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Executive Summary 

The Office of Educational Quality and Accountability (EQA) examined the Greater New 

Bedford Regional Vocational Technical High School (GNBRVTHS or Greater New Bedford 

Vocational) in early December of 2003. During 2000-2003, it was among the ‘Very Low’ 

performing school systems and vocational-technical districts in the Commonwealth. The 

following provides a summary of the findings of the examination and the district’s performance 

on the 2003 Massachusetts Comprehensive Assessment System (MCAS) test. 

Proficiency/Achievement: 
• 	 Greater New Bedford Vocational’s Average Proficiency Index (API) was 57.1, which was 

based on the 2003 MCAS results. The state average among vocational-technical schools for 
the API was 65.6 in 2003. This placed Greater New Bedford Vocational among the lowest 
performing vocational-technical school districts in the Commonwealth. In ELA, the district’s 
ELA Proficiency Index (EPI) was 65.8, and the state average among vocational-technical 
schools for EPI was 71. In math, the district’s math Proficiency Index (MPI) was 48.3, and 
the state average for MPI was 60.4. 

• 	 On the 2003 MCAS test, 78.8% of the students at Greater New Bedford Vocational scored in 
the ‘Needs Improvement’ and ‘Warning/Failing’ categories. This figure was 9.3 percentage 
points higher than the state average percentages for vocational-technical schools. 

• 	 On the 2003 MCAS test, in ELA, 71.3% of the students and, in math, 86.3% of the students 
at Greater New Bedford Vocational scored in the ‘Needs Improvement’ and 
‘Warning/Failing’ categories. These figures were 6.8 percentage points in ELA and 11.8 
percentage points higher in math than the state’s average percentages for vocational-technical 
schools. 

• 	 In 2003, the MCAS test performance of all the district’s students did not meet or exceed state 
proficiency standards. 

• 	 On the MCAS retest administered in the spring of 2003, 91% of the Greater New Bedford 
Vocational’s Class of 2003 earned a Competency Determination (CD), as compared to 95% 
of the statewide Class of 2003. 

• 	 On the MCAS retest administered in the spring of 2003, 79% of the Greater New Bedford 
Vocational’s Class of 2004 earned a Competency Determination, as compared to 89% of the 
statewide Class of 2004. 
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Equity of Achievement/Proficiency: 
• 	 On the 2003 MCAS test, 84.0% of the FRL/Y and 75.5% of the FRL/N students at Greater 

New Bedford Vocational scored in the ‘Needs Improvement’ and ‘Warning/Failing’ 
categories. These figures were 6.4 and 8.7 percentage points higher than the state average for 
FRL/Y students in vocational-technical schools. 

• 	 On the 2003 MCAS test, 81.4% of the African-American and 77.2% of the White students at 
Greater New Bedford Vocational scored in the ‘Needs Improvement’ and ‘Warning/Failing’ 
categories. These figures were 1.2 percentage points and 10.0 percentage points higher than 
the state averages for these subgroups of students in vocational-technical schools.   

• 	 On the 2003 MCAS test, African-American and FRL/Y students in Greater New Bedford 
Vocational all scored below the district average PI in both ELA and math. 

• 	 The MCAS test performance of FRL/Y and African-American students varied in a less than 
satisfactory manner to FRL/N and White students and their comparable state subgroups. 

Improvement: 

• 	 In Greater New Bedford Vocational, 16.2% more students scored in the ‘Advanced’ and 
‘Proficient’ categories in 2003 than in 2000, and 46.6% fewer students scored in the 
‘Warning/Failing’ category. 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 30.0 points 
and, in math, by 19.5 points. 

• 	 In ELA, 22.3% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 
than in 2000, and 56.0% fewer students scored in the ‘Warning/Failing’ category. 

• 	 In math, 10.1% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 
than in 2000, and 37.2% fewer students scored in the ‘Warning/Failing’ category. 

• 	 The MCAS performance level for in the district improved in the aggregate from 2001-2003. 

Equity of Improvement: 
• 	 Between 2000-2003, Greater New Bedford Vocational’s FRL/N students’ results improved 

by less than the state average for vocational-technical schools in both ELA and math.  
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• 	 Between 2000-2003, Greater New Bedford Vocational’s student achievement figures for 
FRL/Y students’ results improved by more than the state average for vocational-technical 
schools in ELA and less than the state average for vocational-technical schools in math. 

Participation and Access: 
• 	 In Greater New Bedford Vocational, all eligible students were participating in both ELA and 

math assessments at required levels. 

Summary of Preliminary Findings by Domain: 

Assessment and Evaluation: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on five, ‘Poor’ on twelve, and 

‘Unsatisfactory’ on four of the twenty-one performance indicators in this domain. 

• 	 Between 2000-2003, the district required all of its students to participate in a variety of 
standardized assessments, including the MCAS test, the IOWA Test of Basic Skills (ITBS), 
the Preliminary Scholastic Assessment Test (PSAT), the Scholastic Assessment Test (SAT), 
the Certificate of Occupational Proficiency (COP), the Career Ability Placement Survey 
(CAPS), and the Career Orientation Placement Evaluation Survey (COPES). 

• 	 During the period under examination, the district did not have a consistent practice of 
analyzing student assessment data and using it to make changes to programs, services, 
professional development, or curriculum. This was especially true in the academic areas, 
while limited data analysis occurred in the vocational-technical areas. 

• 	 For the period under review, the district had a limited dissemination of student assessment 
data. For example, the MCAS test data was given solely to the math and ELA department 
heads. 

• 	 For the period under the examination, the district had consistently high levels of participation 
on the MCAS assessment test. 

• 	 Between 2000-2003, in spite of gathering data on student attendance, discipline, and 
assessment, the district did little in the way of formalized or detailed analysis of this data. 

• 	 For the period under review, the district was consistently below the 95% attendance standard 
for students. For example, between 2000 and 2002, the district’s students had an average 
attendance rate of 92.5%. 

• 	 During the period under examination, the district had an inconsistent and inadequate program 
and staff evaluation system. For example, many administrators and teachers were not 
evaluated according to the timeline required by education reform, and there were few 
program evaluations in Greater New Bedford Vocational. 
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Curriculum and Instruction: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on fourteen, ‘Poor’ on five, and 

‘Unsatisfactory’ on six of the twenty-five performance indicators in this domain. 

• 	 Between 2000-2003, the district did not have complete, comprehensive, implemented, or 
state framework aligned curriculum guides available for all of its academic or vocational-
technical programs. 

• 	 For the period under review, the district did not consistently evaluate or revise its academic 
curriculum guides. There was some evidence that this took place in ELA, but not in math.  

• 	 In Greater New Bedford Vocational, program advisory committees (PACs) reviewed the 
vocational-technical curricula on an annual basis. 

• 	 In 1999, the district extended its class day and increased the amount of instructional time by 
20 minutes per day. Therefore, since that time, the district exceeded the instructional time 
requirements set by the state. 

• 	 Between 2000-2003, the district attempted several scheduling configurations to facilitate 
improved student performance on the MCAS test. Although the district’s scores had 
improved, its students’ scores remained well below the state’s proficiency standards. 

• 	 For the period under examination, the district had a highly qualified and appropriately 
certified staff. The EQA found that 94% of the district’s staff was certified and teaching 
within their area of certification, while all of the district’s administrators were certified. 

• 	 Between 2000-2003, the district had a system in place that monitored and tracked student 
attendance. However, the district’s attendance was consistently below the state’s 95% 
standard for student attendance. 

• 	 For the period under examination, the district had a professional development plan that was 
updated annually. The professional development activities that were offered by the district 
were based on input from teachers and were archived for future reference and usage. 

• 	 Between 2000-2003, the district did not consistently use data to inform the professional 
development in the district. In addition, the teacher training that was offered did not address 
some of the required features of education reform in Massachusetts. 

Student Academic Support Services: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on three, ‘Poor’ on one, and 

‘Unsatisfactory’ on one of the five performance indicators in this domain. 

• 	 During the time under examination, the district did not have a fully developed district 
curriculum accommodation plan (DCAP).  
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• 	 In Greater New Bedford Vocational, embedded within the district improvement plan (DIP), 
was a listing of services that was provided to students to meet their needs in regular 
education. 

• 	 For the period under examination, in both the vocational-technical and academic areas, the 
district offered some training to teachers in accommodating students with different learning 
styles. 

Leadership and Governance: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on thirteen, ‘Poor’ on one, and 

‘Unsatisfactory’ on two of the sixteen performance indicators in this domain. 

• 	 For the period under review, the latest district improvement plan, dated May 2001, provided 
limited information on the district’s past and present initiatives, practices, or achievements. 

• 	 For the period under review, the school produced a school improvement plan (SIP) for each 
year. The plan included specific actions, time lines, responsible person(s), and evaluative 
criteria. There were few direct linkages between the school improvement plan and the district 
philosophy and goals. 

• 	 Between 2000-2003, in order to evaluate the programs and services, various student data 
were mentioned in the school improvement plan. Further, the school committee and 
administration consistently informed the school council about student assessment data.  

• 	 In Greater New Bedford Vocational, no school district results, state assessment results, or 
information regarding the implementation of the school improvement plan was included in 
the evaluation of the superintendent or principals. 

• 	 For the period under examination, the district leadership held regular meetings that were 
centered on district-wide issues and goals. 

• 	 Between 2000-2003, the administration, faculty, and staff were kept informed about the 
actions, policies, goals, and activities of the district. 

• 	 In Greater New Bedford Vocational, the district had a low employee turnover rate, which 
was attributed to adequate compensation, benefits, and a supportive work environment. 

Business and Finance: 
• 	 The EQA examiners rated the district as ‘Excellent’ on one, ‘Satisfactory’ on seventeen, and 

‘Poor’ on two of the twenty performance indicators in this domain. 

• 	 Between 2000-2003, the district had a well-developed and documented budget process. This 
involved a budget process that was comprised of the superintendent, the principals, business 
manager, the facilities manager, and the school committee’s sub-committee on finance and 
budget. 
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• 	 For the period under review, the district developed its priorities based on annual goals that 
were presented in the district improvement plan.  

• 	 For the period under review, the district’s member communities provided the minimum local 
contribution to the school. However, the communities’ support for the district was consistent. 

• 	 Between 2000-2003, the district generated monthly financial reports that were made 
available for the school committee’s review. Other constituent parties, such as the principals, 
and cluster coordinators, were able to monitor their spending as needed as part of the 
district’s online system.  

• 	 Greater New Bedford used the MUNIS system to track the district’s finances to ensure that 
the required local, state, and federal financial reports and statements were filed in a timely 
and accurate manner. 

• 	 For the period of review, the district ensured that on-going maintenance needs were 
addressed. 

• 	 In Greater New Bedford Vocational, the school building was approximately 25 years old and 
was maintained in excellent condition. 
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Part I: Overview of the EQA Review Process and the District 

On December 9-11, 2003, the EQA conducted an independent examination of the Greater New 

Bedford Regional Vocational Technical High School the period between 2000-2003. This 

examination applied the standards related to the EQA’s five major domains of inquiry, which 

include: A, Assessment and Evaluation; B, Curriculum and Instruction; C, Student Academic 

Support Services; D, Leadership and Governance; and E, Business and Financial Management. 

The EQA’s examination process for school districts involved two tiers of investigation and 

utilized twelve standards. The basis of this report is the result of the source documents, 

correspondence sent prior to the on-site visit, interviews with the representative from the school 

committee, district leadership team, school administrators, and additional documents submitted 

while in the district. The report does not include documents, revised data, or comments that may 

have surfaced after the on-site visit. 

The impact of the Massachusetts Education Reform Act of 1993 and the provisions of the 

Federal Elementary and Secondary Education Act (ESEA) reauthorization, as embodied in the 

No Child Left Behind  (NCLB) legislation of 2001, have continued to transform vocational-

technical high schools in the Commonwealth. In 1906, Massachusetts was the first state to 

publicly fund industrial education and become the model for other states and the blueprint to 

provide Federal funds through the Smith-Hughes Act of 1917. The early mission contained an 

economic and social component to address the need for a skilled workforce to meet the demands 

of the Industrial Revolution and increase the single digit graduation rate from classical education 

high schools. Legislation from 1963-1984 reinforced the focus on preparation for high-skilled 

jobs; added access for the handicapped, at-risk, and adult populations; addressed gender bias in 

the workplace; and stipulated a closer alignment with general education to enhance post

secondary opportunities. The 1990s emphasized the integration of academic and vocational skills 

necessary for the new workplace, articulation between secondary and post-secondary education, 

closer links between schools and work, and program assessment and accountability to raise the 

level of academic and technical performance. 
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Both the first-generation of industrial trade schools and the second-generation vocational-

technical schools are structured and characterized by their distinctive use of project-based 

instructional methodology, real-world curriculum, and industry standard facilities and 

equipment. Time on task is a critical factor in acquiring technical skills and knowledge, but the 

Massachusetts Education Reform Act of 1993 shifted the emphasis away from a time-based 

approach to a more outcome-oriented approach. The Certificate of Occupational Proficiency 

(COP) and industry credentialing are currently under development to implement this strategy. 

The first and second-generation schools differ greatly in their approach to developing the core 

academic skills. Currently, vocational-technical schools’ mission is to educate and prepare 

students for gainful employment and continuing education. This education would mean post

secondary as well as job-based learning programs. This implies that the scope and rigor of 

academic courses offered must match those of traditional academic high schools. The 

organization and scheduling required to achieve both outcomes is clearly challenging and can be 

highly inconsistent. 

Additionally, the student composition of vocational-technical schools has differed from that of 

academic schools in several important ways. First, vocational-technical students tend to be more 

focused on career preparation, seek relevancy in their course of study, and are more likely to be 

experiential learners with strengths in visual and kinesthetic approaches to learning.  As a result 

of teaching styles and strategies employed at middle schools, these ‘hands-on’ learners enter 

vocational programs appearing less academically successful or more ill prepared. Second, 

because of legislative mandates to serve special populations and the societal bias and perception 

that an occupational-preparatory curriculum is less demanding than a college-preparatory 

curriculum, vocational-technical schools have, on average, at least twice the special needs 

student population as found in academic high schools. 

Given the dual mission, distinctive structure, and population traits of vocational-technical high 

schools, the impact of academic standards-based and performance-based graduation 

requirements has been significant. The highest performing vocational-technical high schools are 

considered ‘Low Performing’ when measured by the recently developed MCAS test proficiency 

index. 
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The challenges for the leadership of vocational-technical high schools and regional districts are 

in addressing organizational mission, structure, and institutional culture while managing 

curriculum alignment, the integration of skills and knowledge, student support services, 

professional development, evaluation, accountability, gathering political agreement and support, 

and maintaining fiscal stability. A new generation of “career and technical education” students 

entering these programs with better academic preparation and skills will assist administrators in 

addressing these changes. The task for effective leadership will be to orchestrate the institutional 

changes needed to make these schools and their students more successful. 

Greater New Bedford Regional Vocational Technical High School is located in New Bedford in 

southeastern Bristol County in southeastern Massachusetts. Greater New Bedford Regional 

Vocational has three member communities, which includes Dartmouth, Fairhaven, and New 

Bedford. Education, healthcare, and social services are the largest sources of employment among 

GNBRVTHS’s three member communities, followed by manufacturing. According to the 2000 

U.S. Census, these three communities have a combined population of people 140,666 and an 

average median family income of $49,469 while the median family income in Massachusetts is 

$61,664. The Greater New Bedford Regional Vocational School District has an eight-person 

school committee, which includes two members each from Dartmouth and Fairhaven and four 

members from New Bedford. The GNBRVTHS has one school serving Grades 9-12. The most 

recent Massachusetts Department of Education (DOE) figures indicate that there were 1,825 

students enrolled in the district as of October 1, 2003. The demographic/subgroup composition 

of the Greater New Bedford Regional Vocational School District is: 81.4% White, 8.8% African-

American, 8.6% Hispanic-American, 0.6% Asian-American, Limited English Proficiency (LEP), 

3.2%; Free or Reduced Lunch/Yes (FRL/Y), 39.2%; and Special Education (SPED), 10.3%. 

During the ten years of education reform in Massachusetts, Greater New Bedford Vocational 

state Chapter 70 Aid increased by 51% from $8,894,554 in FY1993 to $18,294,926 in FY2002. 

For the fiscal years under review, 2000-2003, Greater New Bedford Vocational received 

$16,031,693; $18,113,788; $18,294,926; and $18,294,926 for a total of $70,735,333 in state 

Chapter 70 Aid. 
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This report finds the Greater New Bedford Vocational to be a ‘Very Low’ performing school 

district, which is marked by student achievement that is ‘Moderate’ in English Language Arts 

(ELA) and ‘Very Low’ in math on the Massachusetts Comprehensive Assessment System 

(MCAS) test. Since 2000, Greater New Bedford Vocational has demonstrated dramatic 

improvement on its ‘Very Low’ MCAS test scores, but in the 2003 administration of the MCAS 

test 78.8% of its students scored below standard. 

Part II: Tier I Analysis of Student Achievement and MCAS Test Data 
At Tier I, while particular attention was paid to the 2003 MCAS test, the EQA review of Greater 

New Bedford Vocational’s MCAS test results (2000-2003) is framed by the following five 

essential questions: 

1. Proficiency/Achievement: To what extent is the MCAS test performance of all of the 

district’s students meeting or exceeding state proficiency standards? 

2. Equity of Achievement: How does MCAS test performance vary among the district’s 

student subgroups? 

3. Improvement: How has MCAS test performance for all students in the district changed 

over time? 

4. 	Equity of Improvement: How has MCAS test performance for the district’s student 

subgroups changed over time? 

5. 	Opportunity and Access: Are all eligible students attending and participating in all 

required programs and assessments? 

In order to respond accurately to these questions, the EQA did several types of analyses on the 

most current test data: a comparative analysis of the MCAS test data using state and district 

results by grade, ethnicity, and student category, a school-based analysis, a “performance gap” 

analysis, and a series of analyses to determine whether the mean responses for students in the 

13




district differed significantly from those of the state and between student subgroups within the 

district. Descriptive analyses of the test results for 2003 MCAS test revealed significant 

differences between students in the district and the average scores of students in Massachusetts. 

A discussion of the analyses follows. 

Greater New Bedford Vocational vs. Massachusetts: 

• 	 The aggregate of students in Greater New Bedford Vocational scored lower than the 

aggregate of the state’s vocational-technical students. 

• 	 The FRL/Y students in Greater New Bedford Vocational scored lower than the state’s 

vocational-technical FRL/Y students. 

• 	 The FRL/N students in Greater New Bedford Vocational scored lower than the state’s 

vocational-technical FRL/N students. 

Greater New Bedford Vocational’s totals vs. Greater New Bedford Vocational’s subgroups: 

• 	 The FRL/Y students in Greater New Bedford Vocational scored lower than the FRL/N 

students in Greater New Bedford Vocational. 
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Assessment of MCAS Test Results 2000-2003 

1. Proficiency/Achievement: To what extent is the MCAS performance of all the district’s 

students meeting or exceeding state proficiency standards? 

Preliminary Finding(s): 

• 	 On the 2003 MCAS test, 78.8% of the students at Greater New Bedford Vocational scored in 

the ‘Needs Improvement’ and ‘Warning/Failing’ categories. This figure was 9.3 percentage 

points higher than the state average percentages for vocational-technical schools. 

• 	 On the 2003 MCAS test, in ELA, 71.3% of the students and, in math, 86.3% of the students 

at Greater New Bedford Vocational scored in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories. These figures were 6.8 percentage points in ELA and 11.8 

percentage points higher in math than the state’s average percentages for vocational-technical 

schools. 

• 	 In 2003, the MCAS test performance of all the district’s students did not meet or exceed state 

proficiency standards. 
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Figure/Table 1: 

MCAS 2003 Data 
Percent of all students at each proficiency level 

B
el

ow
 S

ta
nd

ar
d

 A
bo

ve
 S

ta
nd

ar
d 100 

80 
60 
40 
20 

0 
20 
40 
60 
80 

100 
State (gr 10) State (Voc) GNBRVT 

Advanced 21.8 3.8 2.1 
Proficient 34.1 26.7 19.2 

Needs Improv. 28.4 45.7 48.0 
Warning/Failing 15.7 23.8 30.8 

Analysis of Figure/Table 1: 

• 	 Greater New Bedford Vocational had 19.7% and 14.9% fewer students score in the 

‘Advanced’ and ‘Proficient’ categories than the state’s Grade 10 students on the 2003 MCAS 

test. 

• 	 Greater New Bedford Vocational’s percentage of all students scoring in the ‘Advanced’ 

category was less than one-tenth that of the state’s Grade 10 students scoring in that category, 

2.1% to 21.8%. 

• 	 Greater New Bedford Vocational had 19.6% and 15.1% more of its students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s Grade 10 students on 

the 2003 MCAS test. 
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• 	 Greater New Bedford Vocational had 1.7% and 7.5% fewer students score in the ‘Advanced’ 

and ‘Proficient’ categories than the state’s vocational-technical students on the 2003 MCAS 

test. 
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• 	 Greater New Bedford Vocational had 2.3% and 7.0% more of its students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s vocational-technical students 

on the 2003 MCAS test. 

Figure/Table 2: 

MCAS 2003 Data - Grade 10 
Percent of all students at each proficiency level by Subject and Grade 

100


80


60


40


20


0 

20


40


60


80


100
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10) 10) 

N
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Advanced 19.9 2.7 2.3 23.7 4.9 1.9 

Proficient 40.9 32.8 26.5 27.3 20.7 11.9 

eeds Improv. 28.2 49.8 55.8 28.6 41.7 40.3 
Warning 11.0 14.7 15.5 20.3 32.8 46.0 

Analysis of Figure/Table 2: 

• 	 Greater New Bedford Vocational had 17.6% and 14.4% fewer students score in the 

‘Advanced’ and ‘Proficient’ categories in ELA than the state’s grade 10 students on the 2003 

MCAS test. 
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• 	 Greater New Bedford Vocational’s percentage of all students scoring in the ‘Advanced’ 

category in ELA was less than one-eighth that of the state’s Grade 10 students scoring in that 

category on that sub-test, 2.3% to 19.9%. 

• 	 Greater New Bedford Vocational had 27.6% and 4.5% more of its students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories in ELA than the state’s Grade 10 

students on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 0.4% and 6.3% fewer students score in the ‘Advanced’ 

and ‘Proficient’ categories in ELA than the state’s vocational-technical students on the 2003 

MCAS test. 

• 	 Greater New Bedford Vocational had 6.0% and 0.8% more of its students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories in ELA than the state’s vocational-technical 

students on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 21.8% and 15.4% fewer students score in the 

‘Advanced’ and ‘Proficient’ categories in math than the state’s Grade 10 students on the 

2003 MCAS test. 

• 	 Greater New Bedford Vocational’s percentage of all students scoring in the ‘Advanced’ 

category in math was less than one-twelfth that of the state’s Grade 10 students scoring in 

that category on that sub-test, 1.9% to 23.7%. 

• 	 Greater New Bedford Vocational had 11.7% and 25.7% more of its students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories in math than the state’s Grade 10 

students on the 2003 MCAS test. 
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• 	 Greater New Bedford Vocational’s percentage of all students scoring in the 

‘Warning/Failing’ category in math exceeded that of the state’s Grade 10 students in math by 

more than two times, 46.0% to 20.3%. 

• 	 Greater New Bedford Vocational had 3.0% and 8.8% fewer students score in the ‘Advanced’ 

and ‘Proficient’ categories in math than the state’s vocational-technical students, on the 2003 

MCAS test. 

• 	 Greater New Bedford Vocational’s percentage of all students scoring in the ‘Advanced’ 

category in math was less than one-half that of the state’s Grade 10 students scoring in that 

category on that sub-test, 1.9% to 4.9%. 

• 	 Greater New Bedford Vocational had 1.4% fewer and 13.2% more of its students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories in math than the state’s vocational-

technical students on the 2003 MCAS test. 
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Figure/Table 3: 


Proficiency Index (MCAS Test 2001-2003) Between Vocational-Technical Schools 

Vocational 2001 2001 2001 2002 2002 2002 2003 2003 2003 

District ELA PI Math PI API ELA PI Math PI API ELA PI Math 
PI API 

Norfolk Agric. 89.1 67.4 78.3 83.2 66.8 75.0 89.5 76.8 83.2 
Bristol County 58.4 55.1 56.7 74.7 66.0 70.4 85.5 79.4 82.5 
Shawsheen 62.5 52.5 57.5 73.1 51.4 62.3 85.2 73.0 79.1 
Blackstone Val 66.7 65.2 65.9 71.8 65.5 68.7 77.0 69.6 73.3 
Minuteman 68.0 63.4 65.7 71.6 59.4 65.5 75.9 70.3 73.1 
South Shore 61.1 59.6 60.3 73.2 58.2 65.7 76.1 68.3 72.2 
Franklin Co. 53.9 45.3 49.6 76.1 52.1 64.1 72.5 67.6 70.1 
Tri County 58.5 53.9 56.2 66.5 57.3 61.9 75.2 64.9 70.1 
Northern Berks. 56.5 50.9 53.7 71.0 58.3 64.7 75.0 62.3 68.7 
North Shore 56.8 50.2 53.5 68.2 54.8 61.5 71.7 63.5 67.6 
Bristol-Plymouth 52.9 51.2 52.0 64.5 50.1 57.3 75.8 59.4 67.6 
Montachusett 50.0 45.9 48.0 60.3 45.6 53.0 70.5 61.7 66.1 
Blue Hills Voc. 66.6 62.7 64.6 68.7 59.2 64.0 72.6 59.4 66.0 
Average 56.1 50.0 53.0 64.8 50.8 57.8 71.0 60.4 65.6 
Upper Cape 50.7 51.9 51.3 68.1 53.0 60.6 74.5 56.0 65.3 
Old Colony 57.0 54.2 55.6 61.8 52.5 57.2 69.2 60.8 65.0 
NE Metro. 48.3 49.0 48.6 60.8 31.3 46.1 65.7 63.8 64.8 
Cape Cod Reg. 62.6 53.8 58.2 65.8 51.5 58.7 72.6 54.7 63.7 
Gr. Fall River 56.9 51.5 54.2 56.5 47.1 51.8 69.5 57.9 63.7 
Essex Agric. 54.5 40.9 47.7 65.7 46.5 56.1 72.3 53.2 62.8 
South. Worcester 55.8 46.7 51.2 61.9 48.1 55.0 70.3 59.3 62.8 
Pathfinder Voc. 61.3 59.3 60.3 61.9 51.4 56.7 65.0 60.4 62.7 
Nashoba Valley 54.1 47.8 50.9 58.8 50.4 54.6 63.4 59.3 61.4 
Assabet Valley 56.0 48.5 52.2 66.3 46.5 56.4 67.9 52.9 60.4 
Greater Lowell 45.8 38.3 42.0 59.2 52.3 55.8 64.5 55.1 59.8 
Northamp. Smith 48.6 48.2 48.4 57.2 50.7 54.0 60.7 57.7 59.2 
Southeastern 50.3 42.3 46.3 58.4 39.9 49.2 65.5 49.1 57.3 
So. Middlesex 43.1 32.2 37.5 53.4 38.0 45.7 61.0 53.3 57.2 
Grt. New Bedford 52.8 42.7 47.7 62.1 42.3 52.2 65.8 48.3 57.1 
Whittier Voc. 43.4 35.1 39.2 56.1 41.8 49.0 64.0 47.6 55.8 
Grt. Lawrence 40.2 33.8 36.9 46.6 37.3 42.0 54.5 46.5 50.5 

Analysis of Figure/Table 3: 

• 	 Greater New Bedford Vocational was well below average compared to other vocational-

technical schools in Massachusetts on the API on the 2001, 2002, and 2003 MCAS tests.  
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• 	 In 2002, Greater New Bedford Vocational’s API was 5.6 points lower than the average API 

for all vocational-technical schools in Massachusetts.  

• 	 In 2003, Greater New Bedford Vocational’s API was 8.5 points lower than the average API 

for vocational-technical schools in the state.  

• 	 In 2003, Greater New Bedford Vocational’s ELA and math PIs were 5.2 points and 12.1 

points, respectively, lower than the state’s PI averages for vocational-technical schools.  

• 	 In both 2002 and 2003, Greater New Bedford Vocational was either ‘Low’ or ‘Very Low’ in 

all of its PI ratings. 

• 	 In 2002 and 2003, Greater New Bedford Vocational was the seventh and third lowest 

performing vocational-technical school in Massachusetts, according to PI ratings for 

vocational-technical schools. 

2. 	Equity of Achievement: How does a MCAS performance vary among the district’s 

student subgroups? 

Preliminary Finding(s): 

• 	 On the 2003 MCAS test, 84.0% of the FRL/Y and 75.5% of the FRL/N students at Greater 

New Bedford Vocational scored in the ‘Needs Improvement’ and ‘Warning/Failing’ 

categories. These figures were 6.4 and 8.7 percentage points higher than the state average for 

FRL/Y students in vocational-technical schools. 

• 	 On the 2003 MCAS test, 81.4% of the African-American and 77.2% of the White students at 

Greater New Bedford Vocational scored in the ‘Needs Improvement’ and ‘Warning/Failing’ 

categories. These figures were 1.2 percentage points and 10.0 percentage points higher than 

the state averages for these subgroups of students in vocational-technical schools.   

• 	 On the 2003 MCAS test, African-American and FRL/Y students in Greater New Bedford 

Vocational all scored below the district average PI in both ELA and math. 
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• The MCAS test performance of FRL/Y and African-American students varied in a less than 

satisfactory manner to FRL/N and White students and their comparable state subgroups. 

Figure/Table 4: 

MCAS 2003 Data 
Percent of students by FRL (Y or N) at each proficiency level 
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Warning/Failing 32.6 37.3 20.8 26.7 

Analysis of Figure/Table 4: 

• 	 Greater New Bedford Vocational had 0.3% and 6.2% fewer of its students eligible for FRL/Y 

score in the ‘Advanced’ and ‘Proficient’ categories than the state’s vocational-technical 

FRL/Y students on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 1.7% and 4.7% more of its students eligible for FRL/Y 

score in the ‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s 

vocational-technical FRL/Y students on the 2003 MCAS test.  
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• 	 Greater New Bedford Vocational had 2.1% and 6.6% fewer of its FRL/N students score in 

the ‘Advanced’ and ‘Proficient’ categories than the state’s vocational-technical FRL/N 

students on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 2.8% and 5.9% more of its FRL/N students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s vocational-technical 
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FRL/N students on the 2003 MCAS test. 

Figure/Table 5: 

MCAS 2003 Data 
Percent of students by race at each proficiency level 
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Proficient 18.4 18.6 28.6 20.3 

Needs Improv. 49.5 49.2 46.1 48.5 
Warning/Failing 30.7 32.2 21.1 28.7 

Analysis of Figure/Table 5: 

• 	 Greater New Bedford Vocational had 1.5% fewer and 0.2% more of its African-American 

students score in the ‘Advanced’ and ‘Proficient’ categories than the state’s vocational-

technical African-American students on the 2003 MCAS test. 
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• 	 Greater New Bedford Vocational’s percentage of African-American students scoring in the 

‘Advanced’ category was less than that of the state’s vocational-technical African-American 

scoring in that category, 0.0% to 1.5%. 

• 	 Greater New Bedford Vocational had 0.3% fewer and 1.5% more of its African-American 

students score in the ‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s 

vocational-technical African-American students on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 1.7% and 8.3% fewer of its White students score in the 

‘Advanced’ and ‘Proficient’ categories than the state’s vocational-technical White students 

on the 2003 MCAS test. 

• 	 Greater New Bedford Vocational had 2.4% and 7.6% more of its White students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s vocational-technical 

White students on the 2003 MCAS test. 
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Figure/Table 6: 

Proficiency Index (MCAS 2003) Free/Reduced Lunch Status, Student Status, and Race 


ELA vs Math PI (by subgroup) 
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E White 67.6 49.6 

Analysis of Figure/Table 6: 

• 	 In Greater New Bedford Vocational, FRL/N and White students scored 3.4 and 1.8 

Proficiency Index points higher on the MCAS test in ELA than the district average. 

• 	 In Greater New Bedford Vocational, FRL/Y, and African-American students scored 5.4 and 

3.5 Proficiency Index points lower on the MCAS test in ELA than the district average.  
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• 	 In Greater New Bedford Vocational, FRL/N, White, and African-American, students scored 

2.2, 1.3, and 0.4 Proficiency Index points higher on the MCAS test in math than the district 

average. 

• 	 In Greater New Bedford Vocational, FRL/Y students scored 3.6 Proficiency Index points 

lower on the MCAS test in math than the district average.   
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Table 7: 
N-values by category 

ELA Math 
11 
9
Greater New Bedford Advanced 

Proficient 128 
58 


Needs Improvement 270 
 196 

Warning/Failing 75
 224


Advanced 11 
9
Regular 
Proficient 124 
57 


Needs Improvement 240 
 184 

Warning/Failing 58
 186


Proficient 4 
0Disability 
Needs Improvement 24 
 10 


Warning/Failing 10
 28


Proficient 0 1
LEP 
Needs Improvement 6 
 2 


Warning/Failing 7
 10


Advanced 2 
4
FRL/Y 
Proficient 38 
16 


Needs Improvement 105 
 70 

Warning/Failing 42
 98


Advanced 9 
5
FRL/N 
Proficient 90 
42 


Needs Improvement 165 
 126 

Warning/Failing 33
 126


Proficient 14 
8
African-American 
Needs Improvement 33 
 25 


Warning/Failing 12
 26


Proficient 1 
1
Asian-American 
Needs Improvement 4 
 1 


Warning/Failing 2
 5


Advanced 1 
0Hispanic-American 
Proficient 7 
2 


Needs Improvement 21 
 13 

Warning/Failing 11
 26


Advanced 10 
9
White 
Proficient 106 
47 


Needs Improvement 210 
 156 

Warning/Failing 50
 166
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3. Improvement:  How has MCAS performance for all students in the district changed 

over time? 

Preliminary Findings: 
• 	 In Greater New Bedford Vocational, 16.2% more students scored in the ‘Advanced’ and 

‘Proficient’ categories in 2003 than in 2000, and 46.6% fewer students scored in the 

‘Warning/Failing’ category. 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 30.0 points 

and, in math, by 19.5 points. 

• 	 In ELA, 22.3% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

than in 2000, and 56.0% fewer students scored in the ‘Warning/Failing’ category. 

• 	 In math, 10.1% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

than in 2000, and 37.2% fewer students scored in the ‘Warning/Failing’ category. 

• 	 The MCAS performance level for in the district improved in the aggregate from 2001-2003. 
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Figure/Table 8: 

MCAS 2000 - 2003 Data 
Percent of all students at each proficiency level 
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Analysis of Figure/Table 8: 

• 	 In Greater New Bedford Vocational, 2.1% and 19.2% of all students scored in the 

‘Advanced’ and ‘Proficient’ categories in 2003 in contrast to 0.2% and 4.9% of all students 

scoring in these categories in 2000. 

• 	 In Greater New Bedford Vocational, 48.0% and 30.8% of all students scored in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories in 2003 in contrast to 17.5% and 77.4% of 

all students scoring in this category in 2000. 
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Figure/Table 9: 

Proficiency Index Trend Data MCAS 2000, 2001, 2002, 2003 
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ELA Math 
2000 2001 2002 2003 2000 2001 2002 2003 

Advanced 0.0 2.3 0.9 2.3 0.4 0.2 0.7 1.9 
Proficient 6.5 15.6 28.1 26.5 3.3 7.4 7.8 11.9 

Needs Improv. 22.0 44.8 45.0 55.8 13.1 38.6 38.7 40.3 
Warning/Failing 71.5 37.4 26.1 15.5 83.2 53.8 52.8 46.0 

Analysis of Figure/Table 9: 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 30.0 points, 

from 35.8 to 65.8. 

• 	 In math, performance ratings from 2000-2003 on the Proficiency Index rose by 19.5 points, 

from 28.8 to 48.3. 

• 	 In ELA, 28.8% of all students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 in 

contrast to 6.5% of all students scoring in these categories in 2000.  
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• 	 In ELA, 71.3% of all students scored at the ‘Needs Improvement’ and ‘Warning/Failing’ 

categories in 2003 in contrast to 93.5% of all students scoring in these categories in 2000. 

• 	 In math, 13.8% of all students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

in contrast to 3.7% of all students scoring in these categories in 2000.  

• 	 In math, 86.3% of all students scored in the ‘Needs Improvement” and ‘Warning/Failing’ 

categories in 2003 in contrast to 96.3% of all students scoring in these categories in 2000. 

4. 	Equity of Improvement: How has MCAS performance for the district’s student 

subgroups change over time? 

Preliminary Finding(s): 

• 	 Between 2000-2003, Greater New Bedford Vocational’s FRL/N students’ results improved 

by less than the state average for vocational-technical schools in both ELA and math.  

• 	 Between 2000-2003, Greater New Bedford Vocational’s student achievement figures for 

FRL/Y students’ results improved by more than the state average for vocational-technical 

schools in ELA and less than the state average for vocational-technical schools in math. 
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Figure 10: 

Proficiency Index Trend Data (by subgroup) MCAS 2001, 2002, 2003
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Table 10: 

Proficiency Index Trend Data (by subgroup) MCAS 2001, 2002, and 2003 

(Grtr. New Bedford RVT) Trend Data by Subgroup (State Voc.) 
Year ELA Math 

ALL ‘01 52.8 42.7 
‘02 62.1 42.9 
‘03 65.8 48.3 

Free Lunch/Y ‘01 44.7 38.7 
‘02 57.8 40.7 
‘03 60.4 44.7 

Free Lunch/N ‘01 57.1 44.8 
‘02 64.1 44.0 

 ‘03 69.2 50.5 

Year ELA Math 
ALL ‘01 54.4 48.3 

‘02 63.1 49.5 
‘03 69.7 58.6 

Free Lunch/Y ‘01 46.9 41.8 
‘02 54.1 41.4 
‘03 62.0 52.4 

Free Lunch/N ‘01 56.2 49.8 
 ‘02 65.6 51.8 
 ‘03 72.3 60.7 

Analysis of Figure/Table: 

• 	 In Greater New Bedford Vocational, between 2001-2003, all students increased by 13.0 

Proficiency Index points in ELA and 5.6 points in math, as compared with increases of 15.3 

and 10.3 points statewide for vocational-technical school students. 

• 	 In Greater New Bedford Vocational, between 2001-2003, FRL/Y students increased by 15.7 

Proficiency Index points in ELA and 6.0 points in math, as compared with increases of 15.1 

and 10.6 points statewide for vocational-technical school students. 

• 	 In Greater New Bedford Vocational, between 2001-2003, FRL/N students increased by 12.1 

Proficiency Index points in ELA and 5.7 points in math, as compared with increases of 16.1 

and 10.9 points statewide for vocational-technical school students. 
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Table 11: 

Value-added comparison of Grade 8 and 10 MCAS test results 

Average Scaled Score Average PI 
2001 2003 2001 2003 

ELA (n=369) 235 233 75.2 67.7 
Math (n=372) 221 225 42 49.5 

Analysis of Table 11: 

• 	 This table summarizes results from the student matching for Greater New Bedford 

Vocational regarding 2003 Grade 10 MCAS test scores and 2001 Grade 8 MCAS scores. For 

the district, 484 students took the ELA portion of the 2002 MCAS test. The district’s 369 

students in ELA were matched with their Grade 8 ELA scores. The same 369 students scored 

7.5 points lower or had an average scaled score of 235 versus 233 when they were in the 

Grade 8 in 2000. It should be noted, however, that the tests were different and not designed 

to be compared in this manner, but were included for informational purposes.    

• 	 In math, however, the 372 students who were matched with their Grade 8 MCAS math 

scores increased their scaled scores by an average of 4 points. This increase raised their 

Proficiency Index rating in math by 7.5 Proficiency Index points. It should be noted, 

however, that the tests were different and not designed to be compared in this manner, but 

were included for informational purposes.     
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5. 	Participation and Access: Are all eligible students attending and participating in all        

required programs and assessments? 

Preliminary Finding(s): 
• 	 In Greater New Bedford Vocational, all eligible students were participating in both ELA and 

math assessments at required levels. 

Table 12: 

ELA Math 
Tested 97.97% 98.37% 
NTA 0.41% 0.61% 
NTM 0.41% 0.41% 
NTO 1.22% 0.61% 

Analysis of Table 13: 
• 	 On the 2003 MCAS test, Greater New Bedford Vocational’s student test participation rates in 

ELA and math were 97.97% and 98.37%, respectively. These figures were 2.97% and 3.37% 

above the state’s standard for test participation, which is 95%. 
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Part III: Summary and Preliminary Findings by Domain 

Domain A. Assessment and Evaluation 

Standards  Indicators  
Domain A - Assessment & Evaluation 
S1 - Student Assessment 

Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S2 - Participation 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S3 - Evaluation Processes 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

1 

0 
0 
1 
0 

0 
1 
0 
0 

0 
0 
0 
1 

2 

0 
1 
0 
0 

0 
1 
0 
0 

0 
0 
1 
0 

3 

0 
1 
0 
0 

0 
0 
0 
1 

0 
0 
1 
0 

4 

0 
0 
1 
0 

0 
0 
1 
0 

0 
0 
1 
0 

5 

0 
0 
1 
0 

0 
0 
0 
1 

0 
0 
1 
0 

6 7 8 9 10 Total 

0 0 0 N/A N/A 0 
0 0 0 N/A N/A 2 
1 1 1 N/A N/A 6 
0 0 0 N/A N/A 0 

0 0 N/A N/A N/A 0 
1 0 N/A N/A N/A 3 
0 1 N/A N/A N/A 2 
0 0 N/A N/A N/A 2 

0 N/A N/A N/A N/A 0 
0 N/A N/A N/A N/A 0 
0 N/A N/A N/A N/A 4 
1 N/A N/A N/A N/A 2 

Standard 1. STUDENT ASSESSMENT: District and building administrators carefully 

administer statewide assessments and teachers regularly assess the performance of their students 

relative to state and local student performance standards, and analyze aggregate and individual 

assessment results to improve curricula, instructional practices, and supplementary and remedial 

programs.  

Preliminary Finding(s): 

• 	 Between 2000-2003, the district required all of its students to participate in a variety of 

standardized assessments, including the MCAS test, the IOWA Test of Basic Skills (ITBS), 

the Preliminary Scholastic Assessment Test (PSAT), the Scholastic Assessment Test (SAT), 

the Certificate of Occupational Proficiency (COP), the Career Ability Placement Survey 

(CAPS), and the Career Orientation Placement Evaluation Survey (COPES). 

• 	 During the period under examination, the district did not have a consistent practice of 

analyzing student assessment data and using it to make changes to programs, services, 
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professional development, or curriculum. This was especially true in the academic areas, 

while limited data analysis occurred in the vocational-technical areas. 

• 	 For the period under review, the district had a limited dissemination of student assessment 

data. For example, the MCAS test data was given solely to the math and ELA department 

heads. 

Indicators: 

1. 	 The district has clear assessment policies and procedures that direct the regular evaluation of 

classroom, school, district, and state assessment results. 

EQA Rating: Poor 

Evidence: A review of the district’s documentation indicated that there was some mention of 

assessment requirements in the students’ handbook. The district’s policy manual had some 

description of assessments. However, at the time of the on-site review, there was a new 

assessment policy that had yet to be approved by the school committee. Overall, there was 

not a comprehensive policy that could direct the district’s regular evaluation of classroom, 

school, district, and state assessment results. 

2. 	District and building administrators carefully and accurately implement the “Principles of 

Test Administration” in their jurisdictions and provide complete and accurate information on 

student status and participation in accordance with the “Principles” in the administration of 

the MCAS test and system-wide tests. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district went to great lengths to ensure that all test 

administrators carefully and accurately implemented the “Principles of Test Administration.” 

According to interviews with administrators, all test administrators were trained and met 

frequently before the standardized tests were given. It was during these training sessions that 

the required documentation was reviewed. Finally, the district had a full-time staff member 

who was responsible for all of the district’s testing activities. 
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3. 	The district regularly employs criterion-referenced tests, norm-referenced tests, or other 

standardized tests in addition to the MCAS test to assess the progress of all student 

populations. 

EQA Rating: Satisfactory 

Evidence: The district administered a variety of assessments, which included the IOWA Test 

of Basic Skills (IOWA), the STAR assessment, and the MCAS test. Students also took the 

Preliminary Scholastic Assessment Test (PSAT) and the Scholastic Assessment Test (SAT), 

which was administered off-site. The district administered a program of pre-testing and post-

testing that took place for all students. This allowed teachers to track the progress of their 

students. In addition, students in Grade 9 were given assessments, such as the Certificate of 

Occupational Proficiency (COP), Career Ability Placement Survey (CAPS), and Career 

Orientation Placement Evaluation Survey (COPES) to determine interest and ability level for 

various vocational-technical areas. 

4. 	 Regular analysis of assessment results informs improvements to: 

a. curricula,

b. instructional practices, 

c. 	 supplementary and remedial programs and services, 

d. 	 professional development, and 

e. 	  purchasing and provisioning for improved student achievement. 

EQA Rating: Poor 

Evidence:  For the period under review, according to both interviews with administrators and 

the documentation, the use of assessment analysis was an emerging practice. The district 

conducted annual reviews and updates of the ELA curriculum, and the MCAS test data 

served as one minor element that was considered during this process. In 2003, this district 

was beginning this practice in math. However, the district did not specifically or 

systematically make use of assessments to inform improvements to instructional practices, 

supplementary/remedial programs, or professional development. According to some 
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administrators data was used to identify general areas in need of attention. For example, one 

administrator reported that, “we saw that we were weak in math.” 

Greater New Bedford Vocational made various purchases based on the needs identified by 

some student assessment data. For instance, according to the district documentation, the 

MCAS test workbooks and software items were purchased to support improvement 

initiatives in the building. The program advisory councils determined the effectiveness of the 

vocational-technical area curricula by using positive placement data. In addition, these 

groups provided input to inform purchases to effectively train students for their chosen trade. 

5. 	 The district and each of its schools disseminate assessment analyses to appropriate staff at 

regular intervals. 

EQA Rating: Poor 

Evidence: During the time under review, the district did not routinely disseminate 

assessment analyses to its staff. When the district received the MCAS test data, only 

members of the senior administration analyzed it and only in a limited manner. This basic 

analysis was then passed along to the various academic and vocational-technical department 

heads. They then conducted meetings with the members of their respective departments and 

presented some of the findings. A limited item analysis was done to identify some areas of 

strength and weakness. Administrators reported that the test data was available to teachers 

only if they asked for it. Generally, some MCAS data was provided to some staff members, 

but there was little follow up by the district leadership.  

6. District administrators, building administrators, and teachers demonstrate that they have the 

skills to use aggregate and individual test analyses to improve instructional programs and 

services for all student populations. 

EQA Rating: Poor 

Evidence: During the later time under review, a limited analysis of test data was done 

centrally, by the ELA and math department heads, or the testing coordinator. However, this 

testing coordinator position was a recent addition to the staff. Interviews with administrators 

revealed that there was not any formal training in assessment data analysis, though the 
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interviewees were certain that some teachers were able to conduct data analysis. The 

administrators continued, “[these teachers] were self-taught, or might have had a little formal 

training in statistics.” Any limited practices of analyzing test data was restricted to ELA and 

math. The district was not in the regular practice of looking at data disaggregated by student 

subgroup. 

7. 	The district educates all of its students to meet or exceed the Competency Determination 

(CD) standard by their senior year. 

EQA Rating: Poor 

Evidence: On the MCAS retest administered in the spring of 2003, 91% of the Greater New 

Bedford Regional Vocational Class of 2003 earned a Competency Determination (CD), as 

compared to 95% of the statewide Class of 2003. On the MCAS retest administered in the 

spring of 2003, 79% of the Greater New Bedford Regional Vocational Class of 2004 earned a 

Competency Determination, as compared to 89% of the statewide Class of 2004. 

8. 	Classroom assessment standards, practices, and expectations for teachers and students are 

consistently linked with learning standards articulated in the state curriculum frameworks. 

EQA Rating: Poor 

Evidence: For the period under review, there was variation from department to department 

as far as expectations for assessment standards and practices being linked to the state 

curriculum frameworks. Administrators reported that linkages between assessments and state 

curriculum frameworks were taking place in the ELA department for several years, but it was 

an emerging practice in the area of math. Overall, however, for the period under examination, 

the district’s assessment standards were not linked to the state curriculum frameworks. 
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Standard 2. PARTICIPATION – The district and all of its schools have documented policies, 

procedures, and practices that meet federal and state participation and attendance standards. 

Data on participation in state and local tests are monitored and assessed to ensure participation 

and opportunity for all students and all subgroups. 

Preliminary Finding(s): 

• 	 For the period under the examination, the district had consistently high levels of participation 

on the MCAS assessment test. 

• 	 Between 2000-2003, in spite of gathering data on student attendance, discipline, and 

assessment, the district did little in the way of formalized or detailed analysis of this data. 

• 	 For the period under review, the district was consistently below the 95% attendance standard 

for students. For example, between 2000 and 2002, the district’s students had an average 

attendance rate of 92.5%. 

Indicators: 

1. 	The district and each of its schools have clear policies, procedures, expectations, and 

practices that requires all students to attend and participate in all required assessments. 

EQA Rating: Satisfactory 

Evidence: Although formal documentation did not exist detailing the district’s expectation 

that students participate in all required assessments, the district had policies requiring 

students to attend school. Also, the district had well-established practices around test 

administration. In 2003, the district had 98% of students complete the ELA MCAS test, and 

98.4% of students complete the math MCAS test. These levels of participation on the MCAS 

test were consistent for the period under review. 
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2. 	 The district and all of its schools regularly monitor and evaluate data on student and staff 

attendance. 

EQA Rating: Satisfactory 

Evidence: For the period under review, the district gathered student attendance information 

on a daily basis. This data was then compiled by the guidance department and inputted into a 

database. Reports were generated daily and provided to the superintendent and principals. 

For the years 2000-2001 and 2001-2002, student attendance averaged 92.25%. In Greater 

New Bedford Vocational, the superintendent-director also tracked staff attendance on a daily 

basis. 

3. 	 The district maintains accurate records on attendance, suspensions, discipline, and dropouts 

by student subgroup populations and frequently: 

a. 	 analyzes these records;  

b. 	 uses the analyses to improve participation and involvement of all students; and 

c. 	 tracks students who have ceased to participate in school programs. 

EQA Rating: Unsatisfactory  

Evidence: According to interviews and the district’s documentation, the district maintained 

detailed records for each student, which included information on attendance, suspensions, 

discipline, and dropouts. However, the district did not conduct any general analyses of this 

information (unless as needed on a case-by-case basis). In addition, the district did not look 

at data that was disaggregated by educational subgroups. 

4. 	The district actively encourages student attendance in conformity with their policies and 

expectations. 

EQA Rating: Poor 

Evidence: Interviews with administrators and the district’s documentation revealed that the 

district encouraged students to attend school. The attendance policy was stated in the student 

handbook. Students not attending school automatically received a phone call at home from 
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the district’s ‘easy caller’ system. The school sent home letters and had conferences with 

parents of absentee students, including district officials as necessary. The district also used 

the services of a truant officer to visit homes as needed. However, for the years 2000-2002, 

student attendance figures averaged 92.25%, which was several points below the state 

average for that period of time. 

5. 	 The district collects and uses data on: 

a. 	 student attendance and evaluates the effects of student attendance on performance and 

achievement, and 

b. 	staff attendance and evaluates the effects of staff attendance on staff performance and 

student achievement. 

EQA Rating: Unsatisfactory 

Evidence: During the period under examination, according to interviews with administrators, 

for the period under review, it was not the practice of the district to use student or faculty 

attendance data to inform or evaluate their impact on student achievement.  

6. 	 The district maintains clear and accurate records on: 

a. 	 student waivers for LEP and ALT status for MCAS assessment; and 

b. 	 waivers for staff regarding certification and progress toward certification. 

EQA Rating: Satisfactory 

Evidence: For the period under review, the district did not request any student waivers for 

LEP and alternative assessments (ALT) status for the MCAS test assessment. Certification 

waivers for teachers were maintained in the principals’ offices and teachers’ progress toward 

certification was monitored by district. In 2003, the district had five teachers on certification 

waivers. 
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7. The district focuses on and improves educational outcomes, including English language 

proficiency for all English language learners  (ELL) and: 

a. 	maintains clear, accurate, program and individual records of all English language 

learners; 

b. 	annually reviews disaggregated data from standardized tests, attendance, suspension, 

discipline, and dropout records; and 

c. 	uses data analyses to review programs and services to English language learners and 

focuses on areas of needed improvement. 

EQA Rating: Poor 

Evidence: For the period under review, the district administered the MELA-O, a bilingual 

language test, as well as the LAS/RW to all ELL students. The results from these tests were 

added to the students’ standard cumulative file. According to documentation, the special 

services administrator reviewed the results of these tests. In addition, copies of the results 

were sent home to students’ parents. According to interviews with administrators and 

documentation, for the period under review, it was not a district practice to review 

assessment data according to disaggregated subgroups. However, some data from 

assessments was used to determine the level of service provided to an individual student 

based on their specific needs. 
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Standard 3. EVALUATION PROCESSES: The district uses student assessment data in its 

development and usage of school, program, and personnel evaluation.  The evaluation process 

focuses on accountability for administrators, teachers, and staff, and one of the goals of the 

process is the improvement of achievement for all students. 

Preliminary Finding(s): 

• 	 During the period under examination, the district had an inconsistent and inadequate 

program and staff evaluation system. For example, many administrators and teachers were 

not evaluated according to the timeline required by education reform, and there were few 

program evaluations in Greater New Bedford Vocational. 

Indicators: 

1. The district employs a system of: 

a. school evaluation that focuses on accountability for administrators; 

b. program evaluation that focuses on accountability for administrators and staff; and 

c. personnel evaluation that focuses on accountability for administrators, teachers, and staff. 

EQA Rating: Unsatisfactory  

Evidence: Between 2000-2003, according to interviews with administrators, the district did 

not conduct any school evaluations. Within the vocational-technical areas, program advisory 

committees (PACs) reviewed and evaluated the effectiveness of the programs. These 

evaluations were based on positive placement data, as well as feedback from cooperative 

participants and members of the community in local industry. However, even these types of 

evaluations were not tied back to staff, and staff members were not held accountable. In 

interviews it was confirmed that, for the past three years, vocational-technical program areas 

were expected to produce an end-of-year report. Also, six of the district’s 25 shop areas had 

successfully completed a third party, national certification process. 
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2. 	The results of the district’s program evaluation are analyzed and used to inform needed 

changes or modifications in the district’s programs and services that would most likely result 

in improved student achievement. 

EQA Rating: Poor 

Evidence: For the period under review, according to interviews with administrators, the 

district had not conducted any school program evaluations. The PACs met two times per 

year, and were active in making recommendations on necessary changes to improve 

achievement in vocational areas. According to further interviews with administrators this 

same kind of process has not been in place in the academic areas. However, the ELA 

department reviewed its curriculum annually and made changes based on identified 

weaknesses. The needs that were identified by either the PACs or the departments were 

addressed using money from the district’s Perkins grant (approximately $300K).   

3. 	 There is an ongoing process to: 

a. monitor; and 

b. 	 evaluate the quality, adequacy, and effectiveness of the curriculum and instructional 

programs. 

EQA Rating: Poor 

Evidence: The EQA’s interviews with administrators revealed that the PAC’s role was to 

examine and review the current curriculum for their area, evaluate positive placement data, 

and make recommendations to the district. In 2003, there were four shop areas that were 

deemed by the PAC to be ineffective, and the district merged them with other shops or 

discontinued them altogether. According to interviews with district administrators, this same 

type of review process was not in place for the academic areas. However, annually, the ELA 

department reviewed its curriculum and made changes based on identified weaknesses. 

Generally, however, during the period under examination, the district leadership did not 

monitor or evaluate the on-going quality of the education programs in Greater New Bedford 

Vocational. 

46




4. 	 The district’s evaluation procedure for administrators complies with the requirements of the 

Massachusetts Education Reform Act. 

EQA Rating: Poor 

Evidence: A review of documentation and personnel files determined that the district’s 

evaluation process for administrators complied with the requirements of the state education 

reform act. However, this review of files also revealed that the district had not consistently 

evaluated administrators in a timely manner. In some cases the district’s administrators had 

not been evaluated since 2000. In fact, the superintendent explained further that it was not 

until recently that he had been evaluated at all, despite the fact that he has been the 

superintendent at Greater New Bedford Vocational for approximately 20 years. 

5. 	The district’s evaluation procedure for teachers complies with the requirements of the 

Education Reform Act. 

EQA Rating: Poor 

Evidence: A review of documentation and personnel files revealed that the district’s 

evaluation process for teachers complied with the requirements of the Massachusetts 

Education Reform Act. However, this review of files also revealed that the district had not 

consistently evaluated teachers in a timely manner. A random sample review of 20% of the 

teachers’ files, found that only 94% of them had been evaluated according to the schedule 

required by Massachusetts state law. One administrator explained, “[we were] trying to 

create a system to ensure that evaluations [were] done in a timely manner.” 
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6. 	 In order to improve achievement for all students, the district uses disaggregated assessment 

scores to: 

a. 	 evaluate specific aspects of achievement, so that data can be analyzed to identify specific 

strengths and weaknesses in curriculum and instruction; 

b. 	 set priorities for professional development; and 

c. 	 reallocate resources to improve achievement levels for all student populations. 

EQA Rating: Unsatisfactory 

Evidence: Between 2000-2003, the district’s documentation and interviews indicated that it 

was not a consistent practice within the district to use disaggregated student assessment 

results to inform educational operations. While there was some limited evidence of 

disaggregated student test data being used in the vocational-technical areas, there was little or 

no usage in the academic areas.  
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Domain B. Curriculum and Instruction 

Standards  Indicators  
Domain B - Curriculum & Instruction 
S4 - Curriculum 

Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S5 - Instruction:  Expectations & Policies 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S6 - Access To Quality Education Programs 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S7 - Professional Development & Training 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

1 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

2 

0 
0 
1 
0 

0 
1 
0 
0 

0 
1 
0 
0 

0 
0 
0 
1 

3 

0 
0 
0 
1 

0 
0 
0 
1 

0 
1 
0 
0 

0 
0 
0 
1 

4 

0 
0 
0 
1 

0 
1 
0 
0 

0 
1 
0 
0 

0 
0 
1 
0 

5 6 7 8 9 10 Total 

0 0 0 N/A N/A N/A 0 
0 0 1 N/A N/A N/A 2 
1 1 0 N/A N/A N/A 3 
0 0 0 N/A N/A N/A 2 

0 N/A N/A N/A N/A N/A 0 
1 N/A N/A N/A N/A N/A 4 
0 N/A N/A N/A N/A N/A 0 
0 N/A N/A N/A N/A N/A 1 

0 0 N/A N/A N/A N/A 0 
1 1 N/A N/A N/A N/A 6 
0 0 N/A N/A N/A N/A 0 
0 0 N/A N/A N/A N/A 0 

0 0 0 N/A N/A N/A 0 
0 1 0 N/A N/A N/A 2 
0 0 1 N/A N/A N/A 2 
1 0 0 N/A N/A N/A 3 

Standard 4. CURRICULUM: The district and each of its schools and programs utilize 

curricula that are aligned with the state curriculum frameworks in the core academic subjects of 

English Language Arts (ELA), mathematics, science and technology, history and social science, 

and world languages. The curricula are current, academically sound, and clearly understood by 

all who administer and teach in the district. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district did not have complete, comprehensive, implemented, or 

state framework aligned curriculum guides available for all of its academic or vocational-

technical programs. 

• 	 For the period under review, the district did not consistently evaluate or revise its academic 

curriculum guides. There was some evidence that this took place in ELA, but not in math.  
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• 	 In Greater New Bedford Vocational, program advisory committees (PACs) reviewed the 

vocational-technical curricula on an annual basis. 

• 	 In 1999, the district extended its class day and increased the amount of instructional time by 

20 minutes per day. Therefore, since that time, the district exceeded the instructional time 

requirements set by the state. 

Indicators: 

1. 	 A curriculum leader is assigned to and active in every school in the district. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the curriculum leaders in the district were the four academic 

department heads (English, math, science, and social studies) and the vocational-technical 

coordinators in the four vocational-technical clusters. These department heads and 

vocational-technical coordinators were responsible for overseeing the delivery of curriculum 

and evaluating teachers on their delivery of the curriculum. 

2. 	 Teachers in all of the district’s schools: 

a. 	 have access to the current curriculum; 

b. 	 are trained in their use; and 

c. 	 are expected to use them in planning and delivering instruction. 

EQA Rating: Poor 

Evidence: For the period under examination, a curriculum was not available in all 

departments or for all courses among the 79 academic courses or the 296 Chapter 74 

(vocational-technical) courses offered. However, according to the school administrators, the 

integration of ELA, math, and Chapter 74 was incomplete. In the time under review, the 

math curriculum was being rewritten and was not aligned with the state curriculum 

frameworks. At the time of the EQA’s site visit, the new grade 9 and 10 curricula guides for 

algebra and geometry were aligned with the state frameworks and were available. However, 

between 2000-2003, the history and science curricula were not aligned with the state 

frameworks. Administrators said that the English curriculum was revised annually based on 
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an analysis of student test data and the EQA found that the alignment of the English 

curriculum was the most complete.  

Curriculum development in many vocational-technical areas was inconsistent. Some 

vocational-technical programs had a variety of task and competency lists, but the curriculum 

was not uniform and not fully implemented. An administrator stated that input from advisory 

boards was influential in informing modifications to the vocational-technical curriculum. 

These changes were also informed by changes in the workplace, environmental concerns, and 

customer preferences. 

During the time under review, teachers were not trained in the use of curriculum guides. In 

ELA, teachers with non-professional status submitted their aligned lesson plans at the end of 

each nine-day academic cycle. Teachers with professional status submitted their lesson plans 

for review twice a year. 

3. The district has an established, well-documented process involving teachers in the annual 

review and/or revision of curriculum based on the analyses of results of standardized tests.  

EQA Rating: Unsatisfactory 

Evidence: There was no evidence that courses were evaluated and revised based on student 

performance data or the state frameworks except in ELA. Some changes were made to the 

math curriculum after a review of student achievement data. For example, math teachers 

taught some graphing that was not in textbooks, but that was commonly included on the math 

MCAS test. 

The district administrators interviewed agreed that there was a need to revise the curriculum, 

based on the analysis of student data. Advisory boards in each vocational-technical program 

reviewed curriculum in vocational-technical areas. These boards met at least twice a year. 

There was no evidence of an annual review of curriculum based on an analysis of student 

data by teachers. 
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4. Modifications and/or revisions to curricula are: 

a. 	evaluated for their effectiveness in improving equitable student achievement for all 

student populations; and 

b. 	 revised as necessary and disseminated to staff. 

EQA Rating: Unsatisfactory 

Evidence: During the period under examination, modifications and revisions to the curricula 

were done with varied effectiveness according to administrators. There was no evidence that 

curriculum in academic (except ELA) and vocational-technical areas was revised and 

disseminated to staff on a consistent basis. 

5. 	 The district regularly implements an established, well-documented process to ensure: 

a. horizontal instructional program articulation throughout the system; and 

b. 	 alignment with the state curriculum frameworks across all Grades PreK-12. 

EQA Rating: Poor 

Evidence: According to interviews with department heads, there was horizontal articulation 

in academic courses in some cases. The English department had a supplementary book list 

that included those literary works that might be read on each grade level to avoid duplication 

from one grade level to another. Annually, students in each grade wrote a goals essay that 

was included in their portfolios. The math curriculum was aligned in grades 9 and 10. 

However, this type of alignment work was needed in the areas of both science and social 

studies. The many changes in the state curriculum frameworks to science and social studies 

hampered the development of consistent horizontal alignment within the district. 

In vocational-technical programs, the portfolio assessments were introduced into the school 

and improved the equitable student achievement among all student populations The portfolio 

assessments were writing-based and constituted a graduation requirement for all students. At 

the time of the EQA’s site visit, a vocational-technical administrator said that vocational-

technical instructors were asked to identify common academic skills, such as communication, 
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math, and employability skills. In Greater New Bedford Vocational, only a limited number of 

vocational-technical shops earned third-party credentialing.  

6. Instructional time in each content area: 

a. 	 meets state requirements at each level; and 

b. 	meets the educational needs of students as determined through an analysis of student 

achievement data. 

EQA Rating: Poor 

Evidence: The district met the state instructional time requirements at each grade level. The 

district met the hourly requirements for Chapter 74, including half-year vocational-technical 

exploratory in Grade 9. In 1999, the school committee approved a lengthening of the school 

day by 20 minutes, which resulted in an additional 339 hours of instruction over the course of 

a student’s four-year matriculation. Students had an eight period day in their nine-day 

academic cycle. In 1999, block scheduling in Grade 9 was initiated for ELA. The block 

scheduling in algebra and geometry began in 2001. 

An analysis of some students’ MCAS and IOWA test data informed the development of the 

ELA and math ‘strategies’ courses in grades 9 and 10. Those freshmen and sophomore 

students who were reading at the appropriate grade level took computer technology courses 

instead of the ‘strategies’ classes. An integrated math course in grades 11 and 12 was 

initiated for those students who had not yet met the competency determination in math. The 

Title I funds provided small class remediation or one-on-one tutorials for those grade 11 and 

12 students who had not passed the MCAS test. Administrators who were interviewed agreed 

that even with the increase in instructional time in academic areas, much work had yet to be 

done to improve student achievement, particularly in math. 
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7. 	 Staffing levels are adequate to deliver the district’s curriculum to all students and student 

subgroups. 

EQA Rating: Satisfactory 

Evidence: According to administrators, staffing problems were not an issue in the school 

system. The addition of 12 new classrooms and an expanded laboratory space for science 

classes opened in the fall of 2003. These additional classrooms eliminated the need for 

teachers to have to share classrooms. The district deemed this addition necessary to provide 

quality academic instruction and to meet the demands of the state’s education reform 

mandates. Administrators said that staffing decisions were driven by the needs of all students 

and student subgroups. For example, even though the district eliminated approximately 18 

positions due to budget constraints in 2003, four new math positions were added. 

Standard 5. INSTRUCTION: EXPECTATIONS AND POLICIES: The district uses the 

analysis of student achievement data to develop policies and documents that express high 

expectations for student achievement, the employment of quality faculty and staff, and clear 

expectations of the use of effective instructional methods strategies and practices to teach all 

students. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district attempted several scheduling configurations to facilitate 

improved student performance on the MCAS test. Although the district’s scores had 

improved, its students’ scores remained well below the state’s proficiency standards. 

• 	 For the period under examination, the district had a highly qualified and appropriately 

certified staff. The EQA found that 94% of the district’s staff was certified and teaching 

within their area of certification, while all of the district’s administrators were certified. 
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Indicators: 

1. 	 The district has implemented instructional programs that: 

a. 	 are designed to meet the assessed needs of its students; and 

b. 	 include the practices, resources, and procedures needed to support the 


 instructional programs.


EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district used TestWiz to analyze some ELA and math 

MCAS test scores. Some of this data and the IOWA test scores were used to create 

Individual Student Success Plans (ISSPs). An examination of this data also informed the 

establishment of block scheduling in ELA (1999) and math (2001). English language arts and 

math ‘strategies’ courses were 45-minute classes for those students who tested below their 

grade levels in ELA and math. Grade 11 and 12 students who had not met the competency 

requirements took an integrated Math I and II until they passed the MCAS test. Grades 11 

and 12 students who had not yet met the competency determination in ELA were given 

tutorial help on an individual basis or in small groups. 

According to the administrators interviewed, the district also had not provided teachers with 

training and time to use test item analysis for individual students. The district provided a 

variety of professional development offerings and had required monthly department 

meetings. Individual departments sponsored workshops that were designed to address the 

needs assessment of their staff. In Greater New Bedford Vocational, Title I funds 

supplemented ELA and math programs. The Eisenhower grants supported professional 

development in math and science. The special services department provided LINKS training 

to improve reading comprehension. Academic support service grants were used to provide 

tutoring for those students who needed support to pass the MCAS test. A grant funded the 

positions of a freshman dean and assistant principal to provide support to teachers in matters 

of discipline. School administrators agreed that the school’s new twelve classroom addition 

with more space for science laboratories and special services areas provided a strong support 

to existing instructional programs. 
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2. 	 Improving and/or sustaining student achievement is the shared responsibility of: 

a. the district; 

b. 	 each of its schools; 

c. the students; 

d. 	 their parents; and 

e. 	 the community. 

EQA Rating: Satisfactory 

Evidence: According to the administrators interviewed, the district provided funding and 

support while the school provided staff, time, and professional development to improve and 

support student achievement. Student responsibility for learning was defined in the student 

handbook and reinforced by programs like ELA and math ‘strategies,’ integrated math, 

electives, and guidance support. 

In Greater New Bedford Vocational, parents were considered stakeholders in student 

achievement by their participation on the school council, attendance at open houses, and the 

Start program. Parents were also kept informed of their responsibility for student 

achievement by a series of newsletters and announcements regarding testing dates and 

attendance policies. The community supported student achievement through their 

membership on advisory boards and their participation in a variety of outreach programs 

offered by students in vocational-technical areas. The school maintained its visibility in the 

community through its website. The district also submitted a great deal of school news and 

information to the local newspapers on a regular basis. 

3. 	 The district has allocated sufficient instructional time in the core content areas to promote 

academic achievement and a level of proficiency for all students. 

EQA Rating: Unsatisfactory 

Evidence: During the period under examination, the district provided materials on 

“redefining vocational education,” that outlined the many schedule changes that were 

adopted in the past ten years. The graph materials also showed that the rate of student failure 
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on the MCAS test was reduced during that time. No evidence existed, however, that the 

allocation of instructional time in core content areas had resulted in a level of proficiency for 

all students as evidenced in the district’s ‘Very Low’ MCAS test scores. 

4. 	 The district employs highly qualified faculty that are certified in the area(s) of their primary 

assignment or responsibility. 

EQA Rating: Satisfactory 

Evidence: The district recognized that a highly qualified faculty was essential to its 

academic success. During the period under examination, hiring highly qualified math and 

science teachers was challenging at times. According to attachment B of the school district 

teacher certification survey submitted to the EQA in May, 2003, 178 teachers of the 189 

employed were currently certified. Ten teachers in the Greater Bedford Vocational had no 

certification at all. All of the 14 district administrators were certified. One of 39 

paraprofessionals was qualified under the federal definition offered by No Child Left Behind 

(NCLB). The number of paraprofessionals in the district was substantially reduced in 2003, 

because of budget reductions. However, administrators interviewed by the EQA agreed that 

the district needed to continue to bolster efforts to recruit the most qualified candidates for 

teaching positions. 

5. 	 District employment policies and practices identify, and encourage skilled, highly qualified 

personnel to be appointed to and remain in the district’s employ.  

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district offered a competitive salary and benefits package 

for its staff, including dental insurance and pay for long-term service to the district. Teachers 

were able to reach the top step within eight years, which was twice as fast as that of most 

districts. The district reimbursed teachers for a part of course tuition and offered a year’s 

stipend of $170.00 per year to all teachers for their individual professional development 

needs. Those teachers new to the profession were also given the support of a mentor in their 

first year of service. The district was the only district in the state that did not have a teachers’ 

union. According to administrators interviewed, this circumstance was a source of pride for 
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the staff. The superintendent, with no middle managers present, met regularly with the 

teachers to keep the lines of communication open. 

STANDARD 6. ACCESS TO QUALITY EDUCATION PROGRAMS: District and school 

policies and practices require all faculty, staff and students to be in attendance. Retention, 

suspension, transition management, and dropout prevention policies and programs encourage and 

support equitable participation in quality educational programs for all students. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district had a system in place that monitored and tracked student 

attendance. However, the district’s attendance was consistently below the state’s 95% 

standard for student attendance. 

Indicators: 

1. 	 District and school policies and practices require all staff and students to be in attendance. 

EQA Rating: Satisfactory 

Evidence: A review of the staff and students attendance policies revealed they were 

embedded in the employee and student handbooks, respectively. School committee policies 

were in draft form, but not yet approved by the school committee. According to the 

administration, the district had in place a student information system to monitor daily student 

attendance. An attendance officer coordinated the attendance management system. Following 

a review of attendance, daily calls were made in the evening to the parents of absent students 

in an effort to provide a link between the school and community. This activity insured that 

parents were engaged in making sure that their children attended school. Weekly reports 

were provided to the office of pupil personnel. In the event of chronic student absenteeism, 

according to administration, a comprehensive communication system was implemented. This 

included letters to parents, phone calls to parents, as well as visits to the home and finally 

meeting with guidance personnel.  
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2. 	 The district has well-documented policies and practices that support equitable participation in 

quality educational programs for all students. The policies, procedures and practices address: 

a. 	 transition management; and 

b. dropout prevention. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district had well documented policies and practices that 

supported equitable participation in quality educational programs for all students. Although 

there was little evidence in the documentation reviewed at Tier II level, the district initiated 

practices that addressed both transition management and dropout prevention. Regarding 

transition management, administration reported that the district introduced freshman to the 

high school during a three-day orientation program during the summer. At that time, 

according to interviews with several administrators, students would take the IOWA tests, the 

Certificate of Occupational Proficiency (COP), the Career Ability Placement Survey (CAPS), 

and the Career Orientation Placement Evaluation Survey (COPES), receive an orientation to 

the school, receive their schedules, and meet with guidance personnel. Also at that time, 

parent conferences were held to assist them in knowing their responsibility. 

In order to become full participants in their students’ education, prior to the summer 

orientation, guidance personnel reviewed student folders to identify those students who might 

have attendance issues, as well as potential discipline issues. According to administration, a 

guidance professional was assigned specifically to the freshman class to ensure close 

monitoring of the performance of all students once they arrived at school. Recruitment visits 

were made to schools prior to the summer orientation. The district, however, provided a free 

summer vocational-technical program to grade 7 and 8 students. Approximately 400 students 

participated in that program during the summer. 

In Greater New Bedford Vocational, students at-risk of dropping out were assigned to a 

counselor who met with the students on a daily basis. By their own admission, the district 

would have likely lost some students to dropout, but communication links were formed with 
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the local high school to ensure that both institutions were conveying the same message to 

student regarding staying in school and completing their education. Efforts on the part of 

vocational-technical and regular high schools were made to educate students as to the 

requirements of each school and to completing their educational program. In the event that 

students missed instructional time, the guidance department assisted students in making up 

the missed work. 

3. 	 The district has well-documented policies and practices that support equitable participation in 

quality educational programs for all students that address: 

a. 	 high expectations for all students; 

b. 	 participation in challenging courses; 

c. 	 support for students to remain in and succeed in quality programs; and 

d. 	 equitable participation in advanced and AP-type courses. 

EQA Rating: Satisfactory 

Evidence: The district had well documented policies and practices that supported equitable 

participation in quality education programs for all students. Although they were still in draft 

form in the district policy manual, the district’s expectations for all students were articulated 

in the student handbook regarding both academic and vocational-technical education. Small 

guidance groups enabled guidance counselors to familiarize students with the district 

expectations regarding misbehavior, sexual harassment, and anger management. During the 

first semester of freshman year, an evaluation of student performances, after their 

participation in the exploratory program, provided preliminary data that enabled students to 

prioritize their future decisions regarding the selection of an occupation.  

According to interviews with administrators, a priority was given to the highest performing 

students for placement in vocational-technical courses. Administrators also indicated that in 

the academic courses, students performing above the Grade 9 reading level were placed in an 

accelerated math and language program. However, little emphasis was placed on aligning a 

student’s academic ability with the vocation interests as criteria for vocational-technical 

placement. Nevertheless, in the event of unrealistic expectations on the part of students, the 
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guidance department assisted students in selecting the most appropriate vocational-technical 

area. 

According to administration, once a student selected a vocation, guidance personnel assigned 

to specific shop areas regularly monitored the performance of the students assigned to them. 

The same guidance personnel stayed with the students through until graduation, which 

helped to ensure that a consistent relationship between guidance counselor and the students. 

4. 	 The district has well-documented policies and practices that respond to student behavior and 

support student needs in an equitable manner. The policies, procedures, and practices address 

issues in the areas of: 

a. retention; and 

b. suspension/exclusion.

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district had well-documented policies and practices that 

responded to student behavior and supported student needs in an equitable manner. Although 

the district had no specific retention policy, the practice of the district was to focus on the 

student to provide the necessary support to ensure the student not only stayed in school, but 

completed school. Examples of why a student might drop out included: a record of 

underperformance, family problems, or being placed in an inappropriate vocational-technical 

program. Students were not able to dropout of school without going through consultation 

with the administration.  

According to interviews, approximately 40 students were held back a grade in 2003 due to 

either academic or vocational-technical under-performance. All credits, either vocational-

technical or academic, needed to be made up before the student could advance. Interviewees 

indicated that the retention of students had become increasingly more difficult as the demand 

by new students for entrance into the school continued to increase. Limited resources 

prevented the school from providing services for students who would be retained. According 
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to interviews the district regularly reminded students of the school’s expectations regarding 

vocational-technical and academic performance. 

The district had both in-school and out-of-school suspension policies. Interviews revealed 

that students assigned to in-school suspension participated in no academic work during the 

time they were serving their suspension. In-school suspensions periods ended at four p.m. As 

part of the consequence, students could then not participate in any extra-curricular activities 

that day. 

In the district, there was also an administrative detention, which was similar to in-school 

suspensions. However, the administrator in charge could expect students to perform 

academic work. It was a school policy that if a student was suspended for disciplinary 

reasons, they were allowed to make up the missed work. Furthermore, administrators 

indicated that, possible tutors were assigned to assist the students. Out-of-school suspensions 

resulted in a call to the parents and perhaps a visit from the school adjustment counselor. 

Although the suspension rates might have been higher than the state average, the district was 

aware of it and was addressing the problem. 

5. 	 The district has policies and programs in place to address the needs of transient or mobile 

students, which promotes their involvement in high quality and challenging programs.  

EQA Rating: Satisfactory 

Evidence: During the time under review, the district had no policy regarding transient or 

mobile students. Interviewees indicated that student transiency and issues related to student 

mobility were not an issue within the district. 

6. 	The district has policies and practices that assign faculty to students and courses that 

maximize all faculty talents and skills and promote high levels of student achievement. 

EQA Rating: Satisfactory 

Evidence: In Greater New Bedford, interviews with administrators revealed that the district’s 

dual mission in both the vocational-technical and academic areas revealed that the faculty 
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was assigned to maximize their skills and talents. Where possible, after analyzing relevant 

data in the vocational-technical areas, attempts were made to match students with faculty 

members who would assist particular students in realizing their potential. In the core 

academic areas, the same practice was applied. 

Standard 7. PROFESSIONAL DEVELOPMENT AND TRAINING: The district has 

adopted and implemented a Professional Development Plan developed through the analyses of 

data for all administrators, teachers, and other professional staff, paraprofessionals and teacher 

assistants, and professional support teams 

Preliminary Finding(s): 

• 	 For the period under examination, the district had a professional development plan that was 

updated annually. The professional development activities that were offered by the district 

were based on input from teachers and were archived for future reference and usage. 

• 	 Between 2000-2003, the district did not consistently use data to inform the professional 

development in the district. In addition, the teacher training that was offered did not address 

some of the required features of education reform in Massachusetts.  

Indicators: 

1. 	The district ensures that every school in the district has identified its professional 

development needs. The district has developed and implemented a professional development 

plan to address these identified needs for all: 

a. principals;

b. Teachers; and 

c. 	 other professional staff, including paraprofessionals and teacher assistants. 

EQA Rating: Satisfactory 

Evidence: The district identified its professional development needs for many previous 

years. The district had a large archive of the staffs’ needs, assessment surveys, notes, agendas 

of professional development committee meetings, and brochures of past professional 

63




development offerings. Some of the subjects that were addressed in administrators’ 

professional development were instructional and organizational leadership, management 

skills, and technical education. The areas that were identified in assessment needs of teachers 

were instructional technology, some analysis of MCAS test data, and alignment of 

curriculum with state frameworks. 

The district’s 2003 professional development guide addressed teacher re-certification needs, 

analysis of student data, and other matters of educational reform. The guide was a companion 

piece to each administrator’s and teacher’s individual professional development plan that 

included content area, pedagogy, academic and vocational-technical curriculum, and personal 

professional growth. During the time under review, the district did not address the 

professional development needs of its paraprofessional staff to meet the federal regulations of 

NCLB for highly qualified staff. 

2. 	 The district updates its Professional Development Plan annually and sets forth a budget for 

professional development within the confines of the foundation budget. 

EQA Rating: Unsatisfactory 

Evidence: Administrators in the district reported that annually the district updated its 

professional development plan. According to the DOE’s data, the district’s professional 

development spending from its foundation budget was less than the state average. An 

administrator explained that because of the poverty level in the community, the district 

received substantial grant funding from a number of sources to underwrite its professional 

development offerings. These included $30,000 from Title I (out of $700,000), Title II, 

Perkins monies, Eisenhower, and Renaissance Grants among others. The district had three 

professional development days built into its schedule. These days were taken as six early 

student release days. The district abandoned the past practice of having plenary sessions on 

one general topic. 

Teachers taking pre-approved college courses were allowed $60.67 per credit toward their 

tuition. In 2002, the district reimbursed a total of $22,950.36, which was the equivalent of 

64




378 credits (126 courses.) Many teachers completed more than one course. A total of 52 

teachers were involved. In 2003, the district reimbursed a total of $25,950.36, which was the 

equivalent of 426 credits (141 coursed). A total of 73 teachers were involved. Therefore, the 

number of teachers taking advantage of being reimbursed for college courses increased by 

nearly 30% from 2002 to 2003. However, this progress in professional development 

constituted only one of the four years under review. 

3. 	 The district’s Professional Development program is informed by the following: 

a. 	 analysis of student assessment data disaggregated by student subgroup populations; 

b. 	 evaluation results of programs and services; and 

c. evaluations of professional staff and administrators. 

EQA Rating: Unsatisfactory 

Evidence: For the period under review, no evidence indicated that professional development 

plans were informed by an analysis of student assessment data, which was disaggregated by 

student subgroups. Department heads interviewed during the EQA review indicated that they 

were aware of this concern and were beginning to address it with their staff members. 

The principals indicated that participants evaluated all professional development offerings. 

The results were tabulated and archived for future reference. The department heads evaluated 

their programs informally at department meetings. The evaluation of vocational-technical 

programs was influenced by input from advisory boards. Other than the requirements of Title 

I, there was no significant focus on evaluation of ongoing services in the district. No 

evidence existed that evaluation drove professional development during the time under 

review. 

4. 	The district’s Professional Development programs include training in the teaching of the 

curriculum frameworks, participatory decision-making, community and parental 

involvement, and other skills required for the effective implementation of education reform. 

EQA Rating: Poor 

65 



Evidence: A review of past professional development offerings indicated that the district 

included limited training on the state curriculum frameworks. Past professional development 

offering included some issues having to do with educational reform, such as mentoring and 

creating career portfolios. However, no evidence that training in participatory decision-

making and community/parental involvement was available to teachers during the time under 

review. 

5. 	 The district’s Professional Development Plan and programs include: data analysis skills for 

staff, accommodations for diverse styles of learning, and are aligned with the District 

Curriculum Accommodation Plan. 

EQA Rating: Unsatisfactory 

Evidence: For the time under review, the district curriculum accommodation plan (DCAP) 

submitted for the EQA document review was a list of activities, rather than a useable plan. 

No evidence existed that data analysis skills were a significant part of professional 

development during the time under examination. Administrators reported that there was one 

course offered on diverse learning styles during that time. Since no usable instrument existed, 

however, data analysis and accommodations for diverse learning styles could not be aligned 

to a DCAP. At the time of the site visit, administrators said that developing a workable 

DCAP, to which data analysis skills and accommodation for diverse learning styles could be 

aligned, would be a priority in the future. 

6. 	Administrators and teachers advance their knowledge and skills on a regular basis by 

enrolling in courses that are directly related to their professional assignments. 

EQA Rating: Satisfactory 

Evidence: In addition to the professional development offered in house, many teachers were 

pursuing degrees and certifications at various colleges and universities. Teachers and 

administrators participated in a wide variety of professional development organizations 

directly related to their assignments. Some of these were the COP (Certificate of 
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Occupational Proficiency) committees, the MCAS test committees, summer content 

institutes, and trade-related organizations. 

During the 2001-2002 and 2002-2003 school years, the district spent the recommended 

$124.18 per pupil and $125.00 per pupil, respectively, on professional development. In 

addition, 52 teachers took a total of 126 college courses for which they were reimbursed 

$60.67 per credit. In 2003, that number increased to 73 teachers taking a total of 141 courses 

for the same reimbursement. An administrator indicated that the allotment of $170.00 for 

professional development each year allowed teachers to attend conferences and workshops 

related to their professional assignments. 

7. 	 The district’s Professional Development Plan is implemented to address and sustain the goals 

identified in the District Improvement Plan and individual School Improvement Plans. 

EQA Rating: Poor 

Evidence: During the time under review, the district improvement plan had goals loosely 

related to professional development plans such as: “Continue to provide workshops for 

faculty to improve teaching strategies.” Another was to “Provide continuing professional 

development for staff and faculty to appropriately utilize technology.” At the time of the site 

visit, a 2003 professional development plan was made available to examiners, but this was 

for only one year of the four years under examination. The six school district five-year goals 

and objectives were listed in the district’s 2003 professional development guide, and in the 

individual professional development plan to be designed in the future by each teacher. 
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Domain C: Student Academic and Support Services

 Standards  Indicators  1 2 3 4 5 6 7 8 9 10 Total 
Domain C - Academic Support Services 
S8 - Student Academic Support Services 

Excellent 0 0 0 0 N/A N/A 0 N/A N/A N/A 0 
Satisfactory 0 1 0 1 N/A N/A 1 N/A N/A N/A 3 
Poor 1 0 0 0 N/A N/A 0 N/A N/A N/A 1 
Unsatisfactory 0 0 1 0 N/A N/A 0 N/A N/A N/A 1 

Standard 8. STUDENT ACADEMIC SUPPORT SERVICES: The district provides 

appropriate academic support services in ELA, math, and other core content areas for students 

that are not meeting state performance expectations. The district engages in a comprehensive 

analysis of the results from student performance assessments and student needs in order to 

determine the content and scope of academic support services that are offered. 

Preliminary Finding(s): 

• 	 During the time under examination, the district did not have a fully developed district 

curriculum accommodation plan (DCAP).  

• 	 In Greater New Bedford Vocational, embedded within the district improvement plan (DIP), 

was a listing of services that was provided to students to meet their needs in regular 

education. 

• 	 For the period under examination, in both the vocational-technical and academic areas, the 

district offered some training to teachers in accommodating students with different learning 

styles. 
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Indicators: 

1. 	The district has adopted and is implementing a District Curriculum Accommodation Plan 

(DCAP), which may be a component of the District Improvement Plan (DIP), to assist 

principals in ensuring that all efforts have been made to meet students’ needs in regular 

education. 

EQA Rating: Poor 

Evidence: A review of the documentation provided to the EQA indicated that there was no 

evidence of a fully developed DCAP in Greater New Bedford Vocational during the period 

under review. However, embedded in the district improvement plan (DIP) was a listing of 

services provided to students to meet their needs in regular education. For example, in 

conversations with the district officials there was evidence that an analysis of students’ 

performance on the IOWA tests and the STAR test was made at the appropriate ELA and 

math levels at the beginning of the students’ freshman year.  

Students performing below grade level participated in an extra ELA and math ‘strategies’ 

course. This was in addition to their regular math and ELA coursework. For English 

Language Learners (ELL) students received small group instruction to assist them in 

transitioning into the regular education programs. The district was committed to full student 

inclusion irrespective issues of language or special education. In the event of special 

education, students received small group instruction, in a self-contained environment, for 

short periods of time to accommodate their different learning styles. A review of under

performance results was made prior to the development of ISSPs. As students progressed 

through the district they were introduced to an integrated math program to help accommodate 

them and address any possible underperformance on the math MCAS test. When necessary, 

students might have participated in after-school, as well as summer tutoring to assist them in 

MCAS testing. If necessary, students were assigned a personal tutor to work one-on-one with 

them in ELA and math. 
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2. 	 The district has a DCAP that is designed to assist the regular classroom teacher in: 

a. 	analyzing and accommodating diverse learning styles of all students in the regular 

classroom; and  

b. 	 providing appropriate services and support within the regular education program. 

EQA Rating: Satisfactory 

Evidence:  Between 2000-2003, there was no evidence that the district had a DCAP to assist 

the academic and vocational-technical teachers. Evidence existed, however, that teachers 

were trained in accommodating students with differing learning styles in both the vocational-

technical and academic areas. Through its commitment to inclusion the district provided 

special education training for its teachers. By its own admission, the district recognized it 

needed to prepare more detailed information to assist teachers in accessing services that 

would be outlined in a DCAP. For example, if a teacher identified a student in need, a known 

path to assisting the teacher in solving the problem was the school support team. Historically, 

this team was used as a pre-referral team to special education, which met weekly. Mainstays 

of the team were an ELA, math, and special education teacher. When appropriate, additional 

participants might have included the guidance official, a shop teacher, and a resource teacher. 

The purpose of their meeting was to review student performance and suggest modifications 

to instructional delivery to ensure the student’s success. 

3. 	 Components of the DCAP include the following: 

a. 	 direct and systematic instruction in reading; 

b. 	 provision of services to address the needs of students whose behavior may interfere with 

learning; 

c. provisions encouraging teacher mentoring and collaboration and parental involvement; 

and 

d. 	 assistance to classroom teachers, such as professional development, to help them analyze 

and accommodate the needs of students. 

EQA Rating: Unsatisfactory 
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Evidence: In Greater New Bedford Vocational, although there was no DCAP for the time 

under review, following a review of the students’ performance on the STAR assessment 

placement the student would have been placed at the appropriate reading level. A periodic 

review of a students’ improvement was also made. According to the district administration, 

the primary purpose of placement of the student in ELA ‘strategies’ was to improve the 

students’ ability to read. 

Provisioning services to address students whose disabilities might have interfered with their 

learning was coordinated through the guidance office. The available student support 

resources included a school adjustment counselor, as well as psychiatric assistance, if 

needed. According to administrators, links with community agencies facilitated a timely 

response to individual student problems. A school support team met regularly to assist 

teachers with behavior issues that might have impacted on student learning. 

The district administrators reported that a mentoring program was in place, which paired first 

year teachers with teachers with professional status. Parental involvement began at the start 

of freshman orientation. Systems were in place that ensured that parents were kept fully 

informed regarding student performance especially the MCAS test results. 

There was evidence that specific workshops were conducted to assist teachers in analyzing 

and accommodating student needs. However, administrators reported that professional 

development programs were being transformed under new district leadership. Noted in some 

interviews was the concern that the professional development needed to be more specific to 

the various academic and trade departments. 

4. 	The district engages in a formal, comprehensive analysis of the results from student 

performance assessments and student needs to determine the content and scope of academic 

support services that are offered. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, in interviews with the academic leadership it was reported 

that in the past that department heads had been responsible for analyzing test results, such as          
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the IOWA tests, STAR assessment, and the MCAS test. This information was the key to the 

placement of the students in Grade 9. Also, during the pre-admission process, it was 

determined whether or not students would need Title I services, specialized guidance 

services, and additional ELA and math instruction. In the event that a student under

performed on the MCAS test, an individual success plan was developed to assist teachers in 

providing directed instruction focusing on an individual students deficiencies in performance. 

If underperformance continued students would be directed to an integrated math course, well 

as one-on-one tutoring. 

5. 	 Beginning at the Kindergarten level, the district uses data available from classroom teachers 

and standardized tests to*: 

a. 	 identify all students who are not meeting grade-level performance expectations; and 

b. 	 provide these students with sufficient supplementary and/or remedial services. 

EQA Rating: N/A 

Evidence: N/A 

6. 	 Early intervention reading programs are provided at the primary level to ensure that by the 

end of Grade 3 students are reading at the Proficiency level on the MCAS test*. 

*These indicators are not applicable to secondary and vocational schools and districts. 

EQA Rating: N/A 

Evidence: N/A 

7. 	 The district develops Student Success Plans for all students who qualify for them, and the 

Plans contain the components required by statute. 

EQA Rating: Satisfactory 

Evidence: A review of a sample of individual success plans and verified by interviews with 

administrators, revealed that individual student success plans (ISSPs) were developed for all 

students who had not passed the MCAS test. 
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Domain D: Leadership and Governance

Satisfactory 

 Standards   Indicators  
Domain D - Leadership, Governance, 
& Organization 
S9 - Organizational Leadership:  Direction, 

Goal Setting, Policies & Planning 
Excellent 

0 

1 2 

0 0 
1 1 

3 4 

0 0 
1 1 

5 6 

0 0 
1 0 

7 8 

0 0 
0 N/A 

9 10 

N/A N/A 
N/A 5 

Total 

0 

Poor 1 0 0 0 0 0 0 0 N/A N/A 1 
Unsatisfactory 

S10 - Organizational & Human Resource 
0 0 0 0 0 0 1 1 N/A N/A 2 

Excellent 
Management 

0 0 0 0 0 0 0 0 N/A N/A 0 
Satisfactory 1 1 1 1 1 1 1 1 N/A N/A 8 
Poor 0 0 0 0 0 0 0 0 N/A N/A 0 
Unsatisfactory 0 0 0 0 0 0 0 0 N/A N/A 0 

Standard 9. ORGANIZATIONAL LEADERSHIP: DIRECTION, GOAL SETTING, 

POLICIES AND PLANNING: The district and each of its schools and programs implement 

improvement plans that are based on the analysis of recent and long-range student performance 

data. The district provides and maintains thorough, complete, and informative documentation on 

past and current initiatives, practices, policies, procedures, and achievements of the district and 

its students. District leaders provide clear direction for student, school, and district performance.   

Implementation of improvement plans is consistently assessed and modified based on ongoing 

analyses of student achievement data. 

Preliminary Finding(s): 

• 	 For the period under review, the latest district improvement plan (DIP), dated May 2001, 

provided limited information on the district’s past and present initiatives, practices, or 

achievements. 

• 	 For the period under review, the school produced a school improvement plan (SIP) for each 

year. The plan included specific actions, time lines, responsible person(s), and evaluative 

criteria. There were few direct linkages between the school improvement plan and the district 

philosophy and goals. 
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• 	 Between 2000-2003, in order to evaluate the programs and services, various student data 

were mentioned in the school improvement plan. Further, the school committee and 

administration consistently informed the school council about student assessment data.  

• 	 In Greater New Bedford Vocational, no school district results, state assessment results, or 

information regarding the implementation of the school improvement plan was included in 

the evaluation of the superintendent or principals. 

Indicators: 

1. 	 The district provides and maintains thorough, complete, and informative documentation on 

past and current initiatives, practices, policies, procedures, and achievements of the district 

and its students. This documentation is accessible and well organized. 

EQA Rating: Poor 

Evidence: Between 2000-2003, the district “…could do a better job of organizing and 

communicating current and past initiatives,” as stated in the Greater New Bedford Regional 

Vocational-Technical EQA Tier II: Report on Standards and Indicators (RSI), a district-

authored report. The district improvement plan (DIP) dated May 2001, provided limited 

information about the district’s past and current efforts, practices, and achievements. After 

the period under examination, the district was committed to undertaking a comprehensive 

review of its policy process. 

2. 	 The District Improvement Plan (DIP) incorporates the district’s vision and mission statement, 

and the analysis of student achievement data drives the development, implementation, and 

modification of educational programs, services, and practices. 

EQA Rating: Satisfactory 

Evidence: The district improvement plan dated May 2001, included the school philosophy 

and goals, which reflected the district’s vision and mission. The analysis of student 

achievement data was mentioned in the section, “Raising Academic Achievement.” It was 

evident through the district’s documentation and the EQA’s interviews that significant school 

district initiatives, such as the 2002, $22 million expansion of academic classrooms and 

academic instruction changes resulted from the analysis of student achievement data. 
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3. 	The school improvement plan (SIP) for every school is aligned with the district’s mission 

statement and the analysis of student achievement data drives the development, 

implementation, modification of educational programs, services, and practices.   

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the school district consisted of one school. Some students 

MCAS test achievement data was provided to the school council. Specific actions, time lines, 

responsible person(s), and evaluation criteria were part of the school improvement plan. 

School committee approval and consistent feedback from the administration was received. 

There was a limited linkage between the school district’s philosophy and goals and the 

school improvement plan. Through interviews with the school committee, administration, 

and a former school council member, it was clear that the district improvement plan was 

secondary to the school improvement plan.  

4. 	 District leaders monitor student achievement data throughout the year, considering the goals 

identified in the DIP and individual SIPs and implements programs, policies, and services 

that are most likely to result in improved student achievement. 

EQA Rating: Satisfactory 

Evidence: The school improvement plan mentioned that the district reviewed students’ pre

test and post–test math tests, the MCAS test math scores, student grades and attendance, and 

other data to evaluate programs and services. The EQA’s interviews also revealed that the 

district engaged in an ongoing monitoring of student achievement by the staff of the pupil 

personnel services. Also, annually, as recommended by the New England Association of 

Schools and Colleges (NEASC) Decennial Review, March 1999, student placement, 

cooperative education, and other data were used to review vocational-technical programs.  
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5. 	 All of the district’s administrators are appropriately certified in their area(s) of responsibility. 

EQA Rating: Satisfactory 

Evidence: In Greater New Bedford, the Teacher Certification Survey indicated that all 

fourteen (14) administrators were appropriately certified. The personnel profiles that were 

prepared by the district also demonstrated that the staff had the appropriate qualifications. 

6. 	 The leadership reports annually to the school committee, staff, and community concerning 

the extent to which the implementation of the DIP and SIPs have or have not resulted in 

improved student achievement. 

EQA Rating: Satisfactory  

Evidence: In interviews with the EQA, the school committee members stated, and it was 

observed at a school committee meeting, that the administration and vocational-technical 

program advisory committees provided them with periodic and annual reports on initiatives 

and activities impacting student achievement. Newsletters, memoranda, press releases, and 

technological presentations to the school committee, staff, and community were observed. 

7. 	The superintendent is evaluated annually on the districts state assessment results and 

implementation of the DIP. This performance evaluation serves as the basis for improving 

the future job performance of the superintendent. 

EQA Rating: Unsatisfactory 

Evidence: For the period under review, no state assessment results or school improvement 

plan implementation was included in the superintendent’s evaluation instrument. It was 

evident at a school committee meeting that the EQA visited and through interviews that the 

school committee looked to the administration for school accountability and allocating 

resources for improving student achievement.  
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8. 	 Principals are evaluated annually on school state assessment results and the implementation 

of their respective SIPs. These performance evaluations serve as the basis for improving 

future job performance of the principals. 

EQA Rating: Unsatisfactory 

Evidence: The most recent evaluation of the principals was conducted in 2000. School 

policy required an evaluation of the principals every year during the first three years of 

employment and every other year afterwards. No state assessment results or school 

improvement plan implementation was included in the evaluation instrument for the 

principals. Indicator VI of the principal’s evaluation entitled, “Fulfillment of Professional 

Responsibilities,” mentions professional behaviors … “that contribute to addressing the 

needs of students.” However, the EQA found that the district did not have a policy or 

proposed policy to address this issue. 

Standard 10. ORGANIZATIONAL AND HUMAN RESOURCE MANAGEMENT: The 

district has organizational structures, policies, collective bargaining agreements, procedures, and 

practices with clear lines of authority, responsibility, and accountability. Teacher 

retention/turnover rates are within reason. Together, these elements promote efficient and 

effective district operation and facilitate achievement for all students. 

Preliminary Finding(s): 

• 	 For the period under examination, the district leadership held regular meetings that were 

centered on district-wide issues and goals. 

• 	 Between 2000-2003, the administration, faculty, and staff were kept informed about the 

actions, policies, goals, and activities of the district. 

• 	 In Greater New Bedford Vocational, the district had a low employee turnover rate, which 

was attributed to adequate compensation, benefits, and a supportive work environment. 
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Indicators: 

1. 	The superintendent, in regular meetings with administrators and members of the school 

committee, develops a coherent vision statement and DIP designed to achieve it. 

EQA Rating: Satisfactory  

Evidence: From the EQA’s interviews it was determined that the superintendent met with 

administrators on a monthly basis. These meetings between the superintendent and 

administrators were primarily issue or information-oriented. Informal meetings with 

individual principals were held daily.  School committee meetings were held monthly, which 

included formal reports and informal information. In 2003, the first budget sub-committee 

was established, because of budget cuts, and a policy review sub-committee was also 

established. The district began to develop an updated policy (Draft Policy Code CBI) that 

under review would establish a process for the development of formal, annual district goals. 

However, in Greater New Bedford, the district improvement plan was not relevant to the 

achievement of the district’s vision. 

2. 	 The superintendent delegates the educational and operational management of the schools to 

the building principals and program directors. 

EQA Rating: Satisfactory 

Evidence: In Greater New Bedford Vocational, the most recent organizational chart and 

interviews with the superintendent and his staff indicated that the educational and operational 

management of the school was delegated to principals and district coordinators. The district’s 

previous organizational chart (2001-2002) confirmed that no school operational functions 

were the direct responsibility of the superintendent. 
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3. 	 The district leaders ensure that: 

a. 	 all principals have an opportunity to discuss published policies and district improvement 

plans; and 

b. 	 the district uses system-wide and intra-district communication systems to keep all faculty 

and staff well informed and to provide avenues for response. 

EQA Rating: Satisfactory 

Evidence: Documentation and interviews indicated that the principals were members of the 

school committee policy review team. Also, both principals served on the school council, one 

as co-chairperson. School/district communications to faculty and staff were conducted 

through memoranda, principal’s newsletters, the intra-net, in-service meetings, and other 

publications. Standing faculty and staff committees provided opportunities for input. The 

NEASC Decennial Review, March 1999, commended the employee communication 

committee and faculty forum (an open agenda meeting with the superintendent and faculty 

without mid-managers present). The report also recommended that regular meetings be 

established between the principals, department heads, and coordinators as a group. The 

NEASC five-year Focus Visit Report, January 2004, and interviews indicated that this was 

addressed. 

4. 	The district publishes a current organizational chart that indicates clear lines of 

responsibility. Job descriptions for all personnel on the organizational chart are published and 

available to all faculty and staff. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district provided the EQA team with a current 

organizational chart that indicated lines of responsibility in the school system. Personnel job 

descriptions were available in the superintendent’s office. The previous organizational chart 

(2001-2002) was consistent with the updated copy that was in use in the district. The 

positions of vice-principal of student affairs, testing coordinator and dean of freshmen 

continued to have dual reporting responsibilities to both principals (the principal of career 

and technical education and principal of academic programs). The NEASC Decennial 
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Review, March 1999, recommended a study of the management structure to maximize 

services to the faculty and students. The NEASC five-year Focus Visit Report, January 2004, 

indicated that the study was completed. 

5. 	 The district has a process for the recruitment and hiring of staff, which involves appropriate 

administrative and staff participation. The process is perceived as fair and open and focuses 

on identifying and acquiring the most qualified individuals for each position. 

EQA Rating: Satisfactory 

Evidence: An examination of the district’s staff recruitment and hiring process through 

interviews and document review (Draft Policy Code GCF) indicated an open and fair 

procedure with representative involvement. The principal, department head, and a teacher 

participated in the interview process. District policy required hiring the best-qualified 

candidate. The teacher certification survey indicated that 178 out of 189 teachers were 

certified. 

6. 	The district ensures that all personnel records are carefully compiled, maintained, and 

available to all appropriate faculty and staff. 

EQA Rating: Satisfactory 

Evidence: Personnel records were available from the superintendent’s office. Between 2000

2003, there was an effort to compile all personnel record components within the central 

office into a single secured location in the superintendent’s office. 

7. 	The district actively undertakes efforts to provide teachers new to the district and to the 

profession with coaches and mentors in their respective roles. 

EQA Rating: Satisfactory 

Evidence: The EQA team examined the district’s mentoring program by interviewing the 

faculty and reviewing documents. This review indicated that the program provided first year 

teachers with mentors in similar instructional areas who had also received training and 

materials from the district. 
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8. 	The district routinely recognizes the accomplishments of its professional and support staff 

and has low rates of employee turnover, especially among qualified staff with professional 

status. 

EQA Rating: Satisfactory 

Evidence: A review of employee documents (2002 and 2003 employee rosters) and staff 

interviews indicated a low employee turnover among the staff with professional status. 

Several staff members indicated that employee compensation, benefits, and a supportive 

work environment contributed to this low faculty and staff turnover rate. The administration 

placed added importance on good communications with the faculty to maintain a school 

district without a teacher union. However, no formal staff recognition program existed in 

Greater New Bedford Vocational. 
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Domain E: Business and Financial Management 

Standards
Domain E - Business & 
 Financial Management 

  Indicators  1 2 3 4 5 6 7 8 9 10 Total 

Satisfactory 

S11 - Budget Preparation & Development 
Excellent 

1 
0 

1 
0 

1 
0 

1 
0 

1 
0 

1 
0 

1 
0 

1 
0 

1 
0 

0 
0 

9 
0 

Poor 0 0 0 0 0 0 0 0 0 1 1 
Unsatisfactory 0 0 0 0 0 0 0 0 0 0 0 

S12 - Financial & Capital Asset Management 
Excellent 0 0 0 0 0 0 0 0 0 1 1 
Satisfactory 1 1 1 1 0 1 1 1 1 0 8 
Poor 0 0 0 0 1 0 0 0 0 0 1 
Unsatisfactory 0 0 0 0 0 0 0 0 0 0 0 

Greater New Bedford Voc.’s Chapt. 70 Funding and Net School Spending FY1993 to 2003: 

For the 11-year period since the Massachusetts Education Reform Act, FY1993 to FY2003, 

Greater New Bedford Vocational met the state mandated Net School Spending Requirement. For 

the period between FY1993 and FY2003, Chapter 70 Aid to Greater New Bedford Vocational 

increased 105.7% (from $8,894,554 to $18,294,926). Greater New Bedford Vocational’s 

Required Local Contribution increased 71.8% (from $1,911,726 to $3,283,779). For the period 

since the Education Chapter 70 Aid was $70,735,333 and the Required Local Contribution was 

$10,705,902. For the period between FY1993 and FY2003, Greater New Bedford Vocational’s 

foundation enrollment increased 8.5% and its student headcount increased 8.4%. Between 

FY2000 and FY2003, its foundation enrollment decreased 1.6%, and its student headcount 

decreased 1.7%. For the period since the Educational Reform Act, Greater New Bedford 

Vocational received a total of $150,165,874 in Chapter 70 Aid and was required to raise locally 

$23,706,304. 
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Standard 11. BUDGET PREPARATION AND DEVELOPMENT: The district has a budget 

preparation and development process that ensures full consideration and effective use of 

available resources essential for district and school operations focused on student achievement. 

The school committee, superintendent, administrators, faculty, staff, parents, and members of the 

community meet their responsibility to ensure that the school budget and appropriation meet the 

educational and achievement needs of all students. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district had a well-developed and documented budget process. This 

involved a budget process that was comprised of the superintendent, the principals, business 

manager, the facilities manager, and the school committee’s sub-committee on finance and 

budget. 

• 	 For the period under review, the district developed its priorities based on annual goals that 

were presented in the district improvement plan (DIP).  

• 	 For the period under review, the district’s member communities provided the minimum local 

contribution to the school. However, the communities’ support for the district was consistent. 

Indicators: 

1. 	 There are clear, well-documented procedures for the development of the district’s budget to 

ensure input from all staff. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the Greater New Bedford Regional Vocational budget and 

budget process was well developed and based on the available revenue. In the budget 

development process, the district’s administrative leadership met via a budget committee 

(superintendent, two principals, business manager, and facilities manager). The budget was 

developed using a cost center methodology, whereby individual managers (cluster 

coordinators), developed internal budget requests and presented them to the principals and 

the superintendent. 
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The district provided academic instruction and vocational-technical training to approximately 

1,800 students. The district’s budget, as described in the documentation, as well as 

interviews, was a statement of the financial requirements for instructing and training the 

district’s students, and was developed with the goal of maximizing opportunities for all 

students. In the development of its annual budgets, the district reviewed the programmatic 

usage, and value, and made adjustments to its annual spending program based on the revenue 

available. Following a public hearing for the budget, the superintendent provided budget 

recommendations to the school committee for approval. The district’s school committee had 

a sub-committee on finance and budget that was established recently. This subcommittee was 

created as a result of the district needing to decrease its budget from the previous fiscal years. 

2. 	Relevant budget decisions are premised on a clear, well-documented, systemic analysis of 

student performance data as well as other pertinent information. 

EQA Rating: Satisfactory 

Evidence: The district provided a wide assortment of vocational-technical and academic 

programs. The district reported that it was gradually examining some MCAS test data and 

results and had begun began to affect some changes to its academic programs over the past 

several years. In documents provided by the district, there were demonstrable adjustments to 

its programs designed to improve the performance of its students. Further, the district began 

to thoroughly assess and make necessary modifications to its instructional programs, 

specifically ELA strategies and scheduling. These modifications provided additional math 

teachers and academic instruction to improve the district’s math performance. It was clear 

through the budget document itself, as well as through interviews with district personnel that 

recommendations regarding areas of needed improvement based on student performance 

were systemically incorporated into the budget documents. 
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3. 	The district’s budget process is clear and well -documented and integrates district and school 

improvement plans, long-term goals, and action plans. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, annually, the district superintendent developed the district’s 

budget priorities. Also, in Greater New Bedford, the budget process was clear and concise. 

The superintendent provided a recommended budget in conjunction with revenue estimates. 

Through interviews in the district, it was revealed that the school improvement plan was 

reviewed and the school council received a presentation on the annual budget process, 

including revenue estimates and spending trends. The school committee meeting minutes 

reflected discussions about budget priorities and areas for reductions in the budget process. 

The school committee policy manual, which was currently under review, provided the overall 

guidelines of the annual budget document and the management of financial affairs within the 

district. 

4. 	The district allocates its resources to accomplish targeted initiatives and objectives at the 

district and school levels to improve student achievement for all student populations. 

EQA Rating: Satisfactory 

Evidence: The district reviewed its programs to accomplish its annual goals, and, to a lesser 

degree, determined the cost effectiveness of each of these programs. The district’s budget 

documents consistently provided information regarding spending by program and category 

and provided information regarding the prior budget year. The district’s varied vocational-

technical program offerings were designed to address the needs of all its students. The 

district’s recent building addition was designed to increase the school’s academic program by 

creating new classroom space, laboratories, and student support through guidance offices. 

Further, the building addition created special education classrooms, which was indicative of 

the district committing resources to address the needs of all its students. Through a review of 

documents, as well as through interviews, there was strong evidence that the district allocated 

its resources to maintain low class size. During the period of time under review, the district’s 

spending towards their required spending for professional development was as follows: 
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District	    FY’99  FY’00 FY’01 FY’02 
Actual PD Spending $195,168 $231,838 $190,256 $225,515 
Required PD Spend  $175,900 $229,750 $232,125 $227,000 
Difference 	 $19,261 $2,088 ($41,869) ($1,485) 

The district aggressively sought out grant funding that helped to support the academic 

activities and used funding to support its professional development program 

5. 	 The district, as part of its budget process, implements a review process to determine the cost 

effectiveness of all of its programs, initiatives, and activities. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the school committee established and implemented a 

strategic plan and annual goals and objectives process that helped to define the direction for 

the district. While there was no formal cost benefit and analysis program, the district did 

review the performance and value of various programs and made financial adjustments to its 

budget that reflected that analysis. Through documentation provided by the district, as well 

as interviews with district administrators, there were numerous examples to indicate the 

district’s examining of spending. Among these examples was the introduction of additional 

academic instruction, ELA strategies, and focusing on improving math performance through 

hiring additional math teachers.   

6. 	 The district’s budget document is clear, complete, current, and understandable and provides 

accurate information on all fund sources as well as previous history and trends. 

EQA Rating: Satisfactory 

Evidence: For the period under examination, the district’s budget document, as evidenced in 

the FY2001 and FY2002 budget, was clear, and understandable and provided a history of the 

prior fiscal year’s budget requests. The budget documents were also consistent for the past 

several years in terms of style, presentation, content, and format. 
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7. 	The budget and district’s expenditures are adequate to provide for appropriate levels of 

staffing, professional development, materials, supplies, and equipment. 

EQA Rating: Satisfactory 

Evidence: The district leadership stated that it had adequate materials and supplies to meet 

the challenge of educating its students. Grant funding supported the district’s professional 

development spending for the review period, as demonstrated in Standard 11.4. The district’s 

commitment to improving academic performance, while retaining its vocational-technical 

purpose, was supported by the increase and retention of sufficient staff members to meet that 

goal. The district employed ample instructional and educational support staff sufficient to 

provide support for its students and adhering to the district’s goals. In interviews with district 

administrators and school committee members, it was reaffirmed that budgets supported an 

adequate level of materials and supplies necessary for instruction. 

8. 	 The community provides sufficient financial resources to ensure an educational program of 

quality, as evidenced by a sufficient district revenue levy. 

EQA Rating: Satisfactory 

Evidence: For the period under review, the district’s member communities provided 

minimum local contribution to the school for the years under review. Further, through 

interviews with district administrators, it was acknowledged that the communities’ support 

for the district was both consistent and unwavering. A recent $22 million addition to the 

facility was further evidence of the support by the communities to the school. The 

communities all agreed to sustain the district’s debt service for the facility at its current level; 

thereby, ensuring the existence of a high quality facility for current and future students.  

87




9. 	Financial and audit reports are prepared and submitted in a timely manner to appropriate 

agencies. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district employed a treasurer whose responsibility was to 

provide oversight for the district’s funds, as well as permit a segregation of duties of district 

financial management systems. Over the years, the district submitted the required DOE 

financial reports on a timely basis and ensured timely responses to independent audit 

requirements on a timely basis. 

10. Decisions resulting in changes in budget appropriations are made based on the analysis of 

student data to maximize the opportunities for the achievement of all students. 

EQA Rating: Poor 

Evidence: During the period under examination, the district’s budget development process 

provided an opportunity for budget adjustments to be made based on the district’s annual 

priorities. The infusion of funds into the academic areas of ELA and math demonstrated the 

district’s commitment and capacity to reallocate funds based on priorities and/or areas 

needing improvement. The building addition, which created large number of academic, 

laboratory, special education classrooms, and guidance office areas, demonstrated that the 

school was striving to equitably increase the achievement opportunities. Nevertheless, the 

documentation and interviews did not indicate that the district was systematically using 

student assessment data to inform its budget processes or improve educational programs.  
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Standard 12. FINANCIAL AND CAPITAL ASSET MANAGEMENT: The district 

maintains adequate accounting and financial reporting procedures. This is done to inform 

district-level and school-level decision-makers to ensure effective and efficient managerial 

control over the use of all funds, to acquire and efficiently manage supplemental funding, and to 

promote student achievement and accountability to the public. The condition, management, and 

maintenance of facilities encourage public support for education and are conducive to promoting 

high levels of student achievement. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district generated monthly financial reports that were made 

available for the school committee’s review. Other constituent parties, such as the principals, 

and cluster coordinators, were able to monitor their spending as needed as part of the 

district’s online system.  

• 	 Greater New Bedford used the MUNIS system to track the district’s finances to ensure that 

the required local, state, and federal financial reports and statements were filed in a timely 

and accurate manner. 

• 	 For the period of review, the district ensured that on-going maintenance needs were 

addressed. 

• 	 In Greater New Bedford Vocational, the school building was approximately 25 years old and 

was maintained in excellent condition. 

Indicators: 

1. 	School committee policies and administrative procedures are clear regarding the processes 

and expectations for expenditures, transfers, and investment of funds with the district’s 

budget and the expenditure of any district funds. 

EQA Rating: Satisfactory 
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Evidence: Between 2000-2004, the district utilized the MUNIS system for its accounting 

functions. The district administration had the capability of transferring funds within the 

approved school budget on an “as needed basis.” The district was in the process of revising 

its policy manual, which would enable the school committee to have the ability of approving 

certain budgetary transfers (transfers within clusters). The policy manual initiative was an 

effort to integrate the district’s current financial practice and procedure. This manual also 

ensured different personnel safeguards, the expenditure of funds, a segregation of duties, and 

the approval of purchase orders. Further, the district treasurer provided another level of 

oversight of the district’s budget. 

2. 	 Regular, timely, accurate, and complete financial reports are made to the school committee 

and the public. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the finance office produced monthly reports that were made 

available for school committee review, which included operational spending for a prescribed 

time period. Principals, cluster coordinators, and other cost center managers had the capacity 

to view their pertinent financial data on line and could monitor their individualized 

departmental spending. The school committee conducted a public hearing regarding its 

budget recommendation for the public on an annual basis. The school committee on a regular 

and routine basis signed the warrants. 

3. 	 Required local, state, and federal financial reports and statements are filed in a timely and 

accurate manner. 

EQA Rating: Satisfactory 

Evidence: Between 2000-20003, the district filed timely reports to the DOE as required. The 

district had a chart of accounts that afforded the district the capacity to consistently report its 

finances to oversight and reporting agencies. 
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4. 	The district uses efficient accounting technology that integrates district-level financial 

information with the financial information of each school, and allows financial managers and 

principals to accurately track spending against the budget on a regular basis. 

EQA Rating: Satisfactory 

Evidence: The district used the MUNIS software for its financial management systems 

during the period under review. The district was capable, as evidenced by demonstration, of 

providing three years of historical spending within line items and clusters. During the period 

of time under review, financial reports were made available to school committee, the 

principals, and cluster coordinators in a consistent manner and format. Further, the District 

was establishing procedures that would enhance the district’s capacity to monitor and track 

expenditures. 

5. 	 The district reviews student achievement data and the reviews are reflected in its financial 

decisions. 

EQA Rating: Poor 

Evidence: The district placed emphasis on the examination of student academic 

performance, particularly the MCAS test, but only in the latter most part of the review 

period. This examination of student assessments resulted in resources being committed to 

both the ELA and math program and their subsequent strategies. The district’s financial 

management software enabled coordinators and directors to track and monitor departmental 

spending throughout the fiscal year. These ongoing reviews provided information for the 

district to use as it adjusted programming and seek grant funding to support its programs. 

6. 	 The district regularly employs: 

a. 	 certified business officials, 

b. 	 purchasing agents with MCPPO credentials, 

c. 	appropriate independent financial auditing services and implements their 

recommendations to ensure efficient and quality financial systems. 

EQA Rating: Satisfactory 
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Evidence: The current business manager, employed within the district since 1987, attained 

certification required for school business managers. The district followed a request for 

proposal process for those goods and services requiring in excess of required thresholds, and 

followed Chapter 30B for the procurement of services. The business manager also served as 

a procurement officer for the district. The district did conduct annual independent audits of 

its systems and controls. For the period of review, Hodgson, Pratt, and Associates of New 

Bedford, certified public accountants, conducted these audits. 

7. 	 The district uses reliable forecast mechanisms and control procedures to ensure that spending 

is within fiscal budget limits. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district received approximately 80% of its funds from 

Chapter 70. The district’s budget committee was the internal vehicle that ensured revenue 

and anticipated spending was safeguarded and monitored on a consistent basis. The business 

manager and district treasurer oversaw the controls in place to ensure spending was within 

the fiscal limits. The business office had extensive experience with MUNIS system and could 

provide for individual department managers with a three-year historical summary of 

spending of relevant categories. 

8. 	 The district has a system in place to: 

a. 	 ensure that that state bidding laws are followed; 

b. 	 monitor special revenue funds, revolving accounts, and fee structures related to them to 

ensure that they are well-managed and efficiently used; 

c. 	 monitor and track instructional assets such as texts, materials, supplies, and equipment to 

ensure efficient and maximum utilization; and 

d. 	 track its assets in accordance with GASB No.34. 

EQA Rating: Satisfactory 

Evidence: The district’s business manager served as procurement officer for the district. The 

district’s capacity to adhere to bidding and procurement requirements was monitored by the 

business manager. The district was working with a vendor, the American Appraisal 
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Association, to track its fixed assets. The district established a $5,000 threshold to define its 

fixed assets. Once the inventory of fixed assets was completed, the district would utilize the 

MUNIS system to relate this data with its other financial management subsystems. The 

district did not use revolving accounts for anything other than its food service program. It 

utilized its student activity account process to track and account for the collection and 

expenditure of funds for each itemized activity. The district grant funds were accounted for 

in a similar fashion to its main budget and included the capacity to track and generate activity 

reports for grant funding. 

9. 	 The district implements preventive maintenance programs for buildings and equipment that 

are reviewed on a regular basis and are related to the district’s long-term capital needs. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district had a preventive maintenance program that 

systematically ensured that preventive measures were taken to maintain its infrastructure and 

equipment. The district used ACT Software that produced work orders, schedules, and other 

related maintenance processes on an automated basis. This system ensured that on going 

maintenance needs were addressed and performed. The district recently completed a $22 

million addition to its facility. This addition provided additional academic classroom space, 

laboratories, and guidance facilities. The district’s current building condition was outstanding 

and, as such, took care of its primary long-term capital needs and its infrastructure.  

10. Educational and program facilities are of adequate size, clean, safe, well-lit, well 

maintained, and conducive to promoting the learning process. 

EQA Rating: Excellent 

Evidence: The district consisted of one facility. The high school, originally built 25 years 

ago, was in excellent condition. A new addition created a modern, dynamic facility for the 

district. Visits throughout the building to classrooms, vocational-technical shop areas, and 

common areas indicated the building was extremely well maintained. The academic program 

was primarily housed in the new $22 million addition. Classroom space, once housed in 

smaller, less conducive learning areas, as evidenced through interviews, was now bright, 
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ample, and well furnished. Vocational and shop areas were uniformly spacious, well 

equipped, clean, and bright. Tools and equipment were ample and instructors in small group 

sessions guided students. The facility provided a genuine feeling that students and staff were 

safe and that instruction was being provided in an environment that fostered respect and 

courtesy. 
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Appendix A: Proficiency Index 

The Proficiency Index is a metric used to measure and compare all schools and school districts 

regarding their performance on each of the MCAS tests. There are three indices:  The Average 

Proficiency Index (API), the English Language Arts Proficiency Index (EPI) and the Math 

Proficiency Index (MPI). The index is developed as follows: 

The Proficiency Index is a measure of the level of achievement a district, school, grade, or 

subgroup has made in relation to the proficiency achievement level on the annual MCAS test. 

The Proficiency Index is calculated as follows: 

Percentage of students scoring 200-208 on test       x 0 = A 

Percentage of students scoring 210-218 on test        x 25 = B 

Percentage of students scoring 220-228 on test        x 50 = C 

Percentage of students scoring 230-238 on test        x 75 = D 

Percentage of students scoring 240 or more on test  x 100 = E 


The Proficiency Index (PI) equals the sum of  A + B + C + D + E = PI 

Example: The Governor Ambrose High School had the following results for the 2001 MCAS 
test: 

12% of all students scored 200-208; therefore, 12% x 0 = 0 
15% of all students scored 210-218; therefore, 15% x 25 = 3.75 
21% of all students scored 220-228; therefore,  21% x 50 = 10.5 
34% of all students scored 230-238; therefore, 34% x 75 = 25.5 

            18% of all students scored 240 or more; therefore, 18%  x 100 = 18.0 

The Proficiency Index is calculated by adding:  0 + 3.75 + 10.5 + 25.5 + 18 = 57.75 

     The Proficiency Index for the Governor Ambrose High would be:  57.75 
     The MPI would use the same calculation for all students taking the math exam. 
     The EPI would use the same calculation for all students taking the ELA exam. 

The 100 point Proficiency Index is divided into six Proficiency Categories as follows: 90-100 is 

‘Very High’ (VH), 80-89.9 is ‘High’ (H), 70-79.9 is ‘Moderate’ (M), 60-69.9 is ‘Low’ (L), 40-

59.9 is ‘Very Low’ (VL), and 0-39.9 is ‘Critically Low’ (CL). 
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Appendix B: Gtr. New Bedford Chapt. 70 Funding and Net School Spending FY’93-‘03 

Foundation Pct Foundation Pct Required Chapter 70 Pct Required Pct Actual Pct Dollars Pct 

Enrollment Chg Budget Chg Local Aid Chg Net School Chg Net School Chg Over/Under Over/ 
FY 

         Contribution     Spending(NSS)   Spending   Requirement Under 

FY93 1,668  13,954,475  1,911,726 8,894,554  10,806,280  10,806,280    

FY94 1,663 -0.3 13,979,948 0.2 1,836,668 9,540,245 7.3 11,376,913 5.3 11,218,367 3.8 -158,546 -1.4

FY95 1,694 1.9 14,634,583 4.7 1,942,677 10,438,976 9.4 12,381,653 8.8 12,589,568 12.2 207,915 1.7

FY96 1,698 0.2 14,865,830 1.6 1,752,020 11,178,517 7.1 12,930,537 4.4 13,243,526 5.2 312,989 2.4

FY97 1,681 -1 15,205,462 2.3 1,841,615 12,054,803 7.8 13,896,418 7.5 14,566,119 10 669,701 4.8

FY98 1,749 4 16,289,389 7.1 1,931,598 13,292,907 10.3 15,224,505 9.6 15,230,354 4.6 5,849 0

FY99 1,759 0.6 16,912,628 3.8 1,784,098 14,030,539 5.5 15,814,637 3.9 15,930,120 4.6 115,483 0.7

FY00 1,838 4.5 17,778,841 5.1 1,988,782 16,031,693 14.3 18,020,475 13.9 17,914,398 12.5 -106,077 -0.6

FY01 1,857 1 18,313,248 3 2,448,319 18,113,788 13 20,562,107 14.1 20,114,472 12.3 -447,635 -2.2

FY02 1,816 -2.2 18,598,837 1.6 2,985,022 18,294,926 1 21,279,948 3.5 20,635,040 2.6 -644,908 -3

FY03 1,809 -0.4 19,154,030 3 3,283,779 18,294,926 0 21,578,705 1.4 21,459,516 4 -119,189 -0.6

FY04 1,828 1.1 19,493,130 1.8 2,724,573 16,768,557 -8.3 19,493,130 -9.7 20,793,445 -3.1 1,300,315 6.7

Chapter 70 Aid 
as           

FY Dollars per Foundation Enrollment   Percentage of Foundation 
Pct of Actual 

NSS           
  Fnd Budget Ch 70

Aid
Actual NSS   Ch 70 Required

NSS
Actual NSS  

          
FY93 8,366 5,332 6,479   63.7 77.4 77.4 82.3           
FY94 8,406 5,737 6,746   68.2 81.4 80.2 85           
FY95 8,639 6,162 7,432   71.3 84.6 86 82.9           
FY96 8,755 6,583 7,799   75.2 87 89.1 84.4           
FY97 9,045 7,171 8,665   79.3 91.4 95.8 82.8           
FY98 9,314 7,600 8,708   81.6 93.5 93.5 87.3           
FY99 9,615 7,976 9,056   83 93.5 94.2 88.1           
FY00 9,673 8,722 9,747   90.2 101.4 100.8 89.5           
FY01 9,862 9,754 10,832   98.9 112.3 109.8 90.1           
FY02 10,242 #### 11,363   98.4 114.4 110.9 88.7           
FY03 10,588 #### 11,863   95.5 112.7 112 85.3           

 


