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Executive Summary 
Great River Community Charter School 

a regional school serving Medford, Everett, Cambridge, Arlington, Winchester 

Mission: The mission of Great River Community Charter School is to support all children in developing 

their individual capacities for critical thinking, social-emotional intelligence, creativity, and strength of 

character through an Expeditionary Learning model using Waldorf-methods curriculum. We strive to build 

and serve a school population that is economically, racially, and linguistically diverse. 

 

Vision:  We envision a school community that is purposely integrated across racial, ethnic, linguistic, and 

socio-economic lines, where students' capacities and corresponding achievements unfold in a 

developmentally appropriate way, and where full engagement with and honor of diversity makes our school a 

model for life in a diverse and thriving community. 
 

School Design:  Our school will ultimately serve students in grades K-8 with innovative, proven strategies 

for success in three domains:  Mastery of Knowledge and Skills, Student Character, and High Quality Work. 

Great River draws these proven strategies from our educational partners:  the Alliance for Public Waldorf 

Education and Expeditionary Learning.  Both education organizations have a long track-record of success 

nationally in preparing a diverse array of students for high achievement while simultaneously holding firmly to 

a view of the whole child (cognitive, social-emotional, and self-discipline) and attending to child development 

as described by well-respected educational theorists. 
 

Great River’s school design flows from the following beliefs about children and education: 

Core Beliefs about Children: 

1. Children find security in rhythm, ritual, and repetition. 

2. Children learn through play. 

3. Children want to belong to a community that is safe, beautiful and good. 

4. Children meet the world with an innate sense of curiosity, wonder, and enthusiasm. 

5. Children understand the world first through their bodies. 

6. Children seek independence and mastery. 

7. Children thrive in the natural world, and are keen observers who search for patterns in the world.  

8. Young children use stories to construct meaning. 

9. Children construct their identities and build cultural bridges to fully engage in the diversity around them. 

10. Children express themselves in complex ways. 

11. Children are inherently social beings who learn and thrive in community. 

12.  All kinds of learners can enrich and enliven the educational experience for everyone. 

13.  A child’s learning belongs to them.  Their experiences, observations, and inferences are unique and 

 valuable.  All children can grow into self-directed learners. 

 

Core Beliefs about Education: 

1. Education in its truest sense is a process that arises out of intrinsic motivation and self-discovery. 

2. Education is incomplete if it does not include development of ethics/skills to engage in a diverse society. 

3. Education evolves constantly out of reflective practice. 

4. Education is never done in isolation, without attention to interdependence of the whole.  

5. Education must increase the feeling of connectedness, and therefore the moral responsibility that arises 

from such interconnection. 

6. There is an observable, naturally occurring developmental arc that ought to be respected in learning. When 

this arc is honored appropriately, it supports all learners in meeting their true potential. 

7. Learning is multi-sensory.  It arises from the body as well as the brain; these are interrelated.                                                                                                                                                                            
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8. We must educate for the future world, as well as for the present one.  This requires that children be 

supported in developing their innate capacities for flexible thinking and imagination. 

9. Education must provide a predictable framework out of which grows the essential characteristics of personal willpower, 

resilience, and tenacity.  This is an essential task of education. 

10. Every child can learn and can make valuable contributions to the education of others in their class. 

Shared Values  

1. We value discovering new capacities in each individual student. 

2. We value an integrated curriculum, rich with the arts, science, mathematics, history. 

3. We recognize the interconnectedness of the cognitive, affective, and physical domains of learning. 

4. We hold an expanded view of student achievement that takes into account character and engagement and the 

production of high quality student work in addition to a mastery of knowledge and skills. 

5. We value teacher creativity, reflection, and mindful practice, which sets a tone of deep respect for the teacher-student 

relationship. We are committed to allowing teachers sufficient planning time for both individual work and collaborative 

work. 

6. We value sustained relationships amongst children, families, and between children and teachers evidenced by teacher 

looping with the same students over multiple school years. 

7. We value special populations and strive to build a beautiful, diverse, and welcoming community where each individual is 

recognized as having inherent worth. 

8. We value the unique and invaluable contributions of all learners. 

9. We value the developmental nature of learning and seek to honor all stages of child development as articulated by a 

Waldorf curriculum in our school design. 

 

Key Public Waldorf and Expeditionary Learning Design Elements:   

1. SERVICE AND COMPASSION We are crew, not passengers. Students and teachers are strengthened by 

acts of consequential service to others, and one of Great River’s primary functions is to prepare students with 

the attitudes and skills to learn from and be of service. 

2. DIVERSITY AND INCLUSION Both diversity and inclusion increase the richness of ideas, creative 

power, problem-solving ability, and respect for others.  The school and learning groups are heterogeneous 

and reflective of all demographics of the school's specified region. 

3. THE NATURAL WORLD A direct and respectful relationship with the natural world teaches the 

important ideas of recurring cycles and cause and effect. Students learn to become stewards of the earth and 

of future generations. 

4. SOLITUDE AND REFLECTION Students and teachers need time alone to explore their own thoughts, 

make their own connections, and create their own ideas. They also need to exchange their reflections with 

other students and with adults. 

5. THE PRIMACY OF SELF-DISCOVERY & RISK-TAKING Learning happens best with emotion, 

challenge and the requisite support.  At Great River, students undertake tasks that require perseverance, 

imagination, self-discipline, and significant achievement.  We build confidence and capacity to take risks and 

meet increasingly difficult challenges. 

6. THE HAVING OF WONDERFUL IDEAS Teaching at Great River strives to foster curiosity about the 

world by creating learning situations that provide something important to think about, time to experiment, 

and time to observe and to deepen understanding of what is observed. 

7. THE RESPONSIBILITY FOR LEARNING & COLLABORATION Learning is both a personal process 

of discovery and a social activity. Great River strives for both children and adults to become increasingly 

responsible for directing their own personal and collective learning. 

8. EMPATHETIC & CARING RELATIONSHIPS Learning is fostered best in communities of mutual trust 

and meaningful relationships. Looping (organized by grades 1-3, grades 4-6, and grades 7-8) strengthens the 

relationships between teachers and students, allowing for greater and more meaningful support in the learning 

proc
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Great River Community Charter School Prospectus 

I.   How will the School Demonstrate Faithfulness to Charter? 

A. Mission  
Our mission is to support all children in developing their individual capacities for critical thinking, 
social-emotional intelligence, creativity, and strength of character through an Expeditionary 
Learning model using Waldorf-methods curriculum. We strive to build and serve a school 
population that is economically, racially, and linguistically diverse. 
 
B. Key Design Elements 

Core Values: 
Core Beliefs about Children (CBC) 
1. Children find security in rhythm, ritual, and repetition. 
2. Children learn through play. 
3. Children want to belong to a community that is safe, beautiful and good. 
4. Children meet the world with an innate sense of curiosity, wonder, and enthusiasm. 
5. Children understand the world first through their bodies. 
6. Children seek independence and mastery. 
7. Children thrive in the natural world, and are keen observers who search for  patterns in the 
world around them. 
8. Young children use stories to construct meaning. 
9. Children construct their identities and build cultural bridges to more fully engage in the 
diversity around them. 
10. Children express themselves in complex ways. 
11. Children are inherently social beings who learn and thrive in community 
12.  All kinds of learners can enrich and enliven the educational experience for everyone.  
13.  A child’s learning belongs to them.  Their experiences, observations, and inferences are 
unique and valuable. All children can grow into self-directed learners. 
 
Core Beliefs about Education (CB) 
1. Education in its truest sense is a process that arises out of intrinsic motivation and self-
discovery.  
2. Education is incomplete if it does not include development of ethics and the skills to engage in 
a diverse society. 
3. Education evolves constantly out of reflective practice. 
4. Education is never done in isolation, without attention to interdependence of the whole. This 
includes the whole child (cognitive, social-emotional, and self-discipline), as well as the inter-
relatedness of materials studied to the environment or community in which the child lives. 
5. Education must increase the feeling of connectedness, and therefore the moral responsibility 
that arises from such interconnection. 
6. There is an observable, naturally occurring developmental arc that ought to be respected in 
learning. When this arc is honored appropriately, it supports all learners in meeting their true 
potential. 
7. Learning is multi-sensory.  It arises from the body as well as the brain; these are interrelated. 
8. We must educate for the future world, as well as for the present one.  This requires that 
children be supported in developing their innate capacities for flexible, innovative thinking and 
imagination.  
9. Education must provide a predictable framework out of which grows the essential 
characteristics of personal willpower, resilience, and tenacity.  This is an essential task of 
education.  
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10. Every child can learn and can make valuable contributions to the education of others in their 
class. 
 

Shared Values (SV) 
1. We value discovering new capacities in each individual student. 
2. We value an integrated curriculum, rich with the arts, science, mathematics, history. 
3. We recognize the interconnectedness of the cognitive, affective, and physical domains of 
learning. 
4. We hold an expanded view of student achievement that takes into account character and 
engagement and the production of high quality student work in addition to test scores evidencing 
mastery of knowledge and skills.  
5. We value teacher creativity, reflection, and mindful practice, which sets a tone of deep respect 
for the teacher-student relationship. We are committed to allowing teachers sufficient planning 
time for both individual work and collaborative work. 
6. We value sustained relationships amongst children, families, and teachers facilitated by teachers 
looping with the same students  “grade level/Main Lesson/expeditions”  over multiple school 
years, allowing them to develop deep relationships with their teachers.   
7. We value special populations and strive to build a beautiful, diverse, and welcoming community 
where each individual is recognized as having inherent worth. 
8. We value the unique contributions of all learners. 
9. We value the developmental nature of learning and seek to honor all stages of child 
development as articulated by a Waldorf curriculum in our school design. 
 
Key Design Principles & Goals 
 
Great River is built on ten design principles drawn from Expeditionary Learning and Waldorf 
insights. These reflect our articulated beliefs about children, education, and our shared values.   
 
1. SERVICE AND COMPASSION We are crew, not passengers. Students and teachers are 
strengthened by acts of consequential service to others, and one of Great River’s primary 
functions is to prepare students with the attitudes and skills to learn from and be of service.  
Measureable goal: Service will be an integral part of the Crew Curriculum. 
 
2. DIVERSITY AND INCLUSION Both diversity and inclusion increase the richness of ideas, 
creative power, problem-solving ability, and respect for others. The school and learning groups 
are heterogeneous and reflective of all demographics of the school's specified region. 
Measureable goal: Our student population will be reflective of the communities we serve.  
 
3. THE NATURAL WORLD A direct and respectful relationship with the natural world 
refreshes the human spirit and teaches the important ideas of recurring cycles and cause and 
effect. Students learn to become stewards of the earth and of future generations.  Local 
agriculture and ecosystems will serve as studies for inspiring innovation towards a healthier and 
more sustainable planet. 
Measurable Goal(s):  
 A study of the natural world will be incorporated into daily and weekly lessons and the 
culminating learning expeditions for each grade.  

 Interim and culminating assessments will include the topic of stewardship. 

 Time outdoors will be built into the schedule of the school day. 
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4. SOLITUDE AND REFLECTION Students and teachers need time alone to explore their own 
thoughts, make their own connections, and create their own ideas. They also need to exchange 
their reflections with other students and with adults.  Along with the outward expressions of the 
child, the recognition and consideration of the  inner life of the human being is essential aspect to 
Waldorf methods.  
Measureable Goal: 
 Teachers will be given protected time during the school day for reflecting upon their 
practice. 

 Teachers will be provided with professional development that aids in the development of 
a thoughtful, reflective practice. 

 Homework will be limited to allow students ample time outside the school day for 
reflection and to digest the learning of the school day. 

 
5. THE PRIMACY OF SELF-DISCOVERY AND RISK-TAKING  Learning happens best with 
emotion, challenge and the requisite support. People discover their abilities, values, passions, and 
responsibilities in situations that offer adventure and the unexpected. At Great River, students 
undertake tasks that require perseverance, fitness, craftsmanship, imagination, self-discipline, and 
significant achievement. We build confidence and capacity to take risks and meet increasingly 
difficult challenges. Waldorf education posits that the child “learns by doing.” 
Measurable goal:  
 Habits of scholarship will be assessed separately from knowledge and skills. 

 ‘Hands on’ learning will be an integral part of our school wide curriculum. 

 
6. THE HAVING OF WONDERFUL IDEAS Teaching at Great River strives to foster curiosity 
about the world by creating learning situations that provide something important to think about, 
time to experiment, and time to observe and to deepen understanding of what is observed.  
Measurable goal: The structure given to our curriculum (main lesson blocks and learning 
expeditions) will be designed to ignite student curiosity and allow students to study one topic in 
depth over time.  
 
7. THE RESPONSIBILITY FOR LEARNING AND COLLABORATION Learning is both a 
personal process of discovery and a social activity. Individual development and group 
development are integrated so that the values of friendship, trust, and group action are clear. 
Great River strives for  both children and adults to become increasingly responsible for directing 
their own personal and collective learning.  
Measurable goal:  
 Crew curriculum will include the study of friendship, trust and group action.  

 Self-assessment will be explicitly taught and implemented starting in grade three.  

 
8. EMPATHETIC AND CARING RELATIONSHIPS Learning is fostered best in communities 
where students’ and teachers’ ideas are respected and where there is mutual trust and meaningful 
relationships. Every child will have a caring adult, in the form of their main teacher, looking after 
their progress and acting as an advocate.. Older students mentor younger ones, and students feel 
physically and emotionally safe. Looping (organized by grades 1-3, grades 4-6, and grades 7-8) 
strengthens the relationships between teachers and students, students and students, and teachers 
and families, allowing for greater and more meaningful support in the learning process. 
Measurable goal:  
 Faculty council will be structured to honor teacher voice in school wide decisions. 

 Teachers will be given freedom to craft individual daily lessons that align with the short 
and long term learning targets for their grade level.  

 Teachers will loop with students for two-three years.  
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 A mentoring program will be established as enrollment grows.  

 
9. DEVELOPMENTALLY-APPROPRIATE INSTRUCTION At Great River, we value 
Waldorf insights into the developmental arc of children.  We meet children where they are in their 
development with appropriate content delivered with developmentally-appropriate methods.  Our 
community is organized around a daily, monthly, and seasonal rhythm that provides security to 
young children and weaves the diversity of the work we do and the diversity of who we are 
together in a beautiful way.  We honor the rhythm of the school year and the rhythm of the 
developing child. 
Measurable goal: 
 Curriculum, instruction and discipline will be delivered in a developmentally appropriate 
manner.  

 Seasonal rhythms will be reflected in curriculum and celebrated through festivals.  

 
10. DEPTH & BREADTH OF ACHIEVEMENT  Students are encouraged to set challenging 
goals for themselves with rigorous standards of excellence. Achievement is defined in broad and 
deep ways (Mastery of Knowledge and Skills, Student Character, High Quality Work), and 
students are challenged to deepen their learning and broaden their ways of knowing. 
Measurable goal(s): 
 Achievement will be measured in accordance with Expeditionary Learning’s three fold 
view of student achievement.  

 Self-assessment will be a core piece of our whole school assessment process starting in 
the later grades.  

 High standards for all students will be set and progress towards these standards will be 
assessed using formative and summative assessments.  
This school will expand the educational options of  
 
 

C.  Description of the community(ies) to be served  
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Central to the mission of our school is a diverse student body reflective of all types of learners 
from all demographics. One unique feature of the mission of the Great River Community School 
is its desire to serve a student body where children from low-income families can learn alongside 
students from middle- and high- income families, where ELLs can learn alongside students who 
are native language learners, and where students with learning differences can achieve content 
mastery alongside typical learners. Research has shown that all students achieve at a higher level in 
settings with true diversity.  
Research also suggests that charter schools designed to serve low-performing students from a 
homogeneous population are not highly effective at closing the achievement gap, and that a more 
integrated student population holds promise for increasing achievement for all students, even 
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those traditionally underserved in public school settings and for whom many charter schools have 
been created. 
In addition, the founders of Great River feel a moral imperative to build a school community with 
intention that serves all students well.   
 
Definition of terms:  “Diversity” in educational and other contexts is often used to signify 
students whose family or educational circumstances differ from what is considered normative in 
the United States (i.e. white, middle class, english-language fluent students).  In this milieu, the 
term “diverse” does not necessarily signify a heterogeneous student body of students with varying 
backgrounds, educational and cultural access, and with a variety of learning styles and 
challenges.  It may, in fact, signify a homogeneous community of students with similar family 
backgrounds united in their need for more specific and intensive educational interventions in 
order to close the achievement gap.  Many charter schools currently exist to serve these 
populations.  While the founders of Great River are in consultation with and have a deep respect 
for the work of these schools, Great River’s mission differs in a significant way. Our aim is to 
bring together a heterogenous group of students in a single school community in order to provide 
an antidote to de facto segregation that occurs in public education, and in response to a growing 
body of evidence (insert another footnote to the same research above) that suggests that students 
of varying backgrounds (low-income families, middle income families, high income families, 
ELLs, English-fluent students, traditional learners, those with learning differences) achieve skill 
and content mastery at a higher level than students in schools with a heterogeneous student 
body.  This is true both for students from high-income families as well as for students from low-
income families.  Because Great River’ expects achievement in three domains (Mastery of 
Knowledge and Skills, Student Character, and High Quality Work; see Shared Values, prospectus 
page 3), we are committed to building a heterogeneous community of learners which research 
suggests can best ensure student achievement in these areas. 
 
Community Need:  
Currently, the following charter schools exist within the region specified: 
 
Mystic Valley Charter School:  located in Malden and serves students from Everett, Malden, 
Medford, Wakefield, Stoneham, and Melrose.  This K-12 school with a current waiting list of over 
3,000 is not a viable option for many families seeking a public school alternative in our proposed 
region.   
 
Pioneer Charter School of Science:  located in Everett and Saugus and serves students in grades 7-
12.  It does not offer admission to students in grades K-6, which leaves a gap for families with 
young children seeking public school alternatives. 
 
Benjamin Banneker School:  located in Cambridge, this school was chartered to provide quality 
STEM education for minority, low-income, and disadvantaged K-6 children primarily.  The 
demographics of its current student body reflects this mission. In addition, it does not serve 
students regionally, and is focused primarily on Cambridge. 
 
Prospect Hill Academy:  located in Cambridge and Somerville, this school serves K-12 students in 
those cities.  It is aimed at closing the achievement gap and serves a much more homogeneous 
population of students than Great River aims to serve.   
 
Community Charter School of Cambridge:  located in Cambridge, this school preferences 
students from Cambridge only and serves grades 6-12.   
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Currently, no charter schools serve Arlington or Winchester.  Only one charter school provides 
an alternative to families in Everett and Medford with elementary-aged students, and this school 
has a current waiting list of over 3,000 students and a more homogeneous student population 
than Great River aims to serve.  For families in Medford, Everett, Arlington, Cambridge, and 
Winchester who seek a high-performing public education alternative with a purposefully 
integrated (not homogeneous) student body, no viable option currently exists.  For families who 
seek a Waldorf-inspired public school option (which currently exists in 44 schools in 12 states), 
no viable option currently exists. 

      
II. How will the school demonstrate academic success? 
A.  Overview of Program Delivery  
Great River Community Charter School shall schedule 185 school days in a school year, and 
operate the school 180 school days in a school year. 
 
M,T,W,F  Schedule 
Recess              8:00-8:30 
Main Lesson     8:30-10:30 a.m.  (120 min.) 
Snack                10:30-10:45 a.m. (15 min.) 
Block I         10:45-11:33 a.m. (48 min.) 
Block II             11:35-12:23 p.m. (48 min.)          Lunch (gr. K,1)   11:35-12:05 p.m. (30 min.) 
Lunch (gr.2,3)   12:25-12:55 p.m. (30 min.)       Recess (gr. K-1)  12:05-12:20 p.m. (15 
min.) 
Recess  (gr.2,3)  12:55--1:10 p.m. (15 min.)          Block II (gr. K-1)  12:22-1:10 p.m. (48 min.) 
Block III              1:10-1:58 p.m.   (48 min.) 
Block IV         2:00-2:48 p.m.   (48 min.) 
Dismissal            2:48p.m. 
Instructional minutes (structured learning time)  5 hr. 12 min./day 
 
Thursday Schedule – Early  Release 
Recess                  8:00-8:30 a.m. 
Main Lesson          8:30-10:30 a.m. (120 min.) 
Snack                10:30-10:45 a.m. (15 min.) 
Block I                 10:45-11:33 a.m. (48 min.) 
Block II  (gr.2,3)  11:35-12:23 p.m. (48 min.)            Lunch (gr. K,1)     11:35-12:05 p.m. (30 min.) 
Lunch (gr.2,3)     12:25-12:55 p.m. (30 min.)   Recess (gr. K-1)     12:05-12:20 p.m. (15 min.) 
Recess  (gr.2,3)    12:55--1:10 p.m. (15 min.)             Block II (gr. K-1)  12:22-1:10 p.m. (48 min.) 
Block III              1:10-1:34 p.m.   (24 min.) 
Dismissal             1:34 p.m. 
Common Planning Time  (CPT)  1:40 - 3:30 
Instructional minutes (structured learning time)  4 hr. 24 min./day 
Note:  the Thursday blocks rotate over 4 weeks 
                                                 Week 1  I,II, III 
                                       Week 2  II, III, IV 
                                      Week 3 III, IV, I 
                                                 Week 4 IV, I, II 
Weekly Instructional minutes (structured learning time) 25 hours 12 min. 
Annual Instructional Minutes (structured learning time) 907 hours. 
 

 
Education Laws and Regulations 603 CMR 27.04 Structured Learning Time 
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Schools shall ensure that every elementary school student is scheduled to receive a minimum of 
900 hours per school year of structured learning time, as defined in 603 CMR 27.02 
 
B. Curriculum and Instruction 
 
 The Great River Community Charter School will use Live Education!’s Waldorf Curriculum and 
adapt it to include Expeditionary Learning Core Practices. Rainbow Rosenbloom, one of the 
creators and partners in Live Education! is acting as a consultant to Great River. In our planning 
year,  he will work in conjunction with our Executive Director to finalize the curriculum. The 
founding board of The Great River Community Charter School believe that Waldorf Education is 
a time tested approach to healthy education and should be available to children in the public 
schools. Expeditionary Learning provides an active approach to education which is well grounded 
in the use of data and frameworks to ensure high learning standards are met for every child. EL 
and Waldorf share an understanding of working with a child in a developmentally appropriate 
way. Perhaps more than in any other approach to education, an understanding of the developing 
child informs all aspects of the Waldorf curriculum and methodology. A developmental approach 
is not unique to Waldorf education. Within the last century, Vygotsky, Piaget, Montessori, and 
Gesell are just four of a large body of educators who have acknowledged the importance of 
human development in education. Waldorf education is, however, unique in the comprehensive 
nature of its view: in addition to being a product of both nature and nurture, each child is seen as 
a bearer of a unique individuality that interacts with both the child’s genetic makeup and the 
environment in which the child finds itself. This threefold view of the child is never static and is 
always taken into consideration when working with the child. 
 In 2006, Ida Oberman, a PhD candidate at Stanford, compared the results of four urban/urban-
fringe public Waldorf Schools in California with the top ten peer-comparable sites for each school 
on the California Standards Test (CST). Her findings showed that eighth grade students at the 
public Waldorf Schools were meeting or exceeding the test results of the peer schools in English 
Language Arts and Mathematics on the CST. The four schools represented widely varied student 
make-ups and socio-economic backgrounds.  
 Human relationships are central to the support of healthy development, and in Waldorf and EL 
education attention is given to fostering and supporting these relationships. Time is allowed both 
for the gentle unfolding of the development of the child and for the building of relationships 
between teacher 
and child, child and child, and parents and teacher. Essential to the Expeditionary Learning 
education model is the idea of Crew, which permeates the school. Crew is a metaphor for 
everyone working on the ship (the school).  No one is a passenger. The teacher is referred to as 
the Crew Leader. Each day opens and closes with a crew time, during which the students 
participate in a fun activity and check in with each other and the teacher. Students can bring up 
struggles and successes that they would like to share with the group. There is an additional Crew 
Meeting in each classroom for thirty minutes every week, which focuses on the culture of the 
class. The Crew Leader remains with a class (and all students remain with the class) for multiple 
school years. The three bands of looping are: grades 1-3, grades 4-6, and 7-8. The curriculum is 
organized to reflect the importance of this dimension of time. It is often referred to as a spiral: 
subjects occur and recur as the child matures and his capacities develop. This repetition of 
subjects, with increasing complexity, allows for continuous review that in turn leads to a 
strengthening of understanding and independent thinking, a steady acquisition of knowledge, and 
the formation of living connections between subjects as the child’s capacities develop.  
“Main lesson,” an extended period of time (usually a two hour block following crew time) 
devoted to a particular subject every day over a period of several weeks, makes this spiraling and 
repetition possible. The formal subject matter of the main lesson may be drawn from Language 
Arts, Social Studies, Science, or Math. The Crew Leader integrates reading and writing 
throughout. This eliminates the fragmentation that is common to most school days and allows the 
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child to become fully absorbed in a subject day after day. Each grade level will also participate in 
one to three Learning Expeditions each year.  A Learning Expedition is an extended period of 
study, around 6 weeks, combining:: learning targets, guiding questions, a kickoff experience, case 
studies, projects, lessons, fieldwork, consulting experts, service learning and a culminating event. 
Learning Expeditions will be coordinated with the Waldorf curriculum of the grade level. Even in 
situations of high student transience, coherence between curriculum content and child 
development fosters a child’s interest, engagement, and learning. With the gift of time, curriculum 
becomes a journey of enrichment and growth traveled together by the children and the Crew 
Leader. 
As a record of learning, students create Main Lesson Books at each level (similar to portfolios). 
What begins as a blank journal develops into an individual record of experiences, observations, 
and gained knowledge, along with hand-drawn illustrations, original poetry, and essays. Each child 
is asked to push themselves at all times to work harder than they believe they can, but especially 
in the production of the Main Lesson Books. Companion to daily main lesson are special subjects 
including Spanish, math (in addition to math Main Lesson blocks), singing and instrumental 
instruction, organized game play and folk dancing, painting and drawing and practical arts such as 
handwork, woodwork and gardening. Each day will include a 45 minute period of intervention 
and extension time, where learning specialists, ELL teachers, and the class teacher can work with 
children in areas in which they need extra assistance or challenge. 
If we hold a living picture of the developing child, we are empowered to build an active, 
responsive understanding of the what, how, and when of teaching. While the curriculum will align 
with Massachusetts Curriculum Frameworks and the Common Core, we intend for it to be a 
living instrument rather than a rigid document. Crew Leaders will use data gathered from 
assessments and review of Main Lesson Books to determine whether the curriculum is serving its 
purpose or needs adjustment. When adjustment is required, the Crew Leader will work with their 
teaching team, a member of the Special Ed team, a member of the ELL team and the Director of 
Curriculum to make revisions . An understanding of child development is a non-negotiable 
requirement for implementing this concept of curriculum. Both Waldorf and Expeditionary 
Learning’s educational approaches can be viewed as a constant interweaving, a call and response 
between the developmental stage of the child, the child’s individual needs, course content, and 
methodology. The Crew Leader is entrusted and empowered with enormous creative freedom -- 
and responsibility -- to take the core principles of Waldorf and  EL education in conjunction with 
the Massachusetts State Frameworks and the Common Core Standards and work with them to 
best meet the needs of her class, a unique group of developing young individuals located in a 
specific time and place. The result is an education that is never static, that has creative mobility, 
and that requires the Crew Leader to be active, scientific, and artistic, yet it is rooted in an 
insightful, coherent framework that provides a consistent foundation for the teacher’s 
interpretation of the needs of her students. For the Crew Leader, the curriculum comes alive 
through an understanding of the human development that stands at its core. For the child, there 
is the experience of being met with material that speaks with immediacy and vitality to his 
emerging interests and abilities. For the state of Massachusetts there is an exemplary school which 
can serve as a model for improved student achievement and mental health. 
 Great River believes that teaching is a path of personal growth.  Teachers must always be working 
to improve their own practices.  Great River will employ a combination of mentoring and 
evaluation to support teachers and best teaching practices. We will employ a two year evaluation 
cycle. Teachers will work in conjunction with the Executive Director to set goals and develop an 
Educator plan at the outset of the cycle. Teachers will participate in on-going EL and Waldorf 
Teacher training, a minimum of 10 days a year, in addition to weekly offerings. Goals will be 
framed to work with the training. The Executive Director and the Director of Curriculum, 
Instruction and Culture (CIC) will each visit all classrooms a minimum of three times each year 
for an unannounced visit. Visits will be promptly written up and shared with the teacher.  In 
addition, an outside evaluator will spend one full day in the classroom with the teacher each year. 
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These evaluations will be part of the teacher’s comprehensive evaluation. Each teacher will have a 
mentor with whom they will have regular conversations regarding their work with the children. 
Teachers will also engage in peer visits and feedback monthly to continuously work towards 
improvement. In the middle of the cycle, the teacher and Executive Director and the Director of 
CIC will meet for a formative conference to check-in on progress towards the goal. At this point 
if changes are needed, they will be clearly discussed and recorded. At the end of the two year 
cycle, the same group will convene for a summative assessment, and both directors will analyze 
evidence that demonstrates the educator’s performance against performance Standards and 
evidence of goal attainment.  
 
The Seven-Year Stages of Development and the Waldorf Curriculum 
 
The Waldorf model of human development is described in a series of stages, each lasting 
approximately seven years and each with distinctive needs, challenges, and optimal learning styles. 
During each stage, the developing child lives in a different relationship with himself and with the 
surrounding world: this changing relationship dictates the educational activities and content. The 
ideal learning modality and curriculum content needs to change with each stage in order to meet 
the developing capacities of the child. This view is compatible with Expeditionary Learning and 
current research in Neurology and Psychology.  The first stage (0-7) is dominated by physical 
growth with an emphasis on the development of the will and a need to directly engage with the 
environment. Will refers to the ability to do work with perseverance, tenacity and grit. Will also 
enables self-regulation. During the second stage, the focus shifts to the child’s imaginative 
capacities; the child in this stage is primarily a being of feeling and pictorial thinking. In the third 
stage, the emphasis is on the development of independent thinking as the young person engages 
in a search for truth and meaning. The broad stages of development overlap as one gently 
sequences into the next. We see echoes of the previous stage during the early years of each new 
stage and a foreshadowing of what is to come as it approaches its end. 
 
Kindergarten Program and Curriculum 
(The text that follows is adapted with permission from the websites of member schools of the Alliance for Public 
Waldorf Education)  
Here are some of the core activities of the Waldorf-methods Kindergarten and the significance of 
each in relation to the student’s ongoing development: 
Circle Time 
Early in the Kindergarten day, the class is brought together to recite verses, sing songs, and play 
developmental games with the Crew Leader. These are often connected with the season, a 
particular fairy tale, or are just part of the general lore of childhood. The children develop gross 
and fine motor skills during circle time where the story, or seasonal theme, will be worked into an 
imaginative, movement-based story, poem or song. Here the children move together, listening, 
reciting, keeping sequences, learning body geography, integrating reflexes and developing spatial 
awareness. 
Repeating and remembering verses and songs with movement establishes a strong multi-sensory foundation for the 
more intense memory work to come in the grades. In circle, teachers establish the foundations of an oral approach to 
teaching reading and literacy, and integrate those language-based activities with coordinated opportunities for healthy 
movement, spatial and body awareness, and social interaction. 
Artistic Activities, Handwork, and Crafts 
Wet-on-wet watercolor painting, beeswax modeling, crayon drawing, as well as forms of 
handwork such as finger knitting, braiding, sewing, and wood-working, are done as a group 
activity, although each child is absorbed in his or her own work. These activities encourage the child’s 
natural sense of beauty, color, and form, as well as laying the groundwork for the artistic techniques that will be 
required for all the subjects to come in the Waldorf grades curriculum. They also aid significantly in the development 
of fine motor skills, sequencing, and spatial awareness. Confidence is increased as they master these skills. 
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As their confidence and self-control develop, the children also participate in simple woodworking, 
beading, candle dipping, weaving and other crafts. 
 

Free Play 
Free play is a self-directed activity. A child’s self-directed play develops imagination, creativity, large 
and fine motor development, problem solving, social skills and verbal skills. Younger children 
participate in all of these activities as their stage of maturity allows. Some teacher guidance may be 
necessary in the early stages of “figuring out” how to play, share, take turns and other socializing 
skills. Cooperation becomes an honored skill. A wide variety of adaptable materials and spaces are 
available for the child’s free play choices. Students can choose to play both individually and in 
freely-formed and fluid playgroups. In addition, during both indoor and outdoor free play times, 
adult-led small group activities are available including jump rope, gardening and a wide variety of 
crafts. The opportunity for free play plays a key and essential role in the curriculum as the child’s 
nature changes from dreamy to focused and engaged over the span of their time in the 
Kindergarten, bringing them a sense of security, confidence and enthusiasm. The ability to play 
creatively and use one’s imagination in these early years becomes, over the course of grades one through eight, the 
ability to think creatively, imaginatively, actively, and effectively with increasing skill and conceptual precision, i.e.: 
solving complex problems in mathematics or drawing inferences accurately from scientific observations, or working 
together to solve a practical problem. Also, the extended focus on the task or play opportunity at hand, and the 
ability to create and follow an activity through to completion, are extremely important in later schooling and 
throughout life. 
Practical Work 
The children are involved in many aspects of the practical work involved in the smooth running 
of the Kindergarten. They set the table for snack, arrange the chairs in a circle on the rug for story 
time and move them back safely to the table for snack. They participate in food preparation and 
all take turns with the work of table cleaning, sweeping and dish washing. Outside, they help tend 
the garden and clean up play spaces. When it is time to set up or clean, a child’s observational powers and 
visual memory are developed. Organizational skills, sorting, staying on task and socially accomplishing a goal with 
others are all achieved. The children imitate the teacher developing habits of responsibility and a genuine feeling of 
self worth. The older child is given more individualized and challenging tasks. They are able to follow multiple step 
directions and see a complex job through from start to finish without an adult overseeing their work. They model 
willingness and flexibility and helping others for younger children. 
Gardening 
This is a foundational piece to science and an ecological education. The children develop a connection to 
the earth and the seasons as they observe all of the changes in the garden and the weather. The children can observe 
the changing life of the garden, and best of all they get to eat what they have planted.  They help to prepare the 
ground, plant the seeds and care for the plants. They learn to know which plants are ready to harvest, and how to 
help prepare the food. They develop reverence for the earth and the plants while tending them and noting the 
recurring life cycle of the garden as a whole and its inhabitants. This is an imaginative foundation for botany and 
ecology--providing images of natural processes, humanity’s role in supporting them, and their blessings over time. 
Music 
Music is woven throughout the day and is often used for transitioning from one activity to the 
next. In addition to singing, the teacher and children often use simple instruments, such as 
chimes, harps, and wooden flutes. Music lays the experiential foundation for the in-depth music curriculum 
that follows in the grades and for future studies in the arts, mathematics, and the sciences (number, rhythm, pitch, 
the study of sound and the qualities of materials). 
Mathematics 
The daily Kindergarten routine introduces skills in mathematics in manifold ways, including 
counting and sorting, measuring, one to one correspondences in table setting etc., ordering from 
smallest to larger, finger plays, counting the children in the class, using number poems, sequential 
repetitive songs, jump rope verses, clapping games etc.  
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Snack Time 
Children help with all aspects of this shared mealtime, from preparing the food (including natural 
whole grains, fresh vegetables and fruits, soups and homemade bread), and ironing napkins, to 
cleaning the dishes and tables. Baking and cooking activities, like kneading dough, and stirring the 
cake batter, serve to integrate reflexes and hand-eye coordination in the younger child. The children 
are asked to sit and wait with quiet, good manners while everyone is served. This is essential for impulse control, 
social skills, self-care skills, and fine motor control. They learn community building skills and to care for others. 
Outdoor Play 
Similar to indoor creative play, the group is taken outdoors often to experience the natural world 
in all of its variety and its different seasons. A child who has the experience of the yearly seasons can enter 
very deeply and comfortably into the later studies of plants and animals, the weather, geology, astronomy, and other 
natural sciences. Also, the opportunity for healthy movement offered in the outdoor setting is crucial to the healthy 
development of the young child. 
Story Time 
The children are gathered together daily to hear the Crew Leader tell a special story. The 
imaginative, vocabulary-rich story may be a fairy or folktale from around the world, a nature tale, 
or a puppet show. Stories are repeated and worked with over an extended period of time so that 
the children may learn them well, and later act them out. Children often assist in story time by 
playing the characters in the story or puppet show. The story will be acted out with feeling and 
the words will become even more alive in an appropriately modulated, expressive shared context. 
These scenarios often become the basis for creative play at other times in the Kindergarten day. 
The children learn to listen, remember and understand language in the rich context of story. These skills are 
fundamental to reading comprehension. Self-expression is enhanced through a rich contextualized understanding of 
new vocabulary. 
Celebrations and Festivals 
In addition to the daily activities described above, there is an ongoing celebration of the seasons. 
The mood of the season permeates all that we do in the Kindergarten. Annual celebrations and 
festivals become highlights of the year, for the Kindergarten and entire school community. 
Expeditions 
The Kindergarten classes visit the Middlesex Fells Reservation weekly for two hours throughout 
the course of the year.  Each visit follows a set routine of a walking loop with specific play areas 
where they will stop each time.  With recognition for the implicit learning style of kindergartners, 
there is no explicit instruction regarding the following topics, but as they come up throughout the 
year the children explore the natural rhythms of nature.  Children learn to dress appropriately for the 
weather.  Children notice the changes in the flora and fauna through the course of the year. Children notice the 
varying water levels in brooks, ponds and vernal pools. Children learn to identify certain plants and animals that 
they encounter regularly on their walks and playtimes. Attention is paid to animal tracks and scat.  Periodically 
throughout the year, children engage in trash collection to keep the environment pristine and learn proper procedures 
for being in nature (leave no trace). 
 
Foundational Learning through the Waldorf Inspired Expeditionary Learning Inspired 
Kindergarten Curriculum 
-Social Studies: Multicultural stories; festivals; foods 
-Handwork: Finger crocheting; sewing; cutting; pasting; drawing; seasonal crafts; woodworking 
(fine motor skills, foundation for concentration, speech and thinking) 
-Foreign Language: Introduction to a foreign language, often Spanish, through songs and 
rhymes 
-Visual & Performing Arts: Drawing; painting; beeswax modeling; drama; singing; percussion 
instruments; puppetry 
-Movement/Physical Education/Games: Circle games; finger games; Eurythmy; jumping 
rope; climbing; outdoor imaginative play 
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Grade 1 Curriculum Summary 
(The text that follows is adapted with permission from the websites of member schools of the Alliance for Public 
Waldorf Education.) 
Social studies  
The children learn to understand the rule-making processes in their classroom, school, and 
community. They learn how to be supportive, positive members of their community. 
Language Arts 
Children continue to develop an understanding of story structure through the on-going study of 
fairy tales. Children continue to develop story comprehension and mental picturing capacity 
through weekly  dramatization of fairy tales. Uppercase and lowercase letters are studied and 
phonetic sounds are introduced. Children continue to recite poetry. 
Science through gardening and nature study 
Through weekly garden time and inquiry-based explorations of nature, students develop 
fundamental scientific skills of observation, curiosity, and reverence for the natural world. 
Spanish 
Learning a foreign language is ideally suited to the imitative disposition of the young child, as s/he 
learns through hearing and speaking the language. These classes use language immersion, song, 
and movement to explore language in an exciting, expressive, and natural way. 
The Arts  
Through frequent music, art, and handwork lessons and extensive integration of music and the 
visual arts throughout the curriculum, artistic development is emphasized as a key element of the 
student’s imaginative interaction with the world and their personal growth. 
The first grade enters the world of music through the pentatonic scale. In this scale all notes have 
a harmonious sound in any order they are played. The playing of the pentatonic flute develops 
finger coordination, concentration, and breath control.  Songs are based on seasonal themes. 
 
Painting in the first grade is intended to give the child an experience of working with color rather 
than attempting to create formed "pictures." The child's feelings for form are encouraged through 
beeswax modeling and crayon illustrations. In drawing, the child imitates the teacher's work, 
drawing whole shapes rather than filling in outlines. 
Handwork 
Knitting is a fundamental first grade activity, as there exists a close relationship between finger 
movement, speech, and thinking. David Grissmer, Sophie Aiyer, William Murrah, Kevin Grimm 
and Joel Steele in studying motor-cognition connection have concluded that, “ attention, fine 
motor skills and general knowledge are much better predictors of later math, reading , and science 
than early math and reading scores alone.” (p.1008) Some classes may choose to make scarves or 
knitted squares to be joined into a blanket. 
Games and movement  
Through circle and singing activities, jump rope, ball games, beanbags, rods, and the balance 
beam are an integral part of the curriculum as the child develops his/her motor integration and 
their confidence and joy in movement. There is a close connection between bodily movement, 
spatial integration, and brain development. Today “researchers are inundated with evidence that 
motor experience can facilitate developmental change in perceptual, cognitive and social 
domains.” Karen Adolph and Scott Robinson (p.28)  Therefore, through daily Circle Time and 
regular Movement classes, students use music and movement to develop their bodies and minds. 
Expeditions 
The First Grade Classes will spend two hours a week in the Middlesex Fells Reservation.  They 
will explore varied areas of the Fells on their excursions throughout the year.  They will learn 
about past uses of the land and look for traces of evidence in the environment.  Children will 
begin formal observations of the effects of the seasons on the park.  They will observe the 
changes in the height of the sun in the sky.  Children will draw a monthly picture of a particular 
sight in the Park.  A monthly visit with a Middlesex Friends Guide will provide explicit 
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information about the flora and fauna found in the park as well as local historical information.  As 
a culmination of their two-year exploration of the Fells, the first graders will identify a problem 
within the Fells and work to address it with the Friends of the Middlesex Fells. Children will 
produce a calendar illustrated with the seasonal pictures they created in the park. 
 
Grade 1 Curriculum Components 

  
-Math: Qualities of numbers; introduction of the four operations in arithmetic 
-Language Arts: Form drawing; pictorial and phonetic introduction to letters; writing; fairy tales 
from around the world; singing; poetry recitation 
-Science: Nature stories; nature walks; observations; gardening 
-History & Social Studies: Multicultural stories, class and school community building 
-Handwork: Knitting (fine motor skills, concentration, sense of form) 
-Spanish: Introduction to a foreign language through songs, stories and rhymes, imitation and 
gesture 
-Visual & Performing Arts: Form drawing; painting; beeswax modeling; crayon illustration: 
drama: singing; pentatonic flute 
-Movement/Physical Education/Games: Eurythmy; circle games; imaginative games; 
movement combined with music and singing; throwing and catching; rhythmic stepping  
 
Grade 2 Curriculum Summary 
(The text that follows is adapted with permission from the websites of member schools of the Alliance for Public 
Waldorf Education ) 
Language Arts 
The fairy tales of first grade gradually give way to stories of heroes and saints from many cultures-
-people who strive to overcome inner and outer obstacles, who aspire to and accomplish the 
loftiest deeds. In contrast, the polarities within us are well depicted for second graders through 
animal fables. The second graders explore the landscape of personality traits: the good and the 
bad, the beautiful and the ugly. Traditional fables hold a rich source of wisdom about human 
nature and the world. In the fables, human traits are exaggerated in the brave lion, the timorous 
mouse, the pokey turtle, the clever fox, and so on. The children can see themselves and their 
classmates through the antics of the animal kingdom and learn valuable lessons about life. 
 
Nature stories from home surroundings, multi-cultural folktales, and riddles are also included in 
the language arts. As in first grade, poetry continues to play an important role in the class, both 
orally recited and in writing. All-class recitation, tongue twisters and other speech exercises, and 
work on plays written in verse, lead to choral recitation by smaller groups. Students participate in 
individual retelling of stories told in class as well as the recounting of personal experiences. 
Students strive for clear speech at appropriate volume levels. 
 
Formal reading instruction begins. 
 
Cursive handwriting is presented in second grade. The teacher leads the class in guided writing 
whenever possible, according to the children's growing ability to sound out and recognize words. 
Children also copy passages from the board and express their own thoughts and recollections in 
writing, all the while paying attention to well-formed and spaced script. 
 
From the stories, songs, and verses studied during the year, introductory spelling and grammar 
lessons and games are imaginatively presented. In addition, the children participate in daily 
phonics work and expand their sight recognition of high-frequency words. 
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Mathematics  
The imaginative, personifying quality that still lives strongly in the 7/8 year old is used to fully 
develop inspiring pictures of the operations involved in the four processes in arithmetic, using 
strong visual and narrative elements,. The students are taught to differentiate between the 
processes and know when to use each one as well as to be able to work simple problems of each 
type in their heads and on paper. 
 
The concepts and mechanics of written addition and subtraction are introduced through the use 
of manipulatives, imaginative pictures, and carrying and regrouping activities. In their written 
work in mathematics, orderliness is developed. The neat columnar writing of problems is stressed. 
Previous work is reviewed and practiced. The ability to write dictated and read written numbers 1-
100 is firmly established before the students move on to place value. Counting by various 
multiples is mastered before moving on to written multiplication and division. In second grade, 
rhythmic counting is transformed into the times tables (2s, 3s, 4s, 5s, 10s). Word problems will 
continue as students write simple algorithms. Students solve written, oral story, and mental math 
problems using math concepts. 
 
Rhythmic and patterning work increase in sophistication, emphasizing the aesthetic and dynamic 
quality of the number line through arranging number families in various ways. Students are 
encouraged to consciously see order and beauty in number patterns. Visualizations of the 
counting patterns are introduced—employing string boards, grouping geometric forms in space, 
etc. Movement exercises can be built around number work, from group exercises to simple 
computation games, and can include moving in geometric forms. 
 
Science  
All basic academic skills continue to develop at a rapid pace. Laying the ground for future science 
blocks, the students continue their experiential exploration of the world of nature through 
observation and stories. 
 
Arts 
As with the first grade, the entire curriculum is integrated to present the world as a whole, not as 
disjointed and disconnected pieces. In the arts, all students continue watercolor painting and their 
exploration of the moods of the colors, beeswax modeling and crayon drawing, as well as form 
drawing with vertical and horizontal midline mirror forms given for each child. The handwork 
curriculum works on knitting and embroidery, leading to the creation later of their own hats, 
among various other projects. String games, hand-clapping games, and counting knitted rows also 
support this work.  
 
Spanish 
Foreign language lessons continue to take inspiration from main lesson blocks of study. Students 
begin to speak individually and conversationally through games and activities that are filled with 
new descriptive language. Puppet shows from rich folk tales also continue. 
 
Music 
Musical instruction continues as in first grade and includes singing as well as pentatonic recorder. 
Eurythmy movement describes stories and forms, with a strong emphasis on inner listening and 
inner visualization of images and forms. The movement now includes, but is not limited to, 
geometrical forms, Curves of Cassini, expansion/contraction with music, little dances with 
piano/forte dynamics and stories of animals. Activities with copper rods help the children gently 
center themselves. Games and movement classes focus on imaginative games encouraging 
teamwork, cooperation, problem solving, and individual successes, with opportunities to improve 
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coordination and balance through obstacle courses and gymnastic activities. A class play tied to 
the curriculum is shared with class families, and local field trips deepen students' learning 
experiences. 
 
Expeditions 
The Second Grade will continue to explore the effects of the seasons as they begin to visit 
Wright-Locke Farm one morning a week.  They will work with the farmers in the gardens and 
with the animals. Students will learn to recognize different edible farm crops, weeds, and the 
importance of water and healthy soil in the production of food. Students will draw a monthly 
picture of one particular farm aspect.  Students will begin to record in writing their experiences at 
the farm.  As the year progresses, they will identify a problem at the Farm, that they will work to 
solve together with the staff. 
 
Grade 2 Curriculum Components 
-Math:Continue with four operations of arithmetic; story problems; counting by 2, 3, 4, and 5; 
beginning multiplication tables 
-Language Arts: Elements of grammar (naming, describing words); beginning cursive; animal 
fables and legends from around the world; decoding and sight word recognition; building fluency 
through regular practice (oral and silent reading); comprehension through story recall 
-Science: Gardening and nature studies; weather; day and night 
-History & Social Studies: Multicultural stories; lives of inspiring people who affected history 
-Handwork: Knitting patterns of knit and purl (pattern recognition and perpetuation, 
concentration, fine motor skill development) 
-Spanish: Continuing the foreign language with songs, plays, poetry, games, and simple 
conversations 
-Visual & Performing Arts: Form drawing; painting; beeswax modeling; singing; pentatonic 
flute, drama 
-Movement/Physical Education/Games: Eurythmy; circle games; imaginative games; fine and 
gross motor activities; activities with props (balls, hoops, etc.) and exploration of the dynamics of 
objects 
 
Grade 3 Curriculum Summary 
(The text that follows is adapted with permission from the websites of member schools of the Alliance for Public 
Waldorf education) 
 
Science Farming and gardening lessons instruct the child in the importance of the natural 
systems that support our lives, in the use of farming tools and farming and gardening processes, 
and how food has been grown over the centuries. These lessons give the child an opportunity for 
direct involvement in growing his/her own food and begin to establish a foundation for their 
appreciation of our partnership with nature and an interest in fostering, protecting and preserving 
the world around them. 
 
The provision of clothing is addressed in the textiles unit, usually beginning with the shearing of a 
sheep and culminating in a woven or knitted garment from that sheep's wool. The child is 
involved in every practical aspect of the making of the garment. 
 
Many types of shelter are presented, modeled and discussed with the students, and some shelters 
are constructed by the children with the  Crew Leader's guidance. A lesson block on building a 
modern house teaches the critical importance of cooperation amongst architects, contractors, and 
construction workers as they meet the wide variety of human needs for shelter. 
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Mathematic. In third grade, the child begins to develop a basic awareness for practical 
applications of mathematics. Measurement of all types is covered: length, weight, and volume; 
money, and time. All of these measurement systems are put to use in practical activities by the 
children themselves. In the study of time, money, and measurement, the historical background of 
the methods, tools, and practices is taught imaginatively before modern methods are explained. 
 
Mathematics and movement go hand in hand. Rhythm is an integral part of the approach to 
arithmetic and is a significant aid to memorization. For example, the times tables are practiced 
while jumping rope, tossing bean bags, or bouncing a ball. This increases the child's ability to 
memorize and retain the information. 
 
Language Arts The importance of words and the beauty of speech underlie the entire language 
arts curriculum. Through the daily telling of stories, the Crew Leader creates in the child the 
capacity for inward picturing, setting the stage for conceptual thought. Reading, writing, the 
fundamentals of grammar, spelling, listening and speaking and penmanship are developed in an 
artistic manner which speaks to, empowers and inspires the whole child. 
 
Stories from the great wisdom traditions from cultures around the world serve as a metaphor for 
the children’s inner experience at this age.  This need for the child of this age to experience 
providing for the basic necessities of life is met in the curriculum through the hands-on study of 
farming, gardening, food preparation, house-building, and making clothes. 
 
An emphasis on the dramatic presentation of stories culminates in the production of the class 
play, which echoes a familiar theme from the year’s curriculum. 
 
Music The third-grade child is ready to experience the complexity and structure of the full 
diatonic scale. After two years playing the pentatonic flute, the third grade child learns how to 
play a soprano recorder. This instrument will be used throughout the grades. The children are 
ready to assert their new independence by learning to sing separate parts in rounds, introducing 
them to harmony among individual parts and an awareness of rhythmic unity in variety. 
 
Arts In handwork, the third grade child graduates from knitting to crochet, completing three or 
four useful articles for her/himself. Painting and modeling beeswax are weekly activities that 
sharpen the child's powers of observation and expression. 
 
Expeditions The Third Grade will continue to work with the Farmers in the gardens and with 
the animals. They will begin to study food production and create meals from food harvested at 
the Farm.  Questions of survival and nutrition will be explored.  As a culmination of the study of 
building processes, the students in conjunction with the farm Staff will identify a small building 
project and participate in all aspects of the project from planning to siting, to figuring out the 
quantities of materials required, to building a structure.  They will observe shearing and bring 
some fleeces back to the school where they will participate in the processing of the fleeces from 
raw wool into yarn which can be woven or knitted into a clothing garment. 
 
The Third Graders will participate in the Freedom’s Way National Heritage Area’s Farmer’s Voices 
Oral Histories Project, as they study farm life and survival. They will visit the Old Schwamb Mill in 
Arlington to learn about the process of water-powered milling and the process of turning grain 
into flour. Third Graders will visit the Garrison House in Chelmsford and the Whittemore House 
in Lincoln to learn about daily life and to study the building techniques used in the late 1600s and 
1700s in our area.  Third Graders will visit the Nipmuc Cultural Area in Littleton, MA to learn 
about daily life and structures built by local Native Americans. 
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Grade 3 Curriculum Components 
-Math: Higher multiplication tables; division; weight, measure, money and time; review of all four 
processes; multiplication; problem solving; place value to 10,000s; estimating; mental math; word 
problems 
-Language Arts: Elements of grammar (nouns, verbs, adjectives); continuing cursive; 
punctuation; spelling; compositions; stories from ancient history; decoding and sight word 
recognition; building fluency through regular practice (oral and silent reading); comprehension 
through story recall 
-Science: Continuation of garden and nature studies 
-History & Social Studies: Study of practical life (farming, housing, clothing); stories from 
ancient history 
-Handwork: Crocheting (mathematical patterns, working in the round) 
-Spanish: Continuing foreign language study with oral dialogue, dramatization, songs, games and 
simple written work 
-Visual & Performing Arts: Form drawing; painting; beeswax modeling; singing; drama; 
introduction to the recorder 
Movement/Physical Education/Games: Balance, running and chasing games, song and 
movement 
 
Differentiating Instruction 
In combining best practices from Expeditionary Learning and Waldorf Public Schools, The Great 
River Community Charter School is working from two traditions that actively embrace 
differentiated instruction and Universal Design for Learning. The developmental approach has 
the added benefit of maximizing student interest by not introducing skills and ideas before 
children are developmentally ready to meet them. Crew Leaders are trained to recognize each 
child’s Zone of Proximal Development, so children at all places on the learning spectrum can be 
met and challenged. When a child meets a skill at the right moment, it is exciting and thrilling, 
they can’t wait to employ it.    
 
The structure of a Waldorf Main Lesson Block, which features a main lesson “story”(The term 
story is used loosely and refers to a wide range of oral presentation from told fairy tale to a 
detailed depiction of the Brown vs. the Board of Education Case in the 8th Grade.) delivered on 
Monday, reviewed in a multi-modal fashion and then elaborated upon on Tuesday, and so on 
throughout the week, provides effective scaffolding for all of the children in the class, but 
especially for children with learning disabilities and English language learners, who benefit from 
repetition and from pairing multiple sources of input and expression ( engaging with the material 
through visual, auditory, tactile, speaking, listening, reading, writing, drawing, and physical 
movement). Related writing assignments for the children’s Main Lesson Books (portfolios) will be 
clearly differentiated based upon each child’s abilities with proper scaffolding provide.  The Crew 
Leader will expect each student to push herself beyond what she believes is possible to create the 
highest quality work.  Crew Leaders  will provide supplemental materials so that students with 
disabilities can access content (e.g., visual cues, graphic organizers, appropriately leveled text.) 
During Math and Reading instruction,  children will sometimes work with the whole class, but at 
least three times a week will work in small flexible groupings of students that will allow for 
different approaches to a common goal. Learning specialists will join the classes daily to  facilitate 
reading instruction and small groups based on levels and areas of need. Cycling through literacy 
stations for independent work involving a variety of forms of engagement with reading and 
writing and listening to books on tape will further support the differentiated instruction and 
ability of classroom teachers and literacy teachers to address the needs of the small groups. Each 
day will contain a 45 minute intervention and extension time. Using a Response to Intervention 
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approach, if a child has ongoing struggles with reading acquisition she can receive additional 
support during this time. 
Learning specialists will loop in the same configurations as the Crew Leaders. Crew Leaders will 
work to forge a partnership in approaching children with special needs in the most effective 
way.  Professional development will be provided to the Crew Leader through partnership with the 
learning specialist in light of the student needs in each particular class.  Modifications are 
developed based on specific student needs, with the intention of achieving the most rigorous 
outcome possible for the student. 
The Great River Community Charter School will develop and train effective teams (e.g. Response 
to Intervention teams) in order to ensure that students needing supplemental support are 
identified and that placement in interventions and other programs is made appropriately.  To the 
greatest extent possible, students with disabilities complete the same curriculum and meet the 
same learning targets as their classmates.  Learning specialists create tailored learning targets for 
students with disabilities that meet Individual Education Plan or 504 Plan goals.  All teachers will 
support all students’ understanding of the diversity of learners that exists at Great River, just as 
they support understanding of other forms of diversity. 

C.  Student Performance, Assessment, and Program Evaluation 

 At Great River Community Charter School we intend to use a standards based assessment model 
that reflects a belief in an expanded view of student achievement. Therefore all students will be 
assessed according to their mastery of knowledge and skills, character and engagement and high 
quality student work. As an Expeditionary Learning School, we intend to encourage and foster a 
growth mindset and each student’s ownership of his or her own learning. However, reflecting our 
core belief that there is an observable, naturally occurring developmental arc that ought to be 
respected in learning, we intend to approach many aspects of assessment differently in the early 
grades (K-2) versus the later ones (3-8).  
As mentioned in the section on curriculum and instruction, standards that align with the 
Massachusetts Curriculum Frameworks, the Common Core and Waldorf philosophy will be be 
set for every grade level. Long term learning targets that align with these standards will be 
embedded into the culminating learning expeditions that are set out in the section on curriculum 
and instruction. Using a portfolio model, students will be assessed according to their achievement 
in regards to these standards. The language that we will use to describe their progress is 
beginning, developing/approaching, meeting and exemplary. Our goal will be for every child to 
score as meeting or exemplary on all of the long term learning targets for their  grade level.  
The grade groupings that we have set for Great River (K, 1-3, 4-6, 7-8), not only support 
sustained relationships as advocated by both an Expeditionary Learning and Waldorf approach, 
they also respect the natural developmental arc of children. As students progress from one grade 
grouping to another assessments in regards to developmental readiness will be emphasized. For 
example, as students progress from Kindergarten to first grade, fine and gross motor skills that 
relate to academic learning will be assessed under the category of knowledge and skills. 
Perseverance, tenacity, grit and the ability to self regulate will be assessed under the category of 
character and engagement. Our belief is that once a student has met or exceeded expectations in 
regards to these skills he/she is ready to meet the challenges of the grades curriculum (i.e. 1-8). In 
Waldorf philosophy, the ages of seven to fourteen are a time where learning is best accomplished 
through a process of  engaging  a child’s imagination and feeling. As children move into this 
phase, they begin to be able to connect to learning in a personal way: developing a growth 
mindset and understanding the view of others (for example that of a classmate, historical person 
or a contemporary scientist). As students transition from grade three to four, assessments in 
regards to these skills will be emphasized. However, we don’t expect students to have mastered 
them at this point. (note: In many Waldorf private schools, students loop with one teacher in 
grades 1-8 this adhering strictly to the developmental phase. At Great River we have decided not 
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to do this. This decision was made based on our conversations with leaders of other Waldorf 
Public Charter Schools. They advocated a shorter looping cycle to give students exposure to more 
than one teacher in their elementary years. ) By the time a Great River student graduates from 
eighth grade we expect him or her to meet or exceed expectations in regards to the 
aforementioned skills in addition to the other long term learning targets that have been set for this 
grade level.  
At Great River, we will set high standards for all of our students and our assessments will reflect 
this. However, we do not intend for these assessments to be high stakes or the only criteria for 
promotion from one grade to another. Our intention is to employ grade retention in rare 
situations. While we acknowledge that there may be circumstances where this is the best possible 
solution for a child, research has repeatedly shown (Hauser, 2000) that holding students back 
does not improve their academic progress. Rather it has been shown to hinder it. Additionally, 
repeating a year would separate a student from his or her looping group and teacher, interrupting 
the student to student , student to teacher and teacher to family relationship that we place great 
value on. Instead when a student falls behind we believe that it is better to add learning and 
review time in the form of after school tutoring and/or summer school. The exception to this 
approach will be in the transition from Kindergarten to first grade. If a students is not 
developmentally ready to access the first grade curriculum based on our assessments, we may, 
after great consideration and consultation with all of the professionals that work with him or her, 
consider offering this child a second year of Kindergarten, before they begin looping with one 
teacher. Two years of Kindergarten is a common practice in many Waldorf schools as it lands a 
child in first grade at age seven, thus dovetailing with end of the first stage of Waldorf child 
development.  
In order to track student progress in regards to the aforementioned standards, we will employ an 
integrated assessment model consisting of formative assessment, self-assessment and internal and 
external summative assessments.  
At Great River, we intend to employ frequent and focused formative assessment as research 
shows that frequent formative assessment can lead to improved student achievement, especially 
with low achieving students. All members of our academic team will attend Expeditionary 
Learning led training on this topic. Teachers will use a range of developmentally appropriate 
formative assessment techniques, including but not limited to: specific observation, frequent 
checks for understanding, strategic questioning and looking at student work on a regular basis. 
Teachers will then be given individual, group and guided planning time to reflect on the 
information gained from a practice steeped in formative assessment. Additionally, they will be 
trained by Expeditionary Learning to use this information to craft and guide a mindful and 
reflective practice that increases the achievement of all students. The Director of Curriculum, 
Instruction and Culture and the the Faculty Council will regularly monitor progress in this 
domain, link this criteria to teacher evaluations and refine the approach based on need.  
Following Expeditionary Learning’s model, self assessment is a core piece of our school. 
However, at Great River we intend to delay full self assessment until grade three. In Waldorf 
education, ages 0-7, is believed to be a time of great vulnerability for children. We believe that 
limiting self critique, at this time, helps them to protect their sense of self. Thus in grades K-2 
students will self assess in regards to effort and engagement. In grade three students will begin to 
assess their progress towards and mastery of knowledge and skills and production of high quality 
student work, in addition to effort and engagement. Informed by the work of Carol Dweck, we 
also intend to embed a belief in the growth mindset into this process. By grade eight, we expect 
all students to actively participate in self assessment in all aspects of achievement.  
We also intend to employ both internal and external summative assessments. In addition to 
administering the MCAS or PARCC (depending on the state’s decision in the fall of 2015) we will 
create internal interim assessments to benchmark student progress towards the full arc of grade 
level standards. Additionally, we will create strong rubrics aligned to the MCAS/PARCC 
outcomes in additional to the Massachusetts Curriculum Frameworks and use these to assess 
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written pieces in portfolios. Finally, we will norm scoring and train both inside and outside 
scorers. We have chosen portfolio assessment for our targeted student populations as research 
has shown that this form of assessment provides a more comprehensive view of student learning 
than traditional tests, meets the needs of students with varied learning styles and has proven to be 
a successful assessment tool in both urban and suburban communities. Additionally, portfolio 
assessment has been shown to make parents more aware of student academic growth than 
traditional assessment models, thus reinforcing our belief in the value of strong relationships with 
families.  
While we intend to use the portfolio as our main interim internal assessment tool we do not mean 
to imply that more traditional forms of summative assessment, such as tests and quizzes, will not 
be employed in our school. However, we do not intend to introduce them until the later grades 
(three through eight). As in our approach to self-assessment, we intend to limit these at this age as 
a way to protect a child’s sense of self. In later grades we feel that they are developmentally 
appropriate and that they can provide teachers, students and relevant stakeholders with useful 
feedback and data. Additionally, test preparation and taking is an important habit of scholarship 
for all students to practice and master and appropriate time will be dedicated to this in the arc of 
the year.  
In keeping with Expeditionary Learning’s three fold view of student achievement and our mission 
we intend to always measure habits of scholarship separately from academic skills. This idea will 
be embedded into all aspects of and reporting in regards to assessment. Additionally, these goals 
will be reinforced through the crew curriculum.   
We intend to use both formative and summative assessment (both internal and external) to guide 
instruction on many levels. First, teachers will be given individual planning time to focus on the 
results of assessment and use this information to guide instruction. Second, grade level teams will 
meet regularly to develop and review assessment data and look at student work. Moving outward, 
the academic leader of the Director of Curriculum, Instruction and Culture will mentor teachers 
and will help them use data to guide instruction. Additionally, he or she, in conjunction with the 
faculty council,  will analyze summative data and use it to guide school wide instruction and 
professional development. As previously mentioned, this data will be linked to teacher 
evaluations. The Director of Curriculum, Instruction and Culture will be responsible for reporting 
student achievement data to the Executive Director and the Board of Directors. The main goal of 
the Board in regards to assessment will be to ensure that the school is meeting all of the goals as 
set out by our mission, charter, the State of Massachusetts and the federal government. 
Expeditionary Learning will provide extensive and thorough training in regards to all levels of the 
data-assessment-instruction cycle.  
Since we believe that students should own their own learning, we also intend to include them in 
parent/guardian conferences. These will take place quarterly and will be scheduled to 
accommodate parent/guardian’s work and child care needs. In Kindergarten, the child’s role will 
be to introduce the parent/guardian to the classroom and to share his/her work. Main lesson 
books and other student work (paintings, hand work) will be on display for the child to speak to. 
However, this part of the meeting will be open ended. Parents/guardians will be advised in 
advance to follow the child’s lead. Teachers will quietly observe and note areas of the classroom 
that the child chooses to visit, any work that he or she chooses to share and comments that the 
student makes during this time. This time of invaluable sharing and observing will be followed by 
a parent/guardian-teacher conference. The transition between these two parts of the conference 
will be carefully considered as to affirm the child’s sense of owning his or her own classroom and 
learning.  
The parent/guardian’s observations and thoughts in regards to their time in the classroom with 
the child will form the first part of the conference. In doing so, we affirm our belief that we value 
the input and participation of parents and guardians in their child’s learning and growth. Teachers 
will then share the student’s progress towards the short and long term learning targets for the 
year. This will also be a time for teachers to introduce parents to Expeditionary Learning’s model 
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of student achievement and familiarize them with the common language that we use to discuss 
assessment. In addition to this undivided teacher time, parents/guardians will leave each 
conference with a written report that details the student’s progress towards and mastery of short 
and long term learning targets for his/her respective grade level.  
As students progress through the grades they will take a greater role in these conferences. For 
example, in grade one students will continue to lead the first part of the conference. Rather than 
being completely open ended, the teacher will provide limited guidance in advance. This guidance 
will be in keeping with the areas of self assessment that are regularly taking place in the classroom 
in regards to effort and engagement. Starting in grade three, students will be expected to take a 
greater role in these conferences. By eighth grade, students will be expected to lead these 
conferences and to speak with confidence, backing up these ideas with solid evidence, in regards 
to their own learning. 
At the end of each major unit of study or learning expedition, students will be expected to 
participate in and lead celebrations of learning with an authentic, significant audience. These will 
dovetail with the seasonal festivals that are traditionally celebrated in a Waldorf school. During 
these celebrations, teachers and specified community members will assess students through 
detailed observation. Teachers will gain student feedback through guided questions at an 
appropriate time afterwards. Great consideration will be given to honoring and preserving the 
celebratory and reverential feeling of the event while also guiding the students to reflect upon 
their own effort and engagement. Information gleaned from both sources, detailed observation 
and student feedback, will be used to guide preparation for subsequent celebrations and evaluate 
program success. Teachers and administrators will be given time to digest, discuss and reflect 
upon this information in individual, grade level and whole school planning time.  
In the later grades, students will slowly become more involved in assessment in regards to these 
celebrations. At the beginning of each unit of study/expedition students will be shown models of 
similar student work and will be presented with the final rubric. Class time will be devoted to 
guiding students as they examine these models and familiarize themselves with the learning targets 
(as expressed in the rubric) for this particular unit of study. Self assessment in addition to regular 
teacher feedback will be embedded into daily lesson and plans. By the time of the celebration the 
goal is for each student to truly own their own progress. While teachers and selected community 
members will participate in assessment, in the later years, we aim to honor the true meaning of 
the word assess ‘to sit beside’. Assessment is not something that will be done to students. Rather 
it will be something down with students.  
Another difference in the later grades (3-8) versus the early ones (K-2) is the introduction and 
inclusion of homework. In the early years we believe that time outside the classroom is best spent 
in free play. In the later grades, we believe that meaningful homework assignments are 
appropriate. However, it is our goal to be cognizant of the number of hours of homework that 
are assigned to students on a daily and weekly basis. In keeping with Older students continue to 
need time with their families and friends, to pursue outside interests and to simply engage in 
restful, thoughtful periods of time in order to to absorb the learning and experiences of the day.

  

D.  Supports for Diverse Learners 

Great River will strive to fully meet the needs of children who come to us regardless of their 
physical, developmental, or learning challenges. In addressing the needs of diverse learners, we 
incorporate the concepts of the Zone of Proximal Development (ZPD) and Scaffolding and 
Universal Design for Learning. The ZPD  is the area between what the child can do alone and 
what the child can do with support. According to Vygotsky, learning happens most effectively 
when the skills are emerging, meaning they are within the child’s ZPD. Scaffolds are the always-
evolving supports that help a child progress from supported to independent, to continue to 
expand their ZPD out further. Careful attention will be paid to the scaffolds required by children 
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with learning disabilities in order to meet their needs and help them to develop their abilities. 
Using the following principles of UDL, the scaffolds will be built into the regular instruction, to 
minimize the need for singling out particular students for the additional supports they require.  
Principle I: Provide Multiple Means of Representation (the "what" of learning). For example, in 
math it means using manipulables that children can operate on directly and perceptually, as well as 
the symbolic numbers to meet diverse styles of taking in information. 
Principle II: Provide Multiple Means of Expression (the "how" of learning). Students will have 
multiple ways to express what they have learned. 
Principle III: Provide Multiple Means of Engagement (the "why" of learning). Students will have a 
variety of ways to engage with the material (hands-on building, movement, artistic expression, 
writing, etc.) 
 
In addition to UDL built into all classrooms and expeditions, Special Education services will be 
provided under the direction of the school’s Special Education Director and in conjunction with 
contracted therapeutic service providers (including Occupational Therapy, Speech-Language 
Pathology, Physical Therapy, Counseling, and Learning Aides) to provide students in need with 
full access to the curriculum and the ability to make progress  in the Least Restrictive 
Environment possible. 
Pedagogical groups will be called together to address special needs of individual students. These 
will include a Student Success Team (SST), comprised of those involved with a specific student's 
needs, educational or otherwise. The SST is our first level of formal intervention. Such a team will 
meet when the need arises to support a student who is having special learning or behavioral 
challenges in the classroom. This team involves parents, the class teacher, the administrator and 
the Special Education Director, as well as the services of other resource professionals working 
with the child or the school. The SST creates and implements a plan to support the student in an 
immediate or long-term situation. 
Additionally, if learning disabilities are suspected, the SST team, with the parents’ direction, can 
request that formal assessments of a child be conducted. The results of these assessments are 
reported in an Evaluation Report meeting. If the child qualifies  for special education, the team 
will develop an Individualized Education Plan for the child. 
 
At our school, teachers who have experience working with children who have developmental 
challenges and/or teachers who have students who have developmental challenges may form an 
ad-hoc care group to gather support around a particular child. Such a group would form with the 
awareness and approval of the child’s parents. The care group would work to establish both 
preventative and restorative, supportive behavioral, and/or social interventions. The care group 
may work with parents, teachers, and any other professional deemed necessary for the child's 
success. 
 
In compliance with the Individuals with Disabilities Education Act, Great River will provide to 
each student, without discrimination or cost to the student or family, those related aids, services, 
accommodations, and/or modifications which are needed to provide equal opportunity to 
participate in and obtain the benefits of the school program 
Many of the elements of a Waldorf and Expeditionary Learning approach, specifically the free 
play and emphasis on use of the imagination in the early years and the hands-on, creative projects 
that culminate in a fully realized final products are precisely what is needed by children who have 
underdeveloped executive functions and issues with attention. According to Vygotsky and as 
supported by research on the use of  “Tools of the Mind” curriculum, executive functions and 
self-regulation are learned developmentally by typical children through pretend play and 
collaborative creative construction in social interactions with other children. Structured 
opportunities to engage in pretend play and hands-on creative projects provide additional 
opportunities for children with ADHD and Dysexutive Syndromes to develop these capacities.  
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English Language Learners 
In accordance both with the principles of UDL and with the research on effective instruction for 
ELLs, supports for ELLs will be provided both in the regular classroom and in special Sheltered 
English Immersion periods each day. UDL principles will ensure that multi-modal presentation of 
material, such as using visual images to accompany verbal information, and pairing the written 
form with the auditory form of words, will help ELLs in our school to acquire new vocabulary in 
the classroom.  
In addition to building vocabulary in this way in the regular classroom, explicit instruction in the 
grammar, functions, and conventions of the English language will be provided through Sheltered 
English Immersion for part of the day. During these periods, academic language as well as 
conversational language will be taught explicitly, and ELLs will have ample opportunities to 
practice speaking as well as listening through interactive activities. 
These additional supports will be provided until the student reaches English Language Proficiency 
Level 4 of the World-class Instructional Design and Assessment (WIDA) consortium’s 
standards. ELLs English proficiency will be assessed in accordance with Titles I and III of the No 
Child Left Behind Act.  Teachers will have their SEI endorsement in accordance with 
Massachusetts’ Rethinking Equity and Teaching for English Language Learners (RETELL) 
Initiative. 
 
 

E. CULTURE AND FAMILY ENGAGEMENT  
 
In both a Waldorf and Expeditionary Learning approach to education establishing a strong school 
culture, consistent with the school mission and core values, is a centerpiece of school formation. 
Both approaches emphasize the importance of creating a learning community that embodies trust, 
safety (both physical and emotional), respect, kindness, joy in learning and positive leadership by 
staff and students. At Great River, we believe, and research supports, that a community 
characterized by these attributes supports our mission of improving student achievement as we 
support all children in developing their individual capacities for critical thinking, social-emotional 
intelligence, creativity, and strength of character To further this goal, we intend to establish clear 
school wide expectations, establish Waldorf and Expeditionary Learning inspired traditions (such 
as seasonal festivals and celebrations of learning) and support a climate of learning throughout 
our community.  
While our values in regards to community and school wide expectations will permeate all aspects 
of the school, the main place where these will be explicitly addressed, taught and supported in the 
structure of the school day is in crew meetings and curriculum. 
 
An Expeditionary Learning school culture is planned for, developed, and sustained through practices that 
bring the community together, promote shared understandings, and encourage all community members to 
become crew, not passengers. Students in EL schools are known well and supported by adults. The 
structure of crew allows for relationship building, academic progress monitoring, and character 
development. Crew allows students to build positive connections with their peers and with their crew 
leader. Crew leaders strategically plan crew to address and assess these multiple goals. (Expeditionary 
Learning: Core Practices) 
 
Teachers, acting as crew leaders, will be responsible for the delivery of the crew curriculum. 
Grade level teachers will incorporate discussion, study and assessment of crew curriculum into 
their grade level meetings. Teachers from each grade level grouping (who are represented on the 
Faculty Council) will be responsible for facilitating the flow of information in regards to crew 
between teachers and the faculty council. The faculty council will be the overarching body that 
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oversees the establishment, modification of and delivery of crew instruction in keeping with the 
school’s mission. The Director of Curriculum, Instruction and Culture (Eventually the Dean of 
Culture will take over this role when this position is funded.) will ensure that structures are in 
place to support, assess and modify the implementation of crew. Expeditionary Learning will 
provide all staff members with extensive support in regards to the establishment and maintenance 
of school culture and its embodiment in crew. Parents and guardians will be educated in regards 
to this aspect of the school through parent information sessions and in parent/guardian-teacher 
conferences. The Parent Council (as described in the Governance Section) will help to facilitate 
these learning sessions. The Community Outreach and Development Director, when this position 
is funded, will also oversee parent education.   
 Another way that culture will be built and celebrated is through school wide festivals and 
celebrations of learning. These events will honor the rhythms of the year in respect to nature and 
culture as it connects to our curriculum and learning expeditions. We intend for all members of 
the Great River community (students, parents/guardians, extended family, teachers, 
administrators, Board of Directors, community members) to attend these joyful and important 
events. Great effort will be made to help all interested parties attend. 
 The physical, social, emotional and health needs of all students will be supported in many ways 
throughout the school. For example, physical movement and time in the natural environment is 
embedded into school-wide curriculum. Social and emotional support comes through in our 
emphasis of sustained relationships through looping and crew. Health needs are supported by a 
school nutrition program filled with healthy, nourishing food. For some children and families this 
will be enough. For others they will need the support of specialists trained in these areas. The 
school intends to contract out with a licensed social worker or school counselor and to hire a part 
time school nurse to meet these needs.  
 At Great River, we believe that all children want to be successful and that all children want to 
learn. If they are having difficulties, it is our task as school staff to help remove or mitigate those 
impediments in a developmentally appropriate manner. We intend for school-wide expectations 
to be clear and for students to be given fair and appropriate consequences for their behavior that 
take into consideration their unique personalities, developmental phase (for example, redirection 
will be employed often in a Kindergarten classroom while we believe an eighth grader has the 
capacity to reflect on his or her actions and their effect on others) and any special needs. 
Decisions in regards to special needs students and discipline will be made in conjunction with the 
Director of Special Education. The Director of Special Education will be charged with protecting 
the needs and rights of all special education students and he or she will be given the right to 
override any decisions that a teacher, The Dean of Culture (when this position is fully funded) or 
the Director of Curriculum, Instruction and Culture makes if he or she believes it interferes with 
the rights of the child. Additionally, the Director of Special Education will provide professional 
development to staff members in the area of discipline and behavior management for students 
with special needs.  
 Sustained and strong family relationships and involvement are highly valued at Great River. These 
are built and reinforced through grade looping, regular parents/guardian communication 
including  quarterly parent/guardian-teacher conferences, seasonal festivals and celebrations of 
learning that all are invited to attend and parent and family education workshops. Additionally, 
parents/guardians and/or members of a child’s extended family will be encouraged to join the 
Parent Council (see descriptions in the section on governance). Finally parents, and former 
parents, may apply to become members of the Board of Trustees and to join the Care Group, a 
committee of Board members concerned with welcoming and supporting new families. The 
Community Outreach and Development Director (when funded) will take an active role in the 
above named processes. It is our belief that this position, once in place, will aid in the growth of 
parent involvement at Great River beyond what is listed above.  
 At Great River, we also value strong community relationships. As mentioned in the section on 
curriculum and instruction, our students will be venturing into the local community to participate 
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in learning expeditions. Our goal is to partner with various local organizations such as Wright-
Locke Farm and the Friends of the Fells Organization to create a mutually beneficial relationship. 
We have begun building these relationships and expect to continue this process as the school 
unfolds.  
 
  

III. How will the school demonstrate organizational 
viability? 

A.  Capacity 

The Founding Group 
The Greater Boston Waldorf Charter Initiative came together in the spring of 2014 out of an 
intense interest in Waldorf Education amongst a group of parents, grandparents, teachers and 
community members, centered mostly in the Medford area. As we began to explore the possibility 
of starting a charter school, we commenced the process of looking at other charter schools in the 
area, of meeting with community members, of connecting to the Alliance for Public Waldorf 
Education and of reading and researching what form such a school would take. We were 
heartened to learn that there were a large number (44 at present) of successful public Waldorf 
Charter schools, the majority of them on the west coast, that we could learn from and use as 
models. From the beginning it was clear that we wanted also to broaden the socio-economic 
reach of Waldorf education itself. In looking at other charter schools early in our process, several 
members of our group visited the Codman Academy in Dorchester. The director, Meg Campbell, 
was welcoming and extremely helpful and directed us, at the end of our visit, to connect to 
Expeditionary Learning of which she was a founder. She felt that there was a direct affinity 
between Expeditionary Learning and Waldorf methods and that Expeditionary Learning would be 
a key partnership for us. We have been in touch with Expeditionary Learning since then and have 
indeed found the partnership to be both strengthening and inspiring. 

The founding group has met regularly, weekly or at most biweekly, since we first came together. 
We have welcomed several new members and gained additional experience and expertise as 
enthusiasm spread. This prospectus has been written by a core group of the founding members in 
a collaborative process.  

The founders of Great River Community Charter School represent a diverse group of 
experienced individuals who are committed to providing the best possible educational experience 
to students in the school region.   Together, these individuals form a group uniquely qualified to 
govern a charter school from start-up to operation. They offer years of experience in teaching, 
educational policy, board governance, nonprofit management, social work, special needs, the arts, 
technology, urban planning, health, and law.  

Short biographies of each of the founders are given here: 

Sarah Arnold graduated cum laude from Harvard College in 1989.  After two years in the private 
sector, she returned to school for a Masters in Elementary Education from Lesley 
University.  Over the course of the next eight years, Ms. Arnold taught 5th grade in Weston, MA; 
spent 5 years teaching the Gifted and Talented Program and looping a 4th-5th Grade Class at 
Incline Elementary School in Incline Village, NV; and taught Sixth Grade Math and Science at the 
Blanchard Memorial School in Boxborough, MA.  In 2000, Ms. Arnold became involved in the 
founding of Evergreen Garden Playschool, a Waldorf Early Childhood program in Devens, 
MA.  Being involved with Evergreen Garden sparked Ms. Arnold’s interest in Waldorf education 
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and she pursued a Masters Degree in Waldorf Early Childhood Education from Sunbridge 
College.  In 2004, Ms. Arnold joined the staff of EGP, eventually becoming a Lead Teacher and 
Director.  Ms. Arnold is certified at the Director II level by the Massachusetts Department of 
Early Education and Care. Beginning Fall 2015, Ms. Arnold will be enrolled full-time at Boston 
University in the Doctor of Education in Developmental Studies program with a concentration in 
Literacy and Language.  She was awarded a Glenn Fellowship by Boston University. 
Sarah Bettencourt is a teacher with over ten years of experience in urban and suburban public school 
districts. She holds a Bachelor of Arts from Trinity College ( CT) and a Master of Education from 
the Harvard Graduate School of Education. Ms. Bettencourt taught at the MATCH Public 
Charter School in the school’s early years (two through four). In addition to her teaching duties at 
MATCH, Ms. Bettencourt was deeply involved in the creation of a program for repeating 
students, whole school Humanities curricular work (including high stakes assessments) and 
training in regards to improving the literacy and writing skills of children with special needs. She 
has carried this knowledge and experience into her subsequent teaching positions at Andover 
High School (Andover, MA) and through teaching classes and workshops in her local Arlington 
community  
 
Jennifer Breneisen is a Licensed Independent Clinical Social Worker (LICSW) with private practice in 
Arlington, MA.  She has over fifteen years of experience working with children, adolescents and 
their families.  Jennifer has both clinical and administrative experience in public and therapeutic 
school settings, was the Program Director for a therapeutic afterschool program, and also has 
extensive experience in community settings. Jennifer received her B.A. from Drake University, 
and her MSW from Boston College Graduate School of Social Work. 
 
Charles Hyson has a B.S. in Engineering from Clarkson University and M.A. in English from 
Rhode Island College. After three years working as the Assistant Engineer for the Town of 
Lincoln, Rhode Island, Mr. Hyson returned to school to earn his M.A. by day, while by night he 
achieved minor celebrity in Indie-rock circles in the 1990’s as the touring guitar player for the 
band Magnetic Fields. Today his fame primarily resides in the classrooms and hallways of Nathan 
Bishop Middle School, arguably the most diverse public school in the state of Rhode Island, 
where he has been teaching English Language Arts, including both push-in and self-contained 
ELL’s,  to middle school students for fourteen years. For the past five years Mr. Hyson has acted 
as the building's union delegate, representing and supporting 47 teachers in all aspects of their 
collective bargaining agreement. He has been an active member of the school’s  Instructional 
Leadership  Team and School Improvement Team, and has lead the Criterion Based Hiring 
Committee in bringing on new teachers.  He lead the hiring committee in selecting the school’s 
current principal  in the summer of 2013. Charles completed a two-year in-district leadership 
series of courses accredited by the University of Rhode Island. He will complete his second M.A. 
in Education Administration from Providence College in December, 2015.  The focus of his 
graduate research is the societal impact of U.S. Supreme Court decisions involving forced and 
voluntary integration and desegregation, and the narrowly-tailored legal remedies and 
mechanisms  currently available to avoid social and racial isolation through voluntarily integrated 
public education. Charles is the lead developer of the Greater Boston Waldorf Charter School 
Initiative.. 
Ramya Krishnamurthy is a financial services professional with fourteen plus years of diverse 
experience in IT project management, technology consulting, contract administration, vendor and 
risk management. She is currently employed as a Tech Program Manager for Bank of America 
Merrill Lynch, where she has worked for the past thirteen years. She is proficient in  wealth 
management product technology and is responsible for the management of multi million 
dollar  technology programs. She has an MBA from Xavier's Institute of Management (India) and 
a BS in Electrical Engineering from Madras University (India). 
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Ky Ober is presently on the Executive Board of the Boston Printmakers supporting professional 
artists from the US, Canada and Mexico, where she has served as coordinator for the Boston 
Printmakers Arches Student Exhibition for students from 20 New England Arts Colleges. Ms. 
Ober has over twenty years experience as Associate Professor of Printmaking at the School of the 
Museum of Fine Arts, Boston, teaching advanced printmaking to Diploma and Tufts BFA and 
MFA students. Her work has been included in numerous exhibitions in the US, and 
internationally and is in the public collections of Boston Public Library; Federal Reserve Bank of 
Boston; Hangzhou Art Academy, Hangzhou, China; Harvard Art Museums, Cambridge, Ma; 
Karel de Grote-Hogeschool, Antwerp, Belgium; Museum of Fine Arts, Boston; New York Public 
Library; University of Wollongong Collection,Australia, Vietnam Fine Arts Association, Hanoi, 
Vietnam. She has a BS in Biology from the University of Iowa; Master of Landscape Architecture 
and Environmental Design from School of Design, North Carolina State University; Diploma, 
School of the Museum of Fine Arts, Boston and attended the Rudolf Steiner School (a Waldorf 
School) from preschool through 12th Grade. 

Heather Sauceda Hannon is an urban planner currently doing transportation planning research for 
the United States Department of Transportation. Previously she worked in transportation 
planning at the Massachusetts Department of Transportation, and in campus master planning and 
urban design at the University of Massachusetts Boston and Harvard University. She has a degree 
in Architecture from Princeton University and a Masters in Urban Planning from Harvard 
University. She is active in her Medford community and has been on the Mayor's Bicycle 
Advisory Committee and on the Board of Directors for the Medford Farmers Market. 
 
Wirun Limsawart is a Ph.D. candidate in Social Anthropology at Harvard University. He is a 
physician of Thai Ministry of Public Health (MPH) who has experiences of eight years of works 
in a rural area in Southern Thailand—as a general practitioner, hospital director, and activist. He is 
an executive member of the Rural Doctor Society (RDS)—the national network of physician-
activists working to ensure accessibility and quality of medical care for poor rural populations. 
Through his working and personal illness experiences, Wirun discovered his passion for  medical 
anthropology. He earned a master's degree in medical anthropology from Harvard University in 
2012. His current research focuses on professional caregiving, professionalism, health 
bureaucracy, and human rights. His graduate study is a part of his long-term project he has 
worked with MPH and RDS in developing the educational system for future generations of health 
professionals and social leaders.  
 
Mary Ross comes to the initiative with a legal background having served as an Assistant District 
Attorney for the Commonwealth of Massachusetts and having fought for the educational rights 
of children as a staff attorney for MetroWest Legal Services.   A devoted Waldorf parent, Ms. 
Ross has been active at the Waldorf School of Lexington where her son has attended for the past 
decade. 
 
Amy Shinerock studied art at Bard College in the School of Visual Arts and received her MA from 
City College of New York. She studied brush painting and ceramics in Japan and has worked in 
her own studio for 30 years. She has participated in her children's Waldorf education volunteering 
both in the kindergarten and the nursery, and she started the school store for the Great 
Barrington Waldorf School. In addition, Amy has assisted with communication, horseback riding 
and respite care for adults with special needs. 

Laurel Shinerock will complete her Master's degree at the MGH Institute of Health Professions and 
will seek licensure as a Speech-Language Pathologist and a Reading Specialist in August, 2015. She 
plans to work as a bilingual Speech-Language Pathologist in an elementary school. Prior to 
graduate school Laurel worked for seven years as a Program Manager for households of adults 
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with developmental disabilities such as autism, intellectual impairment, and cerebral palsy. Laurel 
attended Waldorf schools from Kindergarten through 12th grade, and completed her bachelor's 
degree in Linguistic Anthropology and Bilingual Education at Brown University.   
Robert Shinerock has spent most of his career in private enterprise. He has more than 30 years 
experience working in the areas of  film production and development, commercial interior design, 
and  energy conservation. Before retirement in 2002, Robert spent five years as a teacher within 
independent Waldorf schools in southern New Hampshire. He has been an active volunteer in 
several non-profit endeavors. Robert has a B.A. from California State University, Los Angeles and 
a teacher certificate from Rudolf Steiner College in Sacramento, CA. 
 
Catherine Sola Hyun has eight years of experience in government and nonprofit financial 
management. She most recently held the position of Administrator at the Harvard Program on 
Humanitarian Policy and Conflict Research where she was responsible for all aspects of the 
Program's financial, grants management, human resources and administrative operations. Ms. Sola 
Hyun has held previous positions in the public sector as a Budget and Policy Analyst for both the 
Massachusetts House Committee on Ways and Means and the Dallas County Office of Budget 
and Evaluation. She received a B.S. in Political Science and B.A. in International Affairs from 
Northeastern University. 

B.  GOVERNANCE AND MANAGEMENT 

1. Governance and Management Structure 

ORGANIZATIONAL CHART OF GREAT RIVER COMMUNITY CHARTER 
SCHOOL  
 

Board of 
Trustees 

Administrative 
Council 

Faculty 
Council 

President Executive Director Faculty Council 
Chair 

Treasurer Director of 
Curriculum,  Instruction & 

Culture 

Director of 
Curriculum, 

Instruction & 
Culture 

(ex officio) 

Secretary Director of Operations 
 

Executive Director 
(ex officio) 

 
Community 

Members 
 
Representative(s) 
from the Faculty 

 
Faculty Council Chair 

(ex officio) 

Representatives 
from: 

Class Teachers: 
(possibly one each 

from 1-3, 
4-6, 7-8) 

Parents and 
Guardians 

Director of Special 
Education 

Representatives 
from: 

Special Subject 
Teachers 



 

34 
 

Executive Director 
(ex officio) 

A Representative of the 
Parent     
                  Council 
 

Representative(s) 
from Special 

Services and ELL 
&/or Director of Sp 
Ed. 

Director of 
Operations 
(ex officio) 

    Administrative Assistant  

      
Parent Council    TO BE ADDED AS ENROLLMENT 

ALLOWS 
Parents, Guardians,      Dean of Culture 
Community Members    Director of Community Outreach & 
Development A representative from the Board         

  
Director of Community Outreach & Development 
( as enrollment allows)  
 
 

The Organization of the Great River Community Charter School 
As a school that finds its inspiration in Waldorf education, supported by the structure of 
Expeditionary Learning, we strive not only to provide a curriculum that meets the needs of 
children in the classroom, but also to organize ourselves in such a way that leaders build a school-
wide culture of trust, collaboration and student achievement. All leadership in the school  models 
healthy, productive leadership practices and skills in all interactions. The components of relational 
trust (competence, integrity, respect, and personal regard for others) are understood and exhibited 
at all times. Research has shown that a high level of relational trust within a community correlates 
with increased student learning. Leadership follows norms, communicates effectively with the 
whole staff using an established system, and adheres to a clear decision-making process. Meetings 
are guided by pre-planned agendas and the use of protocols and reflection on leadership practices 
and skills is part of most meetings. Specifically, we are working to engender awareness and an 
experience of full individual participation and responsibility in the life of the school by employing 
a collaborative model. Collaborative does not mean that we are a parent or teacher co-operative 
(we are not) or that all staff members weigh in on every decision, either by vote or by consensus 
(they do not)  It does mean that within the school organization there are a number of different 
individuals and groups with accountability for different realms of work.  
 
Just as it is intended that students at The Great River Community Charter School will develop 
their ability to move and act, to feel and discern, and to analyze and think, the administration and 
teachers must bring their best thinking, feeling, and actions into being each day. The success of 
both the Waldorf and Expeditionary Learning approaches to education is not to be found in the 
curriculum or methods alone, but in the full commitment and intention of teachers and 
administrators who see, know, teach, connect with and inspire students. 
 
Expeditionary Learning school leaders encourage school staff, families, and community members 
to assume leadership roles in their areas of expertise. Supported by a leadership team, they 
maintain focus on teaching and learning even as they manage other responsibilities. All 
stakeholders engage in data-based conversations linked to school improvement, and the school 
uses a clear process for making, communicating, and implementing decisions. 



 

35 
 

There are three main governing bodies of the school, the Board of Trustees, the Faculty Council, 
and the Administrative Council. In addition, a Parent Council, although not strictly a governing 
body, exists to support the operations at Great River Community Charter School.  These bodies 
provide a consistent, formal means to ensure that teachers, staff administrators, parents and 
selected community members play an active role in the decision-making and strategic planning at 
the school. A separate 501c3 foundation is also in the process of formation.The foundation will 
be  responsible for major fundraising to support the school and for all funds that do not come to 
the school through government or grant sources, or through the Parent Council and school 
community outreach programs.  
 
2. Roles and Responsibilities 

The Board of Trustees 
The founders and Board of Directors of Great River are uniquely capable of implementing and 
steering a financially-viable, educationally sound institution.  Our group includes professionals 
with skills and experience in finance, law, children with developmental disabilities and special 
needs, reading specialists, social workers, school administration, mental health, urban planning, 
non-profit management, fundraising, and teaching.  Among us, we have over 50 collective years 
of teaching experience, the bulk of which is in public school settings. 
 
The Great River Community Charter School Board of Trustees (the Board) is responsible for the 
overall policy, direction and compliance of the school, deciding legal, financial and policy issues 
and hiring the Executive Director. Members of the Board are public agents authorized by the 
state and are responsible for holding the Charter. In Board documents Board members will codify 
the school’s commitment to Waldorf and Expeditionary Learning  as an integrated model, 
especially regarding governance, and where they will formalize the vision and values of the school. 
All Board meetings are, by law, open to the public. 
 
The Board ensures that the school can carry out its mission, meet its goals and maintain the 
continued quality of the school. To accomplish this, members of the Board should possess 
personal qualities that can be summarized as: (1) the ability to see the “big picture” and the 
conviction to set the proper course to achieve the Great River Community Charter School 
mission; (2) the integrity to continually serve the interests and pursue the goals of Great River; (3) 
knowledge of the school, its stakeholders, its organizational structure, and its managerial acumen; 
and (4) possession of a respectful and professional attitude toward colleagues. The Board of 
Trustees consists of members recruited from the parent body and the larger community. The 
Board also includes the Executive Director and Director of Operations as ex officio members. A 
representative(s) from the Faculty could potentially sit on the Board as well to ensure a strong 
teacher voice in the governance structure. As stated by Kahlenberg and Potter “Charter Schools 
could appoint teacher representatives to their governing boards. Unions are not the only way to 
facilitate teacher voice”  
In addition to the many duties/responsibilities of the Board, one of its key responsibilities is to 
ensure Great River is meeting and/or exceeding the benchmarks, and goals established 
throughout this charter to ensure the continuance of the Charter beyond the renewal period every 
5 years. The primary functions of the Board are: 
• ensuring that the activities of the school align with its mission and vision; 
• creating a strategic plan for the school; 
• ensuring compliance with all relevant state and federal regulations; 
• enacting and exercising oversight over the budget as a whole to ensure the responsible 
management of public funds; 
• being responsible public servants and representing the school in the community; 
• upholding state ethics and charter school law within the school community 
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• hiring, firing and evaluating  the Executive Director.  
Note: At agreed upon intervals, the Board will bring in an outside professional from The Alliance 
for Public Waldorf Education to evaluate the Executive Director.  
• approving all hiring and firing of teachers and staff. 
Note:  The Board approves all hiring and firing decisions. Although the Board does not hire and 
fire directly, the members can block the hiring or firing of teachers or staff if they feel that the 
hiring or firing procedures have not followed protocol. Teachers and other staff should never be 
hired or fired at the whim of a single administrator: therefore, Great River employs a broad based 
evaluation system and administrative safeguards to avoid this. Initially, until more administration 
positions can be added as enrollment is increased through added grades, the Board will take on 
certain additional responsibilities that will later fall to members of the  Administrative Council.  
Care Group - One of these responsibilities is to establish a welcoming culture throughout the 
school by the formation of a Care Group made up of members of the Board, with potential 
additional volunteers from parents or community members, to welcome new families and 
teachers and lead carefully prepared entrance and exit interviews. Eventually the Care Group 
would be headed by the Community Outreach and Development Director as part of the 
Administration. 
 

Faculty Council 
 
The Faculty Council, a group of experienced teachers and administrative staff members, meets 
weekly to carry out the instructional leadership of the school. Members of the Faculty Council 
include the Faculty Council Chair, the Director of Curriculum, Instruction & Culture (ex 
officio),the Executive Director (ex offico) , Representatives from the Class Teachers, (Grades 1-3, 
4-6 and 7-8), the Special Subject Teachers, Early Childhood and from Special Services and ELL, 
and, after enrollment numbers make this position possible and necessary, a Dean of Culture.  
 
The Faculty Council provides oversight and guidance related to  the educational environment, 
including curriculum, schedule, discipline, collegial relations and student achievement and well-
being. The Faculty Council is responsible for cultivating a positive school culture by: 
• Setting high expectations and modeling behaviors that foster mutual respect, integrity, and 
commitment 
• Developing norms and protocols for productive, collaborative inquiry 
• Cultivating shared ownership of successes, challenges and change initiatives 
• Celebrate team achievements and recognize individual accomplishments and contributions 
• Create rituals and routines to build trust, support relationships and foster dialogue 
• Structure and support active collaboration among teachers with clear roles, goals and protocols 
• Address conflict productively, professionally and proactively  
• Lead professional learning, promote shared leadership and the use of data to drive instruction 
The Faculty Council members come from the larger faculty and professional staff. Each potential 
member submits an application, describes why s/he would be a good choice for the Council, is 
interviewed and is voted on by the existing Council. members.  The Council, with guidance from 
the Executive Director,  should ensure that the class  teachers (in the early grades, the Crew 
Leaders), the special subject teachers, special needs, guidance and ELL specialists are all fairly 
represented.  
 
Teachers and Professional Service staff are evaluated by the Executive Director and the Director 
of Curriculum, Instruction & Culture,  by parents and other teachers as part of a broad based 
evaluation process that can involve an outside evaluator from  the Alliance for Public Waldorf 
Education if needed. The Faculty Council exists to promote quality teaching and to ensure that 
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the efforts to meet individual student’s needs are coordinated across the teaching and professional 
staff. In addition, the Faculty Council will regularly review assessment data, engage in professional 
development, and strategize on the day-to-day implementation of Great River Community 
Charter School’s mission and vision. The Council will establish norms and agreed-upon protocols 
and other strategies to ensure balanced participation prior to beginning work together. These 
norms and protocols will be posted and will be used as a basis for debriefing and 
reflecting.  School leaders should focus on asking questions, actively listening and synthesizing 
ideas and establish a transparent and fair decision-making process. Members of the Faculty 
council will strive for consensus or near consensus on major decisions. Consensus does not 
suggest unanimous agreement, but rather that everyone can support the group decision.   
 
The Faculty Council Chair is an ex officio member of the Administrative Council. The director of 
Curriculum, Instruction and Culture site as an ex officio member on the Faculty Council and The 
Executive Director  serves as an ex officio member both of the Faculty Council and of the Board 
of Trustees.This ensures that the perspective of the teaching staff and the day-to-day needs of 
students and educators are well represented in the decisions of the Board and the Administrative 
Council. Faculty Council meetings are not open to the public for reasons of privacy of the 
students unless parents and guardians or members of the public are specifically invited. 
 
The Chair of the Faculty Council is initially a teacher who volunteers  (and is elected by the rest 
of the Faculty Council) to take on the position of Chair of the Faculty Council. The Chair is given 
a reduced teaching load and a stipend, facilitates all meetings and sits as an ex officio member on 
the Administrative Council to represent the Faculty. The Chair of the Faculty Council will 
support the faculty in all planning, implementation, and management of day-to-day affairs related 
to classroom and pedagogical decisions at Great River. In addition to having a widely visible 
presence throughout the school, the Chair will: 
• be available to answer questions and concerns about the curriculum from parents and the 
greater community,  
• mediate/facilitate parent-teacher relations where necessary,  
•oversee teacher professional development along with the Director of Curriculum, Instruction 
and Culture, 
• lead in keeping the “big” pedagogical picture, guiding and working with the faculty to study and 
deepen knowledge and understanding of the curriculum and the children. 
 
Faculty 
While not a governing body, all teachers meet regularly to share what is happening in the 
classroom, conduct Child Study together, develop their artistic and observational skills, and 
support one another, as well as the children they serve. The entire faculty meets weekly in grade 
level or looping groups for additional professional development guided by Expeditionary 
Learning to look at student work, review assessment data and use this data to guide instruction. 
The Director of Curriculum, Instruction and Culture serves as mentor to all faculty members and 
is responsible for coordinating and integrating Waldorf and Expeditionary Learning programs, 
including crew, and is responsible, along with the Executive Director to see that the three 
dimensions of achievement remain a focus of the Faculty. Hiring and firing of teachers is carried 
out by the Personnel Committee in the Administrative Council. Faculty can participate in the 
hiring of teachers, but no teachers should be involved in the firing of other teachers. However, no 
teacher should be hired or fired at the whim of a single administrator, hence the Personnel 
Committee, relying on evaluations from parents, teachers and other administrators, acts as a team 
in hiring and firing decisions. 
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That outside evaluator could also be brought in to evaluate teachers or other administrative staff 
if internal school protocol is not sufficient. Evaluation also becomes a tool for growth.. Through 
training and development with EL coaches teachers  learn self-assessment and methods to 
become better leaders and teachers.  
 

Administrative Council 
The Great River Community Charter School requires an administrative function that is effective 
and flexible, that honors the reality of daily school life and facilitates collaborative management. 
Administrative decisions will be presented, vetted, and implemented in an Administrative Council 
that is made up of the Executive Director, Director of Curriculum, Instruction and Culture, 
Director of Operations, the Director of Special Education, the Administrative Assistant and, at 
full enrollment, the Director of Development & Community Outreach, the Faculty Council Chair 
(ex officio), potentially other faculty members and a representative of the Parent Council. 
 
Each member of the Executive Council has key administrative responsibilities to ensure the 
smooth and successful management of Great River, as detailed below. Each administrator works 
with one or more of the governing bodies or Parent Council to help in facilitating the day-to-day 
implementation of Council priorities. They also help to facilitate communication and coordination 
of efforts between the Administrative Council, the Faculty Council, the Parent Council and the 
Board. The roles and responsibilities of each are represented here: 
  
The Executive Director, is liaison to the Board, handles parent complaints/issues, and 
development, does teacher "reviews" which contribute to evaluations, but not the evaluations 
themselves.The Executive Director is a member or ex officio member of all three governing 
bodies, directs the Administrative Team,  and must be capable of embodying the school’s vision, 
mission, and goals and translating them into effective policies and procedures. Specifically, the 
Executive Director will: 
• Work with the Board to ensure that all activities at Great River are aligned with the mission and 
goals; 
• Hire, supervise, and evaluate Great River employees and participates in hiring and firing of 
faculty, which then must be approved by the Board. (The Board can only vote to reconsider the 
hiring or firing of a teacher or staff, not to do the hiring or firing itself) 
• Meet regularly with the Board, the Faculty Council  and the Family Council; 
• Meet with district and community leaders to advance the school’s goals; 
• Oversee student enrollment process and development of class schedules; 
• Work with the Director of Operations and the Board of Trustees to adhere to budget guidelines 
and administer budget; 
• Ensure compliance with all relevant State and Federal Regulations; 
• Oversee facility maintenance and improvements; 
• Coordinate fire and other drills and implementation of emergency procedures; 
• Oversee all school-sanctioned fund-raising activities; 
• Attend trainings provided by the DESE, Expeditionary Learning and The Alliance for Waldorf 
Public Education.      
• Represent Great River within the community; 
The Executive Director will be hired by the Board and report regularly to the Board regarding the 
progress and status of Great River. The Board will seek to hire an Executive Director with the 
skills and abilities necessary to ensure the full success of Great River. 
In particular, the Governing Board will seek an Executive Director who: 
• Holds an advanced degree (Master’s or higher) in a relevant field of study (Education, 
Administration, Management, etc.) and has relevant experience in management and education; 
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• Is committed to the mission, vision, and goals of Great River; 
• Has a demonstrated commitment to the principles of Waldorf education, e.g., training and/or 
certification in Waldorf education, experience working in a Waldorf school; 
• Has a working knowledge of the relevant State and Federal regulations that will affect Great 
River; 
• Demonstrates sound judgment and decision-making skills; 
• Possesses excellent communication and relationship building skills; 
• Is responsive to various stakeholders, such as State Charter School Board, faculty, parents, 
Councils, and students; 
• Has a knowledge of Massachusetts Core Curriculum, required assessments, and relevant 
pedagogical methods; 
• Is organized, efficient, and hard-working; and 
• Is capable of effectively hiring, managing, supervising and mentoring other staff.  
 
Charles Hyson, the lead planner of our founding group, is the expected Executive Director. He is 
uniquely qualified to be an administrator at Great River because he has 11 years of experience 
teaching in schools with a high percentage of low SES students, ELL’s and students with special 
needs. He has held many leadership roles and is completing his administrative credentials. He has 
also taken foundation studies for Waldorf teacher training, has been active in the Alliance for 
Public Waldorf Education, and has completed administrator training in Public Waldorf 
leadership.  
 
The Director of Curriculum, Instruction & Culture is a member of the Administrative 
Team  and sits as an ex officio member on the Administrative Council. The Director of 
Curriculum, Instruction and Culture  works collaboratively with the Executive Director and takes 
on most of the responsibilities that will later be those of the Dean of Culture until such time as a 
Dean of Culture can be hired. This Director, a teacher experienced in Waldorf methods and 
trained in Expeditionary Learning protocols, serves as a curriculum specialist to mentor and assist 
newer teachers in using Waldorf and Expeditionary Learning methods to teach the Core 
Curriculum. The Director of Curriculum, Instruction & Culture is also responsible for integrating 
all Expeditionary Learning professional development with Waldorf methods. 
Specifically, the Director of Curriculum, Instruction and Culture will: 
• Mentor teachers on the implementation of curriculum and classroom management; 
• Facilitate in and out of school professional development  
• Meet weekly with teachers in team settings to ensure the effective implementation of classroom 
routines and instruction to guide character development and habits of work and learning. 
• Support teachers and provide feedback on the implementation of structures including crew, 
student-led conferences, and presentation of learning through performances, festivals and 
portfolios. 
• Mentor and work with students as needed 
• Participate in the hiring of teachers. 
• Responsible for overseeing disciplinary and behavior issues when these cannot be handled 
directly by the teacher. 
 
Director of Operations is in charge of the budget and finances in regards to the school. This 
person also oversees the smooth functioning of all facilities and organizes the educational 
opportunities for students in the kitchen, the garden and building clean up. He or she follows 
defined protocols for vendor selection. 
 
Budget Committee - the  Budget Committee is a subcommittee of the Administrative Council 
headed by The Director of Operations to oversee the budget. The Director chooses 
representatives from the Board, the Faculty and potentially the Parent Council to join. 
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Director of Special Education   
The Director of Special Education oversees all aspects of special education as they pertain to the 
school. Specific duties include but are not limited to the following:  
 
 Establish and communicate an instructional program-wide philosophy in alignment with 
both a  Waldorf-Methods and Expeditionary Learning pedagogical approach and curriculum in 
the least restrictive environment for serving special needs students 

 Oversees the special education instructional services and staff  

 Collaborates with the Director of Curriculum, Instruction and Culture to ensure fidelity 
of the instructional model for students with disabilities 

 Collaborates with parents/guardians, and school personnel in sharing information about 
students, consistent with legal requirements, and recommends appropriate interventions in line 
with the vision and mission of the school for students in need of support services 

 Directs instructional services for students including the identification, follow-up, and 
individualized educational plans of students with disabilities 

 Gathers statistical data required in planning the educational programs for students with 
disabilities 

 Monitors the student record system to ensure that appropriate information is kept 
current in student record folders as related to special education 

 Ensures the implementation of state and federal regulations related to special education 
policies and procedures 

 Explains and interprets special education-related policies and procedures to staff and the 
community 

 Completes data reporting related to annual child count of students with disabilities and all 
mandated reporting related to the education of students with disabilities 

Administrative Assistant,  is responsible for reports, agendas, schedules and enrollment. 
 
Personnel Committee- The Personnel Committee is a subcommittee of the Administrative 
Council that consists of the Executive director, the Director of Curriculum, Instruction and 
Culture, the Director of Operations and a Board member or skilled community member 
preferably with business experience. (who does not have a child in the class of the teacher in 
question). The Personnel Committee is responsible for hiring and firing and bases its decisions on 
a broad based evaluation system. Please note, we intend to employ a broad based evaluation 
system that includes teachers, parents, students and, potentially, an outside evaluator. However, it 
will be up to the Personnel Committee to make decisions based on these evaluations and for the 
Board to approve them.  
 
Governance Positions to be added as enrollment allows: 
 
The Dean of Culture (position to be added when enrollment allows) 
The Dean of Culture works with the team leaders and supports teachers in building strong, 
mutually respectful relationships with students and families. In addition to serving on the Faculty 
Council, s/he coaches teachers, facilitates professional development for the staff, is responsible 
for discipline and teaches as well. 
Specifically the Dean of Culture 
 Oversees the development, implementation and assessment of crew curriculum  

 Establishes a structured, positive and inspiring school culture that reinforces character 
strengths. 
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 Leads assemblies, parent workshops, family and community service events and other 
school-wide culture-building activities.  

 Partners with parents and families to build authentic school-wide community. 

 Coordinates and implements a school-wide behavior management system with 
meaningful incentives and consequences. 

 Works closely and effectively with children who have behavior challenges and their 
families; partner with school counselor and teachers to execute individualized behavior 
interventions when needed. 

 Facilitate staff trainings on student-teacher relationships, classroom management, parent 
partnership and school culture.  

 Conduct regular school culture walkthroughs to help staff maintain a high bar of 
excellence. 

 Supervise school entry, breakfast, lunch, dismissal, and transitions to ensure they are 
orderly and positive. 

 Accurately monitor and analyze daily student attendance, homework and discipline 
records; create new systems and structures to proactively address school’s areas of need. 

 Observe crew lessons and provide targeted and actionable feedback to teachers. 

 
The Community Outreach and Development Director will  take over responsibility for 
welcoming new families and conducting skilled entrance and exit interviews from the Care Group 
on the Board that had performed those responsibilities. The Director of Community Outreach 
and Development is a member of the Parent Council and is the liaison to families and volunteers, 
organizes Extended Learning Opportunities, Parent fundraising events, and is responsible for the 
newsletter, facebook page and website, as well as overseeing  grant writing and research. 

Parent Council 
The Parent Council exists to support the operations at Great River specifically by helping to 
coordinate volunteer opportunities, festivals and gatherings for families, on-going parent 
education, and fundraising. Members of the Parent Council may serve as representatives and fully 
participating members of the Board. Members of the Parent council will be recruited from the 
parents, guardians and grandparents of students at Great River and other interested community 
members. The Community Outreach and Development Director (when this position is funded) 
will serve as a member of the Parent Council and is the contact at the school for Parent Council 
activities. 
On-going development of the Board, The Faculty Council and The Administrative 
Council  
 
In order to ensure that members of the Great River Community Charter School Board, The 
Faculty Council, the Administrative  Council and Family Council members are well-versed in their 
responsibilities, including: governing, oversight and strategic planning; sound and well-accounted 
financial management of public funds; compliance with all state and federal legal obligations; 
responsibility to represent the community’s interests; and ensuring alignment of activities with the 
mission and vision of Great River, the Board has agreed to the following practices: 
1. Training for Governing Board members by mentors from the Alliance for Public Waldorf 
Education and Expeditionary Learning consultants. 
2. On-going professional development for the Faculty Council  and all faculty members at 
meetings with Expeditionary Learning and oversight of curriculum planning by Alliance for 
Public Waldorf Education. 
3. Planned attendance and training of the Executive Director, the Chair and the Director of 
Curriculum and Instruction at the Alliance for Public Waldorf Education annual meeting as well 
as mentorship and oversight of both by Expeditionary Learning. Attendance of the Executive 
Director and at least one other at the Annual Expeditionary Learning conference. 
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4. Annual Retreat (including review of mission, vision, charter, and goals)   
 
We intend to enter a partnership with Expeditionary Learning. At this time, the exact details of 
this partnership are still being worked out Our contact person at Expeditionary Learning is Lily 
Newman, Northeast Regional Director.. Her contact information is as follows: 
lnewman@elschools.org, 413-362-3067.   
 
(3)Board Sustainability  
Ongoing recruitment of additional board members to insure sustainability and community 
connection is critical.  New board members will be recruited from key community partners, 
stakeholders and via the use of the United Way of Massachusetts Bay and Merrimack Valley 
Board Bank. Recruitment will focus on on targeted skills and qualification as needed.  

   
 
C.  SCHOOL FINANCES 
 
FINANCIAL PLAN 

This financial plan offers a five-year financial projection of revenues and expenditures 
demonstrating sound financial footing for the Great River Community Charter School in both the 
near and long-term.  This plan demonstrates that school income including, state, federal, grant 
and philanthropic funds, are sufficient to sustain the operations in the start-up phase into full 
enrollment. This document in its current forms serves as a blueprint of our ongoing charter 
school design and application process, as such, the format of this document will continue to 
evolve as the Great River Community School enters the application, planning and implementation 
phases. The narrative and figures contained within this document aim to demonstrate that Great 
River has established a sound and conservative financial plan to ensure school longevity and 
educational success.  

Student Data 

Charter School funding formulas are calculated by taking into account the number and type of 
students served by the school. The table below shows our projected student enrollment and 
student data assumptions for calculating our annual school funding. 

For the first year of academic instruction in academic year 2017-2018, Great River will begin 
teaching students in Kindergarten through Third Grade. Each grade will operate with two 
separate sections, each with a dedicated Grade teacher. Each subsequent year, an additional class 
will be added until Great River provides education for children in Kindergarten through Eighth 
Grade. Year 1 begins with a total student population of 186 students growing to a total 
enrollment of 386 students in year 5. The financial plan assumes a 90 percent daily student 
attendance rate to calculate a conservative tuition reimbursement assessment. 

The student data below uses the assumption that 17.5% of enrolled students will be eligible for 
free/reduced lunch in accordance with the standards of the Federal Free Lunch Program.  The 
financial plan also estimates that 6 percent of the student population will be English Language 
Learners and part of the school’s  ELL program.  These are aspirational goals based on our stated 
mission to serve a heterogenous student population that includes students from low, middle, and 
high income families. 

 

Estimated Student Data 

mailto:lnewman@elschools.org
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Ye
ar 
1 

Ye
ar 
2 

Ye
ar 
3 

Ye
ar 
4 

Ye
ar 
5 

 

FY
20
17 

FY
20
18 

FY
20
19 

FY
20
20 

FY
20
21 

Enrollm
ent by 
Grade 

     
Kinderg

arten 44 44 44 44 44 

First 
Grade 46 46 46 46 46 

Second 
Grade 46 46 46 46 46 

Third 
Grade 50 50 50 50 50 

Fourth 
Grade 0 50 50 50 50 

Fifth 
Grade 0 0 50 50 50 

Sixth 
Grade 0 0 0 50 50 

Seventh 
Grade 0 0 0 0 50 

Eighth 
Grade 0 0 0 0 0 

Maximu
m 

Enrollm
ent 186 

23
6 

28
6 336 

38
6 

Projecte
d 

Enrollm
ent 90% 167 212 

25
7 302 

34
7 

Free/Re
duced 
Lunch 
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(at least) 

Free 
lunch 

17.
5% 

17.
5% 

17.
5% 

17.
5% 

17.
5% 

Reduced 
Lunch 

17.
5% 

17.
5% 

17.
5% 

17.
5% 

17.
5% 

English Language 
Learners (at least) 

    
English 
Langua

ge 
Learners 6% 6% 6% 6% 6% 

 
Instructional Program Calendar 

The detailed design of the Great River Community School is an ongoing effort. At this stage, the 
financial plan of the school includes budgetary expenses for 180 days of instruction per year. This 
academic calendar assumes no additional summer school or instruction outside of the traditional 
school day. If in the event that student performance does not meet state standards on mandatory 
assessment tests, the school would reconsider adding additional instruction to meet these 
requirements and ensure student proficiency. 

Staffing and Personnel Requirements 

The table below includes data relative to staffing and personnel in years 1 through 5. Staffing 
includes the largest expenditure category of the school's operational budget and takes into 
account the following assumptions: 

 An average teacher salary of $55,000 in year 1 with 3% cost of living increasess yearly. 

 A student to teacher ratio of less than 25 to 1. 

 Administrative staff consisting of : Executive Direcotr, Director of Curriculum, 
Instruction, and Culture; Director of Operaitons, Director of Special Ed (.5FTE), and a 
Development Director and Dean of Culture to be added in year 5.   The fringe benefit assessment 
is set at 28 percent and includes combined costs for retirement, health benefits, workers 
compensation, payroll taxes, and Medicare expenses as a percentage of actual salaries. 

 
Facilities 

The table below indicates the facility needs required to provide adequate space for instruction and 
specialty education each fiscal year. It includes space for a physical education facility, kitchen 
space and administrative offices. The facility needs will grow as grades are added and student 
enrollment increases. Year 1 assumes a need for 6,000 square feet of physical space growing to 
13,500 in year 5. To reduce moving and expansion costs, Great River Community Charter School 
plans to occupy a 6,000 square foot facility until year 3 and will plan an expansion of existing 
space, or a move to a larger 11,000 square foot facility, as student enrollment increases. 

Transportation 
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Great River Community Charter School will not provide dedicated transportation for its students. 
This service will be provided by the local districts for students within the Charter’s regional area. 

Revenue Estimates 

The Great River Community Charter School will generate income from three sources: the 
Massachusetts Department of Elementary and Secondary Education (DESE) per pupil charter 
reimbursement, grant funding and fundraising.  Student reimbursement from the DESE will 
represent the predominate source of funding for the Great River Community Charter School. The 
DESE calculates a per pupil annual spending rate for each school district and provides matching 
financial support to state charter schools based on the primary address of each student who  opts 
to attend  the charter, rather, than their local public school. The Great River Community Charter 
School will serve the communities of Arlington, Cambridge, Everett, Medford and Winchester. 
The annual per pupil reimbursement rate for each community is included in the table below 
excluding Cambridge. At a reimbursement rate of $25,178, Cambridge is the outlier of the group 
and creates an inaccurate average in comparison to the other school district rates. As such, for the 
purpose of a conservative income projection, this figure will not be used to calculate state tuition 
funding.   In addition, the DESE provides financial support for facilities expenses, which unlike 
public schools, are not supported by any other state funds.  The flat facilities rate of $893 per 
student was allocated to each Massachusetts Charter for Fiscal Year 2015. Budget projections 
utilize the per pupil reimbursement rate average of $11,000 per pupil as a conservative estimate. 
The tuition revenue assumption conservatively estimates 90% student enrollment per year. In an 
effort to provide additional programs and cover anticipate income shortfalls, Great River 
Community Charter School plans to seek grant funds from educational foundations, the 
Massachusetts Department of Elementary and Secondary Education and the Alliance for Public 
Waldorf Education. We aim to solicit grant funds in the  amount of $150,000 for Fiscal Year 
2017. Our non-profit educational foundation, the Greater Boston Waldorf Charter Foundation 
will lead fundraising efforts and work in conjunction with Great River to create a thriving charter 
school.   
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