based 
on the work of Lucy Calkins5) with a more structured, direct approach, ensuring that all learning styles 
are addressed. 
 

4 Please note that this program is in addition to the regular P.E. program, which is part of the students’ regular 
weekly schedule.  Children also have recess every day. 
5 See in particular, Calkins, Lucy: The Art of Teaching Writing.  Heinemann, 1994. 
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 ENGLISH LANGUAGE ARTS (K-8)  
CONTENT: Language, Reading and Literature, Composition, Media 

SKILLS: STUDENTS WILL… 
Motivated Learners 

 
 
 
 
 
 
 

Effective 
Communicators 

 
 

Active 
Citizens 

⋅ Master the content and skills in the Massachusetts English Language Arts Curriculum 
Framework. 

⋅ Gather information from a wide variety of sources, analyze and evaluate the quality of the 
information they obtain, use it to answer their own questions and acquire new knowledge.  

⋅ Identify, analyze, and apply knowledge of the purpose, structure, and elements of literature, 
nonfiction, and informational materials and provide evidence from the text to support their 
understanding.  
 

⋅ Prepare written compositions and oral presentations that demonstrate appropriate consideration of 
audience, purpose, and the information to be conveyed. 

⋅ Analyze and use appropriately Standard English grammar and usage. 
 

⋅ Use appropriate spoken norms and body language for discussions and presentations. 
⋅ Pose questions, listen to the ideas of others, contribute their own information or ideas in group 

discussions 
OBJECTIVE: SAMPLE PERFORMANCE TASKS: 

Motivated Learners Student will build a personal reading resume that includes personal responses to multiple genres of 
developmentally-appropriate literature, charting increased comprehension and fluency over time. 

Effective 
Communicators 

Students will create writing portfolios that demonstrate their emerging ability to write for various 
audiences/purposes and employ the processes of pre-writing, drafting, editing, revising, and 
publishing. 

Active Citizens 
Student will use language as a vehicle to affect change within the school and larger community (e.g. 
publish an online school newspaper, create a video “public service announcement” about healthy 
eating, shown at the Community Meeting and published on the school website; write letters to local 
government officials about an issue of importance.) 

 
Social Studies 
LPCS believes that all students must understand the value of our democracy and the fact that our 
American rights and freedoms have been guaranteed only through law, education, and human sacrifice.  
Additionally, 21st century citizens need to have an understanding of our world as a collection of cultures 
and perspectives.  LPCS Curriculum will offer a working knowledge of history, geography, economic, 
civics, government, and international studies, preparing students to be informed, active citizens.  
 

 SOCIAL STUDIES (K-8) 
CONTENT: History, Geography, Economics, Civics and Government 

SKILLS: STUDENTS WILL… 
Motivated Learners 

 
 
 
 
 
 

Effective 
Communicators 

 
 
 
 

 

⋅ Master the content and skills in the Massachusetts History and Social Science Curriculum 
Framework. 

⋅ Identify significant people, events, achievements, and cultures that have had an impact on 
American and world history. 

⋅ Understand that historical events can be interpreted differently by different stakeholders in 
society. 
 

⋅ Analyze sources of information, including web sites, to determine the reliability and 
accuracy of the information.   

⋅ Filter information from the media through a critical lens. 
⋅ Appreciate how cultural differences can affect communication on a personal, national, and 

global level, and work to overcome those differences in making friendships and seeing 
common ground with others. 
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Active  
Citizens 

⋅ Can explain their rights and responsibilities as citizens of this country. 
⋅ Participate in civic activity appropriate to their age level, and recognize their role as agents 

of change in society.   
⋅ Know their own cultural and ethnic history, and how their family’s history fits into the 

larger picture of American society.  
OBJECTIVE: SAMPLE PERFORMANCE TASKS: 

Motivated 
Learners 

Students will access reliable print and digital sources to gain accurate information about the lives 
of early American explorers, and will present the perspective of the explorers as well as the Native 
Americans that they encountered. 

Effective 
Communicators 

Students will collaborate with a small group to produce video documentaries educating others 
about the life and historical legacy of the explorer. 

Active Citizens 
Students will investigate current issues relating to Native American tribes affected by early 
American explorers, and will consider the merits of those issues in a formal debate format.   

 
Mathematics 
A high-quality, comprehensive mathematics program is a critical component of the K-8 academic 
experience. Because we believe people rarely learn new concepts or skills the first time they experience 
them, and fully understand them only after repeated exposures, our curriculum allows students daily 
opportunities to explore mathematical ideas in different ways that stimulate curiosity, create enjoyment of 
mathematics, and develop depth of understanding.  Technology will enhance the quality of mathematics 
instruction without replacing the need for students to master basic skills.  
 

 MATH  (K-8)  
CONTENT: Number Sense & Operations; Patterns, Relationships, & Algebra; Geometry; 

Measurement; Data Analysis, Statistics & Probability 
SKILLS: STUDENTS WILL… 

Motivated Learners 
 
 

 
 
 
 
 
 

Effective 
Communicators 

 
 
 

Active  
Citizens 

⋅ Master the content and skills in the Massachusetts Mathematics Curriculum Framework. 
⋅ Become practiced in the habits of complex problem solving, including looking at a problem 

from multiple angles, persevering in spite of initial difficulty, trying several approaches, and 
checking to determine the accuracy of the result.   

⋅ Formulate questions, model problem situations in a variety of ways, generalize mathematical 
relationships, and solve problems in both mathematical and everyday contexts. 
 

⋅ Express mathematical ideas coherently to different audiences using appropriate mathematical 
language. 

⋅ Use math to make convincing arguments, representing data and other mathematical ideas in a 
clear and persuasive manner. 
 

⋅ Explore the connections that exist within mathematics, with other disciplines, and between 
mathematics and students’ own experiences. 

⋅ Interpret mathematical data used in the media, such as statistics, and learn to question whether 
its use is appropriate and accurate in each situation.  

OBJECTIVE: SAMPLE PERFORMANCE TASKS: 
Motivated Learners Students will solve a complex problem in a variety of ways, and present their approaches clearly to 

an audience, using visual, oral, and/or kinesthetic devices to explain their reasoning.  

Effective 
Communicators 

Students will design and teach a math lesson to members of their family, collecting feedback at the 
end of the lesson about how effective the lesson was. 

Active Citizens Student will interview, survey, observe and gather data in order to identify problems within the 
school /community and brainstorms possible solutions. 
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Science 
LPCS students will have opportunities to learn about and understand science and technology/engineering 
through hands-on activities, including labs, fieldwork, and design challenges. Investigation and 
experimentation will be emphasized.  Because we believe science and technology/engineering programs 
are more engaging when they are immediately relevant, teachers will design science curriculum and 
activities that involve the larger community when possible.  Students will be encouraged to examine, 
challenge, and verify the work of expert scientists. Students will also have multiple opportunities to share, 
present, review, and critique scientific information or findings with others. 

 SCIENCE  (K-8)  
CONTENT: Earth & Space Science; Life Science; Physical Sciences; Technology/Engineering 

SKILLS: STUDENTS WILL… 
Motivated Learners 

 
 
 
 
 

Effective 
Communicators 

 
 

 
 

Active  
Citizens 

˙ Master the content and skills in the Science and Technology/Engineering Curriculum 
Framework. 

˙ Participate in scientific experimentation and investigation to draw relevant and reasonable 
conclusions.  

˙ Understand the relationship between science, technology, and society throughout history. 
 
˙ Use visual, written, oral and technological methods to outline, explain, and defend their 

scientific findings. 
˙ Collaborate effectively in small lab or fieldwork groups, learning to take different roles and 

contribute meaningful in different ways. 
 

˙ Use scientific methods of inquiry to investigate issues in the community. 
˙ Present findings to a larger audience, backing up claims with data and defensible 

methodology. 
OBJECTIVE: SAMPLE PERFORMANCE TASKS: 

Motivated Learners Students will design hypotheses, ask questions, evaluate tools and methodologies, and keep records 
as they conduct long-range studies to quantify erosion of the seashore over the course of one year.  

Effective 
Communicators 

Students will participate in annual science fair which showcases their scientific records and 
findings.  

Active Citizens Student will use technology to develop public service campaigns educating the community about 
relevant issues (i.e.: drug abuse, green living, global warming). 

 
2.  INSTRUCTION 
LPCS teachers will adopt what we call a “balanced” approach to instruction.  This approach relies on 
several key aspects: 

1. A focus on routines and structure.  This does not mean that children will always be in rows or 
silent.  On the contrary, our teachers will use structure and routine as a way to enable more 
creative use of the classroom time.  Successful small group work, for example, depends on the 
children being extremely familiar with behavioral expectations.  Active, hands-on learning 
requires that transition time be minimized and students be held to high standards of responsibility.  
Structure and routine are the bases which allow our teachers to deliver innovative, interesting, 
active lessons.  

2. Varied instructional techniques within each unit. Lynn Preparatory teachers will use instructional 
methods that promote high involvement, increase student confidence, and are more effective than 
simple grades, rewards, or praise in achieving true engagement with the material.  For example, 
techniques may include small group or whole group discussion, with support for the norms of 
active listening; game-based online learning for skill practice or memorization work; formal 
group work, with roles assigned and norms specifically outlined (e.g. science experiments); math 
games to reinforce content; creation of artwork as a method of processing information (e.g. 
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brochure for a tour of an ancient Egyptian city; painting of the life of a Wampanoag Indian); 
debates; guest presenters; or field trips. 

3. A belief that discipline starts with love.  Teachers at LPCS will never use humiliation when 
disciplining a child.  Rather, clear expectations coupled with consistent consequences, as well as 
strong relationships with teachers and a close relationship with the family of each child, will lay 
the groundwork for high standards of behavior.   

4. Multimodal instruction.  Because students’ learning styles are varied, teachers at LPCS will 
present lessons that include visual, auditory, kinesthetic, musical, and social presentations of 
learning. For example, when learning about Newton’s laws, students might experiment with 
physical materials, view well-crafted trade videos, work in pairs to memorize facts, read 
independently in texts that emphasize pictures and present key vocabulary clearly, make up a rap 
or chant to remember the laws, and finally, make presentations in which they write and speak 
about what they have learned.  Research shows that this approach helps every learner, but is 
crucial for ELL students and students with learning differences. 

 
Professional Development 
Professional development at LPCS will occur year-round.   The DCI will oversee professional 
development, garnering information from her observations of teachers and student achievement data, as 
well as specific requests from faculty.  Once a focus is established, teachers will participate in workshops 
before the start of each year, and then revisit this focus in staff meetings throughout the year.  Our 
intention is to have a school wide focus to our professional development efforts each year, so that the 
entire faculty can concentrate on improving practice together.  In addition, more subject- or grade-specific 
topics may also be addressed by individual faculty. 
 
Of vital importance is our emphasis on common planning time for teachers during the school day.  
Teachers will meet in both grade level and subject-specific groups on different days; our intention is that 
each of these groups will meet at least weekly.  Under the supervision of the DCI, grade level groups 
will examine student work, discuss what is working for specific students, model effective instructional 
techniques, participate in workshops on key topics such as the Sheltered Instruction Observation Protocol 
(a way to organize and monitor instruction to be sure it is effective for ELL students), work through 
selected chapters of The Skillful Teacher (Saphier) or Tools for Teaching (Jones), or similar texts focused 
on improving behavior management and instructional skills, and reflect on their own teaching.  Subject 
teams will examine student achievement data, modify curriculum, review new resources, ensure vertical 
alignment of the curricula, and share best practices.  K-3 teachers will meet as a whole group on subject 
team day, choosing one subject for their focus.  On other days, this common planning time assures that 
teachers have the necessary time to plan high quality lessons, and assess the work of their students 
carefully.   
 
Evaluation 
Teachers will be formally evaluated twice a year by the DCI and/or ED, using specific criteria that mirror 
our beliefs about excellent instruction (above).  Time will be scheduled for specific, one-on-one feedback, 
and the teacher will set goals for the next semester based on that feedback.  In addition, a culture of 
collegial observation will be established, so that teachers regularly sit in on each other’s classes, reflecting 
on questions that the teachers have about their own practice or offering insights based on their own 
experience  

C. Performance, Promotion, and Graduation Standards 
Our standards (or “expectations”) will flow directly from the Massachusetts Curriculum Frameworks (or 
as appropriate, the Common Core Standards, if/when they are adopted), benchmarked by grade and, once 
the curriculum units are developed, by unit.  Our belief is that unit and grade level expectations should be 
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easy to understand, specific, and accompanied by exemplars whenever possible.  However, simply having 
written standards in a binder does not by itself raise the level of student achievement.  Thus, our intention 
is that teachers will regularly review student work in subject groups, so that they are constantly norming 
their own expectations, asking questions such as: what does “voice” look like in an exemplary 8th grade 
essay?  What expectations do we have for a 6th grade science report?  How do I know if a second grader 
has achieved this problem-solving standard?  By seeking out and examining exemplars from sources such 
as other successful schools and professional associations (e.g. the National Council of Teachers of 
Mathematics), our teachers will continue to raise the bar on what they expect from their own students. 
 
Performance Standards 
In assessing mastery of skills and content, we plan to use the following performance standards: 
 

 Mastered Proficient Beginning Not Yet Begun 

Definition for 
SKILLS 

Demonstrates 
fluency; knows 
when and how to 
use this skill; is 
confident in its 
use. 

Can use the skill 
regularly and 
without significant 
assistance.  May 
not always use it 
with total 
confidence, or may 
need to be 
reminded of when 
to use this skill. 

Has tried or begun 
practicing this 
skill, but does not 
yet demonstrate 
competence in it.  
Struggles to 
demonstrate this 
skill. 

Has not yet 
demonstrated this 
skill.  May have 
been exposed to it, 
but has not yet 
begun to practice 
it. 

Example:  
public speaking, 

6th grade 

Is at ease speaking 
publicly (e.g. in 
front of whole 
school); uses 
correct usage and 
social norms for 
delivery; is always 
prepared and 
informed about his 
subject. 

Has spoken in 
public more than 
once; is prepared 
but not necessarily 
confident; uses 
mostly correct 
usage and most of 
the social norms 
for delivery. 

Has spoken in 
public at least 
once; may not 
have been fully 
prepared (e.g. 
content knowledge 
incomplete or 
delivery not 
practiced). 

Has either not 
spoken in public 
yet, or is not 
prepared in either 
content or 
delivery. 

Definition for 
CONTENT 

KNOWLEDGE 

Can recall and 
explain relevant 
facts with ease; 
makes associations 
between this 
content and other 
content; can use 
this content in the 
context of other 
work. 

Can recall and 
explain this 
content. 

Can recall or 
explain some of 
this content, but 
not all of it; or can 
only partially 
recall or explain 
the content.  

Cannot recall or 
explain this 
content. 

Example: 
multiplication of 

two digit numbers, 
4th grade 

Can complete 
problems 
accurately and 
with ease; can 
solve problems in 
several ways, and 
explain how he/she 
arrived at those 
answers.    

Can complete 
problems 
accurately most of 
the time (70% or 
higher). 

Completes 
problems 
accurately some of 
the time (less than 
70% of the time). 

Rarely completes 
these problems 
accurately (less 
than 50% of the 
time) and/or has 
not begun working 
on this skill. 

Grade correlation  ≥ 90% (A) 70%-89% (B or C) <70% (repeat) <50% (repeat) 
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We believe that each child can achieve mastery or proficiency in the required skills and content for each 
grade.  As is clear from the above performance standards, this is a high bar for students: we do not pass 
students who do not achieve proficiency.  If a student does not demonstrate at least proficiency, he or 
she must relearn that concept, continue to practice that skill, or, in the case of end-of-year reports, repeat 
that grade.  We do not give D’s or F’s; rather, the student, his or her teachers, his or her parents, and the 
whole school community must redouble their efforts to ensure that child learns.  
 
Promotion and Exit Standards 
In order to pass to the next grade, a student must achieve proficiency in every class or subject, with the 
allowed exception of one non-core area (core defined as math, ELA, science and social studies), as long 
as he or she achieves a “beginning” level in that area.   All students are expected to achieve this high bar.  
One notable exception is kindergarten; we do not believe that a student should fail kindergarten, simply 
because he or she is developmentally behind his or her peers.  In the case of kindergarten, decisions about 
moving to first grade will be based on the readiness of the child, as decided by teachers in consultation 
with parents.  Because we anticipate that K/1 will be looped, it will be less jarring for students to stay 
back at that time, assuring that he/she is ready to succeed before he/she leaves the K/1 classroom. 
 
At the end of 1st, 2nd, and 3rd grades, if the student does not achieve proficiency as defined above, the 
teaching team, in agreement with the students’ parent(s) and the approval of the DCI, may decide to 
extend the time allowed to achieve proficiency through the summer, allowing the child extra time to 
achieve his or her goals, in the summer program.  If proficiency is reached, he or she may then move to 
the next grade.  In grades 4-8, we do not anticipate offering this option; if a child has not reached 
proficiency by the end of the school year, he or she will have to repeat the grade. 
 
Given the high bar we are setting for promotion, and the breadth of performance tasks on which each 
child must demonstrate proficiency each year, our exit standards will mirror our promotion standards: that 
is, each child must demonstrate proficiency or mastery in all of his or her core subjects, and earn a 3 or 4 
on his or her public speaking, media, and community service/advocacy projects in order to graduate.  
These standards are already correlated to our grade level standards, which are included in the attachments. 
 
D. Assessment 
Assessment at LPCS occurs on many levels; at each level, we will identify the outcome we desire, 
determine what evidence will shed light on whether we have achieved that outcome, administer the 
appropriate assessment, examine the data carefully, and then refine our program as needed to address 
areas that need improvement, including Board utilization of the data for strategic planning.  The DCI will 
oversee assessment.  Her job will include monitoring the success of the students, and using that data to 
suggest appropriate adjustments to the curriculum.  In addition, she will be responsible for overseeing and 
monitoring the tools used for assessment, to ensure they are adequately meeting the needs of the school. 
 
Classroom Level 
At the classroom level, students will be assessed by multiple methods.  The teachers will not rely solely 
on written quizzes and tests, as these do not provide a complete picture of what the student knows and is 
able to do.  Teachers will assess student comprehension and skill development using methods such as: 
 
• Early literacy assessments, such as the DRA (Developmental Reading Assessment) to pinpoint each 

child’s level and skills that need to be targeted, or PLSS (Phonological Screening) to identify 
incoming kindergarten students who may need early intervention.    

• Long-term projects, such as physical models (e.g. of an animal cell), skits (e.g. of a Constitutional 
debate), or songs (such as a rhyming chant or rap of the 7-times tables) scored by rubrics that are 
available to students from the beginning of the project. 
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• Written reports, such as research or science reports, scored by rubrics that are available to students 
from the beginning of the project.  

• Oral, visual, and/or multimedia presentations, scored by rubrics that are available to students from 
the beginning of the project. 

• Quick quizzes and the review of “Do Now’s,” typically scored by percent answered correctly. 
• Written tests based on material covered in the unit, typically given a percent correct score. 
• Teacher observations, as recorded in notes. 

Rubric scores and percentage scores are combined to become part of the student’s overall proficiency 
score for the class (mastered, proficient, beginning, or not yet begun, as explained in the previous 
section).  Some projects may be scored separately from the overall grade; for example, we anticipate that 
at least once in each grade grouping (K-3 and 4-8), students will be required to make a public speech, 
complete a creative or persuasive multimedia project, and perform a significant community service or 
advocacy project.  These will be assessed by rubric, and those grades will appear separately on the ILP. 
 
ILP’s, Report Cards, and Communicating Performance to Parents 
ILP’s are at the heart of our goal to empower students in their own learning.  They include both 
proficiency scores (as explained above) and student goals.  The ILP provides a place where students can 
track their own progress and set their own goals in all three key areas (motivated learner, effective 
communicator, active citizen).  As an example, for a younger student, an effective communicator goal 
might be “Use words when I am mad at a friend.”  For an older elementary student, a motivated learner 
goal might be “Ask for help when I don’t understand the math homework.”  For a middle school student, 
an active citizen goal might be “Organize a can drive to raise money for Haiti.”  Students will review their 
ILP’s at least quarterly, reflecting on their progress and setting new goals.  Teachers will use the ILP as 
the focus of parent-teacher conferences two times a year (fall and spring).  A copy of the ILP itself, 
including proficiency scores and the student’s own goals, will be sent home two times per year (end of 
first semester and end of the year).  ILP’s will be translated, whenever possible, into a student’s home 
language.  A sample of an ILP is provided, below6. 
In addition to the ILP, the school will maintain a digital file for every child.  The digital file will serve as 
the place that data is stored as a child progresses through the school.  It will contain information such as 
home language screenings and initial literacy assessments, end of semester and year ILP’s, external test 
scores including MCAS results, significant pieces of writing or media files of the students’ work, notes 
from parent conferences and Student Team Meetings, and, with attention to proper privacy laws, the IEP 
or other key plans for each student.   We believe it is important to store all of this in one place, so that 
each teacher or specialist can easily access a wealth of data about each child.   
 
Ultimately, ILP’s are what parents will look at to see how their child is doing.  We want our ILP’s to be 
easy to understand, report mastery (rather than comparison to the rest of the class), and give the parents a 
snapshot of the child’s overall performance. In our experience in Lynn, reports that run longer than a page 
or two tend not to be read very carefully, and parents come back to us asking what the “bottom line” is.    
Furthermore, reporting on every single performance standard that we have covered leads to a 
cumbersome and, at times, confusing report.  Thus, we have tried to design a consolidated reporting 
system that is brief, yet still gives an overall picture of the child, with brief narratives as well as concrete 
proficiency scores.  The child’s own goals are always included, which elevates the importance of those 
goals to the child, and helps keeps parents, teachers, and students “on the same page.”   Please see the 
sample ILP on the next page for a sense of what our reporting system will look like. 
 

6 Note that K-3 students will NOT review their proficiency scores when writing their ILP goals; however, both 
proficiency scores and student goals will be included on the reports that are sent to parents. 
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External Assessments 
LPCS plans to administer the MCAS in accordance with state law, and use the data to examine progress 
at the classroom, grade, and whole school level.  Additionally, we plan to use an external assessment 
measure, as determined by the DCI in consultation with teachers, the Board, and subject teams, that will 
give us more immediate and frequent feedback on which skills have been mastered and which skills need 
more focus.7    The DCI will be in charge of making the results from our external data available in useful 
and timely fashion to our teachers and our Board.  Using TestWiz (or similar) software to help us 
generate reports on the data, each grade level head will be responsible for providing a summary report of 
his/her grade level.  These will be reviewed by grade level teams as well as subject teams, and presented 
to the Board by the DCI and ED.   Teachers will be responsible for reviewing the results for each student, 
and comparing them to the level of proficiency that child received on his/her ILP. 
 
Sample LPCS ILP (reduced size) – Narratives from teachers will be attached on next page. 

 4 
Mastery 

3 
Proficiency 

2 
Beginning 

1 
Not Yet 

Proficiency Scores:     
• ELA/Reading     

• History/Social Studies/Civics     

• Science/Engineering     

• Mathematics     

• Spanish     
     
Attendance:    __ /__ days            Tardy:     ___ 
/ ___ 

    

Homework completion:       _____ %     
     
Presentations (only included if student completed it 
this semester) 

    

• Public speaking presentation, media project, 
or community service project: (fill in 
specific project) 

 
 

    

     
PREVIOUS student goals (typed in from last ILP): Comments (by teacher):  

1. Motivated Learner 
 
 

 

2. Effective Communicator 
 
 

 

3. Active Citizen 
 
 

 

NEW student goals (created by student):  
1. Motivated Learner 

 
 

2. Effective Communicator 
 

 

 

7 At this time we anticipate using the Iowa Test of Basic Skills, which gives a useful breakdown of the student’s 
strengths and weaknesses, as well as a measure of longitudinal growth. 
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Part of our professional development process will include a close examination of where the MCAS results 
reflect our internal standards (that is, where a mark of “proficient” or “mastery” on a report card matches 
a similar result in that subject on the MCAS) and where they diverge, so that we can adjust our 
expectations and curriculum accordingly. The DCI and ED will also examine the results broken down by 
classroom, as one measure of a teacher’s effectiveness, and will use this data as part of the formal 
evaluations in the fall (using the previous spring’s data). 
 
The ED and DCI will prepare a report for the board after MCAS results are received, organizing the data 
in several ways, including year-to-year changes in each subject and grade, progress by cohort in each 
subject, and school performance as compared to our district and the state. Once data has been examined, 
the Board will meet with the ED and DCI to set new goals for the year, examine current policies and 
determine what refinements need to be made to address any areas of weakness.   
 
Whole-School Level 
LPCS will measure its academic performance as a school in several ways.  In addition to MCAS scores 
and other external standardized assessments (above), the school will compile data in areas such as 
attendance, percent of students achieving proficiency or mastery in their classes, scores from family and 
staff satisfaction surveys, retention of teachers, and other key data as the Board sees fit.  In the summer 
before the first year, the Board will set preliminary school-wide performance targets (e.g. percent of 
students scoring proficient or above; percent of teachers returning; average attendance) that will be 
aligned with our accountability plan, and will monitor the school’s progress on these measures throughout 
the year.  Ultimately, the Board is responsible for the academic success of the school.  Aside from major 
changes of direction, however, the day-to-day matters of achieving that success will be the hands of our 
ED, who will collaborate in this area with the Director of Curriculum and Instruction.   
 
The ED will prepare an Annual Report each year that details key performance data, gives an overall 
picture of school progress, identifies key challenges and areas of growth, and sets forth a vision for the 
school’s future.  The Annual Report will be available to the public.   
 
E.  School Characteristics 
LPCS will deliver 1280 hours of time on learning during a 190-day core school year. School hours are   
from 8 a.m. to 4:30 p.m. Monday through Friday. Summer sessions will also be offered. Students must be 
five years of age by September 1 to enroll in Kindergarten. Kindergarten and grade one students are 
organized by grade and housed in a separate, self-contained area of the building.  Common areas shared 
by the entire student body are the library, cafeteria, gymnasium and outdoor play ground.  Grades K-1 and 
2-3 loop, while grades 4-8 rotate in grade-level groups to subject-specific classrooms.  Research 
conducted by Chan and Jarman, 2004 indicate that specialization allows instructional time to be better 
utilized. Instructional teams can be formed to integrate subject content across the curriculum. Teachers 
are able to complete more in depth lessons in a specific content area. Transition from elementary to 
middle school and middle to high school has been more easily achieved with subject area specialization. 
This also increases the opportunity for teachers to be involved with more students, thus improving 
interpersonal skills through adapting to different teaching styles. Students are able to move more 
frequently during the day, which helps increase attention. Teachers are able to cover more of the state 
standards by specializing in one content area. In self-contained classrooms, science and social studies 
often do not get the amount of time necessary to cover the standards that need to be covered.  With 
specialization equal time is given to all subject areas, which is a more efficient use of time.  
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Typical School Day for Students: 
8:00-8:20:   Community Meeting and Breakfast 
8:25-9:35:   Period 1 (English Language Arts) 
9:35-10:35:   Period 2 (Math) 
10:35-11:35:   Period 3 (Science) 
11:40-12:30:   Integrated Lunch/Recess 
12:35-1:35:   Period 4 (Social Studies/Spanish) 
1:35-2:35:   Period 5 (Physical and Health Education) 
2:35-3:35:   Period 6 (World Languages) 
3:40-4:30   Enrichment (Rotation of Art, Instructional Technology, Family  
                                       Consumer Science, tutorial, remediation) 
 
Teachers work 195 day school year this consist of a 190 core school year and a one week annual 
professional development session. Our teachers’ work-day begins at 8 a.m. when they gather in the 
cafeteria greeting students and participate in Community Meeting. They receive a 90-minute 
lunch/common planning break to refine instruction and discuss student performance with colleagues. 
Planning across the curriculum and all school staff meetings will occur from 3:40-4:30 for teachers. 
Enrichment programs will be conducted by teachers/teacher aides, auxiliary staff parents and volunteers. 
Teacher work day closes at 4:30 p.m.   
 
During Community Meeting, all students meet in the cafeteria for breakfast, discussion and school 
announcements. Parents are also invited to attend this daily meeting, allowing opportunity for informal 
communication between home and school. The school website and class newsletters also provide 
information about expectations and procedures to parents. 

Typical day from the perspective of a student: 

 I am a kindergarten student from Columbia whose primary language is Spanish.  I have learned 
many English words from my friends but I not speak the English language. 

My teacher can speak both English and Spanish so I did not feel so frightened on my first day of 
school. Some of my classmates also did not speak English so I can talk to them in Spanish.   We did 
not have books at home, so my first exposure to the written language of both English and Spanish is 
from the books we read in the classroom.  My teacher reads to us every day from picture books and 
informational books in large and regular formats. She also has us dictate stories to her and she 
transcribes from Spanish our words onto chart paper and encourages us to share our ideas and 
stories with one another. Through these activities, I have begun to learn important concepts about 
print and about oral language.  I watch and listen to the teacher reading and pointing to the words in 
books and on the charts and I begin to notice patterns in the language. I feel confident joining in on 
familiar refrains and I begin to conceptualize the meaning of the print on the page by recognizing 
words and letters. 

During story reading one morning, the teacher read a fable about a tortoise and a hare.  My teacher 
wrote the words tortoise and hare. Some of the my classmates seemed puzzled by these words, even 
the English speakers so my teacher pointed to the pictures and asked us if we knew what these 
animals were. Several of my classmates knew the meanings of these words. The teacher always told 
us what a good job were doing. My teacher pointed out that tortoise was like a big turtle and a hare 
was a type of rabbit.  She even told us that there was another word that sounded the same as hare 
which was hair and we pointed to the pelo on our head. 
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 Our teacher asked us if we had ever seen such animals in our countries we once lived in. I could not 
wait to tell her and the class about the conejo’s that ran freely on our land in Columbia  and the 
many tortuja that swam in the ocean there.  My teacher was proud of me that I made the connections 
between my home language and the events in the story. 

Near the end of the discussion, my teacher went from the content of the story to the structures of 
particular words. She wrote the words conejo, tortuja and pelo on the chalkboard and asked for 
volunteers to mark what they noticed about the words. I raised my hand, and went up to the 
chalkboard. I circled the O’s in each word “Like omeligo ,” I said, and pointed to my belly button. 
We all laughed and the teacher praised me and said that yes, all the words had a letter O which was 
also the first letter in omeligo  and she pointed to her belly buttoned and we all laughed again.  I love 
going to school! 

Typical day from the perspective of a teacher: 

Entering into a classroom at LPCS, a visitor might see  my3rd grade students gathered on a rug on the 
floor, while I read Charlotte’s Webb by E.B White to them.  I am asking students both comprehension 
and open-ended, analytic questions about the story.  I asks students to restate key points, and put 
crucial vocabulary on the board to ensure that students of all language abilities have access to the 
discussion.  As the story closes, students move into heterogeneous groups at tables around the room.   
These are established, long-term groups, where students are working on an ongoing project about the 
different ways animals are used and treated on farms around the world.  One of the goals of the 
groups is for students to learn to communicate effectively, and negotiate with each other regarding 
the form of their presentation.  I circulate, helping students remember the group work norms that they 
have agreed upon as a class – norms such as listening to each other respectfully and making sure 
each member has a chance to contribute. 
 
Later in the period students will move into homogeneous reading fluency groups.  Students will be 
asked to actively support their reading buddies during this time, reinforcing the importance of 
helping each other.  Later that week, students will begin to research local farms on the internet, and 
will plan a visit to one, where they will ask the farmer questions about how the animals are raised.   
When it is time for their community service project, some students may choose to “adopt” an animal 
at a local animal sanctuary, and raise money for its care through a can drive or penny harvest.  I may 
choose to capitalize on this service project as a chance to practice math skills.  Finally, those 
students will present their project to the school community at the community service fair, where each 
group will practice talking about their project and answering questions. 

 
 
Several external programs will be offered to enrich the experiences of LPCS students: The “Project 
Adventure”, Nature’s Classroom, the American Red Cross, and off campus community service 
experiences. Our local relationships with organizations also offer opportunities (i.e.: local media groups 
assist our publishing/journalism activities; the Chamber of Commerce assists in our “Career Day” 
opportunities; local chefs and nutritionists participate in our “Healthy Living” program. Partnerships 
through our Campus of Care Program will be formed with dentists, psychologists, speech pathologists, 
and occupational therapists to allow for on-site services to be provided to students. The Director of 
Curriculum and the Director of Student Services will work directly with community groups to develop 
enrichment programs and obtain grant monies.  
 
LPCS works hard to cultivate a high-achieving, motivated community culture.  LPCS students will wear 
uniforms to increases students’ ability to focus, lessen peer pressure and to demonstrate school pride. Pins 
are awarded for both behavior and academic (“Student of the Month”) achievements, and students 
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proudly display these pins on their uniform.  A token system that converts points earned to “purchase” 
rewards will be utilized in the lower grades. Special privileges developed when creating ILP’s for 
obtainment of ILP goals will be awarded to older students to acknowledge individual successes.   
Luncheons are held and privileges are offered on a regular basis to honor achievers. A prominently placed 
bulletin board showcases the photographs of achievers.  LPCS offers several opportunities for students to 
develop leadership skills through such programs as a student government elected by their peers with each 
grade elected a “senator” to ensure equal representation, peer mentoring and becoming a language partner 
teamed with an ESL student.  Other cultural events include: spirit week, holiday pageant, school play, and 
student-nominated leadership and citizenship awards. At the end of the year, evening ceremonies invite 
families and the communities to celebrate student achievement, examples are:  a kindergarten graduation 
takes place with older students leading the ceremony and a baccalaureate ceremony honors the 
achievements of students in grades 1-8. 
 
LPCS believes the highest form of discipline is self-discipline. A school handbook formally outlines the 
state and federal laws that regulate student discipline, and parents must indicate (by signature) their 
understanding and acceptance of all rules. The management of special education students is dictated by 
the provision of their IEP as well as the IDEA mandates. In order to empower the self-management of 
children, the “LPCS Rights and Responsibilities” language codifies expectations in a way that all students 
can process. Our school is a working democracy, and students are always included in their own process of 
discipline (i.e.: reflection and individual negotiation). Additionally, the student government is an acting 
body that assists in the setting of consequences for some infractions when appropriate. Teachers are 
trained and encouraged to manage climate and document discipline within their classrooms, relying on 
team leaders and administrators for support. Please refer to Code of Code in Appendix. 
 
LPCS is proud of its Mentor Program, which connects every student with an adult (beyond the guidance 
counselor) who provides support to developing students throughout the K-8 experience. Together, the 
student and their mentor collaborate to review the ILP, set goals, troubleshoot any academic/non-
academic problems, and celebrate successes. Students come to know personally the teacher who serves as 
their mentor, and the long-term relationship allows LPCS to closely monitor the whole development of 
each child. Under the guidance of their mentor, all students must complete meaningful community service 
projects (at least one every academic year) and reflect on the experience. Student progress is recorded in 
the ILP and ultimately evaluated on the report card. The ILP meetings take place before the start of the 
school year to develop a plan for upcoming school year and at the end of the school year to evaluate the 
success of the plan.  Mentors will meet throughout the school year as needed depending on the individual 
student’s needs.    
 
Research from the University of Alabama’s Center of Ethics and Social Responsibility indicates that the 
achievement gap faced by minority and low income children grows the most after school and during 
summer vacations. With its year-long academic programs, LPCS aims to minimize the learning gaps that 
grow when students’ skills lay stagnant, instead taking advantage of remediation opportunities during this 
traditional down time.  
 

• Family-school partnerships are vital to the success of LPCS. The ILP process makes parents 
stakeholders in their child’s success. Students will become accustomed to working with parents 
functioning in the role of tutor, classroom aide, or decision-maker on a school council. Exit 
interviews and annual online surveys will gauge parent satisfaction  
 

• LPCS is committed to establishing a school-family-community partnership that fosters and 
supports school reforms that close the achievement gap and support student achievement.  We 
will embrace the family-school partnership by: 1) providing on campus health and social services 
which lead to improvements in test scores and overall achievement; and 2)offering extended 
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learning time throughout the school year including programs during the summer and school 
vacations to close the achievement gap that widens during these times. 

 
F. Special Student Populations and Student Services 
LPCS understands it’s legal and ethical obligation to provide a free and appropriate education to all 
students under state and federal laws and will budget for these services as needed. The Director of Special 
Education will oversee the design and implementation of special education services at LPCS in adherence 
to the Individuals with Disabilities Education Act (IDEA), ensuring that teachers are proficiently 
equipped to execute their legal obligation. The Director of Special Education will manage casework and 
ensure that all staff (especially new classroom teachers and aides) receives intensive SPED training 
through consultant services, LPCS Mentor and other professional development programs. Guidance 
services, speech pathologists occupational therapists, educational diagnosticians, and psychologists will 
contribute significant time to the needs of our SPED populations. All special education staff will be paid 
commensurate to their credentials and experience. 
 
LPCS conducts baseline evaluations of all students admitted and is prepared to obtain the records of any 
incoming student with a previous special education determination. Per state and federal guidance, LPCS 
will use the initial evaluation process to identify all areas of suspected disability for any incoming student. 
The evaluation process uses both formal and informal assessments and is tailored to the student’s case. 
The team will review information provided by parents, observation, work samples, interviews, cumulative 
record reviews, and testing. In addition to establishing the review team, LPCS is prepared to consult the 
advice of agencies and expert evaluators when specific disabilities are suspected.  
 
The individual’s contribution to the larger learning community is an expectation at LPCS. Special 
Education instruction will be delivered through seamless immersion into every classroom.  Pull out 
services will be minimized by having teachers trained in different teaching strategies as well as having 
team teaching taking place in the classroom. This includes the regular education teacher, SPED and ELL 
teachers sharing all classroom responsibilities to effectively co-teach thus providing seamless inclusion 
for all students. LPCS is committed to seamless immersion by providing the necessary teacher training 
and blocks of common planning time to help ensure success.  The book “Diverse Teaching Strategies for 
Diverse Learners” by Robert Cole, 2000 describes how teaching academic under achievers in ways that 
complement their strengths in learning style has significantly increased their standardized test scores in 
reading and across subject areas. LPCS embraces this philosophy that no one learning style is considered 
better or worse than any other. Therefore, we will remove barriers to learning by utilizing instruction that 
attends to individual learning styles, capitalizing on the individual student’s strengths and preferences. All 
students will become able to identify their learning needs with ease, and acceptance of learning 
differences in the classroom will be a primary goal of establishing a strong community of learners, thus 
demonstrating Vygotsky’s “Zone of Proximal Development” by being participatory contributors not only 
in their own learning, but in the learning of their peers, especially when members have different levels of 
ability.  
 
This approach will be supported by the RTI developed in part by constant dialogue between teachers, 
parents, and the student, appropriate accommodations and modifications including assistive technologies 
and alternative assessments. Teachers will conduct ongoing, quarterly and yearly assessments, carefully 
monitoring the progress of SPED students through progress reports, formative and summative assessment 
data, report cards, observation and interviews. The ILP will be tailored to support the goals of the IEP, 
and the fulfillment of these goals will prove that the inclusion model is serving the child well. LPCS 
believes that all students deserve support, and our Student Assistance Team (comprised of teachers and 
support staff) is devoted to identifying high-risk students.  Referrals can be made by teachers, support 
staff, coaches, and parents who feel a child is in need.  The team discusses the needs of the child and 
identifies strategies that may remedy the causes of any problem. The findings of the Student Assistance 
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Team will be documented in the student’s ILP. If services are warranted, an IEP will be an integral part of 
a student’s ILP. 
 
The Special Education Coordinator will supervise all programs for students in need of special education 
services including accommodations under IDEA.  The English as a Second Language coordinator will 
supervise all programs for ESL learners. Both coordinators will ensure that LPCS adheres to a federal and 
state mandates in these areas.  At least one certified English as a Second Language teacher is on staff, as 
well as trained learning specialists and classroom teachers who will ensure ESL students receive the 
necessary support.  The Sheltered Instruction Observation Protocol (SIOP) will be utilized in class to 
facilitate high quality instruction for ESL students in content area teaching. Language assessment scale 
tests will be used to evaluate a student’s level of need. ESL students do best academically and socially 
when regular English language-based classes are paired with in-class services. Seamless immersion will 
be crucial to position ESL children for success. All students will be required to learn Spanish with the 
goal of becoming bilingual by graduation from LPCS.  Spanish speaking students are the highest 
population served in the Lynn ESL programs. All students at LPCS will learn Spanish thus providing 
another opportunity for seamless immersion in the classroom.  All ESL students will receive the majority 
of their education in the general education classroom alongside assigned “language partners” – students 
who have strong skills.  An ESL teacher may co- teach the class if the individual situation warrants.  
Enrichment block at the end of the day will provide students with more intensive ESL remediation.   
 
The LPCS Special Education Department will embrace a philosophy of inclusion in the least restrictive 
environment and work diligently to provide all students with a Free and Appropriate Public Education.  
Special Education services will be available to all students determined to be eligible through the 
evaluation process. Federal guidelines for students’ eligibility and services are outlined by IDEA 2004 
(Individual with Disabilities Act). When a child is determined to be eligible for services LPCS, in 
partnership with the parent, will develop an Individual Education Program. The definition of inclusion is 
treated independently for each child and services are determined on an individual basis through the IEP 
process. There will be a variety of programs and support services available to ensure that students 
succeed. 
 
A student may be referred for special education evaluation by a parent, any person in a care giving 
position, or any person in a professional position who is working with that child. If a student is referred 
for a special education evaluation, LPCS will send parents/guardians a form requesting their permission 
to test their child within 5 days of receiving the referral.  Parents must sign and return the consent forms 
to the school for the testing to begin. Upon receipt of consent LPCS will proceed with testing. Parents 
may consult staff about the content of the testing and who will do the evaluations. LPCS will complete its 
assessments within 30 school working days of receiving permission to complete the testing. Once the 
school’s tests are complete, a TEAM meeting will be scheduled. The TEAM meeting will be scheduled 
within 45 school working days of receiving parent’s permission for testing.  
 
The federal law, IDEA, states that students with disabilities should participate in the general curriculum. 
The term “General Curriculum” means the same curriculum that their non-disabled peers are learning. 
The IEP, therefore, does not design a curriculum; rather, the IEP designs the services that the student 
needs to enable them to make progress in the general curriculum, and to help them be successful in the 
life of the school. For students with disabilities to access the information in the general curriculum, the 
TEAM may find it necessary to identify accommodations, modifications, or services to meet specific 
learning needs. In Massachusetts, the “General Curriculum” is based on learning standards in the 
Massachusetts Curriculum Frameworks which define specific student learning expectations for each 
grade.  
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Based on the Lynn Public School data from the DESE it is anticipated that LPCS’s SPED population will 
be between 10% or 15% of the total student population or nineteen to thirty-eight students.  Staffing to 
service SPED students will consist of the Executive Director who will be a certified Special Education 
Director and a fulltime SPED Coordinator.  All support services, such as OT, PT, Psychological services, 
will be subcontracted as needed basis. Salaries and contracted services payments will be competitive and 
based experience.   
 
Examples of Special Education Programming available at LPCS will be: Home and Hospital tutorial 
services; Language Based Instructional Programs; Occupational Therapy Services; Physical Therapy 
Services; Psychological Services; Support Services; Speech and Language Therapy; Vision and Hearing 
Services.  Our goal is to provide these services through partnerships with agencies that are campus based.  
Having service providers located on campus provide a more individualized service, encourage a stronger 
professional relationship with LCPS and minimize time away from the classroom for the student and loss 
of a work day for parents. 
 
Based on the Lynn Public School data from the DESE it is anticipated that LPCS’s ELL population will 
be between 25% and 30% of the total student population or 50-75 students.  Staffing to service ELL 
students will consist of a full time certified ELL Coordinator and four ELL teachers in LPCS’s initial year 
with a total of six ELL teachers in years 2-5.  Salaries and contracted services payments will be 
competitive and based experience.   
 
All students entering the LPCS whose primary home language is not English will be tested for English 
language proficiency and language dominance.  Upon registration and arrival at LPCS  a Home Language 
Survey will be included.  If answers to the Home Language Survey indicate that English in not the 
language spoken at home, the student and parent will be referred to the ESL Coordinator for testing of 
language proficiency/dominance. The screening process will be on an individual basis and will terminate 
when the examiner has sufficient information to determine English language proficiency and dominance. 
 
The ESL Coordinator will review the cumulative file any sending school to identify previous testing score 
and/or alternative services. 

1. Test results will be placed in the student’s cumulative folder, shared with the parent and the ELL 
Committee and a placement recommendation will be made.  The ESL coordinator will explain the 
recommendation and program to the parents.  Placement options will include: 

• ESL Instruction for beginning and intermediate levels. 
• Sheltered Content Instruction (SCI) which involves the placement into general 

education classes along with ESL support services; some students may receive support 
from a native language tutor. 

• Standard Curriculum will be the option for student’s not requiring ESL support.  
 
English as a Second Language (ESL) learners need to understand, speak, read, and write English to 
realize their potential within and English-speaking society.  Language skills are most effectively learned 
when embedded in a content area.  The ESL teacher will provide ongoing support to the mainstream 
teacher and together they will collaborate to develop strategies to help insure the academic success of the 
ESL students. LPCS will ensure that all students have equal opportunity to participate in all educational 
and nonacademic programs and activities, and employment without regard to race color, sex, religion, 
national origin, sexual orientation and disability.  
 
John Dewey considered education a tool that would enable a person to “integrate culture and vocation 
effectively and usefully” Dewey cautioned that assessing the success of an education is not simple or one 
dimensional.  A standardized test score may not fully or accurately represent school success. LPCS will 
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also provide other forms of direct and indirect evidence of success such as developing rubric scored 
portfolios aligned to the ILP utilizing testing results.   
 
An English as a Second Language Program is provided to all ELLs in grades K-8 through pullout 
services, inclusions services, sheltered instructions or ESL class period(s) by ESL instructors.  These 
services are provided in a classroom setting.  Assistance may also be provided through in-class tutors 
and/or bilingual instructional aides in the regular education classroom as needed.  
 
ESL and mainstream teachers will work together to provide the most appropriate instructions using best 
practices to meet the individual language and academic needs of students.  The ESL curriculum will be 
based on WIDA-English Language Proficiency Standards for English Language Learners in Kindergarten 
through grade 8. 
 
ESL instruction enhances the student’s acquisition and mastery of English as rapidly as possible.  The 
amount of time of service is dependent upon the individual needs of the student, i.e. language proficiency 
and academic success.  As the student’s English proficiency increases, ESL instruction decreases.  The 
decision concerning appropriate time spent in the ESL class will be made by the ELL Committee. 
Ells participate the remainder of the school day in regular academic classes and/or special programs.  
Content area teachers modify instruction to meet individual ELL needs. Training will be provided to 
classroom teachers in strategies for appropriate accommodations.  Some of these accommodations include 
oral rather than written assignments, oral testing,  extra time to complete assignments, shortened 
assignments, alternative assignments, and tutoring.  The Special Education and/or ESL department will 
sponsor professional development activities to equip teachers with strategies for instructing and 
accommodating ELLs. 
 
ESL instruction at all levels is a combination of pullout, sheltered instruction, content based ESL and 
inclusion.  The focus for Entering and Beginning (Level I and II) students will be immersion into the 
English (comprehension, speaking, and reading).  The focus for high Beginning, Developing and 
Emerging (Level II, III and IV) students will be reading comprehension and writing.  These programs will 
also focus on the teaching of the skills necessary for the participation in MCAS.   
 
If parents refuse services, a Denial to Participate Form will be signed by the parents and placed in the 
student’s ELL profile by the ESL instructor. LPCS will still make accommodations in instruction and 
monitor the student’s academic performance.  Although the parent has denied ESL services for the 
student, the student must continue to participate in the annual English Language Proficiency testing 
(ACCESS for ELLs) until attaining proficiency. 
 
 
The ESL staff members who have completed the appropriate assessment training and certification will 
administer the W-APT (WIDA ACCESS Placement Test) to all potential ELLs and administer the 
ACESS for ELLs and LEP students each spring. 
 
The W-APT will be the primary instrument utilized to determine the initial level of English language 
proficiency for program placement.  The ACCESS for ELLs is an annual assessment that indicate the 
progress students have made from year to year and annual proficiency level.  Both the W-APT and the 
ACCESS for ELLs measure speaking, listening, reading, and writing across the WIDA English Language 
Proficiency Standard for English Language Learners through grade 12.  
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The W-APT and ACCESS for ELLs will be administered in grade level clusters as follows: 
 

Kindergarten 
Grades1-2 
Grades 3-5 
Grades 6-8 

The W-Apt will be administered on an individual basis after a student has been initially identified as a 
potential ELL upon enrollment.  The score from the W-APT will facilitate the ELL committee’s 
discussion and decision of whether a student receives ESL services because it indicates the student’s 
language level.  The result will also facilitate the placement of a student into a Tier for the administration 
of the ACCESS for ELLs. 
 
The ACCESS for ELLs is administered each spring .  All Kindergarten students are assessed individually.  
Students in grades 1-8 will take the speaking portion of the test individually and the listening, reading, 
and writing portions in small groups with students of the same grade level cluster and tier. 
 
W-APT, ACESS for ELLs, MCAS and any other norm referenced test sores, in addition to prior academic 
record information will be noted on the ELL Student Referral and Placement Form by the ESL instructor.  
This form will be provided to the ELL Committee within eight days of identification for the placement 
decision.  The Committee will review all available information to make a recommendation for the most 
appropriate placement decision.   
 
According to Title III, Part C, Section 3320(a), each LEA shall, “not later than thirty days after the 
beginning of the school year, inform a parent or parents of a limited-English proficient child indentified 
for participation in, or participating in an English language instruction program.  If a student has not been 
indentified for participating in an English language instruction educational program prior to the beginning 
of the school year, parents will be notified within two weeks of a student being placed in a program.   
 
ELLs will be assessed annually by the ESL staff, using the W-APT and ACCESS for ELLs, to determine 
progress in English language acquisition.  All ELLs will participate in the MCAS.  No student shall be 
excluded from participation in MCAS.  Data will be collected and reviewed by the ELL committee and 
the ESL coordinator.  
 
ESL program evaluation will utilize both formal and informal evaluations of the program in order to 
determine progress in meeting goals. The evaluation will be an ongoing process.  The progress of each 
ELL will be assessed at the end of the each grading periods using the report card given by the regular 
program and monitoring forms.   A formal evaluation of the ESL program will be conducted at the end of 
each school year from a compilation of data i.e.: identification and assessment, program exit information, 
participation in other programs and state assessment reporting, English language proficiency, staffing, 
training, communication and general comparison, progress within the program, meeting annual 
measurable goals 
 
The ELL Committee will consist of: Executive director or designee; Student Services Director, ESL 
coordinator; ESL teacher(s);  Classroom teacher (s) Student’s parents and others as designated by the ED.  
The ELL Committee will convene within ten school days after identification to review the referral and 
any other information available on the each ELL. 
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The number of staff employed by LPCS in the English as a Second Language program will be based on  
the number of Ells, the level of English proficiency of the ELLs, the achievement  level of the students, 
the grade level of the students. 
 
LCPS will employ licensed educational personnel who have formal training in teaching second language 
learners and meet the requirements as outlined in the “DESE Guidelines for the Sheltered English 
Immersion Teacher and SEI Administrator Endorsements (2013).” 
 
Professional development will be provided for all ESL personnel for a minimum of three days per school 
year. Additional professional development opportunities and training will be provided to address specific 
areas of need as required.  ESL staff meetings will be at least quarterly to coordinate the implement of the 
ESL program toward the attainment of the program’s goals and objectives.  Regular content area program 
teachers will receive training in the instruction of second language learners through workshops, 
conferences, and/or contracted consultants.   
 
All LPCS limited English proficient students and students with disabilities will consistently have access 
to the general curriculum program and the full range of any occupational/vocational education programs 
offered by the school.   
 
Parents and students will be informed annually in the student handbook of three pieces of legislations 
specifically prohibiting discrimination: Chapter 622 of the Massachusetts General Laws; Title IX and 
Section 504 of the Rehabilitation Act.   
 
The Director of Students Services, Director of Curriculum and Instruction and a committee comprised of  
representatives from the faculty including the ESL coordinator will conduct an annual review of the ESL 
program and present the results to the Executive Director and Board of Directors.   
 
School information is provided to parents in a language that they can understand through interpreters 
and/or forms and letters in the home language. 
 
Because we believe a healthy start is the most important gift we can give children, LPCS will provide 
students and families with high-quality health and nutrition programs. The Chief Operating Officer will 
coordinate a food services program that follows the guidelines of the USDA. Breakfast and lunch menus 
will align with requirements, and nutritious home style meals will be available at reduced cost or free of 
charge to eligible students. Eligibility applications will be completed by all students during the 
registration process. Food service accounts are created for each student, and parents may electronically 
add money to their child’s account via the Internet. “Swipe cards” will be carried by students and used as 
form of payment in the cafeteria. Because Lynn Preparatory believes nutrition is important to the learning 
process, breakfast is offered during Community Meeting, lunch is offered at 11:40 and a healthy snack in 
the afternoon.  

The school nurse, licensed through the Massachusetts Department of Elementary and Secondary 
Education, will ensure compliance with state and federal mandates regarding physical examinations, 
immunizations, and screenings. In addition to the daily tasks of student care and medication 
administration, the nurse will also develop staff workshops on health-related topics.  The nurse will also 
play an important role on the Student Assistance Team. 
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III. How Will The School Demonstrate Organizational Viability? 
 

A. Capacity 
The founding members came together with the common goal of providing the children of Lynn an excellent 
education without exception.   Our mission is to provide an alternative to the underperforming and 
overcrowded Lynn public schools. We collectively believe that by doing so, it would be a means to end the 
economic based educational discrimination families suffer in Lynn thus providing an opportunity to break 
the cycle of poverty. This shared vision brought us together and it is our guiding principle.   
 
The founders are a diverse group with strong ties to the Lynn community and have the skills to guarantee 
the viability of LPCS.  Most of the founding board has worked together on two previous LPCS charter 
applications.  The board is responsible for governance and oversees the designing of the school.  All 
founders serve on a committee that works toward completion of the prospectus and ultimately, the 
application.  The Education Design Team met twice weekly to formulate the education plan, critiqued and 
made revisions of draft plans which were presented to the Board for final approval.  This team consists of 
three Board members that include a former Assistant Superintendent with vast experience developing 
specialized schools, an educator with experience in developing a standards based curriculum for an existing 
charter school and a CPA with experience in public auditing and school finances. 
 
The resumes and statements of interest of the following founding group members are attached: 
 
Shawn Berry holds an M.Ed in Elementary Education and a BS in Speech Pathology and Audiology.   She 
serves as form leader at the Salem Academy Charter School where she created and implemented a 
standards-based English curriculum. Ms Berry has extensive experience in special education and was the 
owner of a multi-age early childhood center.  She is a previous LPCS board member. 

 
Heather Brings is a member of the Education Design Team.  She was an elementary school teacher with 
supervisory experience that includes director of a PreK-K program that has undergone the national 
accreditation process and services low income families of Lynn. She is previous LPCS board member. 
 
Dr. Joanne Civitarese is a member of the Education Design Team. She secured a developer grant in 2009, 
received training through MCCPSE and is the primary author of the prospectus and application. She was 
the co-founder and Principal of the Hathaway Elementary School, a non-profit independent elementary 
school servicing Lynn students in grades K-8. The school closed in 2012 due to the economic distress of 
the families in Lynn.  She has extensive experience in educational development and design, school 
management and has expertise in the field of special education. Based on her outstanding credentials 
(licensed Superintendent, Principal and SPED Director) and Joanne’s understanding of the unique model of 
LPCS, her previous experiences as a district-wide administrator, her entrepreneurial spirit which was called 
upon to start and run the Hathaway School, and her understanding of and commitment to the Lynn 
community, the Board believes she is the ideal candidate to serve as Executive Director of LPCS.  She is a 
previous LPCS board member. 
 
Suzanne Downs holds an M.Ed in Early Childhood Education, Children with Moderate Disabilities and 
Special Needs. Mrs. Downs is an experienced educator with administrative experience.  She is a resident of 
Lynn and a business owner located in Lynn. 
 
Mark Hathaway, CPA was the co-founder of the Hathaway elementary School and presently the COO of 
the Hathaway preschool located in Lynn.  He served as the Chief Operating Officer for the school which 
included supervision of food services, transportation, facilities management and finance. He has received 
his certificate of completion for the MA Certified Public Purchasing Official (MCPPO) Program.  He is a 
previous LPCS board member. 
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Victor L’Esperance holds a degree in Political Science and has worked with all levels of government.  He is 
a former board member of E,Inc. which is an environmental education organization for urban children.  He 
is a resident of Lynn and business owner located in Lynn. 
 
Joanne Lind earned an M.A in Counseling and M.S in Child Development and Administration.  She has a 
long history within the Lynn community which includes working as a psychotherapist for several Lynn 
based agencies and is an Adjunct Professor at North Shore Community College and Salem State College. 
She is previous LPCS board member.  
 
Joseph Yannetti earned his law degree from Suffolk University and is an attorney at the law firm of 
Morrison Mahoney with experience in employment litigation. He is a previous LPCS board member. 
 
B. School Governance 
1. Governance Structure 
The Board of Trustees will be the legal governing body of the school. The Board will consist of 9 to 12 
members with expertise in financial management, law, real estate, fundraising, non-profit governance, 
strategic planning, urban development, marketing, and education. Members will be selected to include 
individuals of different ages, ethnicities, backgrounds, and genders. Board members will elect officers 
including a Chair, Vice-Chair, Treasurer, and Secretary. Many members received training through 
MCCPSE regarding responsibilities and protocols. The Board will be held accountable to the public and 
will ensure that the school’s academic program is successful, that the school is faithful to the terms of its 
charter, and that the school is organizationally viable. With these ends in mind, the Board will be 
responsible for upholding the school’s mission and vision, managing its property and assets, supporting, 
and evaluating the Executive Director and COO, continually developing the Board, setting effective 
policies, and ensuring the school’s legal compliance and fiscal health. Board responsibilities, policies, and 
practices have been and will be developed based on research on non-profit and charter school boards. 

 
All 

members have the Massachusetts Charter School Trustees Guide as well as Trustee binders.  
 
Along with the founding group’s connections, LPCS will reach out to local community organizations, 
educational institutions, corporations and associations to recruit appropriate candidates to join the board as 
we move further into the charter process.  We have already begun compiling a list of potential candidates.  
This list will be reviewed periodically to fulfill the Board’s needs.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

33 
 



LPCS Organizational Design 
  

 
 
 
 
 
 
 
2. Roles and Responsibilities 
Executive Director (ED) 
The Executive Director of the school will be the chief executive officer with ultimate responsibility for all 
decision-making concerning management, staffing, operations, strategic planning, finances, fundraising, 
legal compliance, development, facilities, transportation, including  all  issues directly pertaining to 
teaching and learning. The Executive Director will be the primary liaison between the Board of Trustees 
and the school at large. The Executive Director will be ultimately responsible for the success of the 
school. The Board will develop and evaluation instrument and rubric based upon the goals that are 
expressed in the Accountability Plan.  Evaluation will take place annually beginning with a meeting in the 
spring that identifies the key goals for the leadership in the upcoming school year. There will also be a 
mid-year review and a final review at the end of the academic year.  
 
Director of Student Services (DSS) 
Will ensure students receive the appropriate services for success and the necessary enrichment to ensure a 
well-rounded education and to develop programs for family and community outreach, including liaising 
with on campus service providers  and reports directly to the Executive Director.  
 
Director of Curriculum and Instruction (DCI) 
Will have supervisory responsibility for all instructional personnel support the professional learning 
community to ensure that the school’s assessment, learning objectives and curriculum strategies are 
understood by teachers and realized in the classroom and reports directly to the Executive Director. 
 

Board of Trustees 

Director of Student Services 

Executive Director 

Chief Operating Officer 

Food  
Services Guidance Nurse 

Finance Auxiliary 
Staff 

Director of Curriculum Instruction 

SPED 
Coordinator
  

All  
Teachers 

Teacher 
Assistants 

ELL 
Coordinator 

SPED  
Staff 

ELL  
Staff 

Student/Parent/Community 
Liaison 

34 
 



Chief Operating Officer (COO) 
The COO will be responsible for the physical and financial operation of the school and will report directly 
to the Executive Director.  The position will implement, track, analyze and report on the budget according 
to the Executive Director’s direction.  The COO will be responsible for all service contracts including 
facilities management, food services, professional contracts, data management including tracking specific 
accountability data as well as school finances and school records.  
 
Board Development 
Board orientation will facilitate the assimilation of new Board members into their role in the school 
organization.  Orientation will be for all members, to access information concerning their roles and 
responsibilities.  Team building will take place in an annual board retreat. The focus of the retreat will be 
to develop strong teams by reviewing the bylaws, the school’s mission, the schools vision and providing 
an overview of the school’s history. The roles and responsibilities of the Board, administration, faculty 
and staff will be clearly defined.  Also, at the retreat the development of the yearly schedule of meetings, 
setting of goals and scheduled time for evaluation.  The desired outcome of this retreat is to ensure that all 
Board members share a working knowledge of the Board’s operation and function with the unity to work 
efficiently toward meeting those goals. 
 
The Board of Trustees will have a Governance Committee to develop strategies for ongoing review and 
recommendations for enhancing the quality and viability of the Board, including creating a Board manual, 
a schedule of self-evaluations and the Board as a whole evaluation.  Evaluation of goal achievement will 
be on the agenda for each Board meeting as a gage of alignment of work with set goals.  In addition, each 
Board member will complete an annual self-evaluation document.  In turn the board will evaluate itself as 
a whole comparing goals set and goals achieved.   
 
Along with the founding group’s connections, LPCS will reach out to local community organizations, 
educational institutions, corporations and associations to recruit appropriate candidates to join the board as 
we move further into the charter process.  We have already begun compiling a list of potential candidates.  
This list will be reviewed periodically to fulfill the Board’s needs.  
 
A Board Nominating Committee will, at least 30 days before the annual meeting of the Board of Trustees, 
recruit, select and nominate candidates to serve as members of the Board of Trustees.  In the event of any 
vacancy on the Board of Trustees or any office, the Nominating Committee will, within 90 days of such 
vacancy, nominate a candidate to fill the vacancy.   
 
School Management Contract 
LPCS will not enter into a contract with another entity to provide substantially all the schools educational 
or management services. 
 
 
 

 
 
 
 
 
 
 
 
 
 

35 
 



IV. Required Attachments 
 
A.  Founding Group Members 
 
Shawn M.B. Berry, M.Ed 
 

“The mind is not a vessel to be filled, it is a fire to be kindled.” (Plutrach) 
 

I am pleased to offer my commitment and expertise as a Board member of the Lynn Charter Public 
School. It is always an opportunity to pause and reflect on what experiences have brought me to this place 
in my professional teaching life and what will project me towards new goals and expectations for myself 
as a person and educator.  

 
Completion of a Masters in Elementary Education in 2003 was both an interesting and challenging 

endeavor. The “teaching model” was an intricate part of my own education, as my mother was a music 
teacher. Learning was (and still is) a fascinating challenge, which was fostered in every part of my 
existence. Earlier educational paths and vocational choices connected to people, using successful methods 
to reach goals, and idea development. There have been side-trips to becoming a “certified teacher”, but 
each endeavor has added purposeful skills, insights, and knowledge to my life’s repertoire. As a teacher it 
is added to on a daily basis. I have no doubt that I have found my passion. Teaching and mentoring 
affords me the ability to continue as a life long learner while modeling and guiding others to embrace 
knowledge as the strongest asset they could ever have.  

Through my teaching experiences both Special Education, and as a Charter school professional 
with two urban multicultural populations, I see most clearly that accessing learning, is for many, not the 
positive, successful experience that I was fortunate to have had. There are many barriers, visible and 
invisible, which can impede even bright, motivated students from attaining their potential. Growing up in 
a rural community, I sensed a social, as well as academic support which is not as evident in many larger, 
more affluent communities today. Throughout my education, the school-community was committed to the 
individual and invested in guiding them towards the most successful outcome possible. Whatever the 
barrier, be it poverty, race, diminished self-confidence or family dysfunction, the school community and 
its members have the opportunity and ability to guide every student towards possibilities and successful 
outcomes they might otherwise have thought unattainable. In areas where the need is greatest, the 
responsibility to become involved is even greater. As a teacher and person, these communities of need, 
challenge me daily to look beyond my world into theirs. I believe that the Lynn Charter Public School 
embraces this philosophy and will offer its students a unique and valuable foundation for both personal 
and intellectual development 

In education today there is a tenuous balance between wanting every student to achieve in the 
same way and timeframe while valuing personal integrity and recognizing individual strengths and 
challenges. There is definitely a need for a scope, sequence and assessment to insure the maintenance of 
standards throughout the country, regardless of location. The challenge becomes balancing the standard 
with the learner’s development and learning style. I am excited to offer my experiences as a teacher and 
educational leader to support the successful implementation of programs and student development at 
LCPS. 
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Shawn M.B. Berry 
177 HOBART STREET • DANVERS, MA  01923 

PHONE 508.932.8661 • E-MAIL RGBERFAM@verizon.net 
 
EDUCATION 
Lesley University                                                                                                     Cambridge, MA 
Masters in Elementary Education 1-6  
 
Ithaca College                                                                                                                Ithaca, NY 
Bachelor of Science – Speech Pathology & Audiology 
 
North Shore Community College                                                                                 Danvers, MA 
Endicott College                                                                                                           Beverly, MA  
Additional Coursework for OFCCS Certification 

    PROFESSIONAL EXPERIENCE 
English Teacher                                                                  Grades 6/7 (First Form) 
Salem Academy Charter School                   Salem, MA       08/2006 – Present 
 Created and implemented a standards-based English curriculum for 6th and 7th graders aligned with the Massachusetts 
Curriculum Frameworks. 
 Worked closely with Student Support staff to make the appropriate accommodations and modifications for students on 
IEP's and 504 plans. 
 Met weekly with all Form level subject teachers to discuss student progress and other issues related to the form as a whole. 
 Met weekly with Head of School and Curriculum Team members to review plans and reflect on practice. 
 Created and implemented Service Learning projects as part of the overall mission of the school. 
 Created and implemented a Choice Block class for students interested in learning the various aspects of writing and 
printing a bi-weekly school newspaper. 
 Worked with a local bookstore to host a Meet the Author Night and Short Story/Poetry competition for students in grades 
6-10. 
 Collaborated with Lower School ELA team to promote literacy across subject areas through development of core 
vocabulary and targeted reading. 
 
Classroom Teacher                                                              Grade 4 
Lowell Community Charter Public School     Lowell, MA         08/2004 – 06/2006 
 Based upon the Massachusetts Grade Four Standards, developed, and instructed curriculum for an ethnically diverse 
population. Met weekly with a grade level team to plan, assess progress, and advance strategies for cooperative learning and 
continuing “annual yearly progress”. 
 Trained in “Success for All” Reading and “Everyday Math” programs and used their curricula for daily instruction in these 
areas. 
 Acted as a House Leader planning activities to promote the enhancement of school/community relationships across grade 
levels 3-7. 
 Mentored an inexperienced teacher to providing models for instructional style and classroom management strategies. 
 Professional development in MELA-O assessment, Wilson Remedial Reading Program 
 

Special Education Teacher                                              Grade 5 
Mary D. Altavesta Elementary School    Woburn, MA          02/2004 – 06/2004 
 Developed daily lessons based on Grade Five curriculum scope and sequence with modifications based upon 
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individualized goals and objectives in an independent language-based classroom. 
 Provided explicit instruction in targeted skill areas.  
 Developed IEP’s and administered evaluation testing as needed 
 Collaborated with general education teachers, paraprofessionals and support staff regarding curriculum and 
implementation. 
 
Student Teaching Practicum                                            Grade 4 
Howe-Manning School    Middleton, MA                                         9/2003 - 12/2003  
 Fulfilled Massachusetts Department of Education criteria for student teaching practicum which included the development 
and implementation of lesson plans in all curriculum areas, assuming full responsibility for the classroom, attending 
team/staff meeting and working with support staff to accommodate various learning styles.  
 
Resource Room Teacher – Long Term Substitute            Grades 1-3 
Stewart School    Topsfield, MA                                          01/2003 – 08/2003    
 Provided support services to individual students and small groups based upon IEP needs in pullout and 

inclusionary settings for grades 1-3.  
 With team support, wrote progress reports and annual Individual Education Plan’s goals and objectives, attended 

child study and team meetings as needed. 
 Provided continuing summer instructional program for the Tri-Town District. 

ADDITIONAL PROFESSIONAL EXPERIENCE 
September  2008 – Present     Salem Academy Charter School      Form Leader                             Salem, Massachusetts 
 Facilitate Form level discussions for the development and implementation of grade level and school-wide initiatives and  

action plans for student concerns 
 
February – May 2005     LCCPS             MCAS Math & ELA Prep Instructor – Grade 4                Lowell, Massachusetts 
 Two five-six week Saturday sessions focused on additional review of the Math and English Language Arts frameworks 

in preparation for Grade 4 MCAS. 
 
March 2004     Mary D. Altavesta School             MCAS Science Prep Instructor – Grade 5           Woburn, Massachusetts 
 10 week after-school program focused on additional review of science frameworks in preparation for Grade 5 Science 

MCAS 
 
April 2002 
 Provided after-school instruction to students identified as needing additional math review. Developed Pre and Post 

testing formats, 8 weekly lessons based upon specific Massachusetts’s framework areas to be addressed, and compilation 
of testing data. 

 
October 2001-December 2002      Howe-Manning School  Paraprofessional – Grade 4               Middleton, 
Massachusetts 
 Provided educational support for students who had identified learning disabilities, under the supervision of classroom 

and resource room teachers. 
 Planned and implemented small group instruction as well as modification of classroom materials and curriculum. 

Attended team meetings, maintained observational logs and met weekly with resource room teacher to discuss student 
progress. 

Spring/Summer 2002                     Private Tutor – Grade 3                                                              Danvers, Massachusetts 
 Provided reading support for a student identified as needing additional instruction in the areas of reading comprehension 
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and fluency as well as organization and content development of written responses. 
 

1994 – 2001        The Children’s Roost  Owner/Director                                     Danvers, Massachusetts 
 Planned structural renovation and educational vision for a multi-age early childhood center. With certified staff, 

developed and presented appropriate curriculum for children ages 2.9 to kindergarten under the regulations and 
guidelines of the Massachusetts Office for Child Care Services. 

 Developed additional policy and curricula for infant/toddler and school age programs. 

CERTIFICATIONS 
Massachusetts Department of Education - Elementary Education 1-6  
Massachusetts Office of Child Care Services – Director 1 Certification 
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Heather Brings 
Personal Statement of Commitment 
 
I am writing to express my support for the establishment of the Lynn Preparatory Charter School.  For 
more than five years I have had the privilege of working at The Hathaway School, as an Elementary 
School Teacher and as a Program Director.  My involvement with this school has allowed me the 
opportunity to work with the students and families that our proposed mission will undoubtedly benefit.  I 
have had the advantage of seeing the requirements of the students in the classroom and the requests of the 
parents. The Lynn Preparatory School, can give these families access to the quality education they desire 
and most importantly deserve. 
 
The members of our board have sufficient knowledge pertaining to the needs of the community we 
represent. We are united by a sound philosophy and course of action that will meet these needs and 
provide an educational experience that is currently unavailable to the community.  I am pleased to pledge 
my commitment to Lynn, and proudly offer my expertise in the field of education to the Founding Board.  
It is with the utmost regard for the advancement of the youth in Lynn, that I endorse the proposal set forth 
and dedicate myself to the success of the Lynn Preparatory School.  
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Heather Brings 
255 North Street  Salem, MA 

(978) 979 – 7850 
hthrbg02@netscape.net  

 
 

Experience  
The Hathaway PreSchool                                   Lynn, MA 

 Director of PreK – K Program                                     2012 - Present 
 ♦ Instrumental in program preparation for the National 

Accreditation of Education for Young Children 
 ♦ Implementation of an Internet-based assessment system 
 ♦ Responsible for creating and managing programs and activities 
 ♦ Supervision of a cohesive teaching team that values 

professional development and communication in the planning 
and implementation of programs for children 

 ♦ Curriculum program and staff development 
 ♦ Create program and staff schedules 
  

Elementary School Teacher / Team Leader               2005 - 2012 
 ♦ Create motivating environment to help children successfully 

achieve learning goals 
 ♦ Enhance student growth through the use of varied teaching 

methods such as student led groups and independent learning 
 ♦ Curriculum development that follows the Massachusetts 

Curriculum Frameworks 
 ♦ Administer various forms of assessment including the IOWA 

Test of Basic Skills 
 ♦ Counsel students and their parents in order to create effective 

individualized learning programs 
 ♦ Assist with the documentation and evaluation of students 
 ♦ Integrate technology through the development of units that 

include computer literacy 
 ♦ Incorporate the Wilsons Reading Program for individual 

instruction 
Education  

Salem State College                                                       Salem, MA 
 ♦ Presently enrolled in M.Ed Program 

♦ Bachelor of Science: Elementary Education 
Certifications  

Department of EEC 
 ♦ Director 

♦ Preschool Teacher 
 ♦ Presently working toward DESE certification in Elementary 

Education 
References  

Available upon request 
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Dr.  Joanne Civitarese 
Personal Statement of Commitment  
 
I am committed to the development of the charter for The Lynn Preparatory Charter School so that 
students in Lynn can have the opportunity to attend a public school that is not underperforming.  The city 
of Lynn continues to struggle with providing students a safe, small class size school environment that 
encourages academic rigor and wrap around services for the individual student and their families on 
campus.   

 
I was the co-founder and Principal of The Hathaway Elementary School, Inc which was a small 
independent kindergarten-grade 8 school that opened in Lynn on August 18, 2003.  Due to increase in 
student enrollment and space constraints we relocated over the Lynn line into Swampscott. We obtained 
nonprofit status, EEC certification and DESE licensure. The school served 80 students in grades K-7.   
The Hathaway Elementary School closed after the 2012 school year due to the economic recession and 
the impact it had upon an already distressed community.   Prior to developing the Hathaway Elementary 
School I had central office experience as the Assistant Superintendent of Schools for the Haverhill Public 
Schools and as Director of School and Student Programs for the Ipswich Public Schools.  I served as an 
assistant principal for eight years.  My teaching experience is in urban public school settings, residential 
and secured facilities within the field of Special Education.  I earned a doctorate degree in Educational 
Administration and Leadership.  My dissertation was based on the two special education schools I co-
developed for the city of Haverhill.  I hold a DESE license for Superintendent of Schools, Principal, 
Special Education Director, Teacher of Moderate Special Needs, Director at all levels, History, Social 
Studies and Speech. I am also licensed through the Department of EEC as Director II. 
 
I am the co-founder and presently the executive director of the Hathaway School which services 
preschool and afterschool students in Lynn. 
 
I am confident that as the Executive Director of the proposed Lynn Preparatory School I have the 
experience and education to provide LPCS students the opportunity for an exceptional education without 
exception. 
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Joanne Civitarese                     781.595.5859    
joanne@hathawayschool.com 

Objective 
 
To serve as Executive Director of the proposed Lynn Preparatory Charter 
School 

Experience 
 
 

2012-Present            Hathaway School, Lynn, MA 
Executive Director 
Program offers preschool, kindergarten, afterschool and summer programs. 
Obtained national accreditation through NAEYC 

2003-201                  Hathaway Elementary School   Swampscott, MA 

 Principal 
Obtained nonprofit status, EEC certification and DESE licensure for a 
Kindergarten through Grade 8 independent school. 
recruited, motivated and supervised a committed and dedicated staff, all within 
tight budget constraints.  
 ultimate responsibility for all decision-making concerning management, 
teaching and learning,assessment, staffing, operations and strategic planning.  
 primary liaison between the Board of Directors and the school at large.  
 

2001-2002                   Haverhill Public Schools               Haverhill, MA 
Assistant Superintendent: Programs and Quality Assurance 
Urban 7000 pupil school district 
Developed 2 alternative schools 
Site Principal K-2 Hearing Impaired Center 
Program evaluations and  corrective action plans 
Facilities management , usage, redistricting, crisis plans 
Budget development and administration 
Curriculum, program and staff development 
Evaluation, recruitment and grant writing  
District liaison to the Department of Education 

2000-2001    Ipswich School District Ipswich, MA 
Director of School and Student Programs 
2,200 pupil school district  
Developed Master of Technology Program  
Virtual Education E-learning coordinator 
Community education program director 
 facilities management, usage, crisis plans 
Budget development, strategic planning 
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Curriculum, program and staff development 
Liaison to SPED and 504 coordinator 
Evaluation, community outreach and grant writing 

 
1987-1993 Memorial Middle School      Fitchburg, MA 
Special Education Team Leader 
Inner city 650 student middle school grades 6-8 
Monitored state and federal compliance issues 
Development of curriculum and schedules 
Department budget and staff evaluation 

 
1982-1987 Professional Profile  
Special Education Teacher and Coordinator 
Public school self-contained classroom, grades K-12 
Secured facility for violent offenders 
Massachusetts Migrant Educational Program 
Residential facility for behavior disorders 

Education Nova Southeastern University  
Ed.D:  Educational Administration and Leadership  
Dissertation: Alternative Education 

 Worcester State College   
CAGS: Educational Administration 

Certification 
 
Superintendent of Schools 
Principal 9-12;  Administrator of Special Education (All 
Levels)Supervisor/Director All Levels 
Special Education 5-12; History, Social Studies and Speech 
EEC:  Director II,  Lead Teacher  PreK 
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Suzanne M. Downs 

46 Porter Street 
Lynn, MA  01902 

(781) 598 - 5653 
 
 
 

 
July 18, 2013 
 

Letter of Commitment 
 
 
Re: Lynn Preparatory Charter School 
 
 It is with great honor and privilege that I have been asked to serve as a board member of 
the proposed Lynn Preparatory Charter School. 
 

My name is Suzanne Downs, an early education care professional and the owner/director 
of Suzy’s School of Dance in Lynn. I am an experienced educator within the school system for 
many years as well as a businesswoman operating my own dance studio. I am a breast cancer 
survivor, a resident and homeowner in the city of Lynn along with my husband and our two 
children, ages 18 and 16 both of whom attend the Lynn Public Schools.  

 
            I hold a Master’s Degree in Early Childhood Education, Children with Moderate 
Disabilities and Special Needs. Therefore, I will bring my educational expertise and experience 
to the position.  As I serve on the board, I will be a responsible team member and use my best 
judgment to fulfill my obligations to the school and community. 

 
I look forward towards the wonderful educational program the Lynn Preparatory Charter 

School has to offer and the opportunity to be a part of the school board. 
 

Best regards, 
Suzanne Downs 
 
mrsdowns@live.com 
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Suzanne M. Downs 
46 Porter Street / Lynn, MA  01902 / Telephone:  (781) 598 - 5653 

Summary 
 A certified Massachusetts Early Education and Care professional, who teaches early 
childhood students at the Hathaway School, and who actively owns and operates Suzy’s School 
of Dance. Responsibilities include teaching student’s ages 2.9 and older and provide educational 
supervision for staff. Teaching education for students of all ages throughout the years have 
carried significant enrichment towards both academic and physical principles, all are which are 
fulfilling and rewarding within my chosen career. 
 
Professional Experience 
 
The Hathaway School, Lynn, MA 01902  
Early Education and Care Professional/Educational Supervisor, 2008 – present.  Program 
obtained national accreditation through NAEYC. 
 
Suzy’s School of Dance, 66 Sanderson Ave, Lynn, MA 01902 
Owner/Director, 2003 - present 
 
Lynn Public Schools, Lynn, MA 01904 
Elementary Substitute/Long-Term Teacher, 2005 - 2008 
 
Dance Studio, Lynn, MA 
Dance Teacher, 1982 - 2002 
 
LCC Financial Corporation, Lynnfield, MA   
Executive Assistant to the President, 2000 - 2002 
 
Pearson Education, Reading, MA  
Senior Administrative Assistant to the Vice President of Operations, 1986 - 1999 
 

Awards 
Honorable Mention, Reader’s Choice Award, Best Dance/Gym Studio, 2007, 2008, 2009 & 2013 
Regional Silver, Reader’s Choice Award and #1 Choice in Lynn, Best Dance/Gym Studio, 2010 

Nominated, National Business Woman of The Year - Sponsored by Daily Item, 2007 - 2012 
Honor Certificate, North Shore Community College, 2002 

 
Education 

Master’s Degree in Education, American International College, 2012 
Bachelor of Science Education, Salem State University, 2008 

Associate in Science, Executive Administrative Assistant, North Shore Community College, 
2002 

Teacher Training Program, Dance Teachers’ Club of Boston, Inc., 1997 - 2000 
Swampscott High School, Swampscott, MA, 1982 

 
Accomplishments  

 Massachusetts Early Education and Care:  Certified - Infant/Toddler, Preschool, 
Teacher, Lead Teacher, Director I and II. 

 Massachusetts Tests for Educators Licensure: Communication and Literacy Skills, and 
Foundations of Reading. 
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 A Certified Member of Dance Teachers’ Club of Boston, Inc., and the American Society, 
2001 - present. 

 Girl Scout Leader, Founder of Troop 1032, Girl Scouts of Eastern Massachusetts, 2000 - 
2009. 

 
References: Available Upon Request 
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Mark A. Hathaway 
Personal Statement of Commitment  
 
I am fully committed to the proposed Lynn Preparatory Charter School. I was born and raised and married 
in Lynn. I attended public schools there. I was the co-founder of The Hathaway Elementary School.  
When we were looking for a site to start our school it was immediately to Lynn that I searched for our 
first site. We named the school after my grandmother who was a resident of Lynn and a life long 
educator.  
 
I believe that our planned charter school will greatly impact the youth of Lynn by providing asmall, safe, 
high quality public education in their hometown.  The charter school will create a strong sense of local 
pride for everyone involved in the project and will stop the flow of our top students leaving to attend 
private school or out of district placements.        
 
I graduated from Bentley College and have worked in both the public and private sector as a CPA.  I have 
been a Certified Public Accountant for thirty years and the co-founder of The Hathaway Elementary 
School, Inc.  I prepared the Articles of Incorporation, obtained 501(c)3 status  and  served as the Chief 
Operating Officer for the school.  My responsibilities included human resources, budget development, 
fiscal management and internal and external report generating responsibilities.    
 
Prior to this position I was employed by American Express Tax and Business Service where I managed a 
combination tax/audit annual client billing base of one million dollars. I was responsible for a very 
diverse client base which included not for profit, for profit and government regulated agencies.  
 
I believe I bring tremendous energy, skill and expertise to a position on the Founding Board.  
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Mark A. Hathaway, CPA                 781.595.5859  
mahcpa@comcast.net 

Objective 
 
To serve as a member of the founding board of directors for the proposed Lynn 
Preparatory Charter School.  

Experience 
 
 

2012-present  Hathaway School,  Lynn, MA 
Chief Operating Officer  
Cofounder of preschool, kindergarten and afterschool program that has obtained 
NAEYC accreditation. 

2003-2012         The Hathaway Elementary School        Swampscott, MA 
Chief Operating Officer 
Obtained nonprofit status, EEC certification and DESE licensure for a  
K – Grade 8 independent school. Responsibilities included human resources, budget 
development, fiscal management and internal and external report generating .    
 
 2002-present   Mark Hathaway, CPA Tax and Business Services            

• Preparation of individual and business tax returns 
• Preparation of financial statements 
• Full charge bookkeeping services 

2002-present   Mark Hathaway, CPA Tax and Business Services            
• Preparation of individual and business tax returns 
• Preparation of financial statements 
• Full charge bookkeeping services 

2001-2002         Robert Ercolini, CPA   Boston, MA 
Audit Manager 

• Managed a $600,000 client base 
• Residential and commercial property management, not for profit entities and 

other service related industries 
• Focus on marketing, client development, recruiting, staff development 

 
1995-2000 American Express Tax and Business Service, Boston MA 
Audit Manager                                                                                                                                            

• Managed a combination tax/audit annual client billing base of $600,000 for many 
types of businesses including both residential and commercial property 
management, hotel, not for profit entities and other service related industries.  

• Supervisory responsibilities of 10 staff 
• Consistently selected to handle most challenging client in situations requiring 

interpersonal and business development skills 
• Actively involved in marketing and recruiting   
• Familiarity with most software programs in numerous industries 
• Employee of the Year Recipient-2000 
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1986-1994   Robert Luscinski, CPA             Topsfield, MA 
Senior Staff Accountant 

• Responsibilities in staff management and direct client service areas 
• Refining the firm’s procedures and setting quality standards 
• Utilizing accounting proficiencies to personally fulfill client’s needs in such areas 

as trial balance, adjusting entries, federal and state tax returns and financial 
statements 

• Enhancing and maintaining strong client rapport 

Education 
Bentley College, Waltham, MA  
 Degree: BS Accounting 
 Certified Public Accountant 
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Victor L’Esperance 
41 Lewis Street 

Lynn, MA 01902 
617-799-8884 

 
July 22, 2013 
 

Letter of Commitment 
 
 
Re: Lynn Preparatory Charter School 
 
My name is Victor P. L’Esperance, I am a long time resident and homeowner in the city of Lynn.  I also 
own another property in Lynn that is home to several school age children.  I am honored to serve as a 
board member of the proposed Lynn Preparatory Charter School.  I view this public service as an 
opportunity to repay the Lynn community for the benefits I received growing up here. 
 
 I hold a Degree in Political Science.  I have worked with all levels of government across the country and 
abroad.  These experiences along with my dealings with city government at home in Lynn cause me to 
recognize the need for high quality and easily accessible educational resources in this city.  The Lynn 
Preparatory Charter School will provide an opportunity to Lynn’s families for their children to receive 
premium learning benefits precisely as envisioned by the wise individuals who conceived of charter 
schools in the Commonwealth. 
 
I will bring strong commitment and the benefits of varied experiences to the board of this institution.  As I 
serve on the board, I will be a responsible team member and use my best judgment  for the school and 
community. 

 
I look forward to working with my colleagues instituting the superior programs the Lynn Preparatory 
Charter School will offer to the children of my community.  They deserve this chance to forever improve 
their lives! 
 
 
Sincerely, 
 
Victor P. L’Esperance 
vicbrid@comcast.net 
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Victor P. L’Esperance 
P. O. Box 61 

Lynn, MA   01903 
617-799-8884 

vicbrid@comcast.net 
 

 
 Objective:  To expand the educational opportunities for school aged 
children in the City of Lynn.  To pay back for some of the 
opportunities that were available to me that are sadly lacking today. 
 
Related Experience: 
 
MASSACHUSETTS WATER RESOURCES AUTHORITY 
Manager of Security and Emergency Planning  
Assistant to Director of the Waterworks Division 
Project Manager Conservation Coordinator 

 
1993 – Present 
 

• Promoted up the ranks in each of these security positions over 
the last 20 years. Initiated, developed and coordinated a revised 
Agency wide Security Program.         
        

• Managed integrated security system.        
     

• Liaison to federal, state, and local law enforcement and public 
safety agencies.  Responsible for internal investigations.   

 
Served on various external and internal projects including: 
 
 Critical Infrastructure Protection Advisory Group (CIPAG) -

Coordinated pre and post 9/11 industry responses regarding 
terrorism and security issues.         
      

 Information Sharing and Analysis Center (ISAC) –Member of 
advisory committee that established ISAC.  Reviewed, analyzed and 
distributed relevant security information to authorized members 
of the industry.  Advised EPA regarding implementation of 
Bioterrorism Act of 2002.        
     

 Boston InfraGard - Participated in Task Force sponsored by the 
Federal Bureau of Investigation (FBI), focusing on cyber 
terrorism and crime.  

      
 Industry Security Standards- Member of Advisory Committee that 

developed security practices for the industry with Sandia 
National Laboratory.  These practices are now industry standards. 
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 Historical Incidents Advisory Committee- Member of committee that 

conducted study to determine the extent and response to tampering 
with water supplies.  Initiated before 9/11 and continued until 
conclusion in 2004.  Results are restricted.                                                                       
           

 Inter-Utility Task Force For Metal Theft Prevention- Member of 
utility group, including power industry, formed to combat metal 
thefts. Group members also comprised of law enforcement and other 
critical infrastructure utilities. 

 
 Mitigation Principles Task Force, Co-Chair- Co-Chaired an 

internal committee to develop mitigation principles for approval 
by Board of Directors.  Served on various selection committees 
and study boards managing contracts for management firms, 
communications studies and selections, security guard 
contractors, totaling several million dollars worth of contracts. 

 
Intergovernmental Activities: 
 
 Public Affairs Coordinator- Managed external and government 

relations for $1.4 Billion Dollars of construction projects that 
included a state of the art water treatment plant, 18 mile deep 
rock water supply tunnel, and water tanks.  Also negotiated 
agreements with local communities for mitigation  

 of construction activities and with negotiated with fire     
 departments for project support. 
 
Other Past Experience: 
 
L’Esperance Associates Political Consulting  
Chief Executive Officer 
Political and Public Relations Consultant 
1982-1993 
 
Served as senior strategic communications consultant and advisor to 
numerous candidates and organizations.  Partial listing of clients 
includes: 
 
 Kuwait Government during Gulf War -1991.  Assisted with 

reconstruction after Desert Storm and Provide Comfort on ground-
worked very closely with the U.S. Military. 

 Presidential Race for Chief Samuel Falae in Nigeria 1991 – 1992 
 Manager and staff positions on various national, statewide, and 

local campaigns for elective office and referendum questions in 
Florida, Iowa,  New Hampshire, Connecticut, Rhode Island, 
Louisiana, Wyoming, Pennsylvania, Massachusetts and Virginia. 
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Education and Organizations : 
 

      •     B. A. Political Science University of Massachusetts  
            Boston       
      •     Veteran, United States Coast Guard 1974 – 1978 
      •     Member of American Waterworks Association, New  
            England Waterworks 
             
            Former Board Member of E, Inc. – an environmental   
            Education organization for urban children 
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Joanne Lind, M.S., M.A. 
Personal Statement of Commitment  
 
It is with great joy and anticipation that the founders of the proposed Lynn Preparatory Charter School 
have asked me to serve as a committed member on their Board of Directors.  
I have worked with the children in Dr. Civitarese’s care as a child and family 
therapist, meeting children for individual therapy and during times of transition to the 
next grade. I have watched The Hathaway Elemenatry School evolve through the many sacrifices, 
dedication and expertise of Dr. Joanne Civitarese.  I have been impressed by the commitment parents had 
to the growth of this school and the appreciation they express for Dr. Civitarese's concern for their child.  
 
It is this same commitment to the care of the total child that draws me to the LPCS Board of Directors. I 
am convinced that the total child will be serviced here. 
 
My background within the Lynn community includes working nearly two years as a child 
and family therapist on the Family Stabilization Team, the D.S.S. Team and the Mental 
Health Team of Family Continuity Programs, Union Street in Lynn; as an Adjunct 
Professor within the Early Childhood Education/Human Services Department of North 
Shore Community College in Lynn since January of 1988; and as a psychotherapist in 
the area throughout this time. On a personal note, my mother was born in Lynn and my 
grandfather worked throughout his career at the General Electric Company based in 
Lynn. My commitment to the Lynn community and to the cultural diversity evidenced 
within it is strong. I have "walked" with children and their families through many difficult 
life circumstances and traumas; I have had the privilege of "walking" with early 
childhood teachers from the Lynn community who have been forced back to school after 
15+/- years of teaching within a variety of daycare centers and preschools in Lynn. I see 
the struggles and the heart of these teachers who are willing to do whatever it takes to 
continue working to support the children in their community. Lynn is a fascinating 
community with much dedication, care and support happening within the bowels of its 
many-faceted services. I look forward to this assignment and I look forward to being an 
active and working Board member for the proposed Lynn Preparatory  Charter School. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

55 
 



 
 
Joanne Lind 
P.O. Box 603, Rowley Massachusetts 01969 
Tel: Cell/Business Phone Number: 978-948-2750  
Home Email: lindje@comcast.net 
 
PROFILE 
Creative, conscientious therapist/educator with extensive experience in a broad range of therapeutic and 
educational settings. Experience includes strength-focused therapeutic treatment for individuals, children 
& families with specialties in grief & loss, women in transition, preschool age children; and the use of the 
expressive arts with adults children, adolescents and families. 
 
EXPERIENCE: COUNSELING 
Psychotherapist/Life Coach, Ipswich, MA                           1997-present 
Specialties include Grief & Loss, Women in transition, Rewriting Life Stories groups for women. Strength-focused 
therapeutic treatment and life coaching for individuals, children, adolescents, and families. 
 
Child and Family Therapist, South Bay Mental Health. Attleboro and Lawrence MA                              2007-2008 
Therapeutic treatment for individuals, children and families. 
 
Individual, Child & Family Therapist, Health & Education Services/ Childrens Friends, Ipswich MA   1996-2000 
Therapeutic diagnosis and treatment for individuals, Couples, Children, Adolescents, Families. 
 
Home-Based Child & Family Therapist, Family Continuity Programs Lynn MA                                      1994-1996 
Therapeutic treatment for children and families in crisis. Family therapist for Family Stabilization Team and 
DMH & DSS contracted teams. Family intervention treatment for children and families in crisis. 
 
Individual, Child & Family Therapist, Shalom Counseling Center & Private Practice Grants Pass OR 1990-
1993 
Therapeutic diagnosis and treatment for Individuals, Couples, Children, Adolescents, Families 
 
Additional Counseling part-time Counseling and Volunteer Experiences: 
Bereavement Group Facilitator: Friend's Way, child & family grief support center, Warwick RI             2007-present 
Strongest Link, Topsfield MA                                                                                                                           1996-1997 
Grief & Loss: Facilitator,; Hospice Volunteer training and experience, Exeter NH & Providence RI              2006-2007 
Milieu Psychiatric Treatment Counselor, Family Continuity Programs, Peabody MA                                 1997-1998 
Milieu Psychiatric Treatment Counselor, Family Continuity Programs, Beverly MA                                   1992-1993 
 
Homeless Shelter: Family Advocate/Case Manager/Educator for families living in homeless shelters 
Domestic Violence: Therapeutic counseling for women and their children living in domestic violence shelter 
Substance Abuse: Therapeutic counseling for women & their children living in substance abuse recovery shelter 
 
EXPERIENCE: College Instruction and Program Coordination 
Instructor, North Shore Community College, Danvers Massachusetts          1998-Present 
Early Childhood Education Department. Courses taught include Child Growth and Development, Foundations of Early 
Childhood, Children with Special Needs, Expressive Arts in the E.C.E. Classroom; Field Placement. 
 
Instructor, Southern New Hampshire University, Hooksett, New Hampshire                                                   2006 
Continuing Education Department. Courses taught include Psychosocial Development during Early Childhood and 
History and Philosophy of the Child Study Movement 
 
Instructor, Daytona Beach College, Daytona Beach, Florida                                                                              2005 
Early Childhood Education Department. Courses taught include Home, School & Community 
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Instructor, Temporary Coordinator, Rogue Community College, Grants Pass, Oregon                         1988-1993 
Early Childhood Education Department and Women in Transition/Counseling Department. Courses include a variety 
of community Daycare Administration & Child Growth and Development workshops for professionals; Self 
Assessment and Career Identification courses & temporary coordination of a Women in Transition program. 
 
Coordinator & Instructor, Clark College, Vancouver, Washington                                                           1986-1988 
Coordinator Early Childhood Education Laboratory School; Instructor Early Childhood Education Department. 
Courses taught include Curriculum Workshops for Teachers and Parenting courses for Daycare participants. 
 
HEAD START AND PRESCHOOL EXPERIENCES INCLUDE: 
Behavior Specialist, Self-Help Inc., Brockton MA 
Behavior Specialist/Parent & Staff Trainer, Mid-Florida Head Start, DeLand FL 
Mental Health/Behavior Specialist, Pathways for Children, Gloucester MA 
Education Coordinator, North Shore Head Start, Beverly MA 
Lead Teacher, Clackamas County Head Start, Sandy Oregon 
Lead Teacher, Josephine County Head Start, Grants Pass, Oregon 
Lead Teacher, St. Paul’s Christian Preschool, Grants Pass, Oregon 
Lead Teacher, Oak Tree Learning Center, Grants Pass, Oregon 
Lead Teacher, It’s A Small World Daycare, Grants Pass, Oregon 
Assistant Teacher, Preschool, Lawrence KS 
Lead Teacher, Lee Cooperative Nursery School, Lee NH 
Assistant Teacher, UNH Summer Head Start Teacher Training Program, Durham NH 
 
PUBLIC AND PRVATE SCHOOL EDUCATION EXPERIENCES INCLUDE: 
Home-Schooled Three Children 
Lead Teacher, K-3, Adelphia Parochial School, Murphy Oregon 
Tutor, Back to Basics Home Tutoring Service (self-Employed), Ipswich MA 
Teacher, O’Malley Junior High School, Gloucester MA 
Permanent Substitute Teacher, Salem Senior High School, Salem NH 
 
VOLUNTEER TRAINING AND WORK INCLUDE: 
Adult Facilitator: Friends Way, Children’s Bereavement Center, Warwick RI 
Hospice: Seacoast Hospice, Exeter NH & Home & Hospice Care of RI, Pawtucket RI 
Patient Escort: Boston Children’s Hospital Medical Center 
Soft Ball Coach, Ipswich Little League, Ipswich MA 
Brownie Leader, Girl Scouts of America, Ipswich MA 
 
EDUCATION: 
Gordon Conwell Theological Seminary, South Hamilton Massachusetts, M.A. Counseling 
Wheelock College, Boston Massachusetts, M.S. Child Development & Administration 
University of New Hampshire, Durham New Hampshire, B.S., Family Life Studies & Education 
Child & Adolescent Life Coaching Certificate 
Salve Regina University, Newport RI, Holistic Counseling Program 
Expressive Arts Institute Certificate; plus Group Process for Creative & Expressive Arts course 
Southwestern College, Santa Fe New Mexico, Grief Certificate Program, in process 
Family Institute of Cambridge, Watertown MA, Intensive Family Systems Training, Levels 1 and 2 
Sandray-Worldplay Expressive Therapeutic Program, Levels 1-6, Gisela DeDomenica, Ph.D., Maine & CA 
Wellness Life Coaching Certificate 
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Joseph G. Yannetti, Esq 
Personal Statement of Commitment  
 
It is my pleasure to provide this letter of commitment on behalf of the Lynn Preparatory Charter School in 
support of its application for a charter.  As a member of the board of directors for the school, I have had 
an opportunity to meet and work with other board members, as well as with meet with school 
administrators, staff, teachers, parents and students.  
 
Throughout the process of trying to make the charter school a reality, it has become abundantly clear that 
the entire board and school administration are committed to proving the current and future students with 
the necessary education, skills, and experiences to develop into educated, well-rounded members of the 
community, while at the same time gaining the knowledge and confidence necessary to succeed in their 
personal, educational, and ultimately, their profession lives.   
 
Growing up I was fortunate enough to attend private school, a small liberty arts college, and ultimately 
law school; however, as a new father, I now understand that the opportunities that I was provided are not 
available to all students and parents, for a variety of economic and socioeconomic reasons.  Proving a 
charter to the Lynn Preparatory School will provide students currently enrolled at the lowest performing 
schools in struggling neighborhoods within the community to increased access to a superior public 
education without increased financial burden on the school’s parents and students.   
 
Thank you for your time and consideration of this proposal.  
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Joseph Gordon Yannetti 
63 Wenham Road 

Topsfield, Massachusetts 01983 
(978) 578-8207 • jyannetti@morrisonmahoney.com 

 
 
Education: Suffolk University Law School, Boston, MA 
  J.D., magna cum laude, May 2003  

Class Rank: Top 5%, 14/317 
  Honors: Suffolk University Law Review, Staff Member 2001-2002; Note Editor 2002-
2003 
   Dean’s List, 2000-2001; 2001-2002, 2002-2003 
   Academic Leadership Scholarship Award, 2001-2002, 2002-2003 
   Jurisprudence Award in Civil Procedure  

Honorable Mention, First Year Oral Advocacy Competition, 2000 
 
  Trinity College, Hartford, CT 
  Bachelor of Arts in Economics May 1995 
  Minor: Formal Organizations 
  Writing Projects: The Economic Effects of a Professional Sports Franchise on a   Small 
Market Economy 
  Athletic Achievement: Varsity Hockey 1991-1995; Award: Coach’s Award 1995 
 
  Groton School, Groton, MA   
  Diploma Awarded June 1991 
 
Publications: First Amendment Establishment Clause No Defense to Viewpoint Discrimination 
Violative of Free Speech Clause –    Good News Club v. Milford Central School, 
Comment, 36 SUFFOLK U. L. REV. 281 (2002) 
   

Who’s on First, What’s on Second, and I Don’t Know About the Sixth Circuit:  A § 1983 
Malicious Prosecution Circuit Split That Would Confuse Even Abbott and Costello, Note, 
36 SUFFOLK U. L. REV. 513 (2003) 

 
Experience: Morrison Mahoney LLP 
  Associate, April 2008 – Present 

Associate in large litigation practice concentrating primarily in the area construction law, 
employment law, medical malpractice, and insurance defense litigation.  

 
The Wesbrooks Law Firm, P.L.L.C., Phoenix, AZ 

  Associate, June 2005 –July 2007  
Associate in civil litigation firm practicing primarily in the areas of personal injury, 
wrongful death, medical malpractice, domestic relations, and bankruptcy.  Managed all 
aspects of cases from inception through completion while gaining experience handling 
mediations, depositions, and court appearances.      
 
Burton & Leather & Associates, Phoenix, AZ 

  Associate, May 2004 – July 2004  
Associate in small domestic relations, bankruptcy, and probate firm.  Handled all aspects 
of pretrial discovery.  Conducted initial consultations with prospective clients and met 
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with existing clients about pending cases.  Researched and drafted briefs for appellate 
cases.   
 
Linnehan & Buck, Boston, MA  

  Intern, August 2002 – April 2003   
Gained experience working in small general civil litigation law firm.  Wrote memoranda, 
drafted complaints, answers and other pleadings, and assisted with all phases of trial 
preparation.  Reviewed and analyzed requests for production of documents and answers 
to interrogatories.  

   
Rosencranz and Associates, Boston, MA 

  Summer Intern, Summer 2001 
 Drafted complaints, interrogatories, and document requests for  personal injury cases.  Researched 

and prepared answers for discovery requests.  Supported attorneys in preparation for trial, 
mediation, and arbitration.  Wrote settlement demand letters to insurance companies.   

 
MFS Investment Management, Boston, MA                                                                                            

  Broker/Dealer Sales Desk, Jan. 1999 – June 1999 
Worked with the Regional Vice President covering the territory of Arizona, Utah, and 
Nevada.  Kept registered representatives in territory updated on all sales campaigns.  
Helped to generate mutual fund sales 30% ahead of goal. 
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B. Curriculum 
 
 LYNN PREPARATORY: 

ENGLISH CONTENT & SKILLS 
MASSACHUSETTS ELA STRANDS: Language, Reading & Literature, Composition, Media 

K The Lynn Preparatory kindergarten student:  
• Listens to many types of stories, poems, and chants from many cultures 
• Expresses ideas clearly using oral language 
• Improves oral communication through conversation, discussion, and acting out stories 
• Listens effectively—gains meaning through conversations, discussions, and read aloud 
• Recognizes and generates rhyming words  
• Knows words are made up of individual sounds  
• Recognizes and names all letters 
• Recognizes and identifies the sounds of all consonants and most vowels (upper and lowercase) 
• Understands print concepts (directionality, word-to-print match, difference between letter/word) 
• Uses comprehension strategies to understand text during read aloud and shared reading (connecting to prior 
knowledge, inferring, predicting, questioning, and visualizing) 
• Retells important events and details of stories  
• Recites some simple poems and chants 
• Follows a story from beginning to end 
• Knows that a story has a beginning, a middle, and an end 
• Derives meaning from the pictures and drawings in books 
• Begins to monitor own reading for accuracy and solves reading problems by using strategies 
• Reads some high-frequency words (15-20) by sight 
• Enjoys finding words that he/she can read 
• Writes simple stories using pictures and letters 
• Applies knowledge of letter/sound correspondences to writing 
• Arranges events in a logical order when drawing, writing, or dictating a story 
• Prints most uppercase and some lowercase letters legibly and fluently 

GRADE 1 The Lynn Preparatory first grade student:  
• Recognizes and enjoys different genres of literature (poetry, chants, songs, fairy tales, folk tales, biographies 
about individuals from different cultures) 
• Enjoys listening to and retelling different kinds of stories  
• Listens effectively—gains meaning conversations, discussions, and read aloud 
• Uses conversation, oral reading, creative dramatics, and choral reading to improve ability to understand and use 
spoken language 
• Expresses ideas clearly using oral language 
• Acquires and uses new vocabulary 
• Recites some simple poems and chants 
• Identifies the letters of the alphabet in both capital and lower case 
• Knows letter sounds: single consonants, consonant blends and digraphs, long and short vowels 
• Uses knowledge of letter sounds and spelling patterns to read new words 
• Develops a bank of high frequency words that are quickly and easily identified 
• Retells a story using the correct order of events and important details 
• Realizes that stories may be real or make believe 
• Identifies favorite character, setting, and important events in stories 
• Uses comprehension strategies (connecting to prior knowledge, inferring, predicting, questioning, and 
visualizing) 
• Begins to self-monitor and self-correct oral reading by using cues: pictures and context, grammar, letters, 
sounds  
• Finds the meaning of words through the content of the story 
• Chooses ‘Just Right’ texts from the classroom library for independent reading 
• Reads grade-level material independently with accuracy, fluency, and comprehension 
• Experiments with writing stories, messages, and letters 
• Participates in the writing process, e.g., planning, drafting, revising, editing, and publishing 
• Writes stories that follow a logical order 
• Revises writing by identifying words/phrases that could be added to make thoughts more clear, logical, or 
expressive 
• Starts to use capital letters and periods in sentences 
• Spells fluently and correctly words most frequently used in first grade student writing 
• Spells unfamiliar words by using phonetic spelling 
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• Prints written work legibly and fluently 
GRADE 2 The Lynn Preparatory second grade student:  

• Listens and responds to others with interest and enjoyment 
• Listens effectively—gains meaning from conversations, discussions, and read aloud 
• Speaks effectively—expresses thoughts clearly 
• Acquires and uses new vocabulary 
• Enjoys reading for pleasure and information 
• Identifies different literary forms such as stories, folk tales, biographies, plays, poetry, and fables 
• Identifies common elements and features of a variety of genres 
• Knows the difference between fiction and nonfiction 
• Chooses a variety of ‘Just Right’ texts at appropriate level of challenge  
• Decodes grade-level text accurately and self-corrects appropriately 
• Reads grade-level text fluently with expression  
• Comprehends grade-level text by connecting to prior knowledge, predicting, inferring, questioning, visualizing.  
• Retells events of a story in sequence and with adequate detail  
• Self-monitors and self-corrects oral reading for meaning and accuracy  
• Continues to develop strategies to read unfamiliar words and clarify meaning 
• Reads for specific information 
• Expresses thoughts and feelings in writing easily 
• Writes for different purposes/ audiences (journals, newsletters, stories, lists, invitations, poems, etc.)  
• Uses the writing process to compose text (planning, drafting, revising, editing, publishing) 
• Writes personal narratives that follow a logical progression and incorporate detail 
• Uses rich language in written communications 
• Spells words most frequently used in second grade student writing and reading while continuing to  
   use phonetic spelling when needed 
• Uses capitalization and punctuation conventions correctly 
• Writes in complete sentences with increasing frequency 
• Prints written work legibly, fluently, and with correct letter formation 

GRADE 3 The Lynn Preparatory third grade student:  
• Reads and listens to stories set in different countries and written by people from different     cultures, ethnic 
traditions, or religious or geographical backgrounds 
• Chooses books from a variety of genres to read independently 
• Decodes grade-level text accurately; self-corrects appropriately 
• Reads grade-level text fluently with appropriate phrasing, expression, and intonation 
• Plans and performs readings of selected texts, using clear diction and voice quality; for example, performs a 
Readers Theater presentation of a favorite selection or passage 
• Uses a variety of comprehension strategies such as connecting to prior knowledge, previewing and predicting, 
inferring, questioning, and visualizing to understand texts 
• Monitors own understanding of text, attempts to repair confusions, and stops to reread text 
• Uses graphic organizers to map story structures or information; for example, makes a timeline of events or 
develops an outline of main ideas and supporting details 
• Identifies common elements and features of a variety of genres, including folk and fairy tales, fables, myths, 
biographies, fictional narratives, nonfiction articles, dramatic scripts and poems 
• Discusses texts with classmates, using evidence from the text to support opinions and interpretations 
• Responds in writing to both fiction/ non-fiction texts, formulating questions, making predictions 
• Identifies personality traits of characters, thoughts, words, and actions that reveal their personalities 
• Relates themes in stories to personal experiences or the experiences of others 
• Uses planning strategies such as sequencing, semantic mapping, and story mapping when   preparing oral 
presentations 
• Acquires and uses new vocabulary 
• Determines the meaning of unknown words using sentence context 
• Recognizes that prefixes can change the meanings of root words  
• Understands the concept of a sentence; recognizes the two-part structure of simple sentences: a part that tells 
who or what (subject) and a part that tells what happened (predicate) 
• Identifies subjects and predicates in simple sentences 
• Determines the meanings of words using a dictionary 
• Identifies correct mechanics (end marks, commas for series, capitalization), correct usage (subject and verb 
agreement in a simple sentence), and correct sentence structure (elimination of sentence fragments) 
• Uses the writing process—planning, drafting, revising, proofreading/editing, publishing—to write personal 
narratives, reports, stories, poems, and responses to books 
• Writes for real audiences and for genuine purposes; for example, writes letters to senior citizen pen pals or 
writes poems for a class poetry reading 
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• Conducts research on self-selected topics using a variety of resources and reference materials 
• Uses knowledge of phonetic spelling generalizations, suffix operations, and common spelling rules  
   to spell approximately 400 high-frequency words correctly in written work  
• Prints written work legibly and fluently; forms all letters correctly 

GRADE 4 The Lynn Preparatory fourth grade student:  
• Chooses appropriately challenging texts from a variety of genres for independent reading 
• Reads selected fiction, traditional narratives, poetry, dramatic scripts, and nonfiction, which connect with 
themes across cultures and across the curriculum 
• Demonstrates understanding and use of structural analysis when decoding unfamiliar words (uses knowledge of 
syllables and word parts) 
• Plans and performs readings of selected texts for an audience, using clear diction and voice quality appropriate 
to the selection; for example, performs a Readers Theater dramatization of a favorite selection or passage 
• Uses a repertoire of ‘active reading’ strategies, including making connections, questioning,  previewing and 
predicting, inferring, visualizing, determining important information, summarizing, and synthesizing to 
comprehend text 
• Analyzes and interprets texts; uses evidence from the text to support interpretations 
• Identifies poetic elements, including rhyme, rhythm, repetition, visual and auditory images, similes and 
metaphors 
• Identifies and uses knowledge of common organizational structures of non-fiction (introduction and   
conclusion, main idea statement, supporting ideas, chronological order, comparison) to aid understanding 
• Responds in writing to both fiction and non-fiction texts, formulating questions, making predictions, 
connecting to personal experience, and drawing conclusions 
• Identifies examples of common narrative techniques such as dialogue, flashback, description, showing, not 
telling,’ suspense, and foreshadowing 
• Makes hypotheses about the author’s purpose and supports them with evidence from the text 
• Identifies similarities and differences between the characters or events in a literary work and the actual 
experiences in an author’s life; for example, compares Ronald Dahl’s experiences in his memoir Boy to those of 
his fictional characters 
• Speaks well to variety of audiences, using appropriate language, pace, voice projection, eye contact 
• Recognizes that some words and phrases have both a literal and a non-literal meaning   
• Identifies meanings of common Greek/Latin roots to determine the meaning of unfamiliar words 
• Understands the concept of a sentence; recognizes the two-part structure of simple sentences: a part that tells 
who or what (subject) and a part that tells what happened (predicate) 
• Locates and understands dictionary abbreviations for parts of speech and word origins 
• Writes a personal or fictional narrative that follows a logical progression, includes supporting details, and 
incorporates a variety of narrative techniques (e.g., interesting beginning, dialogue, description,  (show-don’t 
tell, etc.) 
• Writes a coherent, well-organized report or informal essay that includes paragraphs, a purposeful introduction 
and conclusion, and a logical arrangement of ideas 
• Writes short poems and brief descriptive pieces that contain sensory images, colorful language, figurative 
expressions, concrete details and interesting vocabulary 
• Writes in complete sentences most of the time 
• Conducts research using a variety of resources and reference materials 
• Uses knowledge of phonetic spelling generalizations, suffix operations, and common spelling rules to spell 
approximately 600 high-frequency words correctly in written work 
• Indents paragraphs and paragraphs appropriately; identifies four situations that call for paragraphs (beginning 
of text, new idea, new time or place, new speaker in dialogue) 
• Writes in cursive legibly and fluently; forms all letters correctly 
• Speaks clearly and loudly enough to be heard  
• Asks questions and conducts interviews  
• Reads orally plays and stories that reflect a variety of cultural backgrounds 
• Recites and listens to poetry representing diverse cultures and continues to memorize poems  
• Recognizes that people from different places may use different dialects  
• Uses appropriate body language and gestures in oral presentations  
• Develops criteria for evaluating oral activities  
• Continues to self-monitor for comprehension 
• Separates main idea from details 
• Relates information in the text to own experiences and to the world outside the text 
• Expands reading comprehension skills through analysis, identification of similarities and differences,  drawing 
conclusions and interpretation 
• Begins to develop more comprehension skills (e.g., analyzing character; identifying main idea; finding 
similarities/differences; drawing conclusions; and interpreting symbols, maps, charts, graphs) 
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• Explains differences between stories, persuasive writing, informational and experiential writing 
• Understands the concepts of metaphor and simile 
• Identifies mood and speaker in poetry 
• Increases vocabulary through reading and writing and word study 
• Continues to demonstrate use of spelling rules and generalizations 
• Conducts research using a variety of sources, organizes the information, and presents it in reports 
• Develops, extends, revises, and edits written works such as stories, poems, reports 
• Uses descriptive phrases, and appropriate dialogue in writing stories, poems, and skits 
• Discusses written work with classmates and teacher, revising and editing it for publication 

GRADE 5 The Lynn Preparatory fifth grade student:  
• Chooses appropriately challenging books from a variety of genres to read independently 
• Reads and listens to stories set in many different countries and written by people from different cultures, ethnic 
traditions, or religious or geographical backgrounds 
• Reads a prepared fifth-grade passage with appropriate phrasing, pace, expression, and intonation 
• Plans and performs readings of selected texts for an audience, using clear diction and voice quality appropriate 
to the selection; for example, performs a Readers Theater dramatization of a favorite selection or passage, a 
monologue, or a poem for two voices 
• Uses a repertoire of ‘active reading’ strategies, including making connections, questioning, previewing and 
predicting, visualizing, inferring, highlighting important information, summarizing, and synthesizing, to 
comprehend text 
• Summarizes main events, main ideas, supporting ideas, and supporting details in texts 
• Identifies and analyzes structural elements unique to dramatic literature; for example, scenes, acts, cast of 
characters, stage directions 
• Responds in writing to both fiction and non-fiction texts, formulating questions, making predictions, 
connecting to personal experiences, and drawing conclusions 
• Identifies personality traits of characters, and how their thoughts, words, and actions reveal their personalities; 
describes how main characters change over time 
• Identifies and analyzes examples of rich language, including unusual vocabulary, sensory details, figurative 
expressions, similes and metaphors, and the rhythm and flow of sentences 
• Identifies and discusses similarities and differences between the characters or events in a literary work and the 
actual experiences in an author’s life; for example, compares Faith Ringgold’s or Kate  
   DiCamillo’s real-life experiences to those of her fictional characters 
• Speaks well to a variety of audiences, uses appropriate language, pace, voice projection, eye contact 
• Acquires and uses new vocabulary 
• Identifies the meanings of 25 common prefixes and 15 meaning-bearing suffixes 
• Explains the meanings of multi-syllabic words containing familiar roots and meaning-bearing affixes; for 
example, in visible means “not able to be seen”; inter national means “between nations” 
• Identifies seven basic parts of speech: noun, pronoun, verb, adverb, adjective, conjunction, preposition 
• Identifies run-ons, comma splices, and sentence fragments based on a knowledge of subject and predicate and 
end punctuation 
• Uses quotation marks and commas to set off spoken from unspoken words in dialogue 
• Uses knowledge of phonetic spelling generalizations, suffix operations, and common spelling rules to correctly 
spell approximately 800 highest-frequency words in written work 
• Writes legibly and fluently in cursive; forms all letters correctly 
• Writes a coherent, well-organized report or essay that includes paragraphs, a purposeful introduction and 
conclusion, a logical arrangement of ideas, and supporting examples or information 
• Writes descriptive pieces using rich language to describe scenes, create moods, or convey impressions 
• Writes a story that has a beginning, middle, and end, contains descriptive details about setting and  characters, 
and incorporates plot events that lead to a climax and resolution 
• Writes a persuasive piece that uses facts, examples, and/or supporting information to persuade readers; for 
example, a book review with passages from the text to illustrate the writer’s points, a restaurant review with 
detailed descriptions, or an editorial with specific examples to support the writer’s position 
• Writes poems using poetic techniques (alliteration, sensory images, onomatopoeia), figurative language 
(simile, metaphor), and graphic elements (capital letters, line length) 
• Conducts research on topics using a variety of resources and reference materials 
• Uses reading and writing skills to create a coherent media production incorporating images, 
text, music, sound effects, and /or graphics 

GRADE 6 The Lynn Preparatory sixth grade student:  
• Listen to fables, folktales, and other stories from various cultures 
• Present myths, fables, and folktales, and summarize information in oral reports 
• Engage in discussions, listen carefully to others, and express their own perspective clearly and articulately 
• Determine criteria and evaluate oral presentations 
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• Read fluently and with expression 
• Recognize common literary techniques, such as dialogue, foreshadowing, a story within a story, and the use of 
rounded and flat characters 
• Identify conflict in literature 
• Appreciate stories and myths from different cultures 
• Understand the structures and forms of myths and folktales 
• Adjust reading rate and comprehension strategies according to the purpose and difficulty of the reading 
material 
• Locate, select, record, and organize information for use in writing research, essays, and fiction 
• Approach writing as a process that includes planning, drafting, revising, conferring with others for feedback, 
editing, and preparing for final copy 
• Use standard English grammar and spelling appropriate to grade 6 
• Evaluate written work for clarity, appropriateness of form, and richness of language 
• Identify author’s purpose and point of view 
• Apply oral reading and comprehension skills to all subject areas 
• Write an effective summary of a chapter or short passage of text 
• Compare passages from two different pieces of literature, noting similarities and differences 

GRADE 7 The Lynn Preparatory seventh grade student:  
• Present oral reports on poetry and fiction 
• Identify point of view in poetry and short fiction 
• Listen carefully to ideas of others, restate ideas, and express own perspective clearly and articulately 
• Determine criteria and evaluates oral presentations 
• Read fluently and with expression 
• Recognize literary techniques, such as mood, anticipation, foreshadowing, flashback, and the use of minor 
characters for contrast 
• Identify conflict and resolution in fiction 
• Appreciate literature written by authors from different cultures 
• Read and distinguish between biography and autobiography 
• Use and understand figures of speech, including metaphor, simile, personification, hyperbole, and extended 
metaphor 
• Be familiar with common poetic forms, including metric verse, free verse, the ballad, the limerick,  the lyric 
poem, and the sonnet 
• Adjust reading rate and comprehension strategies to suit purpose and difficulty of reading material 
• Approach writing as a process that includes planning, drafting, revising, conferring with others for feedback, 
editing, and preparing for final copy 
• Be familiar with - and able to use - both narrative and non-narrative structures (e.g., order of importance, cause 
and effect, comparison and contrast, visual sequence) when organizing own writing 
• Use effective detail when writing 
• Locate, select, record, and organize information for use in writing research, essays, and fiction 
• Write summaries from a variety of genre - an excerpt from fiction, various forms of nonfiction, a stanza from a 
poem, or a short poem 
• Use standard English grammar and spelling appropriate to grade 7 
• Evaluate written work for clarity, appropriateness of form, richness of language and accuracy of information 

GRADE 8 The Lynn Preparatory eighth grade student:  
• Analyze the connotations/ denotations of words in essays advertising, speeches, drama, and fiction 
• Participate in debates, dramas, video presentations, interviews, and other language activities 
• Identify author’s point of view and distinguish fact from opinion in oral presentations 
• Analyze author’s use of literary techniques, such as symbolism, dramatic irony, and use of sub-plots 
• Identify conflict and resolution in literary works 
• Appreciate fiction and drama from different cultures and understand the shifts in conventions 
• Use and understand the rhetorical and literary conventions of dramatic literature and fiction 
• Adjust reading rate and comprehension strategies to suit purpose and difficulty of reading material 
• Approach writing as a process that includes planning, drafting, revising, conferring with others for feedback, 
editing, and preparation for final copy 
• Locate, select, record, and organize information for use in writing research, persuasion, essays, and fiction 
• Understand the difference between an essay and a report, and organizes each appropriately 
• Be familiar with use narrative and non-narrative structures (e.g., order of importance, cause and effect, 
comparison and contrast, visual sequence) when organizing writing 
• Use effective detail when writing 
• Use standard English grammar and spelling appropriate to grade 8 
• Evaluate written work for clarity, appropriateness of form, richness of language, accuracy of information, and 
style 
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 LYNN PREPARATORY: 

MATH CONTENT & SKILLS 
MATH 

STRANDS 
Patterns, Relations and Algebra; Number Sense and Operations; Geometry; Data Statistics & Probability; 
Measurement 

K The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways; that is, according to patterns; Numbers can be used for different purposes, expressed in an infinite number 
of ways that have the same value. The base-ten number system is a scheme for recording numbers using the 
digits 0-9 groups often, and place value; Two-and three-dimensional shapes can be described, classified, and 
analyzed by their attributes. Some shapes have symmetry; Organizing data into graphs and/or charts can help us 
get a better sense of a situation. Some events are much more likely to occur than other events; Some attributes of 
objects are measurable and can be quantified using unit amounts. Standard units of measurement help us 
communicate about measures. 

GRADE 1 The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways, according to patterns. We can use numbers and symbols to describe patterns. Being able to describe a 
pattern symbolically can help us to generalize to other situations and solve problems; Numbers can be used for 
different purposes, expressed in an infinite number of ways that have the same value. The base-ten number 
system is a scheme for recording numbers using the digits 0-9 groups often, and place value. There are multiple 
interpretations of addition, subtractions, multiplication, and division of numbers, and each operation is related to 
other operations; Two-and three-dimensional shapes can be described, classified, and analyzed by their 
attributes. Shapes can be transformed in many ways; Organizing data into graphs and/or charts can help us get 
answer questions and draw conclusions about a situation. Some events are much more likely to occur than other 
events; Some attributes of objects are measurable and can be quantified using unit amounts. Standard units of 
measurement help us communicate about measures. 

GRADE 2 The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways, according to patterns. We can use numbers and symbols to describe patterns. Being able to describe a 
pattern symbolically can help us to generalize to other situations and solve problems; Numbers can be used for 
different purposes, expressed in an infinite number of ways that have the same value. The base-ten number 
system is a scheme for recording numbers using the digits 0-9 groups often, and place value. There are multiple 
interpretations of addition, subtractions, multiplication, and division of numbers, and each operation is related to 
other operations; Two-and three-dimensional shapes can be described, classified, and analyzed by their 
attributes. Shapes can be transformed in many ways; Organizing data into graphs and/or charts can help us 
answer questions and draw conclusions about a situation. We can use probability terms such as certain, possible, 
and impossible to describe the likelihood of events; Some attributes of objects are measurable and can be 
quantified using unit amounts. Standard units of measurement help us communicate about measures. 
Measurements can be approximated using known referents as the unit in the measurement process (ex: measure 
to the nearest inch.) 

GRADE 3 The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways, according to patterns. We can use numbers and symbols to describe patterns. Being able to describe a 
pattern symbolically can help us to generalize to other situations and solve problems; The base-ten number 
system is a scheme for recording numbers using the digits 0-9 groups often, and place value. There are multiple 
interpretations of addition, subtractions, multiplication, and division of numbers, and each operation is related to 
other operations.  A fraction describes the division of a whole (region, set, segment) into equal parts; Two-and 
three-dimensional shapes can be described, classified, and analyzed by their attributes. Congruent figures remain 
congruent when they are translated, reflected, or rotated. Line segments, rays, and lines are sets of points that 
can be combined to make up angles and shapes; Organizing data into graphs and/or charts can help us answer 
questions and draw conclusions about a situation. The type of data determines the best choice of visual 
representation (ex: bar graph, line graph). The chance of an event occurring can be described with a number 
from 0 to 1 inclusive (ex: 1 out of 4, or 25%); All measurements are approximations. Measurements can be 
approximated using known referents as the unit in the measurement process (ex: measure to the nearest inch). 
Measurements can be changed from one customary unit to another by multiplying or dividing (ex: 4 feet = 48 
inches). 

GRADE 4 The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways, according to patterns. We can use numbers and symbols to describe patterns. Being able to describe a 
pattern symbolically can help us to generalize to other situations and solve problems;  The base-ten number 
system is a scheme for recording numbers using the digits 0-9 groups often, and place value. There are multiple 
interpretations of addition, subtractions, multiplication, and division of numbers, and each operation is related to 
other operations.  A fraction describes the division of a whole (region, set, segment) into equal parts; Two-and 
three-dimensional shapes can be described, classified, and analyzed by their attributes. Congruent figures remain 
congruent when they are translated, reflected, or rotated. Line segments, rays, and lines are sets of points that 
can be combined to make up angles and shapes; Organizing data into graphs and/or charts can help us answer 

66 
 



questions and draw conclusions about a situation. The type of data determines the best choice of visual 
representation (ex: bar graph, line graph). The chance of an event occurring can be described with a number 
from 0 to 1 inclusive (ex: 1 out of 4, or 25%). Counting techniques exist for finding the number of possible 
combinations among two or more sets; All measurements are approximations. Measurements can be 
approximated using known referents as the unit in the measurement process (ex: measure to the nearest inch). 
Measurements can be changed from one customary unit to another by multiplying or dividing (ex: 4 feet = 48 
inches). 

GRADE 5 The world around us is filled with situations that have numbers or objects that repeat or change in predictable 
ways, according to patterns. We can use numbers and symbols to describe patterns. Being able to describe a 
pattern symbolically can help us to generalize to other situations and solve problems.  Mathematical equations 
can be used to describe how members of one set are related to another set; The base-ten number system is a 
scheme for recording numbers using the digits 0-9 groups often, and place value. There are multiple 
interpretations of addition, subtractions, multiplication, and division of numbers, and each operation is related to 
other operations.  A fraction describes the division of a whole (region, set, segment) into equal parts, and a 
decimal is a type of fraction expressed using place value. Numbers can be classified in various ways (ex: 
positive, prime, multiples of three, even); Properties of shapes are maintained when they are translated, 
reflected, or rotated. Line segments, rays, and lines are sets of points that can be combined to make up angles 
and shapes. An objects location in space can be described quantitatively (i.e.: in relation to coordinate axes); 
Organizing data into graphs and/or charts can help us answer questions and draw conclusions about a situation. 
The type of data determines the best choice of visual representation (ex: bar graph, line graph). The chance of an 
event occurring can be described with a number from 0 to 1 inclusive (ex: 1 out of 4, or 25%). Counting 
techniques exist for finding the number of possible combinations among two or more sets; Measurements can be 
changed from one customary unit to another by multiplying or dividing (ex: 4 feet = 48 inches). Angles are often 
described by their measurement in degrees, with 360 degrees being full rotation. Formulas can be derived and 
applied in order to facilitate finding areas, perimeters, surface areas, and volumes. 

GRADE 6 Being able to describe a pattern symbolically can help us to generalize to other situations and solve problems.  
Mathematical equations can be used to describe how members of one set are related to another set.  Properties 
such as the distributive property describe patterns that are evident in numbers and operations; Numbers can be 
classified in various ways (ex: positive, prime, multiples of three, even). Expanded notation helps us to write 
very small and very large numbers. Fractions can be expressed in various forms, including decimals and 
percentages. There are an infinite number of equivalent versions of one fraction. There are several kinds of 
symmetry including rotational symmetry. An object’s location in space can be described quantitatively (i.e.: in 
relation to coordinate axes). There are hierarchies of classifications among shapes (ex: a rhombus is a type of 
parallelogram, which is a type of quadrilateral). The type of data determines the best choice of visual 
representation (ex: stem-and-leaf plot, circle graph). The chance of an event occurring can be described with a 
number from 0 to 1 inclusive (ex: 1 out of 4, or 25%). Counting techniques exist for finding the number of 
possible combinations among two or more sets and for finding the number of possible outcomes for a situation; 
Angles are often described by their measurement in degrees, with 360 degrees being full rotation. Formulas can 
be derived and applied in order to facilitate finding areas, perimeters, surface areas, and volumes. The ration of 
the circumference to the diameter in any circle is always the same, and it is represented by the Greek letter pi. 

GRADE 7 
& 8 

PreAlegbra 

Being able to describe a pattern symbolically can help us generalize to others situations and to solve problems. 
Linear equations and their tabular and graphical representations can be used to describe how members of one set 
are related to another set. Properties such as distributive property describe patterns that are evident in number 
and operations; The operations of addition, subtraction, multiplication, and division can be applied to all rational 
numbers including fractions and negative numbers. Fractions can be expressed in various forms, including 
decimals and percentages. Some numbers cannot be expressed in the form of a fraction or ration, and these 
numbers are called irrational numbers; An object’s location in space can be described quantitatively (i.e.: in 
relation to coordinate axes). Knowing angle relationships involving parallel lines and a transversal can help 
determine unknown angles or prove that lines are parallel. Area, surface area, and volume formulas for two- and 
three-dimensional shapes can be derived from the corresponding formulas of simpler shapes. We can use known 
relationships such as Pythagorean Theorem to solve everyday problems such as the distance between second 
base and home plate; Data can be used to estimate the probability of future events (experimental probability). 
Basic combinations (i.e.: fundamental counting principle) can be used to calculate probabilities (theoretical 
probability). Choosing an appropriate form of display to represent a set of data can make it easier for a reader to 
understand and interpret the data; Maps and other models are based on a scale factor, which defines the 
relationship between the actual and scales measurements. It is possible to convert from one unit of measurement 
to another, and doing this enables us to compare and combine measurements of a given attribute. 
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 LYNN PREPARATORY: 
SCIENCE CONTENT & SKILLS 

K Kindergarten curriculum focuses on three understandings: wind exploration, explaining the relationship between 
air and wind, and by illuminating the effects on wind on people and the environment; an understanding that the 
human body has parts (senses) that send messages to other parts of the body to help them work properly by 
investigating and describing a mystery object; an understanding that balance occurs when weight is distributed 
equally by balancing an object, recording results, and explaining why balance was achieved. 

GRADE 1 First grade curriculum focuses on the three understandings: first, the understanding that weather changes from 
day to day and through the year by describing what a person should wear based on temperature and seasons; 
second, the understanding that a complete habitat meets the needs of an organism by finding or designing a 
suitable habitat for a specific plant or animal; third, the understanding that objects and materials can be identified 
by their properties by classifying a “mystery substance” as a solid, liquid or gas. 

GRADE 2 Second grade curriculum focuses on three understandings: the Earth’s movement around the sun causes the 
Earth’s seasonal and day-night cycles by demonstrating and explaining the Earth’s rotation and revolution; all 
living things go through life processes that involve growing, living, and dying by illustrating and explaining the 
stages of a butterfly’s life cycle; simple machines make work easier (by trading distance for force) by creating a 
storyboard of the steps and sequences needed to perform a task using simple machines. 

GRADE 3 Third grade curriculum focuses on Life Science, but DESEs touch on Earth and Space Science in the fourth 
quarter.  The topics taught in third grade include: Plants (Q1), Animals (Q2), Adaptations (Q3), and Rocks/Soil 
(Q4). 

GRADE 4 Fourth grade curriculum focuses on Earth and Space Science, but DESEs review some Life Science topics 
covered in third grade.  The last quarter of fourth grade introduces Physical Science topics that will be fully 
explored in fifth grade.  The topics taught in fourth grade include:  Adaptations and Life Cycles (Q1), Weather 
and the Water Cycle (Q2), Earth and the Solar System (Q3), and Matter (Q4). 

GRADE 5 Fifth grade curriculum focuses on the Physical Sciences.  Built into the curriculum is time for reviewing topics 
taught in third and fourth grades, in preparation for the MCAS Science test.  The topics taught in fifth grade 
include: Matter and Properties of Elements (Q1), Forms of Energy- Light, Sound, Electrical, and Thermal (Q2), 
Energy - Electrical and Magnetic - and Simple Machines (Q3), and MCAS Review (Q4) 

GRADE 6 Sixth grade curriculum focuses on Engineering and Technology, Physical Science, Earth Science, and Life 
Science.  In the first term, students will explore the Nature of Science while studying topics such as scientific 
inquiry and measurement.  Students will be able to differentiate between mass and volume and utilize the 
scientific tools required for measurement.  In the second term, students will study the Dynamic Earth while 
describing rock formations and the natural processes that the planet experiences.  Moreover, students will be able 
to describe the earth’s layers how the planet changes.  In terms three and four, students will study Life Sciences 
while exploring the structure and functions of living organisms and their environment. 

GRADE 7 Seventh grade curriculum spirals to review and expand on topics covered in the sixth grade. The seventh grade 
science curriculum focuses on the Scientific Method and prepares students for the MCAS science test.  Units 
covered in the seventh grade include Science/Technology, Earth Science/Astronomy, Physical Sciences, Life 
Sciences, and the Nature of Science and Technology. 

GRADE 8 Eighth grade curriculum spirals to review and expand on topics covered in the sixth and seventh grades.  The 
eighth grade science curriculum focuses on the Scientific Method and continues to prepare students for the 
MCAS science test.  Units covered in the eighth grade include Science and Technology; the Life Science topics 
of Heredity, Evolution, and Diversity; the Physical Science topics of Motion, Forces, and Energy; and the Earth 
Science topics of Heat Transfer, Wind, and Water. 

 
 LYNN PREPARATORY:  

SOCIAL STUDIES CONTENT & SKILLS 
MASSACHUSETTS ELA STRANDS: History & Geography, Civics & Government, Economics 

K The Lynn Preparatory kindergarten student:  
• Identifies ways in which he/she is the same as or different from others, e.g., interests 
• Identifies the characteristics of a family and discriminates between what makes families the same as or 
different from one another 
• Recognizes that families have customs and traditions 
• Sequences events: for example, activities during the school day 
• Provides examples of change and continuity; e.g., in kindergarten our hair color stays the same, but we grow 
taller 
• Provides examples of the ways in which weather affects what we wear, what we do and how we live 
• Provides examples to show that people depend on each other in families and in school 
• Identifies symbols, pledges, poetry and songs connected with the United States 
• Identifies significant historical figures and national observances 
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• Demonstrates an understanding that rules involve consideration of others and provide for the health and safety 
of all 
• Demonstrates an understanding that all children and adults have rights and responsibilities 
• Appreciates individuals and groups of people for their diverse cultural contributions 
• Uses pictures and printed text to gain understanding 

GRADE 1 The Lynn Preparatory first grade student:  
• Records events on graphic organizers such as calendars and sequences events of others’ lives 
• Explains ways in which individual ideas and actions make a difference in the lives of others, including one’s 
own 
• Describes the contributions of specific individuals 
• Explains that places can be found on maps and globes 
• Identifies one’s own address and the city and state in which one resides 
• Begins to show understanding that people’s hard work is needed to accomplish a task 
• Identifies symbols, pledges, poetry and songs connected with the United States 
• Identifies significant historical figures and national observances 
• Identifies and describes factors that contribute to cooperation among people  
• Demonstrates an understanding that the school and classroom are supportive communities in which students 
and adults have rights and responsibilities 
• Understands that rules involve consideration of others and provide for the health and safety of all 
• Uses pictures and printed text to gain understanding 

GRADE 2 The Lynn Preparatory second grade student:  
• Compares and contrasts life in China, Ghana, Mexico and the United States, for example, family, houses, food, 
traditions, education 
• Describes the difference between living in cities and in rural areas 
• Begins to understand that the people of China, Ghana, and Mexico are struggling to maintain their traditional 
ways while becoming a part of the modern world 
• Begins to identify behaviors associated with stereotyping prejudice and racism and explains ways such 
behaviors affect people 
• Memorizes and identifies continents and oceans on maps and globes and uses geographic terms such as lake, 
river, valley, and island 
• Reads a system of directions and symbols on a map 
• Identifies the physical characteristics of specific geographic regions: rain forest, savanna, coastal plain, 
mountain, plateau, and desert 
• Provides examples of ways in which people acquire what they need/ want in America and selected cultures 
• Identifies significant symbols, pledges, poetry, songs and historical figures connected with America 
• Practices positive civic behavior, e.g., takes responsibility for one’s actions or participates in decision-making 
by voting 
• Obtains information from stories, pictures, nonfiction text, and physical evidence 
• Demonstrates knowledge in a variety of ways, e.g., oral retelling, summarizing, writing, drawing and graphic 
organizers 

GRADE 3 The Lynn Preparatory third grade student:  
• Sequences events on a time line 
• Identifies specific topography and geographic sites in New England 
• Uses conventional map-making terminology and symbols to show physical and political features on maps of 
the New England region 
• Identifies city, state, country, continent, and hemisphere on maps 
• Identifies and analyzes different points of view 
• Identifies behaviors associated with stereotyping, prejudice and racism and explains ways such treatment 
affects people 
• Compares/contrasts two different cultures, e.g., the lives of Wampanoag and Pilgrim peoples 
• Understands that land and weather affected Wampanoag, Pilgrim and colonial food, housing, clothing, 
celebrations and activities 
• Identifies changes as a result of encounters between cultures (ex: Pilgrims learned ways to grow food from the 
Wampanoag) 
• Describes the need for a governing structure (ex: early Pilgrim government) 
• Describes early life in Lynn, Massachusetts, having studied stories and artifacts 
• Begins to understand that colonists were ready to go to war with England because of their grievances 
• Identifies significant symbols, pledges, poetry and songs and historical figures connected with the  
   United States 
• Obtains information from stories, pictures, non-fiction text, and physical evidence 
• Summarizes knowledge in a variety of ways, e.g., oral re-telling, writing, drawing, using graphic organizers 

GRADE 4 The Lynn Preparatory fourth grade student:  
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• Interprets and prepares maps and globes, using conventional terminology and symbols 
• Uses geographic terms, e.g., lake, river, valley, island, mountain 
• Identifies and locates specific places in the United States, e.g., bodies of water, states and their capitals, 
monuments 
• Describes climate, physical characteristics, and natural resources of the regions of the United States 
• Interprets a variety of thematic maps and charts, e.g., climate, vegetation, and precipitation 
• Identifies natural resources and the ways in which they affect the economy of a region 
• Describes the distinctive contributions of immigrants to the American culture 
• Identifies factors that push people from homes in other regions of world and pull them to America 
• Gives examples of the major rights that immigrants acquire as American citizens (ex.: freedom of speech) 
• Identifies significant symbols, pledges, poetry, songs and historical figures connected with America 
• Practices positive civic behavior (ex.: takes responsibility for one’s actions or participates in decision making 
by voting) 
• Obtains information from fiction and nonfiction text, atlases, and the Internet 
• Constructs written and pictorial products to reflect understanding of information 

GRADE 5 The Lynn Preparatory fifth grade student:  
• Interprets/creates time lines, other graphic organizers to illustrate sequence of important events 
• Describes social, cultural and economic life of peoples living in North America 
• Describes the geographic, economic, and religious reasons that brought Europeans and Africans to the 
Americas 
• Explains the causes and effects of the American Revolution 
• Identifies key people in early United States history and explains their ideas and contributions 
• Explains specific historic events from multiple points of view 
• Describes the relationship between geography and the ways in which people live 
• Interprets and completes maps of a place, using conventional map-making terminology and symbols 
• Interprets maps, charts, tables and other sources of geographical data 
• Uses economic terms appropriately, e.g., export, import, goods, supply, demand 
• Describes the exchange of goods, services, and ideas as the result of encounters between people 
• Provides examples of ways people participate in the political process to effect change 
• Identifies essential and relevant information in nonfiction text 
• Summarizes text and uses a model for compiling and organizing notes 
• Constructs written and pictorial products to reflect understanding of information 

GRADE 6 The Lynn Preparatory sixth grade student:  
• Recognizes the ideals commonly attributed to the United  States and is able to relate these ideals to one’s 
everyday life 
• Recognizes and use the vocabulary of geography and the social sciences 
• Develops study skills needed for independent research and reporting 
• Uses sophisticated geographical data sources (Internet databases) 
• Uses maps and globes to describe and explain the Earth 
• Uses conventional map-making terminology and symbols to show physical and political features of the United 
States on maps 
• Interprets a variety of thematic maps and charts, such as climate, vegetation, and precipitation 
• Uses the five themes of geography (location, place, interaction with environment, movement, and region) to 
study the geography of an area of the world 
• Identifies countries and specific physical features from all regions of the world 
• Understands that the climate, physical features and resources of a region influence the settlement and 
economies of that region 
• Understands that people change the environment to meet their needs and that changes to environment may be 
viewed as positive or negative to the environment 
• Analyzes human factors as part of a full geographical understanding (ex: issues of health, population, 
employment, role of women, etc.) 
• Reads, interpret, and analyze stories from the news 

GRADE 7 The Lynn Preparatory seventh grade student:  
• Recognizes the ideals commonly attributed to the United States and be able to relate these ideals to their 
everyday lives 
• Recognizes and use the vocabulary of history and the social sciences 
• Studies issues from multiple perspectives 
• Develops study skills needed for independent research and reporting 
• Creates and interpret time lines to understand events over time 
• Creates and read maps to trace geographic, political, social, and economic development of select ancient 
societies  
• Identifies key geographic features connected with select ancient societies 
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• Identifies different forms of government (democracy, oligarchy, etc.,) and compares Roman and Greek 
governments to that of the United States 
• Explains how governing systems in ancient societies maintained order and achieved societal goals 
• Describes how the value and belief systems of select ancient societies were reflected in every aspect of life 
including the social organization, architecture, arts, literature and science 
• Understands that beliefs/actions of individuals and groups in history affect the outcome of history 
• Identifies key individuals in ancient societies who changed the course of thought and history (ex:, Alexander, 
Caesar) 
• Analyzes the changes in society as a result of technological and scientific developments 
• Understands the socioeconomic stratification of ancient societies and its implications on the people’s lives, 
particularly in Rome 
• Explains the legacies of Greek and Roman art, architecture, literature, etc., on contemporary life in the United 
States 

GRADE 8 The Lynn Preparatory eighth grade student:  
• Recognizes the ideals commonly attributed to the United States and relate these ideals to their everyday lives 
• Recognizes and use the vocabulary of history and the social sciences 
• Studies issues from multiple perspectives 
• Uses primary source materials to obtain accurate information about events and people in history 
• Develops study skills needed for independent research and reporting 
• Connects historical events to the choices and decisions people make in their lives today 
• Creates and interpret time lines to understand events over time 
• Describes social, political, religious and cultural life at various times from the American Revolution through 
Reconstruction 
• Identifies and analyze the causes and effects of the American Revolution and the Civil War 
• Explains the content of the Declaration of Independence, Articles of Confederation, the United States 
Constitution, Bill of Rights, and important Supreme Court cases and analyze the importance of these documents 
both historically and in contemporary America 
• Describes the structure of the federal government and the American political process: branches of  government, 
balance of power, legislative process, court system, powers of the presidency, voting 
• Locates key geographic features pertinent to the historical development of the United States and examine their 
significance 
• Examines key social movements of the late 18th and early 19th centuries (ex: Abolition, Suffrage) 
• Traces changes in American life as a result of the Industrial Revolution and technological and scientific 
developments 
• Traces the territorial expansion of the United States from colonization through the settling of the western lands 
to the Pacific Ocean, analyzing the expansion from different perspectives 
• Summarizes contributions of a range of important individuals from 1750-1880 in American history 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

71 
 



C.                           PROVEN PROVIDER INFORMATION SHEET 
REQUIRED SUBMISSION WITH PROSPECTUS 

 
This form is required for applicants applying as proven providers in districts that have performed on the 
Massachusetts Comprehensive Assessment System (MCAS) in the lowest 10 percent statewide for two 
consecutive previous years and where the 9 percent net school spending cap has been or is expected to 
be raised. Applicants, or a provider with which the applicant group proposes to contract, must meet the 
definition and qualifications of proven provider as outlined in 603 CMR 1.00. Please contact the 
Department (781-338-3227) if you are unclear if the proven provider requirement applies to your 
submission.  
 
The applicant must submit evidence satisfactory to the Commissioner to demonstrate a significant 
management or leadership role at a school or similar program that is an academic success, a viable 
organization, and relevant to the proposed charter. The Commissioner will make this proven provider 
determination after the conclusion of the prospectus stage and prior to the due date of the final 
applications.  The timing for this determination will be based on the availability of current year MCAS 
testing data.  
 
Please check the category of proven provider that best reflects the applicant group:  
 
Category 1: 
xTwo or more persons who had primary or significant responsibility serving, for at least five years, in a 
leadership role in a public school or similar program that has a record of academic success and 
organizational viability. 
 
Category 2: 
 A non-profit education management organization, in operation for at least five years, that has a record 
of academic success and organizational viability; or 
 A non-profit charter management organization, in operation for at least five years, that has a record of 
academic success and organizational viability. 
 
Category 3: 
  The board of trustees of an existing charter school that has a record of academic success and 
organizational viability. 
 
Category 4: 
If the applicant proposes to contract with a proven provider with a record of academic success and 
organizational viability, check one of the following: 
 An education management organization; 
 A charter management organization; or 
 A school support organization. 
 
Name of Person(s) or Organization: Dr. Joanne Civitarese, Mark Hathaway, CPA and Shawn Berry 
 
 

Primary Contact Person: Dr. Joanne Civitarese 
 
Address: 25 Bessom Street 
 

City: Lynn State:  MA   Zip: 01902       
 

Daytime Tel: (781) 595-5859      Email:  joanne@hathawayschool.com 
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 Qualifications to Achieve Proven Provider Status(Shawn Berry) 
 
All proven provider applicants must submit evidence satisfactory to the Commissioner that demonstrates 
that the proven provider has significant management or leadership experience with a school or similar 
program that is an academic success, a viable organization, and relevant to the proposed charter. For 
applicants with a current or previous relationship to a Massachusetts public school, the Commissioner 
may consider all information related to such school’s performance, including evaluations in connection 
with each renewal of its charter. 
 
The criteria listed below define the basis on which proven provider status will be assessed. All applicable 
criteria must be addressed in alignment with at least one category chosen above. 
 
Category 1 ONLY: 
A.  Describe in detail, the individuals' roles and responsibilities at the successful school(s) or program(s). 
Please attach resumes and any additional documents that provide evidence to support the individual’s roles 
and responsibilities at the successful school(s) or program(s). Include evidence to link the proposed proven 
provider’s roles and responsibilities to the success of the school or program. Information may include 
resumes of individuals or documentation to support organizational success. 
Roles and Responsibilities: 
Shawn M.B.Berry, M.Ed., received her undergraduate degree in Speech Pathology and Audiology from 
Ithaca College and her Master’s degree from Lesley University in Elementary Education 1-6. Mrs. Berry 
designed, directed and taught at her own early childhood center (1994-2001) serving children infant 
through school age. While working towards her Master’s degree, Mrs. Berry worked as a Special 
Education Paraprofessional and Long Term substitute at the elementary school level in the Middleton and 
Topsfield school systems. 
 
While at the Lowell Community Charter School, Mrs. Berry taught 4th grade and designed a Saturday 
MCAS Academy which focused on skill development of students in the Needs Improvement category 
aiming to bolstering specific reading and writing skills and strategies. She then became one of two reading 
facilitators for K-8, working closely with teachers to successfully implement the reading program, analyze 
student data and use this information to more effectively drive classroom instruction. 
 
Mrs. Berry has been at Salem Academy Charter School for 7 years. In her teaching capacity she focuses 
on 6th grade students in the area of English Language Arts, however she is also responsible for support 
services through an academic prep learning center in the areas of math, science and geography.  During the 
course of her tenure at Salem Academy, she aligned the grade 6 benchmarks to the Massachusetts 
Curriculum Frameworks and then worked to vertically align benchmarks 6-12.   
 
Within the past year, benchmarks and curriculum were re-aligned to meet the new rigors of the Common 
Core. Mrs. Berry has also worked extensively across curriculum areas to support colleagues in teaching 
and assessing reading and writing skills in other subject areas. 
 
Mrs. Berry is also a Lower School Form Leader and in this capacity, with collegial cooperation, is 
responsible for, the development and consistent implementation of a positive school culture, identification 
of students of either academic or behavioral concerns with development of appropriate action plans, and 
spearheading the Service Learning component of the school’s mission.  
Mrs. Berry’s resume is located in the appendix section. 
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All Categories (1, 2, 3, and 4): 
B.  Include comparison data that demonstrates the success of school(s) or program(s) in student academic 
performance including but not limited to: 

(1) proficiency levels on the MCAS or equivalent assessments (as compared to statewide averages in English 
language arts and mathematics in comparable grades over at least a three year period of for all students 
and for one or more targeted subgroups as defined in M.G.L. c.71, § 89(i)(3);  

(2) student performance on other standardized tests, if available; 
(3) attendance, retention, and attrition data; and  
(4) graduation and dropout data, if applicable. 

 

 
In 2013, Salem Academy received Level 1 status. Data for items 1,2,3 and 4 as it relates to  Salem Academy 
Charter School can be found on the DESE website. 
 
 
C. Provide evidence that the school(s) or program(s) for which the proposed proven provider was responsible 
serves a student population similar to the population to be served by the proposed charter, and that the program to 
be offered at the proposed charter school is similar to, or represents a reasonable modification of, the successful 
school or program. If grade span served by the school(s) or program(s) differs from the proposed charter 
school, please explain the applicant group’s capacity to serve the proposed grade span. 

 

 
Throughout Mrs. Berry’s 10 years as a public charter school educator she has worked with populations of students 
that have come from diverse multi-cultural communities. Her practice has focused on instruction that will provide 
the necessary foundational skills and knowledge that over time will meet the demands of college rigor and, most 
importantly, lifelong learning.  
 
Using data from MCAS scores and Achievement Network assessments, Mrs. Berry continues to hone her 
curriculum development skills to meet a wide span of skill levels of students whose previous academic experiences 
and  socioeconomic situation may have compromised their ability to be successful learners.  As she says in her 
personal statement - Throughout my education, the school-community was committed to the individual and 
invested in guiding them towards the most successful outcome possible. Whatever the barrier, be it poverty, race, 
diminished self-confidence or family dysfunction, the school community and its members have the opportunity and 
ability to guide every student towards possibilities and successful outcomes they might otherwise have thought 
unattainable. In areas where the need is greatest, the responsibility to become involved is even greater. As a 
teacher and person, these communities of need, challenge me daily to look beyond my world into theirs. 
D. All applicants must provide evidence of the organizational viability of the school(s) or program(s) for which the 
proven provider was responsible. This should include, but not be limited to, evidence of effective governance, 
organizational management, financial management, and compliance with applicable laws and regulations. 

The Salem Academy Charter School meets all state and federal regulations to operate as a charter school.  Their 
charter application was renewed by the DESE. 
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Qualifications to Achieve Proven Provider Status(Dr. Joanne Civitarese and Mark Hathaway, CPA) 
 
All proven provider applicants must submit evidence satisfactory to the Commissioner that demonstrates 
that the proven provider has significant management or leadership experience with a school or similar 
program that is an academic success, a viable organization, and relevant to the proposed charter. For 
applicants with a current or previous relationship to a Massachusetts public school, the Commissioner 
may consider all information related to such school’s performance, including evaluations in connection 
with each renewal of its charter. 
 
The criteria listed below define the basis on which proven provider status will be assessed. All applicable 
criteria must be addressed in alignment with at least one category chosen above. 
 
Category 1 ONLY: 
A.  Describe in detail, the individuals' roles and responsibilities at the successful school(s) or program(s). 
Please attach resumes and any additional documents that provide evidence to support the individual’s roles 
and responsibilities at the successful school(s) or program(s). Include evidence to link the proposed proven 
provider’s roles and responsibilities to the success of the school or program. Information may include 
resumes of individuals or documentation to support organizational success. 
Roles and responsibilities: 
Dr. Joanne Civitarese was the co-founder and Principal of the Hathaway Elementary School, a non-profit 
independent elementary school servicing Lynn students in grades K-8.  
 
Dr. Civitarese, after a highly successful career in traditional public education for over twenty years was 
determined to continue educating the most vulnerable students from Lynn once she retired from the 
Haverhill School system.  Armed with a comprehensive skill set and her academic credentials, she 
embarked on the design of a full service K-8 school utilizing all of the most successful best practices she 
employed over her career.  The Hathaway school was designed to meet the unique needs of its student 
population that was not being well-served by the traditional school system.  The Hathaway School was a 
resounding success, in terms of student achievement (as evidenced by strong test scores), student 
empowerment and parental involvement.    
 
Dr. Civitarese earned her doctorate degree in Educational Administration and Leadership with her 
dissertation based on the two special education schools she co-developed for the city of Haverhill.  
Working with two other experts in the field their mission was a unique concept: To develop two highly 
specialized local programs for Haverhill SPED students who were serviced out of district, save tuition 
costs and generate income for the city of Haverhill.   They completed the rigorous requirements to receive 
licensure to operate a SPED school, secured a facility to house the project, worked with the target 
populations families and agencies to transition students back to Haverhill and recruited SPED students 
from other local area communities to the program.  Returning Haverhill students to their local school 
district saved Haverhill enormous out of district costs while providing students and families the 
opportunities to be educated within their own community. The other innovative approach to this project 
was that non-Haverhill SPED students were enrolled into the program and paid tuition costs to the city of 
Haverhill providing a source of revenue for the district. 
 
While an administrator for the Ipswich Public Schools, Dr. Civitarese saw the need for teachers to 
pursue an advanced degree particularly in the field of technology to prepare them for the 21st 
Century teaching concepts. Dr. Civitarese observed that the main stumbling block preventing 
teachers from pursuing a degree was the impracticality of getting to classes while working full- 
time. Dr. Civitarese co-wrote a grant to develop an onsite Master of Technology in Education 
program through Salem State College. Classes were held on- site after school and for one 
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Saturday a month. Twenty-five teachers graduated from the degree program that met at the high 
school. This program was awarded the grant funding because nearly fifteen years ago this 
concept, though now common place, was considered a creative and innovative approach to staff 
development.   
 
Dr. Civitarese has extensive experience in educational development and design, school management and 
has expertise in the field of Special Education. Dr. Civitarese is licensed by the DESE in the areas of 
leadership as a Superintendent, Principal, SPED Director and Director at all levels. Dr. Civitarese has 
previous experiences in public schools as a district-wide administrator, principal and assistant principal. 
She has experience teaching in urban schools and in a variety SPED settings.     
 
Mark Hathaway, CPA was the co-founder of the Hathaway School. He has thirty plus years experience 
auditing not for profit organizations.  For nine years he served as the Chief Operating Officer (COO) for the 
school which includes human resources, supervision of food services, transportation, facilities management 
and finance. Mr. Hathaway was also responsible for tracking, analyzing and reporting on test data in order 
to build upon strengths and correct weaknesses within the curriculum. He also provided data and input in the 
development of the schools accountability plan.  He has received his certificate of completion for the MA 
Certified Public Purchasing Official (MCPPO) Program.  Prior to cofounding The Hathaway School he held 
the position of audit manager which involved the direct supervision of 10 auditors with a client base that 
generated over $600,000 of revenue for the firm.  The audits included many not for profit organizations 
receiving both federal and state subsidies.  The audits included a fiscal, operational and procedural 
examination which requires an in depth understanding of the organization as a whole.  Financial evaluations 
as well as compliance with applicable laws and regulations are reported on in the aforementioned audits 
which Mr. Hathaway ultimately had the responsibility of opining on.  This strong background in the 
auditing of not for profits coupled with Mr. Hathaway’s nine years of the actual fiscal management of an 
educational institution  gives him a  unique set of skills and perspective as it relates to overseeing the fiscal 
and facilities  management of a school.  
 
Evidence of link to school success: 
 
As Principal of the Hathaway Elementary School Dr. Civitarese had ultimate responsibility for all the 
decision making concerning management, teaching, learning, staffing and worked with the COO and the 
Board regarding operations and strategic planning. Based on the strength of her commitment and 
the power of the educational model, she  recruited, motivated and supervised a committed and dedicated 
staff with phenomenal tight budget constraints. As Principal of the Hathaway Elementary School Dr. 
Civitarese was ultimately responsibility for all decision-making concerning management, teaching and 
learning, staffing, operations and strategic planning.   She was the primary liaison between the Board of 
Directors and the school at large.  
 
Mr. Hathaway was responsible for the physical and financial operation of the school and reportedly 
directly to the Board of Directors.  As COO he maximized limited resources, and created systems to track, 
analyze and report on the budget, curriculum an strategic planning.  Mr. Hathaway was also responsible 
for all service contracts including facilities management, food services, professional contracts, data 
management including tracking specific accountability data as well as school finances and school records. 
Resumes are included in the appendix section of this application. 
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Categories 2, 3, and 4: 
A.  Provide evidence of the qualifications of the proposed proven provider, including the proposed 
proven provider’s roles and responsibilities in the successful school(s) or program(s) or the school 
support organization’s role in successful schools or programs. Include evidence to link the proposed 
proven provider’s roles and responsibilities to the success of the school or program. Information may 
include resumes of individuals or documentation to support organizational success. 
 
 
 
 
 
 
 
 
 
 
 
All Categories (1, 2, 3, and 4): 
B.  Include comparison data that demonstrates the success of school(s) or program(s) in student academic 
performance including but not limited to: 

(1) proficiency levels on the MCAS or equivalent assessments (as compared to statewide averages in 
English language arts and mathematics in comparable grades over at least a three year period of 
for all students and for one or more targeted subgroups as defined in M.G.L. c.71, § 89(i)(3);  

(2) student performance on other standardized tests, if available; 
(3) attendance, retention, and attrition data; and  
(4) graduation and dropout data, if applicable. 

 
 
 
SEE DATA SUMMARY BELOW Pages 79 & 80. 
 
 
 
 
 
 
 
C. Provide evidence that the school(s) or program(s) for which the proposed proven provider was 
responsible serves a student population similar to the population to be served by the proposed charter, and 
that the program to be offered at the proposed charter school is similar to, or represents a reasonable 
modification of, the successful school or program. If grade span served by the school(s) or program(s) 
differs from the proposed charter school, please explain the applicant group’s capacity to serve the 
proposed grade span. 
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D. All applicants must provide evidence of the organizational viability of the school(s) or program(s) for 
which the proven provider was responsible. This should include, but not be limited to, evidence of 
effective governance, organizational management, financial management, and compliance with applicable 
laws and regulations. 
Evidence of effective governance:   The Hathaway  Elementary School had an actively engaged Board of 
Directors. Dr. Civitarese and Mr. Hathaway worked effectively with the Board, staff and parents to 
develop shared strategic planning goals that were met or exceeded.  This included working with subgroups 
and coordinating and disseminating information.   Both Dr. Civitarese and Mr. Hathaway were evaluated 
by the Board.    
 
Evidence of organizational management:  The Hathaway School relocated twice over the past nine 
years to accommodate an increase in student population.  The schools staffing requirements had gone from 
3 to 21 over the past nine years.   
 
Evidence of financial management: The Hathaway School derived its revenues from tuition, grants, Title 
I funds, transportation fees, school meals program, fund raising and donations.  The school’s gross 
revenues for fiscal year 2011-2012 were $$1,056,554.  The schools expenditures included but were not 
limited to employing qualified teachers, leasing a building with spacious classrooms with a maximum of a 
14 to 1 student teacher ratio, building maintenance, meals for all students (breakfast/lunch/afternoon 
snack),   transportation with 5 Hathaway School “pupil plated” vans and all required student classroom 
materials. The fiscal management of The Hathaway Elementary School was the responsibility of the COO 
Mark Hathaway, CPA and was monitored and evaluated by the Board of Directors.  
 
Evidence of compliance with applicable laws and regulations: Dr. Civitarese and Mr. Hathaway met 
 with both the Superintendent of Schools of Lynn and Swampscott and presented extensive and compelling 
data at public sessions at the school committees meetings of both Lynn and Swampscott. The Hathaway 
School successfully met all requirements and obtained Lynn and Swampscott School Committee approval 
to operate as a private school within both districts. The school complied with all laws and regulations 
governing its state and federal funding sources ie: DESE Food Program, Transportation and Title I. The 
school complied with all local laws and regulations such as building codes, food service permits, and all 
state licensure requirements. 
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THE HATHAWAY SCHOOL 
SCHOOL DATA AND IOWA TESTS - GRADE LEVEL SUMMARY 

          SCHOOL DATA 

          
School 
Year 

Student 
Population 

Lynn 
Residents 

Students 
With 

Disabilities 

First 
Language 

Not 
English 

Attendance Retention 
Rate 

Attrition 
Rate 

Promotion 
Rate Black 

2012 52 90.4 17.3 36.5 95.1 80.0 20.0 100 28.8 
2011 65 92.3 15.4 38.4 94.9 91.0 9.0 100 26.6 
2010 62 92.5 14.9 34.3 94.2 92.5 7.5 100 28.4 

          

 
Hispanic 

Other or 
Two or 
More 
Races 

Free or 
Reduced 

Meals 
Eligible 

      2012 34.6 7.7 67.3 
      2011 39.3 13.4 72.3 
      2010 32.8 16.4 72.2 
       

IOWA TEST- GRADE LEVEL SUMMARY - BY SCHOOL YEAR 
 

June-12 
IOWA TEST - GRADE LEVEL SUMMARY 

Grade Students 
Include Reading Language Math Core Social Studies Science Sources of 

Information Composite 

K 13 1.7 2.0 1.9 2.0 N/A N/A N/A N/A 
1 8 2.8 2.2 2.5 2.5 3.0 2.2 2.2 2.6 
2 7 3.5 3.2 3.9 3.5 4.4 3.9 3.0 3.6 
3 4 3.3 4.2 3.6 3.7 3.7 3.2 3.6 3.6 
4 7 4.7 5.7 5.6 5.4 5.4 4.3 5.8 5.4 
5 3 6.1 6.9 5.5 6.1 7.1 6.6 6.3 6.4 
6 5 6.6 7.1 6.2 6.5 5.0 6.1 6.7 6.3 
7 5 10.0 8.7 6.9 8.4 9.8 10.1 10.1 9.2 

          
          June-11 

IOWA TEST - GRADE LEVEL SUMMARY 

Grade Students 
Include Reading Language Math Core Social Studies Science Sources of 

Information Composite 

K 15 1.3 1.5 1.2 1.5 N/A N/A N/A N/A 
1 11 2.6 2 2 2.2 2.3 1.9 1.6 2.1 
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2 9 2.8 2.4 2.8 2.7 3.7 2.9 2.8 2.9 
3 10 3.5 4.2 3.5 3.7 5 3.7 3.6 3.9 
4 9 3.9 5.2 4 4.3 5.7 3.8 4.1 4.4 
5 5 6.6 6.5 5.2 6 5.9 5.1 5.8 5.8 
6 6 8.8 9.0 6.8 8.1 9.6 8.0 8.4 8.4 

June-10 
IOWA TEST - GRADE LEVEL SUMMARY 

Grade Students 
Include Reading Language Math Core Social Studies Science 

Sources of 
Information 

 
Composite 

K 17 1.3 1.2 1.2 1.2 N/A N/A N/A N/A 
1 13 3.0 2.0 2.1 2.3 2.3 2.3 2.1 2.5 
2 12 2.9 2.4 2.5 2.6 2.8 2.8 3.2 2.7 
3 8 3.9 3.5 3.0 3.4 3.2 3.2 3.0 3.4 
4 6 5.0 5.0 4.4 4.7 5.6 5.6 5.3 5.1 
5 6 6.4 6.0 5.1 5.8 7.0 6.0 5.8 6.0 
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