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COMMONWEALTH CHARTER APPLICANT INFORMATION SHEET 
 
This form must be attached to the letter of intent, prospectus, and final application. Please type information. 
 

Name of Proposed Charter School: Springfield Preparatory Charter School                                        
 

School Address (if known): Unknown  
 

School Location (City/Town REQUIRED): Springfield, MA  
 

Primary Contact Person: William Spirer  
 

Address: James C. Duda, Bulkley, Richardson and Gelinas LLP, 1500 Main Street, Suite 2700 , P.O. Box 15507  
  

City: Springfield                                                  State: MA                          Zip: 01115-5507  
 

Daytime Tel: (413) 544-1485                     Fax: (413) 272-6806  
 

Email: bspirer@springfieldprep.org              
 
1. The proposed school will open in the fall of school year:      2014-2015       2015-2016 
 
 

School Year Grade Levels Total Student 
Enrollment 

First Year K, 1 108 
Second Year K, 1, 2 162 
Third Year K, 1, 2, 3 216 
Fourth Year K, 1, 2, 3, 4 270 
Fifth Year K, 1, 2, 3, 4, 5  324 

 
2.  Grade span at full enrollment: K-8  
 

3.  Total student enrollment when fully expanded: 486  
4.  Age at entry for kindergarten, if applicable:  5         
 
5.  Will this school be a regional charter school?  Yes    No 
 

If yes, list the school districts (including regional school districts) in the proposed region. Please only list 
districts that are included in Appendix B. (Use additional sheets if necessary.) 

 
 
 
 
 

If no, please specify the district’s population as reported in the most recent United States census estimate 
for the community the school intends to serve:  153,552  The Board of Elementary and Secondary Education 
shall not approve a new Commonwealth charter school in any community with a population of less than 30,000 as 
determined by the most recent United States census estimate [available at http://www.census.gov/], unless it is a 
regional charter school. (MGL c. 71 § 89(i)(1). 
 
 

______________________ ______________________ ______________________ 
______________________ ______________________ ______________________ 
______________________ ______________________ ______________________ 
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6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s district 
or region. Please only list districts that are included in Appendix B. (Use additional sheets if necessary.) 
 
Chicopee   East Longmeadow             Longmeadow     
 
Ludlow                                     West Springfield    
 
 
7.  Will the proposed school serve a district where overall student performance on the MCAS is in the lowest 
10 percent, as designated in Appendix B?  Yes    No 
 
8.  Will the proposed school serve a district or districts in which the 9 percent net school spending cap is, or 
could be, exceeded by 2013-2014 applications?  Yes    No  
 
9.  Have members of the applicant group previously submitted a prospectus or final application that did not 
result in a charter?  Yes    No 
If yes, is the present submission related in content to the previous application?  Yes    No 
If yes, please indicate the name of the previous proposal and the year submitted. 
 

 
 
 
 
 

10. Is the applicant group currently the board of trustees of an existing charter school?  Yes    No 
 
11.  Is the applicant group/board of trustees intending to create a network of schools?  Yes    No 
If yes, how many applications is the group submitting in the 2013-2014 application cycle?  _______ 
 
11.  Do members of the applicant group currently operate or are they employed by a private or parochial 
school?  Yes    No  
 
12. Are any members of the applicant group present or past members of a charter school board of trustees 
or a school committee?  Yes    No  (If applying as an existing board of trustees, please indicate only if 
members are or have been members of a different charter school’s board.)  
  
If yes, please indicate the person’s name; the charter school name and school location, or school committee 
district; and dates of membership.  
 

 
 
 
 
 

 

Springfield Collegiate Charter School__________ 2012-2013_____________ 
_________________________________________ ______________________ 
_________________________________________ ______________________ 

James Duda                              Amherst-Pelham Regional School Committee & 
Pelham School Committee 

2002-2006 
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COMMONWEALTH CHARTER SCHOOL  
CERTIFICATION STATEMENT 

 
Proposed Charter School Name: Springfield Preparatory Charter School         
 
Proposed School Location (City/Town):  Springfield, MA       
 
I hereby certify that the information submitted in this prospectus/application is true to the best of my knowledge and 
belief and that this prospectus/application has been or is being sent to the superintendent of each of the districts from 
which we expect to draw students and from any contiguous districts. Further, I understand that, if awarded a charter, 
the proposed school shall be open to all students on a space available basis, and shall not discriminate on the basis of 
race, color, national origin, creed, sex, gender identity, ethnicity, sexual orientation, mental or physical disability, age, 
ancestry, athletic performance, special need, proficiency in the English language or a foreign language, or academic 
achievement. I further understand that the information submitted in this prospectus/application serves as an initial 
application for start-up assistance funding under the federal Charter Schools Program grant. This is a true statement, 
made under the penalties of perjury. 
 
Signature of 
Authorized Person___________________________________________ Date__________ 
(Please label the copy that has original signatures.) 
 
Print/Type Name William Spirer           
 
Address:  James C. Duda, Bulkley, Richardson and Gelinas LLP, 1500 Main Street, Suite 2700 , P.O. Box 15507  
 
Daytime Phone (413) 544-1485   Fax (413) 272-6806    
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EXECUTIVE SUMMARY 
 
Mission.  Springfield Preparatory Charter School is an inclusive K-8 public charter school that provides all students 
with the academic and character skills necessary for success in high school, college, and life.   
 
Vision.  At Springfield Preparatory Charter School (“Springfield Prep”) we believe that all students have the right to 
an excellent education – regardless of race, socioeconomic status, home language, special education need, or zip 
code – and that fulfilling this right is our nation’s most pressing challenge.  To ensure that our students are prepared 
for high school, college, and life, we will help our students to (1) master academic fundamentals and think creatively 
and analytically, (2) learn to set and monitor their own goals, and (3) show good character at all times.  We will do 
this by developing rigorous and highly engaging curricula, setting high expectations for staff and students, and 
explicitly teaching the character skills that will help our students to become good people, as well as good students.  In 
founding Springfield Prep, we aim to join the growing ranks of gap-closing public schools and offer an education of 
the highest quality for the most underserved students of Springfield, Massachusetts. 
 
Educational Program.  Our philosophy consists of ten principles that are based on how students learn, particularly 
those who come from low income backgrounds and have disabilities and language barriers.   
 

1. Outstanding teaching.  Great teachers make an enormous difference in the success of their students, both in 
class and later in life.  At Springfield Prep, we will invest the necessary resources to ensure our teaching is 
rigorous, highly engaging, data driven, and individualized. 

 

2. High expectations.  We will develop a culture with deeply ingrained college-going expectations and set high 
academic and behavioral expectations so that our students have the skills and drive to make college a reality.   

 

3. Structured and joyful school culture.  With consistent routines and clear systems, we will create an 
environment where students feel physically, emotionally, and intellectually safe.  Our classrooms will be warm, 
bright, and welcoming; there will be a consistently positive tone across the school; and there will be frequent 
opportunities to celebrate student growth. 

 

4. Inclusive model and individualized supports.   While we will hold all of our students to the same ambitious 
expectations, we will also provide individualized services to support all of our students’ unique needs.  Our 
two-teacher model in K-4, “focus” blocks in grades 5-8, and inclusion model of special education will provide 
diverse learners and English language learners with the supports that will help them to succeed.  

 

5. Rigorous and engaging academics.  Motivating students through engaging curriculum and instruction is one 
of the most effective ways to increase academic achievement.  We will use carefully planned curriculum that 
both challenges our students and captures their attention and imagination.   

 

6. Focus on character.  Success requires more than just academic achievement; it requires students to be good 
people. We devote time to explicitly teaching our PRIDE values – Preparation, Respect, Integrity, 
Determination, and Enthusiasm – so that our students are confident leaders who can advocate for themselves 
as they progress through high school, college, and their careers.   

 

7. Emphasis on literacy.  We believe that reading is the skill.  To ensure mastery of literacy skills, our program 
will provide a balance of explicit, systematic instruction in foundational skills along with immersion in rich and 
varied fiction and nonfiction texts.   

 

8. More instructional time.  Additional time in class will allow us to provide our students, many of whom will 
enter below grade level, with foundational academic skills, advanced work, and classes like music, physical 
education, and technology, so that our students are well-rounded learners and citizens. 

 

9. Thoughtful use of data.  We will use data from interim assessments so that we can quickly and flexibly 
respond to the needs of both struggling and advanced learners. 
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10. Partnership with parents and the community.  We will make school a welcoming place for families, provide 
frequent opportunities for face-to-face interactions with parents, and develop strong systems of communication 
so that parents are always aware of how their child is doing in school.  We will actively engage with our 
community partners to provide the strongest education possible for our students.   

 
Need.  Although Massachusetts ranks first in the nation in reading and math according to the National Assessment of 
Educational Progress, only 40% of Springfield students overall perform at grade level in ELA and only 29% do so in 
math.  Springfield Public School (SPS) students lag far behind the state average on critical benchmarks like third 
grade reading proficiency and high school graduation rates (40% of SPS third graders are proficient in reading, 
compared to 61% statewide; the graduation rate in Springfield is 52%, versus 85% across the state).  Springfield has 
the second highest rate of low income students in Massachusetts (88%) and the third highest rate of high needs 
students (89%).  The South End neighborhood in particular faces numerous challenges: a median household income 
of $14,244; extraordinarily low rates of educational attainment (32% of residents have high school diplomas and 7% 
have college degrees); and an unemployment rate that is more than twice the state average (19%).  Ninety-six 
percent of South End students are classified as low income, 26% are identified as ELL, and 18% have IEPs.  The 
academic results of South End students who enter the city’s high schools indicate severe academic 
underperformance: nearly 50% of ninth graders fail Algebra 1; nearly 40% fail English; nearly 45% fail Science; and 
nearly 25% fail Social Studies.   Despite the obvious need to provide improved educational opportunities to this 
community, the South End does not have an elementary school, which leaves 4,386 residents, 417 of whom are in K-
5, without an easily accessible school.   
 
Meeting the Need.  In our outreach to parents, we have heard three primary concerns about the state of education in 
Springfield, and the South End in particular: (1) long travel times to school, which raises safety and accessibility 
issues, (2) lack of tutoring or extra support services, especially for those with special education and/or language 
needs, and (3) lack of order in local schools, which are sometimes unsafe as a result.  Our model addresses these 
concerns head on.  We are committed to serving families who live in the South End, and who currently lack high 
quality, and easily accessible, public educational options; our extended day and year coupled with a two-teacher 
model in K-4 will allow us to provide students, especially those with disabilities or language barriers, with the 
individualized attention they need; and our structured school model will provide routine and order so students feel 
safe and supported.  As a Commonwealth charter school, we will be sufficiently autonomous to implement these 
organizational and instructional practices efficiently and effectively to prepare all of our students for high school, 
college, and their careers.   
 
Support.  Our founding group has assessed parental support through targeted community outreach, including 
information sessions and grassroots canvassing.  Our group has spoken with large numbers of parents, heard their 
excitement about Springfield Prep, and collected over 300 signatures of support.  We have also met with over 100 
community stakeholders – business, nonprofit, religious, philanthropic, and education leaders – many of whom have 
pledged their support for our work. 
 
Capacity.  The Founding Group of Springfield Prep is a high capacity team of professionals with diverse skills and 
experience in K-12 education, law, real estate, finance, accounting, management, and fundraising.  We are 
supported by an Advisory Council of charter school leaders from across the state, as well as the national school 
support organization Building Excellent Schools (BES).  Lead Founder and proposed Head of School Bill Spirer is an 
experienced educator and attorney who successfully completed the BES Fellowship in urban charter school 
development, which connects Mr. Spirer and the Founding Group to a network of high performing charter school 
leaders in Massachusetts and across the country.  Through extensive community outreach, targeted professional 
development, intensive school study, and a strategic school design process, the Founding Group has laid the 
groundwork to launch an effective public charter school.   
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PUBLIC STATEMENT 
 
Springfield Preparatory Charter School (“Springfield Prep”) is an inclusive K-8 public charter school that provides all 
students with the academic and character skills necessary for success in high school, college, and life.  Springfield 
Prep will open with 54 kindergarteners and 54 first graders and grow one grade per year to serve 486 K-8 students 
when fully enrolled.

Springfield Preparatory Charter Prospectus  vi 
  



TABLE OF CONTENTS 
 
I. CHARTER SCHOOL MISSION, VISION, AND DESCRIPTION OF THE COMMUNITY(IES) TO BE 

SERVED ........................................................................................................................................................ 1 
A. Mission Statement ............................................................................................................................. 1 
B. Vision Statement................................................................................................................................ 1 
C. Description of the Community to be Served ...................................................................................... 2 

II. HOW WILL THE SCHOOL DEMONSTRATE ACADEMIC SUCCESS? ................................................... 3 
A. Educational Philosophy ......................................................................................................................... 3 
B. Curriculum and Instruction .................................................................................................................... 6 
C. Performance, Promotion, and Graduation Standards ......................................................................... 15 
D.  Assessment System ........................................................................................................................... 16 
E. School Characteristics ......................................................................................................................... 18 
F. Special Student Populations and Student Services ............................................................................. 22 

III. HOW WILL THE SCHOOL DEMONSTRATE ORGANIZATIONAL VIABILITY? .................................. 29 
A. Capacity .............................................................................................................................................. 29 
B. School Governance ............................................................................................................................. 33 

IV. REQUIRED ATTACHMENTS – PROSPECTUS .................................................................................... 36 
Attachment A: Curriculum Map for Grades 4 ........................................................................................... 37 
Attachment B: Character Standards (K-8) ............................................................................................... 44 
Attachment C: Founding Group Statements of Commitment ................................................................... 48 
Attachment D: Founding Group Member Resumes ................................................................................. 61 
Attachment E: Advisory Council Statements of Commitment .................................................................. 91 
Attachment F: Advisory Council Resumes ............................................................................................... 94 
Attachment G: Works Cited ................................................................................................................... 100 
Attachment H: Proven Provider Information Sheet ................................................................................ 104 

Springfield Preparatory Charter Prospectus  vii 
  



 

A. Mission Statement _________________________________________________________________________  
 

Springfield Preparatory Charter School is an inclusive K-8 public charter school that provides all students with the 
academic and character skills necessary for success in high school, college, and life.   
 
B. Vision Statement___________________________________________________________________________ 
 

1. Vision  
At Springfield Preparatory Charter School (“Springfield Prep”) we believe that all students have the right to an 
excellent education – regardless of race, socioeconomic status, home language, special education need, or zip code 
– and that fulfilling this right is our nation’s most pressing challenge.  We will close the achievement gap by providing 
an extraordinarily high quality education to low income students through developing rigorous and highly engaging 
curricula, setting high expectations for staff and students, and developing in our students the character skills 
necessary to become good people as well as scholars. In founding Springfield Prep, we aim to join the growing ranks 
of gap-closing public schools and offer an education of the highest quality for the most underserved students of 
Springfield, Massachusetts. 
 

2. Academic and Non-Academic Goals 
To ensure that our students are prepared for high school, college, and life, we will help them to develop three 
interrelated sets of skills.  Springfield Prep students will: 

(1) Master the fundamentals and think creatively and analytically.  We will develop in our students 
foundational skills like decoding and computation so that they are, in turn, able to think creatively and 
analytically (Lemov, 2010).  

(2) Learn to set and monitor their own goals.  Children can be taught how to “predict outcomes, explain to 
[themselves] in order to improve understanding, note failures to comprehend, activate background 
knowledge, plan ahead, and apportion time and memory” (Donovan, Bransford, & Pellegrino, 1999).  While 
we offer our students a structured environment, it is our goal to develop in students the habits that will allow 
them to be successful on their own as soon as is developmentally appropriate.   

(3) Show good character at all times.  Character, or noncognitive, skills are key determinants of success in 
life (Tough, 2012). At Springfield Prep, students will learn about, and practice using, the school’s character 
values of Preparation, Respect, Integrity, Determination, and Enthusiasm every single day.  We will set clear 
standards for character, explicitly teach the skills to master these standards, and monitor student growth 
(see Attachment B for Character Standards, based on the highly effective Brooke Charter School character 
standards). 
 

3. Positive Impact on All Stakeholders  
We recognize that a school is a vital community institution, and we will strive to make Springfield Prep a community 
partner that has a positive impact on all of its stakeholders.   
• Students will receive an excellent education, and emerge prepared to compete in high school, college, and 

the job market.  They will receive engaging, high quality instruction in all academic and enrichment subjects. 
• Families will have a great school in their own community and will be able to take pride in their child’s 

academic and character development.  Our frequent and systematic family communications will enable 
parents to actively participate in their child’s education.   

• Teachers will benefit from a professional environment, high standards for performance, extensive support, 
high-quality professional development, and a team-oriented approach to teaching that will help to get results.     

• Board Members will know that they are contributing to the positive development of the community in which 
they grew up, attended schools, and/or work (see Attachment C for individual statements of commitment). 

• The South End and the Greater Springfield Community will benefit from having a college preparatory 
school that will serve some of the city’s most undeserved families and provide the education students need to 
be drivers of the city and regional economy for years to come.  The city will also have a partner that is 
enthusiastic about sharing best practices and furthering broader education reform efforts. 

 

I. CHARTER SCHOOL MISSION, VISION, AND DESCRIPTION OF THE COMMUNITY(IES) TO BE SERVED 
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C. Description of the Community to be Served____________________________________________________ 
 

1. Why a Commonwealth Charter? 
Springfield does not have any elementary schools that use the levers we will employ: extended days, a two-teacher 
model, a high expectations, college-going culture, a data-driven instructional model, and a highly collaborative 
teaching staff that receives frequent coaching.  It has only one integrated K-8 school, despite the many benefits of 
this model.  A variety of factors related to Springfield district human resource policies make it difficult for principals to 
hire and retain talent (National Council on Teacher Quality, 2011) and implement high-leverage, high-pay-off reforms 
(Goodwin, 2010) like the ones we propose.  As a Commonwealth charter school, we will be sufficiently autonomous 
to implement these practices and prepare all of our students for college and their careers.   
 

2. The Need in the South End of Springfield 
Massachusetts ranks first in the nation in reading and math according to the National Assessment of Educational 
Progress, but the state’s achievement gap is pervasive (Squires, 2012).  Springfield epitomizes this gap, with only 
40% of students overall performing at grade level in ELA and only 29% in math (SPS, Strategic Dashboard, 2012).  
Springfield students lag far behind the state average on critical benchmarks like third grade reading proficiency and 
high school graduation rates (DESE, Cohort Graduation Rates, 2012; DESE, MCAS Results, 2012).  The city lies in a 
region termed the Knowledge Corridor due to the second highest concentration of university students in the country, 
yet only 52% of Springfield Public School students graduate from high school and of these, too many are 
academically unprepared for college (SPS, Quick Facts, 2012; DESE, MCAS Results, 2012).   
 

Springfield schools face numerous challenges.  The city has the second highest rate of low income students in 
Massachusetts (88%) and the third highest rate of high needs students (89%) (DESE, Selected Populations, 2012).  
The South End reflects these statistics: it has a median household income of $14,244; extraordinarily low rates of 
educational attainment (32% of residents have high school diplomas and 7% have college degrees); and an 
unemployment rate that is more than twice the state average (19%) (South End Choice Neighborhoods, 2012).  
Ninety-six percent of South End students are classified as low income, 26% are identified as ELL, and 18% have 
IEPs.  The academic results of South End students who enter the city’s high schools indicate severe academic 
underperformance: nearly 50% of ninth graders fail Algebra 1; nearly 40% fail English; nearly 45% fail Science; and 
nearly 25% fail Social Studies (SPS, Foster Presentation, 2012).  
 

The founding group chose the South End because, despite the obvious need to provide improved educational 
opportunities for this community, it does not even have an elementary school.  That leaves 4,386 residents, 417 of 
whom are in K-5, without an easily accessible school.  Of these students, more than 25% attend the Brunton School, 
which requires a 45-minute commute by bus, and the vast majority of the remaining students attend schools a 
considerable distance from their homes (SPS, Foster Presentation, 2012).  In a recent focus group, a South End 
parent said, “[Brunton Elementary] is just so far away you feel like you can’t be the type of parent you want to be”  
(Oct. 2012).  South End student attendance data indicate that this issue likely has a detrimental impact on the 
attendance rates, and thus the success, of the neighborhood’s students (SPS, Foster Presentation, 2012; Balfanz & 
Byrnes, 2012).   
 

Mr. Spirer has spent his career working in low income communities similar to the South End as a public school 
teacher and child welfare attorney  He will continue to develop his capacity during the 2013-014 school year as the 
Dean of Students at Troy Preparatory Elementary School (“Troy Prep”), a charter school serving urban, mostly low 
income students in Troy, NY.  Mr. Spirer also benefits from his year as a Building Excellent Schools (BES) Fellow, 
during which he visited more than fifty urban charter schools nationwide; received training on curriculum 
development, instructional methods, finance, operations, and human resource management; and built a supportive 
network of educators in Massachusetts and across the country.   Mr. Spirer and the Founding Team will be able to 
draw upon this network, as well as BES staff members, to support the successful growth of Springfield Prep (see 
“Capacity,” Part IIIA for Mr. Spirer’s bio and Attachment D for his resume).   
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3. How Springfield Prep Meets the Need 
In our outreach to parents, we have heard three primary concerns about the state of education in Springfield, and the 
South End in particular: (1) long travel times to school, which raises safety and accessibility issues, (2) lack of 
tutoring or extra support services, especially for those with special education and/or language needs, and (3) concern 
that local schools lack order and are sometimes unsafe as a result.  Our model addresses these concerns head on.  
We are committed to the families in the South End, who currently lack high quality, and easily accessible, public 
educational options.  Our extended day and year and two-teacher model in K-4 will allow us to provide individualized 
attention to all students, especially those with disabilities or language barriers.  And our structured school model will 
provide the routine and order that allows students to feel safe and supported so that our school community can focus 
on teaching and learning.   
 

Moreover, a small, integrated K-8 school with a low student-teacher ratio will be uniquely able to address the 
academic challenges many local students currently face.  We will limit our size because we believe families want a 
small-school environment and because the correlation between poverty and low achievement is up to ten times 
stronger in larger schools than in smaller ones (Howley & Bickel, 2000).  We will use an integrated K-8 model 
because the transition from elementary school to middle/junior high school can negatively impact academic 
performance (Chung, Elias, & Schneider, 1998) and because K-8 schools foster the sense of community that is 
common in elementary schools and also encourages elementary schools to become more academic (Tucker & 
Codding, 1998).  These factors will, in turn, limit the growth in the achievement gap that occurs between the fifth and 
sixth grade between Springfield students and students in other Massachusetts communities (DESE, MCAS Tests of 
Springfield 2012).  In addition to the small school, K-8 model, we will use a variety of high-impact strategies to meet 
the needs of the diverse range of students we anticipate serving (see “Educational Philosophy,” Part IIA and “School 
Characteristics,” Part IIE for more detail). 
 

4. Parent and Community Support and Involvement 
Our founding group has assessed parental support through targeted community outreach, including information 
sessions and grassroots canvassing.  Our group has spoken with large numbers of parents, heard their excitement 
about Springfield Prep, and collected over 300 signatures of support.  We have also met with over 100 community 
stakeholders – business, nonprofit, religious, philanthropic, and education leaders – many of whom have pledged 
their support for our work.1  We will continue this outreach during the application process and as we operate the 
school to ensure that we are responsive to the needs of families and the community.  If authorized, parents will have 
frequent opportunities to support the school – as volunteers, members of our various parent groups, and as leaders 
of parent-to-parent workshops.  Community members will be able to support the school as volunteers, donors, and 
through direct partnerships (e.g., ongoing tutoring program between a company’s employees and our students). 
 

 

A. Educational Philosophy______________________________________________________________________ 
 

1. How We Will Close the Achievement Gap 
Our philosophy consists of ten principles that are based on research about how students learn, particularly those with 
disabilities and language barriers and those who come from low income backgrounds.   
 

(1) Outstanding teaching.  The research is unambiguous: great teachers make an enormous difference in the 
success of their students, both in class and later in life (Haycock, 1998; Chetty, Friedman & Rockoff, 2011).  Highly 
effective teachers challenge their students, create positive classroom environments, and are intentional about their 
teaching (Goodwin, 2010).  At Springfield Prep, teaching will be: (1) standards-based and horizontally and 
vertically aligned, (2) rigorous, (3) highly engaging, (4) data driven and individualized, and (5) meticulously 
planned.  Our low student-teacher ratio will allow teachers to develop strong relationships with students, which 
strongly correlates to student success (Goodwin, 2010).  Moreover, our teachers will have a “growth mindset,” the 
view that achievement is the result of hard work, not some innate, unchangeable quality (Dweck, 2003).  We will 

1 If invited to submit a full application, we will include letters of support from these individuals.  

 II. HOW WILL THE SCHOOL DEMONSTRATE ACADEMIC SUCCESS?  
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have daily coaching, shared lesson-planning time,2 and weekly targeted professional development.  In short, we 
will establish the systematic and frequent collaboration that differentiates strong schools from weak ones (O’Reilly 
et al., 2013).   
 

(2) High expectations.  Teacher expectations for students have a powerful influence on student achievement 
(Goodwin, 2010) and high achieving charter schools are more likely to have higher academic and behavioral 
expectations compared to other charter schools (Dobbie & Fryer, 2011).  We will develop a culture with deeply 
ingrained college-going expectations and set high academic and behavioral expectations to ensure that our 
students have the skills to make college a reality.  Teachers will scaffold academic and character skills so that 
students develop strong intellectual and behavioral habits and a belief that they can succeed with hard work.   
 

(3) Structured and joyful school culture.  We believe that being “clear, consistent, firm, and unrelenting and at 
the same time positive, enthusiastic, caring, and thoughtful . . . send[s] the message to students that having high 
expectations is part of caring for and respecting someone” (Lemov, 2103).  With structure, consistent routines, and 
clear systems (e.g., uniforms, daily Morning Meetings, and quiet transitions between classes) we will create an 
environment where students feel physically, emotionally, and intellectually safe.  Our classrooms will be warm and 
bright, we will celebrate student growth frequently, and there will be a consistently positive tone across the school.   
 

(4) Inclusive model and individualized supports.   While we will hold all of our students to the same ambitious 
expectations, we will provide individualized services to support all of our students’ unique needs.  A recent DESE 
Report on Commendation Schools points out that these schools “turned to creating small, flexible, and fluid groups 
of similar students, which facilitates differentiating instruction and a more personalized learning environment for 
students” (O’Reilly et al., 2013).  Our structure embeds this small group instruction into our daily schedule: small 
literacy groups of nine students in grades K-4 and “Focus” blocks in grades 5-8 allow for forty minutes of daily high 
dosage tutoring that is the hallmark of many high-performing schools (Dobbie & Fryer, 2011).  This is also 
important to ensure the success of students who enter our school in the later grades, which they may do all the 
way through the eighth grade under our backfilling policy (see “School Characteristics,” Part IIE).  Our embrace of 
Universal Design For Learning (UDL) principles means that every lesson we develop will account for the inherent 
differences in student learning styles (see “Curriculum and Instruction,” Part IIB for more detail about UDL).  For 
students with disabilities, we will provide a comprehensive array of accommodations, modifications, and supports 
that will enable them to thrive academically and socially, and in the general education classroom whenever 
possible. 
 

(5) Rigorous and Engaging Academics.  The use of rigorous, ambitious, and challenging instruction is highly 
predictive of a school’s success (Bryk et al., 2010; Goodwin, 2010).  Moreover, motivating students through 
engaging curriculum and instruction is one of the most effective ways to increase academic achievement (Lemov, 
2010; Goodwin, 2010).  For us, rigor is also about our mind-set: “[i]t’s the conviction that we’re harming kids if we 
don’t treat them as smart and thoughtful” (Moskowitz & Lavinia, 2012).  We will develop curriculum that both 
challenges our students and captures their attention and imagination (see “Curriculum and Instruction,” Part IIB).    
 

(6) Focus on character.  “What matters most in a child’s development . . . is not how much information we can 
stuff into [a child’s] brain in the first few years.  What matters, instead, is whether we are able to help her develop a 
very different set of qualities, a list that includes persistence, self-control, curiosity, conscientiousness, grit, and 
self-confidence” (Tough, 2012).  Just as we will teach kindergartners how to decode words, we will explicitly teach 
the values that we believe are important to give students a strong foundation for success in life.   Our character 
education program will use lessons, modeling, role playing, and discussion to teach students the soft skills that will 
help them to have positive relationships, demonstrate leadership, and advocate for themselves as they progress 
through high school, college, and their careers (see Attachment B for our character standards).  
 

2 Teachers will have at least one hour and forty-five minutes of break and preparation time daily, with at least one hour of this being shared 
preparation time.  We will include a sample teacher schedule if invited to submit a full application.   
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(7) Emphasis on Literacy.  “Academic success, as defined by high school graduation, can be predicted with 
reasonable accuracy by knowing someone’s reading skill at the end of third grade.  A person who is not at least a 
moderately skilled reader by that time is unlikely to graduate from high school” (Annie E. Casey Foundation, 2010).  
To ensure mastery of literacy skills we will provide nearly three hours of daily literacy instruction in K-4 and nearly 
two hours daily in grades 5-8.   Consistent with research, we will use a “balanced and comprehensive approach 
that includes the explicit, systematic teaching of phonemic awareness and phonics as well as an abundance of rich 
and varied literature and writing practice” (Honig, 2001) (see “Curriculum and Instruction,” IIB for more detail). 
 

(8) More instructional time.  Research shows that high achieving schools have more instructional time than low 
achieving schools (Dobbie & Fryer, 2010).  Additional time in class allows us to provide our students, many of 
whom will enter behind grade level, with foundational academic skills and the opportunity for advanced work and 
classes like music, physical education, and technology (Farbman & Kaplan, 2005).  Springfield Prep will have an 
extended school day (7:45 am – 4:00 pm) and an extended year (190 days versus 180 days in Springfield Public 
Schools (SPS)).  Middle school students will have the option to stay until 5:00 pm for sports and enrichment, and 
may be required to do so for disciplinary purposes.   
 

(9) Thoughtful use of data.  In a recent study of Massachusetts Commendation Schools, 23 out of 26 of the 
schools attributed their success to their use of student assessment data, especially the use of formative 
assessment data to plan instruction (O’Reilly et al., 2013).  While we will look to summative assessments like the 
MCAS and Terra Nova to gauge our success, we will use a wide variety of formative measures – the STEP test, 
ANet and internally created interim assessments, running records, Do Nows, homework, exit tickets, essays, and 
performance-based assessments – to determine what our students know and what they do not know.  We have 
scheduled in five “Data Days” – one after each interim assessment cycle – so that all staff members can 
collaboratively analyze student data and develop action plans for reteaching key skills and content.   
 

(10) Partnership with parents and the community.  Elementary schools with strong parental involvement were 
ten times more likely to improve in math and four times more likely to improve in reading than schools weak on this 
measure (Bryk et al., 2010).  Moreover, parent involvement is related to many other student achievement 
indicators, like better grades, attendance, expectations, homework completion, state test results, and student 
behavior (Smith & Wohlstetter, 2009).  We believe that the best way to increase parental involvement is to make 
the school a welcoming place for families, to provide frequent opportunities for face-to-face interactions with 
parents and guardians, and to develop strong systems of communication.  We will have many opportunities 
throughout the year for families to participate in the academic life of their children: the Springfield Prep Family 
Council, Parent-Teacher Conferences, College Prep nights, and regular Family Outings and student performances. 

 

2. Serving the Diverse Needs of Our Students 
Our guiding principles were chosen because they are proven to be effective with a diverse range of learners.   
• Structured learning environment.  Our systems, routines, and structure will have tremendous benefits for 

students with disabilities, who often thrive when lessons are structured and explicit because they are able to 
focus on the new material, not the features of a lesson (Marci, 2013; Hehir, 2010).  Likewise, students with 
ADHD/ADD benefit from structure and routine, especially when they are explicitly taught strategies for using 
this consistency to their advantage (Morrish, 2003).3   

• Inclusion model.  This model will help to maintain academic rigor and engagement for all, regardless of one’s 
IEP (O’Reilly et al., 2013).  For example, a Springfield Prep second grader with dyslexia will be able to master 
the goal of distinguishing between common genres of literature even if he accesses the texts through a text-to-
speech program, audiobook, or accommodated text.   

• Individualized supports.  Careful use of data will allow us to track students’ strengths and challenges and 
create small, dynamic groups so that we can individualize instruction (O’Reilly et al., 2013), critical for learners 
with disabilities, language barriers, and those who enter in the later grades.   

3 We recognize that students may require support to help transition to a structured environment like the one at Springfield Prep, and will offer 
individualized programs and instruction from our Student Support teachers and specialists to ensure that all students, regardless of learning 
style and need, can build up to full participation with their peers. 
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• Emphasis on literacy instruction.  An early focus on literacy will ensure that students build foundational 
literacy skills.   As one expert explains: “Most of the students who are designated as learning disabled and 
become identified as special education students are really reading and spelling disabled. . . . Had they 
received appropriate instruction in kindergarten and first grade, many of these students would not be in special 
education” (Honig, 2001).  

• More instructional time.  Our expanded school day and year will provide us with more time to teach 
foundational skills and provide individual and small group instruction – vital for students who enter below grade 
level, especially if they are English language learners or students with disabilities – without sacrificing classes 
like music, ethics, and technology so our students are well rounded, creative learners.   

 

B. Curriculum and Instruction___________________________________________________________________ 
 

1. Curriculum: Standards-Driven and Standards-Aligned 
Our curriculum is driven by internal school standards (School Standards), which the Instructional Leadership Team 
(ILT)4 will create, improve, and refine, with input from teachers.  The ILT will use a Curriculum Alignment Template 
(CAT)5 to ensure alignment with the Massachusetts Curriculum Frameworks (MCF) and the Common Core State 
Standards (CCSS).  The process by which we will move from standards-aligned curriculum to lesson plans is below. 
 

STEP 1: Creating School Standards.  The ILT will develop School Standards and daily objectives by breaking 
down the MCF into concrete, manageable, and rigorous objectives.  To determine the precise skills students will 
need to master the standard, the ILT will use the MCF; questions from the MCAS, PARCC, SSAT, and ISEE tests; 
and text exemplars and sample performance tasks from the CCSS.  The ILT will provide the standards and 
objectives to teachers before Summer Training. 
 

STEP 2: Planning to 
Instruct and Assess.  During 
our three-week Summer 
Training, teachers will work in 
grade teams (K-4) and 
content teams (5-8) to 
complete the CAT, filling in 
detail about how they will 
teach and assess the 
standards.  Teachers use the 
many available curriculum 
resources to do so (see 
“Curriculum: Approach and 
Resources” below for more detail on the resources we will use).  Teachers will submit their drafts to their assigned 
coaches (HoS, DCI, or Lead Teacher, and later the Deans of Math and Literacy and the Elementary School 
Principal), who will then provide feedback (see “Governance Structure,” Part IIIB for a full organizational chart). 
 

STEP 3: Unit Planning.  Teachers, with guidance from the ILT, will organize standards into 5 to 6 units, ensuring 
that skills are spiraled throughout.  During collaborative planning time throughout the year, they will then develop 
detailed unit plans, identifying all of the standards, learning activities, vocabulary, and checks for understanding 
they will use in their instruction. 
 

4 The ILT consists of the Head of School (HoS), Director of Curriculum and Instruction (DCI), Student Supports Coordinator (SSC), and a Lead 
Teacher from each grade who will be selected by the HoS.  In Y3, the DCI will assume leadership of the ILT, and the newly hired Deans of 
Literacy and Math will join the team to provide additional leadership as the school grows.   
5 The CAT was developed by Roxbury Prep Charter School.  Mr. Spirer and other BES Fellows received training on this technique from 
Roxbury Prep Managing Director Dana Lehman on September 19, 2012.  If invited to submit a full application, we will include an example of 
this template. 
6 SP.6.RP.1.a means: Springfield Prep, 6th grade, Ratios & Proportional Relationships, Standard 1, Substandard A. 
7 “Power Standards,” a term we borrow from the Brooke Charter Schools, are the most essential standards.  

  Example School Standards  
Understand the concept of a ratio and use ratio language to describe a ratio relationship 
between two quantities. For example, “The ratio of wings to beaks in the bird house at the zoo 
was 2:1, because for every 2 wings there was 1 beak.” 
 

SP.6.RP.1.a6 – SWBAT define ratio. 
SP.6.RP.1.b – SWBAT use multiple written forms of ratios to express the relationship 
between the two quantities, include 6/9, 6 to 9, or 6:9. (Power Standard).7 
SP.6.RP.1.c – SWBAT label the two things being compared in a visual model of a ratio and 
write the ratio in three forms. 
SP.6.RP.1.d – SWBAT identify ratios in word problems.  
SP.6.RP.1.e – SWBAT identify a fraction as a type of ratio and identify and label the parts of a 
fraction. 
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STEP 4: Lesson Planning.  Teachers and their coaches will review lesson plans on a weekly cycle to ensure that 
teachers feel supported, lessons are strong, and we leverage our collective knowledge and creativity.   We will use 
a shared planning system (e.g., teachers will plan lessons for 1 to 3 classes and share these with all other teachers 
on their grade team) to ensure our most experienced teachers plan the most critical lessons (e.g., Guided 
Reading) and curriculum planning is manageable for all teaching staff. 

 

2. Curriculum: Approach and Resources 
We believe that teachers are at their best when they are given clear, manageable standards and a wealth of 
curriculum resources to help generate lesson activities, and are then empowered to work together to develop their 
own units and lessons.   We will provide teachers with our School Standards, as well as a variety of commercial and 
shared curricula.  We use these resources to guide our curriculum design, not as a script (with the exception of 
Reading Mastery, an effective scripted phonics and decoding curriculum).  We have chosen our guiding curriculum 
resources based on a year’s worth of research and conversations with administrators and teachers at more than fifty 
schools serving a similar demographic to the one we will serve.8  In addition, many of the schools with which we have 
built relationships have generously offered to share curriculum resources with us, which will help to ensure that we 
have a quality curriculum infrastructure in place during our start-up phase.9  Across all grades, our curriculum is 
driven by the MCF which incorporates the Common Core State Standards (CCSS).  In the elementary school, we use 
a combination of proven commercial curricula and teacher-developed curricula.  In the middle school, our curriculum 
will be entirely teacher-created but we will draw upon a variety of sources for reference: (1) curricula from our 
colleagues at high performing district and charter schools, (2) curriculum modules from the growing number of CCSS 
curriculum resources (e.g., Engage NY, Achieve the Core, Common Core Curriculum Maps, MA DESE curriculum 
modules), and (3) curriculum resources from CCSS-aligned curriculum banks such as Better Lesson and Learn 
Zillion.  Below is an overview of our approach to the curriculum and the resources we anticipate using to develop this 
curriculum, organized by content area.   
 

Reading.  Our K-4 literacy program will build fluency in decoding and speaking, develop reading comprehension 
strategies, build academic vocabulary, and lay the foundation for literary and nonfiction analysis in all content areas.   
Students will receive two hours and forty-five minutes of literacy instruction daily.  In grades 5-8, we will continue to 
emphasize active and close reading strategies, using text evidence and academic vocabulary to respond to complex 
fiction and nonfiction texts.  Students in these grades will receive one hour and fifty minutes of daily literacy 
instruction.   
 

Our K-4 literacy program is modeled on the program developed by the Uncommon network’s elementary schools 
because this program has demonstrated results for the demographic of students we will serve (Bambrick-Santoyo, 
Settles, & Worrell, 2013).10  Our model will incorporate five interrelated types of lessons:   
• Read Aloud – This will expose students to texts above their reading level using lessons that build content 

knowledge, teach vocabulary, and allow teachers to model comprehension skills.  We will develop this 
curriculum on our own but draw from STEP “bottom lines,” exemplar texts from the CCSS, and the series Text 
Talk (Beck & McKeown). 

• Reading Comprehension – This will help students to learn and practice new reading comprehension skills; we 
will create the curriculum internally and use the “I Do, We Do, You Do” method of instruction.   

• Guided Reading – This will allow students to apply all of their reading skills independently, with support from the 
teacher; lessons will be generated using STEP data and targeting specific skills that require more support.   

• Phonics – We will use Reading Mastery (SRA/McGraw Hill), a scripted and sequenced curriculum that helps 
beginning readers identify letter sounds, segment words into sounds, blend sounds into words, develop 
vocabulary, and learn comprehension strategies.  We have chosen Reading Mastery because of its 

8 During the BES Fellowship, Mr. Spirer visited more than fifty charter schools and developed relationships with school leadership at a number 
of high performing schools in Massachusetts and nationally, e.g., the Brooke Charter Schools (MA), University Prep (CO), Democracy Prep 
(NY), DC Prep (Washington, D.C.), and Troy Prep (NY). 
9 These schools include the Brooke Charter Schools (MA), University Prep (CO), and Troy Prep (NY). 
10 This model is described in detail in Great Habits, Great Readers (Bambrick-Santoyo et al., 2013).  The proposed HoS has experience with 
this model from his work at University Prep and Capitol Collegiate, and will be using it at Troy Prep. 
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effectiveness with general education students, remedial readers, and students with special education needs 
(Schieffer, Marchand-Martella, Martella, Simonsen, & Waldron-Soler, 2002).   

• Independent Literacy Practice/Independent Reading – For pre-readers, we will use Destination Reading 
(SRA/Houghton Mifflin), an adaptive, computer-based software program that has been successful in providing 
practice in phonics, decoding, and comprehension skills (Bambrick-Santoyo et al., 2013). In kindergarten, we will 
begin building students’ ability to read independently for progressively longer periods of time (e.g., a 
kindergarten student may read independently for ten minutes and do literacy practice for thirty-five minutes).  By 
the second grade, most students will use the full class period to read independently without teacher support. 

 

For grades 5-8, we will design the ELA curriculum ourselves, drawing from the resources outlined above.  In 
accordance with CCSS guidance, students will read classic and contemporary literature (e.g., seminal works of 
American literature and the writings of Shakespeare) and a wide variety of challenging informational texts (e.g., 
foundational U.S. documents).  Students will respond to these texts in writing and in academic discussions.  We will 
scaffold these texts for struggling readers by providing them with “Accommodated Texts” – copies of class texts that 
the teacher annotates with notes and questions to help students monitor and improve their comprehension (B. 
Pangburn & B. Moskowitz, BES Presentation on Excel Academy ELA Best Practices, Mar. 14, 2013).11   
 

For literacy remediation in K-2, we will use Wilson Fundations and for students in grades 2-8 we will use the Wilson 
Reading System (Florida Center for Reading Research, 2004; Institute of Education Sciences, 2007).  For students 
who have mild or moderate decoding weaknesses, we anticipate using Really Great Reading, based on the success 
our colleagues at other schools have experienced using this program. 
 

Writing.  In accordance with CCSS, the goal of our writing program is for students to develop into strong writers of 
narrative, opinion/argument, and informational texts.  We will use Handwriting Without Tears in K-2 to develop 
handwriting skills.  In all grades, we will teach the writing process in a systematic way, using the writing workshop 
model of instruction: explicit instruction, frequent opportunities for practice and feedback, and a spiraled curriculum 
(Calkins, Ehrenworth, & Lehman, 2012).  In all grades – and across all content areas – teachers will use open 
response questions so that students have frequent opportunities for writing practice.  Students will write creatively as 
well, and will be assessed on tangible, CCSS-aligned objectives (e.g., SWBAT write a poem using the techniques of 
simile, metaphor, and personification) (Pangburn & Moskowitz presentation).  In K-4, we will use the Units of Study in 
Opinion, Information, and Narrative Writing (Lucy Calkins) as our base writing curriculum because it is CCSS-aligned 
and offers a structured approach to writing, as well as the flexibility necessary to teach to the individual needs of 
students.  In grades 5-8, writing curriculum will be created internally, and students will build on foundational skills by 
drafting and editing multi-page essays, in-depth responses to literature, and research writing.   
 

Math.  In all grades, students will receive approximately 1½ hours of math instruction so that they are prepared for 
algebra in the eighth grade.  In K-4, we will use Investigations in Number, Data and Space (K-5) (TERC) as our base 
curriculum and supplement this with enVisionMATH Common Core (Pearson), which provides more explicit math 
instruction, important to ensure that struggling students are able to grasp key mathematical concepts (Gerston & 
Clarke, 2009).  We will use Everyday Counts Calendar Math (Houghton Mifflin Harcourt) as a resource for our daily 
Math Meetings in K-2.  We will also do a daily Problem of the Day (POTD), using an approach based on Children’s 
Mathematics: Cognitively Guided Instruction, because of its success in improving mathematical problem-solving skills 
(Promising Practices Network, 2007).  We also anticipate using one of the many new CCSS-aligned, blended 
learning programs – like ST Math and Zearn – to make our math instruction engaging and responsive to individual 
student needs.  Our K-5 curriculum will focus on giving students a strong foundation in whole numbers, addition, 
subtraction, multiplication, division, fractions, and decimals, and will introduce students to mathematical concepts and 
procedures.    In grades 6 and 7, students will move into applying these skills to geometry, probability and statistics, 
and pre-algebra so that students have the foundation for algebra in the eighth grade.   
 

Social Studies.  Our social studies curriculum will integrate the disciplines of history, geography, economics, and 
civics in a manner that emphasizes conceptual understanding, analytical skills, and competency with primary 

11 This strategy is based on one used by ELA teachers at Excel Academy, which currently leads the state in middle school ELA scores.   
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sources.12  We will organize our social studies curriculum by topic (e.g., in the fourth grade, students will study the 
topic of religion) so that students are able to identify and explain trends across people and time, and so the content 
“sticks” in a way that enables them to draw from this background knowledge in the other content areas.  In K-2, 
students will receive social studies instruction every other day; in grades 3-8, they will receive it every day.  In line 
with CCSS recommendations, social studies teachers will be literacy teachers and will focus on developing the 
literacy and writing skills required for success in this discipline, such as citing specific textual evidence, identifying an 
author’s point of view and/or purpose, distinguishing among fact, opinion, and reasoned judgment, and analyzing the 
relationship between primary and secondary sources.  In all grades, Social Studies curriculum will be CCSS-
aligned.13  A detailed outline of the content and skills is below in the Curriculum Outline.   
 

Science.  Our science program will engage students’ natural curiosity, use a hands-on, experiment-based 
model of instruction, and help students to make hypotheses and base arguments on evidence and sound reasoning.  
All science curricula will be CCSS-aligned.14  In K-2, students will receive science instruction every other day; in 
grades 3-8, they will receive it every day.  By the end of eighth grade, students will be able to formulate and test 
hypotheses; design and conduct experiments and control for variables; use a variety of instruments to make 
quantitative observations; present and explain data using mathematical and physical models; draw conclusions and 
make inferences based on the data; and explain and critique the procedures used.  In grades K-5, the curriculum will 
incorporate all four strands of the MCF: Earth and Space Science; Life Science; Physical Science; and Technology 
and Engineering.  While we will develop our own curriculum, we anticipate using the Full Option Science Systems 
(FOSS) curriculum as a resource because it is aligned to the MCF; uses inquiry, hands-on, and multisensory 
methods of instruction; and provides opportunity for student-to-student interaction.  In subsequent years, students will 
focus on one strand of the MCF – earth science in sixth grade, life sciences in seventh grade, and physical sciences 
in eighth grade – with one dedicated Technology/Engineering unit incorporated into the curriculum each year. 
 

Character Education.  Our character program is based on five core values: Preparation, Respect, Integrity, 
Determination, and Enthusiasm.  These “PRIDE” values are broken down into Character Standards (see Attachment 
B) and we will teach to these standards just as we do in our core academic classes.  Explicit character lessons will 
take place during Morning Meeting and Community Circle, which will allow the entire school to see models of good 
character and discuss with their peers and teachers the benefits of demonstrating such character (e.g., a lesson 
during Morning Meeting may be about the reasons why we “track” the speaker, and students may do a turn-and-talk 
about how it feels when people are not tracking you as you speak).  In the middle school, students will take an ethics 
class every Friday.  We will also integrate character education into all aspects of our daily schedule (e.g., teachers 
will assign PRIDE blocks to each class every morning and every afternoon to give students immediate feedback and 
a chance to celebrate success and reflect on ways to improve). 
 

Enrichment.   In Physical Education (PE), we will draw on established curricula such as SPARK PE and CATCH PE 
to generate a high interest, high movement, and inclusive PE program.  We will incorporate additional programs, 
such as yoga and dance, to expose our students to a wide variety of health exercise activities.  In Performing Arts 
(PA), students will learn basic singing, drama, music, and dance techniques.  In upper elementary, student will begin 
learning to play instruments and we will offer a music ensemble program by fifth grade.  We foresee our PA program 
developing into a centerpiece of our school culture, much like it has at many other charter schools.15  Students will 
use PA classes to rehearse for concerts for their families, and they will have frequent opportunities to perform for 
their peers at school-wide events, such as Community Circle.   In the elementary school, students will have 
opportunities to develop computer literacy through their academic work and after school if they choose to pursue this 

12 This approach to structuring the social studies curriculum is explicitly based on Brooke Charter Schools’ third through eighth grade Social 
Studies curriculum. We have added topics for grades K-2. 
13 In grades 6-8, we will align instruction with the CCSS ELA Standards for History & Social Studies.  In K-5, our social studies teachers will 
align instruction with the reading standards, which incorporate literacy standards for social studies.   
14 In grades 6-8, we will align instruction with the CCSS ELA Standards for Science & Technical Subjects.  In K-5, our science teachers will 
align instruction with the reading standards, which incorporate literacy standards for science. 
15 A number of charter schools, including those in the KIPP and Achievement First networks, have made bands and orchestras a centerpiece of 
their curriculum and culture and use their music programs to reinforce good practice habits, encourage student creativity, and develop student 
culture. 
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interest; in the middle school, students will take a technology class each week (with work to be continued through the 
week during morning advisory and daily focus blocks) to ensure that they are developing the skills required to be 
college and career ready.  We also plan to offer afterschool enrichment to provide further opportunities for students to 
develop their creative, artistic, and athletic interests (see “Curriculum and Instruction,” Part IIB for more detail). 
 

3. Curriculum Outline 
Below is an overview of our instructional program in grades K-3, followed by a MCF-aligned outline of the content 
and skills we will teach in these grades.  A similar overview and outline for grades 4-8 is included as Attachment A. 
 
 K 1 2 3 
Reading Read Aloud, Phonics, Guided Reading, Reading Comprehension, Independent 

Reading.  Foundations of reading (e.g., phonemic awareness, decoding, fluency, 
word attack strategies), reading comprehension, text features, connection between 
events/ideas/concepts, etc. (these increase in complexity and volume over this grade 
span).   

Reading Literature & Nonfiction.  Word analysis 
skills, fluency, critical & textual analysis.   

Writing Writing.  (K-1: Penmanship; Compose letters, words, sentences; spelling, grammar.)  
Opinion pieces, informative/explanatory texts, narratives, poetry (these increase in 
length and complexity over this grade span). 

Writing.  Produce a variety of written texts (e.g., 
opinion pieces, explanations, narratives, and short 
research projects); use specific facts and 
descriptive details, and correct spelling and 
punctuation. 

Math Math.  Numbers, 
counting, 
addition/subtraction, 
place value foundations, 
measurable attributes, 
shapes.  

Math.  Addition/ 
subtraction problem 
solving, properties of 
operations, equations, 
place value, 
measurement, time, 
money, shape, data. 

Math.  Addition/ subtraction 
problems, grouping as 
foundation for multiplication, 
estimation, time, money, 
data. 

Math.  Multiplication/ division problems and 
properties; multi-digit arithmetic; fractions; 
problems involving measurement and estimation 
of time, volume, and mass; geometric 
measurement and reasoning.   

Social 
Studies 

Family, School, and 
Community.  Family, 
school, and community 
history and customs. 

Stories from the U.S.  
US customs, traditions, 
historical events, figures, 
symbols, and holidays. 

Stories from Around the 
World.  Customs, traditions, 
historical events, figures, 
and holidays from diverse 
places and cultures. 

How People Respond to Geography to Meet 
their Needs.  Biomes and natural resources, 
hunting and herding, agriculture, water, 
urbanization and specialization, shelter, case 
studies (Vikings, Wampanoag, Japan). 

Science Integrated Science.  Earth and Space Science.  Earth’s Materials, weather, sun as a 
source of light and heat, periodic phenomena.  Life Science (Biology).  Characteristics 
of living things, heredity, evolution and biodiversity, living things and their 
environment.  Physical Sciences (Chemistry & Physics). Observable properties of 
objects, states of matter, position and motion of objects.  Technology/Engineering.  
Materials and tools, engineering design. 

Integrated Science.  Earth and Space Science.  
Rocks and their properties, soil, weather, the 
water cycle, characteristics of plants and animals, 
Life Science (Biology).  Classification of 
organisms, structure and function of cells, 
systems in living things, reproduction and 
heredity, living things and their environment.  
Physical Sciences (Chemistry and Physics).  
Properties of objects and materials. 
Technology/Engineering.  Materials and tools. 

 

Kindergarten 
Reading (Read Aloud, Phonics, Guided Reading, Reading Comprehension, Independent Reading): Understand basic features of 
print; develop fluency w/spoken words, syllables, sounds; use decoding skills to read common words; differentiate between common 
types of texts; read common high-frequency sight words; read emergent texts for understanding; identify main topic in text and retell 
key details; describe  connection among individuals, events, ideas, & information in text; compare & contrast adventures & experiences 
of characters.  Writing: Develop penmanship skills; compose letters, words, & sentences; narrate events in chronological order; 
develop strong basics in English grammar conventions (e.g., capitalize first word in sentence); compose short informative and 
explanatory texts.  Math: Know number names & count sequence (count forward to 120 from a given number and backwards from 50; 
orally count by 2s, 5s, & 10s to 100; write numbers from 0-20); count and tell number of objects (e.g., count to answer “how many?” 
questions about up to 20 things arranged (or 10 things scattered); compare numbers (e.g., identify whether number of objects in a 
group is greater, than, less than, or equal to number of objects in another group); understand addition as putting together/adding to & 
subtraction as taking apart/taking from; solve addition & subtraction word problems; add & subtract within 10; fluently add & subtract 
within 5; work w/ numbers 11-19 to gain foundations for place value (e.g., compose and decompose numbers from 11 to 19 into ten 
ones and some further ones); describe & compare measurable attributes (e.g., describe length or weight, describe measurable 
attributes of a single object, compare two objects with common measurable attribute); classify objects & count number of objects in 
each category (e.g., classify objects into categories; count & sort numbers of objects by category); identify & describe shapes (e.g., 

Springfield Preparatory Charter Prospectus  10 
  



name shapes (squares, circles, triangles, rectangles, hexagons, cubes, cones, cylinders, spheres) regardless of orientation or size; 
identify shapes as 2-dimensional); analyze, compare, create, & compose shapes (analyze & compare 2- and 3-dimensional shapes).  
Social Studies: Family, School, and Community: Identify & describe features of school & town, such as location, address & 
neighborhood; identify state & country in which s/he lives; retell stories illustrating values such as honesty, courage, friendship, 
respect, responsibility & use of authority; identify & describe family & community members who promote welfare & safety of children 
and adults; give examples of jobs people do; explain why people work; give examples of things people buy w/ money they earn.  
Integrated Science: Describe different types of weather; recognize impact of sun on earth & life; classify animals and plants as living 
things that grow, reproduce & need food, air, and water; differentiate between living & nonliving things; recognize that people & 
animals interact w/ environment through senses; sort objects by observable properties (e.g., size, shape, color, weight & texture); 
describe various ways that objects can move, (e.g., straight line, zigzag, back-and-forth, round-and-round, fast & slow). 
Grade 1 
Reading (Read Aloud, Phonics, Guided Reading, Reading Comprehension, Independent Reading): Use phonics & word analysis 
skills to decode words; develop fluency; build accuracy to support comprehension; build speed; develop greater ease w/sounds (e.g., 
long/short vowel sounds, blending sounds, consonant blends); understand organization & basic features of print (e.g., first letter of first 
word capitalized, period ends sentences); develop understanding of nuances of words (e.g., identify words & phrases in story that 
suggest feeling & appeal to senses), show understanding of key ideas & messages/lessons of text; identify common themes & 
characteristics in literature; for informational texts, identify reasons author gives to support points in text & use features like headings, 
tables of contents & glossaries to locate key facts & information. Writing: Write sentences w/correct punctuation & grammar; write 
short narratives using detail & accurate sequences; write informative & explanatory texts; understand & use proper grammar (e.g., 
proper use of nouns, pronouns, verbs, adjectives, common prepositions); capitalize, punctuate, & spell w/increased accuracy (e.g., 
capitalize names & dates, use commas to separate dates & words in series, spell untaught words phonetically).  Math:  Count to 1,000 
by 1s, 200 by 2s, & 1,000 by 2s and 5s; represent & solve addition & subtraction problems (e.g., word problems that call for addition of 
three whole numbers whose sum is less than or equal to 20); understand & apply properties of operations & relationship between 
addition & subtraction (e.g., apply properties of operations as strategies to add & subtract, understand subtraction as an unknown-
addend problem; decompose numbers under 20 three difference ways; add/subtract w/addends up to 10); work w/addition/subtraction 
equations (e.g., understand meaning of the equal sign, write & solve number sentences from problem situations that express 
relationships involving addition & subtraction w/in 20); understand place value and use understanding & properties of operations to add 
& subtract (e.g., add within 100; given a two-digit number, mentally find 10 more/10 less than the number, without counting); measure 
lengths indirectly & by iterating length units (e.g., express length of an object as a whole number of length units); tell & write time (in 
hours & half hours using analog & digital clocks); represent & interpret data (e.g., organize, represent & interpret data with up to three 
categories; ask & answer questions about total number of data points, how many in each category, and how many more or less are in 
one category than in another); work w/money; reason w/shapes & attributes (e.g., identify values of U.S. coins use values to solve 
problems); reason with shapes and their attributes (e.g., build and draw shapes that possess defining attributes, partition circles & 
rectangles into two & four equal shares, describe the shares using the words halves, fourths & quarters).  Social Studies: Stories 
from the U.S.:  Expand knowledge of location & place by identifying national & state capitols; identify current President of U.S. & 
explain what s/he does; identify/explain major American symbols; recite/explain Pledge of Allegiance & national songs (e.g., Star 
Spangled Banner); explain national & MA holidays; describe character/qualities of folktales, legends, & stories from U.S.; describe 
qualities/traits of famous Americans from history; explain that American have different religious, community, & family celebrations & 
customs & describe those of  class & their families; demonstrate understanding of & identify important American symbols (e.g., 
American flag).  Integrated Science: Recognize that water, rocks, soil & living organisms are found on earth’s surface & that plants & 
animals have life cycles that vary; describe ways in which plants & animals closely resemble their parents in appearance; demonstrate 
that way to change motion of object is to apply force (push or pull) & that greater the force, greater the change in motion of objects; 
recognize that under some conditions, objects can be balanced. 
Grade 2 
Reading (Read Aloud, Phonics, Guided Reading, Reading Comprehension, Independent Reading):  Read w/ fluency using 
advanced decoding/word analysis skills (e.g., use of context clues); describe story structure; read for detail & ask & answer who, what, 
where, when, why, how questions; identify central message, lessons, morals of story; identify different points of view; identify dialogue 
in text; demonstrate understanding of word relationships & nuances in word meanings; identify real-life connections between words & 
use; distinguish shades of meaning among closely related verbs.  For informational texts, extract main idea from paragraphs & texts; 
use text features to locate key facts & information; describe how author uses evidence to support points.  Writing:  Write opinion 
pieces, informative & explanatory texts, narratives that include appropriately sequenced events & detail, and poems w/ rhyme & 
repetition; w/ guidance, use suggestions to add detail & strengthen writing; participate in shared research & writing projects; show 
command of grade-level grammar conventions (e.g., proper use of common, proper & possessive nouns, common adjectives, 
conjunctions, & prepositions, and verbs; basic subject-verb agreement); use proper capitalization, punctuation & spelling at grade level 
(e.g., capitalize holidays & geographic names; use commas in greetings/closings of letters; use apostrophes to form contractions & 
frequently occurring possessives). Math:  Count by 3 to 30 and 4 to 40 and use doubles facts (e.g., 2+2) up to 50+50; solve addition & 
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subtraction problems (e.g., use addition & subtraction within 100 to solve one- and two-step word problems); fluently add & subtract 
w/in 20 using mental strategies; develop foundations for multiplication by working w/equal groups of objects (e.g., use addition to find 
total number of objects arranged in rectangular arrays with up to 5 rows & up to 5 columns; write equation to express the total as a 
sum of equal addends); understand place value & use understanding & properties of operations to add & subtract (e.g., understand 
concept of hundreds, tens, and ones; fluently add & subtract within 100; add up to four two-digit numbers; add & subtract within 1000; 
and mentally add & subtract 10 or 100 to/from a given number 100–900); measure & estimate lengths in standard units; relate addition 
& subtraction to length; (e.g., represent whole-number sums & differences within 100 on a number line diagram); work with time and 
money; (e.g., tell & write time from analog and digital clocks to the nearest five minutes, using a.m. & p.m., know relationships of 
time,(e.g., seconds in a minute), solve word problems involving dollar bills, quarters, dimes, nickels, and pennies); represent & interpret 
data (e.g., generate measurement data by measuring lengths of several objects to the nearest whole unit, draw a picture graph and a 
bar graph to represent a data set with up to four categories); reason w/shapes & their attributes (e.g., identify triangles, quadrilaterals, 
pentagons, hexagons & cubes, partition circles & rectangles into two, three, or four equal shares, describe the shares using the words 
halves, thirds, half of, a third of, etc.).   Social Studies: Stories from Around the World: Locate all continents, oceans, five major 
rivers, major mountains/mountain ranges on world map; locate boundaries of U.S., Canada, Mexico; explain difference between 
continent & country; locate on map continent, regions, countries from which students, parents, relatives & ancestors came; describe 
traditional food, customs, sports, games, music of place they came from; identify & describe major sites, events, landmarks in countries 
from which families come; describe & compare different ways (e.g., scientific, professional, political) that people have achieved 
distinction throughout history.  Integrated Science:  Understand that air is mixture of gases & wind is moving air; identify events 
around us that have repeating patterns (e.g., seasons, day/night); recognize fossils provide us w/information about living things from 
long ago; recognize animals & plants go through changes in appearance as seasons change; identify ways organisms’ habitat 
provides basic needs; identify objects & materials as solid, liquid, or gas; recognize solids have definite shape & liquids & gases take 
shape of container. 
Grade 3 
Reading Literature & Nonfiction: Develop greater fluency through advanced decoding & word analysis strategies (adding 
Greek/Latin roots/affixes); determine main ideas & supporting details of text; show understanding of word relationships & nuances in 
word meanings (e.g., literal v. nonliteral meanings; real-life connections between words & their use; shades of meaning among related 
words);  determine central message, lesson or moral, explain how conveyed through key details; describe characters & explain 
actions; distinguish own point of view from that of narrator; refer to specific parts of stories, dramas, poems (e.g., 
chapter/scene/stanza); identify elements of fiction (e.g., characters/setting/plot) & poetry (e.g., rhyme/rhythm/alliteration); for 
informational text, describe relationship between series of historical events, scientific concepts/ideas, or steps in technical procedures; 
use text features & search tools (key words/sidebars/hyperlinks) to locate relevant information; compare/contrast most important points 
& key details presented in 2 texts on same topic.  Writing:  Write longer, more nuanced narratives, informative & explanatory texts, 
and opinion pieces using descriptive details, clear event sequences, and figurative language & sounds of words as key elements; use 
planning, revising & editing to strengthen writing; conduct short research projects that build knowledge about topic; use proper 
grammar (adding adjectives & adverbs; regular & irregular pronouns; abstract nouns, subject-verb/pronoun-antecedent agreement; 
simple, compound & complex sentences), capitalization & punctuation (adding capitalization of words in titles, commas in addresses & 
dialogue, quotation marks, possessives), and spelling (adding use of conventional spelling & spelling patterns & generalization to spell 
words). Math:  Represent & solve multiplication & division problems (e.g., use multiplication & division w/in 100 to solve word problems 
in situations involving equal groups, arrays & measurement quantities); understand properties of/relationship between multiplication & 
division; (e.g., use properties of operations as strategies to multiply & divide, understand division as an unknown factor problem); 
multiply & divide w/in 100 (and know from memory all products of two 1-digit numbers); solve problems involving 4 operations; identify 
& explain patterns in arithmetic; use place understanding & properties of operations to perform multi-digit arithmetic; (e.g., fluently add 
& subtract within 1000 using strategies & algorithms based on place value, properties of operations, and/or the relationship between 
addition and subtraction);  view fractions as numbers (e.g., understand a fraction 1/b as the quantity formed by 1 part when a whole is 
partitioned into b equal parts); solve problems involving measurement & intervals of time, volume & mass (e.g., tell & write time to 
nearest minute & measure time intervals in minutes, measure & estimate liquid volumes & masses of objects using standard units of 
grams (g), kilograms (kg) & liters (l); represent/interpret data (e.g., draw a scaled picture graph & a scaled bar graph to represent a 
data set with several categories, gather measurement data by measuring lengths using rulers marked with halves & fourths of an inch); 
understand concept of area/relate to multiplication/addition (e.g., recognize area as an attribute of plane figures and understand 
concepts of area measurement, measure areas by counting unit squares, find the area of a rectangle with whole-number side lengths 
by tiling it & show that the area is the same as would be found by multiplying the side lengths); recognize perimeter & distinguish 
between linear & area measures (e.g., solve real-world & math problems involving perimeters of polygons); reason w/shapes & 
attributes (e.g., partition shapes into parts w/ equal areas).   Social Studies: How People Respond to Geography to Meet their 
Needs: Name at least four different biomes (desert, grasslands, deciduous forest & tropical rain forest) & explain how the natural 
resources in that biome help animals survive there; explain how early humans met their needs through hunting & gathering food; 
explain advantages & disadvantages of hunting-and-gathering; explain why humans domesticated animals & give an example and use 
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of a domesticated animal for each studied region; define agriculture & describe how it changed daily life for prehistoric peoples; define 
irrigation & explain the role of water storage & irrigation in helping humans meet their needs; define specialization & explain how 
people living in communities can meet their needs through specialization; identify at least four types of houses used by Andean tribes 
& other Native Americans & explain how those houses helped those tribes meet their needs; identify foods different groups (Vikings,  
Wampanoag & Japanese) ate, their access to water, and how they protected themselves from the elements.  Integrated Science: 
Identify properties of minerals & soil; describe water cycle & effect on climate; explain  forces that influence weather; classify plants & 
animals according to physical characteristics; explain plant & animal life cycles; describe major stages of  life cycle of frog & butterfly 
as they go through metamorphosis; recognize plant behaviors (e.g., way seedlings’ stems grow toward light); compare/contrast solids, 
liquids, & gases based on basic properties; identify the basic forms of energy (light, sound, heat, electrical, magnetic). 
 

4. Ongoing Curriculum Improvement and Evaluation 
We will determine the effectiveness of our curriculum by considering (1) student performance data, (2) student work 
samples, (3) student engagement, and (4) teacher and school leader observation.  We will collect this data in real 
time – mainly through weekly check-ins between instructional coaches and teachers – and make changes 
immediately if necessary to improve performance, rigor, and/or engagement.  For example, if a math quiz shows a 
first grade teacher that students are not understanding that the two digits of a two-digit number represent values of 
tens and ones, the teacher would discuss this with other grade-level teachers, determine a new strategy for teaching 
this concept, and implement it right away.  Additionally, teachers’ weekly check-ins with their coach can be used to 
raise issues about curriculum design.  The all-school professional development following each Interim Assessment 
(IA) cycle (“Data Days” on the school’s annual calendar16) also provides a systematic way for teachers and leaders to 
review student data, evaluate curriculum, and determine whether comprehension challenges are the result of 
instructional strategies, curriculum choices, or both.  Staff will use this time to review curriculum and track possible 
improvements for the following unit or year on the Curriculum Alignment Template. 
 

5. Instruction 
We believe that instruction should be rigorous and challenging and that it should keep all students engaged and 
accountable.  We have chosen instructional methods and approaches that effectively meet these criteria for all 
students.   
 

Gradual Release Model.  Our primary instructional model will be the “I Do, You Do, We Do” approach (teach new 
content or skill, work through content/skill with students, then give students the opportunity to practice 
independently)  because this provides a scaffolded approach to skill and content mastery.  
 

Teach Like a Champion.  We will use Teach Like a Champion (TLaC) as our anchor text because it provides 
clear, actionable strategies that help teachers get results.  We will train teachers on these methods during Summer 
Training and provide weekly professional development (PD) to improve mastery of these methods.  Below is a 
sample of the foundational TLaC strategies we will use:   
• Ratio.  This is the proportion of the cognitive work that students do.  By putting more of the academic work on 

students as soon as they are ready, they will develop more skills, faster, and be more engaged in class.  A 
teacher can implement this strategy simply and effectively by asking a question like, “So what step comes 
first?” when students are solving an equation. 

• Positive Framing.  We will make corrections using constructive and positive language.  Instead of focusing on 
bad habits, teachers will narrate what they want students to do, and praise them for doing so.  This gives 
struggling students positive models to mimic and also builds momentum in the classroom.  

• Check for Understanding.  The best teachers constantly assess what their students can do and use that 
information to inform future instruction.  We will do so by frequently collecting data (e.g., with exit tickets, 
running records, and observation) and respond to the data by reteaching with a different approach (e.g., 
explaining the meaning of a difficult key word, slowing down the pace, or adding more practice).   

• Normalize Error.  “Error followed by correction and instruction is the fundamental process of schooling” 
(Lemov, 2010).  Therefore, our teachers will respond to getting it wrong and getting it right as if both are 
normal – because they are, and because either response will help the class to deepen understanding.   

16 We will provide a comprehensive school calendar if invited to submit a full application.  
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• Joy Factor.  Students will work harder when they enjoy what they are doing. Although execution will depend 
on a teacher’s style, all teachers will use techniques like games, songs, and humor to keep students engaged 
and excited about their work. 

 

Universal Design for Learning.  We embrace the principles of Universal Design for Learning (UDL), an approach 
to developing instruction that minimizes barriers and maximizes learning opportunities for all students, disabled 
and nondisabled alike.  We will be guided by the three UDL principles.  Multiple means of representation: 
Instruction will incorporate the use of physical objects when possible to give students the opportunity to interact 
with concepts in a tactile manner and use spatial models to provide frames of reference.  Multiple means of 
action and expression:  To support students with difficulty organizing and managing information and resources, 
teachers will incorporate tools like graphic organizers.  When possible, teachers will also provide students with a 
variety of ways to express themselves (e.g., by giving an oral report in addition to an essay).  Multiple means of 
engagement: We will give students various tools to gather information; offer different types of rewards and 
recognitions; and design activities with authentic outcomes (e.g., presentation to outside audience) (CAST, 2012). 
 

Incorporating Metacognitive Strategies.  We explicitly integrate the teaching of various metacognitive strategies 
into content area instruction because of the positive impact this has on students’ ability to learn independently 
(Donovan et al., 1999).  For example, we will teach students how to annotate texts to monitor their comprehension, 
how to activate schema (their background knowledge) so they have a conceptual framework on which to build, and 
apportion time and memory to improve their retention and understanding (Donovan et al., 1999).  For example, by 
using a “Know, Want to Know, Learned” (KWL) chart before a Read Aloud of Martin's Big Words: The Life of Dr. 
Martin Luther King, Jr., we will help students to access the text by sharing what they already know about Martin 
Luther King, Jr. and simultaneously model a strategy they can use on their own to improve comprehension.   

 

6. Supporting Students’ Diverse Learning Styles and Needs 
Our instructional model is based on strategies that work with students who enter below grade level and with skill and 
vocabulary deficits, some of whom have disabilities and/or language barriers.  Our gradual release model provides 
students with support as they develop and practice new skills.  UDL strategies ensure that all lessons are created 
with an eye towards accommodating the needs of diverse learners.  The TLaC strategies we will use are highly 
effective with students with diverse needs and are based on the techniques used by teachers that effectively helped 
traditionally underperforming students to achieve academic success.  In addition, our small group instruction model, 
Response to Intervention/Child Study Team (RTI/CST) framework (see “Special Student Populations and Student 
Services,” Part IIF), Student Supports staff and ESL teachers, flexible ability grouping, and teacher-created 
instructional materials will ensure that we are meeting the needs of all students.  Our flexibility, size, and systems will 
make us responsive to the needs of all of our students.  For example, if the data – from an interim assessment or 
check for understanding – shows that a student is 
struggling with a reading skill, classroom teachers 
can make an accommodation or modification to their 
curriculum, change the student’s literacy group, or 
call on the CST for help creating a more 
individualized program.   
 

These programs will also help us to accommodate 
students who enter between first and eighth grade 
under our backfilling policy, by which we admit 
students at any grade if there is an open seat (see 
accompanying sample schedule).  For example, if a 
student entering Springfield Prep in the fourth grade 
reads at a second grade level, our grouping structure, 
two-teacher model, and Student Supports team will 
be able to provide him with intensive, individualized 
instruction every day during appropriate blocks to 
help him catch up to his peers.   

Sample Schedule - Newly enrolled 7th grader who enters with 
academic skill deficits 

Time 7th Grade Class Individual Student Schedule 
7:40-8:00  Breakfast &  Independent Reading 
8:00-8:10  Advisory 
8:10-8:30  AM Focus Tutoring (e.g., math skills practice) 
8:30-9:15  Reading Literature 

Individual or small group math instruction 
9:15-10:00  Reading Non-Fiction 
10:00-10:15  AM Break(Snack & Bathroom) 
10:15-11:00  Writing Social Studies 

11:00-11:45 Math Procedures Individual or small group reading 
instruction (e.g., with Wilson Reading 

System and appropriately matched books) 11:45-12:30  Math Problem Solving 
12:30-1:10  Recess, Lunch & Bathroom 
1:10-1:30  PM Focus/Ind. Reading Tutoring (e.g., previewing science lessons) 
1:30-2:15  Social Studies Writing 
2:15-3:00  Science Enrichment 
3:00-3:45  Enrichment  Science 

3:45-4:00  End of Day Meeting/Pack-up 
4:00 Dismissal 

4:00 - 5:00  Optional Sports/Enrichment or  
Mandatory HW Center and/or Detention 
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7. Teacher Coaching, and Evaluation  
Quality instruction will be the most important factor in our students’ success.  We believe that the primary purpose of 
observation should be to coach teachers on strategies they can use to improve student outcomes. In Y1 and Y2, the 
coaches will be the HoS and DCI; beginning in Y3, we will hire Deans of Literacy and Math, who will take on 
significant coaching responsibilities.  This structure ensures that our coach-to-teacher ratio never rises above 1-to-10.  
Each week, our instructional coaches will observe every teacher for approximately fifteen minutes, in addition to more 
frequent informal visits, and provide a forty-five-minute feedback and planning meeting.  These observations will 
inform the focus of our weekly professional development.  Twice annually, the instructional coaches will lead a formal 
evaluation process.  During each evaluation cycle, teachers and instructional coaches will each fill out a teacher 
evaluation rubric, and discuss highlights and areas that for growth.  During the mid-year cycle, teachers may be put 
on an action plan if they are struggling to implement feedback and are at risk of not being asked back the following 
year.  Instructional coaches will complete teacher evaluations, which will be reviewed and approved by the HoS. 
 

8. Professional Development  
The Instructional Leadership Team will offer explicit instruction on our foundational instructional practices during a 
three-week Summer Training and support this through focused and responsive ongoing Professional Development 
(PD) at our Friday 3-hour all-staff PD sessions.  We will train teachers on TLaC strategies, content area instruction, 
meeting the needs of students with disabilities and those with language barriers, school-based, state, and national 
standards, major assessments (MCAS and PARCC), and data-driven instruction (using our interim STEP, ANet, and 
internal assessments).  During PD, we will often do “live practice” and use video to analyze performance and view 
exemplars.   
 

C. Performance, Promotion, and Graduation Standards______________________________________________ 
 

1. Performance Standards, Grading 
On report cards, we will evaluate all students in every subject area on our Power Standards (the most essential 
Standards which encompass other incremental standards).  On each Power Standard, we will give students a grade 
on a 1-4 scale, based on the criteria below17: 
 

4 – Above grade-level mastery: Student has above grade-level mastery, and can apply the standard in new situations.   
3 – Grade-level mastery: Student has grade level mastery and is able to perform the standard independently.   
2 – Partial mastery: Student has partial mastery and needs some additional support.   
1 – Minimal mastery: Student has minimal mastery and needs significant additional support. 
0 – No mastery: Student has not mastered the standard. 

 

Report cards will average these grades to develop the student’s final grade for the subject.  This grading system will 
be clearly indicated on every report card and progress report, and parents will receive report card and progress 
report guides that explain standard-based grading in more detail.  Below is a sample of performance standards 
indicating how grades will be awarded. 
 
Subject 3rd Grade Standards  Grade 
Reading  SP.RI.3.2a – Determine the main idea of the text 3 

SP.RI.3.2b – Recount key details from the text. 3 
SP.RI.3.2c – Explain how key details from the text support the main idea. 2 

  2.67 
Math SP.NBT.3.2a – Use the standard algorithm to solve addition and subtraction problems within 1000, using both vertical 

and horizontal forms. 
4 

SP.NBT.3.2b – Represent addition and subtraction (e.g., on hundreds charts, number lines, bar models). 4 
SP.NBT. 3.2c – Students model addition and subtraction to 1,000 using manipulatives (e.g., place value blocks) 3 

  3.1 
Social 
Studies 

SP.SS.3.2a - Explain the advantages and disadvantages of hunting-and-gathering. 4 
SP.SS.3.2b - Explain why humans domesticated animals and give an example and use of a domesticated animal for 
each studied region. 

4 

SP.SS.3.3 - Define agriculture and describe how its invention changed daily life for prehistoric peoples. 4 
  3.34 

17 The concept of “Power Standards” and the basis for this grading criteria are adapted from the Brooke Charter Schools.   
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2. Promotion Policy and Exit Standards 
We will consider three factors in determining promotion: (1) reading level, (2) grade-level standard mastery, and (3) 
attendance.  Each of these will be clearly marked on each trimester’s progress report and report card.  When a 
student is experiencing challenges with reading or content mastery, or attendance is threatening his progress in his 
current grade, the Child Study Team (CST) will meet to develop and/or review the student’s Response to Intervention 
(RTI) Action Plan.  We recognize the risk factor that retention poses to our students, and we likewise recognize the 
risk factor of advancing students to the upper grades without a strong academic foundation in place.  We will 
collaborate with all members of the CST and use our RTI process to support any student at risk for retention (see 
“Special Student Populations and Student Services,” Part IIF for a full description of our CST/RTI framework).   
 

In the elementary school, students who are not reading on grade level by the end of the academic year are eligible 
for retention.  Elementary students reading more than half a year below grade level according to their final STEP 
results will most likely be retained.18  In the elementary and middle school, student mastery of grade-level standards 
is also used as a factor in determining promotion.  Students who average below a 2.8 in any core subject (math, 
reading, writing, science, and social studies) may be eligible for retention.  If a student averages below a 2.4 in any 
core subject, s/he will also most likely be retained.  In the elementary and middle school, a student who has 
accumulated more than fifteen absences will be considered for retention.  The Head of School will make all final 
promotion decisions and the school reserves the right to make exceptions to the promotion policy given special 
circumstances.  Beginning in the third grade, students who have not met promotion requirements can attend Summer 
Academy to improve their content and skill mastery and may be eligible for promotion if they demonstrate grade-level 
standard mastery (and for third and fourth graders, the ability to read at grade level).  Springfield Prep enrollment 
stops at eighth grade; therefore, students will not graduate but simply be promoted to the ninth grade upon 
completion of the promotion standards articulated above.  
 

We will hold our students with disabilities to the same academic promotion expectations, unless alternative standards 
are stated in a student’s Individual Education Plan or Section 504 Plan.  Our comprehensive Student Supports 
program will provide the appropriate accommodations and modifications so that all students can master the 
standards (see “Special Student Populations and Student Services,” Part IIF). 
 

D.  Assessment System_________________________________________________________________________ 
 

1. Assessment Philosophy and Program 
We believe that the thoughtful use of assessments and the data they provide will help us to answer the fundamental 
question facing all educators: Are our students learning? (Bambrick-Santoyo, 2010).  Teachers will constantly assess 
their students through classroom observation, review of student work, running records, exit slips, and other informal 
methods.  Our 
formal testing 
schedule (see 
accompanying 
Sample 
Assessment 
Schedule) will 
allow us to  
systematically 
gauge student 
mastery of 
standards, 
compare our 
performance against other schools (high performing charters like the Brooke, KIPP, Excel, and Roxbury Prep charter 
schools and high performing districts like the Longmeadow public schools), identify best practices, and report on 

18 Grade-level reading proficiency, as required for promotion, is STEP 3 at the end of K; STEP 6 at the end of grade 1; STEP 9 at the end of 
grade 2; and STEP 12 at the end of grade 3 (Kerbow & Bryk, 2004).  

Sample Assessment Schedule - K-4 
Time Frame: Unit or Assessment Notes 
Week 1-2 Math and STEP Pre-Tests / Terra Nova STEP - Individual assessment during literacy blocks 
Week 3-7  Unit 1   
Week 8 K-2: STEP Assessment #1 and Math #1 

3-4: ANet Math/ELA #1 and Internal Math/ELA IA #1. 
STEP - Individual assessment during literacy blocks / 
Math - 10 questions 

Week 9 Math re-teach: Objectives from Math #1 
Sight word assessment #1 
Writing composition benchmark #1 

Re-teach based on test results analysis 

Week 9-13 Unit 2 (re-teach sight words and writing skills for 1 
week) 

  

Week 14 K-2: STEP Assessment #2 and Math #2 
3-4: ANet Math/ELA #2 and Internal Math/ELA IA #2. 

STEP - Individual assessment during literacy blocks / 
Math - 15 questions / ANet - Each test takes 1 class 
period / IA - Each test takes 1 class period 

Week 15 Math re-teach: Objectives from Math #1 and #2 
Sight word assessment #2 
Writing composition benchmark #2 

Re-teach based on test results analysis 
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student growth to families, the community, and the state.  Initially, the HoS will collaborate with the DCI to create all 
internal interim assessments (IAs), determine which standardized assessments to use, and analyze the data to drive 
instruction for students and PD for staff.  In Y3, the DCI, along with the Deans of Math and Literacy, will oversee the 
entire assessment program. 
 

Standardized Assessments.  The MCAS (and PARCC when it is incorporated in 2014) will be the primary 
standardized assessment we use, although we will employ others for the additional data it provides.19   We have 
chosen the following assessments because they provide a range of student outcomes by which we can measure 
absolute and comparative scores and student growth within each year and year-to-year.  The standardized tests we 
anticipate using are listed below, with brief explanations as to why have chosen them:  
• Strategic Teaching and Evaluation of Progress (STEP).  The STEP assessment offers a high degree of detail 

about students’ reading and comprehension levels and provides “bottom lines” that create a road map for 
increasing the complexity of different question types at each STEP level.  We will use the STEP assessment 
because it is the most rigorous and CCSS-aligned (Bambrick-Santoyo et al., 2013).  The STEP test will provide 
our most reliable data about whether our students are reading “at grade level” and will reflect student growth 
within each year and from one year to the next.   

• Achievement Network (ANet).  ANet exams provide valuable absolute and comparative data.  These Common 
Core-aligned interim assessments break out assessment results by objective, allowing us to quickly determine 
where we are succeeding and where to provide more attention.  With ANet, we can (1) assess student mastery 
of MCF/CCSS standards every 6-8 weeks, (2) compare our performance with that of our many peer schools that 
use these exams (both district and charter), (3) make accurate decisions about how to refine our instruction and 
student supports, and (4) gauge our MCAS/PARCC readiness.   

• Terra Nova.  We recognize the need to compare our students’ growth and performance before the third grade, 
and to do that using a reliable nationally normed assessment.  Although we will ultimately use the PARCC for 
absolute, nationally-normed data, we intend to use the Terra Nova or another similar, CCSS-aligned, nationally-
normed assessment to provide us with nationally normed data on our student performance.   

• ACCESS for ELLs.  In accordance with the RETELL initiative, we will use the ACCESS exam to assess ELLs in 
the four language domains of Listening, Speaking, Reading, and Writing (see “Special Student Populations and 
Services,” Part IIF for more detail on monitoring the progress of ELL students). 

 

Internally Developed Assessments (IAs).  We will also develop and administer internal IAs because they will 
provide additional data regarding student skill mastery and because they can be more closely aligned to our 
curriculum.  Beginning in the sixth grade, we will incorporate questions from the SSAT and ISEE to ensure that we 
are preparing our students to gain entrance into selective college preparatory high schools.   
 

2. Using Data to Inform Instructional Decisions 
We will use the “Driven by Data” model (Bambrick-Santoyo, 2010) to modify instruction in real time, inform our 
student and cohort level groupings, target students for academic support, review and refine our curriculum, and 
compare our performance to others.  The steps below indicate how we will collect and use our IA data (e.g., from 
STEP or ANet assessments): 

(1) Teachers will administer assessments during set windows (e.g., students will take IAs every six to eight weeks 
(see the Sample Assessment Schedule above). 

(2) In teams and using exemplars to ensure consistency, teachers will grade assessments.  They will then input 
results into a Results Analysis Template20 and submit this to the DCI.    

(3) The DCI will analyze data for trends, share with the HoS, and distribute to teachers prior to Data Day.  
(4) On Data Day, with test in hand, teachers will break down the test using question-level analysis, standard-level 

analysis, and student level analysis. 
(5) Together, teachers will determine which objectives to reteach and how to reteach them, which students would 

benefit from tutoring during our focus block, and which objectives they should spiral into future units to 

19 All references to MCAS assume a transition to the PARCC when it is introduced in Massachusetts.  
20 This is adopted from Driven By Data (Bambrick-Santoyo, 2010). 
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reinforce them.  Students who are excelling, according to the data, will have small group extension lessons 
and blended learning opportunities through programs like Khan Academy.21   

(6) On a monthly basis, the HoS will report data to the Board’s Academic Achievement Committee using the 
Academic Dashboard.  

 

3. Measuring Student Progress Towards Non-Academic Goals 
We will measure our students’ progress towards non-academic goals as we do for our academic goals: through 
teacher observation and student progress according to standards and objectives.  Students will receive grades in the 
areas of character, performing arts and physical education every trimester via progress reports and report cards.  
Teachers will base character grades on data derived from the color chart (and PRIDE reports for students in the 
middle school).   
 

4. Measuring, Reporting, and Using Performance Data 
Different stakeholders will use achievement data in different ways.  The Board of Trustees will use data to hold the 
HoS accountable and inform the school’s strategic planning.  The Board will review a dashboard every month with 
key performance indicators (e.g., STEP, ANet, nationally normed assessments) disaggregated by subgroups) and 
showing absolute scores, within-year gains/losses, and year-to-year gains/losses.  School leadership will use 
achievement data on a weekly, trimester, and annual basis to assess the curriculum and instruction, evaluate 
teachers, and make operational decisions regarding the use of resources.  Teachers and staff will use performance 
data to develop re-teach action plans, reflect on their curriculum and instruction, and target students that require 
additional support or advancement.  We will work closely with students to help educate them about their 
performance in age appropriate ways.  For example, we will track progress with charts displayed in the classroom 
and in personal, student-specific trackers; teachers and students will discuss ways for students to set, and work 
towards, personal goals; and we will frequently celebrate growth.  Through color charts (daily) and PRIDE Reports 
(weekly), three progress reports, and three report cards, families will receive a high level of detail about how their 
child is doing.  We will also share our school wide results on exams like the MCAS and Terra Nova (on our website, 
through newsletters, and at monthly Family Council meetings) so that parents can gauge our overall success.   
 

E. School Characteristics_______________________________________________________________________ 
 

1. A Comprehensive Educational Program. 
Our mission of preparing all students to be successful in high school, college, and life can only occur if we begin 
building strong habits and skills in the early grades.  Our educational philosophy – high expectations for all students, 
a focus on literacy, and a rigorous, high interest curriculum – will help to build these habits and skills.  Our philosophy 
of using assessment data to create small groups and individual tutoring sessions so that each student has an 
individualized educational program will ensure that our educational program is responsive to the diverse needs of all 
learners.  And our longer school days and year, and structured, warm, and joyful school culture, will provide the 
necessary time and culture for all of these elements to come together into a strong comprehensive K-8 program.   
 

2. Schedule, Calendar, and Organization 
The school, which will ultimately enroll 486 students in K-8, will be divided into an elementary school (K-4) and 
middle school (5-8) to maintain a small-school feel while providing a seamless transition to middle school. Our 
schedules, calendar, and organizational model are driven by our mission to support a diverse range of learners on 
the path to college.  We will operate on a trimester schedule and provide 190 total days of instruction.22  From 
Monday to Thursday, school will run from 7:45 am to 4:00 pm.  To the extent possible, we will align our schedule with 
that of the Springfield Public Schools to assist families with children in district schools.  On Fridays, we will dismiss 
students at 1:45 pm to allow for three hours of all-school professional development; there will be no HW Center or 
detention on this day.23  All students will participate in enrichment from Monday to Thursday for forty-five minutes.  

21 For example, a teacher or member of the Instructional Leadership Team would be a student’s “coach” as the students work through a series 
of learning activities on the Khan Academy website.  The coach would provide the student with problem sets and oversee his or her work.   
22 This complies with the school year and structured learning time requirements of 603 CMR 27.00 and includes five days to account for missed 
school days due to weather or other unexpected circumstances. 
23 To support families, we will work with local nonprofits to provide programming during this time (e.g., YMCA or Community Music School).   
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We will offer Performing Arts (PA) and Physical Education (PE), although the exact curricular offerings will be 
informed by space and staffing.  We have spoken to the Community Music School of Springfield about the possibility 
of a partnership to provide PA instruction, at least in our initial years, and likewise plan to hire a part-time PE teacher 
for our initial years.  Students will have recess for twenty-five minutes four days per week.   
 

Within our first few years of operation, we will offer afterschool athletics/enrichment twice per week for elementary 
school students (e.g., soccer, visual arts, and dance) and we will offer a team sports program to our middle school 
students (e.g., basketball and track).  Beginning in the fifth grade, students who do not complete homework, who 
earn detention, or both, will be required to stay after school.  (There will be two half-hour periods from 4:00 to 4:30 
and from 4:30 to 5:00.  If a student only needs to attend detention or HW Center, s/he will go to the appropriate class 
from 4:00 to 4:30.  If s/he is required to attend both detention and HW Center, s/he will attend from 4:00 to 5:00.)  In 
grades K-4, HW Center will occur during lunch and discipline will be integrated into the daily schedule.   
 

3. Admission 
A proposed K-8 school, we will open with grades K and 1, and grow one grade per year.  We will admit students in 
kindergarten and grade 1 in our first year and will backfill in all grades when we have open seats.  Students must be 
five years old by September 1st of the year they enroll to be eligible for admission.24  We will make our admissions 
process as simple and accessible as possible and will continue our door-to-door canvassing efforts so that we do not 
simply wait for the most involved parents to come to us.   
 

4. Organization of Students and Faculty 
In grades K-4, we will use a two-teacher model because small class size matters most in the early grades (Folger & 
Brida, 1998; Mosteller, 1995). This will allow us to teach literacy in groups of no more than nine students, and to have 
a built-in tutor/support teacher in all other classes.  In these grades, every class will contain a Lead Teacher (LT) 
who will take a leadership role in instruction, curriculum development, data analysis, collaboration with the CST or 
IEP Team, and family communications, and will teach lessons that have the greatest potential to leverage key skills 
(e.g., Guided Reading).  The LT will have had at least two years of full-time classroom teaching experience, a record 
of driving student achievement results, and ideally a master’s degree in education and/or a teaching certification.  
The Associate Teacher (AT) will have likewise have a full teaching load but will teach classes that require 
somewhat less instructional experience to deliver effectively (e.g., Read Aloud).  The LT will receive a slightly higher 
rate of compensation than the AT.   
 

In grades 5-8, we will transition to a traditional one-teacher model and classes of no more than twenty-seven 
students each.  In these grades, we will utilize a departmentalized approach: teachers only plan and teach in one 
primary content area so they can develop true expertise in their content area (especially important given the rigors of 
the Common Core State Standards) and plan excellent lessons every day.  Although class size increases in the 
middle school, we will support students in small groups during our daily “Focus” blocks and with in-class support by 
our Student Supports teachers.   
 

5. Characteristics that Support a Wide Range of Students 
We will utilize a number of strategies to support the wide range of learners we will serve:   

(1) Flexible Ability Grouping in Grades K-4.  Our literacy grouping structure (see “Curriculum and Instruction,” 
Part IIB) ensures that we will see every one of our students in small groups every day and lets us tailor each 
lesson specifically to each student’s needs (Bambrick-Santoyo et al., 2013).  Every group will receive 
instruction in the same content and skills, and teachers will be able to tailor assignments and activities to 
target the group’s specific needs.  Groups will be flexible so that we can quickly respond to data and shift 
students into a more appropriate group.   

(2) “Focus” Blocks for Small Group Help in Grades 5-8.  In grades 5-8, in addition to differentiated instruction 
within each class, we will use daily “Focus” blocks to provide targeted extension and remediation so that we 
meet the needs of a wide range of learners and levels.  Research shows that targeted tutoring is a powerful 
tool that drives rapid academic growth (Dobbie & Fryer, 2011).  In the “Focus” block, teachers will work with a 

24 We align our cut-off date with that used by the Springfield Public Schools. 

Springfield Preparatory Charter Prospectus  19 
  

                                                      



small group of students who need extra practice or would benefit from extension activities and assignments.  
We anticipate using one of a growing number of blended learning tools during this time (e.g., Khan Academy) 
to provide the most targeted instruction possible.  Teachers will use frequent checks for understanding (e.g., 
Do Nows, guided reading notes), as well as our IA cycle, to determine who would benefit from assistance 
during the Focus blocks.  Focus block assignments will be assigned on a weekly basis.   

(3) Saturday and Summer Academy.  For students who may benefit from more time than the traditional school 
year provides, we will offer a Saturday and Summer Academy.  Saturday Academy will begin during the 
second full month of school and will be offered two Saturdays per month for students in grades 3-8 who need 
additional targeted support.  At the end of the academic year, students averaging below a 2.8 in one or two 
core subjects (Reading, Writing, Math, Science, Social Studies) will be required to attend Summer Academy, 
held for two full weeks in July.  Students will receive instruction only in the areas in which they struggled.  At 
the end of the Academy, students will be retested on the appropriate assessment(s) to determine whether they 
have sufficiently mastered the grade-level standards for promotion to the next grade.    

 

6. External Programs  
We do not plan to have external organizations offer regular programming because we believe that we are best able 
to provide aligned, rigorous, standards-based curriculum in our academic and enrichment classes.  We have, 
however, developed strong relationships with a wide range of community organizations (e.g., Square One, Head 
Start, and the Community Music School) because we believe that these relationships can enrich our students’ lives 
and help integrate Springfield Prep into the life of the South End.25    
 

7. Typical Day of a Student   
The school day begins for a first grader, such as Angel, at 7:30, when he shakes the hand of the Director of 
Curriculum and Instruction (DCI), says good morning, and enters the building.  He drops off his homework folder with 
Ms. Samuels, one of the two teachers in his class.  He tells Ms. Samuels what happened in his Independent Reading 
book and she gives him a quick informal practice with switching counting patterns between 25s, 10s and 5s, which 
she had noted as a challenge for him during Math yesterday.  Angel hangs up his coat and jacket, and walks to get 
breakfast in the cafeteria.  At Morning Meeting, he and the others work together to solve math problems about what 
combination of coins they can use to buy school supplies, then sing the “determination” song.  Then, he and his 
peers go to their classroom, where they do the math Problem of the Day, then Read Aloud, which he loves.  Today’s 
book was called From Seed to Pumpkin.  Mr. Graham, his other teacher, has the class use the illustrations and 
textual details to describe the key idea of how a pumpkin grows.  Mr. Graham tells them they will be recording their 
own observations, results, and explanations about how pumpkins grow when they visit a community garden in 
Springfield later that week.   
 

Then it is time for independent reading.  Ms. Evans, one of the Student Supports teachers, arrives and begins 
working with him on his sight words – he needs extra practice on contractions like can’t and couldn’t – and on his 
consonant blends – today they work on practicing reading “wh” words and knowing when they were /h/ versus /w/.  
When the first block ends, he goes to the bathroom, then eats an orange and chats with some of his friends during 
snack.  Then Ms. Samuels teaches him reading comprehension in a small group, in which they work on retelling the 
story Frog and Toad Together and showing that they understands the central message of the story.  Ms. Samuels 
moves Angel’s color from Green to Blue because he is able to explain how one central message – how hard work 
pays off – is connected to the Springfield Prep “determination” value.  After a phonics lesson, he has math, where he 
and his classmates use the commutative and identity properties to solve word problems and use flashcards to quiz 
each other on the +5 fact families so that they can reach their goal of doing thirty facts in one minute.   
 

After lunch and recess, in writing class, he works on using words like “before,” “after,” “during,” and “later” in his story 
to tell the reader the order of what happened.  In Performing Arts, he and his class get a chance to learn how to 
choreograph their own dances in preparation for their holiday concert.  Later, he has science, where they add 
another type of weather change (rain) to the class weather chart and hypothesizes how rain might impact the 
pumpkins they had read about earlier in the day.  At End of the Day meeting, Angel sits on the carpet, gets his 

25 If invited to submit a full application, we will attach letters from these organizations indicating their interest in supporting our programming. 
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homework folder, and writes a reflection about ending the day on “blue.” He can’t wait to show his mother his color 
chart. 
 

8. Typical Day of a Teacher  
Mr. Graham, Angel’s Lead Teacher, arrives at 7:00 am, takes care of the items on his AM checklist, and goes to the 
daily 7:20 Morning Staff Huddle.  There, he and his colleagues listen to the HoS’s feedback about positive narration – 
the teaching strategy they have chosen to focus on as a school this week – and share announcements for the day. At 
7:25, Mr. Graham begins greeting students and immediately entering attendance and homework directly into 
Kickboard. Ms. Samuels, his Associate Teacher, is in the cafeteria overseeing breakfast.  At 8:00, Mr. Graham joins 
his class for Morning Meeting, then leads students to his room for Problem of the Day, which he teaches as Ms. 
Samuels works with a student who needs extra practice counting by 10s.  During Read Aloud, Mr. Graham has a 
break, which he uses to call some parents with whom he wants to check in.  Then it’s time for literacy, where Mr. 
Graham teaches reading comprehension while Ms. Samuels teaches phonics.  In the math block, while Ms. Samuels 
teaches the full class, Mr. Graham works with five students who, according to the last interim math assessment, did 
not master the objective of switching counting patterns between 25s, 10s, 5s, and 1s. 
 

Mr. Graham eats lunch and meets with Ms. Samuels to begin planning an upcoming field trip, then teaches writing.  
While his students are at Physical Education (PE), he meets with the first grade team, which includes a Student 
Supports teacher, to plan the next writing unit, in which students will write opinion pieces on books they have read.  
He continues planning during his prep as Ms. Samuels picks up their students at PE and teaches Math Meeting.  He 
teaches the science lesson on weather changes (he teaches Science and Ms. Samuels teaches Social Studies), then 
works with Ms. Samuels to get their students ready for dismissal.  From 4:00 to 4:30 pm, he has his weekly meeting 
with the DCI to review her observation and his upcoming lesson plans.  After setting up his class for the next day and 
preparing his guided reading book with question prompts, he heads home at 5:30 pm.   
 

9. Student Culture   
Our culture is rooted in our mission.  We will strive to have our culture reflect: (1) college aspirations for all, (2) 
confident and reflective students, (3) pride in tackling challenging material and working hard, (4) an instructional 
environment that is simultaneously structured and warm, rigorous and fun, (5) acceptance of students’ diverse 
cultures and learning needs, and (6) a belief that our hard work should be accompanied by frequent celebrations.  
Our PRIDE values provide the framework for developing this culture.26  We will begin teaching and modeling our 
behavioral expectations and PRIDE values during the first days of kindergarten and help students to internalize these 
values by applying them consistently during the year.  Skills include behaviors such as “tracking” (looking at the 
person who is talking), saying “good morning” and “good bye” to people, and doing homework every night without an 
adult having to remind them to do it.  We will reinforce our values and expected behaviors with age-appropriate 
systems in the elementary and middle schools.   
 

K-4 student behaviors will be tracked using a color chart that can lead to Treasure Chest (a grab bag of fun school 
supplies at week’s end for students on Green or Blue) and class PRIDE points that can lead to class rewards, such 
as an ice cream party.  Students in grades 5-8 receive individual PRIDE points in addition to class points.  These 
points lead to recognition and awards at the weekly Community Circle, “dollars” they can spend on school supplies or 
college paraphernalia in the School Store or at PRIDE auctions, where students can bid on bigger items, like a 
magazine subscription.  Every Friday at Community Circle, teachers and students will lead the school in 
motivational cheers and teachers will give shout-outs and award prizes for excellent character and academic growth.   
 

10. Staff Culture   
We believe that “[i]nvested, happy teachers are force multipliers” (Bambrick-Santoyo, 2012).  A major TNTP report 
showed that teachers “value working with their colleagues toward clearly defined goals, with the help of leaders 
committed to each teacher’s success. . . . They want a strong instructional culture: a culture that prioritizes, protects, 
and develops great teaching above all else” (TNTP, 2012).  As a school, we will work relentlessly to recruit and retain 
teachers and staff who are: (1) confident, yet humble, (2) hungry to get better, (3) dedicated to our students above all 

26 See Attachment B for the Springfield Prep Character Standards. 
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else, (4) honest with each other, even when it is hard, and (5) committed to building a culture of excellence and 
sustainability.  To develop this, we will put a number of structures in place:  

(1) Rigorous recruitment and hiring process to find high-capacity, mission-aligned teachers.  Our model 
depends on consistent expectations and practice.  We will screen candidates using a careful process that 
ensures that teachers are committed to being a part of our team and constantly working to improve.   

(2) Team teaching structure in K-4 (with lesson planning shared across the grade level); Departmentalized 
teaching structure in grades 5-8.  We believe that these structures will help teachers to collaborate, produce 
high quality work, and maintain sustainable workloads.   

(3) Dedicated operations team to minimize administrative tasks burden on teachers.  By overseeing all 
operational aspects of the school (e.g., scheduling parent-teacher conferences, copying the weekly homework 
packet, and entering PRIDE points into Kickboard) our operations team will help to ensure that teachers focus 
on the most important lever for driving student growth: delivering excellent lessons every day.   

(4) Frequent opportunities for collaboration, training, and school visits.  We want our teachers to learn from 
the best in the business and have time to learn from each other.  We will have at least twenty-five days of 
professional development annually, three hours of PD each week, and at least one hour each day of shared 
prep time to allow us to collaborate on thematic units, conduct day-long visits to high performing schools, and 
attend high quality trainings (e.g., with DESE, Uncommon Impact, CAST, etc.). 

(5) Frequent opportunities to share humor and gratitude.  From shout-outs at our daily Morning Staff Huddle 
to “Friday Surprise” (some type of treat before PD every Friday) to a Holiday Potluck, we will have frequent 
opportunities to celebrate our successes, laugh with each other, and grow a strong community. 

 

11. Collaboration with Parents and Guardians 
We will enlist parents and guardians as advocates, volunteers, and partners and will communicate with parents 
frequently so that they are aware of their child’s progress.  Every spring we will host Family Orientation sessions with 
the parent(s)/guardian(s) of incoming students to review the Family Handbook and help parents to understand the 
summer homework.  During Summer Training, teachers will visit the families of their incoming students to lay the 
foundation for a strong, positive relationship.  During the year, we build this relationship with (1) an Open School 
Night within the first month of school, (2) College Nights each trimester (where we will provide parents with strategies 
to support their child’s growth), (3) formal parent-teacher conferences at the end of each trimester, and (4) three 
Family Outings per year (e.g., to the Springfield Museum of Science or Forest Park).  Each year, we will provide 
three Report Cards, three Progress Reports, and six Interim Assessment (IA) reports (STEP and Math IA results for 
K-4 students; ANet and IA results for students in grades 3-8).  We will provide school wide academic results and 
trends through our monthly Springfield Prep Newsletter, at parent conferences, and through our website.   
 

We believe, however, that our daily and weekly communications with families are equally important.  We will 
communicate every day with K-4 families through our HW Folders, which includes a daily behavior report, nightly 
homework, and reading logs (and weekly to 5-8 families through pride reports).  We will ask parents to sign a tracker 
in the HW Folder each night (and each week for students in grades 5-8) to ensure that they have received 
information about their child’s work and progress.   We will also make frequent calls home, both to notify parents 
about areas of concern and to praise growth and achievement.  We will ensure that parents have many opportunities 
to join us to celebrate their students’ success.  For example, parents will always be welcome at Community Circle 
and we will call each family whose child will receive an award that week to invite them to attend.  Parents and 
guardians are encouraged to sign a symbolic Contract of Commitment promising to attend school events and 
meetings, support our Code of Conduct, ensure their children read independently for a grade-specific amount of time 
every night, and sign their child’s HW Folders each night.   
 

F. Special Student Populations and Student Services________________________________________________ 
 

1. Overview of Our Student Supports Program 
We will be an inclusive school that will provide comprehensive supports to all English Language Learners and 
students with disabilities.  We embrace the inclusion model and will include every child in the general education 
program to the maximum extent possible.  We will do this in accordance with the Least Restrictive Environment 
requirements of the IDEA and because we believe that students receiving necessary supports will learn best 
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alongside their peers in our general education classes.  We will call our special education program a “Student 
Supports” program and our special education teachers “Student Supports teachers” because of the stigma that too 
often can accompany the label “special education” and because of our central belief that all students need supports 
to learn to their maximum potential.  The Student Supports Coordinator (SSC) and the ELL Coordinator (ELLC) will 
oversee all special education and ELL compliance and program delivery, respectively.  Both will be supervised by the 
HoS.  Although we will initially be a small school, we will contract with providers of speech and language (S&L), 
occupational and physical therapy (OT/PT), and counselors and psychologists until we are large enough to support 
these specialists as full time staff members. 
 

2. Providing a Responsive General Education Classroom  
There are three aspects of our instructional design that will ensure that our general education classrooms are 
responsive to students’ diverse needs:  

(1) School structure and model.  In K-4, we will use a two-teacher model so that literacy instruction can take 
place in groups of nine students or less and so there is opportunity for small group and individualized student 
support every day (through flexible ability groups, which create the opportunity for daily in- and out-of-class 
student support, particularly during the independent reading block).  In grades 5-8, daily “Focus” blocks allow 
for individual and small group tutoring, so that we can effectively remediate students who enter in the later 
grades.  In all grades, classroom teachers will be supported by a team of Student Supports teachers who can 
push in to classes or provide individualized, out-of-class academic supports.   

(2) Response to Intervention & Child Study Teams.  We will have a comprehensive Student Supports program 
driven by a Response to Intervention (RTI) process and overseen by a Child Study Team (CST).  Our 
RTI/CST system will allow us to systematically monitor and assist struggling students and/or those with IEPs 
who may need support in other areas of development (e.g., social/emotional, language, fine/gross motor) (see 
below for a full description of our RTI/CST model).  

(3) Universal Design for Learning.  We will train all of our teachers to use instructional strategies that 
incorporate multiple means of representation, multiple means of action and expression, and multiple means of 
engagement (CAST, 2012) so that our lessons are accessible to the full range of learners.  For example, we 
might pre-teach new concepts before delivering them to the whole class, individualize homework, and use 
“brain breaks” during the day (see “Curriculum and Instruction,” Part IIB for more detail about UDL). 

 

3. Response to Intervention/Child Study Team.   
Our RTI/CST process is a three-leveled, prevention-oriented system that helps us identify students who may be 
eligible for special education services and provide support to students who would simply benefit from additional 
individualized academic and other related supports. The CST is made up of the HoS, DCI, ELLC, and SSC and is 
overseen by the SSC.  The CST will meet weekly to review assessment and observation data and determine which 
students would benefit from interventions.  Each week, this team will invite general education and Student Supports 
teachers to join the CST meeting to provide more detail and formulate intervention plans about students who may be 
struggling.  There will be a referral process by which general education teachers can request that the CST discuss a 
particular student.  Once an intervention plan is developed, the CST will begin the monitoring process, letting no 
more than six weeks pass before assessing whether the interventions were successful.  The CST can always check 
in earlier if the intervention does not require long term data analysis (e.g., when a student simply needs to be given a 
hearing screen).  The accompanying chart demonstrates how we will use the RTI system to identify, evaluate, 
provide intervention for, and monitor students.  
 

RTI/CST Model 
PRIMARY LEVEL 
Focus: All students 
Intervention: General education 
curriculum. 
Progress Monitoring: For all incoming 
kindergartners, teachers will conduct the 
STEP assessment to screen for literacy 
skill levels and the DIAL 4 to screen for 

SECONDARY LEVEL 
Focus: Students identified as at risk for poor 
outcomes based on data (e.g., STEP, math 
assessments, ANet, writing samples) and classroom 
observations. 
Intervention: General education and student 
support teachers provide targeted, evidence-based 
interventions of moderate intensity provided to 

THIRD LEVEL 
Focus: Students who haven’t 
responded to first levels. 
Intervention: SSC, ELLC, and 
Student Supports teachers 
provide intensive, individualized 
intervention, in and/or out of 
general education classroom. 
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language, gross and fine motor skills, and 
concepts and general knowledge like 
colors, counting, shapes, and letters.  For 
all students who enter in first grade or 
beyond, the SSC and Student Supports 
team will conduct literacy and math 
screening using the STEP and a common-
core aligned math screener, as well as 
additional evaluations if the student’s 
academic/development history indicates 
this is necessary. 

individuals and/or small groups in general education 
or out-of-class setting (e.g., “Fundations,” counting 
practice, one-on-one behavior coaching, “lunch 
bunch” to support social skills development, and 
ancillary services like speech and language 
therapy).  
Progress Monitoring:  General education and 
student support teachers assess student 
performance over time using STEP, math 
assessments, ANet, and writing samples to quantify 
rates of improvement, and formulate effective 
individualized programs for students who are least 
responsive to interventions.   

Progress Monitoring:  SSC, 
ELL, and student support 
teachers use data (STEP, math 
assessments, ANet, writing 
samples) to compare a student’s 
expected and actual rates of 
learning.  If appropriate, these 
data can be used along with 
special education evaluation data 
to formulate an IEP. 

 

4. Identifying, Serving, and Assessing Students in need of Special Education Services 
Our Student Supports program will offer our students a full range of services to ensure their success.  In accordance 
with our mission and the law, we will be an inclusive school that does not discriminate, in any way, including against 
students with disabilities (Section 504, Rehabilitation Act of 1973; Title II, ADA; M.G.L. c. 71, §89(m); 603 CMR 
1.06(1)).  As a local education agency (LEA), we will provide all required services to a student with a disability who is 
eligible for enrollment.  Consistent with the assurances we will make in our Special Education Program Plan 
Statement, we will ensure that our special education policies and procedures are in compliance with all federal and 
state special education laws.    
 

Identifying.  The process we use to identify entering and existing students with special education needs is designed 
to be systematic and responsive, and is based on all applicable laws, regulations, and guidance pertaining to 
students with special needs (IDEA; M.G.L. c. 71 §38Q1/2; M.G.L. c. 71B; 603 CMR 28.00).   
 

Step 1: Beginning the Process 
Students who enter with an IEP:  
The Student Supports Coordinator (SSC) will use formal school records and communication with parents to 
determine whether a student already has an IEP; if s/he does, the SSC will obtain the IEP from either the past 
school or the family.  Within two weeks of receiving the IEP, the SSC will arrange a parent conference to discuss 
the IEP. Student Supports teachers will provide the necessary services until the IEP is revisited and revised.   
 

Students who do not have an IEP:  
For students who do not already have an IEP but who demonstrate potential support needs, we will implement 
our Response to Intervention/Child Study Team (RTI/CST) protocol (see above for more detail).  At weekly 
meetings, the CST will use assessment data (STEP, math assessments, writing samples, ANet tests) and 
classroom observations to determine which students would benefit from interventions.  The CST will create an 
Action Plan for each student that will identify (1) specific areas of concern, (2) the intervention to be used, (3) the 
staff member responsible for providing the intervention and how frequently that intervention will be used, and (4) 
the date of the next follow-up meeting (typically six weeks).  We will then evaluate student performance against 
Action Plan goals to determine if there has been a positive response to intervention.  If the CST determines that 
the intervention is not enabling the student to make adequate progress, the student will be referred for special 
education testing.  Alternatively, we will begin a formal evaluation immediately if parents request testing.  

 

Step 2: Consent for evaluation from Parent/Guardian 
The SSC will follow 603 CMR 28.07 regarding consent to evaluate. 

 

Step 3: Conducting an Evaluation 
The SSC will ensure students are evaluated in all areas of the suspected disability.  The SSC and each student’s 
teacher will complete an Educational Assessment for all initial and re-evaluations.  The SSC will conduct 
academic evaluations (e.g., Woodcock Johnson Battery, WIAT).  Outside providers will conduct all other 
evaluations including but not limited to cognitive, psychological, memory, executive functioning, S&L, OT/PT, 
and Functional Behavioral Assessment (FBA). 
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Step 4: Special Education Team Meeting 
The Special Education Team – the SSC, parent(s)/guardian(s), Student Supports teacher, general education 
teachers, service provider(s), student, if he or she is above the age of 14, and others (if appropriate) – will meet 
to review RTI documentation (if applicable) and all evaluation reports.  At this meeting, the Team will determine 
eligibility and the disability.  If eligible, the Team will develop an IEP or 504 Plan, (a 504 plan would be used if 
the student does not need specifically designed instruction but may need accommodations to ensure equal 
access to the curriculum, such as extra reminders to stay on task or movement breaks, for a student with 
ADHD).  Depending on results of the FBA, the Team may develop a Behavior Intervention Plan. 

 

Serving.  We embrace the inclusion model and will provide IEP services to all students in general education classes 
to the greatest extent possible.  We will provide out-of-class services when the Team believes the child will make 
more progress towards meeting his/her IEP 
goals.  Out-of-class instruction will occur 
during appropriate, non-disruptive times of 
the day, such as during individualized 
literacy blocks (see accompanying Sample 
Schedule).  For  
example, a student with a disability may 
work with a Student Supports teacher 
during the guided reading/reading 
comprehension literacy block if she requires 
a slower pace and lower student-teacher 
ratio to access the content. A student 
whose disability has made it difficult to learn 
math facts may work with a Student 
Supports teacher for fifteen minutes at 
breakfast to get repetition and practice to 
reinforce those skills.   
 
Assessing and Monitoring Progress.   Pursuant to the latest DESE guidance (Requirements for the Participation of 
Students with Disabilities in MCAS, 2012), the Special Education Team, during its annual meeting, will determine 
how each student with an IEP or 504 Plan will participate in MCAS and other school-based assessments for each 
subject scheduled for assessment.  The Team will assign the student either the Standard MCAS test, with or without 
accommodations, or the MCAS-Alternate Assessment (MCAS-Alt).   If an accommodation is deemed necessary, the 
team will choose appropriate accommodations by referring to DESE guidance listing standard accommodations (e.g., 
small group setting) and nonstandard accommodations (e.g., use of a speech-to-text conversion device). 
 

General and special educators will work collaboratively to monitor the progress of students with IEPs.  The special 
education Team will meet annually to review each student’s IEP goals and progress.  CST meetings will also serve 
as a platform for staff to discuss progress of students on IEPs.  If for example, a student will likely meet his/her IEP 
goal well before the annual IEP meeting  and a revised goal is needed or a student appears to need more intensive 
or frequent counseling support, the CST will discuss these adjustments and initiate an IEP amendment meeting.  In 
monitoring students with IEPs, the CST will use all sources of available data (e.g., interim assessments like STEP 
and ANet, MCAS results, student growth percentiles, writing samples, running records, behavior records, social skills 
behavior rating scales and classroom observations) to determine whether the student is progressing according to 
his/her IEP goals.  Classroom teachers, Student Supports teachers, and outside providers will all be involved in 
tracking the progress of IEP students and will regularly participate in these meetings.   
 

The Special Education Team will meet at least annually and a student will be re-evaluated at least every three years 
to determine eligibility.  At any time parents may request an IEP meeting and the Special Education Team may 
reconvene before the annual meeting if the IEP needs to be amended.   When we suspect a student no longer 
requires special education services we will initiate an evaluation and hold a team meeting to determine if the student 

Sample Schedule of K Student Receiving Student Supports services 
Time Kindergarten class K student with IEP 
7:45-8:50  Morning routines 

8:50-9:35  Literacy Block 1  
(Phonics/Decoding/Vocab) 

Small group, push-in instruction w/special 
education teacher 

(Phonics/Decoding/Vocab) 

9:35-9:55  Bathroom (10) Snack (10) 
Snack (10) Bathroom (10) 

9:55-10:40) 
Literacy Block 2 

(Guided Reading/Reading 
Comp) 

Individual, push-in instruction w/special 
education teacher 

(Guided Reading/Reading Comp) 

10:40-11:25  
Literacy Block 3 

Destination Reading or 
Independent Reading 

Speech & Language (2x/week, out-of-
class) 

11:25-12:15  Math 
12:15-1:05  Bathroom, Lunch, Recess 
1:05-1:50  Writing 
1:50-2:35  Enrichment Social Studies/Science 

2:35-2:3:00  Math Meeting (15) Bathroom (10) 
Bathroom (10) Math Meeting (15) 

3:00-3:45  Social Studies/Science Enrichment 
3:45-4:00  End of Day Meeting/Pack-up/ Dismissal 
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continues to be eligible for special education.  Students on IEPs are provided with an IEP progress report on the 
same schedule that the school gives all students progress reports and report cards.   
 
5. Staffing and Professional Development 
We will run a comprehensive Student Supports program beginning in Y1, and have accounted for all staff listed 
below in our budget, which we will provide if invited to submit a full application.   We will hire a Student Supports 
Coordinator (SSC) who is certified in special education, has strong working knowledge of special education law and 
of creating specially designed instruction, has led Team meetings (including initial, re-evaluation, and annual 
meetings), and is also licensed in elementary education or as a reading specialist.   The SSC will oversee the 
development of systems for providing services to our students (e.g., hiring external providers, further developing 
special education policies and procedures, and planning curriculum).  In Y1, we anticipate serving approximately 
twenty students on IEPs.27  During this first year, the SSC will teach .5 FTE and oversee the administration of the 
Student Supports program .5 FTE.  In Y1 we will also hire a 1 FTE Student Supports teacher who is licensed as a 
special education teacher for the appropriate grades and severity level and/or has completed an undergraduate or 
graduate degree in an approved special education program.  We anticipate adding a second Student Supports 
teacher in Y3 and always maintaining a low ratio of Student Supports teachers to students on IEPs.  IEP academic 
services will be provided by highly qualified special education teachers, per the Commonwealth Charter School Staff 
Qualification Requirements for IEP Services Delivery, 2012.  In instances where a Special Education Team 
determines a general education teacher is the most appropriate person to deliver IEP academic services, s/he will 
consult with a qualified Student Supports teacher to help design this instruction.   
 

We will contract with local providers for S&L and OT/PT services and for psychological assessments, Autism 
Spectrum Disorder consultation and support, and behavioral support (e.g., Futures Education28 and James Levine & 
Associates29).  These specialists are committed to working with our staff to build our internal capacity to service our 
students.  In Y1, we will hire a part time counselor to provide students with social and emotional supports and we will 
increase this to a full time position in Y2.  We also anticipate contracting with James Levine & Associates to provide 
our counselor with ongoing supervision.  Springfield Prep will be ready to add staff for special cases and will develop 
a contingency budget annually to ensure that we have the resources necessary for such a situation.  
 

During Summer Training and ongoing Professional Development (PD), all staff will be trained in: (1) state and federal 
special education requirements and related local special education policies and procedures, (2) how to analyze and 
accommodate diverse learning styles, and (3) methods of collaboration among teachers to accommodate these 
learning styles in the general education classroom (M.G.L. c. 71 § 38(q).  We will adopt and implement a 
Professional Development Plan (PDP) for the SSC and all Student Supports teachers pursuant to M.G.L. c. 71 § 
38(q).  As part of their PDPs, all teachers – general education and Student Supports – will receive on-going training 
to assist students with disabilities to make progress in the general curriculum.   
 
6. Identifying, Serving, and Assessing English Language Learners 
We will implement an English Language Learner (ELL) program that fully complies with the RETELL initiative and 
provides our ELLs with the instruction that will help them to acquire English academic language skills.  We anticipate 
serving a large population of ELLs because the South End of Springfield, our target neighborhood, is 72% Latino, 
with the one neighborhood middle school serving an ELL population of 37% (SPS Daily District Report, 2013).   

27 We developed these projections based on the latest Springfield Public School (SPS) data and research regarding specific needs of our 
community.  Our plan is based on approximately 20% of our students having special education needs.  The SPS population of students with 
disabilities is currently 19% (12% in K and 1; 15% in grade 2; 16% in grade 3, 19% in grade 4, 20% in grade 5, 22% in grade 6, and 21% in 
grades 7 and 8) (SPS Daily District Report, 2013).  
28 While a member of our Founding Group, Kathleen Murphy, is an employee at Futures Education, there is no guarantee that we will contract 
with this group for services.  While Futures Education is one of the primary providers of these services to local schools, we will use sound 
business practices and evaluate a number of proposals in order to choose the most appropriate provider, as we will in all business decisions.  
Ms. Murphy will provide all appropriate financial and conflict of interest forms, as required by law, and will fully exempt herself from board 
deliberation and voting on the use of a vendor for special education services.   
29 We have met with Director Dr. James Levine and Assistant Director Stuart Singer to discuss our anticipated needs and the organization’s 
capacity to provide these services, which they currently provide to a number of local district and charter schools.   

Springfield Preparatory Charter Prospectus  26 
  

                                                      



English Language Learners at Springfield Prep will be held to the same high expectations and will have access to all 
academic programs, opportunities and services (Title I, special education, enrichment, extra-curricular activities, etc.) 
as their peers.  ELL students will also have equal access to all non-academic courses and if necessary, students will 
be provided with a translator to receive guidance and counseling in their native language. 
 

Identifying.  To identify all ELL students that should receive instruction in English Language Development, and to 
comply with all relevant laws, regulations and guidance (Title III; M.G.L. c. 69, § 1B; M.G.L. c. 71A; and 603 CMR 
14.00), we will follow the steps below: 
 

Step 1: Identification of potential ELL Students 
A student will be tested for ELL status when the Home Language Survey indicates that there is a language other 
than English spoken by the child or at home. 

\ 

Step 2: Evaluating Potential ELL students 
The ELL Coordinator (ELLC) or an ESL teacher will administer the WIDA-ACCESS Placement Test (W-APT), 
which assesses the four language domains of Listening, Speaking, Reading, and Writing.  Based on the results 
of the W-APT, as well as observation using the WIDA Can Do Descriptors, the ELLC and HoS will determine the 
ELL status of the student.   
 

Step 3: Student is Identified as ELL 
The ELL student will be provided Sheltered English Immersion (SEI) instruction, which includes Sheltered 
Content Instruction (SCI) and Direct ESL instruction depending on W-APT scores (see “Serving,” below) 

 

Step 4: Communicating with Parents 
The ELLC will notify parents in writing, in the parents’ preferred language of the reason the child was identified 
as ELL, a description of the child’s current level of English proficiency, a description of the program placement 
and method of instruction, the manner in which the program will meet the child’s educational needs, a 
description of how the program will help the child to learn English, the requirements for exiting the program, and 
the parent’s right to waive ELL services.  If requested, a follow-up meeting will be set up between parents and 
the HoS and SSC to discuss the placement (see “Parent Collaboration” below for more detail).    
 

Serving.  Our Sheltered English Immersion (SEI) 
program provides two types of English language 
development support to all of our ELLs: (1) Direct 
ESL Instruction and (2) Sheltered Content 
Instruction (see accompanying schedule below).   
 

Direct ESL Instruction will be provided by a 
licensed ESL teacher for the mandated 
number of hours per day, based upon the 
students’ level of English proficiency and 
grade level30  The ELLC, HoS, and grade-level 
teachers will create individualized schedules 
for each ELL to ensure that direct ESL 
instruction is delivered during the most 
appropriate time and setting.  Direct ESL 
instruction is guided by WIDA ESL frameworks 
and may be provided individually or in small 
groups by licensed ESL teachers.   
 

Sheltered Content Instruction will be 

30 Level 1-2 students will receive at least 2.5 hours of direct ESL instruction per day.  Level 3 students will receive at least 1-2 hours per day.  
Level 4-5 students will receive at least 2.5 hour per week.  Guidance on Using MEPA Results to Plan Sheltered English Immersion (SEI) 
Instruction and Make Reclassification Decisions for Limited English Proficient (LEP) Students, 2009.   

Sample Schedule of Kinder Student Receiving SEI Instruction 
Time Kindergarten class Schedule of Level 2 K Student  

7:45-8:20  Morning routines 
8:20-8:50  Read Aloud Direct ESL instruction (out-of-

class, with ESL teacher) (75 min) 8:50-9:35  Literacy Block 1  
(Phonics/Decoding/Vocab) 

9:35-9:55  Bathroom (10) Snack (10) 
Snack (10) Bathroom (10) 

9:55-10:40  
Literacy Block 2 

(Guided Reading/Reading 
Comp) 

Direct ESL instruction (out-of-
class, with ESL teacher) 

(45 min) 

10:40-11:25  
Literacy Block 3 

Destination Reading or 
Independent Reading 

Direct ESL instruction (out-of-
class, with ESL teacher) 

(45 min) 
11:25-12:15  Math SCI Instruction (w/class) 
12:15-1:05 Bathroom, Lunch, Recess 
1:05-1:50  Writing SCI Instruction (w/class) 

1:50-2:35  Enrichment 
 

Social Studies/Science 
SCI Instruction (w/class) 

2:35-2:3:00 
Math Meeting (15) Bathroom (10) 

Bathroom (10) Math Meeting (15) 
SCI Instruction (w/class) 

3:00-3:45  Social Studies/Science Enrichment 
3:45-4:00 End of Day Meeting/Pack-up/Dismissal 
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delivered by content-specific and ESL teachers, who will adapt grade level content lessons to the students’ levels 
of English proficiency, while simultaneously focusing on English language development.  ELL students will be 
served primarily in the general education classroom, with additional ESL instruction structured to meet the specific 
child’s needs.  In the case of SCI, instruction will be provided by a general education teacher with the SEI 
Endorsement or ESL License, and instruction will be based on the Massachusetts Curriculum Frameworks.  For 
example, a kindergarten teacher will “shelter” instruction by using pictures to activate the concept of letter-sound 
correspondence (e.g., “b” says /b/ with a picture of a ball) so that the teachers knows that his ELLs know the name 
for ball and all of the items on a sound card before attempting to introduce the letter-sound concept.  

 

Assessing and Monitoring Progress.  All English Language Learners will take the ACCESS assessment to 
measure English language development as well as the MCAS exams, as mandated by the guidance set forth in the 
Requirements for the Participation of English Language Learners in ACCESS for ELLs and MCAS, 2012-13.  All 
ELLs will take the MCAS exam for his/her grade.  The ELLC will consult with the SSC to determine how an ELL on 
an IEP will participate in the MCAS exam (MCAS test with or without accommodations or the MCAS Alternate exam). 
We will strive to have all ELL students reclassified as quickly as possible and will do so when a student has: (1) an 
overall score of 5.0, (2) a composite literacy score (Reading and Writing) at or above 4.0 on the ACCESS test, and 
(3) other factors indicate the student should be reclassified (e.g., classroom observations) (DESE, ACCESS for ELLs, 
Reporting Webinar, May 2013). 
 

7. Staffing & Professional Development 
In Y1, when we anticipate serving approximately 40 ELL students out of 108 total students,31 we will hire 1 FTE ELL 
Coordinator (ELLC) who is licensed in ESL, has an SEI Endorsement, and has, or is working towards getting, an SEI 
Administrator Endorsement.  The ELLC will teach .75 FTE and conduct administrative and evaluation duties .25 FTE.  
Additionally, we anticipate hiring 1 to 2 FTE ESL teachers who are licensed in ESL.  We will increase our ESL 
staffing levels in subsequent years and in response to our ELL population to maintain a low ratio of ESL teachers to 
ELL students.  We will work with DESE to ensure that teachers have the SEI Endorsement, either through cohort 
trainings, educator preparation programs, or the newly created MTEL exam.  
 

8. Collaborating with Parents and Guardians to Make Our Student Supports and ELL Programs Successful 
We have developed systems to ensure that parents are true partners in our work of providing services to our 
students.  For ELL students, we will notify parents in writing (in the parents’ native language) every August if their 
child has been identified as requiring ESL support.  The ELL teacher will be available during parent-teacher 
conferences to meet with ELL families and answer questions and we will provide interpreter services so that parents 
of ELLs feel welcome at all school and parent events.   In accordance with Massachusetts law, Springfield Prep will 
establish an ELL Parent Advisory Council (ELL-PAC) for the parents of students with limited English proficiency 
(Section 18 of Chapter 218 of the Acts of 2002).  For students with disabilities, we will develop a Special Education 
Parent Advisory Council (SPED-PAC) per 603 CMR 28.07(4).  We will work with the SPED-PAC to offer at least one 
workshop annually on the rights of students and their parents and guardians under state and federal special 
education laws (603 CMR 28.03(1)(a)(4)).  At the start of every year, we will inform families in writing of their right to 
refer their own children for an evaluation.   
 

9. Monitoring our Student Supports and ELL Programs 
We will conduct annual evaluations of the effectiveness of our Student Supports and ELL programs, pursuant to Title 
VI; EEOA; M.G.L. c. 76 and 603 CMR 26.07.  We will evaluate these programs using data gathered from a variety of 
sources: for our ELL program, we will use: (1) assessment data (ACCESS, WIDA MODEL, MCAS, and STEP), (2) 
classroom observations, (3) feedback garnered from our ELL-PAC, and (4) parent and teacher surveys.   For our 
Student Supports program, we will use: (1) assessment data (STEP, ANet, MCAS proficiency levels and student 
growth percentiles, writing samples), (2) feedback garnered from our SPED-PAC, and (3) family and teacher surveys.   

31 The overall ELL population in SPS is 17%, but our plan is based on serving a student population of approximately 40% ELL students 
because the South End is a predominately Spanish-speaking neighborhood and because the South End Middle School serves a population of 
36% ELLs (SPS Daily District Profile Report, 2013).  We believe that these numbers will increase in Y2 and Y3 as we enroll additional grades 
and as existing students are working towards proficiency, and will level out in Y4. 
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In addition to making sure that our programs are ensuring that students make strong progress towards language 
proficiency and/or IEP goals, we will use our evaluation process to make sure that students with disabilities and 
language barriers are receiving equal access to academic programs and non-academic and extracurricular activities, 
and are being provided with facilities, materials, and services that are comparable to those provided to the overall 
student population.  In the case that the evaluation indicates that the program is not effective or is not in compliance 
with the law, the HoS will lead efforts to quickly respond with appropriate adjustments and/or modifications.  
 

10. Nutrition Plan 
We will provide a healthy breakfast, lunch, and snack for all students, every day.  We will serve breakfast from 7:25 
to 8:00 am and will provide alternative arrangements for students who arrive late.  We will offer snack each morning 
between 9:35 and 9:55 am and lunch from 12:25 to 12:45 pm.  We will also implement a healthy snack policy that 
requires that any snacks brought from home are nutritious for students.  We will integrate  lessons about eating 
healthy food into our meal times (e.g., we might put up colorful images of common vegetables and then challenge 
students to identify which ones are in their meals) as well as during our physical education and science classes.  
Given our population, we will make sure that all parents/guardians understand that they may be eligible for free and 
reduced lunch and will work with them during our summer home visits and Family Orientation to fill out the required 
application.  Although food vendor options in Springfield are currently limited (Sodexo and Preferred Meal Systems 
are the two local providers), Mr. Spirer has talked with Veritas Prep about collaborating to bring healthier options to 
the region (e.g., City Fresh).  Whichever vendor we use will comply with all federal and state nutrition guidelines.   
 

11. Ancillary services 
We will hire a part-time school nurse who will coordinate our school nursing program and ensure that we are 
effectively and safely administering medication in accordance with all regulations.  The nurse will communicate with 
parents regarding injuries, illness, and chronic condition management, and assess body mass index evaluations for 
all students.  While we will not offer in-house services, we have developed relationships with Caring Health Center, 
the YMCA, Square One, HCS Headstart, and the Springfield Parent Academy, among others, and intend to use 
these partners to aid our outreach efforts and provide support services to families. 
 

 

A. Capacity___________________________________________________________________________________ 
 

1. Founding Group 
The founding group came together, driven by the belief that Springfield would benefit greatly from a strong K-8 
college preparatory charter school, particularly in the South End.  The team is united by five core values: 

(1) We will be an inclusive, public school that aims to reach the most underserved students.     
(2) We will focus on academic achievement first and foremost.   
(3) We believe that college is possible and important for all of our students.   
(4) We will adopt a whatever-it-takes, solutions-oriented mindset to ensure success for our students.   
(5) We know that school culture must be simultaneously structured and warm, rigorous and fun.   

 

Since the 2012-2013 application cycle, we have responded to DESE feedback by adding 3 more members to our 
team with expertise in K-12 education (teaching and leadership), instructional support, and special education service 
provision.  Bios for all Board Members are below, and statements of commitment and resumes can be found in -
Attachments C and D, respectively.  New members who have joined us since the 2012-2013 application cycle are 
marked with an asterisk. 
• John Brown, an Investment Strategy Analyst in the Chief Investment Officer’s group at MassMutual, brings 

financial and real estate development experience. Mr. Brown will utilize real estate experiences that range from 
the acquisition and asset management of existing properties to ground-up development to spearhead Springfield 
Prep’s facilities search and build-out initiatives.  Mr. Brown has been active in several community initiatives, 
including as a board member of St. Jude School in Harlem, NYC.  Mr. Brown earned a BS from the University of 
Virginia and MBA from Columbia Business School.  

 III. HOW WILL THE SCHOOL DEMONSTRATE ORGANIZATIONAL VIABILITY? 
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• * Sonia Dinnall, a Springfield native, is currently Director of College and Career Readiness for Hartford Public 
Schools.  A 24-year veteran of urban, public education, Ms. Dinnall has served on several boards and 
committees, including the Springfield Public Schools Superintendent Advisory Board, the Springfield Public 
Schools Superintendent Search Committee, and the College Board’s National Office of School Counselor 
Advocacy Advisory Board.   Ms. Dinnall will provide a practitioner’s perspective on urban education, insight into 
Springfield Public Schools, and direction to building and sustaining a college going culture. 

• James Duda, partner at Bulkley, Richardson and Gelinas, is the head of its intellectual property practice group.  
He grew up in Springfield, attended its schools, and currently works in downtown Springfield.  Mr. Duda will bring 
legal and school committee experience to the Board.  He is a former member of the school boards for the 
Amherst Regional Public Schools and the Town of Pelham, has served on a number of nonprofit boards, and is 
currently a member of the Board for the New England Public Radio Foundation.  Mr. Duda earned a BA from 
Bennington College, an MS in engineering from UCLA, and a JD from Boston College.   

• Peter Ellis, Vice President and Creative Director at DIF Design, a Springfield-based web and graphic design 
agency, will assist with our community outreach and public relations work.  Mr. Ellis serves on the Board of 
Directors for the Young Professionals of Greater Springfield and the AdClub of Western Massachusetts and is a 
recent graduate of a regional leadership program, Leadership Pioneer Valley. Mr. Ellis earned a BA from 
Maryland Bible College and Seminary.   

• Jennifer Gabriel is the Vice President, Community Relations Manager for TD Bank where she coordinates 
philanthropic giving with area non-profits.  Ms. Gabriel is a member of the Springfield Business Leaders for 
Education Committee and Reading Success by Grade 4 Funding Collaborative.  She is the parent of a child in 
the Springfield Public School (SPS) system.  Ms. Gabriel holds a BA from Bridgewater State College.   

• Kelvin Molina is Community Engagement Coordinator for HAPHousing, a South End-based non-profit 
organization.  In his previous work as a Community Development Planner and Transportation Planner at the 
Pioneer Valley Planning Commission, he focused on grant writing, procurement (he is a certified Procurement 
Officer), project management, and neighborhood revitalization.  A lifelong Springfield resident and product of 
Springfield Public Schools, Mr. Molina is a Captain in the Massachusetts Army National Guard and holds an 
MPA and a BA from Westfield State University.      

• * Kathleen Murphy is a contract manager, clinical supervisor, bilingualism consultant, and certified speech-
language pathologist for the Futures Education, Futures Healthcore in Springfield.  She has managed many area 
district and charter school contracts, particularly in Springfield and Holyoke, and has overseen clinical service 
delivery, bilingual service delivery, special education program audits (program quality, efficiency, and legal 
compliance), and early intervention, evaluation, and staffing.  She holds her MS in Speech Language Pathology 
from the University of Washington and a Doctorate of Education from American International College. 

• Robin Olejarz is Chief Financial Officer of the Greater Springfield YMCA, where she oversees a $12 million 
budget.  A CPA, she has worked in public and private accounting, including at PriceWaterhouse Coopers and 
Moriarty& Primack, P.C.  She has served on numerous boards in Springfield and devoted a great deal of her 
time to volunteer work, much of it in Springfield’s schools.  A native of Springfield, Ms. Olejarz attended the 
Springfield Public Schools and holds a BA and a BS in accounting from Western New England College.   

• Gareth Ross is Vice President of Advanced Business Analytics at MassMutual, where he leads efforts to build 
Data Analytics capabilities, refine and innovate the business model and provide the company with access to 
thought leadership. Mr. Ross is eager to use his experience in finance and budget analysis on behalf of 
Springfield Prep. Mr. Ross has a BA from Washington University in St. Louis, MBA from Wharton, and MA from 
the University of Pennsylvania.   

• * Alison Turro is Managing Director of The Achievement Network’s Western Massachusetts office, where she 
coaches school leadership teams in Springfield on how to use Common Core-aligned interim assessment data 
to improve instruction.  A Teach For America alum, she has taught fifth grade, served as Director of Instruction 
for grades K-4 of the Jacksonville Lighthouse Academy Charter School, and been a Project Developer at Little 
Rock Preparatory Academy Charter School.  She has a BA from Skidmore College and an MPS from the 
University of Arkansas Clinton School of Public Service. 
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• Danielle L. Williams is an Associate at Fierst, Kane & Bloomberg, LLP.  An attorney for ten years, she was 
previously a Hampden County Assistant District Attorney in district and juvenile court.  She recently served as 
Program Director for the Lead to Succeed program at Baypath College, a year-long program for inner city middle 
school girls.  A native of Western Massachusetts, she earned a BA from The College of William and Mary and a 
JD from Western New England University. 

 

2. Proposed Head of School 
The Founding Group anticipates hiring Bill Spirer to serve as Springfield Prep’s founding Head of School given the 
work he has done in bringing the group together and leading the efforts.  He will serve on the board in an ex officio, 
non-voting capacity.  Mr. Spirer is a Fellow with Proven Provider Building Excellent Schools (BES) and Lead Founder 
for Springfield Prep.  As a Teach For America (TFA) corps member in Brooklyn, NY, he taught Global History, 
leading students to a 79% pass rate on the state exam and chaired the History Department.  He has worked as a 
Grade Team Leader and TFA Content Specialist, coaching novice teachers.  In law school, Mr. Spirer was Editor-in-
Chief of the Journal of Law and Policy, overseeing a staff of sixty members. Mr. Spirer then worked as a court-
appointed attorney for indigent clients in Lowell, MA, where he represented parents and children in care and 
protection cases, IEP Team meetings, and school disciplinary hearings.  In 2012-2013, Mr. Spirer completed the BES 
Fellowship, which provided to him a yearlong, comprehensive training program on school design and leadership.  
During the 2013-2014 school year, Mr. Spirer is serving as the Dean of Students at Troy Prep Elementary, a member 
of the Uncommon Schools network.  In this role, he is working with the principal to establish a positive, structured, 
achievement-oriented, and creative school culture by overseeing school-wide behavior systems and plans; 
developing and implementing systems to ensure strong attendance and homework completion; supervising 
breakfast, lunch, in-between class transitions, and dismissal; and likely teaching a small- or whole-group class.  Mr. 
Spirer earned a BA at Bates College, an MST in Education at Pace University, and a JD at Brooklyn Law School.   
 

3. Advisory Council 
Since the 2012-2013 application cycle, we have developed a four-member Advisory Council to provide counsel on 
the strategic, operational, curricular, and financial issues we will face as a start-up school.  This group serves in an 
advisory capacity and does not vote, but is subject to school policies governing conflict of interest and ethics.  The 
Council has provided guidance to our team as we have assembled the 2013-2014 application and will continue to 
advise the Board and management upon authorization.  Members of the Advisory Council are identified below, and 
their statements of commitment and resumes are included in Attachments E and F, respectively.   
• Chris Collins is the Chief Financial Officer at the Academy of the Pacific Rim Charter School, where he has 

worked since 1999.  He brings a wealth of experience in the requirements and demands of managing public 
resources for a charter school.  He currently serves as the leader of the Massachusetts Charter Public School 
Association’s CFO/COO/Business Manager Community of Practice.   

• Michael Larsson is the Chief Operating Officer of the Match Charter Public School, a 6-12 school in Boston 
spanning two campuses, and Match Community Day, a K1-12 school that currently serves grades K1 through 4.  
He was part of Match Corps 1 at Match High School, then worked as Director of Development at City on A Hill 
Charter School, and later as Director of the Annual Fund for Boston College High School.  He returned to Match 
in 2007 as Deputy Executive Director.   

• Katie Megrian is the Founding Principal of Brooke Mattapan Charter School and will advise on school 
management, curriculum, and instruction.  She led Brooke Mattapan fifth graders to earn the highest student 
growth percentile in Massachusetts on the 2012 MCAS in English and Mathematics (92% and 95%, 
respectively). She has taught all elementary grades and has led her students to the top MCAS scores in 
Massachusetts on multiple occasions.   

• Amanda Hillman Seider is the Managing Director of Alumni Affairs for Teach For America–Massachusetts and 
serves on the Board of Trustees of KIPP–Massachusetts.  She developed, and now manages, a network of 
1,400 Teach For America alumni who work in education and other sectors in Massachusetts.  She will advise on 
talent recruitment and provide access to her large regional and national network of educators.      
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4. Development of Our Proposal 
The founding group (the “Group”) began monthly meetings in June of 2012.  During the 2012-2013 application cycle, 
the Group participated in multiple community outreach events, delivered information sessions, and participated in 
trainings on charter school governance.  With the February 2013 decision that our proposal would not be 
recommended, we met with DESE staff to determine how to better prepare our proposal, our team, and our 
readiness to be a successful member of the larger education reform landscape in Springfield and the state. 
Throughout this time, the Group has continued its monthly meetings, held frequent working group meetings and calls 
regarding the development of our proposal, and participated in activities and trainings to improve our school design 
and capacity.  Mr. Spirer is the primary author of the charter application and has worked closely with members of the 
Group to refine the proposal.   
 

5. Steps to Improve Our Proposal Since the Previous Application Cycle 
Following the DESE decision not to approve our 2012-2013 charter application, the Group developed a strategic plan 
to improve our proposal and capacity to execute our mission.  Below is a list of key steps we have taken to do so: 

(1) Additional Board Recruitment – We have recruited additional Founding Group members with experience in 
K-12 teaching and administration (Sonia Dinnall), instructional support (Allison Turro), and special education 
(Kate Murphy). 

(2) Development of an Advisory Council – We formalized a group of our closest advisors to add technical 
expertise and capacity to our organization.  See “Advisory Council,” above, for bios of each member. 

(3) Training in Governance and Financial Oversight – Mr. Spirer and Ms. Williams attended Open Meeting 
Law training given by the Massachusetts Attorney General’s office (5/9/13); Mr. Spirer consulted with charter 
school finance professionals to discuss budget and financial controls (Cynthia Marie, Central Source; Chris 
Collins, CFO Academy of the Pacific Rim, member of Advisory Council); Mr. Spirer attended the 
Massachusetts Charter Public School Association’s CFO/COO/Business Manager Community of Practice 
meeting (4/26/13); Mr. Spirer and Ms. Olejarz participated in an ExEd/High Bar governance and financial 
oversight training (5/8/13); Mr. Spirer observed a Veritas Prep Charter School board meeting (6/28/13). 

(4) Further Study of Strong Special Education and ELL Programs – Mr. Spirer consulted with a number of 
practitioners to further develop the Springfield Prep Student Supports and ELL programs: 

• Kathleen Murphy, Contract Manager & Certified Speech & Language Pathologist, Futures Education, 
new member of the Founding Group 

• Michaela Crowley, Middle School Principal, Boston Preparatory 
• Dr. William Henderson, former Principal, Dr. William W. Henderson Inclusion Elementary School 
• Will Gardner, Executive Director, Alma del Mar Charter School 
• Sulina Mohanty and Cristina Calderon, Managers of Teacher Leadership and Development for Teach 

For America – Massachusetts in special education and ELL instruction, respectively. 
(5) Development of Elementary School Leadership Experience – Mr. Spirer has accepted a one-year 

appointment as the Dean of Students at Troy Prep Elementary School, where he will work under an 
experienced elementary school leader, Katie Yezzi, and further develop his capacity to run a high performing 
elementary school (see “Proposed Head of School,” above for more detail). 

(6) Ongoing Board Training – The Founding Group has scheduled ongoing trainings during its monthly 
meetings in August, September, and October with the following individuals to increase its knowledge of critical 
issues facing charter school Boards:  

• Cynthia Marie, Central Source (financial oversight) 
• Monica Vincent, the High Bar (governance) 
• Tina Zabik, Futures Education, Futures Healthcore (S&L and OT/PT service provision) 
• Stuart Singer, James Levine & Associates (psychological and educational assessment and clinical 

support). 
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B. School Governance_________________________________________________________________________ 
 

1. Organizational Structure 
An organizational chart for Y1 and Y2 is below, followed by a narrative explaining all positions at the staff and board 
level.  In the narrative, we include detail about our anticipated staffing plan through Y5.  All positions have been 
accounted for in our proposed budget, which we will provide if invited to submit a full application. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Board and Advisory Council.  The school will be governed by a seven to fifteen member Board of Trustees.  
The Board will have a committee structure (Governance, Academic Achievement, Finance, and Fundraising), 
officers (Chair, Vice Chair, Secretary, and Treasurer), and will be governed by its bylaws.  Additionally, there will 
be a 4-6 member Advisory Council that will serve in an advisory capacity to the Board and Head of School (see 
“Capacity,” Part IIIA).   

• Leadership Team.  The Head of School (HoS), Director of Curriculum & Instruction (DCI), and Director of 
Operations (DoO) will comprise the Leadership Team in Y1, with the Dean of Students (DoS) joining in Y2.  In 
Y5, we will bring on a Principal to oversee the elementary school as we grow our middle school.  The HoS will 
supervise the DCI, DoO, Student Supports Coordinator (SSC), and ELL Coordinator (ELLC), who will manage 
their respective teams.  In Y2, the HoS will hire a Dean of Students to oversee behavioral support and school 
culture.  In Y3, the HoS will hire a Director of Development and Communications to oversee fundraising and 
external relations.  Additionally, in Y3, the school will hire a Dean of Math and Dean of Literacy to provide 
instructional coaching and curriculum and assessment development expertise – necessary to support the 
growing teaching staff.   

• Instructional Staff.  The DCI will oversee curriculum development and instructional coaching and will work with 
the HoS (and later the Deans of Math and Literacy) to coach teachers.  The SSC and ELLC will supervise 
Student Supports and ESL teachers respectively and provide them with instructional coaching and technical 
guidance.  The SSC will also oversee outside service providers and clinicians.  

• Administrative Supports Staff.  The DoO will supervise the Office Manager, Operations Fellows, all vendors 
and service providers, and the Special Projects Manager and Director of Development & Communications in Y3. 

• Contracted Services, Part Time Employees, Vendors.  We will contract with specialized providers for a 
number of important functions.  We plan to work with High Bar, for governance support, training, best practices, 
and the Board OnTrack platform to manage governance documents.  We anticipate working with Central Source 
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to provide back office services and assistance with financials and reporting.  In addition, we will initially contract 
out for janitorial services and hire a part-time nurse, music teacher, and Physical Education teacher. 

• Interns.  We also plan to hire paid Operations and Teaching Interns from local colleges and graduate schools to 
help build a pipeline of future staff members.  This will allow us to develop promising local candidates in a cost-
effective manner while immediately adding capacity to our instructional and operations teams.   

 

2. Responsibilities of Board and School Leadership 
The Board will hold the charter and is the school’s legal and ethical steward.  It will enact policy and hold 
management responsible for ensuring effective execution.  School leadership will be responsible for daily school 
management.  The HoS will report directly to the Board.  The Board and HoS will work together to ensure that the 
governance and management functions are defined and separated as described in Charter School Administrative 
and Governance Guide (2007).  The HoS will report to the Board monthly on financial and academic data using 
dashboards with relevant, agreed upon data points.  The Board’s primary responsibilities are as follows:  
• Organizational Viability.  The Board will assume authority for performance and accountability.  It will set 

strategic school direction, create and/or approve policies and procedures, ensure organizational viability and 
faithfulness to the charter, and evaluate the HoS.  The Board will be responsible for ensuring that the school’s 
academic program is successful, the program and operation are faithful to the charter terms, and the school is a 
viable organization in accordance with the Administrative and Governance Guide.  The Board will hire the HoS 
and delegate day-to-day school management and personnel decisions to the HoS.   

• Financial Accountability.  The Board will approve an annual budget to support the needs of the school and 
ensure all personnel are appropriately credentialed to serve all learners’ needs. The HoS will be responsible for 
daily management of school finances and make decisions on the regular allocation of those resources within the 
approved budget.  The Board and HoS will work together through the Finance Committee to review the monthly 
projected versus actuals as well as the school’s chart of accounts. The Board will approve vendors providing 
services in excess of $5,000; the HoS will present to the Board proposed vendors for approval.  

• Academic Accountability.  The HoS will ensure the academic program is strong and make all curricular 
choices. The Board will ensure that the curriculum aligns with school’s mission and goals, as well as the MCF 
and Common Core; approve an annual budget to support curricular purchases and development; and review 
academic progress against articulated goals on a monthly basis. 

 

3. School Leadership and Staff 
The HoS will report directly to the Board and will oversee all academic, cultural, and operational aspects of the 
school.  HoS responsibilities include: managing school operations and finances; working with the Board on strategic 
planning and policy development; directing recruitment, hiring, training and evaluation of staff, with the help of the 
Instructional Leadership Team and the Deans of Math and Literacy in Y3; providing instructional and cultural 
leadership, supported by the DCI, Dean of Students in Y2, and Deans of Math and Literacy in Y3; drafting the budget 
and ensuring fiscal performance; conducting public relations and outreach; working with the DoO to oversee student 
recruitment and enrollment; and conducting resource development and fundraising, with the support of a Director of 
Development & Communications in Y3. 
 

While the HoS will set the direction of the school in all areas, the Director of Curriculum & Instruction (DCI) and the 
Director of Operations (DoO) will have significant leadership responsibilities and help to implement all key programs 
and supervise and evaluate staff in their respective areas.  The DCI will be responsible for overseeing the 
implementation of the academic program, including curriculum design, student evaluation, and instructional coaching.  
The DoO will direct all operational aspects of the school: S/he will manage day to day operations and oversee human 
resources, student data, compliance, and public funds management.  The DoO will be also an active presence in the 
school hallways and classrooms and will help to conduct entrance and dismissal and breakfast and lunch.  The DoO 
will oversee the Office Manager to ensure that all Main Office duties are carried out effectively.  In Y3, the DoO will 
hire a Special Projects Manager to assist with operational duties.  The DCI will oversee the SSC and ELLC and 
ensure that they are complying with all relevant law regarding special education and English language development.  
The SSC and ELLC will be responsible for ensuring that the special education and ELL programs are in full 
compliance with all aspects of state and federal law.  Additionally, they will oversee scheduling of outside specialists, 
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communicate with parents according to mandated timelines, conduct evaluations, and provide instructional support to 
the special education and ESL teachers.   
 

4. Board Recruitment, Selection, and Development Plan 
We will select Trustees based on their commitment to support, maintain, and uphold our mission and vision and to 
take on the governance responsibilities of a charter school board member accountable to the public.  The Board will 
use the following criteria to identify potential Trustees: (1) expertise aligned with needs in strategic planning, senior 
management/leadership, accounting/finance, fundraising, law, marketing/PR, governance, facilities/real estate, 
education, and community outreach/organizing; (2) belief in charter schools and in our mission and philosophy; (3) 
commitment to Springfield; (4) availability/time to participate in board member roles and responsibilities; (5) access to 
networks capable of assisting the school; (6) ability to work well in groups and put group goals before personal 
agenda; and (7) addition of diversity to the board as defined by age, race, socioeconomic background or gender. 
 

All Board members will access their networks to recommend possible new member(s) but the Governance 
Committee will oversee the recruitment process, which is as follows: (1) Board members and HoS recommend 
candidates they believe fit one or more criteria; (2) a member of the committee will contact the candidate to describe 
our work, discuss mission and philosophical alignment, and answer any questions; (3) if a good fit, candidate will 
meet with at least one Board member to further assess compatibility; this member will have responsibilities related to 
the potential contribution area of the candidate; (4) candidate will meet with the HoS, Board Chair, or Chair of the 
Governance Committee; (5) candidate will attend the next Board meeting; (6) at the next monthly meeting, the Board 
will vote to accept or reject approval of new Trustee by two thirds (2/3) vote; (7) if approved, candidate will be led 
through the board orientation process, will fill out the required Financial Disclosure form, and this form and a current 
resume will be forwarded to the DESE Charter School Office by the Governance Committee.  
 

The training process for new board members includes sessions on the Charter Authorization and reauthorization 
process, charter school governance (including financial and academic oversight, state and federal reporting and audit 
requirements, and the Massachusetts Open Meeting Law), and the Springfield Prep model.  All Trustees will 
participate in an annual retreat to analyze data from the previous year, assess needs, and plan for the school’s 
continued improvement.   
 

5. Relationship with Building Excellent Schools 
Springfield Prep will contract with Building Excellent Schools (BES) to provide continued professional development 
and support for the school, its leadership, and the Board.  BES will provide support in leadership development, 
culture, and governance, but will not be involved in the governance or management of the school.  Springfield’s Prep 
relationship with BES provides a number of benefits.  First, it provides direct technical support through the Connect to 
Excellence (CTE) program (see the Proven Provider Statement, Attachment H, for a full description of the CTE 
program).  Through CTE, we will receive: (1) ten full-day on-site visits from a designated member of the BES CTE 
team (including leadership coaching, professional development, and culture reset if needed), (2) three Culture 
Audits,32 (3) weekly phone calls for school leaders with a member of the BES CTE team, (4) registration for up to four 
leadership team members at the six Leadership Convenings, and (5) one strategic planning session and board 
recruitment and succession planning services as needed.  Second, our relationship with BES provides us with a vast 
network of like-minded educators across the country (e.g., the leadership at Excel Academy in MA, Democracy Prep 
in NY, Achievement Prep in DC, and University Prep in CO).  During its design phase, Springfield Prep has benefited 
from this network through school visits, residencies, and the sharing of a wide variety of resources related to 
curriculum, instruction, operations, and school culture.  Although Springfield Prep is not part of a traditional Charter 
Management Organization, the network of BES schools provides us with a readily accessible bank of resources from 
which to draw and a national network of colleagues with whom to consult.

32 A Culture Audit is a thorough review of daily procedures, systems and classroom management, with an end-of-day debrief with the school 
leadership team and detailed report from a BES staff member. 
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 IV. REQUIRED ATTACHMENTS – PROSPECTUS 
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Attachment A: Curriculum Map for Grades 4 
 

Grades 4-8 
 4 5 6 7 8 
Reading Reading Literature & 

Nonfiction.  Word 
analysis skills; fluency; 
critical textual analysis.   

Reading Literature & Reading Nonfiction (2 separate classes).  Read challenging texts closely, including great 
works of literature in upper grades; cite specific evidence from text to support assertions; recognize interplay 
between setting, plot, and characters; provide an objective summary to text; trace development of an argument; 
distinguish between denotative and connotative meaning.   

Writing Writing.  Produce a 
variety of written texts 
(e.g., opinion pieces, 
explanations, narratives, 
and short research 
projects); use specific 
facts and descriptive 
details, and correct 
spelling and punctuation. 

Writing.  Use a systematic writing process to produce stories and essays; write short- and long-form pieces; 
respond critically to literary and informational sources; hone skills in grammar, usage, and punctuation.  (Writing 
expectations and volume will increase over this grade span.)   

Math Math.  Problem solving 
using the four operations, 
factors & multiples; place 
value understanding for 
multi-digit numbers; 
ordering fractions; decimal 
notation for fractions, 
conversion of 
measurement; angles. 

Math.  Numerical 
expressions, patterns & 
relationship; operations 
with multi-digit numbers 
and decimals to 
hundredths; add, 
subtract, multiply & 
divide fractions; positive 
& negative integers; 
volume; graphing on 
coordinate plane. 

Math.  Ratio, 
multiplication & division 
with fractions, common 
factors & multiples; 
applying understanding 
of arithmetic to 
algebraic expressions; 
one-variable equations 
& inequalities; 
dependent & 
independent variables; 
area, surface area, and 
volume problems; 
statistical variability. 

Pre-Algebra.  Proportional 
relationships; add, subtract, 
multiply and divide rational 
numbers; generate 
equivalent expressions; 
problem-solving using 
numerical and algebraic 
expressions and equations; 
area, surface area, and 
volume problems; random 
sampling to draw 
inferences; probability 
models. 

Algebra.  Non-rational 
numbers; radicals and 
integer exponents; 
connection between 
proportional relationships, 
lines, and linear equations; 
functions; congruence and 
similarity; Pythagorean 
theorem; problem solving 
using volume of cylinders, 
cones, and spheres; 
patterns of association in 
bivariate data. 

 
Social 
Studies 

What People Believe: 
Religion.  Polytheism 
(Egypt, Greece, Native 
American Civilizations, 
Hinduism); monotheism 
(Judaism, Christianity, 
Islam); conflicts over 
Religion (Crusades, 
Puritan Settlements of 
America, Holocaust, 
Taliban and Afghan war). 

How Money Impacts 
People.  Saving and 
Spending; Trading, 
Bartering & 
Development of 
Currency; Land & 
Natural Resources as 
Money: European 
Exploration of Americas; 
Economies in American 
colonies; Taxation: 
Causes of American & 
French Revolutions; 
Louisiana Purchase, 
Westward Expansion; 
Great Depression. 

How People Organize: 
Comparative 
Government.  
Monarchies; Feudalism; 
Democracies (Ancient 
Greece & Rome, 
America); Communism. 

Slavery.  Slavery & Slave 
Trade; Slavery in Nation 
Formation; Expansion of US 
and Expansion of Slavery; 
Civil War: Division of US 
over Slavery; 
Reconstruction, Jim Crow & 
Limits on African America 
Freedoms; Civil Rights Era; 
Case Study: Affirmative 
Action; Modern Slavery. 

How America Interacts 
with the World. How 
America Interacts with 
People from Other 
Countries: How it treats 
people, interacts 
economically, and 
interacts militarily. 

Science Integrated Science. Earth and Space Science. 
Earth’s History; The Earth in the Solar System; 
Adaptations of Living Things; Energy and Living 
Things; Structures and Functions;  Life Science 
(Biology): Evolution and Biodiversity; Energy and 
Living Things; Changes in Ecosystems Over Time.  
Physical Sciences (Chemistry and Physics): States of 
Matter; and Forms of Energy.  
Technology/Engineering.  Materials and Tools.  
 

Earth and Space 
Science.  Mapping the 
Earth; Earth’s Structure; 
Heat Transfer in the 
Earth System; Earth’s 
History; and The Earth 
in the Solar System. 
Note:  Technology/ 
Engineering units will 
be incorporated into the 
curriculum each year 
from grades 6-8.   

Biology.  Classification of 
Organisms; Structure and 
Function of Cells; Systems 
in Living Things; 
Reproduction and Heredity; 
Evolution and Biodiversity; 
Living Things and Their 
Environment; Energy and 
Living Things; and Changes 
in Ecosystems Over Time. 

Chemistry and Physics.  
Properties of Matter; 
Elements, Compounds, 
and Mixtures; Motion of 
Objects; Forms of Energy; 
and Heat Energy. 
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4th Grade 
• Reading Literature & Nonfiction.  Use detail and example from texts to explain and draw inferences; determine 

theme; summarize; explain structural elements of different types of text; compare and contrast point of narrators; 
locate similes and metaphors; compare and contrast treatment of similar themes, topics, and patterns of events; 
use phonics and word analysis skills (e.g., letter-sound correspondences, syllabication patterns and morphology) 
to read unfamiliar words; use context to confirm or self-correct; for informational text, describe structure of 
events, ideas, concepts or information in a text; compare/contrast first- and secondhand accounts; integrate 
information from two texts on the same topic; paraphrase parts of text read aloud; identify reasons and evidence 
a speaker provides to support points; recount a story or experience, or report on a topic or text, using facts, 
detail, and description.  

• Writing.  Write opinion pieces supporting point of view with reasons and information; write 
informative/explanatory text to clearly examine a topic and convey ideas and information; write narratives to 
develop real or imaged experiences using proper technique, descriptive detail, and clear event sequences; use 
similes and/or metaphors in writing; strengthen writing by planning, revising and editing; conduct short research 
projects to build knowledge; draw evidence from literary/informational texts to support analysis; use conventions 
of standard English grammar and usage when writing (adding use of relative pronouns,  the progressive tense, 
and modal auxiliaries; and when using capitalization, punctuation, and spelling (adding use of commas and 
quotations to indicate direct speech); use language and conventions for precision and effect; acquire new 
vocabulary by using context clues, Greek and Latin affixes, and reference materials; show understanding of 
figurative language, word relationships, and nuances in word meanings.   

• Math. Use the four operations with whole numbers to solve problems; gain familiarity with factors and multiples; 
generate and analyze patterns; generalize place value understanding for multi-digit whole numbers; use place 
value understanding and properties of operations to perform multi-digit arithmetic; extend understanding of 
fraction equivalence and ordering; build fractions from unit fractions by applying and extending previous 
understandings of operations on whole numbers; understand decimal notation for fractions, and compare 
decimal fractions; solve problems involving measurement and conversion of measurements from a larger unit to 
a smaller unit; represent and interpret data; understand concepts of angle and measure angles; draw and 
identify lines and angles; and classify shapes by properties of their lines and angles. 

• Social Studies. What People Believe: Religion.   Describe the polytheistic religion of ancient Egypt with 
respect to beliefs about death, the afterlife, mummification, and the roles of different deities; describe the 
polytheistic religion of ancient Greece with respect to beliefs about creation, death / the afterlife, heroes, and the 
roles of different deities; describe the polytheistic religion of several Native American tribes with respect to 
beliefs about animal souls, spirits, sacrifice, and creation; describe Hinduism as a polytheistic religion that 
includes gods such as Vishnu, Krishna, Shiva, and Ganesha; describe Judaism as the monotheistic religion of 
the Israelites; describe the origins of Christianity and its central features; describe the origins of Islam and its 
central features; describe the Crusades as a conflict over religion; describe why the Pilgrims left Europe to seek 
religious freedom; describe their journey and their early years in the Plymouth Colony; describe the Holocaust as 
the intentional and systematic killing of Jews and select other populations by the Nazis in the 1930s and 1940s; 
explain the impact of the Holocaust; describe several of the main beliefs held by the Taliban; explain the reaction 
of other Muslims to the Taliban. 

• Integrated Science.  Identify categories of rocks based on how they are formed and explain the natural and 
physical processes that create these rocks; explain ways in which soil is formed; describe how global patterns 
(e.g., jet stream) influence local weather; explain impact on earth of erosion, weathering, landslides, volcanic 
eruptions, and earthquakes; identify the structures in plants (leaves, roots, flowers, stem, bark, wood) that are 
responsible for food production, support, water transport, reproduction, growth, and protection; differentiate 
between observed characteristics of plants and animals that are fully inherited and characteristics that are 
affected by the climate or environment; explain how inherited characteristics may change over time as 
adaptations to changes in the environment that enable organisms to survive; explain how energy can be 
transferred from one form to another; recognize that electricity in circuits requires a complete loop through which 
an electrical current can pass, and that electricity can produce light, heat, and sound; identify and classify 

Springfield Preparatory Charter Prospectus  38 
  



objects and materials that conduct electricity and objects and materials that are insulators of electricity; explain 
how electromagnets can be made, and give examples of how they can be used; recognize that magnets have 
poles that repel and attract each other; identify and classify objects and materials that a magnet will attract and 
objects and materials that a magnet will not attract. 

5th Grade 
• Reading Fiction & Reading Nonfiction.  Use quotes from text when explaining what text says; determine 

themes; summarize; determine meaning of words including similes/metaphors; explain how a series fits together; 
describe narrator/speaker’s point of view; locate/analyze foreshadowing; compare/contrast stories of same genre 
on approach to similar themes/topics; use phonics and word analysis to decode (letter-sound correspondences, 
syllabication patterns, morphology); read with accuracy and fluency to support comprehension; use strategies 
like context clues, Greek and Latin affixes and roots, and reference materials to determine or clarify word 
meaning; show understanding of figurative language, word relationships and nuances in meaning (e.g., explain 
meaning of common idioms); for informational text, determine two or more main ideas from text; explain 
relationships/interactions between individuals/events/concepts/ideas; compare/contrast structure of texts; 
analyze multiple accounts of same topic/event; integrate information from several texts to write/speak about 
topic; engage in discussions; summarize text read aloud and points speaker makes. 

• Writing.  Write opinion pieces and support point of view with reasons and evidence; write 
informative/explanatory texts to clearly convey topics/ideas (adding use of facts, definitions, details, quotations); 
write narratives using strong technique, descriptive detail, and clear event sequences (adding use of dialogue 
and pacing, transitional words, and sensory words that convey detail); draw evidence from literary or 
informational texts to support work; show command of conventions of standard English grammar when writing or 
speaking (adding use of perfect verb tense and correction of inappropriate shifts in verb tense) and in 
capitalization, punctuation, and spelling (adding use of punctuation to separate items in a series; underlining, 
quotation marks, or italics to indicate titles of works); use words that signal contrast, addition, and other logical 
relationships (e.g., however). 

• Math.  Write/interpret numerical expressions; analyze patterns and relationships; understand place value 
system; perform operations with multi-digit whole numbers and with decimals to hundredths; use equivalent 
fractions as a strategy to add and subtract fractions; apply and extend previous understandings of multiplication 
and division to multiply and divide fractions; gain familiarity with concepts of positive and negative integers; 
convert like measurement units within a given measurement system; represent and interpret data; understand 
concepts of volume and relate to multiplication/addition. 

• Social Studies: How Money Impacts People.  Define the role of a bank and what banks do with money; define 
interest, and explain the benefits of saving money in a bank account; explain the benefits and limitation of using 
currency; explain how changes in supply and demand affect prices of specific products; on a map of North 
America, identify the first 13 colonies; explain how regional differences in climate, types of farming, populations, 
and sources of labor shaped the economies and societies through the 18th century; define what a tax is and the 
purposes for taxes, and give examples of different kinds of taxes (e.g., property, sales, or income taxes); explain 
the reasons for the French and Indian War, how it led to an overhaul of British imperial policy, and the colonial 
response to these policies; explain and give examples of how America expanded through purchasing land, 
settling land, and conquering land; label and correctly spell all 50 states on a United States map; explain the 
causes of the Great Depression and explain how the Great Depression affected life in America. 

• Integrated Science.  Recognize that earth is part of “solar system”; recognize that earth orbits the sun and that 
earth rotates on its axis; make connections between the rotation of the earth and day/night, and the apparent 
movement of the sun, moon, and stars across the sky; describe the changes that occur in the observable shape 
of the moon over the course of a month; give examples of how changes in the environment (e.g., drought, cold) 
have caused some plants and animals to die or move to new locations (e.g., migration); describe how organisms 
meet some of their needs in an environment by using behaviors in response to information received from the 
environment; recognize that some animal behaviors are instinctive and others are learned; give examples of how 
organisms can cause changes in their environment to ensure survival; explain how some of these changes may 
affect the ecosystem; describe photosynthesis and energy transfer within a food chain from producers to 
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consumers to decomposers; explain what sound is; relate rate of vibration to pitch of the sound; explain how light 
travels and that it can be reflected, refracted, and absorbed. 

6th Grade 
• Reading Fiction & Reading Nonfiction.  Cite textual evidence to support analysis; determine theme; provide 

summary; determine figurative and connotative meaning; analyze word choice on meaning and tone; explain 
development of point of view; identify conventions of legends and epics (e.g., hero, quest, journey); determine 
meaning of unknown words using context clues, reference materials, Greek or Latin affixes and roots, and 
patterns of word changes; show understanding of figurative language, word relationships, and nuances in word 
meanings (adding personification, cause/effect, item/category); for informational text, determine technical 
meaning; distinguish between claims supported by evidence and those that are not. 

• Writing.  Write arguments to support claims with evidence (e.g., use credible sources, organize reasons and 
claims clearly); write informative/explanatory texts to examine topic/convey ideas (adding formatting, such as 
headings, to organize ideas); write narratives to develop experiences (adding practice of engaging and orienting 
reader by establishing context and using narrative technique); show understanding of traditional literature by 
writing short narratives, poems, scripts that use conventions of myths, legends, or epics; draw information from 
literary or informational texts to support analysis, reflection, and research;  show command of conventions of 
standard English grammar and usage when writing or speaking (adding proper pronoun use) and in 
capitalization, punctuation, and spelling (adding punctuation to set off nonrestrictive/parenthetical elements). 

• Math.  Understand ratio concepts and use ratio reasoning to solve problems; apply and extend previous 
understandings of multiplication and division to divide fractions by fractions; compute fluently with multi-digit 
numbers and find common factors and multiples; apply and extend previous understandings of numbers to the 
system of rational numbers; apply and extend previous understandings of arithmetic to algebraic expressions; 
reason about and solve one-variable equations and inequalities; represent and analyze quantitative relationships 
between dependent and independent variables; solve real-world and mathematical problems involving area, 
surface area, and volume; develop understanding of statistical variability; summarize and describe distributions; 
draw, construct and describe geometrical figures and describe the relationships between them; solve real-life 
and mathematical problems involving angle measure, area, surface area, and volume; use random sampling to 
draw inferences about a population; draw informal comparative inferences about two populations; investigate 
chance processes and develop, use, and evaluate probability models. 

• Social Studies: How People Organize: Comparative Government.  Define government and explain the 
general social needs that governments fulfill; define monarchy, explain how power is transferred in a monarchy, 
and give several examples of both ancient and modern monarchies; compare and contrast the social positions, 
property rights, military obligations, and roles of serfs, vassals, and lords; compare and contrast the ideals of 
democracy with the ideals of feudalism; compare and contrast the democratic political principles developed in 
ancient Greece and in the Roman Republic; describe the government of the Roman Republic and its contribution 
to the development of democratic principles, including separation of powers, rule of law, representative 
government, and the notion of civic duty; explain the meaning of the key ideas on equality, natural rights, the rule 
of law, and the purpose of government contained in the Declaration of Independence; describe the basic political 
principles of American democracy and citing specific examples, compare and contrast those principles with the 
democracies of Ancient Greece and Rome; describe the responsibilities of government at the federal, state, and 
local levels; Identify the three branches of the United States government as outlined by the Constitution, 
describe their functions and relationships, and identify what features of the Constitution were unique at the time 
(e.g., the presidency and the independent judiciary); identify the rights in the Bill of Rights (citing exact wording 
from the Bill of Rights) and explain the reasons for its inclusion in the Constitution in 1791; compare and contrast 
the ideals of communism and the ideals of democracy. 

• Earth and Space Science.  Recognize, interpret, and be able to create models of the earth’s common physical 
features in various mapping representations; describe layers of the earth; differentiate among radiation, 
conduction, and convection; explain the relationship among energy provided by the sun, the global patterns of 
atmospheric movement, and the temperature differences among water, land, and atmosphere; explain effects of 
movement of the earth’s crustal plates; explain deposition of sediments, rock formation, erosion, and weathering; 
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explain theory of evolution;  explain gravity and its relation to the solar system;  explain how the tilt of the earth 
and its revolution around sun result in seasons; explain and distinguish between universe and galaxies. 

7th Grade 
• Reading Fiction & Reading Nonfiction.  Cite several pieces of textual evidence to support analysis of text and 

inferences of text; analyze themes/central ideas over course of text; analyze how elements of story or drama 
interact; determine meaning of words and phrases, including figurative and connotative meanings; analyze how 
drama or poem’s form or structure contributes to its meaning; analyze how author develops and contrasts point 
of view; analyze how author uses literary elements (e.g., mood, tone, symbolism); compare/contrast fictional 
portrayal versus a historical account; engage in range of collaborative discussions, having read or researched 
material beforehand; acknowledge new information and  be willing to modify own view; develop vocabulary by 
verifying an inferred word meaning through context or in a dictionary; show understanding of figurative language, 
word relationships, and nuance in word meanings (adding use of relationships between words to better 
understand words; distinguishing among connotations); for informational texts, compare audio or video version 
of a text to that text; trace and evaluate the argument and specific claims in a text, assessing whether reasoning 
is sound and evidence is relevant and sufficient. 

• Writing.  Write arguments to support claims with clear reasons and relevant evidence (adding acknowledgement 
of alternate or opposing claims, use of logical reasoning and credible sources, and use of formal style);  write 
informative/explanatory texts and convey ideas through selection, organization, and analysis of relevant content 
(e.g., introduce topic, preview what is to follow, compare and contrast, develop topic thoroughly, and use 
appropriate transitions); write narratives using strong technique, descriptive details and clear event sequences 
(adding use of variety of transition words/phrases, sensory language, and dialogue); write short narratives, 
poems, scripts, or reflections that show understanding of point of view, personification and symbolism; gather 
relevant information from variety of sources, assess its credibility, and quote/paraphrase accurately with a 
citation to avoid plagiarism; show command of conventions of English grammar and usage when writing (adding 
signaling relationships among idea by choosing among simple, compound, complex, and compound-complex 
sentences; putting phrases and clauses within a sentence; recognizing and correcting misplaced and dangling 
modifiers) and in capitalization, punctuation, and spelling (adding comma use to separate coordinate adjectives).  

• Pre-Algebra.  Analyze proportional relationships and use them to solve real-world and mathematical problems; 
apply and extend previous understandings of operations with fractions to add, subtract, multiply, and divide 
rational numbers; use properties of operations to generate equivalent expressions; solve real-life and 
mathematical problems using numerical and algebraic expressions and equations; know that there are numbers 
that are not rational, and approximate them by rational numbers; work with radicals and integer exponents; 
understand the connections between proportional relationships, lines, and linear equations; analyze and solve 
linear equations and pairs of simultaneous linear equations; define, evaluate, and compare functions; use 
functions to model relationships between quantities; understand congruence and similarity using physical 
models, transparencies, or geometry software; understand and apply the Pythagorean Theorem; solve real-
world and mathematical problems involving volume of cylinders, cones and spheres; investigate patterns of 
association in bivariate data. 

• Social Studies: Slavery.  Compare and contrast the justification and role of slaves in several ancient 
civilizations; describe who participated in and who benefited from the American slave trade; explain how those 
who profited from the slave trade justified the enslavement of others; describe the establishment of slavery in the 
Constitution and provide the justifications for and opposition to the Constitution’s treatment of slavery; cite the 
text of the Constitution when describing the establishment of slavery; cite the writings of the Founding Fathers 
when explaining the arguments for and against allowing slavery in the Constitution; describe the rapid growth of 
slavery in the South after 1800 and analyze slave life and resistance on plantations and farms across the South, 
as well as the impact of the cotton gin on the economics of slavery and Southern agriculture; describe the role of 
the fear of slave revolt and racial insurrection in the formation of attitudes and policies in the United States, and 
include direct explanation of the role of the Haitian Revolution and the Nat Turner Revolt; describe the formation 
of the abolitionist movement, the roles of various abolitionists, and the response of southerners and northerners 
to abolitionism; include direct explanation of the Underground Railroad, Harriet Beecher Stowe, and John Brown; 
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explain how westward expansion deepened the American divide over slavery and include direct explanation of 
the role of the Missouri Compromise, the Compromise of 1850 (the Fugitive Slave Act), and the Kansas-
Nebraska Act; describe and analyze Lincoln’s view of the Civil War, including direct citation from at least three 
primary documents; describe the content of, reasons for, and debate over the 14th and 15th amendments; 
summarize and evaluate the argument of Plessy v. Ferguson and explain the impact of this ruling; analyze the 
tactics and effectiveness of the Civil Rights Movement in expanding the social, political, and legal rights of 
African-Americans; consider the role of boycotts, protests, marches, legal cases, writings, and speeches in 
analyzing which tactics were more and less effective. 

• Biology.  Classify organisms into kingdoms according to shared characteristics; explain make up of organisms 
and how single celled organisms carry out functions of life; compare and contrast plant and animal cells; 
recognize that within cells, many of the basic functions of organisms are carried out; describe hierarchical 
organization of multicellular organisms; identify general functions of the major systems of the human body (e.g., 
digestion, respiration, reproduction) and describe ways that these systems interact with each other; explain 
purpose chromosomes serve; explain heredity; compare sexual reproduction with asexual reproduction; give 
examples of ways that genetic variation and environmental factors are causes of evolution and the diversity of 
organisms; explain theory of evolution and concept of extinction; explain interaction of organisms in an 
ecosystem; explain the roles and relationships among producers, consumers, and decomposers in the process 
of energy transfer in a food web; identify ways in which ecosystems have changed throughout geologic time in 
response to physical conditions, interactions among organisms, and the actions of humans; describe how 
changes may be catastrophes such as volcanic eruptions or ice storms; recognize that biological evolution 
accounts for the diversity of species developed through gradual processes over many generations. 

8th Grade 
• Reading Fiction & Reading Nonfiction.  Cite textual evidence that most strongly supports analysis of what text 

says; analyze development of theme or central idea; analyze how particular lines of dialogue or incidents in story 
or drama propel the action, reveal character, or provoke decision; determine meaning of words/phrases, 
including figurative and connotative meaning; analyze impact of word choice on meaning and tone; analyze how 
different points of view create effects like suspense or humor; analyze extent to which filmed or live production of 
story or drama stays faithful to text or script; identify/analyze irony and parody; analyze how fiction draws on 
themes, patterns, or character types from myths, traditional stories, or religious works; engage in range of 
collaborative discussions, having read or researched material beforehand; acknowledge new information and  
qualify or justify their own views; show understanding of figurative language, word relationships and nuances of 
word meanings (e.g., interpret figures of speech like verbal irony or puns; distinguish among connotations of 
words with similar definitions); for informational texts; evaluate advantages and disadvantages of using different 
mediums to present a topic or idea. 

• Writing.  Write arguments to support claims with clear reasons and relevant evidence (adding use of tools to 
create cohesion and clarify relationships among claims, counterclaims, reasons, and evidence); write 
informative/explanatory texts to examine a topic and convey ideas, concepts, and information (adding organizing 
text into broad categories, developing topic with concrete details and well-chosen facts, and using formal style); 
write narratives to develop experiences using effective technique, descriptive details, and well-structured 
sequences (adding use a variety of transition words, phrases and clauses, and sensory language); write short 
narratives, poems, scripts, or reflections that show understanding of irony or parody; use drafting techniques to 
make sure purpose and audience have been adequately addressed; gather information from a variety of 
sources, assess its credibility, and quote or paraphrase it using citation to avoid plagiarism; show command of 
conventions of standard English grammar and usage when writing (adding explanation of function of verbals, 
use of verbs in active and passive voice, and indicative, imperative, interrogative, conditional and subjunctive 
mood) and in capitalization, punctuation, and spelling (adding correct use of ellipses and dashes). 

• Algebra.  Extend the properties of exponents to rational exponents; use properties of rational and irrational 
numbers; reason quantitatively and use units to solve problems; interpret the structure of expressions; write 
expressions in equivalent forms to solve problems; perform arithmetic operations on polynomials; create 
equations that describe numbers or relationships; understand solving relationships as a process of reasoning 
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and explain the reasoning; solve equations and inequalities in one variable; solve systems of equations; 
represent and solve equations and inequalities graphically; understand the concept of a function and use 
function notation; interpret functions that arise in applications in terms of the context; analyze functions using 
different representations; build a function that models a relationship between two quantities; build new functions 
from existing functions; construct and compare linear, quadratic, and exponential models and solve problems; 
interpret expressions for functions in terms of the situation they model. 

• Social Studies: How America Interacts with the World.  Describe the causes of the immigration of Southern 
and Eastern Europeans, Chinese, Koreans, and Japanese to America in the late 19th and early 20th centuries, 
and describe the treatment of those immigrants; describe the causes of the immigration of Asians and Latinos in 
the late 20th and early 21st centuries, and describe the treatment of those immigrants; develop, articulate, and 
defend own position on current issues in immigration policy; analyze America’s consumption patterns compared 
to other countries and relative to population; outline arguments for protectionism versus free trade; develop, 
articulate, and defend own position on current issues in trade and aid; define isolationism and internationalism 
and explain the arguments of both regarding entry into World War II; summarize and evaluate the arguments for 
and against U.S. engagement in Vietnam; summarize and evaluate the arguments for and against U.S. 
engagement in Iraq in both the first and second Gulf Wars; develop, articulate, and defend own position on 
current military issues. 

• Chemistry and Physics.   Differentiate between weight and mass and volume and use rulers, graduated 
cylinders, balances to calculate; define density; explain and give examples of how mass is conserved in a closed 
system; explain the function of the elements that make up all living and nonliving things; differentiate between an 
atom and a molecule; give basic examples of elements and compounds; differentiate between mixtures and pure 
substances; explain melting point and boiling point; differentiate between physical changes and chemical 
changes; explain how motion of an object can be described by its position, direction of motion, and speed; graph 
and interpret distance vs. time graphs for constant speed; differentiate between potential and kinetic energy; 
identify situations where kinetic energy is transformed into potential energy and vice versa; recognize that heat is 
a form of energy and that temperature change results from adding or taking away heat from a system; explain 
the effect of heat on particle motion through a description of what happens to particles during a change in phase; 
give examples of how heat moves in predictable ways, moving from warmer objects to cooler ones until they 
reach equilibrium. 
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Attachment B: Character Standards (K-8) 
 

Springfield Prep Character Standards* 
 

Preparation; Respect; Integrity; Determination; and Enthusiasm 
 

Kindergarten through 2nd grade 
(Showing core values in our actions) 

I do my homework every night without an adult having to remind me to do it.   Preparation 
I keep my papers, folders, coat, bag, and homework folder neat. Preparation 
I take out the materials my teacher tells me to right away so I am ready to learn. Preparation 
I keep my body still during learning so that my body shows preparation and respect. Respect 
My body shows confidence.  I sit in STAR and stand in HALL. Respect  
I throw away my own trash at the right time. Respect 
I use learning tools carefully and considerately. Respect  
I use a nice voice and nice words with my teammates and all adults. Respect 
I track (look at) the person who is talking. Respect 
I say “good morning” and “good bye” to people. Respect 
I accept consequences without pouting or getting frustrated. Respect 
I use a loud and proud voice so that everyone I am talking to can hear me.  I use a quiet 
voice when I am supposed to be quieter. 

Respect 

I notice when my teammates do things well and I compliment them on it. Respect 
I help my classmates by not being silly during learning or stopping their learning. Respect 
I read during all of my independent reading time. Integrity 
I throw away other trash that I see so that I can take care of my school.   Integrity 
I can walk in a straight line and I do not cut people or bump into people.   Integrity 
I use my time well.  I don’t waste time or dawdle or go to the bathroom or nurse unless I 
really need to. 

Integrity 

I don’t brag when I win, and I don’t get upset when I lose in games. Integrity 
I tell the truth immediately any time someone asks me a question, even if the truth is hard. Integrity 
I make good choices in the bathroom.  I use it, flush, wash my hands with one squirt of 
soap, dry my hands with one paper towel, throw away the paper towel, and leave, and I 
do not talk in the bathroom.    

Integrity 

I can walk silently in the hallway by myself and I walk like a scholar. Integrity 
I show that I control my moods and am in a positive mood.   Determination 
I work hard on all my work all the time without taking breaks.   Determination 
I come to school every day on time and ready to learn (unless I am sick). Determination 
I make my own choices instead of following others. Determination 
I am alert and engaged during class. Enthusiasm 
I always try to answer questions in class. Enthusiasm 
I talk to and play with everyone. Enthusiasm 
 
 
 
 
 
 
 
*These Character Standards are borrowed and adapted from the Brooke Charter Schools.  We are very grateful to 
them and appreciate their willingness to make their materials available for other schools to use.  
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  3rd grade 
(Getting into your achievement) 

I do my part to make my class a place where everyone feels part of a team. Respect 
I respect my learning materials. Respect 
I don’t distract my classmates during their learning time. Respect 
I am honest about what I know and what I don’t know. Integrity 
I try my hardest on every assessment. Determination 
When I make mistakes, I learn from them. Determination 
I know and show that the key to strong performance is working hard on everything I do.   Determination 
I get into my work. Determination 
I do my part to help meet class goals. Determination 
I embrace challenges. Enthusiasm 
 

4th grade 
(Considering how others view you) 

I am someone who does my homework every night and with pride. Preparation 
I am someone who produces neat work. Preparation 
I am someone who keeps my possessions neat.   Respect 
I am someone who makes eye contact with the person I am talking to. Respect 
I am someone who listens and asks questions of others. Respect 
I am someone who talks to and about others in a kind and considerate way. Respect 
I am someone who does not distract peers during learning time. Respect 
I am someone who takes responsibility for my actions and communicates responsibility 
through words and body language.  

Integrity 

I am someone who does not gossip about other people’s personal business. Integrity 
I judge people based on my experiences with them and not what others say. Integrity 
I am someone who uses my mistakes as opportunities to become a better person. Integrity 
I am someone who embraces challenges. Determination 
I am someone who makes an effort to spell words correctly.  Determination 
I am someone who makes an effort to use correct grammar at school and on field trips. Determination 
I am someone who gets into the work we do.   Enthusiasm 
 

5th grade 
(Habits: You are what you repeatedly do.) 

I turn in all of my homework, every day.  I do a good job on each assignment and practice 
the habits necessary to make that happen (writing down assignments, keeping them 
organized, regularly doing homework at the same time in the same quiet work space).  

Preparation 

I hold the door for people. Respect 
I say please and thank you when appropriate and with sincerity. Respect 
When I start my day, I greet people with “good morning.” Respect 
I make eye contact when talking to and listening to others (including tracking the speaker in 
class). 

Respect 

I practice good daily health habits including brushing my teeth, washing, and using 
deodorant. 

Respect 

I don’t brag. Respect 
I show respect for classmates through my words and actions. Respect 
I show respect for elders through my words and actions. Respect 
I am true to myself, regardless of whether I am alone, with another person, or in a group. Integrity 
I come to school every day and on time (unless I could get others sick). Determination 
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I write neatly, always. Determination 
I use proper grammar in school, both in writing and in speech. Determination 
I do my best to ensure that my spelling is correct in all of my writing and work. Determination 
I read regularly every day, including before I go to bed each night. Determination 
I constantly look for new words I don’t know or understand and seek to incorporate those 
words into my vocabulary. 

Determination 

I study well, practicing the habits necessary to make that happen, including using “active 
recall”. 

Determination 

I don’t complain. Integrity and 
Determination 

I don’t make excuses. Integrity and 
Determination 

I am aware of my good and bad habits and work to improve my habits. Integrity and 
Determination 

I invest myself in all of my school work. Enthusiasm 
 

6th grade 
(Considering how your actions impact your future and others in your community) 

I actively listen to my classmates because I care what they say and want to learn from 
them.   

Respect 

I speak loudly enough for everyone to hear so that I can help everyone in my class learn.   Respect 
I am kind to everyone in our classroom community, whether they are my friends outside of 
school or not. 

Respect 

I laugh with people and not at people.  I laugh only at appropriate times so that no one could 
think I am laughing at them. 

Respect 

I show everyone respect with my tone. Respect 
I show everyone respect with my body language. Respect 
I resolve conflicts with others by speaking to them directly (with or without a teacher 
there) and explaining my feelings in a calm manner.  

Respect 

I consistently show respect to all people, male and female, regardless of sexual orientation.  Respect 
I respect myself and my family and understand that my choices around sexual activity can 
dramatically impact my future and the futures of other people. 

Respect 

I am consistent in how I treat my friends.  For example, I do not talk behind my friends’ 
backs or write texts or notes about them. 

Integrity 

I do not get involved in gossip or drama, even when my friends do.    Integrity 
In group work, I encourage our group to stay on task and get the most out of each activity. Determination 
I have clear goals regarding high school and my future in general and know what I need to 
do during my time here in order to meet those goals 

Determination 

I set an example for my peers by doing my homework well every night.  I encourage my 
peers to do their homework instead of giving into temptations of video games, television, 
texting, instant-messaging, talking with friends, or web-surfing. 

Determination 

I regularly raise my hand in class and show genuine excitement for learning.   Enthusiasm 
 

7th grade 
(I Live by a Moral Code) 

I regulate my public behavior out of self-respect and out of respect for those whose opinions 
and perceptions I value.  

Respect 

My code of ethics addresses the fact that I am part of a larger community. Respect 
I talk with appropriate volume in public places. Respect 
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I can articulate my fundamental beliefs and values. Integrity 
I choose not to react dramatically to situations or to engage in self-pity. Integrity 
I abide by my fundamental beliefs and values. Integrity 
I make decisions based on my own thinking, not based on pressure from peers. Determination 
When I break my own code of ethics, I reflect and evaluate on the experience and try to 
improve myself in the process. 

Integrity and 
Determination 

I consistently reflect on and re-evaluate my own code of ethics and consider the experiences 
and viewpoints of others, particularly when my own values come into conflict with one another. 

Integrity and 
Determination 

 
8th grade 

(I am Prepared to Succeed After Springfield Prep) 
I manage my time well, including developing schedules, in order to meet long-term deadlines. Preparation  
I am an effective team member when working on group projects. Respect 
I regulate my own behavior and do not depend on external rewards or punishments to do so. Integrity 
I seek my teachers out for help and feedback both in the classroom and beyond, as 
appropriate. 

Determination 

I cultivate extra-curricular interests and pursue organized opportunities to develop them. Enthusiasm 
I allocate my time in a way that aligns with my long-term priorities. Preparation and 

Determination 
I study effectively for tests and quizzes. Preparation and 

Determination 
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Name: John Brown      Proposed Position: Founding Board Member 
 
I am committed to building a premier institution of learning to fulfill the promise of providing a quality 
education to the children of Springfield.  A basic right of every American citizen is access to a quality 
education.  However, this right has increasingly been denied to low income, urban communities, which has 
and will continue to contribute to the troubling increases in the disparity of wealth in America.  I am excited 
to capitalize on skills built throughout my career to advise Springfield Prep Charter School.   
 
I have always been passionate about education.  As the son of a middle school guidance counselor and a 
community college admissions officer, I was taught that education is a critical component of success.  As a 
young man, I learned about the challenges faced in lower income areas through my father, who was a 
guidance counselor at Hempstead Middle School for 30 years.  Like South Springfield, Hempstead was an 
area where over 80% of students received free or reduced lunch, proficiency rates were low and the 
percentage of students that went on to attend colleges was abysmal.  I heard about the challenges these 
communities face including language barriers, suboptimal home environments, lack of parental involvement, 
or perhaps worse, misguided parental involvement.  I was instantly energized and excited to learn about 
Building Excellent Schools and Springfield Prep and their commitment to providing a quality education 
regardless of whether the student’s broader environment is optimal through the creation of an oasis of 
learning.  
 
In addition to my upbringing, I have had several formal work experiences that provide a strong background 
in my role as a board member including management, finance and real estate development assignments.  I 
plan to focus most directly on our facility needs and the action plan.  My finance skills were built as I worked 
as an Analyst in Goldman Sachs’ Real Estate Investment banking group, where I advised real estate 
companies on mergers and acquisitions, assets sales and property redevelopment.  I continued to build 
finance experience at Aetos Capital, where I helped double the size of its multi-billion dollar private equity 
business in a business development role.  I left Aetos to attend Columbia Business School where I focused on 
venturing, management, finance and real estate.  I tested my management and venturing skills during my 
second year when I co-founded a women’s wear contemporary fashion business.  Soon after founding the 
business, I began working for FGA Holdings working on a variety of investments including several real 
estate development projects.  Finally, my current role involving investment management for MassMutual’s 
$91 billion General Investment Account, has enabled me to build a deep understanding of how to prudently 
and efficiently manage and allocate capital.  I am confident that my background will enable me to make a 
meaningful contribution to Springfield Prep Charter School.
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Name: Sonia Dinnall     Proposed Position: Founding Board Member 

As the Director of College and Career Readiness for Hartford Public Schools (HPS), I endeavor to provide 
the necessary supports to fifty schools to ensure that a systemic, systematic, and sustainable approach is 
implemented to build a strong college-going culture.  I am currently responsible for the implementation of 
the Connecticut State Department of Education Student Success Plans, the United States Department of 
Education High School Graduation Initiative Grant and FAFSA Completion Project, the SAT School Day 
Administration Initiative, Developmental School Counseling Programs, and high school transition strategies. 

Additionally, I ensure that HPS increases and strengthens university and college partnerships, leverages 
College and Career Readiness community resources, increases Dual Enrollment and Early College 
Experiences for all students, expands internship opportunities, increases financial literacy for college 
funding, and strengthens the college application process for all students. 

 “College and Career Success” is the overarching goal of the Hartford Public Schools.  To enhance this 
message throughout the city and in each school, my department hosts the HPS College and Career 
Awareness Month each October.    Student and parent workshops, movie screenings, literacy events, parent 
campus tours, art contests, and high school visits are just a few of the exciting happenings during a month 
which is totally dedicated to increasing college aspirations and college knowledge. 

Serving on the Board for Springfield Prep Charter School will give me an opportunity to continue to 
champion the cause of providing a high quality education for all students.  As a former long-time employee 
of Springfield Public Schools, I look forward to using my educational as well as community connections to 
ensure that the students and families who reside in the South End of the city have a school that is solely 
dedicated to focusing on academic excellence, character development, and college readiness.   
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Name:  James C. Duda     Proposed Position:  Founding Board Member 
 
I am thrilled to be invited to help guide the formation of a new school in Springfield dedicated to helping the 
city’s young people bridge the gap to academic success.  Our city faces a number of significant problems, but 
the most substantial, stubborn barrier it must and will overcome is the quality of its schools as measured by 
the performance of its students.  To that goal, I am unwaveringly committed. 

 
I grew up in Springfield and attended both its public and parochial schools.  I left the city to attend college, 
graduate school and law school, and to begin my career first in engineering and then law.  Eighteen years 
ago, my wife and I returned to the area with our young family.   

 
Since returning to the Springfield area, I’ve developed a unique set of skills that I am committed to applying 
to help lead the formation and growth of a new Springfield Prep Charger School.  First, my commitment to 
the education of my own children led me to serve on the school boards of the Town of Pelham and the 
Amherst Regional Public Schools.  There I learned much about the complex responsibilities inherent in 
budgetary and administrative oversight of small and moderate sized school systems.  As a member of a law 
firm that is counsel to a wide variety of educational institutions, including universities, colleges, and public, 
private, and charter schools, I’ve developed considerable expertise in the drafting, interpretation, and 
administration of complex education services-related contracts.  On a broader scale, while practicing law in 
the heart of Springfield’s urban center, I have been involved in a number of efforts and charitable 
organizations focused on improving the quality of life within the city, both through economic development 
and improved social services.  This has included my work with the United Way to evaluate the budgets and 
administrations of various social service organizations as part of the process of allocating millions of dollars 
among them.  As a current member of the Governance Committee on the Board of Trustees of New England 
Public Radio, I’ve further learned the nuances of establishing and administering effective governance 
policies and board member selection procedures.  Finally, as the former President of the Board of the 
Amherst Ballet while it successfully transitioned from a founder-owned to a 501(c)(3) structure, I’ve come to 
appreciate the sometimes weighty responsibilities of leading the governing body of a financially-challenged, 
emerging institution.    

 
While these prior efforts have been successful and rewarding, none has the potential to impact the lives of 
our youth and the future of our city like the proposed Springfield Prep Charter School.  I am committed to 
the school because I am committed to the city and its region, and because the future of both will be 
determined by the quality of its youth.
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Name: Peter Ellis     Proposed Position: Founding Board Member 
 
I am very dedicated to the City of Springfield and its revitalization. I strongly believe that the biggest part of 
change must come from a younger generation and be administered through education and character building. 
That is why I am committed to Springfield Prep and the change that it is going to bring to this area. 
 
I am a father of three children and my commitment to a higher standard of education comes from wanting the 
same quality education for all that I will provide for my children. I strongly believe that dedication and 
discipline of education defines the very fiber of a person’s character, and lays the foundation for the rest of 
his life. 
 
I have started several businesses in Springfield, and still operate them today. The everyday operations of the 
running a business (administration, operations, marketing, sales, customer service, and employee 
management) have taught me important skills that I am looking forward to continue using as a board member 
of Springfield Prep. Because many of my company’s clients are non-profit and public sector organizations, I 
have experience with procurement processes and vendor relations. Additionally, I am committed to using my 
large professional network to further the mission and goals of Springfield Prep. 
 
As a business owner, I believe that an educated workforce is critical to the success of our city.  Currently, 
Springfield has struggled to produce graduates who can contribute to the development of the city and to 
companies like mine.  And as a citizen, I believe that it is wrong to that so many children are subjected to the 
harmful effects of underperforming schools.   
 
I work in Springfield, volunteer in Springfield, and have established a strong community in Springfield.  I 
know that people here want to be able to send their children to Springfield schools; I also know that many 
have chosen to leave the city because they are concerned about the quality of the education their children will 
receive.  This can – and must – change if Springfield is to realize its true potential.  I am fully committed to 
the success of Springfield Prep and look forward to doing my part to build a successful charter school for 
Springfield’s children.   
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Name: Jennifer Gabriel     Proposed Position: Founding Board Member 
 
My commitment to education is rooted in my personal and professional life.  As a resident of Springfield, I 
can attest to the fact that our educational system needs help.  I believe that Springfield Prep Charter School 
will fill an incredible void in the city and provide opportunities for students that they would not otherwise 
have. 

As a parent of a young child in the Springfield School System, I am overwhelmed by the need in this area 
and I feel it is my responsibility to help where I can, not only for my own child, but for the many other 
children who deserve equal opportunities. 

I have worked in the banking world for fifteen years in the field of community relations.  Through this work, 
I participate in the Reading Success by Fourth Grade Collaborative, an innovative early literacy program, and 
with the Springfield Business Leaders for Education, an education-focused network of the city’s most 
influential business people.  Additionally, my work developing corporate charitable giving policies and 
implementing our yearly giving program provides the Springfield Prep founding group with valuable 
experience in the field of fundraising and charitable giving.     

I’ve been told many times, “Your child will be fine in school no matter what, because he has you.”  This 
statement breaks my heart as we know there are many different family dynamics in this city and the lack of 
effective schools should not prevent any child back.  Schooling should be the equalizer.  Everyone needs a 
chance for success and as a city we should expect our schools to lead our children to that success—not just 
families like mine, but all families.  The children of Springfield deserve every opportunity.  Socioeconomic 
conditions do not need to be the indicator of success. 

I am very passionate about improving education for the children of Springfield and I am firmly committed to 
Springfield Prep Charter School’s mission.  I will help with community outreach, fundraising strategy, and 
networking among my business, education, and philanthropic contacts to ensure that the school is a success. 
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Name: Kelvin Molina     Proposed Position: Founding Board Member 
 
Thank you for presenting me with this amazing opportunity to play a part in establishing the foundation 
necessary for the educational growth of Springfield youth.  I am excited to be a part of this transformative 
experience.  As Springfield natives, my seven siblings and I are products of the Springfield School System.  I 
also have six nieces and nephews ranging from second grade through the tenth grade attending several 
Springfield Schools.  We all have varying degrees of educational success.  Some of my siblings, for one 
reason or another, were not able to meet the requirements of a high school diploma while I was able have 
success with higher education.  For years I have heard parents, teachers and administrators state varying 
degrees of complaints and challenges regarding the Springfield Schools and for years nothing major has been 
done to change the challenging environment and situation.   
 
The general demographics of my childhood are representative of many children residing in the City of 
Springfield.  My family and I lived in subsidized housing, my father was almost always absent, my mother 
did not speak fluent English and did not hold a paying job.  My parents were not involved in our education.  
They were intimidated with this interaction, not having completed high school themselves.  Given our 
situation, my mother did the best she could.  However, our educational success was negatively affected by 
their absence.  Because of these challenges, I feel as if I have a good understanding of the many barriers 
faced by Springfield youth.  Based on my experience, I believe children in these situations require a 
structured and supportive learning environment.  I am committed to playing a part in the development of 
such a system.   
 
I have been fortunate in meeting three respectable mentors throughout my educational career.  The first was 
an elementary teacher that held me to high standards and relentlessly challenged my abilities in math and 
reading.  Up until I was a senior in high school, college was not a part of my vocabulary.  That changed when 
my high school shop teacher began inquiring and assisting me in developing my future plans.  This also 
included the decision for me to join the Massachusetts Army National Guard where I continue to be a proud 
member currently serving as a Company Commander of a logistics unit of over 120 Soldiers.  Last but not 
least, my most influential mentor was the chair of my program at Westfield State University.  Her guidance 
assisted me through my personal, professional, and educational development.  Again, I am very fortunate.    
 
I currently work as a Community Engagement Coordinator for HAPHousing, one of the region’s largest 
home service providers.  This newly established position was created to assist with the implementation of the 
Rebuild Springfield Plan in the most disenfranchised neighborhoods of Springfield, including Old Hill, Six 
Corners and the South End.  On a regular basis, I engage people on the streets, at their homes, places of 
worship, schools, and community centers.  Given the nature of my work, I have a unique opportunity to 
advocate for Springfield Prep and ensure our proposed school is representative of the 
community/demographic we intend to serve.  This work also provides me the opportunity to engage with 
professional stakeholders within the community.  My established relationships have proven beneficial to 
Springfield Prep’s neighborhood interaction and communication.  
 
My previous work experience also includes grant writing and project management, skills that will become 
beneficial during our initial years.  As a Community Development Planner, I was also provided the 
opportunity to exercise my Associate Massachusetts Certified Public Purchasing Official (MCPPO) 
designation.  Again, I know my experience will be useful as Springfield Prep moves forward in the coming 
years.  
 
Education is the key to success and opportunity and I strongly believe a school like Springfield Prep is 
something that every child deserves.  I am committed to this cause, believe in it wholeheartedly, and look 
forward to serving on the governing Board of Trustees and to doing whatever is necessary to ensure 
Springfield Prep’s success.     
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Name:  Kathleen Murphy    Proposed Position: Founding Board Member 

I am very grateful to be provided the opportunity to become a part of the founding board for 
Springfield Prep Charter School in Springfield, Massachusetts.  I have worked within urban public 
schools for over 12 years as an educational consultant, bilingual speech language pathologist, 
supervisor, and manager.  Much of my work has been in the Springfield and Holyoke schools – both 
district and charter.  I have thoroughly enjoyed my experiences working with children, families, and 
educators on improving understanding of effective practice, multicultural diversity, and dual 
language learning, and am eager to assist in the development of Springfield Prep. 

As a clinician, supervisor, and manager, my role has required consulting with school principals and 
administration on providing appropriate special education services across the disciplines of speech 
and language, occupational, and physical therapy.   

As an educator and parent, I have observed how young children can flourish when they are provided 
with a structured environment, consistency, high expectations, and more educational opportunities.  I 
have also seen children’s development thwarted by a lack of understanding of their unique 
development and the importance of education.  Globally, children living in impoverished 
communities are not afforded the same opportunities or support both inside and outside of school.  
Over the years, my experiences, both nationally and internationally, have driven my interest in 
advocating for children’s education, especially in low income communities where the achievement 
gap is pervasive and where too few students see models of academic success.  It is imperative that we 
take the responsibility to encourage children to set their vision on higher education, not just a high 
school diploma. 

All children, regardless of age, race, or socioeconomic status, deserve the opportunity to have access 
to an excellent education and a brighter future.  Springfield Prep Charter School has a vision that will 
give children in Springfield another option for success.  As a staff member at Futures Education, 
Futures Healthcore, I am fortunate to work with a team of colleagues with programmatic and 
compliance experience in special education.  As a board member, I am committed to drawing on my 
own experience and using this network of colleagues and resources to bring the Springfield Prep 
vision to fruition. 

I am very excited and look forward to building the foundation for an excellent school here in 
Springfield, Massachusetts.  
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Name: Robin Olejarz     Proposed Position: Founding Board Member 
  
I am very excited and honored to be involved with Springfield Prep Charter School, so that we can provide an 
alternative for educating our urban youth. The key to success is first and foremost education.   
 
I grew up in Springfield and attended Springfield Public schools. We walked to elementary school every day, 
because our school was in our neighborhood. Children in the South End deserve this as well; with Springfield 
Prep Charter School, we will bring a school to the children and families of the revitalized South End.  
 
I am the Chief Financial and Administrative Officer at the YMCA of Greater Springfield.  As the CFAO, I am 
responsible for all activities that have a financial impact, human resource impact or risk management impact 
within our $13 million dollar association. Our YMCA receives revenue from government sources as well as 
private foundations and charitable contributions. With these sources, there are strict regulations hold us 
accountable for compliance and reporting. Our Association has 80 cost centers, each with its own budget and 
profit and loss statement.  I report to the finance committee and the Board of Directors on a monthly basis and 
to the audit committee on an annual basis.  My experience in the nonprofit sector is easily transferable to the 
regulatory environment of the Department of Education and a charter school. 
 
I am also Certified Public Accountant and prior to joining the YMCA, I worked in public accounting 
performing audits, preparing financial statements and preparing tax returns. In my role as a CPA, I’ve 
volunteered for a variety of Boards and am currently the Treasurer for the Mental Health Association and The 
Zoo in Forest Park. I undertake these responsibilities after serious consideration of mission and time 
obligation. 
 
My work at the YMCA speaks to my passion for providing children and families with positive opportunities to 
grow. Our Early Child Development programs serve infants to those that are five years old. Our before and 
after school programs provide a safe environment, homework help and recreational activities while parents are 
at work. Our teen programs incorporate life skill lessons, physical workouts and college preparation 
workshops until 9 p.m. in the evening. The teens tour college campuses from Springfield Technical 
Community College to Harvard and Yale. My work at the YMCA has shown me that Springfield needs more 
organizations that help support students on their path to college, given the many challenges our city’s youth 
face along the way.  Springfield’s graduation rate of 50% is indicative of our need for alternative methods, 
especially compared to the high rates of our suburban neighbors: 95%–98%.  I am committed to providing our 
youth with the knowledge of endless opportunities. 
 
I am committed to the success of Springfield and Springfield Prep Charter School and very excited to serve on 
its founding board. 
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Name: Gareth Ross      Proposed Position: Founding Board Member 
 
When I began talking to Bill Spirer about joining the founding group of Springfield Prep I immediately let him 
know that I would lend whatever skills I had to this effort, given the clear need for a school such as this in the 
South End. 
 
I am a believer in performance based management and accountability and, perhaps more importantly, I 
recognize that I am a product of great public school education and am willing to try to repay some of that debt 
by making this school a reality.  
 
The realization of this goal will require the concerted efforts of the Board, Bill Spirer and ultimately his team. 
We necessarily have different roles to play and mine is the ability to provide acumen in the areas of finance, 
strategy, data and analytics, and general management.  I have spent the past fifteen years building financial 
plans, stressing those plans, reporting to boards, developing long term strategies, building teams and 
articulating organizational vision. From what I have seen over the past year, the most useful of these skillsets 
fall into one of two camps: (1) complementing the other founding group members with a detailed and practical 
understanding of finance and budgeting and (2) problem solving and thinking in a measured, structured 
manner as this groups navigates the opening of a public entity. I am the first to recognize that these skills draw 
heavily from the business world and that a charter school is not a business. However, at the highest levels, I 
would imagine that they are applicable to this effort.  
 
I believe that it goes without saying that I also bring unwavering commitment, passion, and work ethic to the 
task of creating an exceptional school for the city of Springfield.   
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Name: William Spirer      Proposed Position: Head of School 
 
I believe that every child deserves an excellent education, no matter the socioeconomic status of his or her 
family.  Yet, over the past decade, my work in urban education and child advocacy has made it clear how 
many students still lack this basic right.  In proposing Springfield Prep, I am working with our Founding 
Group to deliver to Springfield’s children an education of the highest quality and to put all of our students on 
the path to college and fulfilling careers and lives.   
 
Throughout my career, I have developed the skills to be a successful Head of School.  I have experience as a 
classroom teacher, teacher coach, manager, and attorney, and will be spending the upcoming year as the Dean 
of Students at an elementary charter school – Troy Prep – that uses largely the same model we will employ.   
 
I began my classroom teaching career as a Teach For America corps member in Brooklyn, NY.  Over three 
years, I taught all high school grades, a variety of subjects (global history, economics, and government), and 
served as a Department and Grade Level Chair.  Additionally, as a Teach For America Content Specialist, I 
taught first-year social studies teachers about curriculum design, instructional techniques, and integrating 
literacy instruction into their curriculum.  During this time, I taught at two high schools: one that struggled to 
provide its students with the academic skills these students would need for college, and the other a highly 
successful school that used structure, rigorous curriculum, and a collaborative teaching approach to prepare 
low income students for enrollment in four-year colleges.   
 
As a law student, I developed skills in advocacy and management and worked almost exclusively in low 
income, urban communities.  I was elected Editor of an academic journal, a position in which I managed an 
executive board and sixty members.  In my practice as a child welfare attorney, I represented children and 
families in juvenile court and in school-based hearings regarding discipline and special education.  In this role, 
I worked extensively with social workers, school administrators, adjustment counselors, physicians, and other 
service providers to ensure the best possible outcomes for my clients.  In doing so, I also gained a valuable 
window into the complex issues that affect students and families in low income communities. 
 
This view of urban schools, however, solidified my belief that low income communities lack the volume of 
excellent schools necessary to change the trajectory of their children.  As a Building Excellent Schools Fellow, 
I was given the opportunity to work on addressing this issue directly.  Throughout the Fellowship year (2012-
2013), I studied more than fifty high performing urban charter schools; participated in intensive training in 
school design, curriculum development, finance, operations, governance, and leadership; and was a Principal 
Resident at a K-5 charter school in Denver, Colorado.  I also built a national network of colleagues who lead 
urban charter schools, many of whom have generously offered their assistance as we develop Springfield Prep.   
 
The Department of Education’s decision not to recommend our 2012-2013 application has given me the 
opportunity to further develop my school leadership skills, which I will continue to do over the coming year as 
the Dean of Students at Troy Prep Elementary, a high performing urban charter school that uses largely the 
same model we will use and serves a similar student demographic as the one we will serve in Springfield.  As 
Dean, I will work closely with the principal to establish a positive, structured, achievement-oriented, and 
creative school culture; oversee school-wide behavior systems and plans; develop and implement systems to 
ensure strong attendance and homework completion; supervise breakfast, lunch, in-between class transitions, 
and dismissal; and teach whole- or small-group classes, depending on the school’s needs.   
 
Over the past year, I have led our founding group in extensive community outreach in Springfield.  We have 
met with families, school officials, and community stakeholders, and have developed a broad and deep base of 
support.  With these efforts, and our team’s ongoing work to improve our capacity, I am confident in our 
ability to operate a truly excellent school that transforms the lives of Springfield students and that puts them on 
the path towards academically rigorous colleges and fulfilling lives.   
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Name: Alison Turro     Proposed Position: Founding Board Member 
 
I am excited about the opportunity to serve on the Board of Springfield Prep Charter School.  As a former 
Teach for America corps member and bilingual educator, I committed myself to delivering high-quality, data-
driven instruction to meet the needs of my students and saw significant results.  I have seen first-hand that 
students can and will rise to the academic expectations adults set for them, and while the work is certainly not 
easy, it is increasingly urgent.    
 
While my experiences in the classroom affirmed my commitment to public education, I have since had the 
opportunity to take on leadership positions that have broadened my skills and knowledge, which I aim to bring 
to the table as a Board member.  While serving as the Director of Instruction at Jacksonville Lighthouse 
Charter School in its first two years, I gained experience managing and synthesizing achievement data from 
multiple sources, communicating that data in meaningful ways to a variety of audiences, and using the data to 
make strategic decisions about school-wide programs and staffing needs.  As a Board member, I will leverage 
these experiences to help the Board analyze various sources of assessment data to monitor scholars’ progress 
and keep management accountable for results. 
 
As the current Managing Director of Western Massachusetts for The Achievement Network (ANet), I am 
leading our team as we partner with more than 50 schools to strengthen school-wide practices of using data to 
accelerate achievement.  This position has not only provided me with a solid understanding of Springfield’s 
educational context, but it has also deepened my knowledge of the Common Core Standards and 2011 MA 
Frameworks, particularly in elementary and middle school grades.  Given the increased rigor and heightened 
expectations of the Common Core, this is an exciting time to be involved in the curriculum and instruction.  I 
look forward to serving in an advisory capacity and sharing this knowledge with other Board members so that 
we ask the right questions and ensure that Springfield Prep’s educational model sets scholars on a path to be 
college-ready.    
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Name: Danielle L. Williams    Proposed Position:  Founding Board Member 

I am thrilled at the opportunity to join and participate in the founding of Springfield Prep Charter School.  
I am pleased to bring to the board my expertise as an attorney of ten years, and the broad network of 
contacts I have developed through my participation in the Leadership Pioneer Valley program (a network 
of leaders throughout the Pioneer Valley), my work as an Advisory board member of my alma mater, the 
MacDuffie School, and my thirty one year membership in one of the oldest and largest churches in 
Springfield, St. John’s Congregational Church U.C.C. 
 
As an attorney specializing in litigation, real estate and housing I bring critical thinking skills, an ability 
to leverage my work contacts to benefit the school, and experience analyzing complex regulations and 
contracts.  I also have experience in employment law which is also valuable to a start-up organization like 
ours. 
 
As a native of Western Massachusetts, my roots in the area run deep.  I have attended church and school 
in Springfield ever since I was a small child and have worked as both a Victim/ Witness Advocate and 
Assistant District Attorney in Hampden County – mainly in Springfield.  Through the local chapter of 
The Links Incorporated – a renowned and internationally respected women’s organization dedicated to 
service and friendship -- I have and continue to volunteer with young people in the Greater Springfield 
area.  I consider it both a privilege and a blessing to be a part of this community. 
 
Growing up the expectations in my house were high.  It was impressed in me that just as important as 
doing your best was being your best.  I was encouraged to volunteer at a very young age as a student 
AIDS counselor through the Dunbar Community Center and as a student tutor teaching young children 
math and reading.  It was always instilled in me that character is an integral part of a proper education.  
For this reason I am pleased that Springfield Prep’s proposed curriculum will feed both the mind and the 
spirit. 
 
As a prosecutor in the Hampden County District Attorney’s office I saw firsthand what happens when our 
young people do not have access to opportunity and education.  I witnessed hopelessness and resignation 
in young bodies with eyes old with hurt and despondency.  Each one haunted me, and made me yearn to 
make a difference in my community.  The problem seemed so vast.  What was the solution?     
 
Every time I discussed the issues with colleagues, friends and family we seemed to come back to 
education.  Education and opportunity.  That is what Springfield Prep Charter School will provide.  I am 
hopeful that with my background in law and writing, commitment to mission, and most importantly a 
willing spirit, I can assist in making Springfield Prep Charter School a success.  I look forward to the 
challenge.  
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John L. Brown IV 

Jlb2172@gmail.com 
 
EXPERIENCE  
2012 - Present MassMutual Financial Group      Springfield, MA 
  Investment Management – Investment Strategy Analyst 

• Collaborated with cross-functional team to formulate investment strategy and target asset 
allocation for MassMutual’s $91bln general investment account 

• Led execution, evaluation and due diligence efforts related to key Office of the Chief Investment 
Officer initiatives including investments in real estate, emerging markets and private equity asset 
classes worth over $500mln 

• Selected to represent MassMutual at the National Black MBA Annual Conference  
 
 

2009 - 2012 FGA Holdings          New York, NY 
  Investment Evaluation – Associate 

• Spearheaded financial analysis and developed sales strategy for a newly developed condominium 
building, assessing both asset management and potential exit strategies 

• Analyzed several alternative asset class investments including real estate development and early-
stage venture capital deals 

• Evaluated distressed real estate development deals worth over $200mln 
 
 

2008 - 2010 Tina Huang Inc          New York, NY 
Co-founder 
 Co-founded women’s wear contemporary design business 
 Created business plan, financial models and negotiated vendor contracts 

 
 

2004 – 2006  Aetos Capital         Tokyo, Japan & New York, NY 
Real Estate Private Equity Group – Associate  
 Underwrote several Japanese office, residential and retail real estate transactions worth over $1bn, 

mainly as an expatriate in Tokyo, Japan 
 Led a team of five investment professionals to re-underwrite and prepare management summaries 

for Aetos’ 500+ property portfolio 
 Created promote model and all fund-raising documents for a $2bn Japan opportunity fund 

 
 

2002 – 2004  Goldman Sachs & Co         New York, NY 
Investment Banking – Analyst  
 Created discounted cash flow, net asset value, transaction comparables, accretion/dilution and 

internal rate of return models for private placement and M&A deals worth over $5bln 
 Wrote sales materials and produced valuation models for single asset sales and redevelopment 

projects worth over $400mln 
 Led various training sessions for incoming analysts and coordinated undergraduate recruitment of 

University of Virginia candidates 
 
 
 

EDUCATION  
2006 – 2008  Columbia Business School        New York, NY 
  M.B.A, Finance & Real Estate, Dean’s List 

Elected: Cluster Representative by over 60 class of ‘08 students 
1998 – 2002 University of Virginia, McIntire School of Commerce           Charlottesville, VA 

B.S., Commerce, Concentration in Finance, Dean’s List 
Awarded: McIntire Alumni Scholarship 

 
\ 

ADDITIONAL  
 Chartered Financial Analyst (CFA) 
 Avid golfer and tennis player 
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SONIA E. DINNALL 
ESCONABA2000@YAHOO.COM 

  
OBJECTIVE 
To enhance and enrich the lives of students within a school system by purposefully creating 
pathways to post-secondary opportunities. 
 

QUALIFICATION HIGHLIGHTS 
 Skillful with team leadership and gifted at motivating others 
 Highly effective in conflict resolution as a professionally trained mediator 
 Excellent communication and interpersonal skills 
 Comprehensive knowledge of Performance Plus and other data collection technologies 
 Strong computer skills (SASI xp, MS Windows, MS Word, MS Outlook, PowerPoint, 

Publisher) 
 22 years of urban, public school experience 

 

CAREER ACCOMPLISHMENTS 
• Unanimously elected as Guidance Department Chair, successfully uniting team of four 

counselors 
• Developed school-based training manual for new guidance counselors, bringing continuity to 

department and alignment to district counseling policies 
• Facilitated and contributed innovative ideas to the development of school system’s Guidance 

Counselor job description, proactively complying with Massachusetts Department of Education 
guidelines 

• Skillfully increased minority representation in upper level math classes by accurately 
interpreting data, and creating and implementing Pre-Algebra Prep Program 

• Member of National Psychology Honor Society (Psi Chi) 
• Member of advisory board for the College Board’s National Office of School Counselor 

Advocacy (NOSCA) 
• Served on the Springfield Public Schools Superintendent’s Advisory Board 
• Served on the Springfield Public Schools Superintendent’s Search Community Advisory Board 
• Co-Presenter at the College Board New England Regional Forum 
• Co-Presenter at the Massachusetts School Counselors Association Conference 
• Co-Presenter at the American School Counselors Association Conference 
• Contributing author of Springfield Pubic Schools Comprehensive Counseling Policy revision 
• Nominated for Who’s Who in American Educators 
• Nominated for Outstanding 1st Year Educator Award 
• Nominated for the Grinspoon Teacher of Excellence Award 

 
PROFESSIONAL DEVELOPMENT and COMMUNITY INVOLVEMENT HIGHLIGHTS 
• Research Based Strategies to increase College and Career Readiness 2012 
• Harvard University Graduate School of Education 2011 
• Transforming School Counseling Leadership Institute 2010 
• Step Up Springfield 
• Closing the Achievement Gap: Implications for the 21st Century 

2007 – 2009 
2008 

• Springfield Leadership Institute   2007-2008 
• Community Conversations on Race and Poverty 2007-2008 
• Understanding and Supporting Autistic Children 2006 
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PROFESSIONAL EXPERIENCE 
Hartford Public Schools; Hartford, CT July 2010 – Present 
Director of College and Career Readiness February 2012 – Present 
• Provide direct ongoing support and direction as a contributing member of Advisory Board to the 

Support for Pregnant and Parenting Teens $825 thousand dollar grant, which yielded a 75% 
graduation rate among participants 

• Conscientiously serve as the Project Director of a $13.3 million dollar High School Graduation 
Initiative Grant, yielding a 7.9 % increase in the district cohort graduation rate in 2012 and a 
total of 684 credits/courses recovered through blended learning. Responsibilities include - 
budget management, vision casting, professional development, staff development, continuous 
data analysis, contract negotiations, Community-Based Organization Partners management, 
recruiting, interviewing, supervising, and evaluating of 27 grant-funded staff positions. 

• Enthusiastically manage and support district participation in the PSAT yielding a 10 % increase 
in student participation 

• Effectively serve as lead negotiator for district contract and coordinator of the Scholastic 
Aptitude Test (SAT) School Day Administration; yielding a 21 % increase in total number of 
student participants. 

• Meticulously launch and strategically implement yearly action plan to increase Early College 
Experience and Dual Enrollment opportunities for high school students, yielding a 3.6 % 
increase in participating students 

• Analytically research, develop, and present Professional Development sessions for School 
Counselors, College Career Specialists, Principals, Community Based Organization Partners, 
and Hartford Public Schools Board of Education members. Topics include: College and Career 
Readiness Indicators, Student Success Plan Implementation, and Effective Group Counseling 
Strategies 

• Conscientiously serve as Co-chair of numerous Hartford Public Schools Strategic Operating 
Plan workgroups such as Internship Opportunities, Community College Supports, and Middle 
Years Redesign 

• Diligently research, author, and publish various district policies for systemic improvements. 
Topics include summer school restructuring, online credit recovery and blended learning 

• Creative visionary and implementer of College and Career Awareness Month including city- 
wide programs designed to increase college awareness and to establish a district-wide college 
going culture.  Activities include financial literacy workshops, parent and student campus tours, 
integrated art contests, screening of a college documentary film, and school- based college focus 
events and programs 

• Competent researcher and primary contributor of the Hartford Public Schools College and 
Career Counseling Framework which consists of research-based strategies and interventions to 
strategically remove barriers to college access and opportunities for low income students 

• Imaginative Project Director for the FAFSA Completion Project. Responsible for the 
supervision and training of staff and evaluation of data 
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Assistant Director of Post-Secondary Education July 2010 – January 2012 
• Successfully researched, coauthored, and secured a $13.3 million dollar High School 

Graduation Initiative (HSGI) Grant in October 2010, which yielded a 6.6% increase in the 2011 
cohort graduation rate.  As Project Director, additional HSGI Grant responsibilities included: 
Budget management, vision casting, professional development, staff development, continuous 
data analysis, contract negotiations, Community-Based Organization Partner management, 
recruiting, interviewing, supervising, and evaluating of grant staff 

• Resourcefully co-authored and secured an $825 thousand dollar Support for Pregnant and 
Parenting Teen (SPPT) Grant. Responsibilities included: Data review and analysis, oversight 
and collaboration with Community-Based Organization partner, liaison to school-based 
program, and facilitator of services to specific subgroup of population 

• Ambitiously created and conducted innovative,  data-driven district level Professional 
Development for Board of Education members, Cabinet members, school administrators, 
counselors, and other stakeholders 

• Innovatively coordinated and implemented systemic Scholastic Aptitude Test (SAT) School 
Day Administration for all Juniors and qualifying Seniors 

• Artistically created and published annual Hartford Public Schools Course of Study Catalog for 
all secondary academies 

• Systematically developed, sustained, and implemented annual transition program which 
includes: Coordinating 8th grade high school visits, principal and staff professional 
development, Parent Information Nights, and curriculum development 

• Actively pursued and established community, business, and higher education partnerships to 
increase systemic college and career opportunities 

• Diligently served as Co-chair and contributing member of Hartford Public Schools Strategic 
Operating Plan committee 

• Served as panelist and guest speaker for Dropout Prevention & Graduation Attainment 
Conference 

 
 
Springfield Public Schools; Springfield, MA July 1991 – June 2010 
Supervisor of Student Support Services May 2008 – June 2010 
• Efficiently conducted various district level trainings, including Student Success Plan and 

Student Teacher Assistance Teams 
• Innovatively provided direct support, resources, and training to all schools as the District 

Coordinator for Student Teacher Assistance Teams, which resulted in a 14% decrease in Special 
Education referrals 

• Collaborated with the Parent Information Center on the district High School Selection Process 
• Enthusiastically coordinated and supported the district implementation of the MEASURE 

accountability and data collection initiative 
• Equitably conducted counselor evaluations, providing a broad spectrum of professional 

improvement resources 
• Logically identified and distributed college funding stream and scholarship opportunities to high 

school counselors 
• Creatively implemented research-based, peer-reviewed counseling practices aligned to the 

American School Counselor Association (ASCA) National model 
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• Proficiently recruited, interviewed, and recommended the hiring of Guidance and Adjustment 

Counselors 
• Participated in and contributed  to the Springfield Public Schools Comprehensive 

Developmental Counseling Policy Revision Team 
• Enthusiastically served as District Coordinator for Virtual High School, in collaboration with 

the SPS Instructional Technology Director and District Academic Directors 
• Innovatively created forms and supporting documents for department and district processes, 

including the revised attendance procedure 
• Meticulously developed, presented and facilitated content specific professional development for 

district counselors 
• Proudly served as a contributing member of Springfield Public Schools dropout prevention 

initiative 
 
Acting Director of Student Support Services July 2007 – April 2008 
• Successfully provided support, managed, and conducted trainings to a staff of 135 Guidance and 

School Adjustment Counselors 
• Effectively conducted the district rollout and training for administrators and principals of the 

Counselor Evaluation System in collaboration with School Improvement Officers 
• Creatively coordinated and conducted content specific Professional Development for Guidance 

and Adjustment Counselors 
• Efficiently supervised and managed the District Dropout Prevention Initiative 
• Diligently supervised and managed Service Team initiative 
• Artistically organized and participated in the University of Maryland/College Board research 

project for The High School of Commerce and the High School of Science and Technology 
• Enthusiastically collaborated with the Director of Prevention and Intervention Resources on 

various district initiatives, including Safe and Drug Free Schools programs 
• Effectively served as co-director with the Director of Prevention and Intervention Resources on 

the Executive Office of Health and Human Services Grant 
• Conscientiously managed and co-facilitated the Mary Picknelly Emergency Fund for children 

 
Acting Assistant Principal, Sumner Ave. Elementary School April 2007 
• Conducted Learning Walks, formal observations and evaluations of school-based staff 
• Collaborated with teachers and staff on various issues and topics related to student achievement 
• Conducted conferences with parents, teachers, and community agency representatives 
• Communicated and collaborated with Department of Social Services 
• Monitored and maintained a safe learning environment through facility checks and walk 

throughs 
 
Principal Intern, Freedman Elementary School, January 2007 – March 2007 
• Conducted Observations, evaluations, and Learning Walks to ascertain classroom content, 

pedagogical practices, and ensure alignment of best practices to MA Curriculum Frameworks 
• Structured mentoring for new teachers and organized additional support through the 

Instructional Leadership Specialists 
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• Successfully utilized District Formative Assessment Data to inform best practices, 

instructional strategies and positively impact student achievement 
• Managed school facility and conducted building and maintenance walk throughs 
• Discussed staffing allocations and budgeting 
• Utilized methods of effective communication which included written and oral skills 
• Engaged parents as partners by organizing various parent-centered activities, contacting 

parents via phone, mail, and Connect Ed, as well as creating an environment of mutual respect 
• Provided guidance and direction for students who deviated from the Springfield Public 

Schools Code of Conduct 
• Collaborated with staff on various issues including Service Teams, Student Teacher 

Assistance Teams, and Special Education Services 
 
Guidance Department Chair,   Forest Park Middle School, September 2004 – June 2007 
• Collaborated with department members to design academically challenging schedules 

for students, increased promotion, decreased retention, and improved home-school 
relations 

• Coordinated and facilitated department meetings; disseminating information 
from administration and Central Office 

• Developed school-based training manual for new guidance counselors, bringing continuity 
to department and alignment to district counseling policies 

• Trained new counselors on the SASI xp computer system 
 
Guidance Counselor, Forest Park Middle School, January 1999 – June 2007 
• Scheduled approximately 325 students based on academic strengths and weaknesses 
• Interpreted and analyzed assessment data to maximize student achievement 
• Provided individual and group counseling and served as liaison between the home, school 

and community agencies 
• Collaborated with Educational Team Leader and School Psychologist during I.E.P. meetings 
• Served as a Level III Consultant to Service Team 
• Assisted students with the High School Selection process and career development 
• Consulted with teacher regarding academically at-risk students 
• Supervised city and state assessments 

 
8th Grade Science Teacher, Forest Park Middle School July 1991 – December 1998 
• Planned and implemented academically challenging lessons for a multi-cultural, 

urban population 
• Developed lessons and classroom instruction based on the guidelines set forth in 

the Massachusetts Curriculum Frameworks for Science and Technology 
• Employed various pedagogical strategies to ensure the academic success of Special 

Education students in an Inclusion setting 
• Organized and attended educational field trips designed to enhance unit topics 
• Communicated effectively with parents and administrative staff 
• Strategized and collaborated with colleagues to develop interdisciplinary units that best 

suited all students 
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Westover Job Corps Center; Springfield, MA July 1990 – January 1991 
Residential Counselor 
• Provided paraprofessional counseling for troubled and delinquent adolescent males and females 
• Developed individual success plans while planning and implementing social 

development programs 
• Utilized conflict resolution and crisis management skills 
• Managed and supervised a 135-bed residential dormitory 

 
Housing Allowance Program; Springfield, MA December 1988 – September 1989 
Housing Specialist 
• Conducted in-take interviews for low income families seeking federal housing subsidies for 

one of Springfield’s largest housing agencies 
• Functioned as a liaison between rental agents and families, which entailed negotiating 

and calculating rental fees suitable for the renter’s income 
• Scheduled and supervised home inspections 
• Interpreted and communicated federal documents and program regulations to a 

culturally diverse clientele of approximately 125 families 
 
Additional Leadership Experience 
• Capital Campaign Director for faith-based organization 
• Education Director for faith-based organization 
• Annual Southern New England Women’s Conference Music Coordinator 
• Former Music Director of a faith-based organization 
• Former Finance Committee Chair of a nonprofit organization 

 
EDUCATION 
Master of Arts in Psychology 

 

 
2007 

Westfield State College; Westfield, MA  
 

Project Leadership for Educational Achievement in Districts 
(Project LEAD) 

 

2007 

Springfield Public Schools; Springfield, MA  
Master of Education 
University of Massachusetts; Amherst, MA 

 

1991 
 
Bachelor of Science in Biology and Psychology 1988 
Westfield State College; Westfield, MA 
 

Certifications:  
 

Massachusetts: 
General Science Teacher 
School Guidance Counselor Assistant 
Principal/Principal Supervisor/Director 
Connecticut: 
092 Administration and Supervision 
 

Springfield Preparatory Charter Prospectus  68 
  



  
JAMES C. DUDA 

jduda@bulkley.com 
 
 
EDUCATION  

Law  BOSTON COLLEGE LAW SCHOOL, Newton Centre, MA 
Juris Doctor, magna cum laude, May 1987 
Boston College Law Review, Articles Editor 

Engineering UNIVERSITY OF CALIFORNIA, Los Angeles, CA 
Master of Science, Structural Engineering, 1980 
Additional Advanced Studies: Power Systems Design and Analysis 

Undergraduate BENNINGTON COLLEGE, Bennington, VT 
Bachelor of Arts, Natural Science and Mathematics, 1976 

 
PROFESSIONAL PROFESSIONAL CIVIL ENGINEER 
REGISTRATION Cal. Reg. No. C 0308073 
 
BAR    Massachusetts  
MEMBERSHIPS District of Columbia  
    United States Supreme Court 
 
EXPERIENCE BULKLEY, RICHARDSON & GELINAS, LLP, Springfield, MA 

Partner & Intellectual Property Practice Group Chair Current   
Legal representation and counseling in resolving technology, intellectual property, 
and environmental issues. 

 
    UNIVERSITY OF MASSACHUSETTS, AMHERST 
    Instructor   Sep. 2000 to Dec. 2001 
    Environmental law. 
 

GIBSON, DUNN & CRUTCHER, Washington, D.C. 
Associate    Nov. 1988 to Dec. 1994 
With Christopher Buckley, established Environmental Law practice within the 
firm’s Washington, D.C. office. 

 
U.S. COURT OF APPEALS, FIRST CIRCUIT, Puerto Rico 

   Law Clerk for Judge Torruella  Sept. 1987 to Aug. 1988 
Research and preparation of draft legal opinions. 
 
CALIFORNIA DEPT. OF WATER RESOURCES, Sacramento, CA 
Engineer     July 1980 to Aug. 1984 
Structural analyses and design; coordination of interdisciplinary research of 
alternative energy and power supplies.   
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SHEAFFER & ROLAND, INC., Chicago, IL 

Consultant & Environmental Planner  Oct. 1976 to Jan. 1978 
Preparation of environmental assessments and environmental impact reports and 
design of various resource management projects.  Feasibility and preliminary 
design analyses of wind energy projects.   

  
COMMUNITY Current  
SERVICE   New England Public Radio (Board Member) 
    Engineers Without Borders (Mentor to UMass Amazon Project) 
    Regional Technology Corporation (Board of Directors) 
    Massachusetts Volunteer Lawyers for the Arts (legal advisor to area artists) 
    Lawyer for the Day (pro bono Probate Court assistance) 
    Past 
    Amherst (MA) Ballet (President, Board of Directors) 
    Amherst/Pelham Regional School Committee (member) 
    Pelham School Committee (member) 
    Pelham School Building Committee (Member) 
    Pelham Recreational Committee (Member) 
    Valley Technology Outreach (Board Member) 
    American Civil Liberties Union (civil rights litigation) 
    Legal Clinic for the Homeless (advocacy) 

ProBAR Asylum Project (asylum immigration appeals) 
    Community United Way (Pioneer Valley) Distribution Steering Com’t 
 
MISCELLANEOUS  

• Instructor, Introduction to Sustainable Entrepreneurship (legal issues), 
University of Massachusetts, University Without Walls (2009 - 2011) 

• Speaker (w/ Dr. Amy Cohen), “Using Information and Images of Others 
Without Getting Into Trouble,” Western New England College School of Law 
(2008) 

• Speaker, 2002 World Forum on Sustainable Development – Economy, 
Environment and Society, Johannesburg, South Africa, “Identifying and 
Financing Opportunities for Resource Efficient Technologies for SMEs in 
Developing Countries” 

• Former Research Assistant (Woods Hole Oceanographic Institution): 
transatlantic research of the equatorial undercurrent (Dakar, Senegal to 
Barbados); study of the land treatment of wastewaters 

• Former taxi cab driver in New York, NY 
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Peter Ellis 
1350 Main St., Suite 212, Springfield, MA 01103 
Phone:  (413)205-9868 E-Mail: info@difdesign.com 

Education 
Leadership Pioneer Valley, Springfield MA (2012)  Certificate Program           
Leadership Pioneer Valley is a regional leadership program that fosters collaboration among 
diverse leaders to solve challenges across the 69 communities and 3 counties of the Pioneer Valley. 
  

Maryland Bible College and Seminary, Baltimore MD (2004)  BA in Theology             
BA in Theology with focus on Cults and Comparative Religions 

 

Professional Experience 
 

DIF Design (August 2004–Present)                      
Creative Director/Vice President                             
Everyday business operations, customer relations and sales. Project management, concept design 
and application. Identity and brand development for both print and web industries. Offering a 
creative and affordable approach in graphic and web design to small businesses. 
 

Green Springfield (January 2009–Present)                     
Founder                                           
Green Springfield is an organization designed to connect business professionals and offer 
networking opportunities to stimulate environmental business development and economic growth 
in Western Massachusetts. 

 

Professional Organizations 
 

Board of Directors (2010–Present)            
Young Professionals Society of Greater Springfield   
 

Board of Directors (2011–Present)            
AdClub of Western Mass   
 

Member (2009–Present)            
GreenSpringfield 

 

Awards & Recognition 
 

Recipient (2011)                                    
Business West 40 Under 40 Award 
 

Article, Business West (December 7, 2009)     
GreenSpringfield-New Social-Networking Website Becomes a Portal for Small Business Owners 
 

Article, Business West (July 6, 2009)                       
Web of Intrigue-DIF Design Gives Clients the Marketing Tools They Need to Compete 
 

Recipient (2007)                                            
The Lisa Grenier-Wilgus Award for Excellence in Sales and Marketing 
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Jennifer Gabriel 
jennifer.gabriel@rocketmail.com 

Summary 
Experienced communications and marketing professional seeking a challenging 
opportunity.  Brings energy, self motivation and innovative leadership to the 
position.  

 

Experience 
 

 

 

 

 

2003 - present TD Bank Springfield, MA 
VP, Community Relations Manager—New England/Upstate NY 
Managed and executed the company’s key philanthropic goals and initiatives to 

maintain strong, positive relationships in the communities where company 
does business while increasing the visibility of the social brand and 
reinforcing company’s reputation as a responsible corporate citizen. 

Managed public relations and media outreach publicizing bank’s community 
activities through press releases, feature stories and op-ed pieces 

Positioned the company to become an advisory resource on financial matters for 
various media outlets: radio, television and print  

Coordinated Community Relations Manager function across the footprint, 
providing training and supervision for staff additions through acquisitions and 
mergers. 

Identified, researched and cultivated new community relationships enhancing 
brand recognition for the bank 

Managed charitable giving process for New England and Upstate NY markets 
and strategic planning for new territories—annual budget of $2.2 million 

Developed guidelines for charitable giving in Connecticut and assisted the TD 
Charitable Foundation in drafting new corporate charitable giving policies  

Coordinated bank sponsored volunteer efforts with community based 
organizations (e.g. United Way Day of Caring, Junior Achievement)  

Implemented yearly corporate giving programming—e.g. Affordable Housing 
Grant Competition, Employee Volunteer Program 

 
 

1997-2003 Rockland Trust Company Rockland, MA 
Marketing Analyst/Event Coordinator 
Planned and executed all bank internal and external events ranging from intimate 

prospect entertainment to 300 person corporate events  
Wrote the manual on protocol and guidelines for producing bank sponsored 

events  
Managed individual and annual sponsorship relationships for the bank  
Facilitated the charitable giving process 
Produced crisis communications plan to address crises, emergencies and 

catastrophes insuring the bank’s liability is limited  
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1996 - 1997 Boch Broadcasting West Barnstable, MA 
Marketing Assistant 
Handled tracking of listeners database 
Produced radio stations’ collateral for area events 
Managed radio ad time and placement 

  

Education 1991 - 1995 Bridgewater State College Bridgewater, MA 
B.A., Speech Communications/Public Relations 
 

Outside Activities • Springfield Business Leaders for Education 

• Reading Success by 4th Grade Collaborative 

• Chair of the Hartford Neighborhood Development Support Collaborative 

• Roca-Springfield Advisory Board 

 

References Provided upon request 
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Kelvin Molina 
kmolina@haphousing.org 

 
Work History: HAPHousing, Inc. 
 Community Engagement Coordinator March 2012 – Present 

• Responsible for canvassing and residential engagement 
• Coordinates and facilitates neighborhood meetings 
• Provides organizing and planning support to neighborhood councils 
• Management AmeriCorps VISTA’s, interns and volunteers 

 
Pioneer Valley Planning Commission 

 Community Development Planner May 2010 – March 2012 
• Successfully submitted Community Development Block Grant (CDBG) 

and MA Downtown Initiatives (MDI) grant applications. 
• Project Manager for horizontal construction projects, vertical (building) 

projects, planning projects, and housing rehabilitation projects. 
• Heavily involved with community outreach and public participation as 

part of grant application and grant management. 
• Management of interns.   

 
Pioneer Valley Planning Commission 

 Transportation Planner    June 2007 – May 2010 
• Managed the functional reclassification of roadways for the Pioneer 

Valley, which included obtaining endorsements from the local levels of 
government up through the federal levels of government. 

• Wrote several safety and congestion reports, signal coordination reports 
and parking reports for the region.  

 
Massachusetts Army National Guard 
Captain, Company Commander    October 1998 – Present 

• Exercises full command and control over the unit of 121 Soldiers and 
exercises non-judicial punishment authority over unit personnel 

• Responsible for over $14 million worth of supply and equipment 
• Previous responsibilities include state-level Soldier evaluations.  
• Involved with the Tornado Response, Hurricane Irene and the October 

Snow Storm aid through state activations. 
 
Academic Qualifications: 

• Degree/Course: MPA (Master’s In Public Administration), City Planning specialization 
University/College: Westfield State University, Westfield, MA  
Year: 2012  

 

• Degree/Course: BS (Bachelor’s in Science), Regional Planning, Environmental Science, and 
Geographic Information Systems (GIS) 
University/College: Westfield State College, Westfield, MA 
Year: 2005 – 2007 

 

Professional and Personal Skill 
• Associate Massachusetts Certified Public Purchasing Officer 
• MS Office (Word, Excel and PowerPoint) 
• Management and Analytical Skills 
• Fluent in Spanish 
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Kathleen M. Murphy 
 
murphyk12@comcast.net  

 
 
EDUCATION Doctorate of Education 
 Graduated May 2013, American International College, Springfield, MA 

Field of Study: Teaching and Learning 
 

Master of Science, Speech Language Pathology 
 Graduated August 2002, University of Washington, Seattle, WA 
 
 Bachelor of Arts, Communication Sciences and Disorders 
 Cum Laude, Minor in Spanish 
 Graduated June 1999, Our Lady of the Elms College, Chicopee, MA 
 
 Semester Abroad, Spanish 
 January 1997, University of Granada, Spain 
 
CERTIFICATION/  
LICENSURE    

• American Speech and Hearing Association (ASHA) –Certificate 
of Clinical Competence 

• Connecticut State Licensure 

• Massachusetts State Licensure 

• Washington DC State Licensure 

 
PROFESSIONAL   
EXPERIENCE  

Futures Education, Futures Healthcore, Springfield, MA  
July 2004-Present 
Contract Management, Lead Clinician Supervisor, Bilingualism 
Consultant, and Speech-Language Pathologist.  Responsibilities include 
management of area school contracts, development and oversight of 
clinical services including school program audits, bilingual delivery of 
services within the school system and early intervention, evaluation, and 
staffing recruitment.  Determining English Language Learning 
Disabilities versus Language Differences.   Providing special education 
systems with analysis of current delivery practices effectiveness and 
efficiency. 

  
Connecticut Department of Education, Hartford, CT 
November-December 2012 
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Consultation on developing and reviewing the Early Learning and 
Development Standards, Birth to Age 5 for Dual Language Learners in 
collaboration with the State of Connecticut’s Early Childhood Cabinet.  
 
Stepping Stones Birth to Three Center, Hartford, CT 

   March 2007-April 2009 
Speech-Language Pathologist for children ages birth to three, 
monolingual and bilingual.  Responsibilities included the evaluation, 
treatment, formulation of home treatment programs, and assistance with 
developing individualized family service plans.  Responsibilities also 
included assistance with the transition from early intervention to the 
early childhood public education programs. 
 
Cooley Dickinson Hospital, Northampton, MA 
January 2005-November 2008 
Speech-Language Pathologist for inpatient and outpatient rehabilitation 
department with children of all ages.  Responsibilities included the 
evaluation, treatment, and facilitation of school treatment plans for 
children with developmental delays, language impairments, articulation 
disorders, apraxia, and pragmatic disorders.   

 
Holyoke Public Schools, Holyoke, MA  
September 2002 – July 2004 
Speech-Language Pathologist for preschool through high school grade 
levels.  Responsibilities included serving multilingual and multicultural 
children including the evaluation, treatment, and formulation of 
educational plans for students with language impairments, dysfluency, 
voice disorders, and articulation disorders. 
 
Puget Sound Therapy Services, Kent, WA 
June 2002 – August 2002 
Speech-Language Pathologist Intern  
The internship emphasized diagnostics, treatment delivery, counseling 
and documentation of clinical findings for clients with a variety of 
speech, language, cognitive disorders, autism spectrum and alternative 
and augmentative communication users.   

 
Children’s Medical and Rehabilitative Hospital, Seattle, WA 
June 2002 – August 2002 
Speech-Language Pathologist Intern  
Responsibilities included work as part of an interdisciplinary team across 
acute, inpatient and outpatient swallowing evaluations, diagnostics, 
counseling, and documentation of clinical findings for clients with 
normal and disordered swallowing.   

 
Center on Human Development and Disability, Seattle, WA 
September 2001 – December 2001 
Graduate Student Clinician 
Conducted comprehensive speech and language evaluations, documented 
clinical findings and participated on an interdisciplinary care team 
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regarding the communication needs of pediatric patients presenting with 
multiple developmental disabilities. 

 
University of Washington Speech and Hearing Clinic, Seattle, WA 
January 2001 – June 2002 
Graduate Student Clinician  
Responsibilities included working with adult and pediatric clients with 
communication disorders encompassing the areas of language, literacy, 
phonology, fluency, voice and aural rehabilitation.  Performed 
evaluations, designed and implemented treatment programs, documented 
clinical findings, communicated diagnostic information and therapy 
results, and documented all case management.   

 
RESEARCH   American International College  
 Dissertation: “A Phenomenological Look at Latino Parent Perceptions of 

Early Intervention Programs” February 2013.  
 
University of Washington 
Master’s Thesis:  “The effects of environmental perturbation on the 
switch use of individuals with severe multiple impairments.”  Accepted 
for publication to the Journal of Mental Retardation, Spring 2004. 
 
Fircrest Skilled Nursing Facility, Shoreline, WA 
March 2001 – August 2002  
Research Assistant, Assistive Technology Center for adults with severe 
developmental disabilities.  
 
 

 
RELATED   
EXPERIENCE  American International College, Springfield, MA 

January 2010- Present 
Assisted in the designed and implementation of a lecture series titled 
“The Archbishop Desmund Tutu Lecture Series on Public Health 
Information”.  Initial speaker was the Archbishop Desmund Tutu.  The 
lectures speak towards National and Global Public Health Awareness.   
 
The Medical Knowledge Institute, Cape Town, South Africa 
July 2008-May 2010 
Faculty member of the Medical Knowledge Institute, a non-profit 
organization dedicated to providing healthcare education to developing 
countries. Responsibilities included writing and conducting two-day 
workshops on childhood development, language acquisition (primary and 
secondary), risk factors, and implementing strategies for enhancing 
development.  The mission was to enhance childhood development, 
promote growth, and improve the quality of life of the South African 
orphans.  This included the collection and shipment of thousands of toys 
to several orphanages across South Africa. 
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Santo Tomas, Guatemala 
July 2003-August 2003 
Volunteer English teacher to children ranging in grades from pre-school 
to 5th grade.  In addition, volunteered in a hospital in Antigua, 
Guatemala.  Work within the hospital included developing a 
communication board to be used with patients/caretakers as well as 
outlining augmentative alternative communication using picture board 
communication with the speech-language pathologist at the hospital. 

 
 

 
PRESENTATIONS Washington, DC Special Education Department, Washington, DC 

September 2010 
Presentation entitled “Special Education Laws and 
Implementation”.  A full day workshop that included information 
about history of special education, United States Supreme Court 
Decisions, and current laws and implications including Individuals 
with Disabilities Education Act (IDEA), Individualized Education 
Plans (IEPs), Section 504s, No Child Left Behind (NCLB), Free 
and Appropriate Public Education (FAPE), and Family 
Educational Rights and Privacy Act (FERPA).  
 
Central Falls Special Education Department, Central Falls, RI 

   March 2009 
Presentation entitled “Multicultural Issues in Special Education”.  
The full day workshop included information on second language 
acquisition, cultural and cross cultural competence. 
 
Holyoke Public Schools, Holyoke, MA 
January 2009 
Presentation entitled “Second Language Acquisition”.  The full 
day workshop included information on primary and secondary 
language acquisition, evaluation and treatment of children whose 
primary language is other than English. 

    
 
TEACHING  
EXPERIENCE  American International College, Springfield, MA 
   September 2008-December 2008 

Adjunct Professor for Speech-Language Pathology Assistant program.  
Course titled “Multicultural Issues in Speech Language Pathology”. This 
course provided students with an introduction to cultural and cross-
cultural awareness.    The course focused on race, culture, and ethnicity, 
the history of immigration and the impact on the United States, the 
meaning of stereotypes, communication and language development 
between English and non-English speaking cultures.   
  

 
REFERENCES  Available upon request.  
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Robin Olejarz, CPA 
rolejarz@charter.net 

 
PROFESSIONAL EXPERIENCE 
 
12/10-3/11 YMCA of Greater Springfield - Interim Chief Executive Officer 
 
2006-Present  YMCA of Greater Springfield, Chief Financial Officer 

• Responsible for developing and maintaining sound fiscal operating strategy, policy, 
practices, and reporting for the Association. 

• Chief financial advisor to the President/CEO and all Association Boards. 
• Supervise the development, utilization, operation and maintenance of all Association 

Information Technology systems.  Purchase all hardware and related software.   
• Recruit, train and supervise all Business Office, Human Resource and Facilities staff. 
• Develop and maintain all necessary financial, accounting, recordkeeping, and information 

management systems in order to meet all legal, tax, and audit requirements. 
• Initiate, design, and administer the $12 million annual operating budget preparation and 

review process.   
 
2005-2006  Kostin Ruffkess & Company, P.C. Manager CPA/CVA/ABV 

• Multifaceted position that included performing extensive business analyses and due 
diligence procedures in order to formulate estimates of business values for use in estate 
and gift tax purposes, business acquisitions, marital disputes, shareholder buyouts and 
shareholder litigation. 

• Create and monitor select department marketing efforts through various points of 
presentation. 

• Mentor staff including instruction, feedback and performance review. 
 
 
1997 – 2005  Moriarty & Primack, P.C.  Manager CPA/CVA/ABV 

• Co-Share responsibilities for scheduling of firm personnel in order to maximize 
efficiencies and production on engagements. 

• Responsible for managing engagement team to include the following services 
provided to clients in manufacturing, distribution, transportation and nonprofit 
industries: 

• Mentor staff including instruction, feedback and performance review. 
 
 

1991 - 1997 
Senior Associate of Turgeon, Schultz & Associates (now Aubrey, Dixon, Turgeon 
 

1987 – 1991 
Senior Associate of the Springfield, Massachusetts office of “Coopers & Lybrand (now 
PriceWaterhouse Coopers), 
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PROFESSIONAL DESIGNATIONS, 
SOCIETIES 
 

Certified Public Accountant, American Institute of Certified Public Accountants 
Accredited in Business Valuation, American Institute of Certified Public Accountants (status is 
currently Inactive) 
Certified Valuation Analyst, National Association of Certified Valuation Analysts (NACVA) (status 
is currently Inactive) 
Massachusetts Society of Certified Public Accountants 
Massachusetts Chapter – NACVA  (status is currently Inactive) 

 
 
Other      

Founding member Board of Trustees Springfield Prep Charter School 
Treasurer,  Board of Directors Forest Park Zoological Society 
Member, Board of Directors Mental Health Association, Inc. 
Former Member and Treasurer Springfield Public Forum 
Former Treasurer Chicopee High School Gridiron Club, Inc. 
Former Treasurer Chicopee High School Grand Slam Club 
Former Member Board of Trustees - Greater Springfield Head Start Program 
Former Treasurer MA Chapter -NACVA 
Former member Board of Trustees Greater Springfield Habitat for Humanity  
Junior Achievement classroom volunteer 
Springfield School Volunteer, Read Aloud Program 
Former member Business Advisory Committee for Springfield’s Putnam Vocational Technical 
High School 
Former President Board of Trustees for River Valley Counseling Center 
 
 

EDUCATION 
 Western New England College  - BS/BA   Springfield, Massachusetts 
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GARETH ROSS 

gross@massmutual.com 
  

EXPERIENCE 
 

MassMutual Springfield, MA 
Head of Advanced Business Analytics  July, 2013- present 
Tasked with developing a function to bring the latest capabilities in statistics, data mining and business model 
design to MassMutual’s insurance division. Although still being formulated, role will encompass: 
 Big Data  
 Statistical analysis  
 Business model evolution  
 Thought leadership  

 

Vice-President of Sales and Distribution Strategy Jan, 2011- July, 2013 
Led a 10 person team responsible for defining the long term strategy for Sales and Distribution (including 
MassMutual’s career agency system). Built diverse, high caliber team from scratch and have begun implementing 
toward a multi-year strategy renewal process drawing on corporate strategy experience and analytical skill set. 
Periodic updates to CEO, the executive leadership team and the board. Primary areas of work include:  
 Generating insight and transparency into the economic dynamics of sales and distribution  
 Define Career Agency model of the future  
 CFO–like responsibilities for tactical financial support of sales and distribution 
 Identification of M&A opportunities 
 Channel strategy (what product, through what channels in what proportions and why)  
 Mechanism for medium and long term growth   
 Incorporation of regulatory risk as a critical force of change  

 

Vice-President of Strategy June, 2009- December, 2010 
Senior member of a small strategy team that reports to the head of strategy for MassMutual. Over the Course of 
2009 and 2010, played a significant role on the team across a broad range of projects, including:  
 Primary author of an analysis of the strategic fit of MassMutual’s international insurance businesses in Asia. 

Work required extensive travel to the region, modeling of firm dynamics and development of a firm and 
actionable recommendation. Ultimately presented to and accepted by the Board. Consequent transactions 
currently being assessed and carried out 

 For both 2009 and 2010, lead strategist in developing a comprehensive and fully articulated strategy (presented 
at a dedicated annual full board meeting). Strategy well received by the Board and upper management  

 In conjunction with McKinsey, developed an integrated Global Asset Management strategy for MassMutual’s 
suite of Asset Managers (Oppenheimer, Barings and Babson). Work required a high degree of interaction with 
the CEOs of each business to reach consensus. It was also presented to the Board of Trustees and well received 

 Evaluation of a significant M&A opportunity  
 Development of a comprehensive corporate financial model  
 Team development and mentoring responsibilities  
 Numerous ad hoc projects  

 

Vice-President Financial Planning and Analysis April, 2008- June, 2009 
Responsibilities within FP&A and the broader finance organization. Specific projects included:  
 Lead the issuance of MassMutual’s $750 million surplus note (a type of bond specific to insurers)  
 Development of an economic capital model (temporarily reporting to the Chief Risk Officer)  
 Development of a stylized model and supporting materials that is used as the backbone of training content for 

the top 300 leaders in the company  
 Evaluation of a significant merger opportunity for one of our Asset Managers  
 Support of annual rating agency meetings 
 Development and implementation of quarterly earnings reports for external dissemination  
 Standard capital planning and analysis projects  
 Numerous other ad-hoc projects  

 

CAPMARK FINANCIAL San Francisco, CA 
Senior Vice-President of Financial Planning and Analysis  June, 2006- March, 2008 
Capmark is a financial subsidiary of KKR that was acquired from GMAC in the first quarter of 2006. My role within 
Capmark is broad oversight of the finance function including budgeting, forecasting investor and board reporting 
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with a particularly active role on strategic projects. I interacted closely with CEO Bill Aldinger (previously CEO of 
HSBC) and report the CFO Jim Baio (previously CFO of Franklin Templeton) but have a large degree of autonomy 
over my work product. Key activities carried out by my team include:  
 Complete oversight and control of Capmark’s budget and business plan – developed from scratch 
 Monthly forecasting  - developed process and analytical reports from scratch  
 Monthly investor group (KKR, Goldman and Dune Capital) reporting and analysis 
 Materials for regularly scheduled board meetings 
 Liquidity forecasting (as a special project initiated during the credit turmoil of the summer of 2007), developed 

initial analytical framework and carried out and maintained analysis through full “credit squeeze” cycle 
 Competitive analysis  
 Strategic financial analysis pertaining to exit options, bond issuances, corporate modeling, capital analysis and 

deployment 
 Creation and oversight of Capmak’s investor relations function following the registration of our $2.5B senior 

unsecured bonds and in preparation for longer-term strategic options 
 

GENERAL MOTORS   New York, NY 
Senior Financial Analyst for Capital Planning (Rating Agencies), New York Treasurer’s Office  July, 2005- June, 2006 
The analyst on the ratings desk is the key interface between the four major rating agencies. General responsibilities 
include providing both internal stakeholders as well as the Rating Agencies with information, data and insights into 
the performance, current and expected, of the business. During my tenure, this has been a particularly interesting 
position given the downgrades to junk status, ratings oriented strategic actions with GMAC and the communication 
of GM North America’s turnaround plan 
 Key contact for all communication between GM and the Rating Agencies (S&P, Moody’s, Fitch and DBRS) 
 Development and recommendation of annual approach to rating agencies and development of all material for 

bi-annual day-long rating agency meetings (detailed data charts for agencies with analogous Crib-set for CFO 
and other presenters) 

 Owner of GM’s “credit stresses” --- an ongoing analysis to track, quantify and manage financial stresses 
stemming from ratings pressure / trends --- presented findings to Treasurer and CFO on a number of occasions  

 Over the course of year, coordinated, managed and developed talking points for numerous interactions between 
the CFO / Treasurer and the ratings agencies 

 In addition to Rating Agency responsibilities, ad hoc projects included the development of a direct cash 
forecasting model for GM’s US automotive business 

 Development of a strike funding analysis for the U.S. that quantified the daily cash flows under various strike 
scenarios --- output presented to the Board of Trustees in the context of union negotiations 

 Dividend policy recommendations presented to the BOD  
 Due diligence and preliminary valuation of potential multi-billion secured borrowing facility 
 Detailed analysis of supplier base and implications for capital planning; credit terms and supply base access to 

capital  
 Integral member of team tasked with developing an appropriate early warning and response strategy to supplier 

requests for credit enhancements or other favorable changes in payment terms  
 Created a cash forecast model for GM’s annual $28 billion incentive spend – previously, the timing of cash 

incentive flows was opaque to upper management given the scope and complexity of the flows. Model used by 
GM’s Sales and Marketing division to forecast cash implications of proposed pricing plans (Value pricing 
initiative and Employee Pricing Program) 

 A number of confidential presentations and analyses, many of which were ultimately presented to the Board of 
Trustees  

 Responsible for coordinating and populating GM’s SEC filings, 10-K’s and Quarterly Reports as well as writing 
certain sections 

 

Senior Financial Analyst for Overseas Finance, New York Treasurer’s Office  June, 2004- December 2004 
Treasury coverage for Latin America Region (Brazil, Argentina, Chile, Colombia, Ecuador, Venezuela and South 
Africa). Responsibilities include macroeconomic monitoring, annual development of capital plans, tax efficient 
funding structures, capital structuring, foreign exposure modeling (including tracking and ongoing monitoring)  
 Generated an emergency funding plan provided to the CFO and Board of Trustees for a unit with US$ 4 billion 

in annual sales. Plan provided multiple funding options for a $200 million emergency funding injection, with 
full articulation of tax, accounting and capital structure consequences 

 Forecast model for hard currency exposure using monte-carlo simulation to provide exogenous variable ranges. 
Model required as operating entity in a country with trapped cash and unpredictable FX controls  
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 Above model led to me being nominated for, and ultimately receiving GM/GMAC Risk Management Employee 

of the Year Award, presented by CFO John Devine for the single employee in finance that made the greatest 
contribution over the course of the year [Award presented in 2005 for 2004 work] 

 Provide the Treasurer and Assistant treasurer with monthly updates on the political economy / GM performance 
in the region 

 Provide ongoing treasury and finance support for each of the units covered 
 

Senior Financial Analyst for Global Liquidity, New York Treasurer’s Office              January 2005-July 2005 
Conceptualized and implemented out a number of liquidity and tax motivated transactions with a full spectrum of 
supporting analysis including an internal LBO, international DCF valuations, tax arbitrage, dividend funding and 
capacity and ongoing analysis of efficient sources of debt/liquidity 
 Worked with bank and legal advisors to develop a means of introducing an efficient level of debt into the 

capital structure of a full cash tax paying entity and then repatriating those proceeds $250M to the US corp. 
though an internally funded LBO. Analysis required that multiple valuations, ultimately audited by outside 
advisors, be created in support of the transaction 

 Created an intra-region liquidity map and identified liquidity shifting through payment terms, working capital 
buildup, deposits, loans and transfer pricing 

 

THE COCA-COLA (JAPAN) COMPANY  Tokyo, Japan 
Summer Intern, Office of the CFO  Summer, 2003 
 Built an integrated financial momentum model that was the major input into the 2004 business planning process 
 Carried out analysis of OPEX drivers as a component of a presentation to KO President, Steve Heyer 
 Developed revenue forecasting model that has been adopted by finance as a tool for operational analysis & 

scenario testing 
 Reported directly to the CFO throughout the summer culminating with a final presentation on key financial 

performance drivers, implications and recommended actions 
 

THE WORLD BANK  Washington, D.C. 
Consultant, Operations and Country Policy  2001-2002 
 Conducted a 10 year trend analysis of approximately $100 billion loan data for a Board presentation 
 Created a database capable of analyzing multifaceted loan data that exceeded the capabilities of the Bank IT 

systems 
 Generated a significant portion of the analysis used for the 2002 Annual Report 
 Continue to operate in an advisory/consulting capacity for the Environment VP and the Global HIV Aids 

Program 
 Recipient of a two Vice-presidency awards: (1)VP of Operations and Country Policy and (2)VP of External 

Relations 
 

FIDELITY INVESTMENTS  Boston, MA 
Management Consultant – Fidelity Consulting  2000-2001 
 Created a comprehensive competitive and trend analysis for Fidelity Institutional Services Group (FIIS) 
 Analyzed emerging trends in models of financial service delivery 
 Interviewed institutional clients for an outside perspective of service levels and potential for improvement 
 Position typically offered to a consultant from a top-tier firm with 10-15 years experience 

 

DELOITTE CONSULTING  Boston, MA 
Associate Consultant – Strategy Practice  1998 – 2000 
 Identified, researched and quantified new product market potential for a ten billion dollar specialty chemical 

manufacturer 
 Analyzed global industry structure of specific chemicals as a component of a multi-billion dollar M&A 

proposal 
 Led a risk assessment team to the Asia Pacific region on behalf of a Fortune 100 high-tech client 
 Promoted to Associate Consultant one year ahead of schedule and recipient of the Deloitte Scholar Award 

 

Business Analyst  Beijing, China 
 Spent year (on leave from school) as a business analyst in Beijing reporting to the National Manager of China 

1995-1997 
 Upon returning to the US, worked full time during my junior & senior years for the head of Deloitte’s 

Manufacturing Practice 
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EDUCATION 

 
THE WHARTON SCHOOL and THE JOSEPH LAUDER INSTITUTE, University of Pennsylvania  Philadelphia, PA 
 Masters of Business Administration (Wharton), Double Major – Finance/Accounting  May, 2004 
 Masters in International Studies (Earned Concurrently from U-Penn), East Asia/ Chinese Concentration 

 
WASHINGTON UNIVERSITY,  St. Louis, MO 
 Bachelor of Science/Bachelor of Arts, Finance and Mandarin Chinese  December, 1997 

 
ADDITIONAL INFORMATION 

OTHER 
 Other – Fluent in Mandarin Chinese, Dual EU (Irish) and South African Citizenship, US Permanent Resident 
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BILL SPIRER 

126 2nd St., Apt. 7, Troy, NY 12180  • (413) 544-1485 • email: bspirer@springfieldprep.org  
 
 
 

EDUCATION 
Brooklyn Law School, Juris Doctor, cum laude, June 2011 
GPA: 3.52 
Class Rank: Top 22%  
Honors:  Editor-in-Chief, Journal of Law and Policy; Edward V. Sparer Public Interest Law Fellow 
Awards:  Brooklyn Law Students for the Public Interest (BLSPI) Faculty Public Service Award, 

Honorable Mention; BLSPI Gold Award for Pro Bono Service; CALI Award for Legal 
Writing II; Finalist for award recognizing the best moot court brief. 

Prizes:  Regina Crea Memorial Prize (for member of graduating class who has rendered the most 
devoted and disinterested service to the law school); Journal of Law and Policy Prize (for 
student who has done the most to further the success of the Journal). 

Publications: Roberts v. Tishman Speyer Properties: A Source of False Hope for Low-Income Victims of 
Predatory Equity, 18 J.L. POL’Y 855. 

Activities: Co-founder of the Law and Education Resource Network; Brooklyn Law Students for the 
Public Interest; Intern for New Orleans Legal Assistance. 

 

Pace University, Master in the Science of Teaching, Secondary Social Studies Education, May 2006 
  

Bates College, Bachelor of Arts in Political Science magna cum laude, minor in Spanish, May 2004 
Honors: Phi Beta Kappa 
Awards:  Albion Morse Award for Excellence in Foreign Language  
Study Abroad:  Habana, Cuba; Quito, Ecuador; Montpellier, France 
   

EDUCATION EXPERIENCE 
Troy Prep Elementary School, Troy, NY 
Dean of Students           July 2013 – Present 
Work closely with the principal to establish a positive, structured, achievement-oriented, and creative school 
culture and lead students to dramatic achievement gains.  Oversee school-wide behavior plan and 
intervention system, including positive incentive systems, discipline, and in-school suspension.  Supervise 
breakfast, lunch, class transitions, and dismissal.   Collect and use student behavioral and attendance data to 
improve school culture and student success.  Teach whole- or small-group class. 
 
Building Excellent Schools, Boston, MA 
Fellow                     June 2012 – July 2013 
Studied 50 high performing charter schools locally and nationally.  Successfully completed training on 
school operations, academics, finance, and governance.  Led the charter application and board development 
process for Springfield Prep Charter School in Springfield, MA.  Completed a leadership residence at 
University Prep Charter School in Denver, CO. 
 
The Urban Assembly School for Law and Justice, Brooklyn, NY 
Teacher, Advisor, Grade Team Leader                        June 2006 – August 2007 
Designed and taught 9th grade class on government and the political process. Served as advisor to sixteen 
9th grade male students. As 9th Grade Team Leader, managed team of seven teachers and worked with 
principal to create and implement school policies and programs.   
 
Teach For America, New York, NY 
Content Specialist                      August 2006 – August 2007 
Planned and taught monthly classes on pedagogy for seventeen first-year high school social studies 
teachers. Collaborated with Teach for America program team members and Pace University professors to 
analyze teacher data and used this data to inform my instruction. 
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Page 2  
BILL SPIRER 
126 2nd St., Apt. 7, Troy, NY 12180  • (413) 544-1485 • email: bspirer@springfieldprep.org  
 
Teach For America / Dr. Susan S. McKinney High School, Brooklyn, NY 
Teacher, Corps Member, School Team Leader, Department Chair                        June 2004 – June 2006 
Served as member of national service corps of recent college graduates who commit two years to teach in 
under-resourced urban and rural public schools.  Taught Global History I–IV, Participation in Government, 
and Economics. Appointed by principal to be History Department Chair and high school Team Leader. Led 
students to achieve a 79% pass rate on 2006 Global History Regents exam (13 points higher than the 
statewide rate and 49 points higher than the pass rate for similar city schools for that year).   
 

LEGAL AND POLITICAL EXPERIENCE 
Committee for Public Counsel Services, Lowell, MA     
Trial Attorney                August 2011 – July 2012 
Provided comprehensive representation to indigent child and parent clients in Care and Protection and 
Child in Need of Services cases in Lowell Juvenile Court.  Interviewed and advised clients; worked with 
social workers to provide clients with meaningful, workable solutions; drafted letters, motions, affidavits, 
and memoranda of law; prepared witnesses, including relevant experts; and represented clients in all 
hearings and trials.  Also represented clients in related proceedings, such as school suspension hearings and 
IEP Team meetings, in order to advocate for appropriate educational services and placements.   
 

Children’s Law Center Clinic, Brooklyn, NY     
Intern                 January 2011 – June 2011 
Represented children in custody and child protective cases in Brooklyn Family Court.  Interviewed child 
clients and collateral parties in interest; monitored court orders; drafted motions; conducted research on 
child protective law; collaborated with social workers to ensure that needed services were provided. 
 

Verrill Dana, LLP, Portland, ME 
Summer Associate                          June 2010 – August 2010 
Researched and drafted pleadings, motions, memoranda, settlement agreements and securities-related 
documentation in bankruptcy, labor and employment, intellectual property, real estate, corporate, and 
public utility cases at large New England law firm. 
 

Federal Civil Litigation Clinic, U.S. Attorney’s Office, EDNY, Brooklyn, NY 
Intern, Immigration Unit                        January 2010 – May 2010 
Developed immigration litigation strategy and researched and prepared memoranda. Appeared on record at 
status conferences and a deposition. Drafted answers, stipulations, status letters, interrogatories, and 
demands for documents.  
 

Brooklyn Law School Legal Services, Community Development Clinic, Brooklyn, NY 
Intern                   August 2009 – December 2009 
Represented neighborhood not-for-profit organizations. Drafted certificates of incorporation, bylaws and 
tax forms. Analyzed clients’ needs and drafted and negotiated contracts. Provided general counsel services.  
 

Brooklyn Legal Services, Corporation A, Brooklyn, NY      
Legal Intern, Group Representation Unit                       June 2009 – August 2009 
Assisted in representation of tenants’ organizations and low-income cooperatives.  Researched and wrote 
legal memoranda, responses to motions, and appeals on fair housing issues and for proceedings challenging 
government action.  Attended meetings with community groups, city agencies, and community boards.  
 

LANGUAGES AND OTHER 
Highly proficient in Spanish and French; former Outward Bound Instructor; marathon runner; avid athlete; 
cook; and musician. 
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Alison Turro 
 alison.turro@gmail.com   

 
Education  

 
University of Arkansas Clinton School of Public Service                                    Little Rock, AR 
Master of Public Service, May 2010 
 

Skidmore College                                                                                            Saratoga Springs, NY 
B.A. Sociology, May 2004 

   Magna Cum Laude and Phi Beta Kappa  
 

   Oxford University                                                                                                     Bath, England 
Advanced Studies in England Program, Fall 2002 
 
Professional Experience (Education) 
 
The Achievement Network                       Springfield, MA 
Managing Director of Western Massachusetts                        July 2011-Present 
• Coaching the leadership teams of 15 public district and charter schools to strengthen their school-wide practice 

of using interim assessment data to improve instruction. 
• Leading a five-person team to plan and execute a targeted calendar of professional development events that reach 

more than 500 school leaders and teachers annually. 
• Managing relationships with district academic directors to ensure the alignment of Common Core Standards-

based interim assessments and district-wide professional development.   
     

Jacksonville Lighthouse Academy Charter School                  Jacksonville, AR 
Lower Academy Director of Instruction                  January 2010 – July 2011          
• Coached 10 instructional staff members in the implementation of a rigorous arts-infused curriculum for nearly 

200 scholars in kindergarten through 4th grades, which resulted in an average of 150% annual student growth. 
• Planned and led school-wide professional development through weekly grade level meetings, biweekly faculty 

meetings, and a three-week summer institute session.     
• Analyzed student achievement data from multiple sources (NWEA, state, and curricular assessments) to 

strategically plan after-school programs and differentiated groupings in classrooms.  
 

Little Rock Preparatory Academy Charter School                                    Little Rock, AR 
Project Developer                                  2009-2010 
• Designed a standards-based service-learning guide for an after-school program to increase academic 

achievement and community awareness among students.   
• Collaborated with founding administrative staff to establish parent-engagement initiatives and procedures while 

fulfilling Master of Public Service Capstone requirements. 
 

Nyaka AIDS Orphans School                                                                     Nyakagyezi, Uganda 
Research Assistant                      Summer 2009 
• Designed an organizational model using standard methods of qualitative and quantitative data analysis to 

increase funding and expand educational services for more than 300 children who have lost one or both parents 
to HIV/AIDS in rural Uganda.   

 
Teach for America                               Brownsville, TX 
5th Grade Certified Bilingual Elementary Teacher                                                                      2006-2008 
• Planned and implemented a rigorous bilingual Reading curriculum resulting in an average of 80% content 

mastery as measured by the state end-of-grade assessment.   
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• Demonstrated commitment to student achievement and significant gains by providing intensive before-school, 

after-school, and Saturday tutorial sessions for students who were below grade level in reading, math, and 
science.   

• Coached students in district-wide academic and ballroom dance competitions.   
   

Alison Turro 
Page 2 

Professional Wollen Consulting                 Little Rock, AR 
Experience  Consultant            2009 
(Other) 

• Collaborated with the organization to advise a local nonprofit in the areas of strategic planning 
and organizational development.  

•  Led workshops to engage the organization’s members in the planning process and in the use of 
social media tools.  

 
  Arkansas Department of Human Services              Little Rock, AR
              Project Team Facilitator               2008-2009 

 
• Designed an innovative training curriculum in a team-based setting to engage professionals and 

parents in a dialogue that will help them address children’s behavioral health needs in their 
communities and families.   

• Facilitated discussions in weekly team meetings, oversaw the development of final project 
deliverables, and ensured that project deadlines and assignments were met. 

 
  American Red Cross Hurricane Katrina Disaster Relief            New Orleans, LA         
  Bulk Distribution Volunteer                       2005 

• Served on a team of 20 volunteers managing emergency relief efforts in the Lakeview 
community which experienced severe flooding after the collapse of the 17th Street canal levees.   

 
  AmeriCorps National Civilian Community Corps (NCCC)                            Sacramento, CA 
  Corps Member Class XI                           2004-2005 

• Strengthened diverse communities in Oregon, California, Hawaii, and Utah by working in a 
variety of team-based projects that included natural area restoration, Volunteer Income Tax 
Assistance, Habitat for Humanity, and a literacy-building summer school program.   

 
 
Technical          •     Microsoft Office (Word, PowerPoint, Excel, Publisher) 
   Skills               •     Northwest Evaluation Association (NWEA) 
                           •     Certified in American Red Cross Disaster Relief and Mass Shelter Operations 
 

Language          •     English and Spanish (Proficient) 
    Skills 
 

Certifications  •     4-8 Bilingual Generalist (TX) 
    •     4-8 Social Studies (TX) 
   •     4-8 Content Subjects (AR Provisional License) 
 

Interests           •     Travel – backpacked through South America and hiked to Incan ruins at Machu Picchu in 
                                  Peru; boated across Lake Titicaca in Bolivia; took tango lessons in Buenos Aires; toured 
                                  historic sites and museums across England, Spain, Italy, and Ireland; and photographed 

                the world’s famous tree-climbing lions in Uganda. 
•  Outdoor activities such as hiking, kayaking, and skiing in the Green Mountains of Vermont. 
•  Practicing my Spanish speaking and literacy skills. 
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Danielle L. Williams, Esq. 
dlwill98@aol.com 

 

 
 
EXPERIENCE  
 
 Fierst, Kane & Bloomberg, LLP, Northampton, MA  
 Associate      March 2013 – Present 

General Practice with a concentration in criminal and civil litigation, real estate 
and housing law. 
 

 Baypath College, Longmeadow, MA  September 2012-Present 
 Program Director – Lead to Succeed Program 
 Overall coordination of college preparatory program targeting middle school 

girls.  Includes facilitating workshops, a speaker series and other hands-on 
activities. 

 
 G.A.D.A., West Orange, NJ, Wilbraham, MA 
 President      October 2011-Present 

A limited liability corporation focusing on the creation and development of a 
variety of multi-media entertainment properties including The Mighty Magical 
Majestics of which Williams is a co-creator, producer and writer. 
 

 The Scott Firm, Brooklyn, NY 
 Attorney      April 2007-2010 

Legal practice concentrating in entertainment, corporate and general civil 
litigation.  Prepared and reviewed trademark and corporate filings.  Prepared and  
reviewed general contracts in area of Entertainment such as producer agreements 
and general licensing agreements. 
 
Hampden County District Attorney's Office, Springfield, MA 
Assistant District Attorney     Oct 2003 – March 2007 
Prosecuted misdemeanors and felonies in Springfield District Court from 
arraignment to trial, including drug possession, operating under the influence, 
property crimes, crimes against person and insurance fraud; Prepared and argued 
Memorandums of Law, Motions to Suppress as well as Dangerousness Hearings.  
Handled case load of approximately 300. 

 
            Richard I. Goldman P.C., Springfield, MA  Dec 2002-October 2003 

Associate   
Legal practice concentrating in real estate law.  Executed recordings and 
performed title examinations.  Routinely drafted purchase and sale as well as 
lease agreements.  Drafted wills and conducted numerous real estate closings. 
 
The Law Office of Patti G. Glenn, Springfield, MA 
Associate      Dec 2002-October 2003 
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Danielle L. Williams – Page 2 

 

Legal practice concentrating in personal injury and family law.  Prepared 
discovery, demand packages, complaints, and legal correspondence.  Prepared 
answers, pleadings and interrogatories. Conducted negotiations.   

 

Doherty, Wallace, Pillsbury, & Murphy, P.C., Springfield, MA 
Law Clerk                                            August 2001 – May 2002 
General practice concentrating in litigation, corporate law, municipal law, 
intellectual property, trusts & estates, real estate, environmental law, and 
employment law.  Responsibilities included research for appellate briefs and interoffice 
memos, drafting file summaries, pleadings, memos, deposition summaries answers and 
interrogatories.  Drafted appellate briefs, client letters, and memorandum of law. 

 

Congressman Richard Neal (Dem. MA), Washington, DC 
Congressional Intern                             May – June 2001 
Conducted research pertaining to proposed legislation & policies.  Briefed 
Legislative Director on legislative issues.  Researched issues presented in letters 
from constituents and prepared written replies.  Represented Congressman Neal 
during issue briefings by lobbyists and constituent visits.  

 
Professional 
Affiliations 

Admitted to MA Bar, December 2002. 
 
 

Activities The Links Incorporated, Scott Hawkins Leadership Institute Cohort V, member 
Eastern Area Arts Committee.  
Leadership Pioneer Valley, class of 2012-2013. 
The MacDuffie School, Advisory Board Member, 2012 – present 
Springfield Prep Charter School, Founding Board Member, 2012 – present 
Women’s Fund of Western Mass, Board member, 2000 
College Summit, Volunteer Writing Coach, 2011 and 2012 
Next Level Development Conference, Advisory Board Member, panelist and 
workshop leader, 2009 – present. 
 

Awards Certificate of Achievement                   April 19, 2001 
The 2001 MBJC Book Award, The Massachusetts Black Judges Conference, 
 
2011 Woman of Excellence                   June 11, 2011 
Honored by Unity First for personal commitment, dedication and performance. 

 
Education Western New England College School of Law, Springfield, MA  (1999-2002) 

Juris Doctor, May 2002  
Admitted to Massachusetts Bar, December 2002 
Activities:         Women’s Law Association, Secretary, International Law Student Association 
(ILSA), member, Frederick Douglass Moot Court team, member, Philip C. Jessup International 
Moot Court Competition, Judge Coordinator 

 

 The College Of William and Mary, Williamsburg, VA (1994-1998) 
Bachelor of Arts in English (Concentration- English Lit.), May 1998 
Activities:   Students of the Caribbean Association, Vice President, Social Affairs 
                   Summer Program in English Literature, Cambridge University, Cambridge, England  
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Chris Collins 
I am excited to support Springfield Prep Charter School in any way I can during its planning and early operational 
stages and believe that my experience as a Business Manager and CFO at a number of Massachusetts charter 
schools will provide additional capacity to Springfield Prep’s founding team. 
 
I have worked in charter schools since their authorization in 1996: at the Somerville Charter School (now Prospect 
Hill Academy in Cambridge/Somerville), at Boston Preparatory Charter Public School during their pre-operational 
year and first year of operation, and, since 1999, as Chief Financial Officer of Academy of the Pacific Rim Charter 
Public School. 
 
During my experience I have become well aware of the financial needs required during the start up and early 
operation of a public charter school.  I have consulted with Bill on budgetary issues and will continue to review 
Springfield Prep’s budgets and cash flow requirements.  I have been impressed by Bill’s preparation during this 
process, and believe this will make the school strong from its inception.   The pre-approval stage is a difficult 
landscape to navigate for any organization and Bill and his team are commendably lining up all the necessary 
requirements to get a new organization up and running if approval is granted. 
 
I am prepared to continue to act in a supportive and consulting role to Bill and Springfield Prep during its start-up and 
initial years of operation.  I know there are many others, from a variety of fields, who have also invested their energy 
and talent in support of this proposed school and, like me, will continue to offer support should a charter be granted. 
 
 
Michael Larsson 
I am excited to serve on the Advisory Council of Springfield Prep Charter School and committed to helping to make 
the school a success.  I am currently the Chief Operating Officer of the Match Schools, where I oversee all 
operational, real estate, compliance, and human resources matters—including recruiting talent and HR 
administration—for the Match schools.  I also manage all external relationships, including those with the 
Massachusetts DESE.  
 
I have known Bill, the proposed Head of School, as a friend and colleague for a number of years.  As a member of 
the Advisory Council, we have been in frequent communication about issues related to human resources, 
compliance, and financial management, and I am committed to being a resource for him and his team around, in 
addition to those areas already listed, managing public funds, developing accountability mechanisms, leasing and 
purchasing facilities, and complying with state reporting requirements.  I have been fortunate to learn the nuts and 
bolts of operating an existing charter school, expanding a charter school, and opening a charter school, and I am 
excited to help ensure that Springfield Prep offers a high-quality education to the families of Springfield.     
 
 
Katie Megrian 
I am thrilled to join Springfield Prep’s Advisory Council. In my current role as the founding principal of Brooke 
Mattapan Charter School, I am responsible for the hiring, onboarding, coaching and professional development of all 
teachers and school-based operations staff. I also oversee the creation of curriculum, monitor achievement data to 
ensure the success of all students, and assist in the management of the school’s budget. Prior to becoming principal, 
I taught at Brooke Roslindale for five years, with three of those years being in founding grades.  In the seven years I 
have worked for the Brooke Network, I have learned an immense amount about teaching, learning and the 
importance of continually striving to improve. I am honored and excited to share those lessons with the Springfield 
Prep community. 
 
I have known Bill since we attended Bates College together nearly ten years ago. Upon graduating from Bates, we 
both joined the New York City Teach for America Corps. Bill’s commitment to closing the achievement gap has 
remained strong ever since. This past year, I have been incredibly impressed by the level of thought he has put into 
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the planning of Springfield Prep. He has combined his own successful teaching experiences with the best practices 
from many of the nation’s highest performing schools and has folded them into a plan that reflects an inspiring and 
urgent vision. If granted a charter, I have no doubt Bill will shape Springfield Prep into a game changing school that 
will transform the landscape of education reform in Springfield. 
 
 
Amanda Hillman Seider 
I am quite pleased to be a member of the Springfield Prep Advisory Council. As a founding member of the Teach For 
America – Massachusetts team, I played a key role in the establishment and scaling of our region, and as a 
Leadership Team member, have been closely engaged in our strategic planning.  I currently serve as the Managing 
Director, Alumni Affairs; In this capacity, I manage all aspects of our long-term career development support for the 
1,400 alumni and nearly 200 corps members living and working in Massachusetts. This includes meeting regularly 
with school districts, charter schools, and other education organizations statewide to assess their talent needs, and 
then working to match talented individuals to those roles. We also work to build a strong, cohesive network among 
our alumni community across the state, including Western Massachusetts. This role requires skill in network-building, 
talent sourcing, school/district relations, and adult leadership development, as well as general management and 
strategic planning. 
 
As a KIPP: Massachusetts board member, I chair our Teaching and Learning Committee, providing board-level 
accountability and counsel on matters of student academic outcomes, data systems, and talent recruitment. I also sit 
on our Governance committee and our Advocacy task force, which has given me additional experience with charter 
school governance and policy. At both TFA and KIPP, I am leading Diversity initiatives to make sure that these 
respective communities are inclusive and representative of those from the backgrounds shared by our children. 
 
Bill Spirer, the proposed Head of School, and I met several years ago through our mutual connection as Teach For 
America alumni. Our conversations, in addition to his many prior experiences, led him to pursue founding Springfield 
Prep. Since then, as a member of the Advisory Council, I’ve been actively in touch with him regarding issues of talent 
recruitment and selection, marketing, charter school compliance, and resources for his ongoing development and 
growth as a school leader. I am deeply committed to supporting the Springfield Prep team, and will work to be a 
resource however I can. 
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Christopher J. Collins 

ccollins@pacrim.org 
 

EDUCATION 
 University of Massachusetts at Boston    
 Master of Business Administration     May, 1993 
 
 Boston College       
 Bachelor of Arts in English      May, 1988 
 
PROFESSIONAL EXPERIENCE 
 Academy of the Pacific Rim Charter Public School 
 Chief Financial Officer       June 1999 – Present 

Responsible for financial and operational administration of the Academy serving 520 students in 
grades 5-12 with 65 staff members and an $8 million operating budget.  Serve on the school’s 
Administrative Team, the school board’s Finance Committee and report monthly at meetings of 
the Board of Trustees. Develop operating and capital budgets in coordination with the Executive 
Director and Finance Committee. Supervise direct reports including Business & HR Manager, 
Assistant Business Manager & Registrar, Facilities Manager, School Nurse and IT Director.  
Worked with independent auditors for completion of 14 annual audits using Government 
Auditing Standards with provision for OMB A-133.  Provide financial administration of the 
Academy of the Pacific Rim Foundation, an IRS 501(c)3 public foundation. Coordinated work 
with Executive Director and a financial consultant to secure $5 MM in tax-exempt QZAB 
renovation financing and $5 MM in acquisition financing through three bond issues in FY2005 & 
2006. Served as primary project manager for over $12 MM in capital facility project over 14 
years in the schools current 40,000 s.f. facility.  Currently coordinating $1.2 MM expansion 
adding 3 additional classrooms scheduled for completion in summer, 2014. 
 
Boston Preparatory Charter Public School 

 Director of Operations & Finance     January 2004- August 
2005 

Fulfilled similar responsibilities for both the Academy of the Pacific Rim and Boston Prep during 
the pre-opening and first full year of operations of the latter.  Oversaw facility development and 
operations for a new school serving 110 students in grade 6 with twelve staff members. 
Administered the schools $1.5 million budget as well as financial control for The Preparatory 
Foundation.  Worked with the Head of School to ensure that school operations and its facility 
opened on schedule and all necessary local, DOE and ADA compliance requirements were met.   
Reported monthly to the Board of Trustees and Finance Committee.  Primary responsibility for 
facility, human resources, payroll administration & MTRS reporting, benefits administration, 
procurement, accounts payable, general ledger accounting, state and federal entitlement grants 
management.   

  

 Somerville Charter School 
 Business Manager       August 1996 – July 
1998 

Responsible for financial control of the school’s $3 million operating budget serving 450 students 
in grades K-12 in the school's first and second year of operation.  Primary payroll and  personnel 
responsibilities for 50 full-time staff.  Established initial accounting system utilizing QuickBooks.  
Responsible for procurement, accounts payable, general ledger accounting and grants 
management.  Completed required Massachusetts Public Purchasing Official program seminars 
and certification. Responsible for monthly reporting to the Board of Trustees and coordination of 
annual audit.  Supervision of Purchasing Coordinator, Bookkeeper and facilities staff. 
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Michael Larsson 
Michael_larsson@yahoo.com 

  
PROFESSIONAL EXPERIENCE________________________________________________________________ 
 
Chief Operating Officer, The Match Schools, Boston, MA 
Responsible for all operational functions of the Match Charter Public School and Match Community Day Charter Public 
School which exist, currently, in three campuses across Boston and which will expand to five campuses serving 1,250 
Boston students when complete. Manages a team responsible for teacher, staff and leader recruiting, HR administration, 
DESE compliance (including the creation and fulfillment of federal and state grants, accountability plans and annual 
reports), real estate (leases, acquisitions and capital projects), operations (vendors, neighbors, systems), school-level 
budgeting, and external relations (including interfacing with DESE and local leaders). Before becoming COO in July 2011, 
held positions of Deputy Executive Director and Executive Director of the Match Charter Public School. July 2008-Present. 
 
Director of the Annual Fund, Boston College High School, Dorchester, MA 
Responsible for raising more than $2 million each year from alumni, parents, and friends for Jesuit high school. Personally 
cultivated and solicited top gift prospects.  Developed creative long-term strategy to increase alumni giving.  Coordinated 
and led Board sub-committee.   Created and executed direct mail strategy. March 2007-July 2008 
 
Director of Development, City on a Hill Charter Public School, Roxbury, MA 
Responsible for raising more than $300,000 annually from personal solicitations, grants, and fundraising gala for inner city 
charter high school.  Grant writer for successful $1.1 million capital campaign.  Recruited more than 700 8th grade 
applications for 9th grade lottery by visiting middle schools throughout Boston.  Developed and led intensive MCAS 
Saturday tutoring program for 50 students that became model for school-wide tutorial program that has led to significant 
increases in MCAS scores for City on a Hill.  Coordinated press and communications for the school.  July 2005-March 
2007.  
 
MATCH Corps Member, MATCH Charter Public School, Brighton, MA 
Member of the inaugural MATCH Corps, an inventive one-year program where 40 recent college graduates live at the 
MATCH School and tutor inner-city students full-time.  The MATCH Corps is now one of the most competitive post-
graduate volunteer opportunities in the country. August 2004-July 2005 
 
 
 
EDUCATION_________________________________________________________________________________ 
 
Boston College, Boston, MA 
Bachelor of Arts, 2004. Major: Communications. 
 
Boston College High School, Dorchester, MA 
High School Degree, 2000 
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Kathryn L. Megrian    
kmegrian@ebrooke.org 

________________________________________________________________________________________________________ 
Education  
2004-2006 BANK STREET COLLEGE OF EDUCATION                                                                                           New York, NY 

Masters of General Childhood Education, Summa Cum Laude, June 2006 
  

2000-2004 BATES COLLEGE                                                                                                                                           Lewiston, ME            
Bachelor of Arts in Psychology, Magna Cum Laude, May 2004 
Awards: Dean’s List all semesters, Honors in Psychology, Phi Beta Kappa 
Relevant Coursework:  Conducted year-long case study on three teachers’ responses to the No Child Left Behind. Defended 
thesis before a panel of professionals for the elevation to honors status. 

  
    Spring 2003 SYRACUSE UNIVERSITY                                                                                                                              Florence, Italy 

Awards: Coluccio Salutati award for academic excellence  
  

School 
Leadership 
June 2011-

present 
 
 
 
 
 
 
 

 
BROOKE MATTAPAN CHARTER SCHOOL                                                                                             Boston, MA 
Founding Principal 

• Led Brooke Mattapan 5th graders to earn highest student growth percentile in Massachusetts on 2012 MCAS in 
English and Mathematics (92% and 95%, respectively). 

• Hosted former President George W. Bush and former First Lady Laura Bush at Brooke Mattapan in July; participated 
in round-table discussion on how best to develop principals with President Bush, Education Commissioner Mitchell 
Chester and other Massachusetts school leaders.  

• Utilize extended day and year to provide Brooke students with 30% more learning time than Boston Public School 
students. 

• Support grade level teams in the frequent analyses of achievement data to differentiate and improve instruction. 
• Proactively build positive school culture through implementation of robust character education curriculum; coach 

teachers in creating warm/strict classroom cultures; uphold school-wide behavior systems to ensure safe and structured 
learning environment. 

• Provide teachers with ongoing, growth-mindset focused instructional coaching, conducting at least 20 administrative 
observations per year; use Brooke Standards of Effective Instruction to evaluate teacher progress and conduct mid-year 
reviews.  

• Design and deliver ongoing professional development (3 hours per week during school year; 60+ hours during summer 
PD). 

• Oversee Saturday math academy for 5th and 6th grade students in need of extra support.  
• Assist with yearly network-wide recruitment, interviewing and hiring of new teachers. 

 
Teaching 
2006-2011 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
BROOKE ROSLINDALE CHARTER SCHOOL                                                                                               Roslindale, MA 
Founding Teacher 

• 2010-2011 (5th grade teacher). 100% of students scored advanced or proficient on ELA MCAS (#1 in Massachusetts). 
89% scored advanced or proficient on math MCAS (#6 in Massachusetts). 

• 2009-2010 (founding 4th grade teacher). 100% of students scored advanced or proficient on ELA MCAS (#1 in 
Massachusetts). 83% scored advanced or proficient on math MCAS (#2 in Massachusetts).  

• 2008-2009 (2nd grade teacher). Students mastered 93% of state reading and math standards and progressed 1.5 years in 
reading.  

• 2006-2008 (founding kindergarten teacher). Students mastered 100% of state reading standards and 97% of state math 
standards and made 1.3 years of reading progress. 

 
Additional Leadership Experience 

• 2010-2011. Participated in Brooke’s instructional leadership program while teaching 5th grade full time; observed and 
coached 5 teachers, co-planned weekly school-wide professional development, lead weekly 4th   grade data meetings, 
and mentored 5th grade associate teacher.  

• 2009-2011. Co-directed associate teacher hiring program while teaching full time.  Recruited and interviewed over 100 
associate teacher candidates. 

• 2006-2010. Planned and implemented new teacher summer workshops on data collection, differentiated instruction, 
literacy instruction, and classroom management. 

• 2004-2006. Selected as one of 3,000 out of 13,000 applicants to join the Teach for America New York City Corps; led 
90% of fifth and sixth grade students to make 1.5 grade levels in reading.                                                                                                                                      
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AMANDA HILLMAN SEIDER 
amanda.seider@gmail.com 

 
EDUCATION 

 
 

Emory University M.A. in Anthropology, May 2009 Atlanta, GA 

Harvard University A.B. in Anthropology, cum laude, June 2002 Cambridge, MA 

Boston University                          Certificate, Nonprofit Management & Leadership, May 2013                 Boston, MA 
 

Pontifícia Universidade Católica   Intensive Portuguese Course, Summer 2006                             Rio de Janeiro, Brazil 
 

PROFESSIONAL EXPERIENCE 
 

June 2007 
- present 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
June 2005 
–June 2007 
 

Teach For America 
Managing Director of Alumni Affairs, Massachusetts Regional Team, Boston, MA 
• Launched and developed a vibrant, growing network of more than 1,200 professionals who 

work from all sectors to close the achievement gap for our nation’s low-income students. 
• Develop and implement strategy toward ambitious goals for alumni leadership, including 

specific career paths such as school and teacher leadership, advocacy, and nonprofit leadership. 
• Scale and innovate our program offerings as our alumni base has grown 250% in three years 
• Maximize social impact of our alumni by providing direct career and civic leadership support. 
• Work closely with local organizations, including school districts, charter schools, graduate 

programs, and nonprofits, to connect alumni with high-impact opportunities in education. 
• Provide leadership and management consulting to our local Teach For America Alumni Advisory 

Board. 
• Manage a director of alumni affairs, coordinator of alumni affairs, and various interns. 

 
Highlights: 

• Drove continuous increase in the number of school leaders in our region – in FY12, far 
exceeded our goal of 30 school-based leaders (deans, assistant principals, etc.) with total of 51 
new leaders. 

• Have continuously raised our alumni engagement participation rates as population has grown; 
in FY11, 57% of our local alumni donated time or funds to our organization. 

• Managed team to exceptional results in major annual campaigns: (1) our first two corps 
member giving campaigns met ambitious goals, raising over $5k with at least 70% 
participation; (2) exemplary performance in our annual Alumni Survey campaign, with over 
70% alumni participation 

 
Additional Leadership Roles 

• Massachusetts Regional Leadership Team 
• Former Vice-Chair for Communications, Managers of Color Steering Committee 
• National CRM/Salesforce.com Implementation Steering Committee 

 
Manager of Alumni Affairs, Atlanta Regional Team, Atlanta, GA 

• Launched and developed Atlanta’s network as it grew from 300 to 450 alumni. 
• Increased regional alumni donations of time and money by 300% over two years. 
• Held over 100 individual meetings to build awareness and involvement. 

 

Capitol View Elementary School, Atlanta Public Schools, Atlanta, GA 
Fourth Grade Teacher, Teach For America corps member 

• Member of highly selective corps of college graduates who teach at least two years in 
our nation’s neediest schools, later becoming lifelong advocates for educational equity. 
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• Designed and implemented rigorous, standards-aligned curriculum in Title-I school. 
• In both years, led 100% of students to pass the high-stakes Georgia Criterion-Referenced 

Competency Test in reading, language arts, and mathematics. 
 
ADDITIONAL LEADERSHIP & VOLUNTEER ACTIVITIES 
 
Member, KIPP: Massachusetts Board of Trustees 2010-present 
Teaching and Learning Committee 
(chair) Governance Committee 
Serve as trustee of a successful charter public school network with schools in Lynn and Boston. In particular, provide 
insights and recommendations regarding talent recruitment, selection, and retention. 
 
Advisory Board Member, Springfield Prep Charter School 2013 – present 
Provide counsel and support to founder of a proposed charter school in Springfield, Massachusetts. 
 
Advisory Board Member, South Lawrence East Fifth Grade Academy 2012 - present 
Provide advisory support to an innovative new school in Lawrence that focuses on integrating a rigorous academic 
curriculum with physical exercise to raise student achievement and increase student fitness. 
 
Deputy Campaign Manager, Mervan Osborne for Cambridge School Committee Summer/Fall 2011 
Worked to elect educator Mervan Osborne in a local election in which he was challenged by six incumbents. Helped 
lead grassroots effort that ultimately led to a decisive victory. Provided strategic support for the campaign, helped 
design and host fundraising events, and assisted with management of field operations. 
 
Participant, Initiative for Diversity in Civic Leadership Spring 2009 
Completed intensive 16-week political training course for Greater Boston leaders from under-represented backgrounds. 
Course included significant instruction in fundraising, political campaign management and finance, public 
administration, and leadership development. Sponsored by Suffolk University and nonprofit organization Oiste. 
 
Alumni Interviewer, Harvard College Office of Admissions 2006 – present 
Serve as a volunteer interviewer for candidates for admission to Harvard College. 
 
Steering Committee Member, Boston Leaders for the Future of Education 2008-2009 Supported 
development of local network of young professionals dedicated to promoting innovative thinking in education policy 
and reform. Initiative included launching a policy paper competition to encourage fresh ideas and collaboration in the 
public education space. 
 
Executive Board Member and Senior Scholar, Emerging Leaders Workshop 2004 – 2008 
Organized best-in-class annual leadership conference for Honors students at historically Black colleges and universities. 
Provided direct counsel, mentoring, and career support to college students. 
 

 
LANGUAGES 
Portuguese – advanced proficiency 
Spanish – advanced proficiency 
French – conversational proficiency 
 
PERSONAL INTERESTS 
Distance running, kayaking, weightlifting, tennis. Hold 2nd brown belt in Shotokan karate. Collegiate rower and rugby player. 
Cooking, container gardening, travel. 
 

Amanda Hillman Seider, p. 2 
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PROVEN PROVIDER INFORMATION SHEET 
REQUIRED SUBMISSION WITH PROSPECTUS 

 
This form is required for applicants applying as proven providers in districts that have performed on the 
Massachusetts Comprehensive Assessment System (MCAS) in the lowest 10 percent statewide for two 
consecutive previous years and where the 9 percent net school spending cap has been or is expected to 
be raised. Applicants, or a provider with which the applicant group proposes to contract, must meet the 
definition and qualifications of proven provider as outlined in 603 CMR 1.00. Please contact the 
Department (781-338-3227) if you are unclear if the proven provider requirement applies to your 
submission.  
 
The applicant must submit evidence satisfactory to the Commissioner to demonstrate a significant 
management or leadership role at a school or similar program that is an academic success, a viable 
organization, and relevant to the proposed charter. The Commissioner will make this proven provider 
determination after the conclusion of the prospectus stage and prior to the due date of the final 
applications.  The timing for this determination will be based on the availability of current year MCAS 
testing data.  
 
Please check the category of proven provider that best reflects the applicant group:  
 
Category 1: 
 Two or more persons who had primary or significant responsibility serving, for at least five years, in 

a leadership role in a public school or similar program that has a record of academic success and 
organizational viability. 

 
Category 2: 
 A non-profit education management organization, in operation for at least five years, that has a 
record of academic success and organizational viability; or 
 A non-profit charter management organization, in operation for at least five years, that has a record 
of academic success and organizational viability. 
 
Category 3: 
  The board of trustees of an existing charter school that has a record of academic success and 
organizational viability. 
 
Category 4: 
If the applicant proposes to contract with a proven provider with a record of academic success and 
organizational viability, check one of the following: 
 An education management organization; 
 A charter management organization; or 
 A school support organization. 
 
Name of Person(s) or Organization: Building Excellent Schools 
 
 

Primary Contact Person:               Linda Brown 
 
Address:                                           31 Milk St., 6th Floor   
 
City:                                                  Boston   State: MA                    Zip: 02109 
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Daytime Tel: (617) 227-4545, ext. 205       Email: lbrown@buildingexcellentschools.org 
Qualifications to Achieve Proven Provider Status 
 
All proven provider applicants must submit evidence satisfactory to the Commissioner that 
demonstrates that the proven provider has significant management or leadership experience with a 
school or similar program that is an academic success, a viable organization, and relevant to the 
proposed charter. For applicants with a current or previous relationship to a Massachusetts public 
school, the Commissioner may consider all information related to such school’s performance, including 
evaluations in connection with each renewal of its charter. 
 
The criteria listed below define the basis on which proven provider status will be assessed. All applicable 
criteria must be addressed in alignment with at least one category chosen above. 
 
Category 1 ONLY: 
A.  Describe in detail, the individuals' roles and responsibilities at the successful school(s) or program(s). 
Please attach resumes and any additional documents that provide evidence to support the individual’s 
roles and responsibilities at the successful school(s) or program(s). Include evidence to link the proposed 
proven provider’s roles and responsibilities to the success of the school or program. Information may 
include resumes of individuals or documentation to support organizational success. 
 
 
Not Applicable to Springfield Prep 
 
 
 
 
 
 
 
 
Categories 2, 3, and 4: 
A.  Provide evidence of the qualifications of the proposed proven provider, including the proposed 
proven provider’s roles and responsibilities in the successful school(s) or program(s) or the school 
support organization’s role in successful schools or programs. Include evidence to link the proposed 
proven provider’s roles and responsibilities to the success of the school or program. Information may 
include resumes of individuals or documentation to support organizational success. 
 

Qualifications of the Proposed Proven Provider 
 
Building Excellent Schools (“BES”) - which traces its origins back to the inception of charter schools in 
the Commonwealth of Massachusetts - has worked for 20 years to support relentless entrepreneurs to 
design, found, lead and sustain excellent charter schools in underserved communities nationwide. 
 
Since 2001, BES has offered the flagship Building Excellent Schools Fellowship - an intensive, year-long 
charter school development and leadership training program which engages educational entrepreneurs 
to build and lead high expectation urban charter schools.   
 
The lead applicant of the proposed school is a Fellow who recently completed the 2012-13 BES 
Fellowship.  Beyond the Fellowship training, BES offers a robust set of support programs (Connect to 
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Excellence, Excellent Schools Network and Weekend Warriors) which delivers close consultation, 
further training, and critical support to address all of the key functional areas of an urban charter 
school.   
 
To date, BES Fellows have started 63 charter schools in the United States, including two award-winning 
urban charter schools in Boston - Boston Preparatory Charter School and Excel Academy Charter 
Schools. 
 
 
The Founder and Chief Executive Officer of Building Excellent Schools is Linda Brown.  From the 
organization’s inception in 1993, Ms. Brown’s advocacy and tireless work has been critical to the initial 
and sustained success of over 50 BES schools across the country. Ms. Brown conceptualizes, concretizes 
and executes the strategic vision for Building Excellent Schools; this vision has profoundly improved the 
lives of tens of thousands of children by providing access to high-performing schools. Ms. Brown’s work 
has been critical to the initial success of charter schools not only in Massachusetts but across the 
country. In addition to acting as the organization’s lead fund developer, Ms. Brown also works one-on-
one with Fellows on issues related to governance, fund development, and mission. Before Building 
Excellent Schools, Ms. Brown was Associate Head of School at an independent school in Massachusetts. 
In 2008, Ms. Brown was inducted into the Public Charter Schools Hall of Fame to recognize her work as 
a seminal education reform pioneer. Ms. Brown holds a B.A. in English from Boston University. 
 
The Chief Academic Officer of the BES Fellowship is Susan Walsh. Sue Walsh designs and leads the 
majority of Fellowship trainings at Building Excellent Schools.  She also directs the content of the other 
school leadership programs offered by BES, including Emerging Leaders, Weekend Warriors, and LENS 
(Leaders for Emerging Network of Schools).  Because of Ms. Walsh’s leadership, the BES Fellowship has 
garnered national recognition as a preeminent program of school design. Ms. Walsh is an experienced 
urban charter school leader and has invested almost two decades in Massachusetts charter schools as a 
teacher, master teacher, curriculum coordinator and principal. She is dedicated to the core beliefs of 
rigorous performance-based academic achievement and the urgency of getting schools as good as they 
must be for students. Ms. Walsh was a founding member of the Lowell Middlesex Academy team, an 
organization that shifted from a successful program for at-risk students to a highly regarded, award 
winning charter school based upon dramatic student performance gains; she played a key role in 
readying the school for its second charter renewal. Most recently, Ms. Walsh served as Principal of 
Boston Collegiate Charter School.  Ms. Walsh holds an M.A. in English Literature and a B.A. in English 
Literature from University of Massachusetts-Boston. 
 

Roles and Responsibilities of the Proposed Proven Provider 
 
Building Excellent Schools will work with Springfield Prep in the following ways: 
 
Pre-Authorization/Fellowship 
Prior to receiving charter authorization, Building Excellent Schools works intensely with Springfield Prep 
primarily through its training relationship with Springfield Prep’s lead founder, William Spirer. Mr. 
Spirer was selected from a national pool of over 750 applicants to participate in the BES Fellowship and 
design a charter school.  Prior to authorization, both Mr. Spirer and Springfield Prep’s founding board 
of trustees has worked - and will continue to work - under the supervision of BES.  
 
The BES Fellowship is a year-long, full-time comprehensive training program in charter school creation, 
leadership development and school founding.  The Fellowship pays its carefully selected leaders-in-
training a professional-level stipend to focus on one goal: to design and open a school of 
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uncompromising excellence. A Fellowship year typically entails approximately 85 training days in 
Boston, an extended residency in a high-performing urban charter school, and ongoing coaching and 
support around board and charter application development. The culmination of the Fellowship year is 
the submission of a well-written, thoroughly researched charter application that reflects the best 
practices in urban school design. Each of the schools founded by BES Fellows are free-standing, 
controlled by boards of trustees comprised of local community residents, and independent of any 
management organization. 
 
The following chart and description illustrate the comprehensive scope of the Fellowship curriculum 
and affirm its comprehensive nature: 

STRAND DESCRIPTION SAMPLE TOPICS 

I. School Design Advanced analysis of essential 
design and leadership concepts. 

School Visits (35+); Accountability; 
Assessment; Supervision 

II. School 
Operations 

Advanced analysis of essential 
finance, accounting, and 
fundraising skills. 

Facility Finance; Staff Recruitment; 
Compensation; Fundraising 

III. Governance 
Comprehensive training in 
charter school board 
development and governance. 

Board Sourcing; Policies and By-Laws; 
Succession Planning; Officer Selection 

IV. External 
Relationships 

Training in community organizing 
and relationship development. 

Parent Involvement; Relationship 
Management; Recruitment; Public Relations 

V. Residency 
Six-week, on-site, hands-on 
training in general charter school 
leadership. 

Assessment Design; Teacher Coaching; Fund 
Development; Program Development 

 
The ten key shared characteristics of urban charter schools serve as the foundation and base 
framework for every school designed by a BES Fellow.  Fellows are then free to flexibly design their 
schools around these core principles to fully meet the needs of their communities.  For example, BES 
Schools may offer slightly different curricular options or different extracurricular programs, but they 
will all be fiercely devoted to producing strong academic achievement results.  It is in this flexible 
design that BES fully distinguishes itself. Also, by relying on proven practice, BES schools operate with a 
higher level of confidence and effectiveness than other free-standing grassroots charter schools. 
 
Ten Key Shared Characteristics of High Performing Urban Charter Schools: 

·         Firm belief that all students can learn and achieve at high levels 
·         Frequent internal assessments with data to drive instruction 
·         Mission clear, outcome focused, understood by all, and evidenced throughout the school 
·         Strong discipline code enforced by all 
·         Leader(s) highly visible ensuring all are focused on mission 
·         Clear and frequent communications with parents regarding student performance 
·         Highly structured learning environment and organization 
·         Strong curriculum focus on skill mastery 
·         Classroom practices promote continuity (and predictability) from one classroom to another 
·         Extended school day and school year 

 
Post-Authorization/Post-Fellowship 
 Building Excellent Schools’ formal and direct supervisory responsibilities for Springfield Prep conclude 
at the end of the Fellowship, but the relationship continues through Springfield Prep’s participation in 
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the mandatory BES Connect to Excellence program.  The BES Connect to Excellence program offers a 
variety of services and support which aid in effective school operation.   
 
Additionally, Fellow-founded schools that achieve proven, consistent results are invited to join the 
Excellent Schools Network, a BES-sponsored entity providing focused support for the highest-
performing Fellow-founded schools as they grow into independent charter management organizations.  
The services offered by both the BES Connect to Excellence and the Excellent Schools Networks - which 
are described more fully in materials attached to this piece - cover instructional support, school culture 
auditing, leadership coaching, governance training and support, and finance and operations support.  
 

Evidence of Link to School Success: Nationwide 
 
To date, BES Fellows have started 63 charter schools, including two schools in Boston - Boston 
Preparatory Charter School and Excel Academy Charter Schools, which have been in operation since 
2004 and 2003 respectively – as well as one school in Springfield – Veritas, which has been in operation 
since 2012.  
 
In 2011-12, BES Fellow-founded schools broadly produced strong academic achievement results: 
 

• In Mathematics, 88% of BES Fellow-founded schools outperformed their district counterparts in 
all tested grades. Additionally, in Mathematics, 92% of BES Fellow-founded schools 
outperformed their state peers at terminal grade when the school reached its full complement 
of grades. 
 

• In English and Language Arts, 75% of BES Fellow-founded schools outperformed their district 
counterparts in all tested grades. Additionally, in English and Language Arts, 68% of BES Fellow-
founded schools outperformed their state peers at terminal grade when the school reached its 
full complement of grades. 

 
 
These broadly strong results include the following exceptional results and accolades for our  schools: 
 

• Excel Academy Charter Schools now has two of the top performing middle schools in the state 
of Massachusetts, as measured by the MCAS examinations in English Language Arts and Math, 
with a third middle school - which opened in 2012 - forecasted to have very strong scores as 
well. 

 
• 100% of the 2012 and 2013 graduating seniors from Boston Preparatory Charter Public School 

have been accepted to a four year college.   
 

• In October of 2012, Nashville Prep – a BES Fellow-founded school – was named the Most 
Innovative Charter School of the Year by the Tennessee Charter School Association. 
Additionally, according to an August 2012 study by the Center for Research on Education 
(CREDO) at Stanford University, Nashville Prep was the highest performing charter school in 
Tennessee for school year 2011-12.  
 

• In November of 2012, the Arizona Charter Schools Association named Phoenix Collegiate 
Academy – a BES Fellow-founded school – the 2012 Arizona Charter School of the Year. 

 
• New Leaders’ Effective Practice Incentive Community (EPIC) has recognized the following BES 
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schools as leading the nation in charter school academic performance: Boston Preparatory 
Charter Public School [2008], Columbus Collegiate Academy (Columbus, OH) [2010] and 
Achievement Preparatory Academy (Washington, DC) [2011].  
 

• In 2012 and for the fifth consecutive year, Democracy Prep – a BES Fellow-founded charter 
management organization – received top marks from the New York City Chancellor's Progress 
Report. Each Democracy Prep school received an “A” both overall and on each of three 
component measures: student growth, student performance, and school environment. 

 
• Achievement Preparatory Academy (Washington, DC) - – a BES Fellow-founded school - was 

recognized in 2011 and 2012 as a Tier 1 school, according to the Washington DC Performance 
Measurement Framework (PMF). Additionally, in June of 2013, the BES Fellow who founded 
Achievement Prep – Shantelle Wright – was selected as a winner of the prestigious Ryan 
Fellowship. 

 

Evidence of Link to School Success: Massachusetts 
 
In two of the Massachusetts schools founded by BES Fellows - Excel Academy Charter Schools and 
Boston Preparatory Charter Public School – there is a clear and purposeful link between the schools’ 
success and BES’ engagement in the design, founding and sustaining of the work within the schools.33 
 
Yutaka Tamura - a 2002 BES Fellow and the Founder and CEO of Excel Academy Charter Schools - has 
worked closely with BES to drive Excel Academy towards powerful success. Excel Academy has received 
intensive support, mentorship and leadership coaching from BES during both the early years of the 
original school (2004-2008) and the growth to three campuses (2009-present).  That work has 
culminated in the recognition of Excel Academy as the highest performing charter school in entire 
Commonwealth of Massachusetts, as measured by the MCAS examinations in English Language Arts 
and Math. 
 
Scott McCue - a 2002 BES Fellow and the Founder and Head of School of Boston Preparatory Charter 
School (“Boston Prep”), shared the following public comments with the State Board of Education on 
May 25, 2010 regarding BES’s role in the creation and success of Boston Prep:  
 

“Boston Prep would not exist without Building Excellent Schools.  I personally came to this work as 
an accomplished public school history teacher, with mission driven, highly capable board—but 
without much of the technical wherewithal to make our vision a reality.  BES provided essential 
training on budgeting, fundraising, governance, facilities—skill areas vital to our school's existence.  
As early as 2002, Linda Brown and BES served to connect my Board and me with the leading 
national experts in all areas of school performance. 

 
Since our chartering, BES has continued to play a vital role in the school's success.  Sue Walsh—the 
head of BES training—continues to exercise a vital role in my development as a school leader and 
that of our school staff.  She is a regular participant in our professional development efforts.  Just 
as valuable, the BES network of schools—stretching from New York to California—serves as a vital 
resource as we tackle instructional, operational, governance concerns.” 
 

Though these results are impressive and inspire BES to continue to do its work with even greater vigor, 

33 Veritas Prep Charter School in Springfield - the third Massachusetts school founded by a BES Fellow - opened in the 2012-13 
school year. This document contains as much information as publicly available for Veritas. Though results for the school on the 
MCAS are not official, BES is confident that the results will show demonstrated growth in student achievement.  
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there have been a select few cases of BES Fellows who have launched schools which have not met with 
the level of success which would be suggested by the previously outlined success stories. Of the 63 
schools launched by BES Fellows, 6 have closed. The Fellowship cohorts which produced the 6 closed 
BES Fellow-Founded schools were the following: 2001, 2003, 2004 (2 schools), 2005, and 2006. 
 
Accordingly, BES has learned two primary lessons from its work in training Fellows to design, found, 
and lead urban charter schools committed to high student achievement results.  First, strong and 
effective leadership is critical, and second, a proven set of school design characteristics must propel the 
school design – elements which together are proven to challenge and grow our most underperforming 
students to dramatic academic outcomes.  We have become incredibly selective in our recruitment of 
Fellows (thus potential school founders/leaders), and we only train now to the model that has led to 
success of so many schools outlined here, and many others not here highlighted.  BES delivers on both 
the quality of the leader and the quality of the high expectation charter school. 
 
 
List of attachments: 
 

• BES – A Primer on the Organization 
• BES – Annual Report 2012-13 
• BES Fellowship Brochure (in print version of this Prospectus) 
• BES Connect to Excellence 
• BES Excellent Schools Network Overview 
• Sue Walsh Resume 
• 2009-2010, 2010-2011, 2011-2012 Annual Reports from Excel Academy and Boston 

Preparatory Charter Schools  (in print version of this Prospectus) 
 

 
All Categories (1, 2, 3, and 4): 
B.  Include comparison data that demonstrates the success of school(s) or program(s) in student academic 
performance including but not limited to: 

(1) proficiency levels on the MCAS or equivalent assessments (as compared to statewide averages in English 
language arts and mathematics in comparable grades over at least a three year period of for all students 
and for one or more targeted subgroups as defined in M.G.L. c.71, § 89(i)(3);  

(2) student performance on other standardized tests, if available; 
(3) attendance, retention, and attrition data; and  
(4) graduation and dropout data, if applicable. 

 
 

Comparison Data Demonstrating Success of Schools: Academic Performance of 
Massachusetts Schools 
 
 

For the last five years, the two established BES schools in Massachusetts – Excel Academy Charter Schools34 and 
Boston Preparatory Charter Public School – have achieved the following scores on the MCAS as compared to 
statewide averages, evidencing consistently strong academic performance: 
 

34 Excel Academy Charter Schools is currently at 3 campuses: Excel Academy I (Orient Heights), Excel Academy II 
(East Boston), and Excel Academy - Chelsea. As academic year 2011-12 reflects the last year in which scores are 
publicly available, only scores for Excel I and Excel Chelsea are represented below. Therefore, as Excel Chelsea only 
enrolled students in grade 5 in 2011-12, the following analysis only includes Excel Chelsea for grade 5.  
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Excel Academy Charter Schools and Boston Preparatory Charter School 

- Grade 8 English Language Arts - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient 
Statewide 

 
 
 

 
Students Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 
 

 
Variance 
between 

Excel Academy I 
and 

Statewide 
Average 

 

 
Variance 
between 

Boston Prep 
and 

Statewide 
Average 

 

2012 77 100 87 +23 +13 
2011 79 100 90 +21 +11 
2010 78 98 85 +20 +7 
2009 78 100 97 +22 +19 
2008 75 93 93 +18 +18 

 
 

 
Excel Academy Charter Schools and Boston Preparatory Charter School  

- Grade 8 Math - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 

 

 
Variance 
between  

Excel Academy I 
and  

Statewide 
Average 

 

 
Variance 
between  

Boston Prep  
and  

Statewide 
Average 

 

2012 52 96 48 +44 -4 

2011 52 86 78 +34 +26 
2010 51 92 67 +41 +16 
2009 48 96 93 +48 +45 
2008 49 88 93 +39 +44 
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Excel Academy Charter Schools and Boston Preparatory Charter School 
- Grade 7 Math – 

MCAS Proficiency Performance Level as Compared to Statewide Average 
(Percentage of Students) 

 
 

Year 
Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 

 

 
Variance 
between 

Performance at 
Excel Academy I 

and  
Statewide 
Average 

 

 
Variance 
between 

Performance at 
Boston Prep  

and  
Statewide 
Average 

 
2012 51 100 72 +49 +21 
2011 51 98 70 +47 +19 
2010 53 100 57 +47 +4 
2009 49 77 56 +28 +7 
2008 47 85 66 +38 +19 

 
 
 
 

 
Excel Academy Charter Schools and Boston Preparatory Charter School 

- Grade 7 English Language Arts - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 

 

 
Variance 
between  

Excel Academy I 
and  

Statewide 
Average 

 

 
Variance 
between  

Boston Prep  
and  

Statewide 
Average 

 

2012 71 100 88 +29 +17 

2011 73 96 67 +23 -6 
2010 72 98 63 +26 -9 
2009 70 99 71 +29 +1 
2008 69 90 79 +21 +10 
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Excel Academy Charter Schools and Boston Preparatory Charter School 

- Grade 6 English Language Arts - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 

 

 
Variance 
between  

Excel Academy I 
and  

Statewide 
Average 

 

 
Variance 
between  

Boston Prep  
and  

Statewide 
Average 

 

2012 66 94 68 +28 +2 
2011 68 97 73 +29 +5 
2010 69 95 67 +26 -2 
2009 66 92 57 +26 -9 
2008 68 94 55 +26 -13 

 
Excel Academy Charter Schools and Boston Preparatory Charter School  

- Grade 6 Math - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel Academy I 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 
Boston Prep 

 
 

 

 
Variance 
between 

Performance at 
Excel Academy I 

and  
Statewide 
Average 

 

 
Variance 
between 

Performance at 
Boston Prep  

and  
Statewide 
Average 

 
2012 60 98 72 +38 +12 
2011 58 94 73 +36 +15 
2010 59 93 75 +34 +16 
2009 57 91 62 +34 +5 
2008 56 87 58 +31 +2 
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Excel Academy Charter Schools  

- Grade 5 English Language Arts - 
MCAS Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced 
or 

Proficient  
Statewide 

 
 

 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel Academy I   
 
 
 
 
 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel Academy 
Chelsea  

 
 

 
Variance between 

Performance at 
Excel Academy I  

and  
Statewide Average 

 

 
Variance between 

Performance at 
Excel Academy 

Chelsea 
and  

Statewide Average 
 

2012 61 61 60 Even -1 
2011 67 73 N/A +6 N/A 
2010 63 91 N/A +28 N/A 
2009 63 89 N/A +26 N/A 
2008 61 67 N/A +6 N/A 

 
Excel Academy Charter Schools  

- Grade 5 Math - 
Proficiency Performance Level as Compared to Statewide Average 

(Percentage of Students) 
 

 
Year 

Tested 

 
Students 
Scoring 

Advanced or 
Proficient  
Statewide 

 
 

 

 
Students 
Scoring 

Advanced or 
Proficient at 

Excel 
Academy I 

 
 

 
Students Scoring 

Advanced or 
Proficient at 

Excel Academy 
Chelsea  

 

 
Variance between 

Performance at  
Excel Academy I and  
Statewide Average 

 

 
Variance between 

Performance at 
Excel Academy 

Chelsea 
and  

Statewide 
Average 

 
2012 57 67 49 +10 -8 

2011 59 91 N/A +32 N/A 
2010 57 79 N/A +22 N/A 
2009 54 80 N/A +26 N/A 
2008 52 57 N/A +5 N/A 

Springfield Preparatory Charter Prospectus  115 
  



  

Comparison Data Demonstrating Success of Schools: Academic Performance 
Nationwide 
 

BES annually collects and analyzes student achievement data across its entire portfolio of schools. For academic year 
2011-12, BES schools achieved the following:  
 
In Mathematics:  
 

• 88% of BES Fellow-founded schools outperformed their district counterparts in all tested grades.  
• 92% of BES Fellow-founded schools outperformed their state peers at terminal grade when the school 

reached its full complement of grades. 
 
In English and Language Arts: 
 

• 75% of BES Fellow-founded schools outperformed their district counterparts in all tested grades.  
• 68% of BES Fellow-founded schools outperformed their state peers at terminal grade when the school 

reached its full complement of grades. 
 

Comparison Data Demonstrating Success of Schools: Attendance Rates 
 
The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have the following attendance rates as compared to the district and state averages: 
 

 
       Excel Academy Charter Schools and Boston Preparatory Charter School 

- Attendance Rates as Compared to District and State Average –  
 (Percentage of Students) 

 
Year Attendance Rate 

for Excel  
Academy I 

 

Attendance 
Rate 

for Boston 
Prep 

 

Attendance Rate 
for State 

 

Attendance Rate for 
District 

(Springfield Public 
Schools) 

 
2012 98.4 95.8 94.9 91.8 
2011 97.8 94.9 94.7 90.8 
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Comparison Data Demonstrating Success of Schools: Retention Rates 
 
The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have the following retention rates as compared to the district and state averages: 
 

 
       Excel Academy Charter Schools and Boston Preparatory Charter School 

- Retention Rates as Compared to District and State Averages –  
 (Percentage of Students) 

 
Year Retention 

Rate 
for Excel 

Academy I 
 

Retention 
Rate 

for Excel 
Academy 
Chelsea 

 

Retention 
Rate 

for Boston 
Prep 

 

Retention Rate 
for State 

 

Retention Rate for 
District 

(Springfield Public 
Schools) 

 

2012 3.3 0.0 2.5 1.9 7.4 
2011 3.3 N/A 7.8 2.1 7.1 

 
 

Comparison Data Demonstrating Success of Schools: Mobility (Churn) Rates 
 

The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have the following mobility (churn) rates as compared to the district average for both the 
general student body and targeted subgroups: 
 

 

       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Mobility (Churn) Rates as Compared to District Average –  

ALL STUDENTS 
 (Percentage of Students) 

 
Year Mobility 

(Churn)  
Rate 

for Excel 
Academy I 

 

Mobility 
(Churn) 

Rate 
for Excel 
Academy 
Chelsea 

 

Mobility  
(Churn)  

Rate 
for Boston Prep 

 

Mobility  
(Churn)  
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012 7.4 15.3 16.2 23.3 
2011 6.4 N/A 7.9 24.5 
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       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Mobility (Churn) Rates as Compared to District Average –  

SUBGROUP: ELL STUDENTS 
 (Percentage of Students) 

 
Year Mobility 

(Churn) 
Rate 

for Excel 
Academy I 

 

Mobility 
(Churn)  

Rate 
for Excel 
Chelsea 

Mobility  
(Churn)  

Rate 
for Boston Prep 

 

Mobility  
(Churn)  
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012 7.1 0 13.6 32.2 
2011 0 N/A 9.1 34.9 

 
 

       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Mobility (Churn) Rates as Compared to District Average –  

SUBGROUP: STUDENTS WITH DISABILITIES 
 (Percentage of Students) 

 
Year Mobility 

(Churn) 
 Rate 
for  

Excel 
Academy I 

 

Mobility 
(Churn)  

Rate 
for  

Excel 
Chelsea 

Mobility  
(Churn)  

Rate 
for  

Boston Prep 
 

Mobility  
(Churn)  
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012 3 27.3 20.3 27 
2011 3 N/A 8.3 28.6 

 
 

 
       Excel Academy Charter Schools and Boston Preparatory Charter School 

- Mobility (Churn) Rates as Compared to District Average –  
SUBGROUP: LOW INCOME 
 (Percentage of Students) 

 
Year Mobility 

(Churn) 
 Rate 

for Excel 
Academy I 

 

Mobility 
(Churn) 

 Rate 
for Excel 
Chelsea 

 

Mobility  
(Churn)  

Rate 
for Boston Prep 

 

Mobility  
(Churn)  
 Rate for  
District 

(Springfield Public Schools) 
 

2012 7.1 15.4 16.6 23.5 
2011 4.2 N/A 8.6 24.2 
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Comparison Data Demonstrating Success of Schools: Attrition Rates 
 

The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have the following attrition rates as compared to the district average for both the general 
student body and targeted subgroups: 
 

 

       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Attrition Rates as Compared to District Average –  

ALL STUDENTS 
 (Percentage of Students) 

 
Year Attrition 

Rate 
for Excel 

Academy I 
 

Attrition 
Rate 

for Excel 
Academy 
Chelsea 

 

Attrition 
Rate 

for Boston Prep 
 

Attrition 
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012-13 5.6 5.5 12.4 7.1 
2011-12 5.6 N/A 11.7 6.5 

 
 

       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Attrition Rates as Compared to District Average –  

SUBGROUP: ELL STUDENTS 
 (Percentage of Students) 

 
Year Attrition 

Rate 
for Excel 

Academy I 
 

Attrition 
Rate 

for Excel 
Academy 
Chelsea 

 

Attrition 
Rate 

for Boston Prep 
 

Attrition 
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012-13 9.1 0 9.5 7.4 
2011-12 0 N/A 28.6 5.8 

 
 

       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Attrition Rates as Compared to District Average –  

SUBGROUP: STUDENTS WITH DISABILITIES 
 (Percentage of Students) 

 
Year Attrition 

Rate 
for Excel 

Academy I 
 

Attrition 
Rate 

for Excel 
Academy 
Chelsea 

 

Attrition 
Rate 

for Boston Prep 
 

Attrition 
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012-13 12.0 11.1 13.8 6.5 
2011-12 8.0 N/A 11.3 5.9 
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       Excel Academy Charter Schools and Boston Preparatory Charter School 
- Attrition Rates as Compared to District Average –  

SUBGROUP: LOW INCOME 
 (Percentage of Students) 

 
Year Attrition 

Rate 
for Excel 

Academy I 
 

Attrition 
Rate 

for Excel 
Academy 
Chelsea 

 

Attrition 
Rate 

for Boston Prep 
 

Attrition 
 Rate for  
District 

(Springfield Public 
Schools) 

 
2012-13 7.4 6.3 12.2 6.3 
2011-12 4.2 N/A 11.6 6.8 

     
 

C. Provide evidence that the school(s) or program(s) for which the proposed proven provider was responsible serves 
a student population similar to the population to be served by the proposed charter, and that the program to be 
offered at the proposed charter school is similar to, or represents a reasonable modification of, the successful school 
or program. If grade span served by the school(s) or program(s) differs from the proposed charter school, please 
explain the applicant group’s capacity to serve the proposed grade span. 

  

Student Population Comparison Data: Massachusetts 
 
The tables below compare the student population of the three BES schools in Massachusetts - Boston Preparatory 
Charter School, Veritas Preparatory Charter School35 and Excel Academy Charter Schools - to Springfield Public 
Schools, the district from which the proposed charter school will draw the majority of its students and thus should 
have a representative sample.  
 
 We believe that the characteristics of Boston Prep, Veritas and Excel Academy are similar enough to the general 
characteristics of Springfield Public Schools that the efficacy of the BES model applied in Boston Prep, Veritas and 
Excel Academy through Springfield Prep can be reasonably inferred.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

35 As of 7/18/13, only enrollment data and selected population data were publicly available for Veritas Preparatory 
Charter School. 
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Table I shows the different races/ethnicities served by Boston Prep, Veritas and Excel Academy, an indicator that 
each school has found success with working with students from broadly diverse racial and ethnic backgrounds. 
Variance between the specific school and Springfield Public Schools – for the three most prominent race/ethnicity 
classifications - is included in parentheses. 
 
 

 

Table I: 
Excel Academy Charter Schools, Veritas and Boston Preparatory Charter School 

- Enrollment by Race/Ethnicity as Compared to District Average – 
ALL STUDENTS 

(2012-13) 
(Percentage of Students) 

Targeted 
Subgroup 

Springfield 
Public 

Schools 

Excel 
Academy I 

Excel 
Academy II 

Excel 
Chelsea 

Veritas Boston Prep 

African 
American 

20.2 
 

4.6 
(-15.6) 

9.1 
(-11.1) 

11.6 
(-8.6) 

18.5 
(-1.7) 

65.5 
(+45.3) 

Asian 
 

2.4 
 

4.6 
 

1.8 
 

0.9 
 

1.2 
 

0 
 

Hispanic 
 

60.9 
 

71.3 
(+10.4) 

70.9 
(+10) 

78.6 
(+17.7) 

66.7 
(+5.8) 

26 
(-34.9) 

Native 
American 

 
0.1 

 

 
0.5 

 

 
0 
 

 
0 
 

 
0 
 

 
1.1 

 

White 
 

13.5 
 

 
18.1 

(+4.6) 
 

14.5 
(+1.0) 

7.1 
(-6.4) 

4.9 
(-8.6) 

4.4 
(-9.1) 

Native 
Hawaiian, 

Pacific 
Islander 

0 0 0 0 0 0.3 

Multi-Race, 
Non-Hispanic 2.8 0.9 3.6 1.8 8.6 2.7 
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Table II shows the enrollment of selected populations served by Boston Prep and Excel Academy, an indicator that 
each school has found success with working with students from targeted subgroups. The variance between the 
specific school and Springfield Public Schools is included in parentheses. 
 
 
 

 

Table II: 
Excel Academy Charter Schools, Veritas and Boston Preparatory Charter School 

- Enrollment by Targeted Subgroups as Compared to District Average – 
 (2012-13) 

(Percentage of Students) 
 

Targeted 
Subgroup 

Springfield 
Public 

Schools 

Excel 
Academy I 

Excel 
Academy II 

Excel 
Chelsea 

Veritas Boston Prep 

First 
Language not 

English 
26.1 48.1 

(+22.0) 

 
 

63.6 
(+37.5) 

 
 

56.3 
(+30.2) 

33.3 
(+7.2) 

14.5 
(-11.6) 

 
Limited 
English 

Proficient 
 

16.9 6.9 
(-10) 

7.3 
(-9.6) 

5.4 
(-11.5) 

16 
(-0.9) 

6 
(-10.9) 

 
Low-income 

 
87.5 75 

(-12.5) 
87.3 
(-0.2) 

86.6 
(-0.9) 

80.2 
(-7.3) 

68.8 
(-18.7) 

Special 
Education 19.2 

 
16.2 
(-3.0) 

 

9.1 
(-10.1) 

11.6 
(-7.6) 

13.6 
(-5.6) 

18.1 
(-1.1) 

 
Free Lunch 

 
82.5 51.9 

(-30.4) 
60 

(-22.5) 
82.1 
(-.4) 

71.6 
(-10.9) 

51.8 
(-30.7) 

 
Reduced 

Lunch 
 

5 23.1 
(+18.1) 

27.3 
(+22.3) 

4.5 
(-0.5) 

8.6 
(+3.6) 

17 
(+12) 

 
High Needs 

 
89.8 80.6 

(-9.2) 
98.2 

(+8.4) 
90.2 

(+0.4) 
81.5 
(-8.3) 

76.7 
(-13.1) 
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Student Population Comparison Data: Nationwide 
BES annually collects and analyzes general student population data – as well as targeted subgroup student 
population data - across its entire portfolio of schools. Nationwide, the aggregate student population data in the  
portfolio of BES schools reflects the following:  

• 86% of students in BES Fellow-founded schools qualify for national free/reduced lunch program. 
• 12% of students in BES Fellow-founded schools receive special education services. 
• 53% of students in BES Fellow-founded schools are African-American and 36% are Hispanic. 

 

 
Similar Program: 
 
Boston Prep, Excel Academy and Veritas are constructed upon the foundational core beliefs that underpin each BES 
School.  Those core beliefs are: 
 

• Firm belief that all students can learn and 
achieve at high levels 

• Frequent internal assessments with data to 
drive instruction 

• Mission clear, outcome focused, understood by 
all, and evidenced throughout the school 

• Strong discipline code enforced by all 

• Leader(s) highly visible ensuring all are focused 
on mission 

• Clear and frequent communications with 
parents regarding student performance 

• Highly structured learning environment and 
organization 

• Strong curriculum focus on skill mastery 

• Classroom practices promote continuity (and 
predictability) from one classroom to another 

• Extended school day and school year 

 
Springfield Prep - as a BES School - is similarly constructed upon these core beliefs and will share similar 
programmatic elements including: 
 

• An extended school day and school year 
• Robust academic remediation support for students 
• A standards based curriculum which links to a comprehensive formative assessment system 
• A common set of classroom procedures 
• Dedicated systems and practices which promote time efficiency 
• A direct instructional/gradual release model which focuses on teacher directed and managed learning 

activities 
• A highly accountable school culture which focuses on order, organization, and professionalism in the school 

space 
 

Reasonable Modification of School 
 
Building upon this shared foundation of systems and practices, Springfield Prep will make adjustments in non-core, 
marginal areas to enhance its education program to meet the specific needs of its students in Boston.  For example, 
Springfield Prep may offer slightly different curricular options or different extracurricular programs from Boston 
Prep, Veritas and Excel Academy, but it will all be offered in the same sort of academic results driven environment 
and supported by the same systems as support the work of Boston Prep, Veritas and Excel Academy. 
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Capacity to Serve the Proposed Grade Span   
 

Springfield Prep differs from Boston Prep, Veritas and Excel Academy in that it will serve grades K-8, while Boston 
Prep serves grades 6-12, Excel Academy serves grades 5-8 and Veritas will serve grades 5-12.  However, BES has 
established its capacity to train leaders of primary grades (K-5) through the establishment of 18 elementary schools - 
serving students in grades K-5 - across the country.   
 
Two profiles of BES primary schools follow below: 
 

1. Akili Academy of New Orleans 
o Founded: 2008 
o Grades Served: K-5 
o Total Enrollment: 385 

 African American – 99% 
 Other – 1%  

o Enrollment by Targeted Subgroup: 
 Special Education: 11% 
 Free and Reduced Lunch: 95% 

o 2011-12 Academic Performance: 
 81% of third-grade students at Akili scored proficient or advanced proficient in English and 

Language Arts on the Louisiana state assessment, as compared to 69% of students statewide and 
55% of students within the Recovery School District.  

 84% of third-grade students at Akili scored proficient or advanced proficient in Math on the 
Louisiana state assessment, as compared to 71% of students statewide and 55% of students 
within the Recovery School District. 

 
2. Equitas Academy 

o Founded: 2009 
o Total Enrollment: 450 

 Hispanic – 96% 
 Asian – 2% 
 African-American – 2% 

o Enrollment by Targeted Subgroup: 
 Special Education: 9% 
 Free and Reduced Lunch: 95% 
 English Language Learners: 61% 

o Grades Served: K-4 
o 2011-12 Academic Performance: 
 81% of third-grade students at Equitas scored proficient or advanced proficient in English and 

Language Arts on the California state assessment, as compared to 58% of students statewide and 
55% of students within Los Angeles Unified School District. 

 71% of third-grade students at Equitas scored proficient or advanced proficient in Math on the 
California state assessment, as compared to 64% of students statewide and 57% of students within 
Los Angeles Unified School District. 
 

D. All applicants must provide evidence of the organizational viability of the school(s) or program(s) for which the 
proven provider was responsible. This should include, but not be limited to, evidence of effective governance, 
organizational management, financial management, and compliance with applicable laws and regulations. 
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Extent of Responsibility for Organizational Viability 
 
Building Excellent Schools is not directly responsible for the organizational viability of the schools which are started 
by its Fellows, but it does invest heavily in ensuring that its Fellows and the boards of the schools they found are 
prepared to effectively manage their schools as organizations.   
 
In the Fellowship, Fellows receive intensive training in charter school finance, operations, and governance, and 
Boards of Trustees/Directors receive an additional on-site training from Building Excellent Schools as they prepare to 
take on the full responsibilities of governors of the charter school.   
 

 
Evidence of Effective Governance: Massachusetts  
 
 
The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have evidenced effective governance in the following respects.  
 
 

At Boston Preparatory Charter School, the Board of Trustees is comprised of 10 professionals of diverse backgrounds 
and professional skill sets who work collaboratively to govern the activities of Boston Preparatory Charter School.  In 
2011-12, 100% of this board contributed financially to the school and there was a quorum at 100% of the board 
meetings. Major Board decisions during the 2011-12 school year included: 
 

• Engaging in a nation-wide search, interviewing and selection of a new Executive Director. 
• Voting for a FY13 school budget with discussions led by members of the school's finance committee, in 

consultation with the school's management team and Board.  
• Developing a facilities plan to address long-term facilities needs for the school. 
• Voting to extend new student enrollment (backfill) in the 9th grade.    

 

 
At Excel Academy Charter Schools, the Board of Trustees consists of 13 members with significant expertise in 
finance, real estate, education, non-profit organizations, governance, community organizing, strategic planning and 
fund-raising. The board renders all governance decisions regarding the activities of Excel Academy Charter Schools.  
In 2011-12, 100% of this board contributed financially to the school and there was a quorum at 100% of the board 
meetings. Major Board decisions during the 2011-2012 school year included: 

• Engaging in a nation-wide search, interviewing and selecting an Interim Chief Executive Officer. 
• Voting for a FY13 school budget with discussions led by members of the school's finance committee, in 

consultation with the school's management team and Board.  
• Developing a long-term plan for addressing stability within executive leadership of the organization. 

 
 
 
 

Evidence of Effective Governance: Nationwide  
BES annually collects and analyzes governance data across its entire school portfolio. According to our 2012-13 data 
review, all BES schools are in compliance with the necessary governance mandates of their respective authorizers.  
Additionally, all BES schools have produced clean audit reports. 
  

 
 

Springfield Preparatory Charter Prospectus  125 
  



  

Evidence of Organizational Management: Massachusetts  
 
The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have evidenced sound organizational management practices.  
 
Boston Preparatory Charter School, as a school entering its tenth year of operation, has developed a commensurate 
amount of administrative and organizational sophistication to meet the needs of a complex school organization.  The 
school’s administrative roster includes these positions: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Head of School 
 

Director of 
Development  

 

Support Staff 
(OT, PT, 

Counseling) 

Director of 
Operations & 

Finance 
 

Principals 

Administrati
ve Assistant 

 

Nurse /  
IT Specialist 

 

Dean of 
Support 
Services 

 

Instructional Faculty 
(includes Chairs and 
HS Lead Teacher) 

 

Dean of 
Students 

 

Food Services 
Asst./Op. 

Manager/Cust
 
 

Boston Preparatory Charter School 
Board of Trustees 

 
 
 
 

Dean of 
Educational 
Partnerships 

Dean of 
Family 

Support 

Director of 
College 

Counseling 
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Excel Academy Charter Schools, as a school entering its tenth year of operation, has developed a similarly 
commensurate amount of administrative and organizational sophistication to meet the needs of a three campus 
charter management organization.  Excel has adopted the following organizational structure in the management of 
its schools:   

 
Excel has also developed and implemented the architecture for a strong network to support the school level 
management of its three campuses: Excel Academy I, Excel Academy II and Excel Chelsea. The network team 
supports through the three schools through coordinated efforts in the following areas: student supports, fundraising, 
external relations, facilities, recruitment and human resources.  
 

Evidence of Financial Management: Massachusetts 
The two established BES schools in Massachusetts – Excel Academy Charter Schools and Boston Preparatory 
Charter Public School – have realized the following net incomes over the course of the last three fiscal years, 
indicating effective financial management: 
 

 
Excel Academy Charter Schools and Boston Preparatory Charter School  

- Net Income - 
2008-2012 

 
Fiscal Year 

 
Net Income for  
Excel Academy I 

 

Net Income for  
Excel Academy Chelsea 

Net Income for  
Boston Prep 

2011-12 $    125,655.43** $    53,005.43** $   159,134.62 
2010-11 $      47,741.23 N/A $   684,748.36 
2009-10 $    122,904 N/A $   436,156.08 
2008-09 $    248,691 N/A $   306,073 

 
N.B. ** Reflects Net Income Before Network Expenses. Excel Academy I and Excel Academy Chelsea 
ran net income losses – after network expenses of $273,587.75 and $81,700.01, respectively.  
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In addition, all three schools have only received unqualified audit opinions during the course of their operation.  
 

Evidence of Compliance with Applicable Laws and Regulations 
Neither Boston Prep nor Excel Academy has been cited by the Massachusetts Department of Education for any 
material breach of applicable law or regulation during the course of their operations.   

 
Other 
In the print version of this Prospectus, Charter School Annual Reports submitted to the Massachusetts Department 
of Education during the past three years for Boston Prep and Excel Academy Charter Schools (Excel I and, where 
applicable, Excel Chelsea) are attached to this information sheet. 
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Connect to Excellence Overview  
 

    
 

Connect to Excellence from Building Excellent Schools (“BES”) 
is a support model for BES schools in the years post- Fellowship (planning year, 
operational year 1, and operational year 2) and before entry into the Excellent Schools 
Network. 
 

* * * 
 

For the last decade, On-Going Support from BES has been there to push school leaders. By 
ensuring that the lessons of the Fellowship - lessons in leadership, culture and rigor – have 
been operationalized, On-Going Support from BES has helped leaders develop, cultivate, and 
implement effective practices in their BES schools. 
 
For the next decade and beyond, Fellows who lead high-performing schools will be eligible 
for membership in the Excellent Schools Network (ESN). At its core, the ESN 
will sustain the success of, weather transitions within, and grow the impact of proven BES 
schools.  With the arrival of the ESN, BES has sharpened and redefined what contours 

support should take for new, emerging, and aspiring BES schools. Connect to 
Excellence will help provide your school the bridge to excellence. 
 

* 
Connect to Excellence focuses on three critical, key levers, essential to a school’s success: 

1. Leadership  
2. Culture 
3. Governance and Accountability 

 
 

2013-14 
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* * * 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2012-13 
 

1. Leadership  
 

BES schools firmly believe that developing the capacity of a founding team is essential during the planning year.  
Strong leadership begins well before the doors of the school are opened. 
 

The Connect to Excellence team from BES works closely with Fellows in their planning year to provide 
the following core offerings:  
 

Leadership Coaching: Supporting Fellows through hands-on practice and real time coaching, in both on-
site visits to territories and consultation phone calls.  

2. Culture 
BES schools firmly believe that building a structured, disciplined, and joyful school culture is essential during 
the planning year. School culture - getting the right people and the right systems in place – begins well before the 
doors of the school are opened. 
 
The Connect to Excellence team from BES works closely with Fellows in their planning year to provide 
the following core offerings:  
 

Recruitment and Hiring: Ensuring that new school leaders find mission and culture fits, by assisting in the 
screening of candidates for administration, teaching and staff positions. 
 
Enrollment and Lottery: Ensuring that new school leaders engage students and families, by developing an 
effective outreach strategy that seamlessly leads to a fully enrolled student community through a lottery. 
 
Instruction and Professional Development:  Ensuring that new school leaders find their no excuses 
footing, by assisting in curriculum planning, assessment review, summer teacher training, and on-going 
professional development of staff. 
 
Developing Communication Systems: Ensuring that new school leaders consciously create a 
communications plan for all stakeholders – including boards, staff, families, and students. 
 
Developing Operational Systems:  Ensuring that school leaders solidify systems to align with facilities 
planning, maintenance, and supplies needed to support the mission/vision of the school. 

 
 3. Governance and Accountability 

BES schools firmly believe that establishing strong governance and accountability practices are essential during 
the planning year. Transforming the founding group into a founding board begins well before the doors of the 
school are opened.  
 

 The Connect to Excellence team from BES works closely with Fellows in their planning year to 
provide the following core offerings:  
 

Strategic Planning Sessions: Planning and facilitation of strategic planning session with governing board. 
Board Recruitment: Drawing upon BES’s deep institutional knowledge and broad national network, 
strategically identifying, vetting, and selecting the right individuals to join school boards. 
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The Emerging Leader will have extensive contact with BES staff members and receive packets of 
materials and resources presented during the trainings.  Travel to and from trainings, meals and lodging 
during training is the responsibility of sponsoring school. 

For more information, contact: 
Matthew Brunell 
Building Excellent Schools, Chief Operating Officer 
mbrunell@buildingexcellentschools.org  
617-227-4545 x213  
 

 
  
  

The intensive support package includes:  
• Rigorous goal-setting, according to the attached “CONNECT TO EXCELLENCE DETAILED SUPPORTS 

Y0 (Planning Year)” 
• On-site, full day visits, as needed, from a designated member of the BES Connect to Excellence team  
• Bi-weekly phone calls with a designated member of the BES Connect to Excellence team 
• One strategic planning session; board recruitment services as needed 

 
 
 

• Fellows, in their planning year, do not pay for any costs associated with this work.  
 

 
 
 
For questions regarding Connect to Excellence, please contact: 

 
Matthew Brunell 
Building Excellent Schools,  
Chief Operating Officer 
mbrunell@buildingexcellentschools.org  
617-227-4545 x213 

 

 
 

 

2013-14 
Connect to Excellence 
 
 

What support is provided with this package?  
 

 
 
 

How much does this package cost?    
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Appendix:  
CONNECT TO EXCELLENCE 

DETAILED SUPPORTS Y0 (Planning Year)36 
 

SEPTEMBER             
 

 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 
 
SEPT GOAL 1: Student Recruitment           
 

1.01  Design information flyer/packet 
1.02  Post leaflets/flyers in community 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Design student enrollment form 
1.06  Secure locations for information sessions 
1.07  Mobilize volunteers for community canvassing 
1.08  Host information sessions 

 
 
SEPT GOAL 2: Facilities __________________________________________________________________________ 

 
2.01  Get real estate expert to view and evaluate site 

 
 
SEPT GOAL 3: Governance             

 
3.01  Recruit and evaluate board members37 

 
 
SEPT GOAL 4: Fund Development _________________________________________________________________ 

 
4.01  Establish 501c3 
4.02  Establish and implement protocols for start-up budget management and reporting through 

  committees and through board 
 
 
SEPT GOAL 5: Curriculum, Teaching and Learning _____________________________________________________ 

36 This document outlines the general needs for opening a charter school.  It does NOT outline specific details or regulatory 
requirements per individual territories or authorizers.  All details and supports FIRST should be reviewed in close alignment with 
any Opening Guides provided by the authorizer and/or state and local departments of education.  Any additions or amendments 
should be added to this document to ensure full alignment with these local guidelines and requirements.  The Fellow/Founder and 
BES/CTE staff should do this alignment review as the first step of the work process, updating this document to include further 
detail or to adjust any timelines as necessary. 
37 Fellows/Founders ensure that vetting process is formally written, that all onboarding documents are finalized, and that both are 
reviewed by BES CTE staff; all new board members as part of the onboarding process meet either by phone or in person if 
possible with BES staff. 
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5.01  Identify preliminary models for core subjects 
5.02  Conduct site visits and analyses of “best practice” charter school models 
5.03  Attend local and national educational conferences 
5.04  Create and finalize curriculum plans and timelines 
5.05  Create benchmarks aligned with state and national standards 
5.06  Define assessment strategy and timeline 
5.07  Secure STEP (elementary), ANET (if available), and Terra Nova testing services 

 
 
SEPT GOAL 6: School Culture and Climate ___________________________________________________________ 
 

6.01     Finalize daily schedule 
6.02  Finalize school calendar 
6.03    Finalize discipline policy 
6.04   Plan and hold family orientation 
6.05   Develop special rituals/routines 

 
 
SEPT GOAL 7: 3-MONTH HIGH LEVEL PREVIEW38 
______________________________________________________ 

7.01  Oct 1 – Dec. 31 
 
 
SEPT GOAL 8: 1-MONTH DETAILED 
PREVIEW39________________________________________________________ 

8.01  Oct 1 – Oct 31 
 
 
SEPT GOAL 9: OTHER ____________________________________________________________________________ 

 
9.01  To be specified based upon individual needs and state/authorizer requirements (see footnote 1) 
9.02                 To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 

 
 
  

38 Revised Goal-Setting as needed. 
39 Ibid. 
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OCTOBER              
 Minimum of 1 full day site visit/supports & strategy dinner w/board chair & founder 
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution  

 
 
OCT GOAL 1: Student Recruitment _________________________________________________________________ 

 
1.01  Post flyers and leaflets in communities 
1.02  Post flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Initiate broader recruiting/marketing campaign via ads, etc. (additional marketing to community) 
1.05  Secure translation services as needed for all communications and publications 
1.06  Secure locations for information sessions 
1.07  Mobilize volunteers for Community Canvassing 
1.08  Host information sessions 

 
 
OCT GOAL 2: Facilities ___________________________________________________________________________ 
 

2.01  Negotiate lease 
 
 
OCT GOAL 3: Governance  ________________________________________________________________________ 
 

3.01  Develop and file Article of Incorporation40 
3.02 Apply for tax exemption41 
3.03 Develop board calendar 
3.04 Create job description for school leader 
3.05 Determine performance/benchmarks for school leader 
3.06 Create clear process for evaluating school leader 
3.07 Set a salary range based on industry standards 

 
 
OCT GOAL 4: Fund Development __________________________________________________________________ 
 

4.01   Establish 501c342 
4.02   Identify potential individual donors 

 
 
OCT GOAL 5: Curriculum, Teaching, & Learning          
 

5.01 Identify preliminary models for core subjects 
5.02 Conduct site visits and analyses of “best practice” charter school models 
5.03 Attend local and national educational conferences 
5.04 Create and finalize curriculum plans and timelines 
5.05 Create benchmarks aligned with state and national standards 
5.06 Define assessment strategy and timeline 

40 State-specific timelines and requirements 
41 Ibid. 
42 Ibid. 
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5.07 Secure STEP (elementary), ANET (if available), and Terra Nova testing services 
 
 
OCT GOAL 6: School Culture and Climate           
 

6.01   Finalize daily schedule 
6.02   Finalize school calendar 
6.03   Finalize discipline policy 
6.04   Plan and hold family orientation 
6.05   Develop special rituals/routines for adult culture 
6.06                 Develop special rituals/routines for student culture 

 
 
OCT GOAL 7: Personnel __________________________________________________________________________ 
 

7.01  Develop Staff Handbook 
7.02                 Finalize all recruitment and hiring documents 

 
 
OCT GOAL 8: Transportation _____________________________________________________________________ 

 
8.01  Identify Conditions for Transportation 

 
 
OCT GOAL 9: Community Partnerships _____________________________________________________________ 
 

9.01  Identify community partnership opportunities (continuous) 
9.02  Meet with potential partnership organizations (i.e. Physical Education) 
9.03  Devise performance measures for each strategic alliance 

 
 
OCT GOAL 10: Parents and Community _____________________________________________________________ 
 

10.01  Study models of Student and Parent Handbooks 
10.02  Draft content for Student and Parent Handbook 

 
 
OCT GOAL 11: Communication ___________________________________________________________________ 
 

11.01  Set up non-profit mailing status with Post Office 
 
 
OCT GOAL 12: 3-MONTH HIGH LEVEL PREVIEW43 _____________________________________________________ 
 

12.01  Nov 1 – Jan 31 
 
 
OCT GOAL 13: 1-MONTH DETAILED PREVIEW44 
_______________________________________________________ 
 

13.01 Nov 1 – Nov 30 

43 Revised Goal-Setting as needed. 
44 Ibid. 
Springfield Preparatory Charter Prospectus  144 
  

                                                      



  

 
OCT GOAL 14: OTHER ___________________________________________________________________________ 
 

14.01   To be specified based upon individual needs and state/authorizer requirements 
14.02 To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
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NOVEMBER             
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 
 
NOV GOAL 1: Student Recruitment ________________________________________________________________ 
 

1.01  Post leaflets/flyers in community 
1.02  Post Flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Initiate broader recruiting and marketing campaign via advertisements, etc.  
1.06  Secure translation services as needed for all communications and publications 
1.07  Secure locations for information sessions  
1.08  Host information sessions  

 
 
NOV GOAL 2: Facilities __________________________________________________________________________ 
 

2.01  Negotiate Lease 
2.02  Secure financing 
2.03  Hire gen. contractor & architect to view/evaluate potential sites 

 
 
NOV GOAL 3: Governance _______________________________________________________________________  

 
3.01  Define role of Board members 
3.02  Define relationship of Board and Head of School 
3.03  Define board intra-communication methods 
3.04  Define decision making processes 
3.05  Arrange Board liability insurance 
3.06  Finalize job description for the school leader 
3.07  Determine performance benchmarks\measures for school leader 
3.08  Create a clear process for evaluating the school leader 
3.09  Set a salary range based on industry standards  

 
 
NOV GOAL 4: Fund Development _________________________________________________________________ 

 
4.01  Establish 501c3 
4.02  Develop potential donors list 
4.03  Develop strategy 
4.04  Write need statement  
4.05  Write and disseminate proposals to nat’l and local gov’t sources 
4.06  Write and disseminate proposals to local foundations  
4.07  Identify prospects for cultivation  
4.08  Develop Board cultivation guidelines and strategies for targeting high net worth individuals  
4.09  Plan and host a series of events for securing donations 
4.10  Cultivate and solicit potential donors 
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NOV GOAL 5: Curriculum, Teaching and Learning _____________________________________________________ 
 

5.01  Identify preliminary models for core subjects 
5.02  Conduct site visits and analyses of “best practice” charter school models 
5.03  Attend local and national educational conferences 
5.04  Create and finalize curriculum plans and timelines 
5.05  Create benchmarks aligned with state and national standards 
5.06  Define assessment strategy and timeline 
5.07  Secure STEP (elementary), ANET (if available), and Terra Nova testing services 

 
 
NOV GOAL 6: Financial Management ______________________________________________________________ 
 

6.01  Define signature policies  
6.02  Develop financial reporting templates (budget vs. actual) and policy 
6.03  Design process forms (purchase orders, expense forms) & policy  
6.04  Appoint Treasurer  
6.05  Develop segregation of funds policy (public/private)  
6.06  Establish payroll  
6.07  Develop schedule of Board financial reviews  
6.08  Set up bank accounts 

 
 
NOV GOAL 7: Personnel _________________________________________________________________________ 
 

7.01  Develop staff handbook 
7.02                 Ensure hiring plan in place, to include all recruitment fairs, HR contacts 

 
 
NOV GOAL 8: Transportation _____________________________________________________________________ 
 

8.01  Identify the conditions for transportation 
 
 
NOV GOAL 9: Community Partnerships_____________________________________________________________ 
 

9.01  Identify community partnerships opportunities (continuous)  
9.02  Meeting with potential partner organizations- off site P.E  
9.03  Devise performance measures for each strategic alliance (continuous)  

 
 
NOV GOAL 10: Parents and Community ____________________________________________________________ 
 

10.01 Draft content of student handbook 
10.02 Edit student handbooks 

 
NOV GOAL 11: 3-MONTH HIGH LEVEL PREVIEW45 
_____________________________________________________ 

 
11.01  Dec 1 – Feb 28 

 
 

45 Revised Goal-Setting as needed. 
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NOV GOAL 12: 1-MONTH DETAILED 
PREVIEW46_______________________________________________________ 

 
12.01  Dec 1 – Dec 31 

 
 
NOV GOAL 13: OTHER ___________________________________________________________________________ 

 
13.01  To be specified based upon individual needs and state/authorizer requirements 
13.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 

 
  

46 Ibid. 
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DECEMBER             
 Minimum of 1 full day site visit/supports & strategy dinner w/board chair & founder 
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

DEC GOAL 1: Student Recruitment  _________________________________________________________________ 

1.01  Post leaflets/flyers in community 
1.02  Post Flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Initiate broader recruiting and marketing campaign via advertisements, etc.  
1.06  Secure translation services as needed for all communications and publications 
1.07  Secure locations for information sessions  
1.08  Host information sessions  
 

 
DEC GOAL 2: Facilities ___________________________________________________________________________ 
 

2.01  Negotiate Lease 
2.02  Sign Lease 
2.03  Secure financing 
2.05  Perform renovations47 
2.04  Hire gen. contractor & architect to view/evaluate potential sites 
2.05  Hire lawyer to structure contract w/ cost, expans, extens priv 
 

 
DEC GOAL 3: Governance  _______________________________________________________________________ 
 

3.01  Pick set day and time to consistently hold meetings   
3.02  Print schedule 
3.03  Follow postings for Open Meeting Law  
3.04  Develop agenda format  
3.05  Develop consistent format for board meeting packets  
3.06  Start making meetings more "formal."   
3.07  Get in practice prior to having lots of members from the public in attendance 
3.08  Have observers attend meetings to give feedback about process, facilitation, etc.  
3.09  Develop checklist that board member could use to evaluate each board meeting 
3.10  Conduct quick debrief using checklist at end of each meeting  
3.11  Start creating formal meeting minutes. Minutes are legally binding - get outside party to review  

  to make sure we are doing it properly  
3.12  Create mechanisms to keep track of attendance at all committee meetings and board meetings 
3.13  Develop board calendar and start to list critical tasks that need to happen at each board meeting  
3.14  Develop and file articles of incorporation  
3.15  Create mechanism (binder) for keeping track of all official policies 
3.16  Create a job description for the school leader  
3.17  Determine performance benchmarks/measures for school leader  
3.18  Create a clear process for evaluating the school leader  

47 Work with Pacific Charter School Development Corporation for detailed facility needs; ensure all building codes and other 
public and regulatory requirements are fully researched. 
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3.19  Set a salary range based on industry standards 
3.20  Create a board development plan to include orientation of new members, retreats, workshops 
 

 
DEC GOAL 4: Fund Development/ Fund Raising ______________________________________________________ 

 
4.01  Identify potential individual donors  
4.02  Develop strategy 
4.03  Write need statement  
4.04  Write and disseminate proposals to nat'l and local govt sources 
4.05  Write and disseminate proposals to local and nat'l foundations 
4.06  Identify prospects for cultivation  
4.07  Develop Board cultivation guidelines and strategies for targeting high net worth individuals   
4.08  Plan and host series of events for securing donations 
4.09  Cultivate and solicit potential donors 

 
 
DEC GOAL 5: Personnel _________________________________________________________________________ 
 

5.01  Review resumes and conduct interviews48 
5.02                 Ensure hiring plan in place, to include all recruitment fairs, HR contacts 

 
 
DEC GOAL 6: Curriculum, Teaching and Learning  _____________________________________________________ 

 
6.01  Conduct site visits and analyses of “best practice” charter school models 
6.02  Define assessment strategy and timeline 
6.03  Secure STEP testing (elementary), ANET (if available) and Terra Nova testing services  
 

 
DEC GOAL 7: Financial Management  ______________________________________________________________ 

 
7.01  Codify the fiscal controls and financial policies the school will employ to track daily operational  

  finances 
7.02  Define signature policies  
7.03  Develop financial reporting templates (budget vs. actual) and policy 
7.04  Design process forms (purchase orders, expense forms) & policy  
7.05  Appoint Treasurer 
7.06  Finalize cash flow plan 
 

 
DEC GOAL 8: Community Partnerships______________________________________________________________ 
 

8.01  Identify community partnerships opportunities (continuous)  
8.02  Meeting with potential partner organizations- off site P.E  
8.03  Devise performance measures for each strategic alliance (continuous)  

 
 
DEC GOAL 9: Parents and Community______________________________________________________________ 
 

48 All resume reviews and phone/Skype interviews must include BES CTE staff to provide feedback to and support 
of Fellow/Founder on interview techniques and to share thoughts/impressions on individual candidates. 
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9.01  Edit student handbooks 
9.02  Secure a printer 
 

 
DEC GOAL 10: 3-MONTH HIGH LEVEL PREVIEW49 _____________________________________________________ 

 
10.01  Jan 1 – March 30 

 
 
DEC GOAL 11: 1-MONTH DETAILED PREVIEW50 _______________________________________________________ 
 

11.01 Jan 1 – Jan 31 
 
 
DEC GOAL 12: OTHER ___________________________________________________________________________ 
 

12.01   To be specified based upon individual needs and state/authorizer requirements 
12.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

 
  

49 Revised Goal-Setting as needed. 
50 Ibid. 
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JANUARY              
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

JAN GOAL 1: Student Recruitment  _________________________________________________________________ 

 
1.01  Post leaflets/flyers in community 
1.02  Post Flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Initiate broader recruiting and marketing campaign via advertisements, etc.  
1.06  Secure translation services as needed for all communications and publications 
1.07  Secure locations for information sessions  
1.08  Host information sessions  
1.09  Make enrollment form available in multiple local venues 
1.10  Post enrollment form on website 
1.11  Secure locations for information sessions 
1.12  Host information sessions 
1.13  Write English press release 
1.14  Fax English press release 
1.15  Collect enrollment forms 
1.16  Secure lottery announcer 
 

 

JAN GOAL 2: Facilities ___________________________________________________________________________ 

2.01  Perform renovations 
2.02  Hire gen, contractor & architect to view/evaluate potential sites 
2.03  Hire lawyer to structure contract w/ cost, expans, extens priv  
2.04  Preliminary inspection made  
2.05  Hire contractor 
 

 

JAN GOAL 3: Governance ________________________________________________________________________ 

3.01  Recruit and nominate Board members  
3.02  Ratify by-laws 
3.03  Approve policies 
3.04  Finalize by-laws.  Ensure entire board has copy and that critical issues have been discussed and  

  agreed upon by board 
3.05  Create job description for individual board members  
3.06  Adopt as policy job description for individual board members 
3.07  Create job description for each of the officers   
3.08  Adopt officer job descriptions as policy 
3.09  Elect officers 
3.10  Create job description for each committee chair and each committee.  
3.11  Adopt committee chair and committee descriptions as policy.  
3.12  Create written document that defines relationship between school leader and board.  Have  

  healthy discussion about this relationship.  
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3.13  Send Director information to the DOE: for each trustee - Director financial disclosures, trustee  
  information form, and resume.  

3.14  Create standards of conduct for board members  
3.15  Create Board members handbook  
3.16  Hire a school leader 
3.17  Create board development plan to include orientation of new members, retreats, workshops, 

etc. 
3.18  Host Board Retreat - Reception 
 

 
JAN GOAL 4: Fund Development/ Fund Raising ______________________________________________________ 

 
4.01  Identify potential individual donors  
4.02  Develop fund development strategy and tools 
4.03  Write need statement  
4.04  Write and disseminate proposals to national and local government sources 
4.05  Write and disseminate proposals to local and nat'l foundations 
4.06  Identify prospects for cultivation  
4.07  Develop Board cultivation guidelines and strategies for targeting high net worth individuals   
4.08  Plan and host series of events for securing donations 
4.09  Cultivate and solicit potential donors 
 

 
JAN GOAL 5: Personnel _________________________________________________________________________ 
 

5.01  Review resumes and conduct interviews51 
5.02                 Ensure hiring plan in place, to include all recruitment fairs, HR contacts 

 
 
JAN GOAL 6: Curriculum, Teaching and Learning  _____________________________________________________ 

 
6.01  Conduct site visits and analyses of “best practice” charter school models 
6.02  Define assessment strategy and timeline 
6.03  Secure STEP testing (elementary), ANET (if available) and Terra Nova testing services  
6.04  Create Student Handbook, Code of Conduct to ensure ready for all Home Visits, Info Sessions 
6.05  Finalize School Calendar to ensure ready for all Home Visits, Information Sessions and Handbook 
 

 
JAN GOAL 7: Financial Management _______________________________________________________________ 

  
7.01  Codify fiscal controls and financial policies school will use to track daily operational finances 
7.02  Develop chart of accounts to track income, expenses, assets, liabilities, cash flows 
7.03  Finalize cash flow plan 
 

 
JAN GOAL 8: Personnel__________________________________________________________________________ 

 
8.01  Advertise/spread job descriptions  
8.02  Put together a literature packet on the school with information on: 1. Teaching calendar; 2.  

  Professional development opportunities; 3. School mission  
8.03  Create job descriptions, flyers, and ads. 

51 All resume reviews and phone/Skype interviews must include BES CTE staff to provide feedback to and support 
of Fellow/Founder on interview techniques and to share thoughts/impressions on individual candidates. 
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8.04  Design the interview process (look at models)  
8.05  Design compensation and benefits packages  
8.06  Design a filing/documentation process.  
8.07  Identify potential recruitment opportunities 
8.08  Advertise in community newspapers and use database of colleges and universities to set up  

  interviews and post opportunities on websites 
8.09  Block out days for interviews on a calendar 
8.10  Create various "form letters" including: 1. Postcard saying we received application; 2. Decline  

  letter;  3. Memo of understanding (contract) about work agreement; 4. Salary/benefits   
  information sheet 

8.11  Coordinate benefit enrollment with state pension plans 
8.12  Recruit and hire Director of Curriculum and Instruction  
8.13  Recruit and hire Business Manager  
8.14  Recruit and hire teachers (place ads, etc.) 
8.16  Recruit and hire learning specialist(s), including ELL coordinator 
8.17  Recruit and hire enrichment teacher(s) 
8.18  Recruit and hire Teacher aides  
8.19  Negotiate and sign agreements for contracted services 
8.20  Develop professional development plans  
8.21  Define policies and procedures for evaluation of staff 
8.22  Perform background checks on employees  
 

 
JAN GOAL 9: Health and Safety___________________________________________________________________ 

 
9.01  Identify doctor/nurse resources  
9.02  Identify first aid resources  
9.03  Develop a system for record-keeping  
9.04  Develop policy for non-compliance by parents  
9.05  Acquire medical forms - from parents (included in application) 
9.06  Check for completeness   
 

 
JAN GOAL 10: Community Partnerships ____________________________________________________________ 
 

10.01 Identify community partnerships opportunities (continuous)  
10.02 Meeting with potential partner organizations- off site P.E  
10.03 Devise performance measures for each strategic alliance (continuous)  
 

 
JAN GOAL 11: Parents and Community_____________________________________________________________ 

 
11.01 Submit edited copy of handbook to printer 
 
 

JAN GOAL 12: 3-MONTH HIGH LEVEL PREVIEW52 _____________________________________________________ 
 

12.01  Feb 1 – April 30 
 
 
JAN GOAL 13: 1-MONTH DETAILED PREVIEW53 _______________________________________________________ 

52 Revised Goal-Setting as needed. 
53 Ibid. 
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13.01 Feb 1 – Feb 28 

 
 
JAN GOAL 14: OTHER ___________________________________________________________________________ 
 

14.01   To be specified based upon individual needs and state/authorizer requirements 
14.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
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FEBRUARY             
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

FEB GOAL 1: Student Recruitment  ____________________________________________________________ 

1.01  Post leaflets/flyers in community 
1.02  Post Flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Make enrollment form available 
1.06  Post enrollment form on website 
1.07  Host information sessions  
1.08  Fax English press release 
1.09  Collect enrollment forms 
1.10  Secure lottery location 
1.11  Finalize lottery protocol 
1.12  Highlight lottery date on website 
1.13  Post lottery date in local papers 
 

 

FEB GOAL 2: Facilities ___________________________________________________________________________ 

2.01  Perform renovations 
2.02  Hire gen. contractor & architect to view/evaluate potential sites 
2.03  Hire lawyer to structure contract w/ cost, expans, extens priv 
2.04  Preliminary inspection made 
2.05  Hire contractor 
 

 

FEB GOAL 3: Governance ________________________________________________________________________ 

3.01  Recruit and nominate Board members 
3.02  Ratify by-laws 
 

 
FEB GOAL 4: Fund Development/ Fund Raising _______________________________________________________ 

 
4.01  Identify potential individual donors  
4.02  Develop strategy 
4.03  Write need statement  
4.04  Write and disseminate proposals to nat'l and local gov’t sources 
4.05  Write and disseminate proposals to local and nat'l foundations 
4.06  Identify prospects for cultivation  
4.07  Develop Board cultivation guidelines and strategies for targeting high net worth individuals   
4.08  Plan and host series of events for securing donations 
4.09  Cultivate and solicit potential donors 
 

 
 
FEB GOAL 5: Curriculum, Teaching and Learning ______________________________________________________ 
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5.01  Conduct site visits and analyses of “best practice” charter school models 
5.02  Define assessment strategy and timeline 
5.03  Secure STEP testing (elementary), ANET (if available) and Terra Nova testing services  
5.04  Create Student Handbook, code of conduct 
5.05  Finalize School Calendar 
5.06  Develop curriculum; scope and sequence for math and reading; standards/mission/scope and  

  sequence/benchmarks for all subjects; deadlines for in-house benchmark production  
  
5.07  If ANET not available in district, create Interim Assessments - Math and Reading  
5.08  Create Interim Assessments - Social Studies, Science, and Writing 
 

 
FEB GOAL 6: Special Education and ELL_____________________________________________________________ 

 
6.09  Recruit Student Supports Coordinator 
6.10  Identify and secure specific texts and materials  
 

 
FEB GOAL 7: Financial Management_______________________________________________________________ 

 
7.01  Codify fiscal controls and financial policies school will use to track daily operational finances 
7.02  Develop chart of accounts to track income, expenses, assets, liabilities, cash flows 
7.03  Finalize cash flow plan 
 

 
FEB GOAL 8: Personnel54_________________________________________________________________________ 

 
8.01  Advertise/spread job descriptions  
8.02  Put together a literature packet on the school with information on: 1. Teaching calendar; 2.  

  Professional development opportunities; 3. School mission  
8.03  Create job descriptions, flyers, and ads. 
8.04  Design the interview process (look at models)  
8.05  Design compensation and benefits packages  
8.06  Design a filing/documentation process.  
8.07  Identify potential recruitment opportunities 
8.08  Advertise in community newspapers and use database of colleges and universities to set up  

  interviews and post opportunities on websites 
8.09  Block out days for interviews on a calendar 
8.10  Recruit and hire Director of Curriculum and Instruction  
8.11  Recruit and hire Business Manager  
8.12  Recruit and hire teachers (place ads, etc.) 
8.13  Recruit and hire learning specialist(s), including ELL coordinator 
8.14  Recruit and hire enrichment teacher(s) 
8.15  Recruit and hire Teacher aides  
8.16  Negotiate and sign agreements for contracted services 
8.17  Develop professional development plans  
8.18  Define policies and procedures for evaluation of staff 
8.19  Perform background checks on employees 
 

54 This process may move up to earlier in the calendar year based upon decision of charter authorizer, funding sources, and other 
factors.  Fellow/Founder and BES/CTE staff should determine optimal calendar placement for all steps outlined here, and 
continue on a monthly basis through the hiring season. 
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FEB GOAL 9: Health and Safety____________________________________________________________________ 

 
9.01  Identify doctor/nurse resources  
9.02  Identify first aid resources  
9.03  Develop system for record-keeping  
9.04  Develop policy for non-compliance by parents  
9.05  Acquire medical forms - from parents (included in application) 
9.06  Check for completeness   
 

 
FEB GOAL 10: Community Partnerships_____________________________________________________________ 
 

10.01 Identify community partnerships opportunities (continuous)  
10.02 Meeting with potential partner organizations- off site P.E  
10.03 Devise performance measures for each strategic alliance (continuous)  
 

 
FEB GOAL 11: Parent and Community______________________________________________________________ 

 
11.01 Distribute final copies to parents/students 
 

 
FEB GOAL 12: 3-MONTH HIGH LEVEL PREVIEW55 _____________________________________________________ 
 

12.01  March 1 – May 31 
 
 
FEB GOAL 13: 1-MONTH DETAILED PREVIEW56 _______________________________________________________ 
 

13.01 March 1 – March 31 
 
 
FEB GOAL 14: OTHER ___________________________________________________________________________ 
 

14.01   To be specified based upon individual needs and state/authorizer requirements 
14.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

  

55 Revised Goal-Setting as needed. 
56 Ibid. 
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MARCH               
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

 

MARCH GOAL 1: Student Recruitment ______________________________________________________________ 

1.01  Post leaflets/flyers in community 
1.02  Post Flyer on website 
1.03  Identify community organizations to help with awareness generation 
1.04  Work with community organizations to generate awareness and interest 
1.05  Make enrollment form available 
1.06  Post enrollment form on website 
1.07  Host information sessions  
1.08  Fax English Press Release 
1.09  Collect enrollment forms 
1.10  Secure lottery location 
1.11  Finalize lottery protocol 
1.12  Post lottery date in local papers 
1.13  Conduct admissions lottery 
 

 

MARCH GOAL 2: Facilities ________________________________________________________________________ 

2.01  Perform renovations 

 
 
MARCH GOAL 3: Fund Development/ Fund Raising ___________________________________________________ 

 
3.01  Identify potential individual donors 
3.02  Cultivate and solicit potential donors  

 
 
MARCH GOAL 4: Curriculum, Teaching and Learning  __________________________________________________ 
 

4.01  Conduct site visits and analyses of “best practice” charter school models 
4.02  Define assessment strategy and timeline 
4.03  Secure STEP testing (elementary), ANET (if available) and Terra Nova testing services 
4.04  Develop curriculum; scope and sequence for math and reading; standards/mission/scope and  

  sequence/benchmarks for all subjects; deadlines for in-house benchmark production  
4.05  If ANET not available in district, create Interim Assessments - Math and Reading  
4.06  Create Interim Assessments - Social Studies, Science, and Writing 
 

 
MARCH GOAL 5: Special Education and ELL  __________________________________________________ 

 
5.07  Recruit Student Supports Coordinator 
5.08  Identify and secure specific texts and materials 
 

MARCH GOAL 6: Financial Management ____________________________________________________________ 
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6.01  Define investment/savings strategy (where excess funds will be placed)  
 

 
MARCH GOAL 7: Personnel_______________________________________________________________________ 

 
7.01  Advertise/spread job descriptions  
7.02  Recruit and hire Business Manager  
7.03  Recruit and hire teachers (place ads, etc.) 
7.04  Recruit and hire learning specialist(s), including ELL coordinator 
7.05  Recruit and hire enrichment teacher(s) 
7.06  Recruit and hire Teacher aides  
7.07  Negotiate and sign agreements for contracted services 
7.08  Develop professional development plans  
7.09  Define policies and procedures for evaluation of staff 
7.10  Perform background checks on employees 
7.11  Fill out forms to enroll teachers in STRS/SERS and other insurance plans as needed  
 

 
MARCH GOAL 8: Transportation___________________________________________________________________ 

 
8.01  Determine transportation needs 
8.02  Draft contract 

 
 
MARCH GOAL 9: Food Service_____________________________________________________________________ 

 
9.01  Issue RFP 

 
 
MARCH GOAL 10: Health and Safety________________________________________________________________ 

 
10.01  Acquire medical forms - from parents (included in application) 
10.02  Check for completeness   
 

 
MARCH GOAL 11: Community Partnerships__________________________________________________________ 

 
11.01 Identify community partnerships opportunities (continuous)  
11.02 Meeting with potential partner organizations- off site P.E  
11.03 Devise performance measures for each strategic alliance (continuous)  
 

 
MARCH GOAL 12: Parents and Community__________________________________________________________ 

 
12.01 Distribute final copies to parents/students 
 

 
MARCH GOAL 13: Communication_________________________________________________________________ 

13.01 Develop filing system to store student academic, disciplinary and health records 
13.02 Define how information will flow within school (ie.who's called when kid is sick, who's contacted  

  about discipline infractions)  
 

 
Springfield Preparatory Charter Prospectus  160 
  



  

MARCH GOAL 14: Purchasing_____________________________________________________________________ 
 
14.01  Purchase office supplies 
 

 
MARCH GOAL 15: Uniforms_______________________________________________________________________ 

 
15.01 Contract student uniforms  
15.02 Contract student PE uniforms 
 

 
MARCH GOAL 16: State Specific Authorizer Requirements _____________________________________________ 
 

16.01 To be completed by Fellows according to state specific start-up and compliance requirements 
 

 
MARCH GOAL 17: 3-MONTH HIGH LEVEL PREVIEW57 __________________________________________________ 
 

17.01  April 1 – June 30 
 
 
MARCH GOAL 18: 1-MONTH DETAILED PREVIEW58 
____________________________________________________ 
 

18.01 April 1 – April 30 
 
 
MARCH GOAL 19: OTHER ________________________________________________________________________ 
 

19.01   To be specified based upon individual needs and state/authorizer requirements 
19.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 

  

57 Revised Goal-Setting as needed. 
58 Ibid. 
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APRIL               
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

APRIL GOAL 1: Student Recruitment ___________________________________________________________ 

1.01  Make enrollment form available 
1.02  Post enrollment form on website 
1.03  Fax English Press Release 
1.04  Conduct admissions lottery 
1.05  Notify families of status  
1.06  Establish wait list (or repeat lottery)  

 
 

APRIL GOAL 2: Facilities _________________________________________________________________________ 

2.01  Perform renovations 
2.02  Acquisition of furniture and materials  
2.03  Prepare building infrastructure (lights, phones, IT networking)  

 
 
APRIL GOAL 3: Fund Development/ Fund Raising ____________________________________________________ 

 
3.01  Identify potential individual donors 
3.02  Cultivate and solicit potential donors  
 

 
APRIL GOAL 4: Administrative  ___________________________________________________________________ 

 
4.01  Creating filing system 
4.02  Develop database for student reporting (e.g. bi-weekly progress reports)  
4.03  Develop student attendance reporting system 
4.04  Purchase supplies and materials for program 
 

 
APRIL GOAL 5: Curriculum, Teaching and Learning ___________________________________________________ 

5.01  Conduct site visits and analyses of “best practice” charter school models 
5.02  Purchase materials and textbooks 
5.03  Secure STEP testing (elementary), ANET (if available) and Terra Nova testing services 
5.04  Develop curriculum; scope and sequence for math and reading; standards/mission/scope and  

  sequence/benchmarks for all subjects; deadlines for in-house benchmark production; purchase   
  materials 
5.05  If ANET not available in district, create Interim Assessments - Math and Reading  
5.06  Create Interim Assessments - Social Studies, Science, and Writing 
5.07  Develop class configuration- classroom model 
 

 
APRIL GOAL 6: Special Education and ELL ___________________________________________________ 

6.01  Recruit Student Supports Coordinator 
6.02  Identify and secure specific texts and materials 
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6.03  Consult with SPED and ELL administrators from the district 
6.04  Establish PD pre-student enrollment 
 

 
APRIL GOAL 7: Personnel_________________________________________________________________________ 

7.01  Advertise/spread job descriptions  
7.02  Recruit and hire Business Manager  
7.03  Recruit and hire teachers (place ads, etc.) 
7.04  Recruit and hire learning specialist(s), including ELL coordinator 
7.05  Recruit and hire enrichment teacher(s) 
7.06  Recruit and hire Teacher aides  
7.07  Negotiate and sign agreements for contracted services 
7.08  Develop professional development plans  
7.09  Define policies and procedures for evaluation of staff 
7.10  Perform background checks on employees 
7.11  Fill out forms to enroll teachers in STRS/SERS and other insurance plans as needed  
 

 
APRIL GOAL 8: Transportation_____________________________________________________________________ 

 
8.01  Determine transportation needs 
 

 
APRIL GOAL 9: Health and Safety__________________________________________________________________ 

 
9.01  Acquire medical forms - from parents (included in application) 
9.02  Check for completeness   
 

 
APRIL GOAL 10: Community Partnerships___________________________________________________________ 
 

10.01 Identify community partnerships opportunities (continuous)  
10.02 Meeting with potential partner organizations- off site P.E  
10.03 Devise performance measures for each strategic alliance (continuous)  
 

 
APRIL GOAL 11: Parents and Community____________________________________________________________ 

 
11.01 Distribute final copies to parents/students 
 

 
APRIL GOAL 12: Communication___________________________________________________________________ 

 
12.01 Define procedures for visitors entering building 
12.02 Develop necessary forms to track and monitor visitors 
12.03 Select provider of Internet access (DSL, cable) 
 

APRIL GOAL 13: Purchasing_______________________________________________________________________ 
 
13.01 Create a comprehensive list of all items that need to be purchased through Dec. of your 1st year  

  (in case you have $ from your startup grant that will be lost if not spent right away)  
13.02  Purchase office supplies 
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APRIL GOAL 14: Contract Personnel________________________________________________________________ 

 
14.01 Line up electrician, plumber and handyman 
 

 
APRIL GOAL 15: Uniforms  ________________________________________________________________________ 

 
15.01 Contract student uniforms  
15.02 Contract student PE uniforms 
 

APRIL GOAL 16: State Specific Authorizer Requirements _______________________________________________ 
 
16.01 To be completed by Fellows according to state specific start-up and compliance requirements 

 
 
APRIL GOAL 17: 3-MONTH HIGH LEVEL PREVIEW59 ____________________________________________________ 
 

17.01  May 1 – July 31 
 
 
APRIL GOAL 18: 1-MONTH DETAILED PREVIEW60 _____________________________________________________ 
 

18.01 May 1- May 31 
 
 
APRIL GOAL 19: OTHER __________________________________________________________________________ 
 

19.01   To be specified based upon individual needs and state/authorizer requirements 
19.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

  

59 Revised Goal-Setting as needed. 
60 Ibid. 
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MAY               
 Minimum of 1 full day site visit/supports & strategy dinner w/board chair & founder 
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

MAY GOAL 1: Student Recruitment ________________________________________________________________ 

1.01  Make enrollment form available 
1.02  Post enrollment form on website 
1.03  Send CMSD/ DOE or appropriate educational/governmental office school’s enrollment report  
1.04  Confirm acceptances - home visits  
1.05  Distribute, collect, review and file Home Language Survey 
1.06  Request student records - (send district w/d info for students)  
1.07  Receive student records 
 

 

MAY GOAL 2: Facilities __________________________________________________________________________ 

2.01  Perform renovations 
2.02  Acquisition of furniture and materials  
2.03  Prepare building infrastructure (lights, phones, IT networking)  
 

 
MAY GOAL 3: Fund Development/ Fund Raising ______________________________________________________ 

 
3.01  Identify potential individual donors 
3.02  Cultivate and solicit potential donors  
 

 
MAY GOAL 4: Administrative  _____________________________________________________________________ 

 
4.01  Creating filing system 
4.02  Develop database for student reporting (e.g. bi-weekly progress reports)  
4.03  Develop student attendance reporting system 
4.04  Purchase supplies and materials for program  
 

 
MAY GOAL 5: Curriculum, Teaching and Learning ____________________________________________________ 

 
5.01  Conduct site visits and analyses of “best practice” charter school models 
5.02  Identify and secure specific texts and materials 
 

 
MAY GOAL 6: Special Education and ELL____________________________________________________________ 

 
6.03  Identify SPED and ELL student population  
6.04  Acquire student records- SPED records 
6.05  Develop a testing schedule for ACCESS  
 

MAY GOAL 7: School Culture and Climate ___________________________________________________________ 
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7.01  Establish PD pre-student enrollment 
 

 
MAY GOAL 8: Personnel_________________________________________________________________________ 

 
8.01  Advertise/spread job descriptions  
8.02  Recruit and hire Business Manager  
8.03  Recruit and hire teachers (place ads, etc.) 
8.04  Recruit and hire learning specialist(s), including ELL coordinator 
8.05  Recruit and hire enrichment teacher(s) 
8.06  Recruit and hire Teacher aides  
8.07  Negotiate and sign agreements for contracted services 
8.08  Develop professional development plans  
8.09  Define policies and procedures for evaluation of staff 
8.10  Perform background checks on employees 
8.11  Fill out forms to enroll teachers in STRS/SERS  and other insurance requirements as needed 
 

 
MAY GOAL 9: Transportation_____________________________________________________________________ 

 
9.01  Determine transportation needs 
 

 
MAY GOAL 10: Food Service______________________________________________________________________ 

 
10.01 Define requirement (# of students- any religious/indiv req)  
10.02 Identify free/reduced lunch students 
10.03 Contact DOE /CMS 
10.04 Determine food service arrangement  
10.05 Select vendor and draft contract  
10.06 Sign contract 
10.07 Develop food service policies - (menu, delivery time, logistics, etc.) 
 

MAY GOAL 11: Health and Safety _________________________________________________________________ 
 
11.01 Purchase first aid resources 
 

 
MAY GOAL 12: Community Partnerships____________________________________________________________ 
 

12.01 Identify community partnerships opportunities (continuous)  
12.02 Meeting with potential partner organizations- off site P.E  
12.03 Devise performance measures for each strategic alliance (continuous)  
 

 
MAY GOAL 13: Parents and Community_____________________________________________________________ 

 
13.01 Distribute final copies to parents/students 
 

 
MAY GOAL 14: Purchasing________________________________________________________________________ 

14.01 Purchase classroom equipment and furniture 
14.02 Purchase office equipment and furniture 
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14.03 Purchase postage meter 
14.04 Purchase office supplies  
 

 
MAY GOAL 15: Contract Personnel_________________________________________________________________ 

15.01 Hire janitorial services 
15.02 Line up electrician, plumber and handyman 
15.03 Line up counselor, speech pathologist, et al.  
 

 
MAY GOAL 16: Technology _______________________________________________________________________ 

16.01  Write tech plan  
16.02 Determine assessment-related technology needs, including laptops and document cameras 
16.03 Purchase computers for teachers  
16.04 Purchase cell phones for admin 
 

 
MAY GOAL 17: 3-MONTH HIGH LEVEL PREVIEW61 ____________________________________________________ 

17.01  June – Aug 31 
 
 
MAY GOAL 18: 1-MONTH DETAILED PREVIEW62 ______________________________________________________ 
 

18.01 June 1- June 30 
 
 
MAY GOAL 19: OTHER ___________________________________________________________________________ 
 

19.01   To be specified based upon individual needs and state/authorizer requirements 
19.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 

  

61 Revised Goal-Setting as needed. 
62 Ibid. 
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JUNE               
 Minimum of 1 full day site visit/supports & strategy dinner w/board chair & founder 
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 
 

 

JUNE GOAL 1: Student Recruitment _______________________________________________________________ 

1.01  Request student records - (send district w/d info for students)  
1.02  Receive student records 
 

 

JUNE GOAL 2: Facilities __________________________________________________________________________ 

2.01  Pass final inspection and receive occupancy certificate + A5 
2.02  Acquisition of furniture and materials  
2.03  Prepare building infrastructure (lights, phones, IT networking)  
2.04  Obtain property insurance 
 

 
JUNE GOAL 3: Fund Development/ Fund Raising _____________________________________________________ 

 
3.01  Identify potential individual donors 
3.02  Cultivate and solicit potential donors  
 

 
JUNE GOAL 4: Administrative  ____________________________________________________________________ 

 
4.01  Purchase supplies and materials for program  

 
JUNE GOAL 5: Curriculum, Teaching and Learning ____________________________________________________ 

 
5.01  Conduct site visits and analyses of “best practice” charter school models 
5.02  Organize tutoring workshops and afterschool tutoring schedule 

 
 
JUNE GOAL 6: Special Education and ELL ____________________________________________________________ 

 
6.03  Identify SPED and ELL student population  
6.04  Acquire student records- SPED records 
6.05  Develop a testing schedule for ACCESS or other testing as appropriate and required 
 

 
JUNE GOAL 7: School Culture and Climate___________________________________________________________ 

 
7.01  Establish PD pre-student enrollment 
 

 
JUNE GOAL 8: Personnel_________________________________________________________________________ 

 
8.01  Advertise/spread job descriptions  

Springfield Preparatory Charter Prospectus  168 
  



  

8.02  Have new staff fill out Employee Information forms (ie. emergency contacts)  
8.03  Plan and hold staff orientation 
 

 
JUNE GOAL 9: Transportation_____________________________________________________________________ 

 
9.01               Develop transportation route and schedule 
9.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

JUNE GOAL 10: Food Service______________________________________________________________________ 
10.01 Develop  food service policies- (menu, delivery time, logistics, etc.)  

 
 
JUNE GOAL 11: Health and Safety__________________________________________________________________ 

 
11.01 Purchase first aid resources 
11.02 Contact police and fire department 
11.03  Undergo fire inspection 
11.04 Undergo building inspection  
11.05 Contact Board of Health  
11.06 Develop fire drill policy, schedule, route 
 

 
JUNE GOAL 12: Community Partnerships____________________________________________________________ 
 

12.01 Identify community partnerships opportunities (continuous)  
12.02 Meeting with potential partner organizations- off site P.E  
12.03 Devise performance measures for each strategic alliance (continuous)  
 

 
JUNE GOAL 13: Parents and Community____________________________________________________________ 

 
13.1  Distribute final copies to parents/students 
 

 
JUNE GOAL 14: Purchasing_______________________________________________________________________ 

 
14.01 Purchase classroom equipment and furniture 
14.02 Purchase office equipment and furniture 
14.03 Purchase office supplies  
 

JUNE GOAL 15: Contract Personnel _________________________________________________________________ 
 

15.01 Line up electrician, plumber and handyman 
15.02 Line up counselor, speech pathologist, etc.  

 
 
JUNE GOAL 16: 3-MONTH HIGH LEVEL PREVIEW63 ____________________________________________________ 
 

16.01  July 1 – Sept 30 
 

63 Revised Goal-Setting as needed. 
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JUNE GOAL 17: 1-MONTH DETAILED PREVIEW64 ______________________________________________________ 
 

17.01 July 1- July 31 
 
 
JUNE GOAL 18: OTHER __________________________________________________________________________ 
 

18.01   To be specified based upon individual needs and state/authorizer requirements 
18.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

 
 

  

64 Ibid. 
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JULY               
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

JULY GOAL 1: Student Recruitment ___________________________________________________________ 

1.01  Request student records - (send district w/d info for students)  
1.02  Receive student records 

 
 
JULY GOAL 2: Fund Development/ Fund Raising ______________________________________________________ 

 
2.01  Identify potential individual donors 
2.02  Cultivate and solicit potential donors  
 

 
JULY GOAL 3: Administrative  _____________________________________________________________________ 

 
3.01  Purchase supplies and materials for program  
3.02  Write family letter re: Parent Orientation  
3.03  Mail family letter re: Parent Orientation 
3.04  Translate documents and communications as needed, plan for translation services at orientation  
  as reflected in Home Language Surveys 
3.05  Call all families re: Parent Orientation  
3.06  Prepare pre-opening Parent Orientation protocol and materials  
3.07  Hold pre-opening Parent Orientation 
 

 
JULY GOAL 4: Curriculum, Teaching and Learning _____________________________________________________ 

 
4.01  Conduct site visits and analyses of “best practice” charter school models 
4.02  Organize tutoring workshops and afterschool tutoring schedule 
 

 
JULY GOAL 5: Special Education and ELL ____________________________________________________________ 

 
5.03  Identify SPED and ELL student population  
5.04  Acquire student records- SPED records 
5.05  Develop a testing schedule for ACCESS 
 

 
JULY GOAL 6: Personnel__________________________________________________________________________ 

 
6.02  Have new staff fill out Employee Information forms (ie. emergency contacts)  
6.03  Plan and hold staff orientation 
 

 
JULY GOAL 7: Health and Safety ___________________________________________________________________ 

 
7.01  Staff first aid training (to include restraint training as needed) 
7.02  Ensure fire drill protocols are in place and all contact with local fire department completed 
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JULY GOAL 8: Community Partnerships_____________________________________________________________ 
 

8.01  Identify community partnerships opportunities (continuous)  
8.02  Meeting with potential partner organizations- off site P.E  
8.03  Devise performance measures for each strategic alliance (continuous)  
 
 

JULY GOAL 9: Parents and Community______________________________________________________________ 
9.01  Distribute final copies to parents/students 
 

 
JULY GOAL 10: Communication____________________________________________________________________ 

 
10.01 Set up intranet (so all computers are linked)  
10.02 Define how staff will communicate (email, walkie talkie, phone)  

 
 
JULY GOAL 11: Purchasing ________________________________________________________________________ 

 
11.01 Purchase classroom equipment and furniture 
11.02 Purchase office equipment and furniture 
11.03 Purchase office supplies  
11.04 Purchase restroom supplies   
11.05 Purchase cleaning products  
11.06 Purchase library materials  
11.07 Purchase science lab materials  
11.08 Purchase art materials  
11.09 Purchase PE equipment  
11.10 Purchase medical supplies & furniture (ie. couch)  
11.11 Purchase P.A. system  
11.12 Purchase office supplies 
 

 
JULY GOAL 12: 3-MONTH HIGH LEVEL PREVIEW65_____________________________________________________ 
 

12.01  Aug 1 – Oct 31 
 
 
JULY GOAL 13: 1-MONTH DETAILED PREVIEW66 ______________________________________________________ 
 

13.01 Aug 1- Aug 31 
 
 
JULY GOAL 14: OTHER ___________________________________________________________________________ 
 

14.01   To be specified based upon individual needs and state/authorizer requirements 
14.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 

65 Revised Goal-Setting as needed. 
66 Ibid. 
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AUGUST               
 Minimum of 2 two-hour bi-weekly phone calls 
 Fellow/Founder completes all work to high degree of quality 
 BES CTE staff provide samples, feedback, support on completion and execution 

 

 

AUG GOAL 1: Student Recruitment ________________________________________________________________ 

1.01  Request student records - (send district w/d info for students)  
1.02  Receive student records 
 

 
AUG GOAL 2: Fund Development/ Fund Raising ______________________________________________________ 

 
2.01  Identify potential individual donors 
2.02  Cultivate and solicit potential donors  
 

 
AUG GOAL 3: Administrative _____________________________________________________________________ 

 
3.01  Purchase supplies and materials for program 
3.02  Hold pre-opening Parent Orientation  
 
 

AUG GOAL 4: Curriculum, Teaching and Learning_____________________________________________________ 
 
5.01  Create plan for baseline assessments and excel for data analysis 
5.02  Conduct baseline testing for all students 
5.03  Enter data from baseline tests 
5.04  Organize tutoring workshops and afterschool tutoring schedule 

 
 

AUG GOAL 5: Special Education and ELL ____________________________________________________________ 
 
5.01  Identify SPED and ELL student population  
5.02  Acquire student records- SPED records 
5.03  Develop a testing schedule for ACCESS 
5.04  Develop IEPs- if needed (update and review)  
5.05  Define service requirements for all SPED and ELL students 
 

 
AUG GOAL 6: Health and Safety ___________________________________________________________________ 

 
6.01  Staff first aid training (to include restraint training as needed) 
 

 
AUG GOAL 7: Community Partnerships_____________________________________________________________ 

 
7.01  Identify community partnerships opportunities (continuous)  
7.02  Meeting with potential partner organizations- off site P.E  
7.03  Devise performance measures for each strategic alliance (continuous)  
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AUG GOAL 8: Parents and Community______________________________________________________________ 

 
8.01  Distribute final copies to parents/students 
 

 
AUG GOAL 9: 3-MONTH HIGH LEVEL PREVIEW67 _____________________________________________________ 
 

9.01  Sept 1 – Nov 30 
 
 
AUG GOAL 10: 1-MONTH DETAILED PREVIEW68 ______________________________________________________ 
 

10.01 Sept 1- Sept 30 
 
 
AUG GOAL 11: OTHER ___________________________________________________________________________ 
 

11.01   To be specified based upon individual needs and state/authorizer requirements 
11.02            To be aligned w/ leadership development goals as agreed by Fellow/Founder and BES/CTE staff 
 

 
 
 

67 Revised Goal-Setting as needed. 
68 Ibid. 
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Excellent Schools Network: Overview  
Mission:   
The ESN champions high-performing charter schools by leveraging their success  
to achieve greater results, to grow wisely, and to transform education for more 
students in more schools. 

Priorities:   
The mutual commitment of the ESN and its Members extends to five priorities: 
 

1. Deliver Expert Solutions 
2. Prime Leadership Capacity   
3. Grow and Replicate Wisely   
4. Amplify Our Collective Voice  
5. Galvanize School Leaders   

 
 

Deliver 
Expert Solutions 
 

Connect ESN members through a network of experts driven by student 
achievement. 

More than sharing best practices, the ESN formalizes a network of respected 
schools and school leaders to deliver strategies that sustain and elevate high 
levels of student achievement.  Seeing our leaders and teachers as experts in 
the field, the ESN will deliver solutions via ESN Connects, an on-line 
platform to facilitate knowledge exchange and strategic consultation.  Expert 
solutions will also be delivered through On-Going Support providing 
targeted, on-site professional development and participation in the Excellent 
Schools Summit. 

 
Prime 
Leadership Capacity 

Prepare and hone the capacity of emerging leaders for successful 
replications and leadership transitions. 

Leadership capacity will be primed through LENS (Leaders for Emerging 
Networks of Schools) to train and support a solid bench of leaders at growing 
schools.  ESN will expand access to a pipeline and exchange of quality, BES-
certified leaders and teachers.   

 
Grow and  
Replicate Wisely  

Expand the supply of excellent schools through the growth and 
replication of high performing charter schools. 

ESN will assist schools ready for growth and replication with strategic 
planning and financial modeling based on the experience and research of 
existing CMOs; and act as bridge to funders interested in investing in the 
smart growth of schools and appropriate CMO structures.  

 

1 

2 

3 
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Amplify our 
Collective Voice 

Leverage the influence of a strong, unified voice to affect positive 
change in transforming more schools for more students. 

BES and the ESN will launch a national communications plan including a 
social, print and digital media campaign to increase national publicity, 
visibility and credibility for BES, the ESN and the ESN Members.  Also, the 
ESN and its Members will push for appropriate educational policies and 
systems by organizing parents and amplifying our voice in wider circles 
influencing change and reform.      

 
Galvanize School 
Leaders  

Embolden other school leaders, including new BES Fellows, to achieve 
excellence in their schools. 

The success of BES schools has influenced future waves of charter school 
leaders, especially BES Fellows.  High performing schools and school leaders 
are recognized and emulated.  BES benefits from this on-going circle; new 
Fellows studying the execution of BES culture in its highest performing 
schools aspire to excellence.  BES will invite Fellows and new school leaders 
to invest in the full seamless trajectory from Fellowship to founding to 
emerging to excellence, and to engage BES in supporting them along that path. 

 
 

The Small Print: Staffing, funding, governing, operating, etc.: 
 

1) BES will offer personnel, resources and funding for activities necessary to the initial launch of 
the ESN, especially as it relates to the implementation of the priorities above.   This support 
includes the Director position, plus the time of BES leadership and staff as and when needed, 
and necessary operating expenses such as meetings, travel, technology, office space and 
supplies.   
 

2) ESN Members pay an annual membership fee depending on the level of support (basic, 
enhanced or comprehensive) that they choose. 
 

3)  An Advisory Council comprised of the most senior leader from each of the ESN members will 
drive the direction of the ESN, including its impact, outcomes, support and services.   BES will be 
deferential to the Advisory Council in the design, execution and growth of the ESN unless such 
direction undermines the BES school model and the capacity of BES to start schools.  BES trusts 
that the best interest of BES and of the ESN members can be sought and attained in this 
structure.  

 
 
 
 
 
 

4 
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Criteria for membership in the Excellent Schools Network 
An ESN Member must be in at least its 3rd year of operation and may be either a free-standing charter 
school founded by a BES Fellow or a Charter Management Organization (CMO) managing schools 
founded by a BES Fellow.  An ESN Member must also meet the following criteria to gain admission to 
and remain in the ESN:  
 

• Cultivate strong community ties:   
As typically recognized in the school’s annual report, an ESN Member has board members, funders, 
partners and supporters with strong roots in the local community.   
 
 

• Demonstrate proven, consistent results:   
The framework entitled Outcomes and Measures of an Excellent School, which accompanied the BES 
Survey this year, outlines metrics for excellence in student enrollment, academic achievement and 
organizational viability.  The proven results of an ESN member are measured by analyzing a composite of 
these metrics for at least two years of data.  ESN Members will complete the annual data survey and 
provide assessment data in a timely fashion as requested by BES.  
 
  

• Share a common design that is independently executed:  
ESN Members align with a shared common design that is trained to during the BES Fellowship.  ESN 
Members retain the autonomy to properly execute the school’s design based on people, resources, 
policies and needs at the local level.  Members are accountable to their charter authorizer for 
assessment of the school’s execution and performance.  The ESN will conduct a Shared Design Audit for 
each ESN Member each year.   There are five elements of the shared common design:  
 
• Culture:   ESN schools set a culture that is highly disciplined, tightly structured, and motivating of 

their intrinsic desire to excel. 
• Rigor:   Structured learning environments at ESN schools teach a strong curriculum with a focus 

on skill mastery.  
• Time:   ESN schools add and efficiently use significantly more time for academic instruction, 

enrichment and focused learning opportunities.  
• Data:   Decisions at every level of an ESN Member’s operation are based on careful 

measurement and analysis of key data points.  
• Talent:   The best people are leading and teaching at every level of an ESN Member’s operation 

and appropriate direction is provided for on-going development of the best talent.  
 

• Commit to growth:   
An ESN Member committed to growth relentlessly pursues excellence in all aspects of its educational 
mission.  When feasible and appropriate, an ESN Member also pursues expansion and possibly 
replication to transform education for more students in more schools.  
 
 

• Support the ESN and its Members:   
An ESN Member is open & eager to participate in, publicize and support the ESN and its mission and 
programming. 
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ESN Members 2012-13 
 

Based on the criteria above, we are pleased to announce the inaugural ESN cohort: 
Excel Academy Charter Schools (2 schools) 
Boston, MA 
Founded 2003 
 
 
Boston Preparatory Charter School 
Boston, MA 
Founded 2004 
 
 
Democracy Prep Public Schools (4 schools) 
Harlem, NY 
Founded 2006 
 
 
The Prep Schools (2 schools) 
Cleveland, OH 
Founded 2006 
 
 
  

United Schools Network (2 schools) 
Columbus, OH 
Founded 2008 
 
 
Achievement Preparatory Academy 
Washington, DC 
Founded 2008 
 
 
Akili Academy 
New Orleans, LA 
Founded 2008 
 
 
Coney Island Prep 
Brooklyn, NY 
Founded 2009 
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Valor Academy 
Los Angeles, CA 
Founded 2009 
 
 
Phoenix Collegiate Academy 
Phoenix, AZ 
Founded 2009 
 
 
Freedom Prep 
Memphis, TN 
Founded 2009 
 
 
Endeavor College Prep 
Los Angeles, CA 
Founded 2009 
 
 
Equitas Academy 
Los Angeles, CA 
Founded 2009 
 
 
For more information about the ESN, contact:  

Julia Travers, Chief of the Excellent Schools Network,  
via e-mail at jtravers@buildingexcellentschools.org or by phone at 617-227-4545. 
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Appendix to Proven Provider Information Sheet: 
BES – Sue Walsh Resume 

EXPERIENCE: 
 

June 2005 – Present    
Chief Academic Officer, Building Excellent Schools (BES) 

• Directs and delivers the content of the school leadership programs offered by BES, including 
the Fellowship, Emerging Leaders, Weekend Warriors, SLI (Summer Leaders Internship) and 
LENS (Leaders for Emerging Network of Schools).   

• Designed curriculum that drives the creation of high performing urban charter schools that are 
independently managed, supporting the creation of more than 54 new schools nationally. 

• Trains founding school leaders on instructional and school culture systems design, charter 
application creation and writing, charter school authorization, school based operations and 
budgeting, and strategic planning drawing from the best practices of charter schools in 
Massachusetts and nationally. 

• Leads school study analysis of the strongest charters schools nationally, training hundreds of 
leaders and teachers in no excuses leadership and execution. 

• Directs and manages national team of charter school experts who deliver technical support to 
new and existing urban charter schools 

 

August 2001 – June 2005 
Principal Boston Collegiate (South Boston Harbor Academy) Charter School  

• Provide instructional leadership for school's entire educational program 
• Led MCAS Success: Spring 2003 100% of 10thgraders pass ELA and Math MCAS exams. (Boston 

Collegiate is only non-exam school in Boston to achieve 100% passing rate); 100% of 7th 
graders for two consecutive years pass ELA MCAS exam 

• Earned Vanguard Status for school-wide math achievement 
• Awarded Accreditation Candidacy status by New England Association of Schools and 

Successfully completed 5-year charter renewal, with multiple commendations on curriculum 
• Managed professional development with focus on alignment of internal assessments and 

grade-level standards with MA Curriculum Frameworks and standards 
• Hire, orient, and supervise all teaching and administrative staff 
• Developed and implemented 8-day training session for new staff, and 5-day training session 

for returning staff 
• Developed and implemented midyear-review process for all staff 
• Developed and implemented formal mentoring program for all newly hired teachers 
• Ensure all policies and procedures support the school's college-preparatory mission 
• Facilitated development of Honors, AP course, Internship, and comprehensive midyear and 

end-year exams in the high school 
• Expanded middle school tutoring to include support for advanced math students 
• Coordinated annual review of school policies and procedures with administrative staff 
• Oversee daily operations of middle school (grades 5-8) and high school (grades 9-12) 
• Manage staff of 45 and a two-building facility 
• Responsible for education of 340 students and communication with over 250 families 

 

July 2001 -August 2002 
Curriculum Coordinator  

• Led and supported ongoing curriculum development for all grade levels 
• Supervised teachers in classroom practice and supported ongoing development of authentic 

internal assessments aligned with state standards 
• Evaluated and ensured alignment of all courses with MA Curriculum Frameworks 
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July 1999 -June 2001 
Curriculum Coordinator Lowell Middlesex Academy Charter School 

• Aligned all curricular areas with Massachusetts Curriculum Frameworks 
• Wrote and published LMACS Course Catalog Designed and implemented MCAS Strategies 

Course 
• Oversaw restructuring of math curriculum; supervised staff in implementation 
• Established goal to improve math performance by 40%: Improved mathematics 

performance on Spring2000MCASby40%;earned Edgerly Award Fall 2000,for improved 
Math MCAS 

• Scores from 20% to 60% in Spring 2000 Improved LMACS passing rate on ELA MCAS from 
76% (1999) to 94% (2000) to 100% (2001); improved LMACS passing rate on Math MCAS 
from 20% (1999) to 60% (2000) to75% (2001) 

• Achieved Vanguard Status from Mass Insight and at 2001 Mass Insight Conference 
• Trained with The Leadership Academy, under Dr. Lorraine Monroe 
• Lead staff training on classroom pedagogy, standards-driven objectives, assignments 

assessments, and rubrics 
• Developed Advising component of LMACS curriculum and school culture 
• Assisted with NEASAC accreditation self-study, coordinated and completed reports 
• Assisted with Charter Renewal, Site Reviews, and Annual Reports 
• Participated in DOE Site Review of Horace Mann Charter School, May 2000 

 

September 1995 - 2001 
English Teacher/Counselor Lowell Middlesex Academy Charter School  
Created and delivered competency-based, high standards ELA curriculum for at-risk population 

• Aligned ELA curriculum with Massachusetts Curriculum Frameworks 
• Earned multiple commendations on ELA alignment from MA DOE in 2000 LMACS 

Rechartering 
• Prepared all graduating students to achieve college-level benchmark scores in English and 

Mathematics on ACCUPLACER, MA state-mandated college computerized assessment tool 
• Designed and implemented MCAS-formatted writing prompts and rubrics school-wide 
• Mentored new staff in ELA curriculum and classroom management 
• Advised students, designed/oversaw student schedules and maintained home contact 

 

January 1992-Present 
English Instructor UMASS/Boston (Adjunct professor, Comp/Literature) 
September 1993-1995 
English Teacher 
Assistant Supervisor 
Another Course to College (Student teacher, adjunct) 
Language Lab UMASS/Boston 
 

EDUCATION: 
MA English Literature, English Teacher Certification 
BA English Literature, Summa Cum Laude 
UMASS/Boston 1993 
UMASS/Boston 1991 

Springfield Preparatory Charter Prospectus  181 
  


	Commonwealth Charter Applicant Information Sheet
	School Address (if known): Unknown
	Primary Contact Person: William Spirer
	Address: James C. Duda, Bulkley, Richardson and Gelinas LLP, 1500 Main Street, Suite 2700 , P.O. Box 15507
	City: Springfield                                                  State: MA                          Zip: 01115-5507
	Email: bspirer@springfieldprep.org
	1. The proposed school will open in the fall of school year:     ( 2014-2015      ( 2015-2016
	Commonwealth Charter School  Certification Statement
	Proposed School Location (City/Town):  Springfield, MA
	Signature of
	Print/Type Name William Spirer
	Address:  James C. Duda, Bulkley, Richardson and Gelinas LLP, 1500 Main Street, Suite 2700 , P.O. Box 15507
	Daytime Phone (413) 544-1485   Fax (413) 272-6806
	B. Vision Statement___________________________________________________________________________
	1. Assessment Philosophy and Program
	Co-founder
	Real Estate Private Equity Group – Associate
	Investment Banking – Analyst
	B.S., Commerce, Concentration in Finance, Dean’s List
	Awarded: McIntire Alumni Scholarship


	ESCONABA2000@YAHOO.COM
	QUALIFICATION HIGHLIGHTS
	CAREER ACCOMPLISHMENTS
	PROFESSIONAL DEVELOPMENT and COMMUNITY INVOLVEMENT HIGHLIGHTS
	PROFESSIONAL EXPERIENCE

	Springfield Public Schools; Springfield, MA July 1991 – June 2010
	Westover Job Corps Center; Springfield, MA July 1990 – January 1991
	Residential Counselor

	Housing Allowance Program; Springfield, MA December 1988 – September 1989
	Housing Specialist
	Additional Leadership Experience

	Bachelor of Science in Biology and Psychology 1988
	Certifications:
	Massachusetts:
	Education
	Professional Experience
	Professional Organizations
	Awards & Recognition
	Graduated August 2002, University of Washington, Seattle, WA
	PROFESSIONAL
	EXPERIENCE
	Futures Education, Futures Healthcore, Springfield, MA
	July 2004-Present
	Holyoke Public Schools, Holyoke, MA
	September 2002 – July 2004
	Speech-Language Pathologist for preschool through high school grade levels.  Responsibilities included serving multilingual and multicultural children including the evaluation, treatment, and formulation of educational plans for students with language...
	Puget Sound Therapy Services, Kent, WA
	Children’s Medical and Rehabilitative Hospital, Seattle, WA
	Center on Human Development and Disability, Seattle, WA
	University of Washington Speech and Hearing Clinic, Seattle, WA
	RESEARCH   American International College
	Dissertation: “A Phenomenological Look at Latino Parent Perceptions of Early Intervention Programs” February 2013.
	Fircrest Skilled Nursing Facility, Shoreline, WA
	March 2001 – August 2002
	Research Assistant, Assistive Technology Center for adults with severe developmental disabilities.

	Santo Tomas, Guatemala
	July 2003-August 2003
	PRESENTATIONS Washington, DC Special Education Department, Washington, DC
	Central Falls Special Education Department, Central Falls, RI
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	The Urban Assembly School for Law and Justice, Brooklyn, NY
	Teacher, Advisor, Grade Team Leader                        June 2006 – August 2007
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