
  
 

 
 
 
 
 
 
 

Libertas Preparatory Charter School 

 
 

PROPOSED CHARTER SCHOOL FOR SPRINGFIELD, MA 
  

 
Through rigorous academics, character development, and strong supports for every learner, 
Libertas Preparatory Charter School prepares all sixth through twelfth grade students to succeed 
within the college of their choice and to be positive, engaged members of their communities. 
   

 
 
 

 
Prospectus Charter Application 

Respectfully Submitted to the Department of 
Elementary and Secondary Education 

July 28, 2015 
 
  



i 
Libertas Preparatory Charter School Prospectus  

Table of Contents 
 

Commonwealth Charter Applicant Information Sheet 
 

i 

Commonwealth Charter Certification Statement 
 

iii 

Public Statement 
 

iv 

Executive Summary 
 

vi 

I. How Will the School Demonstrate Faithfulness to Charter? 
 

1 

A.  Mission 
 

1 

B.  Key Design Elements 
 

1 

C.  Description of the Community(ies) to be Served 
 

5 

II. How Will the School Demonstrate Academic Success? 
 

8 

A.  Overview of Program Delivery 
 

8 

B. Curriculum and Instruction 
 

16 

C. Student Performance, Assessment, and Program Evaluation 
 

29 

D. Supports for Diverse Learners 
 

33 

E. Culture and Family Engagement 
 

39 

III. How Will the School Demonstrate Organizational Viability? 
 

44 

A. Capacity 
 

44 

B. Governance and Management 
 

45 

C. School Finances 
 

48 

IV.  Required Attachments 
 

52 

Individual Questionnaires and Resumes 
 

53 

Curriculum Scope and Sequence, Including Content and Skills 
 

86 

Draft Organizational Chart 
 

95 

Draft Operating Budget: Projected Revenues and Expenditures 
 

96 

Proven Provider 
 

97 

  
 
 

 



ii 
Libertas Preparatory Charter School Prospectus  

 
 
 
 
 
 

COMMONWEALTH CHARTER APPLICANT INFORMATION SHEET 
 
This form must be attached to the letter of intent, prospectus, and final application. Please type 
information. 
 

Name of Proposed Charter School:  Libertas College Preparatory Charter School                                     
 

School Address (if known): TBD  
 

School Location (City/Town REQUIRED): Springfield, MA  
 

Primary Contact Person: Modesto Montero  
 

Address: 26 Longfellow Terrace  
 

City: Springfield State:  MA            Zip: _01108_    
 

Daytime Tel: (901) 628-9784     Fax: (617) 227-4551  
 
  
 

Email: bspirer@buildingexcellentschools.org  
 
1. The proposed school will open in the fall of school year:      2016-2017        2017-2018 
 
 

School Year Grade Levels Total Student 
Enrollment 

First Year 6 90 
Second Year 7 180 
Third Year 8 270 
Fourth Year 9 360 
Fifth Year 10 450 
Sixth Year 11 540 
Seventh Year  12 630  

 
2.  Grade span at full enrollment: 6 – 12   
 

3.  Total student enrollment when fully expanded: 630  

4.  Age at entry for kindergarten, if applicable: N/A         
 

5.  Will this school be a regional charter school?  Yes    No 
 

mailto:bspirer@buildingexcellentschools.org


iii 
Libertas Preparatory Charter School Prospectus  

If yes, list the school districts (including regional school districts) in the proposed region. Please only 
list districts that are included in Appendix B. (Use additional sheets if necessary.) 

 
 
If no, please specify the district’s population as reported in the most recent United States census 
estimate for the community the school intends to serve:  153,060     . The Board of Elementary and 
Secondary Education shall not approve a new Commonwealth charter school in any community with a 
population of less than 30,000 as determined by the most recent United States census estimate [available 
at http://www.census.gov/], unless it is a regional charter school. (MGL c. 71 § 89(i)(1). 
 
 
6. For all proposed charter schools, list the districts that are contiguous with the proposed school’s 
district or region. Please only list districts that are included in Appendix B. (Use additional sheets if 
necessary.) 
 
Chicopee   East Longmeadow             Longmeadow     
 
Ludlow                                     West Springfield    

 
 

7.  Is the proposed school to be located in a district where overall student performance on the 
MCAS is in the lowest 10 percent, as designated in Appendix B?  Yes    No 
 
8.  Will the proposed school be located in a district or districts in which the 9 percent net school 
spending cap is, or could be, exceeded by 2015-2016 applications?  Yes    No  
 
9.  Is the applicant group currently the board of trustees of an existing charter school?  Yes    
No 
 
10.  Is the applicant group/board of trustees intending to create a network of schools?  Yes    No 
 
11.  If the applicant group/board of trustees is intending to create a network of schools, how many 
applications is the group submitting in the 2015-2016 application cycle?  N/A   
 
12.  Do members of the applicant group currently operate or are they employed by a private or 
parochial school?  Yes    No  
 
 
 
 
 
 
 
 
 
 

_____________________ ______________________ ______________________ 
______________________ ______________________ ______________________ 
______________________ ______________________ ______________________ 

 

http://www.census.gov/
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PUBLIC STATEMENT  
 
Through rigorous academics, character development, and strong supports for every learner, Libertas 
Preparatory Charter School prepares all sixth through twelfth grade students to succeed within the college 
of their choice and to be positive, engaged members of their communities.  Within an achievement-oriented 
culture in which expectations are clear and routines are consistent, and in which the joy of learning, the 
power of intellectual curiosity, and the development of life-building values are at the center of our seamless 
6-12 school, all learners build the skills, knowledge, and character required for college and professional 
success and a life of positive community engagement.   
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EXECUTIVE SUMMARY  
 

MISSION and SCHOOL DESIGN  
 

MISSION              
 

Through rigorous academics, character development, and strong supports for every learner, Libertas 
Preparatory Charter School prepares all sixth through twelfth grade students to succeed within the college 
of their choice and to be positive, engaged members of their communities. 
 

VISION              
 

We propose a high expectations, high achieving school that replicates the successful models of other high 
performing charter schools in Massachusetts and across the country.  
 

Within an achievement-oriented culture in which expectations are clear and routines are consistent, and in 
which the joy of learning, the power of intellectual curiosity, and the development of life-building values 
are at the center of our seamless 6-12 school, all learners build the skills, knowledge, and character required 
for college and professional success and a life of positive community engagement.   
 

To remediate academic gaps and accelerate learning for students currently achieving in the lowest decile of 
performance in The Commonwealth, and informed by the mandate of our mission, we focus intensively on 
literacy and mathematics and dedicate extended time to support students in meeting the cognitive and 
academic demands as outlined within the Massachusetts Curriculum Frameworks (MCFs) and Common 
Core State Standards (CCSS). To ensure that students have the character traits that will allow them to 
succeed, no matter the challenge, we teach, celebrate, and develop common values across the school, 
starting day one.  Every day, our staff, families, and students will be driven by our mission and vision, 
which combined inform the core elements of our school design. 
 

Rigorous academics are present across the school - from morning Brain Breakfast Academics, to extended 
day rigorous, MCF- and CCSS-aligned classrooms, to daily Tutoring and Homework Support.  Middle 
school students seamlessly matriculate into high school where they are personally known, academically 
challenged, and consistently supported to perform at levels competitive with students from across the state.  
High school students graduate with the ability to think critically, communicate effectively, and apply their 
learning across multiple domains. All students work with complex texts and build knowledge through 
content-rich nonfiction and fiction, demonstrate their understanding through text-based writing, and apply 
their conceptual thinking in mathematics and the sciences in multiple ways. All learners are prepared for 
the college of their choice and ready to build lives rich with opportunity for themselves and their families.  
 

Character development is a priority starting day one – with our families during Home Visits, across the 
community through Information Sessions, and during inspiring and transformative Annual Orientations 
with families and students at the start of each year.  Serving a large percentage of students who will be the 
first in their families to graduate from college, and, in many instances the first to earn a high school diploma, 
we will be a values-based school community that lives by our FIRST values of Focus, Integrity, Respect, 
Self-Determination, and Team.   We believe in the limitless potential of our students, and we do whatever 
it takes to help students achieve their personal and professional goals and to become positive, engaged 
members of the community.  
 

Strong supports for every learner are critical to the successful execution of our mission.  Students with 
disabilities benefit from a full-inclusion model as appropriate while being assured of adequate time for 
small group and one-on-one interventions as needed and other supports as indicated in their IEP.  As a 
school serving a large number of English language learners (ELLs), our expanded learning time is 
particularly beneficial, as ELLs are supported to develop cognitive academic language proficiency (CALP), 
and not simply the basic interpersonal communication skills (BICS) of social language.  
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COMMUNITIY(IES) TO BE SERVED          
 

Springfield Public Schools (SPS) is the second largest district in New England, serving approximately 
27,000 students across nearly 60 schools. Within the Massachusetts state ranking system, Springfield is at 
a Level 4 overall and there are currently 11 schools (3 elementary, 6 middle, 2 high) designated at a Level 
4. Student proficiency rates within the district are 41% in ELA and 33% in Math, compared to state 
proficiency rates of 69% in ELA and 60% in Math. The district graduation rate is 55%, compared to 85% 
for the state. Springfield’s average combined SAT score is 1,149; the average combined SAT scores in 
Massachusetts is 1,530. These challenges have garnered the attention of the state, as evidenced by the recent 
creation of the Springfield Empowerment Zone and the targeting of resources into eight failing middle 
schools: Chestnut South, Chestnut North, Chestnut Talented and Gifted, Kiley, Kennedy, Forest Park, 
Duggan, and Van Sickle.  The bleak reality within SPS is creating the type of innovative educational 
environment that has the potential to alter the way we deliver public education. This type of energy is 
exciting and may lead to strong results.  However, it insufficiently addresses the critical condition of SPS 
high schools and does not provide a seamless 6-12 quality option to families as part of a powerful, 
comprehensive solution - one that brings the full autonomies of a charter and proven design elements for a 
high risk community - one that is designed to mitigate the risk factors that can accompany middle school 
students as they transition to a large, comprehensive high school.  Our target community of Northwest 
Springfield has one of the highest poverty rates in the city and is at the heart of the chronic academic need.  
 

Working with Proven Provider Building Excellent Schools, and with the early support of community 
members determined to uplift education within the City of Springfield, we are proposing a seamless 6-12 
school design, proven in practice yet unique to Springfield families, and demonstrated to address the 
achievement gap with similar populations and similar needs.  Additionally, we are proposing school 
leadership that will bring the training, resources, and support needed to execute successfully on our mission.   
 

Comprehensively, we will bring a mission-driven team, staffed and dedicated to the success of every student 
and equipped with the skill sets to build that success for all learners, including those with special needs and 
those identified as English language learners.  Through clear systems and structures that provide absolute 
and growth measurement of student achievement throughout the year, we will collect and analyze student 
data daily, weekly, monthly, each trimester, and annually, and we will use that data to inform decisions and 
actions that support the growth of every learner. The Head of School will conduct Home Visits with each 
new family, all new and returning families will be invited to attend transformative and inspirational annual 
Family Orientations, all students and families will receive frequent academic and behavioral FIRST Reports 
(weekly in the middle school, monthly in the high school), and all families will meet with staff two times 
per year during Parent Teacher Conferences.  Sharing the success of our students and the joy of our school 
culture, we will invite families to school-wide weekly Community Meetings that celebrate student growth 
and success, and sharing coffee and conversation, we will meet monthly during Cafecitos with Libertas 
Families for Student Success that support the development of the school.  
 

COMMUNITY SUPPORT / RELATIONSHIPS         
 

We are honored by the early strong support for the Libertas Prep proposal, and we are energized by the 
similar strong support for the charter incubation, leadership development, and school support work of 
Building Excellent Schools and for proposed school leader Modesto Montero.  We bring the backing of the 
Davis Foundation, the largest local foundation that has been critical in the city’s education reform efforts; 
the Foundation’s Executive Director Mary Walachy serves as a member of our founding Board.  We also 
bring nonprofit leadership to the Board, in Dora Robinson, President and CEO of United Way of Pioneer 
Valley, and educational leadership in Kwame Webster, Managing Director of Teach For America in 
Western Massachusetts. With them, we are in the early and productive stages of community outreach, and 
we look forward to continued discussions with a number of individuals, organizations, and stakeholders 
from across the city, drawing on their insights and working to ensure the critical support needed to establish 
and grow a successful charter school.  
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STRATEGIES TO ASSESS DEMAND AND ESTABLISH SUPPORT      
 

Community outreach plans have already begun, and will escalate considerably in the weeks ahead.  We 
look to meet with or continue to meet with stakeholders, including: Rachel Romano, BES Fellow, Founder/ 
Executive Director, Veritas Preparatory; William Spirer, BES Fellow, Founder/Head of School, Springfield 
Preparatory; Professors Frank Sleegers and John Taylor, UMass Amherst, Department of Landscape 
Architecture & Regional Planning; Sarah Tsitso, Executive Director, Carew Hills Boys and Girls Club; 
Nick Fyntrilakis, Vice President of Community Affairs, MassMutual; Dale Stauss, President, Shriners 
Hospitals for Children; Jeremy Casey, President, Young Professional Society; Henry Thomas, President & 
CEO, Urban League of Springfield; David Silva, Executive Director, Puerto Rican Cultural Center; Molly 
Fogarty, Director, Springfield City Library; Jack Toner, President, Rotary Club of Springfield; Dr. Sara J. 
Pragluskis Walsh, Principal, High School of Science and Technology; Cynthia Escribano, Principal, 
German Gerena Community School; Dexter Johnson, Interim CEO Executive Director, The YMCA of 
Greater Springfield; Charles DiMare, Director, Legal Services Office, U Mass Amherst; Ellen Moorhouse, 
Senior Program Manager for the Department of Housing, City of Springfield; and Lydia Washington, 
Assistant Director of Student Activities & Involvement, U Mass Amherst. 
 

To further assess demand and garner family support, we will reach out to the families within our target 
community through biweekly information sessions, and look forward to setting those meetings up at such 
locations as: Sacred Heart Church, 395 Chestnut; Grace Church of Christ, 336 Springfield; YMCA, 1772 
Dwight; St. Peter and St. Paul Orthodox Church, 118 Carew; Blessed Sacrament Church, 445 Plainfield; 
and the Carew Hills Boys and Girls Club, 481 Carew. 
 

PROPOSED SCHOOL GROWTH           
 

Beginning in August 2017, Libertas Preparatory Charter School (“Libertas Prep”) proposes to open our 
doors to 90 sixth grade students (three classes of 30 students each).  Using a slow growth model, Libertas 
Prep will reach maximum capacity of 630 students, educating students in grades 6-12 in 2023-2024.  
 

Grade 
2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

6  90 90 90 90 90 90 90 
7   90 90 90 90 90 90 
8    90 90 90 90 90 

MS  90 180 270 270 270 270 270 
9     90 90 90 90 
10      90 90 90 
11       90 90 
12        90 
HS     90 180 270 360 

TOTAL  90 180 270 360 450 540 630 
 
 

FOUNDING CAPACITY            
 

Libertas Prep, a proposed Commonwealth Charter School, brings the training, support, and guidance of 
Proven Provider Building Excellent Schools.  Modesto Montero, Lead Founder and proposed Head of 
School, is a teacher and leader who brings strong background in urban education, professional development 
design, ESL instruction, and adult coaching. With the support of a high capacity founding team drawn from 
Springfield’s business, community, and educational leadership, including executive leadership from the 
city’s philanthropic community, non-profit sector, and teacher training and leadership, we propose a 
seamless 6-12 college preparatory education designed to meet the needs of all learners and to be part of the 
larger solution for the chronic academic underachievement within the City of Springfield.
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I.  HOW WILL THE SCHOOL DEMONSTRATE FAITHFULLNESS TO CHARTER? 
  

A. MISSION              
 

Through rigorous academics, character development, and strong supports for every learner, Libertas 
Preparatory Charter School prepares all sixth through twelfth grade students to succeed within the college 
of their choice and to be positive, engaged members of their communities. 
 
B. KEY DESIGN ELEMENTS           
 

VISION 
 

We propose a high expectations, high achieving school that replicates the successful models of other high 
performing charter schools in Massachusetts and across the country.  
 

Within an achievement-oriented culture in which expectations are clear and routines are consistent, and in 
which the joy of learning, the power of intellectual curiosity, and the development of life-building values 
are at the center of our seamless 6-12 school, all learners build the skills, knowledge, and character required 
for college and professional success and a life of positive community engagement.   
 

To remediate academic gaps and accelerate learning for students currently achieving in the lowest decile of 
performance in The Commonwealth, and informed by the mandate of our mission, we focus intensively on 
literacy and mathematics and dedicate extended time to support students in meeting the cognitive and 
academic demands outlined within the Massachusetts Curriculum Frameworks (MCFs) and Common Core 
State Standards (CCSS). To ensure that students have the character traits that will allow them to succeed, 
no matter the challenge, we champion, teach, develop, and celebrate common values across the school, 
starting day one.  Every day, our staff, families, and students are driven by our mission and vision, which 
combined inform the core elements of our school design. 
 

Rigorous Academics are present across the school - from morning Brain Breakfast Academics, to extended 
day rigorous, MCF- and CCSS-aligned classrooms, to afternoon Homework Support and Tutoring.  Middle 
school students seamlessly matriculate into high school where they are personally known, academically 
challenged, and perform at levels competitive with students from across The Commonwealth.  High school 
students graduate with the ability to think critically, communicate effectively, and apply their learning 
across multiple domains. All 6-12 students work with complex texts and build knowledge through content-
rich nonfiction and fiction, demonstrate their understanding through text-based writing, and apply their 
conceptual thinking in mathematics and the sciences in multiple ways. All learners are prepared for the 
college of their choice and ready to build lives rich with opportunity for themselves and their families.  
 

Character Development is a priority, starting day one – with families during Home Visits, across the 
community via Information Sessions, and during transformative Annual Orientations with students and 
families at the start of each year.  Serving a large percentage of students who will be the first in their families 
to graduate from college, and, in many instances the first to earn a high school diploma, we will be a values-
based school community that lives by our FIRST values of Focus, Integrity, Respect, Self-Determination, 
and Team.   We believe in the limitless potential of our students, and we do whatever it takes to help students 
achieve their personal and professional goals and become positive, engaged members of the community.  
 

Strong Supports for Every Learner are critical to the successful execution of our mission.  Students with 
disabilities benefit from a full-inclusion model and are assured of adequate time for small group and one-
on-one interventions and other supports as indicated in their IEP.  English language learners benefit from 
our expanded learning time, particularly beneficial, as English language learners will be supported to 
develop cognitive academic language proficiency (CALP), and not simply the basic interpersonal 
communication skills (BICS) of social language.  All students as they accelerate in their learning will be 
provided with differentiated enrichment opportunities within the extended school day. 
 

Libertas Prep is founded on the unshakeable belief that every student can, must, and will learn at levels that 
will allow them to attend and graduate from the college of their choice. We believe this level of preparation 
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will allow our students to be successful in whatever they choose to do post-graduation. Our small school 
structure allows for a level of personalization that ensures every student is known as an individual, and our 
innovative sixth through twelfth grade approach allows for a seamless progression from the start of middle 
school to high school graduation, thus minimizing academic risk for a vulnerable population.  
 

As a school community, we embrace the following seven core beliefs as we work to change the educational 
landscape for the underserved students and families of Springfield and propose to be part a more 
comprehensive set of solutions to address the chronic academic need that plagues our city. 
  

1. Literacy provides the foundation for all learning. 
2. Academic rigor benefits all students. 
3. Extended time, frequent assessments, and targeted interventions propel achievement. 
4. High quality teaching drives student learning. 
5. Character development is essential to academic success.  
6. Students thrive within structure, joy, and high expectations. 
7. Families and community partners are critical for success.  

 

We envision a future of personal and professional opportunity for our students, as they graduate from high 
school prepared to succeed in the college of their choice and pursue the professions and pursuits that inspire 
them. Typically the first in their families to be college-bound, and for many the first to graduate from high 
school, Libertas Prep students will realize their capacity to succeed through the development of their 
character informed by our FIRST values of Focus, Integrity, Respect, Self-Determination, and Team.  
 

After their first year at the school, our entering sixth grade class will have realized their capacity to grow 
academically through hard work, improving their reading proficiency by as much as two grade levels and 
achieving mastery of sixth grade content standards. In 2020, that class will seamlessly enter high school 
ready for a college preparatory curriculum and having achieved grade-level or above proficiency in reading 
and math. In 2024, our first class of students will successfully graduate from high school, college-prepared 
and career-ready, many the first in their families to do so. These students will enter the colleges of their 
choice, prepared to confidently voice their ideas orally and in writing. In 2028, they will graduate with 
bachelor’s degrees, prepared to seize the professional opportunities that inspire them.  
 

A high quality public education, delivered within a seamless and small 6-12 charter school, will make this 
vision a reality for all students, regardless of skin color, family income, learning needs, or native language. 
Providing that high quality education to every student is the promise that we make to every family. 
 

With the training and support of Proven Provider Building Excellent Schools, we draw on effective 
practices of top performing urban charter schools here in The Commonwealth and across the nation, and 
we are informed by the work of Harvard University’s Dr. Roland Fryer, who has identified five practices 
that explain “roughly half the difference in effectiveness between charter schools”1: focusing on human 
capital, particularly teacher feedback; using student data to drive instruction; providing high-dosage 
tutoring; extending time on task; and establishing a culture of high expectations.  These strategies are 
embedded within all of our school design elements, and with our seven core beliefs inform the foundation 
of our school design and support our ambitious mission and measurable goals. 

 

1. Literacy provides the foundation for all learning.  

Literacy is the key that unlocks the door of learning, and is a particularly critical access point for English 
language learners and students with disabilities. National standards require a higher level of literacy from 
students than ever before, requiring students to master increasingly complex texts, increase use of text-
based evidence, and build knowledge through content-rich nonfiction.2 Teachers are expected to “use their 

                                                 
1 Fryer, Roland G., Jr. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project. 2012. 
http://scholar.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools. 
2 “Key Shifts in English Language Arts.” Common Core State Standards Initiative. 2014. http://www.corestandards.org/other-resources/key-
shifts-in-english-language-arts/. 

http://scholar.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools
http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/
http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/
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content area expertise to help students meet the particular challenges of reading, writing, speaking, 
listening, and language in their respective fields.”3  
 

2. Academic rigor benefits all students.  
 

We believe that lowering expectations for any student, subgroup, or community is a grave injustice, and 
that all students, including those with disabilities and those designated as English language learners, benefit 
from a rigorous, college preparatory curriculum so that they can graduate from high school college- and 
career-ready. We also know that a high school diploma is no longer enough; we must prepare students for 
success in higher education. Teachers will be supported in pushing students to deeper levels of inquiry 
through higher-level questioning techniques, and lessons will be assessed on a weekly basis with the goal 
of increasing rigor for students. All students will be supported to achieve college preparedness and will 
have equitable access to Advanced Placement (AP) courses.  
 

3. Extended time, frequent assessments, and targeted interventions propel achievement.  
 

Success for all students will not come easily; we rely on the synergy of the three key elements of extended 
time, frequent assessments, and targeted interventions to continuously support, monitor, and grow the 
achievement and success of all subgroups. Students will be assessed in all core subjects on a weekly basis 
to determine their level of mastery and where intervention and enrichment opportunities are needed. The 
extended instructional time built into the school day will provide additional learning opportunities for 
students. Daily planning periods, weekly professional development sessions, and five annual Data Days 
allow that information to be incorporated into teacher lesson plans as well as through designated “re-teach” 
weeks, and allow us to provide targeted interventions through double English classes in grades 6-12, double 
math classes in the middle school, Focus (tutoring) periods in the middle school, and Office Hours in the 
high school, all of which best ensure that every student achieves mastery of the standards.  
 

4. High quality teaching drives student learning.  
 

We will provide high-quality, growth-minded, mission-driven teachers that push students to achieve at the 
highest levels in our city, and at rates competitive with student achievement across the state. We know that 
teacher quality impacts learning and earnings.  A 2012 Harvard study on the lasting impact of teachers on 
future earnings indicates that a student having just one high-quality teacher, as defined by growth on 
standardized tests, raises a child's cumulative lifetime income.4  We will recruit and support a high quality 
team, with teachers determined to and capable of living out our ambitious mission. 
 

5. Character development is essential to academic success.  
 

To fully execute on our mission for all learners, Libertas Prep embraces an intentional approach to character 
education, embedding values needed for academic and life success across the curriculum, having teachers 
reinforce them explicitly during class, and requiring a service project of each graduate aligned with our 
commitment to positive community engagement. Libertas Prep students will be taught and come to develop 
and embody our FIRST values of Focus, Integrity, Respect, Self-Determination, and Team, setting all 
students on the path to college and life success.  
 

6. Students thrive within structure, joy, and high expectations.  

Libertas Prep provides a structured, joyful, and supportive school community that holds students to high 
expectations for academics and behavior through consistent school-wide systems, rituals, and routines. Our 
warm and strict approach to discipline provides positive and negative consequences for student choices, 
sending the message to students that they are valued and respected, and that we will accept nothing less 
than their best.  We know that when expectations are clear and routines are consistent, and when the joy of 
learning, the power of intellectual curiosity, and the development of life-building values are at the center 
of school life, all learners can build the skills, knowledge, and character required for college and 

                                                 
3 “English Language Arts Standards.” Common Core State Standards Initiative. 2014. http://www.corestandards.org/ELA-Literacy/. 
4 Chetty, Raj, John Friedman, and Jonah Rockoff. (2012) The Long Term Impact of Teachers: Teacher Value-Add and Student Outcomes in 
Adulthood. Retrieved from: http://obs.rc.fas.harvard.edu/chetty/value_added.html. 

http://www.corestandards.org/ELA-Literacy/
http://obs.rc.fas.harvard.edu/chetty/value_added.html


4 
Libertas Preparatory Charter School Prospectus  

professional success and a life of positive community engagement.  We meet daily within advisories, 
celebrate our school community and values within joyful weekly gatherings, and we find joy in reading, 
writing, and developing a broader view of the world and our ability to respond to and participate within it.  
 

7. Families and community partners are critical for success.  
 

Our families and community members are a key lever to fulfilling our mission. Our FIRST value of Team 
lives inside and outside of our school through our work with families. Annually. Inaugural families have 
Home Visits in April and May and all families attend Orientations in August.  Semi-annually. Parents 
attend Parent and Teacher conferences. We provide parents with a semi-annual satisfaction survey as a part 
of our accountability plan.  Cyclically. Students receive a report card home at the end of every trimester 
that that is picked up by a parent or guardian from the school.  At the mid-point of every trimester, students 
receive a progress report detailing their mid-trimester achievement.  Monthly. Parents receive a monthly 
newsletter with key events, dates, and a message from the Head of School; Libertas Families for Student 
Success participate in monthly Cafecitos (coffee and conversation) with the Head of School.  Weekly.5 
Students receive their academic and behavioral FIRST Report which must be signed by a parent or guardian 
and includes comments from teachers.  Daily. Parents and teachers communicate through the daily 
homework log, required to be signed by a parent or guardian each night.  
 

Comprehensively, we will bring a mission-driven team, staffed and dedicated to the success of every student 
and equipped with the skill sets to build that success for all learners, including those with special needs and 
those identified as English language learners.  Through clear systems and structures that provide accurate 
absolute and growth measurement of student achievement throughout the year, we will collect and analyze 
student data daily, weekly, monthly, each trimester, and annually and use that data to inform decisions and 
actions that support the growth of every learner. We will invite families to weekly Community Meetings 
that celebrate student growth and success, we will meet monthly with Libertas Families for Student Success 
to support the development of the school, and we will provide annual opportunities to visit college campuses 
as part of school excursions with staff and students.  
 

Beginning in August 2017, Libertas Prep will open our doors to 90 sixth grade students (three classes of 30 
students each).  Using a slow growth model, Libertas Prep will reach a maximum capacity of 630 students, 
educating students in grades 6-12 in 2023-2024.  
 

Grade 2016-2017 2017-2018 2018-2019 2019-2020  2020-2021  2021-2022  2022-2023  2023-2024  
6  90 90 90 90 90 90 90 
7   90 90 90 90 90 90 
8    90 90 90 90 90 
MS  90 180 270 270 270 270 270 
9     90 90 90 90 
10      90 90 90 
11       90 90 
12        90 
HS     90 180 270 360 
TOTAL  90 180 270 360 450 540 630 

 

ACHIEVEMENT ACROSS THE SCHOOL COMMUNITY 
 

All schools consist of multiple stakeholders and exist to ensure, together, the success of students and the 
execution of the school’s mission.  At Libertas Prep, students are able to achieve academic and life success 
– entering high school prepared for college preparatory work, graduating high school with the academic 
and character foundation to build a life of opportunity for themselves and their community - poised to 
matriculate into the college of their choice and engage positively within their community.  Parents are able 

                                                 
5 High school students receive this report monthly. 
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to work closely with the school towards those ambitions, to visit colleges with their sons, daughters, and 
guardians as part of school excursions, and to be part of a larger school community that upholds values that 
inspire their children towards their best selves and towards their brightest futures.  Teachers are part of a 
mission-driven, growth-minded team that provides a seamless 6-12 school in Springfield with extensive 
and individualized professional support – both opportunities currently unavailable to them.  Board members 
have the opportunity to bring their unified goal of dramatically improving the educational achievement and 
thus life outcomes for children in their community and have the ability to apply their professional expertise, 
resources, and networks towards that goal.  Because of the work of Libertas Prep, the city will have a 
resource that uplifts its young people and, with the combined efforts of other educational initiatives growing 
across Springfield, stakeholders across the city will know that their young people are on a transformative 
road, with that foundation in a quality, seamless college preparatory education for students in grades 6-12.  
 

GOALS AND MEAURES 
 

We embrace the autonomy a charter provides and recognize that accountability for results is inherent in our 
proposal. Our goals and performance targets are aligned with our mission, drive our school design, and are 
aligned with MCFs, CCSS, and Partnership for Assessment of Readiness for College and Careers (PARCC).  
Students will achieve mastery in Reading/English Language Arts and Mathematics, as measured by 
MCAS/PARCC each year.  For example, after one year at Libertas Prep, 60% of students will score mastery 
or advanced, after two years 70%, after three years 80%, after four years 85%, and after five years 90%.   
We also measure students against a national cohort over time using a nationally normed assessment.  In a 
cohort analysis of longitudinal growth, the average annual increase of percentiles among students on the 
Reading section of Northwest Evaluation Association Measure of Academic Progress (NWEA MAP) will 
average a minimum of five percentiles of growth per year until the average percentile score reaches the 
upper quartile of national performance, or the 75th percentile. Using state and national measures, we will 
establish similar goals in the sciences and social studies.  We will measure all subgroups, and we will 
measure our success by measuring the degree to which all subgroups are meeting school-wide goals.  We 
will establish goals and metrics for those elements that underpin every successful school – daily attendance, 
annual re-enrollment, and family satisfaction rates. For example, we will average 95% or higher average 
daily attendance, 90% of student who enroll each year will complete the year with us and re-enroll the 
following year; parent satisfaction with the academic program, as measured by semi-annual surveys, will, 
on average, exceed 85%.  The percentage of parents completing the survey will average at least 85%.  We 
will conduct this same survey specifically with families whose children are receiving special education 
services or English language learner interventions, thereby keeping a close measure of our entire school 
community. 
 

C. DESCRIPTION OF THE COMMUNITY(IES) TO BE SERVED       
 

Springfield Public Schools (SPS) is the second largest in New England, with approximately 27, 000 
students, across nearly 60 schools. Massachusetts places schools and districts on a five-level scale, ranking 
the highest performing in Level 1 and lowest performing in Level 5. Level 4 schools are the state's most 
struggling schools based on an analysis of four-year trends in absolute achievement, student growth, and 
improvement trends as measured by student achievement results on state assessments. Springfield is rated 
as Level 4 overall; currently, 11 schools (3 elementary, 6 middle, 2 high) are designated as Level 4.6 District 
proficiency rates in ELA are 41% and 33% in Math, compared to state proficiency rates in ELA of 69% 
and in Math of 60%.7 The district graduation rate is 55%, compared to 85% for the state.8 Springfield’s 
averaged combined SAT score is 1,149; the average combined SAT scores in Massachusetts is 1,530.9  
 

To address this educational crisis, SPS, the Massachusetts Department of Elementary and Secondary 
Education, and the Springfield Education Association have partnered to rapidly improve outcomes for a 
                                                 
6 http://www.doe.mass.edu/apa/sss/turnaround/level4/default.html.    
7 http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&.  
8 http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&.    
9 http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&.  
https://secure-media.collegeboard.org/digitalServices/pdf/sat/sat-percentile-ranks-composite-crit-reading-math-writing-2014.pdf .  

http://www.doe.mass.edu/apa/sss/turnaround/level4/default.html
http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&
http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&
http://profiles.doe.mass.edu/reportcard/districtreportcardoverview.aspx?linkid=37&orgcode=02810000&fycode=2014&orgtypecode=5&
https://secure-media.collegeboard.org/digitalServices/pdf/sat/sat-percentile-ranks-composite-crit-reading-math-writing-2014.pdf
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majority of Springfield’s middle school students through creation of the Springfield Empowerment Zone. 
The partnership is targeting eight failing middle schools within the district: Chestnut South, Chestnut North, 
Chestnut Talented and Gifted, Kiley, Kennedy, Forest Park, Duggan and Van Sickle.  This type of energy 
is exciting and may lead to improved results.  However, this insufficiently addresses the critical condition 
of SPS high schools, and does not provide a seamless 6-12 quality option to families as part of a powerful, 
comprehensive solution - one that brings the full autonomies of a charter and proven design elements for a 
high risk community.  Our target community of Northwest Springfield is at the heart of the chronic academic 

need within the city.  
 

Northwest Springfield – our target community – has one of the highest 
poverty rates in Springfield. With an average income of $17,574, 37% 
of families live at or below the poverty line.10 The area includes the 
Brightonwood and Memorial Square neighborhoods. Our target 
community has a population size of more than 11,000, with over 75% 
of residents identifying as Hispanic. Within our target community, the 
Chesnut Middle School group, consisting of three schools, is 
designated a Level 4.11   Within this community, students graduate 
from high school in record low numbers.12 Currently, there are no 
charter schools located within this community. Within the adult 
community, slightly less than 56% are high school graduates.13 When 

compared to the rest Springfield, which as a city is deeply struggling, all educational attainment rates are 
at their lowest within this community. Of 500 zip codes across the state of Massachusetts, the local zip code 
nearly ranks last in the percentage of high school graduates.14  
 
Demographically,15 24% of SPS students speak a first language other than English and 13% are designated 
as Limited English Proficient (LEP). Spanish is the predominant language spoken by non-native English 
speakers within the city; Vietnamese, Somali, and Russian are the next most prevalent language groups. 
LEP students have higher rates of poverty than the general population. Low Income Status (as determined 
by students eligible for free or reduced price lunch) by Language Background consists of the following: all 
SP - 78%; Native Speakers of Other Languages (NSOL) - 89%; Limited English Proficiency (LEP) - 90%.  
Hispanic students account for more than half of SPS students and 85% of the LEP population. LEP students 
are in special education at higher rates than English proficient students; further, LEP students receiving 
special education services is disproportionality more pronounced for students with substantially separate 
special needs than for students who are placed within inclusion settings.  Specifically within the community 
we seek to serve, middle school demographics include the following: 
 

Title 
Chesnut 

Accelerated 
Middle (North) 

Chesnut 
Accelerated 

Middle (South) 

Chestnut 
Accelerated 

Middle (Gifted & 
Talented) 

Springfield Public 
Schools 

First Language not 
English 

43.7% 44.7% 25.5% 26.1% 

English Language 
Learners 

34.9% 33.2% 17.2% 17.2% 

Students with 
Disabilities 

26.4% 15.6% 19.5% 19.5% 

                                                 
10 http://zipatlas.com/us/ma/springfield/zip-01107.htm.  
11 http://profiles.doe.mass.edu/accountability/report/district.aspx?orgtypecode=5&linkid=30&fycode=2014&orgcode=02810000.  
12 http://zipatlas.com/us/ma/springfield/zip-01107.htm.      
13 http://zipatlas.com/us/ma/springfield/zip-01107.htm. 
14 http://zipatlas.com/us/ma/zip-code-comparison/percentage-high-school-graduates.5.htm.  
15 Springfield Public Schools English Language Learner Status Report, The Center for Collaborative Education (September 2010) 

http://zipatlas.com/us/ma/springfield/zip-01107.htm
http://profiles.doe.mass.edu/accountability/report/district.aspx?orgtypecode=5&linkid=30&fycode=2014&orgcode=02810000
http://zipatlas.com/us/ma/springfield/zip-01107.htm
http://zipatlas.com/us/ma/zip-code-comparison/percentage-high-school-graduates.5.htm
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Economically 
Disadvantaged 

77.6% 79.8% 70.4% 67.6% 

 

With 60.82% of families living in economic distress, Springfield has the highest percentage of families 
living at or below the poverty line in the state.16  The number of children under 18 is 40,910, and those 
living in a Female-Only Head of House is most common, with 22,448 children under 18 (54.87%).17 
 

Providing a high-quality, seamless 6-12 charter school is desperately needed in Springfield, and within the 
Northwest communities of Springfield most particularly.  There is a great deal of excitement and hope to 
prove what is possible in middle schools across the city, yet preparing our students to attend high schools 
which themselves are struggling to retain students, and those that do graduate continue not to be college 
ready as evidenced by persistently low SAT scores, is insufficient. 
 

We propose a high expectations, high achieving 6-12 charter school that replicates the successful models 
of other high performing charter schools in Massachusetts and across the country. As a Commonwealth 
Charter School, proposed in partnership with and bringing the training, support, and guidance of Proven 
Provider Building Excellent Schools, we will offer Springfield families a unique, seamless 6-12 college 
preparatory education designed to aggressively remediate academic gaps and accelerate student learning – 
all within a small, values-based school community. Drawing on effective practices of top performing urban 
charter schools here in The Commonwealth and across the nation, and informed by the work of Dr. Roland 
Fryer, we are prepared to found, govern, and lead a school whose unique design supports our ambitious 
mission and measurable goals.  The fullest autonomies of a Commonwealth Charter, and specifically our 
ability to recruit, hire, train and retain staff aligned to and prepared to deliver on our mission, along with 
our ability to bring together those unique elements that will best serve our students and allow us to achieve 
our mission, and with the ability to control our finances in direct support of our mission, best allow us to 
be one of the strong answers to Springfield’s academic crisis, particularly within the middle and high school 
grades.  We look forward to collaborating with the wider educational initiatives within the city, and as a 
school based upon learning from others, we are committed to such partnership within the local district and 
charter community. 
 

With our laser-like focus on getting it right from day one, and ensuring that all learners make dramatic 
academic and personal gains, we propose to provide a college preparatory education not yet available within 
the northwest communities of Springfield. Modesto Montero, Lead Founder and proposed Head of School, 
is a teacher, leader, and Building Excellent Schools Fellow who brings to Libertas Prep a strong background 
in urban education, professional development design, ESL instruction, and adult coaching. Under his 
leadership, and with the support of a high capacity founding team drawn from Springfield’s education, 
business, and community leadership, and with the support of Proven Provider Building Excellent Schools, 
we propose a seamless 6-12 college preparatory education uniquely designed to meet the needs of all 
learners and determined to be part of the larger solution to the chronic academic underachievement within 
the City of Springfield. The founding team brings: (a) the Lead Founder’s professional and personal ties 
within the community; (b) the support of the Davis Foundation, the largest local foundation that has been 
critical in the city’s education reform efforts; (c) the Libertas Prep Board membership of the Davis 
Foundation’s Executive Director Mary Walachy; the Board membership and extensive network of Dora 
Robinson, President and CEO of United Way of Pioneer Valley; and the educational leadership and network 
of Kwame Webster, Managing Director of Teach For America in Western Massachusetts.  
 

Early assessment of parental demand for a school like Libertas Prep has been established through the 
experiences of founding Board members, who have continuing and close ties to the community, as well as 
through initial meetings with community stakeholders such as: Cynthia Escribano, Principal of Gerena 
Community School; Ellen Moorhouse, Senior Program Manager for the Department of Housing, City of 
Springfield; and Sara J. Pragluski Walsh, Ed.D, Principal, Springfield High School of Science & 

                                                 
16 Retrieved from: http://zipatlas.com/us/ma/zip-code-comparison/population-below-poverty-level.htm.  
17 US Census Bureau http://factfinder.census.gov/faces/tableservices/jsf/pages/productview.xhtml?pid=ACS_13_5YR_DP03&prodType=table.   
 

http://zipatlas.com/us/ma/zip-code-comparison/population-below-poverty-level.htm
http://factfinder.census.gov/faces/tableservices/jsf/pages/productview.xhtml?pid=ACS_13_5YR_DP03&prodType=table
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Technology.  Each of these individuals continues to express the community’s desire for a school such as 
Libertas Prep that will address the deep needs which exist at the middle and high school levels most 
particularly.   
 

Going forward, we anticipate meeting with multiple community leaders and organizations, including, but 
not limited to: Sarah Tsitso, Executive Director, Carew Hills Boys and Girls Club; Nick Fyntrilakis, Vice 
President of Community Affairs, MassMutual; Dale Stauss, President, Shriners Hospitals for Children; 
Jeremy Casey, President, Young Professional Society; Henry Thomas, President & CEO, Urban League of 
Springfield; David Silva, Executive Director, Puerto Rican Cultural Center; Molly Fogarty, Director, 
Springfield City Library; and Jack Toner, President, Rotary Club of Springfield.   
 

In order to successfully network with families, we will hold biweekly information sessions during the late 
summer and throughout the fall months, at such location as the YMCA (1772 Dwight) and the Carew Hills 
Boys and Girls Club (481 Carew), at times that are conducive to local families, and we will network with 
local churches such as Sacred Heart Church (395 Chestnut), Grace Church of Christ (336 Springfield), St. 
Peter and St. Paul Orthodox Church (118 Carew), Blessed Sacrament Church (445 Plainfield), and 
organizations such as the Puerto Rican Cultural Center, Rotary Club of Springfield, Young Professional 
Society, Massachusetts Latino Chamber of Commerce, and the Springfield Chamber of Commerce.  For 
those families who may be less aware of public school options, we will conduct door-to-door marketing 
campaigns, specifically within the Brightwood and Memorial Square neighborhoods, which are bounded 
by the Chicopee city line to the north, Clinton Street and Interstate 291 to the south, Bartlett Street to the 
east, and the Connecticut River to the west.  We will ensure that all families have language access to our 
volunteers and materials (our proposed Head of School is bilingual in Spanish) and we will set up 
informational tables at local venues such Puerto Rican Bakery (2917 Main St.); Plainfield Street Soccer 
Field, Medina’s Supermarket (2705 Main St.), Springfield Plaza, (1225 Liberty St.), and the Springfield 
City Library (359 Plainfield St.) to provide equitable levels of information to and input from local families.  
All materials will be in English and Spanish, and be available as needed in additional languages for local 
families.  All printed materials and all information sessions will indicate that we are a free, public school 
and that we educate all students, regardless of ability, home language, or previous academic results.  
 

We look to meet with or continue to meet with stakeholders, including: Rachel Romano, BES Fellow, 
Founder and Executive Director of Veritas Preparatory; William Spirer, BES Fellow, Founder and Head of 
School of Springfield Preparatory; Professors Frank Sleegers and John Taylor, UMass Amherst Department 
of Landscape Architecture & Regional Planning; Sarah Tsitso, Executive Director, Carew Hills Boys and 
Girls Club; Nick Fyntrilakis, Vice President of Community Affairs, MassMutual; Dale Stauss, President, 
Shriners Hospitals for Children; Jeremy Casey, President, Young Professional Society; Henry Thomas, 
President & CEO, Urban League of Springfield; David Silva, Executive Director, Puerto Rican Cultural 
Center; Molly Fogarty, Director, Springfield City Library Jack Toner, President, Rotary Club of 
Springfield; Dr. Sara J. Pragluskis Walsh, Principal, High School of Science and Technology; Cynthia 
Escribano, Principal, German Gerena Community School; Dexter Johnson, Interim CEO Executive 
Director, The YMCA of Greater Springfield; Charles DiMare, Director at University of Massachusetts 
Amherst Legal Services Office; Ellen Moorhouse, Senior Program Manager for the Department of Housing, 
City of Springfield; Lydia Washington, Assistant Director of Student Activities & Involvement, University 
of Massachusetts. 
 
 

II.  HOW WILL THE SCHOOL DEMONSTRATE ACADEMIC SUCCESS? 
  

A. OVERVIEW OF PROGRAM DELIVERY         

SERVING THE DIVERSE NEEDS OF OUR STUDENTS 

Our program delivery aligns to our core beliefs and mission as outlined in Section I, and fully supports the 
diverse needs of our students, who represent a high population of students from low-income homes (~78% 
FRL), students requiring individualized supports and instruction (~20% with special needs), and students 
who have language needs (~28% ELLs), and thus the wide variety of learners within the district.  
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1. Literacy provides the foundation for all learning.  

Literacy is the key that unlocks the door of learning, and is a particularly critical access point for our English 
language learners and students with disabilities.  
 

Seeking to serve a community that has FRL rates of 78%, we inform our model with the research from 
Robert Balfanz, research scientist at the Center for the Social Organization of Schools at Johns Hopkins: 
“[D]uring the middle grades, students in high poverty environments are either launched on the path to high 
school graduation or knocked off-track,” and suggests that one of the most reliable ways to increase high 
school graduation rates is to ensure students’ reading is proficient in middle school.18 National standards 
require a higher level of literacy from students than ever before, requiring students to master increasingly 
complex texts, increase use of text-based evidence, and build knowledge through content-rich nonfiction.19  
 

Serving a community that is overwhelmingly first-generation college-bound, and in the majority first-
generation high school graduates, and is approximately 28% ELL, we subscribe to Mike Schmoker’s 
argument that “intensive amounts of reading and writing are the soul of learning.”20 It is our responsibility 
to do whatever it takes to instill a love of reading by building skills through intensive and extended literacy 
instruction (110 instructional minutes with an additional 20 minutes of independent, accountable reading 
daily in middle school and high school), providing robust classroom libraries, and requiring independent 
reading during and outside of the school day. We intend to raise student reading levels by two grade levels 
annually in sixth through eighth grade, ensuring that every student is reading at or above grade level by the 
time they enter the ninth grade. Students entering the school after sixth grade will be provided with targeted 
instruction and intensive tutoring during the school day to bring them to grade-level in reading and math as 
quickly as possible. For all students, this will be delivered through two daily 55-minute math periods and 
two daily 55-minute English periods (Reading and Writing), along with a daily 55-minute Focus period 
which allows for daily tutoring opportunities.  Students will continue to take two 55-minute English periods 
(Literature and Composition/Oral Literacy) in high school and have access to a daily 55-minute Office 
Hours period every day, along with a consistent focus on supporting independent reading through a daily 
reading requirements with reading journals, strong classroom libraries, advisory-based reading tracking, 
advisory and grade-level reading contests, and ritualized celebrations of reading achievements. Every 
student will spend a minimum of 110 minutes of the school day explicitly working on literacy skills, and 
writing will be reinforced and used frequently as an assessment in all subject areas.  
 

Libertas Prep offers an innovative, standards-aligned oral literacy approach that supports the development 
of all students into articulate and poised speakers in a variety of contexts.  Oral literacy will be taught 
explicitly within grades seven and eight and after grade eight, oral literacy will be woven into Composition 
and other courses, and include recitations, dramatic performances, debates, mock trials and/or UN sessions. 
Finally, the digital age demands a new degree of technological and informational literacy from students: 
our English curriculum will educate students to become critical consumers and producers of digital 
information through instruction on source credibility and bias and the regular integration of multimedia 
texts within the classroom.  All sixth graders will take Digital Literacy, a foundational course, and our 
Writing courses in the middle school and Composition courses in the high school will build upon this 
foundation, and support the implementation of those skills within all subject areas. 
 

2. Academic rigor benefits all students.  
 

We believe that lowering expectations for any student, subgroup, or community is a grave injustice, and 
that all students, including those with disabilities and those designated as English language learners, benefit 
from a rigorous, college preparatory curriculum so that they can graduate college- and career-ready.  
 

                                                 
18 Balfanz, Robert. “Putting Middle Grade Students on the Graduation Path: A Policy and Practice Brief.” Association For Middle Level 
Education. June 2009. https://www.amle.org/portals/0/pdf/articles/Policy_Brief_Balfanz.pdf. 
19 “Key Shifts in English Language Arts.” Common Core State Standards Initiative. 2014. http://www.corestandards.org/other-resources/key-
shifts-in-english-language-arts/. 
20 Schmoker, Mike. Focus: Elevating the Essential to Radically Improve Student Learning. Alexandria, VA: ASCD. 2011. 

https://www.amle.org/portals/0/pdf/articles/Policy_Brief_Balfanz.pdf
http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/
http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/
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For all students, rigor in the classroom requires “creat[ing] an environment that is conducive to 
growth…focus[ing] on high expectations…support[ing] students so they can learn at high levels…[and] 
allow[ing] each student to demonstrate learning.”21  We must prepare students for success in college and 
beyond by ensuring that every student achieves mastery through daily homework and rigorous coursework; 
educational researchers Darshanand Ramdass and Barry Zimmerman affirm that “homework assignments 
that are adequately challenging and interesting help struggling and at-risk students develop motivation and 
self-regulation skills and achieve success.”22  
 

Teachers will be supported in pushing students to deeper levels of inquiry through higher-level questioning 
techniques, and lessons will be assessed on a weekly basis with the goal of increasing rigor for students. 
We agree with Tony Wagner’s assertion that “the kinds of questions students are asked and the extent to 
which a teacher challenges students to explain their thinking or expand on their answers are reliable 
indicators of the level of intellectual rigor in a class.”23 All students will be supported to achieve college 
preparedness and will have equitable access to AP courses. This aligns with Roland Fryer’s research that 
“a relentless focus on high academic expectations”24 is a consistent factor in high-performing schools in 
both charter and district settings.  
 

3. Extended time, frequent assessments, and targeted interventions ensure propel achievement.  
 

Success for all students will not come easily; we rely on the synergy of extended time, frequent assessments, 
and targeted interventions to continuously support, monitor, and grow the results of all subgroups.  
 

Students will be assessed in all core subjects on a weekly basis to determine their level of mastery and 
where intervention and enrichment opportunities are needed. The extended instructional time built into the 
school day will provide additional learning opportunities for students. Daily planning periods, weekly 
professional development sessions, and five annual Data Days allow that information to be incorporated 
into teacher lesson plans, and to provide targeted interventions through extended English and math courses, 
Focus periods and Office Hours, so that every student can achieves mastery of the standards.  
 

Students with disabilities benefit from a full-inclusion model as appropriate while being assured of adequate 
time for one-on-one interventions as needed and other supports as indicated in their IEP.  As a school 
serving a large number of English language learners, we are reminded that “expanded learning time…can 
be particularly beneficial for ELLs…Time plays a unique role in the educational career of the English 
language learner. Time affects the facility of learning a new language and the likelihood of high school 
graduation, especially among immigrant ELLs in high school.”25  As all students accelerate in their learning, 
they are provided with differentiated enrichment opportunities within the school day. 
 

It is essential that additional time in the day be used in strategic and innovative ways, rather than as an 
opportunity to simply add more of the same. Harvard University’s Dr. Roland Fryer points to the efficacy 
of high-dosage tutoring in many high-performing models: “[S]chools can further boost student learning by 
creating an intensive tutoring program to target curricula to the level of each student.”26 Extended time 
allows us to offer supplemental, targeted interventions through intensives and Focus/office hours, 
enrichment opportunities through elective courses and Focus/Office Hours on a daily basis as part of the 
school day. Additionally, students have access to daily opportunities for supplemental tutoring, strategically 
planned based on assessment data.  National studies continue to demonstrate that the “extensive use of 
student assessment data . . .  to improve instruction and student learning… [and] to address the academic 
                                                 
21 Blackburn, Barbara R. “Rigor and the Common Core State Standards.” Education World. 2011. 
http://www.educationworld.com/a_admin/rigor-and-common-core-state-standards.shtml.  
22 Ramdass, Darshanand and Barry Zimmerman. “Developing Self-Regulation Skills: The Important Role of Homework.” Journal of Advanced 
Academics. 2011. http://www.davidsongifted.org/db/Articles_id_10702.aspx. 
23 Wagner, Tony. The Global Achievement Gap: Why Even Our Best Schools Don’t Teach the New Survival Skills Our Children Need—and What 
We Can Do About It. New York: Basic Books. 2008. 
24 Fryer, Roland G., Jr. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project. 2012. 
http://scholar.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools. 
25 Williams, Trish, et al. “Similar English Learner Students, Different Results: Why Do Some Schools Do Better?” EdSource. 2007. 
http://files.eric.ed.gov/fulltext/ED496646.pdf. 
26 Fryer, Roland G., Jr. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project. 2012. 
http://scholar.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools. 
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needs of students . . . led, on average, to higher performing schools. . . as [principals] review these data both 
independently and with individual teachers.”27  
 

With a focus on extended time on task, we draw from Fryer’s research which indicates that “[t]o make 
time for increased tutoring, among other changes, the amount of time devoted to instruction should be 
increased. . . . by increasing the length of the school day and by increasing the number of days in the school 
year. The increase in instructional time should be tailored to students’ needs.”28 The Center for American 
Progress research on extended time on task corroborates Fryer’s findings. The Center “supports expanded 
learning time for high-poverty, low-performing schools by no less than 30% (equaling two hours per day 
or 360 hours per year) for all students in the school.” They advocate for allocating the time toward offering 
tutoring or small-group instruction, extra time for math and literacy, longer class blocks, enrichment 
activities, and increased time for professional development and curriculum planning.29 We provide: a longer 
instructional day (7:50am to 4:30pm) and longer instructional year (185 days); increased time devoted to 
literacy (110 daily minutes in the middle and high schools, with an additional 20 minutes of indcpendent 
and accountable reading) and mathematics for all students (110 daily minutes and 10 days of Saturday Math 
Academy in the middle school for students who continue to struggle with below-grave level skills) and 
increased time devoted to small group interventions through 55-minute daily Focus (tutorial/homework 
support) in the middle school and 55-minute Office Hours (teacher support) in the high school.  
Opportunities for 60 minutes of enrichment activities for middle and high school students occur every 
Friday and for high school students through additional afterschool extra-curricular activities for 90 minutes 
Monday through Thursday.  We provide extended annual (30 days) and weekly (2 hours) professional 
development opportunities for teachers, as well as access to trainings provided by Building Excellent 
Schools and other organizations. 
 

With a focus on using data to drive instruction, Fryer’s research demonstrates that frequent and strategic 
use of data “can drive more personalized and more efficient learning, allowing teachers and students to 
track progress and to make sure that each student is on a path that is appropriate for her. Assessments can 
be used to adjust everything from tutoring to student goals. Schools should conduct regular assessments of 
students every four to six weeks. More in-depth assessments [should] be given several times a year, and 
teachers [should] meet with students individually to discuss and set goals after each of these.”30 We provide: 
interim assessments every six weeks (midterms and final exams); shared results with students and families, 
analyzed on a classroom and school-wide basis; cumulative trimester and end-of-year exams and the 
nationally normed NWEA MAP in September, January, and June; student reflection and goal-setting after 
each assessment, and assignment of appropriate intervention or enrichment opportunities to students as 
needed; and five (5) annual Data Days to inform instructional improvements. 
 

With a focus on high-dosage tutoring, Fryer’s research reveals significant positive effect on student 
achievement outcomes when intensive tutoring programs are implemented. The highly effective tutoring 
programs that Fryer identifies share key elements: (a) they are staffed by tutors who hold Bachelor’s degrees 
and (2) they use benchmark assessments to place students and/or to identify the standards or skills to be 
taught and practiced during tutoring.31 We provide daily differentiated and standards-based tutoring support 
by subject teachers during Focus and Office Hours for middle and high school students, respectively, and 
weekly Saturday math support for students performing below grade-level. 
 

4. High quality teaching drives student learning.  
 

We will provide high-quality, growth-minded, mission-driven teachers that push students to achieve at the 
highest levels in our city and competitive with student achievement rates across the state.  
 

                                                 
27 Williams, Trish, et al. “Similar English Learner Students, Different Results: Why Do Some Schools Do Better?” EdSource. 2007. 
http://files.eric.ed.gov/fulltext/ED496646.pdf. 
28 Ibid. 
29 Hawley Miles, K. & M. Roza. “Taking Stock of the Fiscal Costs of Expanded Learning Time.” Center for American Progress. July 2008. pp. 3. 
http://www.americanprogress.org/issues/2008/07/pdf/elt2.pdf.  
30 Ibid. 
31 Ibid. 
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All teachers will be vetted through a rigorous hiring process that examines their beliefs about student 
achievement, requires multiple interviews, and assesses their teaching ability through a demonstration 
lesson and their desire to improve through a feedback session and re-teaching of the lesson based upon that 
feedback. Once hired, teachers will be provided with significant professional development opportunities, 
including: 30 full professional development days, with 20 days of summer training, 10 full professional 
development days through the year including five (5) focused on data analysis; two hours of weekly 
professional development on early dismissal Fridays, weekly classroom observations followed by feedback 
sessions and practice-based coaching with the Head of School and Director of Curriculum and Instruction 
(and as the school grows over time, the Principal), a minimum of 110 minutes of planning time daily, and 
ongoing coaching in classrooms. As Kim Marshall explains, “The goal of all supervision…is to foster a 
real openness to feedback, install the supervisory voice in teachers’ heads, and breed an acute consciousness 
of student learning results. We want individual teachers and teacher teams to be thinking constantly about 
whether students are learning and what can be done to get better results.”32  Teachers are provided with 
common planning time, both over the summer and for at least two periods daily throughout the school year, 
allowing them to plan together, design common assessments, and ensure horizontal and vertical alignment 
between classrooms and across grades.  
 

With our focus on human capital, particularly teacher feedback, Fryer’s research reveals that student 
achievement is best supported when “teachers [are] given the tools they need to succeed, including 
increased feedback from administrators, particularly based on class observations. New teachers especially 
benefit from professional development….Schools should be encouraged to conduct weekly professional 
development series for all teachers, regardless of experience, with the goal of increasing the rigor of 
classroom instruction through methods such as lesson planning.”33 We provide: weekly professional 
development sessions for all teachers; weekly observations for all teachers (with additional, more frequent 
observations and support for new teachers); a voluntary teacher retention committee that will identify 
approaches to increase job sustainability and ensure that teachers’ needs are being addressed; creation of a 
teacher career pathway that allows teachers to advance and receive recognition while staying in the 
classroom and encourages mentoring and sharing of best practices (i.e., teachers can become Grade Level 
Leads and Department Chairs in addition to serving as mentor/master teachers). 
 

5. Character development is essential to academic success.  
 

Libertas Prep students will be taught and come to embody our FIRST values of Focus, Integrity, Respect, 
Self-Determination, and Team, setting them on the path to college and life success.  
 

The National Research Council’s Committee on Defining Deeper Learning and 21st Century Skills reminds 
us that “[f]indings from a series of studies conducted over four decades. . . indicate that how well individuals 
perform on intelligence tests is influenced not only by cognitive abilities but also by how much effort they 
exert, reflecting their motivation and related intrapersonal competencies.”34  Dr. Tony Wagner underscores 
the importance of students’ development of these skills: “Young people who are intrinsically motivated – 
curious, persistent, and willing to take risks – will learn new knowledge and skills continuously. They will 
be able to find new opportunities or create their own – a disposition that will be increasingly important as 
many traditional careers disappear.”35 In How Children Succeed: Grit, Curiosity, and the Hidden Power of 
Character, education researcher Paul Tough writes that “[w]hat matters most in a child's development . . .  
is not how much information we can stuff into her brain in the first few years. What matters, instead, is 
whether we are able to help her develop a very different set of qualities, a list that includes persistence, self-
control, curiosity, conscientiousness, grit and self-confidence.”36 

                                                 
32 Marshall, Kim. ”It’s Time to Rethink Teacher Supervision and Evaluation.” Phi Delta Kappan. June 2005. 
http://www.myboe.org/cognoti/content/file/resources/documents/80/807dc8a9/807dc8a925188551db0ce0a6eb1c05f5f322fcf7/Teachersupervisio
narticleKimMarshall.pdf. 
33 Ibid. 
34 Committee on Defining Deeper Learning and 21st Century Skills. “Education for Life and Work: Developing Transferable Knowledge and 
Skills in the 21st Century.” National Research Council of the National Academies. 2012. http://www.nap.edu/openbook.php?record_id=13398. 
35 Friedman, Thomas L. “Need a Job? Invent It.” New York Times. 30 March 2013. 
http://www.nytimes.com/2013/03/31/opinion/sunday/friedman-need-a-job-invent-it.html. 
36 Tough, Paul. How Children Succeed: Grit, Curiosity, and the Hidden Power of Character. NY: Houghton Mifflin. 2012. 
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6. Students thrive within structure, joy, and high expectations.  

Libertas Prep provides a structured, joyful, and supportive school community that holds students to high 
expectations for academics and behavior through consistent school-wide systems, rituals, and routines.  
 

The school year begins and continues much as Dr. Roland Fryer recommends, with “a ‘culture camp,’ a 
time to focus on what behaviors and actions are conducive to achieving success. Classrooms should post 
goals on the walls as a constant reminder of the high expectations, and schools should visibly promote a 
culture of going to college, by hanging posters about college and by discussing college readiness with 
students. Students must be cognizant of their individual goals and the steps needed to achieve them.”37  
 

We meet daily within advisories, celebrate weekly our school community and our school values within 
joyful gatherings, and we unabashedly find joy in reading, writing, and developing a broader view of the 
world and our ability to respond to and participate within it. 
 

With a focus on establishing a culture of high expectations, Fryer’s research demonstrates that learning 
best occurs when students understand unambiguously that “they are expected to succeed and that the 
teachers, administrators, and other staff are there to help them succeed . . . . Classrooms should post goals 
on the walls as a constant reminder of the high expectations, and schools should visibly promote a culture 
of going to college, by hanging posters about college and by discussing college readiness with students. 
Students must be cognizant of their individual goals and the steps needed to achieve them.”38 We provide: 
first week of school devoted to student orientation; classrooms with explicit goals, motivational quotes, and 
college swag posted; programs regarding career and college information presented to students, parents, and 
community members in workshops and through college counseling (at the high school level) in individual 
and group student settings; college-readiness and awareness prioritized in daily teacher-led advisory groups 
for all students; College Success courses required for all students, including direct development of study 
skills to prepare students to be independent learners, college program research, and the opportunity for 
students to learn from students in the community who have successfully entered college; trips to local 
universities coordinated to provide students and their parents an opportunity to become familiar with 
college campuses and their programs; beginning in tenth grade, students and their families participate in 
identifying scholarship programs and receive assistance in preparing and submitting applications for 
scholarships; school-based, coordinated preparation for PSAT and SAT.   
 

7. Families and community partners are critical for success.  
 

Our parents and community members are a key lever to fulfilling our mission.  
 

Our FIRST value of Team lives inside and outside of our school building through our work with families: 
Annually. Inaugural families have Home Visits in April and May and all families attend Orientation in 
August.  Biannually. Parents attend Parent and Teacher conferences. We provide parents with a semi-
annual satisfaction survey as a part of our accountability plan.  Cyclically. Students receive a report card 
home at the end of every trimester (every 18 weeks) that that is picked up by a parent or guardian from the 
school.  At the mid-point of every trimester, students receive a progress report detailing their mid-trimester 
achievement.  Monthly. Parents receive a monthly newsletter with key events, dates, and a message from 
the Head of School; Libertas Families for Student Success participate in monthly Cafecitos (coffee and 
conversation) with the Head of School.  Weekly. Students receive their academic and behavioral FIRST 
Report which must be signed by a parent or guardian as a homework requirement. The report includes 
comments from teachers.  Daily. Parents and teachers communicate through the daily homework log, 
required to be signed by a parent or guardian each night.  
 

Comprehensively, we will bring a mission-driven team, staffed and dedicated to the success of every student 
and equipped with the skill sets to build that success for all learners, including those with special needs and 
                                                 
37 Fryer, Roland G., Jr. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project. 2012. 
http://scholar.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools. 
38 Fryer, Roland. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project Update. The Hamilton Project, 
September 2012. pg. 5. 
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those identified as English language learners.  Through clear systems and structures that provide accurate 
absolute and growth measurement of student achievement throughout the year, we will collect and analyze 
student data daily, weekly, monthly, each trimester, and annually and use that data to inform decisions and 
actions that support the growth of every learner. The Head of School will conduct Home Visits with each 
new family, all new and returning families will be invited to attend annual Parent Orientations, all students 
and families will receive weekly academic and behavioral FIRST Reports, and all families will meet with 
staff two times per year during conferences.  We will invite families to weekly Community Meetings that 
celebrate student growth and success, and we will meet monthly with Libertas Families for Student Success 
to support the development of the school. 
 

SCHOOL CALENDAR  
 

Our annual calendar is driven by our college preparatory mission and the needs of our students and staff.   
 

Providing extended instructional time within an extended school year, we will operate on a trimester 
schedule and provide 185 total days of instruction, including five days of student orientation, and 10 days 
of Saturday Math Academy for students struggling to meet math standards and who need more remedial 
supports. We provide 10 days of Summer Academy for all students struggling to meet academic 
requirements for the year in one or two core subjects, at the conclusion of which students must pass a 
comprehensive assessment in that subject. We exceed the number of instructional days as required.  The 
first day of school will be August 29, 2017 and the last day of school will be June 28, 2018. 
 

We provide teachers with 20 days of Professional Development during the summer to ensure they are 
prepared to teach rigorous lessons, reinforce our school wide systems and FIRST values, and meet the 
developmental needs of all students.  We will offer 10 days of targeted professional development 
throughout the year, with five (5) devoted to Data Analysis and Action Planning, for a total of 30 
professional development days annually.   
 
SCHOOL SCHEDULE  
 

School doors open Monday through Friday at 7:30 am with Breakfast and Brain Breakfast Academics, 
Advisory at 7:50 am, Independent, Accountable reading (DEAR) until 8:20 am, with academic classes 
beginning at 8:20. Each day except for Fridays, school dismisses at 4:30 pm.39 On Fridays, school dismisses 
at 2:00 pm to allow for ongoing, targeted PD for all staff.  With our extended instructional day and year, 
we exceed the number of instructional days and minutes required. 
 

All instructional periods are 55 minutes. Middle school students take: Reading, Writing, and two Math 
periods (Procedures and Problem Solving) five days per week; Social Studies and Science four days per 
week; PE/Health and Digital Literacy40 two days per week.41  High school students take: ELA, 
Composition/Oral Literacy, Math, and Foreign Language (or targeted tutoring as needed) five times per 
week; Science and Social Studies four times per week; PE/Health, along with Art and College Success are 
each offered on a trimester basis. Tutoring support is offered during non-core academic times, and during 
the daily Office Hours period (45 minutes Monday through Thursday, 55 minutes on Friday) when students 
have teacher support as needed. The school meets as a whole community each Friday (middle school meets 
separately from high school), celebrating student achievement and the school’s values, and engaging in 
weekly 60-minute enrichment opportunities.  The staff meets for two hours each Friday for Professional 
Development, and students who have not lived up to the school’s values as demonstrated through 
homework and behavioral trackers will serve a two-hour Friday extension. Sample student and teachers 
schedules are below.   
 

Libertas Prep Daily Schedule DRAFT - Middle School 

                                                 
39 Freyer, R. “Creating ‘No Excuses’ (Traditional) Public Schools: Preliminary Evidence from an Experiment in Houston”. National Bureau of 
Economic Research. 2011 
40 Sixth graders take Digital Literacy, seventh graders take Public Speake, eight graders take Introduction to Debate  
41 We add four years of Latin as a foreign language at the high school level. 
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Monday - Thursday 
7:30 7:50 School Opens (Breakfast/Brain Breakfast Academics) 
7:50 8:20 Morning Advisory / Accountable Independent Reading (DEAR) 
8:20 9:15 Math Problem Solving 
9:15 10:10 Reading 

10:10 10:25 AM Nutrition/Advisory Break 
10:25 11:20 Writing 
11:20 12:15 Math Procedures 
12:15 12:45 Lunch/Recess/Homework Club 
12:45 1:40 Science 

1:40 2:35 Social Studies 
2:35 2:50 PM Nutrition/Advisory Break 
2:50 3:45 PE/Health (2 x week)/Digital Literacy42 (2 x week) 
3:45 4:30 FOCUS: Homework/Tutoring 

4:30 Dismissal 

   

Friday (Early Dismissal/Professional Development) 
7:30 7:50 School Opens (Breakfast/Brain Breakfast Academics) 
7:50 8:05 Shortened AM Advisory 
8:05 9:00 Math Problem Solving 
9:00 9:55 Reading 
9:55 10:10 AM Nutrition/Advisory Break 

10:10 11:05 Writing 
11:05 12:00 Math Procedures 
12:00 12:30 Lunch/Advisory/FIRST Reports Distributed 
12:30 1:00 Community Meeting 

1:00 2:00 Friday EXTRA-CURRICULARS/Friday Extension 
2:00 Dismissal 

2:30 4:30 PD (Staff)/Friday Extension (Students) 
 
 

Libertas Prep Daily Schedule DRAFT - High School 

Monday - Thursday 
7:30 7:50 School Opens (Breakfast/Brain Breakfast Academics) 
7:50 8:20 Morning Advisory/Accountable Independent Reading (DEAR) 
8:20 9:15 Mathematics 
9:15 10:10 Literature 

10:10 10:25 AM Nutrition/Advisory Break 
10:25 11:20 Composition/Oral Literacy 
11:20 12:15 Foreign Language 

                                                 
42 Students take Digital Literacy in Grade 6, Public Speaking in Grade 7, and Intro to Debate in Grade 8.  Students in high school take Oral 
Literacy each year as part of their Composition requirement. 
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12:15 12:45 Lunch/Grade Level Advisory 
12:45 1:40 Science 
1:40 2:35 Social Studies 
2:35 2:50 PM Nutrition/Advisory Break 
2:50 3:45 PE/Art/College Success (one per trimester) 
3:45 4:30 Office Hours 

4:30 Dismissal 
4:45 6:00 EXTRA-CURRICULARS (optional/afterschool) 

   

Friday (Early Dismissal/Professional Development) 
7:30 7:50 School Opens (Breakfast/Brain Breakfast) 
7:50 8:05 Shortened AM Advisory 
8:05 9:00 Mathematics 
9:00 9:55 Literature 
9:55 10:10 AM Nutrition/Advisory Break 

10:10 11:05 Composition/Oral Literacy 
11:05 12:00 Office Hours 
12:00 12:30 Lunch/Advisory/Mentoring 
12:30 1:00 Community Meeting 
1:00 2:00 Friday EXTRA-CURRICULARS/Friday Extension 
2:00  Dismissal 
2:30 4:30 PD (Staff)/Friday Extension (Students) 

 
   

 

B. CURRICULUM AND INSTRUCTION          
 

CURRICULAR PROGRAM 
We will provide a rigorous curriculum that aligns with the MCFs and Common Core State Standards 
(CCSS). The Head of School

 
will oversee the development of school-based curriculum and assessments for 

each grade level and subject area during the planning year in 2016-2017, and the school will use a frequent 
assessment system to monitor results. During each year of operation, the evaluation of curriculum will be 
conducted by the Head of School and Director of Curriculum and Instruction and Principal(s) as hired.  
Exact programs and materials used will be finalized based on the most effective resources available as 
informed by the shift to the CCSS; elow is a list of instructional resources utilized by similarly structured 
schools for each grade level and subject. Programs with specific tools to support ELL students are indicated. 
 

Instructional Resources 
Subject(s) 

Middle 
Grade Levels 

High School Grade 
Levels 

English Math Science Social 
Studies 

ELL 
Support 

6 7 8 9 10 11 12 

Accelerated Reader X    X X X X X X X X 
Accellus X X X X     X X X X 
Achieve 3000 X X X X X X X X X X X X 
Apex Learning X X X X     X X X X 
BlueJ  X       X X X X 
College Preparatory 
Mathematics 

 X    X X X X X X X 

Compass Learning/Odyssey X X X X  X X X X X X X 
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Dreambox  X    X X X     
EngageNY X X    X X X X X X X 
ESL Reading Smart X    X X X X X X X X 
FOSS Science Curriculum   X   X X X     
Fraction Planet  X    X X      
FuelEducation X X X X  X X X     
Google Applications X X X X  X X X X X X X 
Houghton Mifflin Harcourt 
Big Ideas Math 

 X    X X X X X X X 

IXL  X    X X X X X X X 
Khan Academy  X    X X X X X X X 
Mathalicious  X    X X X X X X X 
MY Access Writing X        X X X X 
Newsela X    X X X X     
NoRedInk X    X X X X X X X X 
Overdrive X     X X X X X X X 
Reading Mastery X     X X X     
Reflex Math  X    X X      
Revolution K12  X    X X X X X X  
ST Math  X    X X      
TCI Bring Science Alive!   X   X X X     
TCI History Alive    X  X X X X X X X 
TenMarks  X    X X X     
Virtual Nerd  X    X X X X X X  
Wordly Wise X     X X X X X X X 

 

Instructional materials for non-core courses will be largely at the discretion of the teacher with approval by 
Head of School or appointed designee.   
 

Classes will be heterogeneously based, with an average size of 30.  With the growth of Advanced Placement 
opportunities in the upper grades, classes will to some extent become more homogeneous, but all students 
will be afforded the opportunity and support to take more advanced work.   
 

A target ratio of one computer for every student will ensure students adequate access to technology for 
effective use in student learning and current assessment tools. One-to-one laptops will not be achieved until 
year 3, but laptop carts will rotate to ensure that all students have adequate and equitable access. Classroom 
teachers will also be provided laptops and use consistent data systems for monitoring student performance, 
managing grades, and internal school and network communication with other schools.  CCSS require 
significant student collaboration, fluency with multimedia and technology, and the development of strong 
complex reasoning, problem solving, and communication skills. Libertas Prep student technology goals 
will include all students developing technology literacy and technology fluency. We define technology 
literacy as the ability to responsibly, creatively. and effectively use appropriate technology to: 
communicate; access, collect, manage, integrate and evaluate information; solve problems and create 
solutions; build and share knowledge; and improve and enhance learning in all subject areas and 
experiences.  Our instructional program will incorporate technology and student development of 
technology-related skills through direct coursework (including a required Digital Literacy course for all 
entering sixth graders and College Success courses in grades 9-12), use of technology platforms for student 
and school communication, digital curriculum and software, and regular use of computer-based assessment. 
Ultimately, we seek to ensure that our students have the technology skills needed to succeed in both a four-
year college and in professional settings, as well as to succeed on any computer-based tests.  
 

Recognizing that not all families will have access to a home computer, the daily schedule for students at all 
grade levels reflects time when students will have access to the school’s ChromeBook fleet. Libertas Prep 
will invest in ample ChromeBook laptop carts, and in significant broadband infrastructure as necessary, to 
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ensure that all students have access to computers at appropriate times of the school day and school year. By 
year 3, we will achieve and maintain a 1 to 1 student to ChromeBook ratio.43  
 

Beyond the school’s shared expectations for technology use, the curriculum in individual disciplines and 
classes will incorporate technology instruction in other key ways. In humanities classes, students will at 
times receive reading assignments from online sources and will learn how to conduct sound online research, 
discerning among credible and non-credible sources, learning how to cite online sources, and becoming 
adept at navigating through a barrage of information to clear resources on relevant course topics. In math 
classes, teachers will leverage Khan Academy’s platform to individualize instruction, particularly in the 
middle school’s math program. In College Success III, Juniors will utilize an online learning platform, just 
as SAT exam preparation Revolution Prep’s, to practice SAT problems, address misunderstandings, and 
refresh lower grade content knowledge. In the College Success sequence courses, students will conduct 
extensive online research of summer programs and professional internships, will build their familiarity with 
online sites that provide intelligence on college options, and will learn to craft a polished resume in MS 
Word.  Our ultimate goal in designing our technology platform is to ensure that all of our students graduate 
having mastered the research, communication, and blended learning skills they will need in order to be 
well-positioned in the college admissions process, in college, and in the professional world.  
 

The Head of School with the input of the Director of Curriculum and Instruction, and the Principals as hired 
(MS in Y3, HS in Y4) will evaluate the effectiveness of curriculum based on data from interim assessments 
(The Achievement Network), NWEA MAP, MCAS/PARCC, and end-of-year Comprehensive Assessments 
and report to the Board’s Achievement Committee, as well as to the larger community through Family 
Newsletters and our Annual Report. Our curriculum is focused on English Language Arts, Mathematics, 
Oral Literacy, Science, and Social Studies, with the addition of Foreign Language study in the high school, 
and is complimented by enrichment opportunities and multiple layers of student supports.  Our annual 
calendar, daily schedule, and entire academic program promote success in students’ core courses, with 
emphasis on literacy and math. 
 

Like the most successful urban charter schools in Massachusetts and across the country, we will adopt 
research-proven curricula suitable for students with varying learning needs along with internally developed 
curricula aligned with and/or exceeding MCFs and CCSS.  The Head of School and Director of Curriculum 
and Instruction and Principal(s) as hired oversee the development of curriculum and the school’s scope and 
sequence, with the Director of Curriculum and Instruction working closely with teachers to develop unit 
and lessons plans that align with MCFs and the school’s scope and sequence. During summer training, 
teachers learn how to align curriculum using Curriculum Alignment Templates as spearheaded by Roxbury 
Preparatory Charter School, and they will meet with the Director of Curriculum and Instruction to ensure 
that all curriculum simultaneously supports our ambitious goals and the needs of our diverse learners. 
Teachers create standards-based internal assessments, and have year-round professional development to 
strengthen implementation. In selecting curricula, we have identified programs that can be easily adapted 
for students identified as ELLs and those with special needs.  Teachers meet for four weeks each summer 
to develop instructional materials aligned to MCFs and CCSS.  At the middle school, MCFs, 
MCAS/PARCC, SSAT, ISEE, and the NWEA MAP are used to establish specific, rigorous, measurable 
school standards.  At the high school, MCFs, MCAS/PARCC, the SAT, and Advanced Placement exams 
are used to inform our college preparatory curriculum.  Below please find a Curriculum Outline for the first 
four years of operation.  Outline of all additional grades can be found in the Required Attachments.  

                                                 
43 In years one and two, teachers will share laptop carts as needed to ensure appropriate student access, as we will be able to execute the proposed 
daily schedule without a full complement of laptops for each student. 

Subject Grade 6 Grade 7 Grade 8 Grade 9 

Mathematics 

Dual focus on procedures 
(computation) and problem 
solving (application).   
Algebra and Geometry 
integrated 

Pre-Algebra Algebra I Algebra and 
Geometry 
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We anticipate a diverse student body with varying learning needs and capabilities.  Our extended day and 
year, tiers of student supports, increased emphasis on and opportunity for practice within ELA and math, 
and differentiated instructional strategies combine to meet the needs of all students, including those with 
disabilities and English Language Learners.  We differentiate instruction as needed, and provide all of the 
supports, accommodations and modifications necessary to best support the differing needs and capabilities 
of each individual student, with emphasis on supporting struggling, ELL and students with disabilities.  We 
hold all students to the same academic expectations, through the uniform implementation of year-end, 
trimester-based, and interim assessment system – thus holding us as a school community accountable for 
the achievement of all students and all sub-groups.  Below please find a more detailed Curriculum Outline 
that provides skill and content taught and learned in the core subjects during the first four years of operation. 
Outline of all additional grades can be found in the Required Attachments. 
 
 

GRADE 6 
Mathematics. Compare/order positive/negative fractions/decimals/mixed numbers; solve problems involving 
fractions, ratios, proportions, percentages; utilize algebraic expressions/equations; apply order of operations; solve, 
graph, interpret simple linear equations; analyze/use tables, graphs, rules to solve problems; investigate geometric 
patterns; convert units of measurement, identify properties of angles and two and three-dimensional shapes; 
determine pi, area and circumference; analyze data sampling; theoretical and experimental probabilities; problem 
solve; think critically; compute the perimeter, area, and volume of common geometric objects. 
Reading. Determine unfamiliar word meanings through Greek/Latin roots/affixes; determine meaning of figurative 
language; read aloud with pacing, intonation, expression; use textual evidence to identify author’s purpose; practice 

Reading 

Guided reading, fluency,  
Latin vocabulary 
comprehension strategies  
and genre characteristics,  
focus on phonics and 
phonemic awareness 

Reading and textual analysis of literature  
in a number of genres,  Latin vocabulary 
comprehension strategies 
 

English I: World 
Literature 

Writing 

Spelling, grammar, 
punctuation,  
paragraph writing, 
editing/revising.  
Composing multiple-
paragraph writing 
 of narrative and expository 
texts 

Spelling, grammar, punctuation,  
analytical and persuasive essays,  
research papers, editing and revising 
 

Composition and 
Oral Literacy I 

Social Studies 

Culture,  
World Religion, Ancient 
History, Globalization of 
the Economy, Geography, 
Governance,  
World History  
to the Mongols, 
Renaissance, Reformation 

Culture,  
World Religion, 
Domestic and Global  
Economic Systems,  
Spatial Organization of 
Earth’s Surface, 
Ecosystems, Global 
Governance Systems,  
Human Settlement and 
Cultural Identity 

Cultures in Early 
Development of U.S , 
Fundamental 
Economics & Global 
Economy, U.S. 
Geographic Systems, 
Migration and 
Immigration  
in Early America,  
U.S. History: 
Colonialism –
Reconstruction 

History I; World 
History 

Science 

Experimental procedures.  
Testing/evaluation of 
prototypes and protocols.  
Interdependence  
in life science.  
Solar system and 
relationship to systems and 
cycles on Earth 

Bioengineering. 
Biodiversity and 
change.  
Matter.  
Forces in Nature 
 
 

Cells.  
Flow of  
Matter and Energy. 
Heredity.  
Earth processes. 
Newton’s laws of 
Motion.  
Movement of objects 

Biology 

Academic Co-
Curriculars Digital Literacy  Public Speaking  Intro to Debate  College Success I 

Foreign 
Language Not applicable Latin I 
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utilizing phonemic awareness and phonics skills as needed; utilize print/electronic dictionaries/thesauri; identify 
textual organizational structures; determine figurative language meanings; analyze how tone/meaning is conveyed 
in poetry; identify/analyze characteristics of nonfiction texts; identify characteristics of different forms of prose; 
identify/use structural features of popular media; analyze compare-and-contrast texts. 
Writing. Identify/ utilize parts of speech (adding interjection to previous list); use common phrases, clauses, 
simple, compound, compound-complex sentences; use correct punctuation, capitalization, spelling, subject-verb 
agreement; write expository compositions, research reports, speeches, responses to literature, narratives employing 
specific details, voice, effective word choice; revise writing to improve level of detail; employ various textual 
organizational structures; create outlines and logical notes; utilize books and Internet to complete research projects; 
apply research steps for completing projects; create multimedia presentations; deliver formal presentations. 
Social Studies. Identify purposes/uses of maps, globes, aerial photographs, atlases to analyze people, places, 
environments; construct maps using symbols to represent features; locate continents, bodies of water, mountain 
ranges, countries, cities on map; determine impact of geography on different peoples; describe impact of extreme 
natural events on human and physical environments; discuss geographic knowledge and skills related to current 
events; use geographic concepts/skills to find solutions to local, state, national problems; compare/contrast how 
social institutions influence individual behavior in different societies; describe how social status help(ed) to 
determine individual roles in various societies; examine impact of cultural change brought about by technological 
inventions/innovations; use sources to identify examples of present conflicts between cultural groups; analyze 
historical and geographical background. 
Science. Understand how topography is reshaped by weathering of rock/soil and transportation/deposition of 
sediment; explain meaning of radiation, convection, conduction; recognize/describe that currents in air/ocean 
distribute heat energy; investigate/describe how pollutants can affect weather/atmosphere; discuss how plate 
tectonics explain important features of Earth’s surface and major geologic events; recognize how organisms in 
ecosystems exchange energy/nutrients among themselves and w/environment; formulate testable hypothesis; 
design/conduct an experiment specifying variables to be changed, controlled, measured; draw conclusions based 
on data/evidence presented in tables/graphs; make inferences on patterns/trends.   
Digital Literacy. Measure and increase students’ literacy level in computer basics, mouse and keyboarding skills, 
how to use the internet for research, improve typing skills, and teach Microsoft Suite programs Word and 
PowerPoint. Students use the computer for researching projects for and intervention needs in the core classes. 

 
GRADE 7 
Mathematics Pre-Algebra. Read, write, compare rational numbers in scientific notation; convert fractions to 
decimals/percents; differentiate between rational/irrational numbers; apply exponents, powers, roots/use exponents 
in working with fractions; understand pre-algebra concepts; use algebraic terminology, expressions, equations, 
inequalities, graphs; interpret/evaluate expressions involving integer powers/simple roots; graph/interpret 
linear/nonlinear functions; apply Pythagorean theorem; use mathematical reasoning; problem solve.  
Reading. Use knowledge of affixes/roots to determine meaning of content area words; use textual evidence to 
support facts/opinions; build upon previously developed skills analyzing various nonfiction texts; employ character 
analysis; identify, analyze, provide textual evidence of themes; identify various genres of fiction; analyze 
character/plot development. 
Writing. write summaries, persuasive essays, autobiographical narratives, poems; apply research steps for 
completing projects; effectively utilize English language conventions; support all statements/claims with anecdotes, 
descriptions, facts, statistics, specific examples; use note taking, outlines, summaries to impose structure on drafts; 
revise writing to improve organization/word choice; critique works in oral presentations; deliver well- organized 
formal presentations demonstrating standard American English.   
Social Studies. Understand origins of modern humans from Paleolithic Age to agricultural revolution; determine 
impact of agricultural development; identify peoples, cultural advancements, scientific contributions, government, 
religious traditions of Mesopotamia, Egypt, Kush, Indus Valley Civilization, Northern China, Olmecs, to 1000 
B.C.E., Ancient Hebrews, Ancient Greece, Rome, Indian Subcontinent to 700 C.E.; describe development of sub-
Saharan civilizations in Africa; explain importance of early trade routes; identify roles/contributions of individuals; 
compare historical origins, central beliefs, spread of major religions; trace steps in development of written language; 
describe transition from Roman Empire to Byzantine Empire; analyze various historical interpretations; understand 
Earth’s grid system; create maps of past. 
Science. Classify organisms into kingdoms; recognize that all living organisms are composed of cells; describe that 
typical cell of organism contains genetic instructions that specify traits; recognize biological evolution accounts for 
diversity of species developed through gradual processes over many generations; study the structure and function 
in living systems; understand that evidence from rocks allows us to understand the evolution of life on earth; 
recognize that organisms in ecosystems exchange energy and nutrients among themselves and with the physical 
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environment; communicate the steps and results from an investigation in written reports and verbal presentations; 
discuss types of technology that are developed and in use.  
Public Speaking. Students develop understanding of basic communication principles and public speaking 
strategies through application of these to a variety of speaking assignments (e.g., one-on-one situations, public 
speaking, small groups). Fundamentals of effective oral delivery, including body control, use of voice and diction, 
analysis of audience are addressed. Stresses academic communication. Students participate in panel discussions 
and give speeches. 

 
GRADE 8 
Mathematics Algebra. Identify/use arithmetic properties of subsets of integers/rational, irrational, real numbers; 
solve equations/ inequalities involving absolute values; solve multistep problems, including word problems, 
involving linear equations/linear inequalities in one variable; understand concepts of parallel/perpendicular lines, 
how slopes are related; add, subtract, multiply, divide monomials/polynomials; solve quadratic equation by 
factoring/completing square; apply algebraic techniques to solve rate problems, work problems, percent mixture 
problems; problem solve; think critically.   
Reading. Know meanings of common foreign words used in English language; understand shades of meaning in 
words; identify speaker’s purpose/POV; compare/contrast texts covering same topic; build upon previously 
developed skills analyzing various nonfiction texts; evaluate structural elements of plot; analyze how setting relates 
to problem and resolution; identify significant literary devices that define writer’s style; 
Writing. Write multi-paragraph essays with thesis statements, logical organization, detail, rhetorical devices, 
transitions, varying sentence structure; write short stories or narratives; support conclusions with analogies, 
paraphrases, quotations, opinions from authorities, comparisons, similar devices; write stories/scripts with 
dialogue; analyze electronic journalism; revise writing for word choice, appropriate organization, consistent point 
of view, transitions; deliver formal presentations that convey ideas clearly, relate to the background/interests of 
audience. 
Social Studies. Analyze migration of Europeans to Americas from colonial times to World War I; recognize impact 
of European migration on indigenous peoples and later on US citizens; understand integration of enslaved Africans 
into European migration; describe development of American constitutional democracy; identify U.S. Constitution, 
powers of federal government; analyze foundation of American political system; identify rights, responsibilities, 
roles of citizenship; understand politics, geography, culture, economy of new nation; describe early U.S. foreign 
policy, state developments in early 1800s, issues of slavery; analyze factors leading to Civil War; determine 
significance of individuals or groups in Civil War; describe impact of events/movements that influenced 
Reconstruction; discuss American economic response to Industrial Revolution; understand progressive reforms 
resulting from Industrial Revolution; create/utilize time lines; analyze various historical interpretations; understand 
Earth’s grid system; create maps of past; analyze current events. 
Science. Recognize that elements have distinct macroscopic properties/atomic structures; describe chemical 
reactions; discuss density/buoyancy; explain relationship amongst motion, velocity, force; differentiate between 
forms of energy/heat energy; recognize earth in solar system, role of gravity, compare/contrast properties 
/conditions of other objects; explain relationship between tilt of earth and seasons; describe/relate lunar/solar 
eclipses, moon phases, tides to earth’s position; describe/apply engineering design process; communicate ideas 
through engineering drawings, written reports, pictures; describe manufacturing process/explain production 
process; describe construction of bridges/structures, apply universal systems model to solve transportation problem. 
Use/analyze organization of Periodic Table; test hypotheses; write clear step-by-step instructions for conducting 
investigations. Use/analyze organization of Periodic Table; test hypotheses; write clear step-by-step instructions 
for conducting investigations.  
Intro to Debate.  Students develop understanding of basic communication principles and public speaking strategies 
through application of these to a range of debate structures and topics. Fundamentals of effective oral delivery, 
including body control, use of voice and diction, and analysis of audience will be addressed. Instruction stresses 
academic communication. Students participate in panel discussions and debates. 

 
GRADE 9 
Mathematics I – Algebra and Geometry. Number and Operations.  Demonstrate understanding of elements, 
subsets, properties, and operations of rational numbers.  Demonstrate understanding of positive integer exponents 
and perform operations with expressions involving exponents.  Connect physical, graphical, verbal and symbolic 
representations of rational numbers.  Connect physical, graphical, verbal and symbolic representations of rational 
and absolute numbers.  Articulate, model, and apply concept of inverse (i.e. opposites and reciprocals).  Describe, 
model, and apply inverse operations.  Perform operations on algebraic expressions and informally justify procedure 
chosen.  Apply matrix addition, subtraction, and scalar multiplication in real-world problems, using appropriate 
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technology.  Use variety of notations appropriately (exponential, functional, square roots).  Select and apply an 
appropriate method (i.e. mental arithmetic, paper and pencil or technology) for computing with real numbers, and 
use estimation to evaluate reasonableness of result.   Algebra.  Communicate meaning of variables in algebraic 
expressions, equations, and inequalities.  Identify dependent and independent variables in real-world situations.  
Apply concept of variable in simplifying algebraic expressions, solving equations, and solving inequalities.  
Represent solution set linear equations and inequalities in one variable symbolically, graphically and verbally.  
Interpret graphs that depict real-world phenomena.  Represent functions with equations, graphs, tables and words.  
Understand and apply slope as rate of change.  Solve systems of two equations in two unknowns.  Describe 
transformation of graph that occurs when coefficients and/or constants of corresponding linear equation are 
changed. Geometry.  Apply inductive reasoning to make conjectures, then test conjectures and/or determine a 
counterexample.  Apply properties of special pairs of angles.  Articulate relationships of angles formed when 
parallel lines cut by transversal.  Apply concept of slope to parallel and perpendicular lines.  Apply Pythagorean 
Theorem and distance formula.  Measurement.  Use concepts of length, area, and volume to estimate and solve 
real-world problems.  Demonstrate understanding of rates and other derived and indirect measurements (e.g. 
velocity, miles per hour, revolutions per second, and cost per unit). Data Analysis and Probability.  Represent 
and describe linear and nonlinear data sets developed from real world.  Choose, construct, and analyze appropriate 
graphical representations for data set.  Apply basic counting principles, introducing factorial notation.  Apply 
experimental and theoretical probability with simulations where appropriate.   
English I – World Literature.  Cite strong and thorough textual evidence in literature and informational texts to 
support analysis of what text says explicitly as well as inferences drawn from the text.  Determine theme or central 
idea of text and analyze in detail its development over course of text.  Analyze complex character development in 
World Literature.  Determine meaning of words and phrases, including figurative and connotative meanings.  
Analyze representation of subject or key scene in two different artistic mediums.  Analyze how author draws on 
and transforms source material in specific work.  Analyze in detail how author’s ideas or claims are developed and 
refined by particular sentences, paragraphs, or larger portions of literary non-fiction text.  Delineate and evaluate 
argument and specific claims in text, assessing whether reasoning is valid and supported by relevant and sufficient 
evidence; identify false statements and fallacious reasoning.  Analyze seminal U.S. documents of historical and 
literary significance.  By end of grade 9, read and comprehend literature and literary nonfiction, including stories, 
dramas, and poetry in the grades 9-10 complexity band proficiently, with scaffolding as needed at high end of 
range. 
Composition/Oral Literacy I. In writing and in oral presentations and arguments, support claims in an analysis of 
substantive topics or texts, using valid reasoning and relevant and sufficient evidence, introduce precise claims and 
counterclaims that are developed fairly with supporting evidence pointing out strengths and limitations of both, and 
create an organization that establishes clear relationships among claims, counterclaims, reasons, and evidence.  
Write informative/explanatory texts to examine and convey complex ideas, concepts and information.  Introduce 
topic, organize complex ideas, written and oral.  Use appropriate and varied transitions to link major sections of 
text.  Use precise language and domain-specific vocabulary to manage complexity of topic.  Establish and maintain 
formal style and objective tone while attending to norms and conventions of discipline in which they are writing.  
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details 
and well-structured event sequences.  Oral and written, engage and orient reader by setting out problem, situation, 
or observation, establishing one or multiple point(s) of view, and introducing narrator and/or characters.  Produce 
clear and coherent writing in which development, organization and style are appropriate to task, purpose, and 
audience.  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying new 
approach, focusing on addressing what is most significant for specific purpose and audience. Conduct research 
projects to answer question, solve problem, narrow or broaden inquiry.  Synthesize multiple sources on particular 
subject.  
History I – World History.  The Emergence and Expansion of Islam to 1500:  On map of Middle East, Europe, 
Africa, and Asia, identify where Islam began and trace course of expansion to 1500 AD.  Describe significant 
aspects of Islamic belief.  Analyze causes, and course, and effects of Islamic expansion through North Africa, 
Iberian Peninsula, and Central Asia.  Describe central political, economic, and religious developments in major 
periods of Islamic history.  The Medieval Period in Europe to 1500.  Describe rise and achievements of Byzantine 
Empire.  Describe major economic, social, and political developments that took place in medieval Europe.  Describe 
developments in medieval English legal and constitutional history and relationship to rise of modern democratic 
institutions and procedures, including the Magna Carta, parliament and habeas corpus.  The Encounters Between 
Christianity and Islam to 1500.  Describe religious and political origins of conflicts between Islam and 
Christianity, including Muslim wars against Christianity before European Crusades and Crusades that followed in 
11th, 12th, and 13th centuries.  Describe rise of Ottoman Empire in 14th and 15th centuries, including capture of 
Constantinople.  The Origins of European Western Expansion and the Civilizations of Central and South 
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America.  Explain why European nations sent explorers westward and how overseas expansion led to growth of 
commerce and development of trans-Atlantic slave trade.  African History to 1800.  Describe indigenous religious 
practices observed by early Africans before contact with Islam and Christianity.  Identify locations and time periods 
of empires of Ghana, Mali and Songhay.  Describe development and effects of trans-African slave trade to Middle 
East from the 8th century on, and trans-Atlantic slave trade to Western Hemisphere from 16th century on.  Indian 
History to 1800.  Describe important economic, political, and religious developments in Indian history to 1800.  
History of China, Japan and Korea to 1800:  Summarize major economic political and religious developments 
in Chinese, Japanese and Korean history.  Renaissance and the Reformation in Europe:  Describe origins and 
developments of Renaissance, including influence and accomplishments of Machiavelli, Michelangelo, Leonardo 
da Vinci, Raphael, and Shakespeare.  Describe origins and effects of Protestant Reformation. 
Science – Biology.  Recognize that biological organisms are composed primarily of very few elements. Six most 
common are C, H, N, O, P, and S.  Relate cell parts/organelles (plasma membrane, nuclear envelope, nucleus, 
nucleolus, cytoplasm, mitochondrion, endoplasmic reticulum, Golgi apparatus, lysosome, ribosome, vacuole, cell 
wall, chloroplast, cytoskeleton, centriole, cilium, flagellum, pseudopod) to functions.  Relate cell parts/organelles 
(plasma membrane, nuclear envelope, nucleus, nucleolus, cytoplasm, mitochondrion, endoplasmic reticulum, Golgi 
apparatus, lysosome, ribosome, vacuole, cell wall, chloroplast, cytoskeleton, centriole, cilium, flagellum, 
pseudopod) to functions.  Describe basic process of DNA replication and how it relates to transmission and 
conservation of genetic code.  Distinguish among observed inheritance patterns caused by several types of genetic 
traits (dominant, recessive, co-dominant, sex-linked, polygenic, incomplete dominance, multiple alleles).   Explain 
generally how digestive system, circulatory system, respiratory system, nervous system, muscular/skeletal system 
and sexual reproductive systems work.  Explain how evolution is demonstrated by evidence from fossil record, 
comparative anatomy, genetics, molecular biology, and examples of natural selection.  Understand interaction 
among organisms and between organisms and their environment. Explain how water, carbon, and nitrogen cycle 
between abiotic resources and organic matter in an ecosystem, and how oxygen cycles through photosynthesis and 
respiration. 
Latin I.  Emphasis will be on elements of the language: alphabet and pronunciation, parts of speech, word-
formation, vocabulary (including English derivatives), and grammatical rules. It is first part of elementary study of 
Latin, to be completed in the 10th grade. Students begin to learn geography of ancient Roman world, an outline of 
Roman history, and important aspects of Roman private and public life. Towards end of year, students read Perseus 
stories in Fabulae Graecae (texts and exercises available on-line); and begin Hercules stories. Because course is 
foundation for continuing study of Latin, it is vital that students develop the necessary habits of memorization, 
attention to detail, preparation of daily work, and organization. Memorization of word-forms and vocabulary is 
essential at this level. 
College Success I. During students’ first year of high school, College Success I will support their development of 
greater levels of academic independence and personal investment in learning and the college path. Explicit 
instruction on the ramifications of performance in all courses in grade 9 through 12 will help students understand 
the relationship between a rigorous high school experience and college persistence. Students master foundational 
skills and concepts like GPA, cumulative GPA, college admissibility, graduation rates, cost of attendance, and 
financial aid. They begin to research college programs, are introduced to a breadth of professional industries, and 
explore through internet research a variety of professional careers. Students complete a weekly academic reflections 
and goal-setting ritual help them to connect their ongoing academic habits and performance to their long-term goals. 

 

INSTRUCTIONAL METHODS 
The Libertas Prep instructional program will focus on engaging students through a variety of school-wide 
and grade-appropriate strategies.  Instructional and engagement strategies found in Doug Lemov’s Teach 
Like A Champion will be school-wide.  Five strategies will be used in common in all grade levels: 
 

• Strong Voice. Teachers will square-up and stand still while speaking, and will not engage with 
disruptive students or talk over students. 

• Positive Framing. If a student is not following directions, teachers will address behaviors 
positively by saying, “I need all eyes” instead of “John is not giving me his eyes.” 

• Do It Again. If a student misreads a sentence, the teacher will instruct the student to correctly read 
the entire sentence again.   

• 100%. Teachers will wait until 100% of students are actively engaged.  If a teacher asks for “pencils 
down,” the teacher will not begin until all pencils are down.   
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• No Opt Out. By not allowing students to disengage and refuse to answer, teachers will hold all 
students accountable.  If a student cannot answer and another student provides the answer, the 
teacher will return to the original student to repeat the correct answer. 
 

Across the grade levels, specific instructional techniques will be implemented into the lesson design and 
are meant to both meet students where they are and drive student achievement: (a) High Quality Work 
Products. Teachers will set clear expectations for student work and hold students accountable to meeting 
these expectations. This will happen for both the process of doing work (i.e. proper headings on 
assignments) and the content of the work (i.e. providing rubrics and exemplars). (b) Fluency. Teachers will 
focus on building students’ ability to readily access core knowledge in order to apply it to a variety of novel 
situations. Teachers may use oral drills, mini-lessons, or mad minutes to build this automaticity in their 
students. (c) Spiraling. Students learn best when they are given multiple opportunities to access 
information. Teachers will use structures within their lesson – fluency drills, Do Nows, mini-lessons, and 
homework – to allow students to review material, prioritizing the material that students have previously 
struggled to master based on achievement data. (d) Scaffolding and Gradual Release. Teachers will first 
establish and verify a core foundation of knowledge and skills necessary for each new concept. Teachers 
will then plan lessons that strategically transfer new skills to students; this may occur through a traditional 
“I Do-We Do-You Do” model, and especially through a great deal of guided practice and independent 
practice within each lesson. In the lower grades, this will include differentiation of lesson structure – to 
include Socratic Seminar, for example – to push more critical thought onto students. In the high school, 
particularly in grades 10-12, this release will continue as lessons move away from traditional lesson 
structures to include college style lecture classes, small group study, and independent coursework. (e) 
Universal Design for Learning. Lessons and class materials are designed to meet the needs of all students, 
and are grounded in our belief that all students can achieve at the highest levels. We will utilize the 
principles of Universal Design for Learning (UDL)44, an approach to delivering instruction that minimizes 
barriers and maximizes learning opportunities for all students, regardless of ability. The three UDL 
principles Libertas Prep will utilize are: (1) Multiple Means of Representation, (2) Multiple Means of 
Action and Expression, and (3) Multiple Means of Engagement. Through these methods, students will be 
given a variety of ways to engage with the academic content; for example, students may be provided 
physical representations through math manipulatives in Pre-Algebra, graphic organizers while comparing 
prokaryotes to eukaryotes in Biology, or the opportunity to do oral and written essays in Writing and 
Composition. In providing multiple ways for students to gather information, interact with it, and express 
understanding, students, including those with disabilities and language barriers, can engage with the 
curriculum in a means that is accessible and appropriate for them.45 (f) Literacy-Based Approaches. All 
teachers, regardless of content area, will be trained on best practices for infusing literacy in their classrooms. 
Teachers will use content-specific, information rich texts and work together to plan cross-curricular lessons 
with other members of their grade level team. Teachers will be given access to Common Core aligned 
resources46 to support literacy in their instruction.  (g) Differentiation. Teachers will use assessments to 
determine standards on which students need extra support or extension work. They will use flexible 
groupings to provide these supports and extensions to students, and may provide multiple methods for 
students to demonstrate mastery (i.e. projects, products, and exams). (h) Meeting the Needs of Students 
with Disabilities. When additional supports are necessary for students with disabilities, Collegiate Hall 
will work to maximize accommodations – which will allow special education students to learn the same 
academic content as their general education peers – and which will minimize modifications, which by 
definition change the content upon which students  demonstrate mastery. When a student does require 
modifications, we are committed to ensuring compliance with the student’s IEP and provide the support 
needed to meet IEP goals.  
 

RESPONSIVE GENERAL EDUCATION CLASSROOM 

                                                 
44 http://www.udlcenter.org/aboutudl/whatisudl. 
45 http://www.udlcenter.org/research/researchevidence. 
46 Examples of readily available Common Core aligned resources include: Engage New York, Teacher Channel, and Better Lesson.  

http://www.udlcenter.org/aboutudl/whatisudl
http://www.udlcenter.org/research/researchevidence


25 
Libertas Preparatory Charter School Prospectus  

We believe that an outstanding education involves ensuring that all students, including those with diverse 
educational needs, are able to access and engage in a rigorous, college preparatory curriculum.  Therefore, 
within a responsive, general education classroom, we utilize instructional strategies proven to engage and 
enable diverse learners to achieve, including students at different stages of English Language Development, 
students with special needs, and advanced students who are significantly above grade level.  Strategies that 
lead to success for all students include: (1) Modality-Based Instruction, (2) Small Group/One-on-One 
Tutoring, (3) Extended Time, (4) Modified Instructional Strategies and (5) Multi-Tiered System of Support. 
 

Modality-Based Instruction. We plans lessons with a variety of modalities in mind, including the 
incorporation of chants, poems, and cheers to enforce vocabulary development and engage all learners, as 
well as opportunities for physical movement to encourage student engagement.  Hand signals, clapping, 
and other movement help connect new concepts with more physical representations.  Students also have 
the opportunity to celebrate individual and class-wide performance through cheers and claps.47 Small 
Group/One-on-One Tutoring. Every day, there are opportunities for staff to engage in one-on-one and 
small group, targeted tutoring and intervention to increase the opportunities for understanding for our most 
struggling students.  Every staff member is screened for their ability to work with students, and to 
effectively provide additional opportunities for small group intervention within the classroom.48  Extended 
Time. We provides 185 days of instruction from 7:50 am to 4:30 pm daily due to research demonstrating 
that extended time in learning has a positive impact on low-income and minority student academic 
success.49  Modified Instructional Strategies. Differentiation allows students at all levels to access the 
same instructional content at scaffolded lessons to ensure that every student is held to a high level of rigor.  
We design instructional materials with all students in mind and provides professional development to all 
teachers to support the differentiation of instruction for students’ needs and interests. Throughout the school 
year, we provide specific professional development to ensure the strategic instruction of students with ELD 
needs and special education requirements.  These strategies and instructional practices allow us to ensure 
that we are meeting every student at their instructional level, while pushing them towards the same rigorous 
bar of mastery and critical thinking.  Instructional strategies that inform our practice to differentiate 
effectively include: Overhead projector with outline of lesson or unit and time breakdowns for each section; 
Selection of key problems for students who need additional time; Provision of clear photocopies of notes 
and overhead transparencies, chapter outlines/study guides that cue key points in readings, detailed course 
syllabus pre-class; Previewing of questions for students who need additional processing time; Logical and 
concise instructions with reinforcement of brief cue words and gestures; Repetition and rewording of 
complicated directions; Verbalization and picture cues of what is being written on the chalkboard; 
Elimination of classroom distractions such as excessive noise, flickering lights, etc.; Summarization of the 
important segments of each presentation at the end of class; Review of key assignments in both written and 
oral form; Additional practice exercises available for lessons; Use of highlighters, stickers, post-its and 
other materials to code work; Increased or decreased pace in instruction; Posted word walls or individual 
vocabulary sheets; Utilization of rhymes, motions, and mnemonic devices; Procedural charts for students 
who need processes broken down into smaller steps; Clear and legibly charts and notes, using large type; 
Providing access to videos or recordings to preview or review lesson materials; and Encouraging students 
to practice using technical words in exchanges among peers.50  Our instructional program incorporates the 
best practices for English language learners, including ensuring that students are instructed and grouped 
based on their academic proficiency, rather than their language ability.  We instructs students with the 
mindset that techniques proven to be useful for English language learners, such as providing visuals, small 
group instruction, integration of technology, and maintaining high expectations, are useful for all students, 
and we have trained teachers to effectively integrate and utilize these practices to support our English 
                                                 
47 International research also indicates kinesthetic instruction results in academic gains for all students. Coffield, F., Moseley, D., Hall, E., 
Ecclestone, K. (2004). Learning styles and pedagogy in post-16 learning. A systematic and critical review. London: Learning and Skills Research 
Centre. 
48 Research into schools that produce results offers additional evidence for the importance of individualization. Brooke Charter Schools has 
identified individualization as one of the qualities an exceptional teacher possesses. http://www.ebrooke.org/great-teaching/understanding-great-
teaching.  
49 Hoxby, Caroline M., Sonali Murarka, and Jenny Kang. “How New York City’s Charter Schools Affect Achievement, August 2009 Report.” 
Second report in series. Cambridge, MA: New York City Charter Schools Evaluation Project, September 2009.  
50 Lombardi, Thomas P. Learning Strategies for Problem Learners. Bloomington, Ind.: Phi Delta Kappa Educational Foundation, 1992. 

http://www.ebrooke.org/great-teaching/understanding-great-teaching
http://www.ebrooke.org/great-teaching/understanding-great-teaching
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language learners.  Multi-Tiered System of Support provide the advantage of integrating the RtI process 
with additional Positive Behavioral Intervention and Supports to ensure whole child support and integration 
of the family and community into ensuring student success.  RtI has been demonstrated to: (1) eliminate 
inadequate instruction as the reason for the educational difficulty; (2) provide assistance to the student 
earlier than traditional methods; (3) decrease the amount of time a student struggles before receiving help; 
(4) intervene with students without the requirement of identification of a disability; (5) reduce the likelihood 
of inaccurate identification of a disability; and (6) provide real-time, objective data to adjust instruction, 
evaluate instructional quality, and make decisions moving forward with each individual student.51 Given 
that a high level of students may struggle with the higher academic expectations of our school, the MTSS 
model provides a rapid response to student delays to determine best next steps and necessary interventions. 
Likewise, students identified as needed additional supports due to an identified disability or English 
Language Development will have access to a well-differentiated, structured, and strategic curriculum that 
provides additional instructional time and instruction through multiple modalities.   
 

SERVING THE DIVERSE NEEDS OF INDIVIDUAL STUDENTS  
 

Libertas Prep is committed to meeting all students’ needs and will actively recruit students with disabilities 
and limited English proficiency. Our small school environment is designed to meet individual students’ 
needs and specifically address the needs of students eligible for Free and Reduced Lunch (FRL), those with 
disabilities, English language learners (ELLs), and students achieving below grade level. Our student 
supports are designed to intervene early for struggling students and accelerate learning for all students. All 
subgroups will be monitored regularly by the Head of School and the Academic Committee of the Board 
of Trustees as well as the full Board using the Academic Dashboard which compiles the subgroup data from 
the state assessment, NWEA MAP, and interim assessments. 
 

Serving students in one of the lowest performing districts in Massachusetts, and serving a high population 
of student eligible for FRL, special education services, and/or English language supports, we propose to 
provide parents and students in Northwest Springfield with expanded choices by addressing the need for a 
seamless 6-12 college preparatory public education. We will protect students from the risk factors that 
accompany many school transitions, particularly from middle school to high school, and will provide a 
continuous bridge from the start of middle school to college with highly qualified and appropriately certified 
teachers at each level. Such an option is currently not available to most families in our community. 
 

All of our curricular and instructional choices are informed by our belief that academic rigor supports all 
students, and which is supported through the seminal “Pygmalion in the Classroom” study which revealed 
that “children of whom greater intellectual growth is expected will show greater intellectual growth.”52 
Thus, increased learning opportunities for all pupils, including special education students, English learners, 
and advanced students will be provided through a challenging and diverse curriculum aligned to state and 
national standards that ensures all students, should they choose, have equitable access to Advanced 
Placement (AP) courses before they graduate from high school. Our choices are informed as well by the 
work of Stanford University psychologist Carol Dweck who points out that “[w]ith the right mindset and 
the right teaching, people are capable of a lot more than we think.”53  
 

It is our goal to re-designate all English language learners as Fluent English Proficient (RFEP) by the time 
they enter ninth grade, students will be supported in an English immersion approach through the 
implementation of both Specially Designed Academic Instruction in English (SDAIE) and Project Guided 
Language Acquisition Design (GLAD) strategies in content-area courses. Additionally, our emphasis on 
oral literacy, in addition to reading and writing skills, will be particularly helpful for our anticipated large 
ELL population, as “it is essential that second language learners, irrespective of their level of English 
language proficiency, have ample opportunities for speaking.”54 The curriculum will offer extended 

                                                 
51 Ibid. 
52 Rosenthal, Robert, and Lenore Jacobsen. Pygmalion in the Classroom: Teacher Expectation and Pupils’ Intellectual Development. NY: Crown 
House, 1992. 
53 Dweck, Carol. Mindset: The New Psychology of Success. NY: Random House, 2006. 
54 Gottlieb, Margo. Assessing English Language Learners: Bridges From Language Proficiency to Academic Achievement. CA: Corwin, 2006.  
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opportunities for speaking through presentations, speeches, debates, and performance to practice the 
academic English essential to re-designating successfully. 
 

ELL students must develop cognitive academic language proficiency (CALP), and not simply the basic 
interpersonal communication skills (BICS) of social language. To do so, students must be proficient in 
Linguistic Complexity in the Discourse Level, Language Forms and Conventions in the Sentence Level, 
and Vocabulary Usage in the Word/Phrase Level as detailed in the WIDA Standards. Although language 
acquisition experts predict that it could take ELLs five years or more to become truly proficient in CALP, 
we expect that our extended school day and year will accelerate this process through increased daily 
exposure to academic English in all subjects. ELL students will participate in individual and small group 
tutoring throughout the day with their non-ELL peers. Content area teachers will receive training on and be 
supported in appropriately sheltering their instruction for all their ELLs. Lessons will have opportunities 
for scholars to talk, as that is the only way to learn how to speak English. Teachers will learn how to bring 
out background knowledge and experiences through the use of supplementary materials such as visuals, 
graphs, models, graphic organizers, hands-on activities, etc., modeling, teacher to student support, student 
to student support, and technology to bring vocabulary and language concepts alive. 
 

Our teaching methodologies have been drawn from the practices of high performing urban charter schools 
serving a high needs population and shown to be successful with our target student community. As a charter 
school, utilizing a small school design, we will have the ability to use innovative ways to meet our students’ 
specific academic needs, especially those classified as “at-risk”: Highly skilled teachers who use a variety 
of effective teaching strategies and techniques; Small school size and safe environment; Supportive culture 
of high expectations and discipline; Predictable class structure in all content areas; Extended time for 
literacy (reading and writing) instruction; Extended time for math instruction in the middle school; 
Systematic reading strategies and textual analysis instruction; Extensive independent reading at each 
student’s level; Word Walls to reinforce and extend academic vocabulary; Phonics, decoding, and fluency 
groups during Focus and Literacy Intensive; Systematic writing and grammar instruction; Frequent use of 
“think-pair-share” and other cooperative learning strategies; Use of graphic organizers to represent ideas; 
Use of scaffolded notes in sixth through eighth grades to teach organizational strategies; Reinforcement of 
reading and writing across the content areas; Explicit vocabulary instruction in all content areas; Group 
work and oral presentations in all content areas; Frequent use of assessments and specific feedback from 
teachers; Frequent communication and engagement with parents in supporting expectations. Additional 
strategies will target students who may have additional needs: students performing far above or below grade 
level, students with low socio-economic status, ELLs, and students with special needs. All teachers will use 
Specially Designed Academic Instruction in English (SDAIE) strategies to enhance the English Language 
development of all of our students, and all middle school teachers will receive additional professional 
development with Project GLAD. Incorporating SDAIE and GLAD strategies, teachers will develop and 
execute lesson plans that deliver grade level appropriate content and skills that fall within students’ zone of 
proximal development. SDAIE and GLAD provide: (1) access to the core curriculum, (2) English language 
development, and (3) opportunities for social integration into the multicultural classroom community. 
Project GLAD strategies that will be incorporated include metacognitive approaches that support “how an 
answer was arrived at, not merely what the correct answer was”; flexibly grouped cooperative activities; 
“reading and writing to, with, and by students”; and “ongoing assessment and evaluation.”55 Specific 
SDAIE strategies that teachers will incorporate in daily lessons include supporting verbal explanations with 
nonverbal cues and designing appropriate learning sequences, such as building upon prior knowledge. 
Beyond the strategies our teachers will employ in their mainstream classes, ample time during our daily 
Focus block will be used for additional targeted English language instruction as may be needed. The school 
will use proven methodologies including increased time for reading and math and individualized instruction 
for ELLs students. Examples of instructional models that may be employed to support our ELLs include:  
Pre-teaching of key vocabulary; Peer tutoring with students who demonstrate more advanced English skills; 
Use of native language, when necessary, to clarify words or concepts; Highly skilled teachers who use a 
variety of effective teaching strategies and techniques; Supportive culture of high expectations and 

                                                 
55 “What is Project GLAD?” Project G.L.A.D. 2013. http://www.projectglad.com/. 

http://www.projectglad.com/
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discipline; Predictable class structure in all content areas; Extended time for literacy (reading and writing) 
instruction; Use of scaffolded instruction; Use of culturally relevant materials; Word walls to reinforce 
academic vocabulary; Labeling items in classrooms and school in different languages; Books on tape; In-
school tutoring to meet students’ academic and developmental needs at each grade level; Phonics, decoding, 
and fluency groups during English Intensive and Focus; Systematic reading strategy and textual analysis 
instruction; Extensive independent reading at each student’s level; Systematic writing and grammar 
instruction; Frequent use of “think-pair-share” and other cooperative learning strategies. 
 

We embrace a variety of instructional methods to achieve strong student outcomes. Specifically, we will 
use a Response to Intervention/Child Study Team (RTI/CST) framework, and will have in place a student 
supports staff – both to ensure that we are meeting the needs of all students.  Comprehensively, we agree 
with the research of Dr. James Hiebert and Dr. Douglas A. Grouws, professors of education at the 
University of Delaware and the University of Missouri respectively, finding that while broad labels for 
instructional approaches (e.g. direct instruction, inquiry-based learning, student-centered learning, etc.) can 
be useful, “they also can be misleading because they group together features in ill-defined ways and connote 
different kinds of teaching to different people.”56  
 

PROFESSIONAL DEVELOPMENT 
 

Annually, we provide 30 days of professional development: 20 days in the summer and 10 days during the 
course of the school year, including five (5) Data Days during which we examine and action plan from data 
provided through our frequent assessment system.   Weekly, we provide two hours of whole-staff 
professional development, focused on the curricular, instructional, and cultural needs of our students and 
staff.  Weekly, we provide classroom observations and feedback, with weekly meetings between individual 
teachers and the Head of School and Director of Curriculum and Instruction (and Principal as hired at the 
full growth of the middle school and the start of the high school).  Daily, teachers have work schedules that 
make sacred two planning periods (110 minutes total), and at least one of those planning periods will be at 
the same time as a colleague within their content area for ongoing collaboration. As outlined above, 
annually we will provide training on GLAD practices as well as on practices for a Responsive General 
Education classroom and supporting a student’s IEP goals. Our continued emphasis through professional 
development is on finding the most effective approach for each lesson’s context, considering the academic 
level of the students and their individual learning needs, the content area, and the lesson’s objective, among 
other elements. 
 

We first determine the professional development needs of our staff by deep study of the most effective 
professional development of successful charter schools serving a similar population and the resources 
provided by DESE, and lay out a pro-active plan based upon such design.  Once in operation, and with our 
staff hired and our student population enrolled, and thus real needs are in place rather than projected needs, 
we will use student data as well as daily observations of classrooms and culture to determine our staff’s 
needs and inform our professional development program accordingly.  As a charter school, we can be 
nimble in response to real-time needs, and will use our Academic and Cultural Dashboard which captures 
such details on academic performance on standards-based assessments, average daily attendance, tardy 
rates, discipline issues, and disaggregated data by teacher and by subgroup to inform all decisions.   
 

TEACHER PERFORMANCE EVALUATION 
 

We will conduct formal, collaborative, and transparent teacher performance evaluations twice per year, 
informed by the resources from DESE and informed by the practices of successful urban charter schools.  
During each evaluation cycle – first in January and then again in May, teachers will conduct a self-
evaluation at the same time that the school’s instructional leadership (Head of School and Principal(s) as 
hired) will complete a teacher evaluation rubric that will “[p]romote growth and development amongst 
leaders and teachers, [p]lace student learning at the center, using multiple measures of student learning, 
growth, and achievement, [r]ecognize excellence in teaching and leading, [s]et a high bar for professional 

                                                 
56 Hiebert, James and Douglas A. Grouws. “The Effects of Classroom Mathematics Teaching on Students’ Learning.” Second Handbook of 
Research on Mathematics Teaching and Learning. National Council of Teachers of Mathematics. Information Age: 2007.  
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teaching status, and [s]horten timelines for improvement.”57 In January, teachers may be put on an action 
plan if they are struggling to implement feedback and struggling to successfully reach the school’s academic 
goals for all students as measured by our assessment system and/or if, despite ongoing support, they are 
struggling to meet professional growth goals.  Evaluations conducted each May will determine annual 
contracts for the following year. 
 

C. STUDENT PERFORMANCE, ASSESSMENT, AND PROGRAM EVALUATION 
 

Standards for Promotion (exit standards) 
 

Students earn promotion from grade to grade based on demonstrated mastery of our school’s standards, 
which are informed by and align with MCFs and CCSS. We outline our approach to and requirements for 
grading and promotion to teachers during our four-week summer training each year.  Such training includes 
a strong and specific focus on those tiers of supports and school-wide strategies to support every student’s 
success, allowing them to earn promotion, and our commitment to avoiding social promotion based on age 
rather than readiness for the next grade. As outlined below, teachers grade students on a scale of 0 to 100; 
number grades, with corollary letter grades, are provided to families on two mid-trimester and two end-of-
trimester grade reports and on one end-of-year summative report card. We will use IEP goals to inform 
grades as indicated on the student’s IEP; otherwise, all grade level goals apply.  
 

Performance  
Standard  

Percentage 
Equivalent  

Description 

A+ 97-100% 
Demonstrating advanced levels of mastery with the content standards.  A 93-96% 

A- 90-92% 
B+ 87-89% 

Demonstrating proficiency with the content standards. B 83-86% 
B- 80-82% 
C+ 77-79% 

Demonstrating basic competency with the content standards.  C 73-76% 
C- 70-72% 

F Below 70% 
Not yet demonstrating a basic level of mastery with the content standards and 
needs to demonstrate mastery of the standard before credit will be earned.  

  

For grade-level promotion, mastery is indicated by a 70% or higher. Internally developed comprehensive 
assessments are given at the end of each trimester and account for 25% of each trimester’s grade. A student 
who earns a 70% or higher in all core classes (defined as those that meet four or five times per week) earns 
promotion; a student who fails to earn a 70% in one or two classes is eligible for a two-week Summer 
Academy, at the conclusion of which the student must pass a comprehensive assessment in such subject(s).  
A student who fails three or more courses is retained. A student must also fulfill attendance requirements, 
and may be retained if s/he is absent for more 10 days of the school year.  We will closely monitor all daily 
attendance, and meet with families when a student has earned three absences, five, and then seven, working 
as needed from an attendance improvement plan to best support the success of every student. The Head of 
School and Principal(s) as hired will track students’ academic progress, and ensure all academic supports 
are in place, and will make all final promotion decisions.  
 

GRADUATION REQUIREMENTS 
 

To graduate from our high school, students must earn a 70% or better in all core classes (see above for 
definition), meet credit/course requirements and attendance requirements (see above), and complete a 
senior thesis approved by the senior teaching staff and the High School Principal on an approved topic. The 
senior thesis is graded on a commonly applied quantitative and qualitative rubric, and as a final 
comprehensive exam for the twelfth grade counts for 25% of the final grade in Composition. A senior must 

                                                 
57 http://www.doe.mass.edu/edeval/.  
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also receive at least one college acceptance letter from a four-year university.  As a college preparatory 
school, graduation requirements and therefore Exit Standards exceed the high school requirements of the 
district.  As outlined below, students will graduate with 4 units each of ELA, Math, History, and Science, 
along with two credits in Physical Education and 2 units of electives.  Students on or above grade level 
starting in ninth grade will graduate with 4 units of Foreign Language; those who need additional supports 
in grade nine and as needed through grade ten will graduate with 2 to 3 units of a Foreign Language.  All 
students will have access to two or more Advanced Placement courses. 
 

Subject  9 10 11 12 

Mathematics 

Algebra  I  
Track I    → 

Geometry   
                                 → 

 Algebra II   
                                 → 

Statistics 
                                   → 

Geometry 
Track II- Excelling → 

Algebra II 
                                 → 

Pre-Calculus 
                                 → 

AP Calculus AB 
                                   → 

Literature 
English I - 
World Literature 

English II - 
World Literature 

English III - 
American Literature 

English IV - 
British Literature 
Senior Thesis & 
Composition 

AP Literature and Composition 

Science  Biology  Chemistry 

Physics: Technology & 
Engineering 

Environmental 
Sciencehysics 
AP Physics 

AP Chemistry 
AP Biology 

History 
World History I - 
500-1800 

World History II - 
1800- present 

US History  - 
1877- present US Government 

AP History- US Government & Politics 

Latin  Latin I Latin II Latin III Latin IV 

Composition Composition I Composition II Composition III Senior Thesis 

High School Electives will offer a variety of choices including athletics, yoga, art, music, book club, chess club, etc. and will be 
dependent on budget, staff and facility, and will grow in variety based on student interest as well.  

 

EXIT CRITERIA 
 

Exit criteria for Grades 6-9 can be found on pages 29 and for grades 10-12 in the Attachments.  
 

NON-ACADEMIC GOALS 
 

All students at all grades will be supported with access to a robust wellness and nutrition program, and all 
students at all grades will be part of a school community that develops their social skills through advisory, 
our focus on the development of the FIRST values (Focus, Integrity, Respect, Self-Determination, and 
Team), and our weekly celebrations of their social as well as academic growth. In our start-up years, 
programs and enrichment will be offered on a small but relevant scale, and will expand over time as funding, 
staff, and facility support the development of such programs. We are currently exploring additional options 
for social growth, including partnering with local organizations such as the YMCA (1772 Dwight St.), the 
Carew Hills Boys and Girls Club (481 Carew St.), the UMass Ballroom Dance Team, the Puerto Rican 
Cultural Center, the Springfield City Library. and the Rotary Club of Springfield. We look forward to 
developing these partnerships and opportunities for our students in the months ahead.  Within our school 
program, we will develop and offer students a variety of activities to promote wellness and health programs 
including yoga classes, youth cross-fit club, nutrition classes, health class, athletic programs, arts, theatre, 
music, community service, cooking club, etc. during our weekly enrichment block in the middle school and 
during our afterschool extracurricular opportunities within the high school. Based upon the work of Boston 
Collegiate, all students in grades nine through twelve will complete the College Success Program 
(ungraded) to prepare for all aspects of college readiness, application, and acceptance. Students are assigned 
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to a four-year advisor who supports all components of academic and cultural success throughout high 
school, and students develop their literacy, research, speaking, and writing skills throughout this four-year 
sequence.  High school students will mentor middle school students, once per week within their advisories 
or Focus period. Mentor partners will be identified by the Middle School and High School Principals based 
on variables such as personality, social and academic needs.   We will measure student growth in non-
academic areas in several ways: (1) through our weekly FIRST reports, which reflects students’ behavior 
according to our FIRST values; (2) through visitor surveys, which ask for feedback on students’ behaviors; 
and (3) through family surveys, which allow families to reflect upon their child’s character growth over 
time and allows the school to see the application of the FIRST values at home and in the larger community. 
 

MEASURING AND REPORTING STUDENT PERFORMANCE 
 

Libertas Prep will measure pupil progress on a consistent and ongoing basis in a variety of ways. Teachers 
will administer daily exit tickets assessing student mastery of the day’s learning objective; results guide 
immediate interventions within the Focus period, and/or additional tutoring, as well as subsequent 
instruction and re-teaching as necessary. Student progress towards cumulative mastery of content standards 
is assessed through interim assessments given approximately every six weeks (ANET), end-of-trimester 
assessments, and a comprehensive final exam for each course. These internally developed assessments are 
further complemented by and calibrated against nationally normed assessments from Northwest Evaluation 
Association (NWEA) Measure of Academic Progress (MAP) and as well as MCAS/PARCC. Middle school 
students take NWEA MAP assessments at the beginning, middle, and end of the year in order to track their 
progress in English and math and provide intervention and enrichment as appropriate. In eighth grade, 
students begin participation in the College Board’s PSAT 8/9 program, providing individualized data and 
support as they move towards college readiness and success on the PSAT/NMSQT and SAT.  
 

Student data is analyzed on an ongoing basis—teachers are expected to grade and analyze daily exit tickets 
on the day they are administered. Each interim assessment and end-of-term assessment is followed by a 
professional development data analysis day, where assessment data is used to guide instructional and 
intervention planning, led by the Head of School and as hired by the Middle School (Y3) and High School 
(Y4) Principals.  In addition to the MCAS/PARCC, additional assessments are outlined below.  The Head 
of School, the Director of Curriculum and Instruction, and Principals as hired will oversee the entire 
assessment system, supported operationally by the Office Manager and Director of Operations.   
 

Assessment 
Type 

Description 

Daily Exit 
Ticket 

Grades 6-12, a 3-5 minute daily quiz assessing mastery of the class learning objective. Exit 
tickets determine effectiveness of lesson and whether any students require additional support 
towards mastery of lesson’s aim. Results of exit ticket determine whether whole-class re-
teaching of objective is necessary, or individual students need follow-up during Focus, office 
hours, or after school. Target is 80% mastery or above on daily basis. 

NWEA MAP 

Grades 6-8, nationally normed computer adaptive assessment for reading, language usage, and 
mathematics will be administered three times annually: as diagnostic, interim, and end-of-the-
year assessment of growth. Results will guide both whole-class lesson design as well as 
intervention plans and goal-setting for individual students. Target is 95% of students show at 
least one full year of growth annually. 

PSAT 8/9 

Grades 8-9, nationally normed exam that provides early assessment about students’ college 
readiness and predicted success on PSAT and SAT. Results guide instruction in College 
Readiness course starting in high school and use of office hours and after-school support. 
Target is 25% of students on track to be college-ready (a score of 11.8) and 1+ points of growth 
for all students by 9th grade. 

PSAT 

Grades 10-11, nationally normed exam that provides checkpoint on college readiness, practice 
for SAT, access to scholarship opportunities and college/career planning tools, and AP Potential 
scores for students. Results guide instruction in college-career readiness course and use of 
office hours and after-school support. Target is 50% of students on track to be college-ready (a 
score of 133 in 10th grade or 142 in 11th grade) and 10+ points of growth for all students by 11th 
grade. 
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SAT  

Grades 11-12, nationally normed college readiness exam. We will host SAT during the school 
day to ensure that every student has access to frequently used college admission test. Results 
guide instruction in college-career readiness course and use of office hours and after-school 
support. Target is 80% of students scoring as college-ready (a score of 1050 out of 1600) and 
100+ points of growth between administrations. 

Interim 
Assessments 

Grades 6-8, ANET.  All are standards-aligned assessments used to evaluate whether students 
are mastering each grade-level standard and keeping pace for promotion. Used to guide small 
group and individual student interventions. Target is 80% mastery or above. 

End-of-
Trimester 
and End-of-
Year 
Assessments 

Grades 6-12, cumulative end-of-trimester and end-of-year assessments are administered at end 
of each trimester in each subject, including comprehensive annual exam given during last week 
of school. Assessments are internally created based upon each subject’s standards and provide 
summative assessment of student mastery. Target is 100% of students passing the exam with a 
grade of 70% or higher. 

 
We recognize that data is irrelevant without analysis. As Paul Bambrick-Santoyo writes in Driven by Data, 
“[E]ffective data-driven instruction is almost always premised by…assessment, analysis, action, and 
culture.”58 After the assessments detailed above, data will be collected and shared with teachers for rigorous 
analysis. Diagnostic assessments, including the MAP and a battery of reading comprehension assessments, 
will be administered at the start of each school year, as well as during the year as needed for students 
entering off the waiting list. Results will determine a baseline for students in English Language Arts (ELA) 
and Math. Assessments will be administered by teachers; data will be entered into a school-wide database 
by the Office Manager. The Head of School, Principal(s), and Department Chairs as they are added to the 
staff over time, will review the data and share it with the teachers. These data points will then help teachers 
plan daily, unit, and yearlong plans, and will further inform their differentiation and small group instruction.  
 

Interim assessments are administered in the middle of each trimester and comprehensive assessments at the 
end of each trimester. Five school-wide Data Days are set aside to allow teachers and school leaders to meet 
and closely analyze the data. These days, eight (8) hours each session, provide 40 annual hours of data 
analysis training and professional development. This analysis will inform a variety of school-based 
decisions: instructional decisions (how to teach) – for example, using data to determine the efficacy of small 
group versus whole group instruction, and planning accordingly; curricular decisions (what to teach) – for 
example, re-teaching and reordering objectives in an upcoming unit to better meet students’ needs based 
on scores from interim assessments; professional development decisions (how to support teachers) – for 
example, teaching staff how to create homogeneous and heterogeneous small groups based on assessment 
scores; Differentiation decisions (how to support students) – for example, determining which students are 
to be assigned to after school tutoring for an upcoming six-week period based on interim assessment scores. 
 

A week is allocated after each interim assessment as a flex week for teachers to adapt lessons and to 
immediately integrate the high leverage reteach lessons to get every student to mastery. Data allows us to 
strategically create both class-wide and individual action plans to address areas of strength and weakness 
on an ongoing basis. These plans will identify: skills and concepts to be retaught to the class; skills and 
concepts to be retaught to small groups during class; skills and concepts to be retaught to individual students 
during FOCUS and Office Hours; and PD for teachers to strengthen instructional techniques. 
 

Teacher-created formative assessments inform daily and weekly lesson planning. Teachers meet in content-
area and grade-level teams at least twice weekly to review data generated from daily student work: Do 
Nows, Homework, Exit Tickets, and Quizzes. These meetings take place during the school day and after 
school. This data analysis will help to ensure all students are progressing toward mastery, and will allow 
teachers to make adjustments to instructional plans and delivery to address students’ needs.  
 

An essential part of data will be communication with parents. All parents and guardians will know their 
child’s reading level, academic and behavioral performance. Following the beginning-of-year diagnostics, 
parents receive phone calls from their child’s advisory teacher explaining the student’s incoming reading 
and math levels and what interventions the school will use to work with their child. Parents will receive 
                                                 
58 Bambrick-Santoyo, Paul. Driven by Data: A Practical Guide to Improve Instruction. San Francisco: Jossey-Bass, 2010.  
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information through daily homework trackers and character reflection (informed by our FIRST values), 
weekly academic FIRST Reports, Mid-Trimester Progress Reports, and End-of-Trimester Report Cards. 
Students will be responsible for completing their provided homework tracker throughout the day; their 
Focus teacher will ensure this has been successfully done at the start of the period. Students will also use 
the first several minutes of Focus to complete their provided character reflection with teacher guidance and 
support. Signed homework trackers and character reflections will be checked during the next morning’s 
advisory period. Academic progress reports are printed weekly and distributed during Focus each Friday. 
These structures remain in place throughout both middle school and high school, though the formats will 
change as students get older to allow for more independence. These reports will highlight student successes, 
areas of growth, and will provide a clear window into a student’s daily experience at school. Furthermore, 
all grade books will be linked to a program like PowerSchool, an online gradebook, where parents will have 
unique login information to get live updates when teachers update scores. 
 

Frequent collection of data also will inform school oversight by the Board of Trustees. Academic 
dashboards including interim and comprehensive assessment data, broken by subgroup, will be reported to 
the Academic Committee and the Board as a whole. This will provide the Board a comprehensive picture 
of school performance throughout the year to go along with the summative performance reports from the 
MAP assessment and the MCAS/PARCC. Data will be used by the school’s leadership to inform 
professional development needs, the need for additional school resources, and teacher evaluations/growth 
plans.  Teacher sill use data to inform instruction and student supports, and students/families will use data 
to track the success of their individual child and the school as a whole. 
 

All student achievement data will be reported to the public through our annual report, available on our 
website for full public access. Student achievement data will be disaggregated annually to identify the 
academic performance of students by numerically significant subgroups, including but not limited to, 
ethnicity, gender, ELL, socio-economically disadvantaged students, and students with disabilities.  
 

STUDENT HOMEWORK 
 

We believe that an appropriate amount of homework each night, including weekends, best supports the 
development of self-discipline and future-orientation, and it develops the opportunity to practice those skills 
and concepts learned and practiced in school.  We believe that homework length should be appropriate to 
the grade level and aligned with our college preparatory mission for all students.  Therefore, we anticipate 
that students in middle school will have, on average, 1.5 hours of homework per night, students in early 
high school (9-10) will have, on average, 2 hours of homework, and in upper high school (11-12) will have, 
on average, 2.5 hours of homework per night. Students in the middle school will be required to have a 
parent signature on nightly homework; students in the high school who are trending towards full completion 
will have no signature requirement; those high school students struggling with this will have a personal 
homework plan that may require a caring adult (school-based or non-school-based) signature.  Students 
will have access to Homework Support at the end of the day, and students who do not complete nightly 
homework successfully will be denied school privileges such as social lunch and will serve a Friday 
extension, overseen by the Dean of Students, for 2 hours, instead of being released at 2:00pm.  Homework 
completion will represent a portion of the student’s grade in the middle school; it will continue to be 
expected in the high school, but will no longer be a factor within grading. 
 

D. SUPPORTS FOR DIVERSE LEARNERS            
 

We will be an inclusive school that will provide comprehensive supports to all ELLs and students with 
disabilities.  The term inclusion means that we will provide instruction for students with special needs in 
the general education class whenever possible, supported by in-class special education (SPED) teachers 
and accommodations to class work, delivery of instruction, and/or and the classroom environment.  We will 
do this in accordance with the Least Restrictive Environment requirements of the IDEA and because we 
believe that students receiving necessary supports will learn best alongside their peers in our general 
education classes.  When appropriate, and when an IEP calls for out-of-class services, students will receive 
instruction one-on-one or in small groups from a special education teacher.   
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Our Student Supports Program has three parts: (1) a special education (SPED) program which serves 
students with IEPs, (2) an academic supports program which provides accommodations and supports to 
students with diverse learning needs (e.g., a 504 plan), and (3) an English language education (ELE) 
program, which will provide sheltered English immersion and English as a second language instruction.  
The Student Supports Coordinator (SSC) oversees the special education and academic supports programs.  
The SSC will be supervised by the Head of School and, starting in Y3, the Principal.  We will hire and grow 
our special education team to meet all students’ needs.  We will contract with providers of speech and 
language (S&L), occupational and physical therapy (OT/PT), and counselors and psychologists until we 
are large enough to support these specialists as full time staff members. 
 

PROVIDING A RESPONSIVE GENERAL EDUCATION CLASSROOM  
 

There are three aspects of our instructional design that will ensure that our general education classrooms 
are responsive to students’ diverse needs. (1) School structure and model.  In middle school, we will 
provide double periods of literacy and math, allowing for sufficient time to individualize and differentiate 
instruction for students.  In grades 5-8, daily Focus blocks and in grades 9-12, daily Office Hours allow for 
individual and small group tutoring so that we can effectively remediate students who enter in the later 
grades or who may be experiencing academic struggles.  In all grades, classroom teachers will be supported 
by Student Supports teachers (licensed in Special Education), who can push in to classes or provide 
individualized, out-of-class academic supports.  (2) Response to Intervention and Child Study Teams.  
We will have a comprehensive Student Supports program driven by a Response to Intervention (RTI) 
process and overseen by a Child Study Team (CST).  Our RTI/CST system will allow us to systematically 
monitor and assist struggling students and/or those with IEPs who may need support in other areas of 
development (e.g., social/emotional, language, fine/gross motor) (see below for a full description of our 
RTI/CST model).  (3) Universal Design for Learning.  We will train all of our teachers to use instructional 
strategies that incorporate multiple means of representation, multiple means of action and expression, and 
multiple means of engagement so that our lessons are accessible to the full range of learners. 
 

Our RTI/CST process is a three-leveled, prevention-oriented system that helps us identify students who 
may be eligible for special education services and provide support to students who may need individualized 
academic and other related supports. The CST, overseen by the SSC, will be made up of the Head of School 
(Principal as hired), DCI, and student’s teacher(s).  The CST will meet at least weekly to review assessment 
and observation data and determine which students would benefit from interventions.  Classroom teachers 
will join these meetings to provide insight to the CST when it is discussing one of their students. Every 
other week, teachers will meet in grade teams to action plan around students who are struggling, 
academically and/or behaviorally.  If these classroom-level interventions are not successful, teachers can 
refer a child for discussion at the next CST meeting.  The CST will work with the classroom teachers to 
develop an intervention plan and assist in the monitoring process.  No more than six weeks will pass before 
the CST will meet to assess whether the interventions were successful and the CST can always check in 
earlier if the intervention does not require long term data analysis (e.g., when a student simply needs to be 
given a hearing screen).  The accompanying chart demonstrates how we will use the RTI system to identify, 
evaluate, provide intervention for, and monitor students.  
 

IDENTIFYING, SERVING, AND ASSESSING STUDENTS IN NEED OF SPECIAL EDUCATION 
SERVICES 
 
Our Student Supports program will offer our students a full range of services to ensure their success.  In 
accordance with our mission and the law, we will be an inclusive school that does not discriminate, in any 
way, including against students with disabilities (Section 504, Rehabilitation Act of 1973; Title II, ADA; 
M.G.L. c. 71, §89(m); 603 CMR 1.06(1)).  As a local education agency (LEA), we will provide all required 
services to a student with a disability who is eligible for enrollment.  Consistent with the assurances we will 
make in our Special Education Program Plan Statement, we will ensure that our special education policies 
and procedures are in compliance with all federal and state special education laws.    
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Identifying.  The process we use to identify entering and existing students with special education needs is 
designed to be systematic and responsive, and is based on all applicable laws, regulations, and guidance 
pertaining to students with special needs (IDEA; M.G.L. c. 71 §38Q1/2; M.G.L. c. 71B; 603 CMR 28.00).   
 

Step 1: Beginning the Process. The SSC will use formal school records and communication with parents 
to determine whether a student already has an IEP; if s/he does, the SSC will obtain the IEP from either the 
past school or the family.  Within two weeks of receiving the IEP, the SSC will arrange a parent conference 
or transfer IEP meeting to discuss the IEP.  We will provide the services mandated by the existing IEP until 
the SPED Team is able to meet.  For students who do not already have an IEP but who demonstrate potential 
support needs, we will implement our RTI/CST protocol (see above for more detail).  For each student tier 
two supports in the RTI process, the CST will create an action plan that will identify (1) specific areas of 
concern, (2) the intervention to be used, (3) the staff member responsible for providing the intervention and 
how frequently that intervention will be used, and (4) the date of the next follow-up meeting (typically six 
weeks).  We will then evaluate student performance against action plan goals to determine if there has been 
a positive response to intervention.  If there has not been adequate progress, the student will receive more 
intensive (tier three) supports.  If the CST determines that the intervention is not enabling the student to 
make adequate progress, the student will be referred for special education testing.  Alternatively, we will 
begin a formal evaluation immediately if parents request testing.  
 

Step 2: Consent for evaluation from Parent/Guardian.  The SSC will follow 603 CMR 28.07 regarding 
consent to evaluate. 

 

Step 3: Conducting an Evaluation.  The SSC will ensure students are evaluated in all areas of the 
suspected disability.  The SSC and each student’s teacher will complete an Educational Assessment for all 
initial and re-evaluations.  The SSC will conduct academic evaluations (e.g., Woodcock Johnson Battery, 
WIAT).  Outside providers will conduct other evaluations, including but not limited to, cognitive, 
psychological, memory, executive functioning, S&L, OT/PT, and Functional Behavioral Assessment. 
 

Step 4: Special Education Team Meeting.  The Special Education Team (the “SPED Team”)59 will meet 
to review RTI documentation (if applicable) and evaluation reports.  At this meeting, the SPED Team will 
determine eligibility and the disability.  If eligible, the SPED Team will develop an IEP or 504 Plan (a 504 
plan would be used if the student does not need specifically designed instruction but may need 
accommodations to ensure equal access to the curriculum, such as extra reminders to stay on task or 
movement breaks).  Depending on results of the FBA, the Team may develop a Behavior Intervention Plan. 
Serving.  We will provide SPED services primarily using the inclusion model and will provide these 
services to all students in the general education classes to the greatest extent possible.  For example, if a 
student requires a slower pace and lower student-teacher ratio to access the content, we will provide this 
service in the general education class with in-class support.  We will provide out-of-class services when the 
SPED Team believes this will help the child make more progress towards meeting his/her IEP goals or that 
a separate setting is more appropriate (e.g., individual counseling).  For example, out-of-class instruction 
may occur because a student is reluctant to participate when near peers and/or requires a less distracting 
environment with fewer people.  We will make every to ensure that out-of-class services are delivered 
during appropriate, non-disruptive times.  For instance, a student whose disability has made it difficult to 
learn key math skills may work with a special education teacher for 15 minutes at breakfast to get repetition 
and practice to reinforce those skills.  Assessing and Monitoring Progress.   General and special educators 
will work collaboratively to monitor the progress of students with IEPs.  The SPED Team will meet 
annually to review each student’s IEP goals and progress.  CST meetings will also serve as a platform for 
staff to discuss progress of students on IEPs.  If for example, a student will likely meet his/her IEP goal 
well before the annual IEP meeting  and a revised goal is needed or a student appears to need more intensive 
or frequent counseling support, the CST will discuss these adjustments and initiate an IEP amendment 
meeting.  In monitoring students with IEPs, the CST will use all sources of available data (e.g., interim 
assessments like ANET, NWEA MAP, MCAS/PARCC results, student growth percentiles, behavior 

                                                 
59 The Special Education Team consists of the SSC, parent(s)/guardian(s), a special education teacher, a general education teacher, service 
provider(s), the student, if he or she is above the age of 14, and others (if appropriate). 
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records, social skills behavior rating scales, and classroom observations) to determine whether the student 
is progressing according to his/her IEP goals.  Classroom teachers, SPED teachers, and outside providers 
will all be involved in tracking the progress of IEP students and will regularly participate in these meetings.  
The SPED Team will meet at least annually and a student will be re-evaluated at least every three years to 
determine eligibility.  At any time parents may request an IEP meeting and the SPED Team may reconvene 
before the annual meeting if the IEP needs to be amended.   When we suspect a student no longer requires 
SPED services, we will initiate an evaluation and hold SPED Team meeting to determine if the student 
continues to be eligible for special education.  Students on IEPs are provided with an IEP progress report 
on the same schedule that the school gives all students progress reports and report cards.  The SPED Team, 
during its annual meeting, will determine how each student with an IEP or 504 Plan will participate in 
MCAS/PARCC and other school-based assessments for each subject scheduled for assessment.  The SPED 
Team will assign the student either the Standard MCAS test, with or without accommodations, or the 
MCAS-Alternate Assessment (MCAS-Alt).   If an accommodation is deemed necessary, the team will 
choose appropriate accommodations by referring to DESE guidance listing standard accommodations (e.g., 
small group setting) and nonstandard accommodations (e.g., use of a speech-to-text conversion device). 
 

IDENTIFYING, SERVING, AND ASSESSING ENGLISH LANGUAGE LEARNERS (ELLS) 
 

Identifying, Serving, and Assessing English Language Learners (ELL).  We will implement an ELL 
program that fully complies with the RETELL initiative and provides our ELLs with the instruction that 
will help them to acquire English academic language skills.  We anticipate serving a large population of 
ELLs because the North West communities of Springfield, our target neighborhood, is 75% Latino. English 
Language Learners will be held to the same high expectations and will have access to all academic 
programs, opportunities and services (Title I, special education, enrichment, extra-curricular activities, etc.) 
as their peers.  ELL students will also have equal access to all non-academic courses and if necessary, 
students will be provided with a translator to receive guidance and counseling in their native language. 
 

Identifying.  To identify all ELL students that should English language instruction, and to comply with all 
relevant laws, regulations and guidance (Title III; M.G.L. c. 69, § 1B; M.G.L. c. 71A; and 603 CMR 14.00), 
we will follow the steps. Step 1: Identification of Potential ELL Students.  A student will be tested for 
ELL status when the Home Language Survey indicates that there is a language other than English spoken 
by the child or at home. Step 2: Evaluating Potential ELL students.  The ELLC or an ESL teacher will 
administer the WIDA-ACCESS Placement Test (W-APT), which assesses the four language domains of 
Listening, Speaking, Reading, and Writing.  Based on the results of the W-APT, as well as observation 
using the WIDA Can Do Descriptors, the ELLC will determine the ELL status of the student.  Step 3: 
Student is Identified as ELL. The ELL student will be provided Sheltered English Immersion (SEI) 
instruction, which includes Sheltered Content Instruction (SCI) and Direct ESL instruction depending on 
W-APT scores (see “Serving,” below). Step 4: Communicating with Parents.  The ELLC will notify 
parents in writing, in the parents’ preferred language of the reason the child was identified as ELL, a 
description of the child’s current level of English proficiency, a description of the program placement and 
method of instruction, the manner in which the program will meet the child’s educational needs, a 
description of how the program will help the child to learn English, the requirements for exiting the 
program, and the parent’s right to waive ELL services.  If requested, a follow-up meeting will be set up 
between parents and the Head of School and Student Supports Coordinator to discuss the placement (see 
“Parent Collaboration” below for more detail).    

 

Serving.  Our Sheltered English Immersion (SEI) program provides two types of ELE support to all of our 
ELLs: (1) Direct ESL Instruction and (2) Sheltered Content Instruction.   Direct ESL Instruction will be 
provided by a licensed ESL teacher for the mandated number of hours per day, based upon the students’ 
level of English proficiency and grade level.60  The HOS (Principal as hired), DCI, and grade-level teachers 
will create individualized schedules for each ELL to ensure that direct ESL instruction is delivered during 

                                                 
60 Level 1-2 students will receive at least 2.5 hours of direct ESL instruction per day.  Level 3 students will receive at least 1-2 hours per day.  
Level 4-5 students will receive at least 2.5 hour per week (DESE, Transitional Guidance on Identification, Assessment, Placement, and 
Reclassification of English Language Learners, 2013). 
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the most appropriate time and setting.  Direct ESL instruction will be provided individually or in small 
groups by licensed ESL teachers and may take place inside or outside of the general education classroom.  
For our ESL classes, we anticipate using a curriculum such as National Geographic Reach, which aligns 
with the WIDA standards and focuses on building academic and content-area language and vocabulary.  
Sheltered Content Instruction will be delivered primarily by general education teachers, who will adapt 
grade level content lessons to the students’ levels of English proficiency, while simultaneously focusing on 
English language development.  SCI instruction will take place in the general education classroom and ESL 
teachers may push in to provide additional language support.  General education teachers providing SCI 
instruction will have the SEI Endorsement or ESL License. ESL teachers will assist classroom teachers in 
integrating the WIDA English Language Proficiency Standards into the content area instruction and to 
identify ways in which students at all levels of English development can be supported in the content areas.  
ESL teachers will also help to track the growth of students’ English language development using the WIDA 
Model Performance Indicators, and Can Do Descriptors.   
 

Assessing and Monitoring Progress.  All  ELLs will take the ACCESS assessment to measure English 
language development, as well as the MCAS exams, as mandated by the Requirements for the Participation 
of English Language Learners in ACCESS for ELLs and MCAS, 2012-13.  All ELLs will take the 
MCAS/PARCC exam for his/her grade.  The ELLC will consult with the SSC to determine how an ELL on 
an IEP will participate in the MCAS exams (MCAS test with or without accommodations or the MCAS 
Alternate exam).  We will strive to have all ELL students reclassified as quickly as possible and make this 
determination using ACCESS exam scores, input from classroom teachers, and evidence of general 
education progress (DESE, ACCESS for ELLs, Reporting Webinar, May 2013). 
 

STAFFING AND PROFESSIONAL DEVELOPMENT FOR STUDENT SUPPORTS PROGRAM  
 

Staffing.  Staffing levels for our Student Supports program are indicated in the chart below.  We have 
accounted for all staff listed below in our attached budget.  Our budget projections include modest grant 
founding, if we receive additional funds, we anticipate using a portion of this money to increase staffing 
levels in our special education, academic support, and English language education programs.  
 

All special education teachers will be fully licensed special educators in Massachusetts, and all ELL support 
teachers will be ESL certified.  We will support SEI endorsement for all teachers through our internal 
professional development program, as well as through DESE trainings and guidance.  We will hire 1 FTE 
SSC in Y1 (special educator).  In Y2, we will hire an additional special educator for 2 FTE special education 
positions, and in Y3 another two special educator for a total of 4 FTEs, and an additional FTE each in Y4 
and Y5 for a total of 5 and 6 FTEs, respectively. We will hire 1 FTE ESL in Y2 and an additional FTE in 
Y4 and Y6 as needed.61  
 

To oversee our Student Supports program, we will hire an SSC who is certified in special education, has 
strong working knowledge of special education law and of creating specially designed instruction, has led 
SPED Team meetings (including initial, re-evaluation, and annual meetings), and is also licensed in 
elementary education or as a reading specialist.  The SSC will oversee the development of systems for 
providing services to our students (e.g., hiring external providers, further developing special education 
policies and procedures, and planning curriculum).  In Y1 and Y2, the SSC will oversee the SPED and 
academic support program part time and teach part time.  Each year, we will hire additional SPED teachers.  
In Y1, we anticipate hiring one teacher to provide academic support – ideally someone licensed as a reading 
specialist – and will increase staffing to provide academic support staff as we grow.  IEP academic services 
will be provided by highly qualified SPED teachers, per the Commonwealth Charter School Staff 
Qualification Requirements for IEP Services Delivery, 2012.  In instances where the SPED Team 
determines a general education teacher is the most appropriate person to deliver IEP academic services, 
s/he will consult with a qualified SPED teacher to help design this instruction.   
 

                                                 
61 We have provided a wide ability within the budget to adapt our staffing model based upon the actual needs of students once they enroll.  With a 
teaching Fellows program that grows each year, we can make the best decisions for our students, and ensure that they have the small settings and 
individualized supports they may need at the same time that we will have an in-house teacher pipeline for our growth needs. 
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We will contract with local providers for S&L and OT/PT services and for psychological assessments, 
Autism Spectrum Disorder consultation and support, and behavioral support (e.g., Futures Education62 and 
James Levine & Associates).  These specialists are committed to working with our staff to build our internal 
capacity to service our students.  In Y1, we will hire a nurse (0.5 FTE) and we will increase this position to 
a 1 FTE in Y2. We will hire a Dean of Students in Y2 who will provide additional emotional and social 
supports, and we will contract counselors as needed. We have discussed the possibility of contracting with 
James Levine & Associates to provide our counselor with ongoing supervision.   
 

Professional Development.  During summer training and ongoing PD, all staff will be trained in: (1) state 
and federal special education requirements and related local special education policies and procedures, (2) 
how to analyze and accommodate diverse learning styles, and (3) methods of collaboration among teachers 
to accommodate these learning styles in the general education classroom (M.G.L. c. 71 § 38(q).  We will 
adopt and implement a Professional Development Plan (PDP) for all Student Supports teachers pursuant to 
M.G.L. c. 71 § 38(q).  As part of their PDPs, all teachers – general education and Student Supports – will 
receive ongoing training to assist students with disabilities to make progress in the general curriculum.  For 
our ELL teachers, we will work with DESE to ensure that teachers have the SEI Endorsement, either 
through cohort trainings, educator preparation programs, or the newly created MTEL exam.  In addition, 
we will look to the leading providers of ESL professional development across the country, such as WIDA 
and the Center for Applied Linguistics. 
 

Collaborating with Parents and Guardians to Make Our Special Education and ELL Programs 
Successful.  We will develop systems to ensure that parents are true partners in our work of providing 
services to our students.  For ELL students, we will notify parents in writing (in the parents’ native 
language) every August if their child has been identified as requiring ESL support.  The ELL teacher will 
be available during parent-teacher conferences to meet with ELL families and answer questions and we 
will provide interpreter services so that parents of ELLs feel welcome at all school and parent events.  In 
accordance with Massachusetts law, Libertas Prep will establish an ELL Parent Advisory Council (ELL-
PAC) for the parents of students with limited English proficiency (Section 18 of Chapter 218 of the Acts 
of 2002).  For students with disabilities, we will develop a Special Education Parent Advisory Council 
(SPED-PAC) per 603 CMR 28.07(4).  We will work with the SPED-PAC to offer at least one workshop 
annually on the rights of students and their parents and guardians under state and federal special education 
laws (603 CMR 28.03(1)(a)(4)).  At the start of every year, we will inform families in writing of their right 
to refer their own children for an evaluation.   
 

MONITORING OUR SPECIAL EDUCATION AND ELL PROGRAMS 
 

We will conduct annual evaluations of the effectiveness of our special education and ELE programs, 
pursuant to Title VI; EEOA; M.G.L. c. 76 and 603 CMR 26.07.  We will evaluate these programs using 
data gathered from a variety of sources.  For our ELL program, we will use: (1) assessment data (ACCESS, 
WIDA MODEL, MCAS, and STEP), (2) classroom observations, (3) feedback garnered from our ELL-
PAC, and (4) parent and teacher surveys.   For our Student Supports program, we will use: (1) assessment 
data (ANET, NWEA MAP, MCAS/PARCC proficiency levels and student growth percentiles, writing 
samples), (2) feedback garnered from our SPED-PAC, and (3) family and teacher surveys.   In addition to 
making sure that our programs are ensuring that students make progress towards language proficiency 
and/or IEP goals, we will use our evaluation process to make sure that students with disabilities and 
language barriers are receiving equal access to academic programs and non-academic and extracurricular 
activities, and are being provided with facilities, materials, and services that are comparable to those 
provided to the overall student population.  In the case that the evaluation indicates that the program is not 
effective or is not in compliance with the law, the Head of School will lead efforts to quickly respond with 
appropriate adjustments and/or modifications.  
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E. CULTURE AND FAMILY ENGAGEMENT         
 

APPROACH TO SCHOOL CULTURE 
 

We believe that culture must be intentionally planned. When given the opportunity, culture will grow 
organically and may not always represent the values of the school community or serve the ambitious goals 
we have for our students. The foundation of culture comes first during the hiring process, as the Head of 
School recruits talented individuals that fit Libertas Prep’s key characteristics.  
 

We will build student and adult culture through four components: (1) maintaining high expectations, (2) 
holding all members of the school community accountable to those expectations, (3) providing support 
through the process, and (4) creating a sense of joy while engaging in the work. These four components 
will be used to build an achievement-oriented, values-based community. The systems, structures, and 
routines (Community Meeting, advisory, classroom routines, communication with families, weekly values-
based academic and behavioral reports, and meaningful celebrations) create and support this culture.  
 

Establishing our desired school culture will begin before students arrive on the first day of school. It will 
start at its earliest levels in the creation and development of the Board of Trustees, who are the initial holders 
of what it means to be a part of the Libertas Prep community; these Board members will work together, 
maintaining high expectations, accountability to those expectations, support for each other, and joy in the 
work. They will embody the school’s mission and core values through every decision and interaction. 
 

The holders of Libertas Prep’s culture will be expanded as we recruit teachers. As teachers are ultimately 
the holders of both staff and student culture, we will invest significant professional development time into 
creating a common vision for culture through four weeks of summer training and weekly PD.  
 

With strong, mission-aligned teachers, our culture will finally extend to students and their families. Families 
will be brought into the Libertas Prep culture through Home Visits, Information Sessions, and invitations 
into the school during weekly Community Meetings, monthly Cafecitos with the Head of School, as well 
as through report card conferences, and weekly progress reports. 
 

Starting with the first day of school, students will receive explicit instruction on our FIRST values of Focus, 
Integrity, Respect, Self-Determination, and Team, along with ours common school routines and procedures. 
We will put an emphasis on teaching these systems during the first official week of school, our student 
orientation, during which students will go through at the beginning of each school year to either initially 
learn or, for returning students, become re-oriented to our core values, routines, systems, and expectations, 
and provide an opportunity for the gradual release of responsibly back onto students. After the first week, 
these systems will be continuously reinforced and closely monitored by staff and will be stressed throughout 
the year in classes, advisory, and Community Meetings. Through this emphasis, we will instill good habits 
of learning in our students and help them to internalize our FIRST values, which will best support them in 
a life bright with opportunity and one of positive community engagement. 
 

MEETING STUDENTS’ PHYSICAL, SOCIAL, EMOTIONAL, AND HEALTH NEEDS 
 

Nutrition Program.  We provide breakfast, lunch, and a snack for all students and will follow all federal 
nutrition regulations.  During Home visits and Family Orientations, we will support families in the 
completion of paperwork required to access free and reduced lunch, including having bilingual supports in 
place as needed.  We will provide a self-serve breakfast each morning consisting of milk, juice, healthy 
cold cereal or hot oatmeal with options for added dried and fresh fruit. At mid-morning, all students will be 
provided with a healthy snack such as fruit, vegetables, granola bar, etc. A food service company will 
deliver lunches daily. We will periodically provide a focus on wellness within our weekly Community 
Meetings, including sessions on substance use/abuse, internet/text safety, health education (nutrition, eating 
disorders, exercise, sexual development), social tolerance, bully prevention, manners and social etiquette, 
anger management, non-violent strategies for conflict resolution, etc.  
 

Physical Education.  All students will take physical education annually, and all students will have access 
to weekly enrichment that engages them in physical activity, i.e. yoga.  In our early years, we look forward 
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to partnering with such local organizations as the UMass Ballroom Dance Team, Shaolin Kung Fu Center, 
the YMCA of Greater Springfield, and Brookside Soccer Club to provide access to additional opportunities 
for athletics, and over time, we look forward to developing increasing opportunities within our enrichment 
and extra-curricular programs.  
 

Nurse and Other Supports. We will hire a .5FTE school nurse in Y1 that will go to 1FTE in Y2 and who 
will coordinate our school nursing program and ensure that we are effectively and safely administering 
medication in accordance with all regulations.  The nurse will communicate with parents regarding injuries, 
illness, and chronic condition management, and assess body mass index evaluations for all students.  While 
we will not offer in-house services, we will develop relationships with Caring Health Center, the Greater 
Springfield YMCA, Square One, HCS Head Start, and the Springfield Parent Academy, among others, and 
intend to use these partners to aid our outreach efforts and provide support services to families. 
 

Mental Health/Behavior Counseling. Individual or small group mental/behavioral health counseling will 
be provided by the Dean of Students and when needed with a counselor on contracted basis. Each scholar 
will be assigned a staff advisor/mentor who will connect with the student and family on a biweekly basis. 
 

PHILOSOPHY AND PLANS REGARDING STUDENT BEHAVIOR AND DISCIPLINE 
 
We believe that students thrive within structure, and that a values-based school community allows students 
to do well in their classwork and act as positive, engaged members of their community.  We build a school 
culture based upon our FIRST values – Focus, Integrity, Respect, Self-Determination, and Team and we 
use school-wide language to develop and celebrate those values.  We also establish a clear and consistent 
Code of Conduct, and celebrate student character in our weekly Community Meetings.  We will be clear 
about expectations for student behavior, ritualistically reward positive behavior, and consistently 
consequence negative behaviors.  
 

We define a disciplinary offense as a violation of our Code of Conduct that occurs while the student is: at 
school and/or on school grounds; participating in a school-sponsored activity; walking to or from school or 
a school-sponsored event; walking to or from, waiting for, or riding on school-provided transportation; or 
walking to or from, waiting for, or riding on public transportation to and from school or a school-sponsored 
activity. Consequences for disciplinary offenses are subject to the discretion of the Head of School and the 
Dean of Students and may include school service, loss of school privileges, detention, in-school suspension, 
out-of-school suspension, and/or expulsion. The list of behavioral offenses and consequences will be 
outlined in the Student and Family Handbook. 
 

Consequences are administered for infractions against our Code of Conduct, such as unpreparedness for 
class, minor disruptions of class learning, uniform violations, and chewing gum.  More serious 
consequences are administered for behaviors including, but not limited to: Disrespect and/or Disruptions 
of Learning.  We do not allow disrespectful behavior towards staff, guests, or other students.  Behaviors 
which prevent members of the community from pursuing their education (i.e. failing to follow a teacher’s 
directions, repeated talking or deliberately distracting other students during class) are considered 
disruptions of learning, and are a breach of our core values of Respect and Focus. Cheating and/or 
Plagiarism.  These represent breaches of Integrity, one of our core values.  We define cheating as 
conversing with another student during a graded assessment, copying or attempting to copy another 
student’s work, or using/attempting to use materials other than those allowed during an assessment.  
Plagiarism is defined as representing another’s work as one’s own. Safety Violation. This includes pushing, 
fighting, threatening or other violent behavior.  Being in an unsupervised location is also a safety violation. 
Unprofessional Contact.  This includes any forms of touching, groping, or other displays of affection. 
Attendance Violations.  Students are required to attend all scheduled classes and events, on time.  Students 
who are not present in school may not attend school-sponsored activities after school on that day. Property 
Violations.  The theft, destruction, or defacement of school or private property constitute violations of state 
law and jeopardizes the integrity of the school community. Harassment.  We are committed to maintaining 
a school environment free of harassment based on race, color, religion, national origin, age, gender, sexual 
orientation, or disability. Alcohol, Controlled Substances, and Tobacco.  The sale, transfer, use, or 
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possession of alcohol and controlled substances at school or school related functions constitute a violation 
of Massachusetts State Law.  Smoking on school grounds is strictly prohibited. Weapons.  Massachusetts 
State Law dictates that “any student who is found on the school premises or at school-sponsored or school-
related events, including athletic games, in possession of a dangerous weapon, including but not limited to 
a gun or knife…may be subject to expulsion from the school.” 
 

Progression of Consequences.  FIRST Deductions.  Teachers give students visual reminders and verbal 
clarifications to help them develop self-discipline and correct behaviors.  Students whose behavior in class 
is unproductive or counter-productive earns deductions and, as needed, serve a detention or serve Friday 
extension, which is an extended detention during our early release Friday.  Suspension from Class. Any 
student whose behavior disrupts the learning environment and jeopardizes another student’s education is 
suspended from class at the discretion of the teacher.  This means that the student must report immediately 
to the Head of School or Dean of Students, and remain in the office until it is clear that the disruptions will 
cease.  Suspension from class requires a student to reflect upon and learn from his or her behavior as 
demonstrated through writing and perhaps through service towards the school community. In-School 
Suspension.  An in-school suspension results in the loss of all social privileges.  A student who receives an 
in-school suspension remains in the building as well as in their classes, and continues to have access to the 
curriculum but does not have social access to classmates and peers.  A parent or guardian is required to 
meet with an administrator before the student’s re-admittance to class.  A student on in-school suspension 
who continues not to follow school rules and expectations may be subject to out-of-school suspension. Out-
of-School Suspension.  An out-of-school suspension results in immediate removal from school.  Unless 
otherwise stated, the final determination of the length of any out-of-school suspension rests with the Head 
of School.  The suspension continues until the administration, student and his/her parent(s) meet to agree 
upon appropriate behavioral conditions for the student’s re-admission into the school community.  This 
meeting will take place as quickly as possible after the student’s removal.  In the case of more serious or 
repeated infractions, suspensions may last for a longer duration and may be accompanied by other sanctions. 
A student suspended from school is not allowed on school grounds or at school-related functions.  As 
amended in G.L. c. 71, for all suspensions and expulsions for reasons other than those covered in section 
37H (dangerous weapons, controlled substances, and assaults on education staff) and section 37H ½ (felony 
complaint); the Head of School will (1) exercise discretion in deciding consequences for the student; (2) 
consider ways to reengage the student in the learning process; and (3) avoid using expulsion as a 
consequence until other remedies and consequences have been tried.  The Head of school will provide (1) 
written notice to the student and parent or guardian of the reasons for suspension or expulsion in English 
and the primary language spoken in the home of the student, and (2) the opportunity for the student to meet 
with the school leader to discuss the reasons for suspension or expulsion, before the suspension or expulsion 
takes effect. The Head of School must make reasonable efforts to include the parent or guardian in the 
meeting with the student, and if the decision is made after the meeting to suspend or expel the student, 
including notice of the student's appeal rights, if applicable, and the appeal process.  The Head of School 
will limit the length of suspensions or expulsions under section 37H¾ to 90 school days. 
 

Expulsion. An expulsion results in the immediate and permanent removal from the school.   
 

Suspension and Expulsion Procedures.  Short Term Suspensions.  Unless a student presents danger or 
risk of substantial disruption to the educational process, the student will receive the following prior to 
suspension of 1-10 days:  oral or written notice of charges; if the student denies the charges, an oral or 
written explanation of the evidence against him/her; and an opportunity to present his/her version of the 
relevant facts.  In the case of danger or a risk of substantial disruption, this process will occur immediately 
after rather than before the suspension.  
 

Long Term Suspensions or Expulsion.  For expulsion or suspension longer than ten days, the student 
receives:  written notice of the charges; the right to be represented by a lawyer (at the family’s expense); 
adequate time to prepare for the hearing; the right to present witnesses and to cross examine witnesses 
presented by the school and a reasonably prompt, written decision including specific grounds for the 
decision.  We record the hearing and a copy of such is made available to the student upon request.  Notices 
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and proceedings are translated into the student’s/parent’s primary language if necessary for their 
understanding of the proceedings.  
 

Role of the Head of School and Board of Trustees in Long Term Suspension and/or Expulsion.  The 
Head of School (HOS) is vested with the authority to expel students in the following four circumstances:  
student possession of a dangerous weapon; student possession of controlled substance; student assault of 
educational personnel; or student charged with or convicted of a felony.  All decisions by the HOS regarding 
long term suspension or expulsion of a student for any of the above-cited reasons or any other reason are 
subject to review by the Board.  Expulsion for all offenses except for the four listed above must involve the 
Board.  Expulsion shall be defined as permanent expulsion.  Upon receipt of the recommendation for 
expulsion, the Board considers the expulsion of a student (as provided for in M.G.L. c. 76).  The following 
procedures apply:  The HOS may commence an expulsion proceeding before the Trustees by providing 
them with notice of the reasons for the proposed expulsion; prior to any decision by the Trustees to expel a 
student, the student is provided with written notice of the following: charges and a statement of the 
evidence; date, time and place of a hearing; notice of the right at the hearing to be represented by legal 
counsel, present evidence, confront and cross-examine witnesses.  Hearings to consider the expulsion of a 
student are held in executive session unless the student or parent requests an open hearing. A student and/or 
parent have the right to review the student’s records; the decision by the Trustees is in writing and the 
controlling facts upon which the decision is made will be stated in sufficient detail to inform the parties of 
the reasons for the decision.  All policies relative to conduct of students that can result in a suspension or 
expulsion from school are published in our Student Handbook in accordance with M.G.L. c 71 section 37H.  
Specifically, and as now amended, the Head of School will create a "school-wide education service plan" 
for all students who are suspended or expelled for more than 10 consecutive school days, whether in or out 
of school, so that students have an opportunity to make academic progress. The education service plans 
may include, but are not limited to, tutoring, alternative placement, Saturday school, and online or distance 
learning.  Students who are suspended from school for 10 or fewer consecutive school days, whether in or 
out of school, will be provided an opportunity to make academic progress during the period of suspension, 
to make up assignments, and earn credits missed. 
 

Discipline Procedures Applicable to Students with Disabilities.  In addition to discipline procedures 
applicable to all students, the following are applicable to students with disabilities.  A student not 
specifically identified as having a disability but whose previous school(s) or Libertas Prep, prior to the 
behavior which is the subject of disciplinary action, has a basis of knowledge – in accordance with 34 CFR 
300.527(b) – that a disability exists may request to be disciplined in accordance with these provisions.  We 
will comply with sections 300.519-300.529 of the Code of Federal Regulations (CFR) and the following 
procedures, except that in the event that the following procedures are inconsistent with federal law and 
regulations, such federal law and regulations shall govern.  We will maintain written records of all 
suspensions and expulsions of students with a disability including the name of the student, a description of 
the behavior, disciplinary action taken, and a record of the number of days a student has been suspended or 
removed for disciplinary reasons.  Students for whom an IEP includes a Behavior Intervention Plan (BIP) 
will be disciplined in accordance with the BIP.  If it is determined that the BIP is ineffective or if there is a 
concern for the health and safety of the student or others if the BIP is followed with respect to the infraction, 
the matter will be immediately referred to the Student Supports Coordinator, or a like position or team of 
individuals, for consideration of a modification to the BIP.  If a student identified as having a disability is 
suspended during the course of the school year for a total of eight days, student will be immediately referred 
to the Student Supports Coordinator, or a like position or team of individuals, for reconsideration of the 
student’s BIP and/or educational placement.  If such student does not have a BIP in place, a functional 
behavior assessment is conducted and a BIP is developed.  Such a student shall not be suspended for a total 
of more than 10 days during the school year without the convening of a Multi-Disciplinary Team (MDT) 
meeting prior to the eleventh day of suspension, because such suspensions may be considered to be a 
manifestation of the student’s disability and/or a change in placement.   
 

Provisions of Services During Removal.  Students removed for a period fewer than 10 days will receive 
all classroom assignments and a schedule to complete such assignments during the time of his or her 
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suspension.  Provisions will be made to permit a suspended student to make up assignments or tests missed 
as a result of such suspension.  The school will provide alternative instruction for the first 10 days of 
suspension so that the student is given full opportunity to complete assignments and master curriculum, 
including additional instructions, phone assistance, computer instruction, and/or home visits and one-on-
one tutoring. During any subsequent removal that, combined with previous removals equals 10 or more 
school days during the year, but does not constitute a change in placement, services will be provided to the 
extent determined necessary to enable the child to appropriately progress in the general curriculum and in 
achieving the goals of his or her IEP.  In these cases, school personnel, in consultation with the child’s 
special education teacher, will make the service determination. During any removal for drug or weapon 
offenses pursuant to 34 CFR § 300.520(a)(2), services will be provided to the extent necessary to enable 
the child to appropriately progress in the general curriculum and in achieving the goals of his or her IEP.  
The school will place students in interim alternative educational settings for up to 45 days as appropriate 
and mandated by  34 CFR § 300.520(a)(2). During any subsequent removal that does constitute a change 
in placement, but where the behavior is not a manifestation of the disability, the services will be provided 
to the extent necessary to enable the child to appropriately progress in the general curriculum and in 
achieving the goals of his or her IEP.  
 

INVOLVEMENT OF PARENTS/GUARDIANS 
 

To build strong home-school partnerships with our families, Libertas Prep will communicate with families 
frequently and through several different avenues. We will ensure that all families have the information they 
need to make the best, most informed decisions for their children’s education. For this reason, we will 
utilize several different venues to communicate with families. These include: 
 

Annual Home Visits. Before a student’s first day at Libertas Prep, the Head of School (and other staff as 
trained in later years) will travel to students’ homes to meet with them and their families. This will provide 
an opportunity for families to begin to understand our FIRST values, systems, and policies; it will also 
provide opportunities for families to ask questions about the school in a small setting. This will provide an 
opportunity for building this critical relationship and inviting parent communication with and participation 
in the school community. We will invite families to sign the school commitment which lays out the 
expectations and goals of the family and the school. 
 

Annual Calendar. This will lay out the school year for parents, with important dates scheduled before the 
start of the school year to give parents ample time to make arrangements in order to actively participate in 
the school community, including participating in college visits (to which families are invited), monthly 
Cafecitos with the Head of School, attend events such as Orientations and Parent Teacher Conferences, and 
attend weekly Community Meetings. 
 

Annual Family Orientation. Parents and guardians attend a Family Orientation before the start of each 
school year. This will be held annually, and each grade will have its own parent orientation to inform parents 
about the systems, structures, and policies related to their students grade span (middle school or high 
school). Orientation will give parents the opportunity to experience Libertas Prep through their students’ 
eyes, and will provide opportunities for communication with teachers and school leaders. 
 

Weekly Syllabi. The weekly syllabus, sent home to parents with students every Friday, will keep families 
informed of classroom lessons, assignments, and assessments, and other information related to school 
events (i.e. Back to School Nights or Report Card Conferences). At the bottom of all weekly syllabi will be 
teacher contact information. 
 

Progress Reports. We will send home regular communication of students’ academic and behavioral 
progress. In the middle school, this will come weekly in the form of academic and behavioral progress 
reports; the frequency of these reports will decrease to once per month in high school. Progress reports will 
need to be signed by parents and will be placed in students’ file in order to ensure that families are aware 
of their student’s academic standing. 
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Report Card Conferences. At the end of each trimester, parents will pick up their student’s report card at 
the school. This will provide the opportunity for parents and guardians to sit with their student’s advisor 
and discuss both successes and challenges of the previous trimester as well as goals for the upcoming 
trimester. During this time advisors will continue to encourage parent engagement, while school leaders 
will share school-level data and provide opportunities for parents’ questions to be answered and their 
feedback to be shared.  
 

Calls from Advisors. Parents will receive phone calls from advisors at least once every two weeks. We 
believe strongly that, as partners in the work of helping children develop, we must regularly communicate 
so that our school and families will have common and consistent expectations. Phone calls will highlight 
student progress and be a time for parents to ask and get questions answered. We believe that providing 
positive touch points and opportunities for feedback are critical for families to feel welcome and invested 
in the school community. 
 

COMMUNITY RELATIONSHIPS 
 

We are honored by the early strong support of local educational leaders in the district and charter sectors, 
and the support of the Davis Foundation, the largest local foundation that has been critical in the city’s 
education reform efforts.  The Executive Director of the Foundation serves as a member of our founding 
Board. We also bring nonprofit leadership to the Board, in Dora Robinson, President and CEO of United 
Way of Pioneer Valley, and educational leadership in Kwame Webster, Managing Director of Teach For 
America in Western Massachusetts, both of whom also serve as members of our founding board. We are in 
the early, productive stages of community outreach; we look forward to continued discussions with a 
number of individuals, organizations, and stakeholders from across the city, drawing on their insights and 
working to ensure the critical support needed to establish a successful charter school and full support for 
our ambitious mission and vision for a seamless 6-12 charter school for the students of Springfield.  
\ 

Our ongoing community outreach plans includes meetings and networking with: Rachel Romano, BES 
Fellow, Founder and Executive Director of Veritas Preparatory Charter School; William Spirer, BES 
Fellow, Founder and Head of School of Springfield Prep; Professors Frank Sleegers and John Taylor, 
University of Massachusetts, Amherst Department of Landscape Architecture & Regional Planning; Sarah 
Tsitso Executive Director, Carew Hills Boys and Girls Club; Nick Fyntrilakis, Vice President of 
Community Affairs, MassMutual; Dale W. Stauss, President, Shriners Hospitals for Children; Jeremy 
Casey, President, Young Professional Society; Henry M. Thomas, President & CEO, Urban League of 
Springfield, Inc.; David A. Silva, Executive Director, Puerto Rican Cultural Center; Molly Fogarty, 
Director, Springfield City Library; Jack Toner, President, Rotary Club of Springfield; Dr. Sara J. Pragluskis 
Walsh, Principal, High School of Science and Technology; Cynthia Escribano, Principal, German Gerena 
Community School; Dexter Johnson, Interim CEO and Executive Director, The YMCA of Greater 
Springfield; Charles J. DiMare, Director at University of Massachusetts Amherst Legal Services Office; 
Ellen Moorhouse, Senior Program Manager for the Department of Housing, City of Springfield; Lydia 
Washington, Assistant Director of Student Activities & Involvement, University of Massachusetts. 
 

To further assess demand and garner family support, we will reach out to the families within our target 
community through biweekly information sessions, and look forward to setting those meetings up at such 
locations as: Sacred Heart Church, 395 Chestnut St.; Grace Church of Christ, 336 Springfield St; YMCA, 
1772 Dwight; St. Peter and St. Paul Orthodox Church, 118 Carew; Blessed Sacrament Church, 445 
Plainfield; and the Carew Hills Boys and Girls Club, 481 Carew. 
 
III.  HOW WILL THE SCHOOL DEMONSTRATE ORGANIZATIONAL VIABILITY? 

  
 

A. CAPACITY             
 

The founding group members of Libertas Preparatory Charter School are united by a deep commitment to 
the school’s mission, vision, and values.  As well respected leaders within the Springfield community, we 
come together to address the chronic academic need within our city and to bring our professional expertise 



45 
Libertas Preparatory Charter School Prospectus  

and networks to support the school’s ambitious mission. We know that students in Springfield are in urgent 
need of a seamless 6-12 college preparatory school that sets high expectations for all learners and that 
provides a school design, a network of training and support, and the leadership needed to deliver success.  
 

Lead Founder and proposed Head of School Modesto Montero began exploratory conversations with 
Proven Provider Building Excellent Schools in the summer of 2013. In early 2015, he resumed those 
discussions and upon considering the urgent need in the Springfield community and his personal and 
professional ties to the city, he applied to and was accepted into the 2015 BES Fellowship. Since that time, 
Mr. Montero and Linda Brown, Founder and Executive Director of Building Excellent Schools, have 
communicated with various members of the Springfield community and have recruited likeminded 
individuals committed to providing a seamless 6-12 school within the city. The primary author of the charter 
documents is and will continue to be Mr. Modesto as Lead Founder and Building Excellent Schools Fellow; 
all founding group members will remain involved in the writing and planning process and will review and 
contribute to all materials. Mary Walachy, Executive Director of the Irene E. and George A. Davis 
Foundation brings decades of experience in strategic planning, non-profit board leadership, and oversight 
of the foundation’s administration and will be a major resource in accessing funding and strategic partners 
throughout the city, and in ensuring strong governance of the proposed school. Kwame Webster, Managing 
Director of Western Massachusetts with Teach For America, is an experienced educator with extensive 
knowledge in curriculum design, assessment and instruction, and teacher licensure, and will be instrumental 
in our teacher recruitment and access to professional development opportunities. Dora Robinson, CEO and 
President of the United Way in the Pioneer Valley, brings extensive experience in human services, and has 
held volunteer posts on area boards for over 25 years. Modesto Montero, a bilingual urban teacher and 
Fellow with Building Excellent Schools, is the proposed Head of School.  We are actively recruiting and 
engaging with additional promising board candidates with diverse sets of skills and expertise that will 
contribute to the success of founding, governing, and leading a highly successful charter school in the 
northwest corner of Springfield.   Mr. Montero leads weekly communication with the growing founding 
team, and the group will meet at least once each month during the planning and charter application process, 
along with engaging in additional community outreach activities. 
 

We have met with leaders within Springfield and surrounding neighborhoods to gain input on and support 
for our school proposal. We have been energized by the time, energy, and intellect provided by these 
individuals who have pledged to remain supportive and available for future efforts.  These include: Rachael 
Romano, Founder and Executive Director, Veritas Preparatory Charter School; Cynthia Escribano, 
Principal, Gerena Community School; Sara J. Pragluski Walsh, Ed.D, Principal, Springfield High School 
of Science & Technology; Joshua Bieber, Executive Director, Teach For America-Massachusetts; Ellen 
Moorhouse, Senior Program Manager for the Department of Housing, City of Springfield; and Lydia 
Washington, Assistant Director of Student Activities & Involvement, UMass Amherst.  All individuals 
have offered their support to Libertas Prep and are prepared to aid our efforts to: build community 
awareness; recruit students, teachers, and staff; secure a facility; and attract resources. We will continue to 
build relationships in the community in order to support the academic and character building programs that 
are pillars of our college-readiness mission. 
 

B. GOVERNANCE AND MANAGEMENT          
 

The Board of Trustees, which will hold the charter, will govern Libertas Preparatory Charter School and 
will delegate all management responsibilities to the Head of School.  
 

(1) Governance and Management Structure 
 

The Board is legally and ethically responsible for the governance of the school and is held accountable by 
the Commonwealth for the school’s financial, legal, and academic operation. The Board is charged with 
setting the school’s strategic direction, creating policies and procedures, overseeing the school’s academic 
success, its organizational viability, and its faithfulness to the charter.  The Board is responsible for hiring, 
setting compensation for, supporting, and evaluating the Head of School in light of the mission and all 
academic and organizational goals. The Board will consist of 7 to 13 members, include a committee 
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structure, and have formal officers. No seats will be earmarked for a person’s position, with the exception 
of the Head of School who will serve as an ex-officio, non-voting member of the Board.  The Head of 
School will hire all school staff, will be responsible for the overall management of the school and is the 
sole person reporting directly to the Board.  An organizational chart can be found in the Attachments. 
 

Libertas Prep will contract with Building Excellent Schools (BES) to provide continued professional 
development and support for the school, its leadership, and the Board. BES will provide support in 
leadership development, culture, and governance, but will not be involved in the governance or 
management of the school. Libertas Prep’s relationship with BES provides a number of benefits. First, it 
provides direct technical support through its Follow-On Support (see the Proven Provider materials in the 
Attachments as required). Through Follow-On Support, we will receive monthly coaching, on-site school 
visits and audits, leadership development, strategic planning support, and Board development. Our 
relationship with BES provides us with a vast network of like-minded educators here in Massachusetts and 
across the country.  Lead Founder and proposed Head of School Modesto Montero will benefit from this 
network through school visits, residencies, and the sharing of a wide variety of resources related to 
curriculum, instruction, operations, and school culture. Although Libertas Prep is not part of a traditional 
Charter Management Organization, the network of BES schools will provide us with a readily accessible 
bank of resources from which to draw and a national network of colleagues with whom to consult. 
 

The Board will use resources from Building Excellent schools to review its own performance, using 
qualitative and quantitative rubrics for such self-assessment, and will use such evaluation to establish annual 
committee and board goals.  The Board and management will make all decisions based upon a careful 
analysis of academic and organizational data, to ensure that we have in place all resources needed to execute 
measurably and successfully on our mission. 
 

(2) Roles and Responsibilities 
 

The Board of Trustees holds the charter and as such, is charged with operating as stewards of the public’s 
trust.  The Board will continuously: (1) review the school’s mission, vision and direction to maintain 
alignment with the established charter; (2) ensure financial viability, compliance, and fiscal responsibility; 
(3) recruit, support, and evaluate the school leader; (4) review compliance with all laws and regulations on 
a regular basis, and ensure all legal and regulatory documents are filed in a timely manner; and (5) promote 
the school to the public and expand the school’s networks and relationships as active members of the 
Springfield community. To add capacity to each member and ensure oversight, the Board elects a Chair, 
Vice-Chair, Treasurer and Secretary and establishes various standing committees.   
 

The Head of School is charged with the following responsibilities: managing school operations and 
finances; working closely with the Board on strategic planning and policy development; directing 
recruitment, hiring, training, and evaluating employees; providing instructional and cultural leadership; 
drafting the budget and ensuring fiscal performance of the organization; conducting public relations and 
outreach; overseeing student recruitment and enrollment; conducting resource development and providing 
vision, leadership, and support for all fundraising efforts.   We anticipate hiring Lead Founder Modesto 
Montero as our Head of School.  Mr. Montero brings the national training, support, and network of Proven 
Provider Building Excellent Schools, and demonstrates the educational leadership necessary to oversee the 
successful start-up and growth of Libertas Prep.  Mr. Montero’s resume and those of the founding Board 
members can be found in the Attachments as required. 
 

The Board establishes the overall vision of the school, establishes and approves all accountability goals and 
metrics, approves the annual budget and oversees the school’s financial health, and approves vendor 
contracts that exceed $5,000.  The Head of School is charged with selecting and implementing the 
curriculum in alignment with the school’s mission, goals, and budget, proposes an annual budget for the 
Board’s consideration and approval, and manages with the staff and Back Office Provider all day-to-day 
fiscal responsibilities, including maintaining segregation of duties, and proposing vendor contracts and 
overseeing their work as required.  
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The Board establishes annual academic and organizational goals, and measures progress towards those 
goals monthly through a detailed Academic and Cultural Dashboard and a detailed Finance Dashboard.   
The Board will conduct an annual formal evaluation of the Head of School in alignment with all priorities, 
goals, and metrics.  The Board, through its Finance Committee, will support the development of the annual 
budget by the Head of School with the support of the Back-Office Provider; the Board will discuss the 
proposed annual budget within a public meeting and will approve its details.  Annually, the Board will 
conduct long-term financial and strategic planning within a facilitated Board retreat.  

 

(3) Board Sustainability 
 

All founding Board members will transition immediately onto the governing Board of Trustees and will 
use the following criteria when considering and identifying additional Board candidates: (a) expertise 
aligned with the school’s needs in strategic planning, senior management/leadership, accounting/finance, 
fundraising, law, marketing/PR, governance, facilities/real estate, education, human resources, community 
representation/organizing, executive management; (b) alignment with the school’s mission, vision, and 
values; (c) passion for and commitment to youth and education in the City of Springfield; (d) availability 
and time to participate fully in the board member roles and responsibilities; (e) familiarity with ongoing 
needs and issues within our community and the children Libertas Prep will serve; (f) networking, social, 
and communication skills necessary to work with other board members as well as the community to 
establish and maintain Libertas Prep as a successful school within Springfield and as a partner to all others 
within the public education and education reform landscape; (g) ability to work for the betterment of 
Libertas Prep and the achievement of our students above personal or individual goals; and (h) addition of 
diversity to the board as defined by age, race, socioeconomic background or gender.  We are looking to 
compliment the current membership with additional individuals who most particularly bring expertise in 
facility, HR, and serving diverse populations of students. 
 

The Board will approve bylaws, a Code of Ethics, and all policies for the board, staff, and school.  Such 
actions including ensuring that a Staff Handbook and Student and Family Handbook reflect the mission and 
vision of the school and meet all regulatory requirements.  The Board will approve an enrollment policy 
and ensure that the school meets both the spirit and the details of the Recruitment and Retention Plan.  The 
training process for new Board members includes sessions on the Charter Authorization and reauthorization 
process, charter school governance (including financial and academic oversight, state and federal reporting 
and audit requirements, and the Massachusetts Open Meeting Law), and the Libertas Prep model. All 
Trustees will participate in an annual retreat to analyze data from the previous year, assess needs, and plan 
for the school’s continued improvement. 

 

The Board and Head of School are responsible for recruiting new Board members who will bring diversity 
and expertise to the Board to ensure sustainability and continuity of the mission of Libertas Prep. The 
Board’s Governance Committee will lead this effort. Once an individual has been identified as a possible 
candidate, the individual will be contacted by a Board member to set up an introductory interview. Two 
board members will conduct the first interview with the candidate, and provide introductory documentation 
to the candidate. If the candidate is of the caliber and experience needed to fill a Board position, the 
candidate is invited to a second interview by the entire Board which will include observing a Board meeting. 
If the Board votes in favor of extending an invitation to join the Board, the candidate will complete the 
appropriate documentation, including the Conflict of Interest and Financial Disclosure Forms. The 
candidate will also receive a welcome packet, including the minutes from recent board meetings,   

 

Below are descriptions of staff positions to be filled during the first five years of the charter, followed by 
an organizational chart that outlines the reporting structure of the organization. Head of School (Y0): 
oversees school performance, management, and ensures viability; leads public relations, fundraising, 
finances and operations; reports to the authorizer; manages the administrative team. The HOS is hired by, 
reports to, and is evaluated by the Board. Director of Curriculum and Instruction (Y1): oversees 
curriculum development; ensures alignment with academic initiatives; manages benchmark assessments 
and data; observes and provides feedback to teachers; plans and implements professional development; 
oversees Student Supports Coordinator and teachers; reports to and is evaluated by the ED. Director of  
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Operations (Y1): is responsible for the operational and facility needs; working with the Back Office 
Provider, DOO ensures that all records are up to date, accurate, and meet all local, state, and federal 
requirements; maintains facility; coordinates human resource needs, including documents, 
communications, and records; oversees Office Manager; is evaluated by and reports to the HOS.  Student 
Supports Coordinator (Y1): is responsible for all aspects of special education including administrative 
duties pertaining to student IEPs, maintenance of special education reports, ensuring compliance with all 
special education laws; services students in classrooms or pull-out situations when required; is special 
education certified in MA; is hired by, reports to the HOS and is evaluated by the HOS in partnership with 
the DCI in Y1 and Y2, and by the Principal with the support of the DCI starting in Y3. Office Manager 
(Y1): is responsible for all student records including personal information, health forms, attendance, 
homework, and behavior records/reports; ensures the readiness and distribution of weekly progress reports 
to parents every Friday; welcomes all students, families, staff, and visitors whether in person, telephone, 
email, or otherwise with professionalism and efficiency; works directly with the DOO; is hired by, reports 
to, and is evaluated by the HOS.  Teachers (Y1): are highly qualified as defined by No Child Left Behind 
and certified as required by the state of Massachusetts; deliver curriculum using data to determine 
instruction effectiveness; evaluate individual and whole class progress; interviewed by HOS and DCI; hired 
by HOS; report to DCI, and evaluated by the HOS with input from the DCI in Y1 and Y2, and by the 
Principal with input from the DCI starting in Y3. Dean of Students (Y2): focuses on student culture, 
behavior, and discipline; establishes and maintains relationships with students and families to support the 
school’s behavior expectations; keeps records of reports, incidents, and communications with students, 
families, and administration; coordinates all non-academic meetings and ensures appropriate 
communications and confidentiality regarding student and family incidents; reports to and is evaluated by 
the HOS in Y1 and Y2, and by the Principal starting in Y3. A Middle School Principal (Y3) takes on full 
responsibility for the middle school’s academic and cultural success, and is responsible for hiring, training, 
growing, and supporting all middle school staff (general and special education, overseeing the success of 
the instructional, assessment, and tiers of student support, communicating the mission, vision, and values 
to the larger school community; a High School Principal (Y4) takes on a parallel role, with the additional 
responsibility of overseeing the development of the College Success program, the expansion of extra-
curricular opportunities for our student body, and eventually the college application and enrollment process 
(this role will be supported by a College Placement Counselor hired in Y6).  Director of Development 
(Y5): works to maintain and build new funding opportunities through networking, planning and hosting 
fundraising events, searching for and applying for governmental grants, and private foundations; hired by, 
reports to, and is evaluated by the HOS. Teaching Fellows (Y2+): These are flexible positions, that allow 
us to adapt our hiring to the individual needs of our students; these positions also allow us to build an 
internal pipeline of teachers within the school. 
 

Springfield Prep will contract with Building Excellent Schools (BES) to provide continued professional 
development and support for the school, its leadership, and the Board. BES will provide support in 
leadership development, operations, staff culture, student culture, staff professional development, 
instruction and assessment, and governance, but will not be involved in the governance or management of 
the school. Libertas Prep’s relationship with BES provides a number of benefits: technical support through 
the Follow-On Support program (see the Proven Provider Statement); a vast network of like-minded 
educators across the country (e.g., the leadership at Excel Academy and Boston Prep in MA, Democracy 
Prep in NY, RePublic Schools in TN, and Endeavor College Prep in CA). During the design and start-up 
phases, Libertas Prep will benefit from this network through school visits, residencies, and the sharing of a 
wide variety of resources related to curriculum, instruction, operations, and school culture. Although 
Libertas Prep is not part of a traditional Charter Management Organization, the network of BES schools 
provides us with a readily accessible bank of resources from which to draw and a national network of 
colleagues with whom to consult. 
 

C.  SCHOOL FINANCES            
 

The budget was developed by the Lead Founder with the support and input of Proven Provider Building 
Excellent Schools and founding board members.  All final projections were made based upon public 
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revenue projections and in consultation with current educational providers in Massachusetts and 
particularly within Springfield.  Please see the multi-year budget provided within the Attachments.   
 

Major Assumptions 
 

• Per Pupil Tuition. Assumes per pupil tuition of $11,972 and does not assume any increases year 
to year. 

• Student Enrollment. Assumes 90 students per year, with full enrollment at each grade. 
• Facility Size and Cost.  We assume 85 square feet per student @ $12 per square foot. 
• Staff FTE. Assumes growth of staff per student enrollment and annual 3% COLA.  

 
Operating Revenues 
 

• Tuition. Assumes $11,972 per student. 
• Grants – Federal. Assumes $750 as average per student. 
• Grants – Private.  Assumes conservative start-up funding from two sources: (1)  the CSP grant 

which the state has applied for well in advance and (2) the private philanthropic business 
community which will be led by The George and Irene Davis Foundation of Western Massachusetts 
and will include a large consortium of contributors who understand the value of the Libertas ‘way.’ 

• Nutrition Funding – State & Federal. Assumes 78% FRL. 
• Program Fees. Does not include. We anticipate serving a high poverty community. 
• Contributions, in kind. We will solicit contributions in kind but do not assume. 
• Contributions, in cash. Assumes conservatively Board contributions/fundraising @ $30,000. 
• Investment Income. Assumes conservatively no investment income.  
• Transportation. Transportation will be provided by the local school district. 

 

Operating Expenditures - Administration 
 

Salaries – Admin (Professional) 
• Pre-Operational Period (POP). Assumes .8 FTE (September – June) Head of School (HOS) at 

$80K pro-rated; .2 FTE Director of Curriculum and Instruction (DCI) @ $60K pro-rated 
• Y1. Assumes 1 HOS @ 80K, 1 DCI @ $60K, 1 Director of Operations @ $60K  
• Y2.  Assumes all admin positions returning w/3% COLA; adding 1 Dean of Students @$55K 
• Y3.  Assumes all admin positions returning w/3% COLA; adding 1 MS Principal @ $70K 
• Y4.  Assumes all admin positions returning w/3% COLA; adding 1 HS Principal @ 70K and  
• Y5.  Assumes all admin positions returning w/3% COLA; adding 1 Dir. of Development @ $60K  

 

Salaries – Admin (Support/Clerical)  
• Assumes .2 Office Manager (OM) @ $35K pro-rated 
• Assumes 1 OM @ $40K 
• Assumes all admin positions returning w/3% COLA 
• Assumes all admin positions returning w/3% COLA; additional Office Manger @ $40K 
• Assumes all admin positions returning w/3% COLA; additional .5 Office Manger @ $40K pro-

rated 
 

• Accounting – Audit. Assumes $5K in POP, $10K in Y1, w/3% COLA each year thereafter 
• Legal. Assumed @$5K in POP and Y1, $10K in Y2 with 3%COLA thereafter 
• Payroll. Assumes $200 per payroll period with 3% COLA after POP 
• Information Management and Technology. Assumes $20K In Y1, with additional $20K each 

year, as based on similar schools 
• Office Supplies and Materials. Assumes $1500 in POP, $50 per student in all years w/3% COLA 

after Y1 
• Professional Development, Admin/Board. Assumes $5K in Y1, with $5K incremental growth 

per year, based upon costs of similar schools 
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• Dues, Licenses, and Subscriptions. Assumes $2K annually, based upon costs of similar schools 
• Fundraising. Assumes costs based upon growth needs, based on similar schools 
• Recruitment/Advertising. Assumes annual costs based upon growth needs, based on similar 

schools 
• Travel Expenses for staff/Board. Assumes annual costs based upon study of high performing 

schools and staff growth, based on similar schools 
• Bank Charges – Current (Short Term). Assumes no costs 
• Purchased Management Services.  Assumes no costs 
• Other. Furniture.  Assumes costs per staff and students, based on market costs 
• Other. Back Office Provider.  Assumes cost of Back-Office Provider   

 

Instructional Services 
\ 

• Salaries – Teachers. Assumes 3% COLA for all returning positions each year 
• Y1.  Assumes 6 regular education teachers @ $48K and 1 special education teacher (who is Student 

Supports Coordinator in Y1) @ $55K 
• Y2.  Assumes all regular and special education teaching positions returning; assumes 7 additional 

regular education @$48K and 2 special education @$53K 
• Y3.  Assumes all regular and special education teaching positions returning; assumes 8 additional 

regular education @ $48K and 1 special education @ $53K 
• Y4.  Assumes all regular and special education teaching positions returning; assumes 7 additional 

regular education @ $48K and 1 special education @ $53K 
• Y5.  Assumes all regular and special education teaching positions returning; assumes 7 additional 

regular education @ $48K and 1 special education @ $53K 
 

• Contracted Services, Instructional.  Assumes Speech/Language, OT, Counseling needs as 
contracted, $20K in Y1, w/$20K increments, based upon projected 21% special education 
population, estimated needs, and costs of similar schools 
 

• Instructional Technology in Classrooms. Assumes $250 per student with 1/3 replacement costs 
annually per year in regular education; assumes additional $500 per 15 special education with 1/3 
replacement costs annually, based on similar schools 

• Instructional Supplies & Materials. Assumes $300 per student in regular education; assumes 
$300 per year in special education with 21% qualifying 

• Testing & Assessment. Assumes minimal costs in POP for preparation and resource materials; 
assumes costs of ANET, NWEA, and special education testing, and growth needs of school, based 
on costs of similar schools 

• Professional Development, Instructional. Assumes costs based upon similar schools, access to 
study of other strong schools 

• Dues, Licenses, and Subscriptions. Assumes $2k annually, based upon costs of similar schools 
• Staff Stipends.  Assumes costs of Summer Academy each year 
• Purchased Management Services.  Assumes no costs 
• Other.  Classroom Libraries.  Assumes $2K per class per year 
• Other.  Health/Wellness Programs.  Assumes the cost of such items as Bullying Prevention 

 

Other Student Services 
 

• Salaries.  Other Student Services.  Assumes costs of .5 Nurse in Y1, and 1 FTE nurse w/ 3% 
COLA each year thereafter; assumes 2 Teaching Fellows added per year, starting in Y2, w/ 3% 
COLA for all returning positions 

• Health Services. Assumes small health costs 
• Student Transportation. Assumes no cost; provided by district. 
• Food Services. Assumes at full cost of National School Lunch Program plus 10% additional as 

based upon similar schools 
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• Athletic Services. Assumes small costs per growth each year 
• Purchased Management Services.  Assumes no costs 
• Other.  School Trips.  Assumes small costs per growth of school, $30 per student 

 

Operations and Maintenance of Plant 
 

• Salaries – Operation and Maintenance of Plant.  Assumes no costs 
• Utilities. Assumes costs based on similar and local schools 
• Maintenance of Buildings & Grounds. Assumes costs based on contracted cleaning company, 

reflecting growth of school over time, based on similar schools 
• Maintenance of Equipment.  Assumes conservative costs, reflecting growth of school over time, 

based on similar schools 
• Rental/Lease of Buildings & Grounds. Assumes lease expense based on SF of 85 per student 

needs and costs of $12 per square foot 
• Rental/Lease of Equipment. Assumes $6,000 lease per copier, 2 in Y1, 3 in Y2, and 4 in Y3, 5 in 

Y4, 6 in Y5 
• Capital Debt Service.  Assumes no cost 
• Renovation/Construction.  Assumes cost embedded into lease costs 
• Acquisition of Capital Equipment. Assumes costs each year based on growth of school and costs 

of similar schools 
• Purchased Management Services.  Assumes no costs 
• Other.  Cafeteria Tables.  Assumes costs each year based on growth of school and costs of similar 

schools 
 

Fixed Charges 
 

• Payroll taxes. Assumes 3% of total cost of salaries to cover payroll taxes 
• Fringe Benefits. Assumes 10% of total cost of salaries to cover health benefits, with conservative 

5% COLA each year starting in Y2 due to anticipated sudden increases 
• Insurance (non-employee). Assumes Directors and Operators’ Insurance annually, w/3% COLA 
• Other.  BES.  Assumes costs of Follow-On Support each year, and access to BES Network 

 

Community Service (including Dissemination) 
 

• Dissemination Activities. Assumes costs of sharing materials and hosting visitors, reflecting 
growth each year 

• Civic Activities.  Assumes no costs  
 
Contingency Fund 
 

• Assumes 3% POP, 2% Y1, 5% Y2, and 6% Y3, 4, and 5. 
Fund Development 
 

As a charter school Board, we anticipate being a fund development board, and will leverage our individual 
and collective resources to ensure that the school has adequate funds to meet all of its short, mid- and long-
term goals.  For the purposes of this budget, we have only provided those funds that we deem secure, along 
with a modest personal commitment from the Board itself.  We have on our Board the Executive Director 
of the Davis Foundation, and we look forward to the access points such membership can provide.  Given 
the conservative nature of our budgeting, and that we have placed our resources as close to the classroom 
and the needs of various students, we do not project hiring a Development Director until Y5.  Until that 
time, the Development Committee of the Board will take the lead on all fundraising initiatives, supported 
by the Head of School. 
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IV.  REQUIRED ATTACHMENTS 
  
 

 Individual Questionnaires and Resumes 
 
 Curriculum Scope and Sequence, Including Content and Skills 

 
 Draft Organizational Chart 

 
 Draft Operating Budget: Projected Revenues and Expenditures 

 
 Proven Provider 
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Individual Questionnaires and Resumes (see attached) 
 
 
Modesto Montero, Fellow, Building Excellent Schools 
Lead Founder, Proposed Head of School 
 
Dora Robinson, President and CEO, United Way of Pioneer Valley 
Board Member, Libertas Preparatory Charter School 

 
Mary Walachy, Executive Director, The Irene A and George A Davis Foundation 
Board Member, Libertas Preparatory Charter School 
 
Kwame Webster, Managing Director, Teach for America Western Massachusetts 
Board Member, Libertas Preparatory Charter School 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



54 
Libertas Preparatory Charter School Prospectus  

 
Modesto Montero 

26 Longfellow Terrace, Springfield, MA 
mmontero@buildingexcellentschools.org • 413-349-9080 

 

EDUCATION 
UNIVERSITY OF MASSACHUSETTS- AMHERST                                                                                       
Bachelor of Arts: Political Science        August 2006- May 2011 
Honors: Cum Laude  
  

EXPERIENCE  
BUILDING EXCELLENT SCHOOLS BOSTON, MA 
Fellow                                                                                                                                   July 2015 - Present 
• Study the highest-performing charter schools locally and nationally. 
• Design a high quality, seamless 6-12 college preparatory charter school for Northwest Springfield 
• Lead the charter application and board development process for Libertas Preparatory Charter School. 

 

TEACH FOR AMERICA                                                                        
MEMPHIS, TN  
Manager, Teacher Leadership Development           June 2013- July 2015 
• Coached and supported 21 first and second-year teachers ranging from K- 12th grade in various subjects.  
• Observed classrooms and provided Corps Members with direct feedback and support.  
• Facilitated professional development sessions and served as a member of numerous committees on staff, 

including the national selection of new Corps Members.  
 

TENNESSEE DEPARTMENT OF EDUCATION                     
MEMPHIS, TN 
ELA 6-8 Common Core Coach          March 2013- June 2014 
• Selected to be one of over 500 coaches across the state to help implement the new Common Core State Standards.  
• Trained over the course of the spring semester to facilitate sessions to teachers and administrators from across 

the state on the three academic shifts and expectations.   
  
KINGSBURY MIDDLE SCHOOL                                                               
MEMPHIS, TN  
ESL Teacher and Department Chair                       August 2011- June 2013 
• Led a team of five teachers at KMS.  Responsibilities included participation in leadership team meetings, 

collecting data, and coordinating testing and class schedules for students.  
• Served as Student Council Advisor and Soccer Coach. As Coach, won the City Championship two years in a 

row for first time.  
• Planned and facilitated monthly PD as second-year teacher for Teach for America.                                                        

  

UNIVERSITY OF MASSACHUSETTS- AMHERST                                                                                   
AMHERST, MA                                                                       
Admissions Representative                    Spring 2008- 2011 
• Led campus tours for prospective students, assisted in staffing the Visitors Center and conducted Admissions 

Information Sessions for parents and students.  
• Addressed over 1,800 accepted students at our Spring Open Houses as a veteran Admission Representative. 

 

ARMY RESERVES                                                                                                                                    
MEMPHIS, TN 
Transportation Specialist (Sergeant Promotable)                            February 2007- Present 
• Graduated from Army Basic Combat Training with honors. Recipient of the Army Achievement Medal.  
• Attended WLC (Warrior Leadership Course) and graduated with honors (top 10%).  
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PHENOM  AMHERST, MA  
Intern               September 2008- 2009  
• Helped organize campuses throughout the commonwealth in the interest of reforming Public Higher Education.  
• Worked closely with state legislators and other leaders throughout the state to mobilize in support of Public 

Higher Education. 
 

COMMUNITY 
LEADERSHIP MEMPHIS                                                                                                                             
MEMPHIS, TN  
Fast Track to Leadership Course - Alum      September 2014- Present 
• The FastTrack program requires 40 classroom hours over the course of a semester. Each participant must also 

complete several extracurricular out-of-class activities in order to graduate. 
 

LATINO MEMPHIS                                                                                                                                   
MEMPHIS, TN 
Volunteer                       
August 2013- 2014  
• Helped organize and execute “Amigo Day” community event. 
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Office of Charter Schools and School Redesign 

Questionnaire for Proposed Board Member,  
School Employee, or Other Founding Member               2015-2016 

Biography 
*Please submit a current resume with this form. * 
Name Modesto Montero 

Present Employer and Job Title Building Excellent Schools, Fellow 

Education/Professional Training  
BA in Political Science  
University of Massachusetts- Amherst  

Past or Present  Employment by, or Board 
Membership in a Charter School, Public School 
District, Higher Education Institution, 
Educational Management Organization, or 
School Support Organization 

Fellow, Building Excellent Schools 
Manager, Teacher Leadership Development, Teach For 
American- Memphis 
Teacher, Kingsbury Middle School 

Town of Residence   Springfield, MA  

Questions 
Please answer each question as fully as possible.  

1. How did you become aware of the proposed school? 

As the Lead Founder and proposed Head of School, I began exploratory conversations with BES in the 
summer of 2013. In early 2015, I resumed exploratory conversations with BES and upon considering the 
urgent need in the Springfield community, and my personal and professional ties within the 
community, I applied to and was accepted into the BES Fellowship. With BES, I have begun engaging 
with various members of the community and I have recruited likeminded individuals committed to 
providing a seamless 6-12 college preparatory charter school in Springfield. With the support of a high 
capacity founding team drawn from Springfield’s education, business, and community leadership, and 
with the support of Proven Provider Building Excellent Schools, we propose a seamless 6-12 college 
preparatory education uniquely designed to meet the needs of all learners and determined to be part 
of the larger solution to the chronic academic underachievement within the City of Springfield. 

2. Why do you serve as a member of this founding group?  
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Springfield Public Schools (SPS) is the second largest in New England, with approximately 27, 000 
students, across nearly 60 schools. Massachusetts places schools and districts on a five-level scale, 
ranking the highest performing in Level 1 and lowest performing in Level 5. Level 4 schools are the 
state's most struggling schools based on an analysis of four-year trends in absolute achievement, 
student growth, and improvement trends as measured by student achievement results on state 
assessments. Springfield is rated as Level 4 overall; currently, 11 schools (3 elementary, 6 middle, 2 
high) are designated as Level 4.  District proficiency rates in ELA are 41% and 33% in Math, compared to 
state proficiency rates in ELA of 69% and in Math of 60%.  The district graduation rate is 55%, 
compared to 85% for the state.  Springfield’s averaged combined SAT score is 1,149; the average 
combined SAT scores in Massachusetts is 1,530. I want to be a part of the solution to the chronic 
academic underachievement within the Springfield community. As a Latino man that migrated from the 
Dominican Republic at the age of 10, I know first-hand the transformative power of an excellent 
education. When I arrived in Milford, MA, I realized pretty quickly that I had brought with me a subpar 
education and did not speak English. I was fortunate enough to have an excellent teacher in fifth grade 
that pushed and challenged me each and every day. Through hard-work, determination, and rigorous 
instruction, I was able to exit ESL by the time I entered eighth grade. In high school, I was given 
opportunities that allowed me to graduate college ready. In my regular and honors classes, teachers 
continued to push and challenge me both personally and academically. I know that this is not the case 
for students in our highest need communities and I do not have to look far to see the disparity that 
persists in our educational system. As the youngest of six children, I just have to look at my siblings to 
understand how prevalent the inequity in our educational system is. Out of all my siblings, I am the 
only one with a college degree. While other factors may have contributed to the differences in 
educational and life outcomes, I am confident that one of the single most powerful crucible moments 
in my educational trajectory came in the form of my fifth grade ESL teacher, Ms. Farley. During the year 
and a half I was in her classroom, I was pushed to not only increase my English proficiency but also to 
tackle rigorous, grade-appropriate content. This served as the foundation that allowed to excel in high 
school, college, and now in my professional life. My goal is that every student that we serve has a Ms. 
Farley, and that the school is an embodiment of what Ms. Farley gave to me, so that each student 
graduates high school, matriculates and excels at our top colleges and universities and is able to live a 
life of positive community engagement and embrace a life of opportunity for themselves and their 
families.  

3. Provide specific examples of past actions that you have taken that demonstrate your commitment to 
public education and serving your targeted community. 
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My journey in education started during my tenure at the University of Massachusetts-Amherst. During 
the summer of my junior year, I worked at The Holyoke Community College Upward Bound Summer 
Academy. It was during this time that I was reminded of the prevalent educational inequity the plagues 
low-income communities. That experience was the most challenging and rewarding of my 
undergraduate career. After returning the following summer and growing increasingly more effective at 
coaching young adults, I decided to pursue a career in public education. During my senior year, I 
applied and was accepted to participate in Teach For America (TFA) and was placed as an ESL teacher at 
Kingsbury Middle School (KMS) in Memphis, TN. During the past four (4) years, I was able to play an 
integral role in the educational landscape in Memphis. After my first year as a teacher, I become the 
head of the ESL Department at KMS. That same year, I was hired as a Common Core Coach for the state 
of Tennessee. In this capacity, I led sessions on the Common Core State Standards and the instructional 
shifts in 6-8 ELA. For the last two years, I worked for TFA as a Manager of Teacher Leadership 
Development and ESL support. During my first year on staff, I set the vision and direction of the ESL 
program across our region. In addition to that, I directly supported and coached 21 first and second-
year teachers placed in K-12 classrooms in schools across the district. For the past three summers, I also 
worked at TFA’s Summer Institute training Corps Members (CMs). During the first two summers, I 
served as a Teacher Leadership Coach providing direct support to 12 teachers as they taught summer 
school. In year 3, I supported a school site composed of 90 Corps Members as a Teacher Leadership 
Specialist. In this role, I facilitated whole group sessions, coached CMs and trained staff on how to 
effectively create and maintain a positive classroom culture. Most recently, I become a Fellow with 
Building Excellent Schools and have committed to spending the next two years working tirelessly to 
found a seamless 6-12 school, which will open strong starting on day one, and where all learners build 
the skills, knowledge, and character required for college and professional success and a life of positive 
community engagement.   

4. If a charter were granted, what anticipated role would you play within the school community? How 
long do you anticipate serving as a member of the board, an employee of the proposed school, or a 
partner organization?   
 If a proposed board member, name the anticipated office you would hold if any, e.g. such as chair 

person or treasurer. 
 If a proposed school employee, name the anticipated position you would hold, e.g. school leader, 

administrator, or teacher. 
 If a proposed partner for contracted services, describe the scope of anticipated services to be 

provided to the school and your anticipated involvement if chartered. 

If the charter is granted, I will serve as the Head of School for Libertas Preparatory Charter School. 
Leading a school has been my personal and professional goal for a long time. I am committed to serving 
as the Head of School for as long as I am allowed to serve.  

5. Describe how your unique qualifications and anticipated role within the school community will support 
the implementation of the proposed school. 
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I have dedicated my entire professional career to serving and working with students in low-income 
communities. My time as a teacher and a teacher coach has equipped me with the necessary skills and 
mindsets to tackle the challenges of leading a high performing charter school. With the intense training 
and ongoing support of Building Excellent Schools and the direct access to the many successful urban 
charter schools it has helped to found in Massachusetts and across the country, I will design the school 
that I will lead and which the founding team will govern. I am surrounded by and will continue to 
surround myself with high capacity, mission-aligned, relentless individuals that will work tirelessly to 
ensure the success of Libertas Preparatory Charter School.   
 
I am knowledgeable about the key roles, functions, and responsibilities of a public charter school 
governing board which include the following: 

o Academic Ensure that school reaches its accountability goals as outlined in our charter and 
that the academic program is in alignment with the mission and charter. 

o Financial  Ensure short-term financial viability and long-term financial sustainability 
including;   

o Helping develop and approving annual budgets 
o Reviewing monthly financial reports 
o Monitoring enrollment which determines revenue from school district  
o Managing cash flow 
o Ensuring adequate fiscal controls are in place 
o Overseeing financial audits 
o Ensuring adequate resources to implement the educational program 

o Policy Develop and ensure implementation of policies that provide guidelines for the execution 
and coordination of activities relating to; the school, the board, administration, enrollment, 
finances, and accounting.   

o Regulatory Ensure that the school is in compliance with all applicable federal, state, and local 
requirements, including all open meeting requirements. 

o Supervision Hire, oversee and evaluate the Head of School. 
o Planning Participate in organizational and strategic planning, including determining and 

protecting the mission and purpose of the organization 
o Governance Ensure the Board of Trustees maintains legal and ethical integrity as well as an 

appropriate governance, rather than management, role; complete an annual performance 
evaluation; thoroughly vet new board candidates. 
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6. Please indicate if you or an immediate member63 of your family knows generally, and/or is disfavored 
by members of the proposed board, proposed school employee(s), or individual(s) affiliated with the 
proposed educational management organization or school support organization, if applicable. Indicate 
the individual(s) and describe the nature of the relationship(s) if one exists. 

Neither I nor any immediate member of my family knows generally, and/or is disfavored by members of 
the proposed board, proposed school employee(s) or individual(s) affiliated with the proposed 
educational management organization or school support organization. 

7. Please indicate if you or an immediate member of your family has or may have a financial interest64 in 
the proposed school; proposed educational management organization or school support organization, 
if applicable; or individual(s) or any other company that may contract or provide service to the 
proposed school, if applicable. Please include employment, the possible leasing or selling of any real 
property, and the purchase of equipment or services for the proposed school. If yes, please explain. 

Neither I nor any immediate member of my family has or may have a financial interest65 in the 
proposed school; proposed educational management organization or school support organization, if 
applicable; or individual(s) or any other company that may contract or provide service to the proposed 
school, if applicable. This includes employment, the possible leasing or selling of any real property, and 
the purchase of equipment or services for the proposed school.   

8. Have or will you or any member of your immediate family receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school? If yes, please explain. 

Neither I nor any member of my immediate family has or will receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school.   

9. Describe what you would do if you believed one or more members of the school’s proposed board was 
acting unethically or not in the best interests of the school. 

                                                 
63 Immediate family is defined as the proposed school employee, board member, or other founding member and his or her 
spouse, and the parents, children, brothers, and sisters of the proposed school employee, board member, or other founding 
member and his or her spouse. 
64 Financial interest is defined as anything of economic or monetary value. 
65 Financial interest is defined as anything of economic or monetary value. 
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The Conflict of Interest policy guards against “self dealing” and requires any Board member with a 
conflict (or who thinks they may have a conflict) to disclose the conflict/potential conflict to the Board 
Chair.  The policy also prohibits interested Board members from voting on any matter in which there is 
a conflict or participating in any Board discussion related to the potential conflict of interest.   

 
The Board will review this policy annually to remain vigilant and will set aside time annually to discuss 
the types of hypothetical situations that could result in a conflict of interest, and then discuss how the 
board would manage that conflict. 
 
The Conflict of Interest policy clearly identifies the steps board members must take if they perceive 
that a conflict of interest exists.  These steps are outlined below. 

o If a Board member becomes aware of a potential conflict of interest involving him/or herself, 
he/she will disclose to the Board Chair. 

o If a Board member becomes aware of a potential conflict of interest involving another Board 
member, he/she will encourage that individual to report the conflict to the Board Chair.  If 
that Board member does not disclose, then the Board member who has information about the 
potential conflict of interest will reveal the information to the Board Chair.   

o A Board member must not be present during any Board discussion in which he/she has a 
potential conflict of interest.   

o A Board member must recuse himself/herself from any Board vote in which he/she has a 
potential conflict of interest.   

If there is evidence of any self-dealing by a Board member, that individual will be removed from the 
Board in accordance with the school’s bylaws.   

10. [Proposed board members ONLY] To the best of your knowledge, are there any situations which may 
give the appearance of a conflict of interest or that would make it difficult for you to discharge the 
duties of a board member and make decisions that are solely in the best interest of the school? If yes, 
please explain briefly. Individuals are encouraged to contact the State Ethics Commission 
(http://www.mass.gov/ethics/) about how conflict of interest law applies to their situation. 

I do not believe my service as an ex officio, non-voting member on the board will result in any conflicts 
of interest.  However, should a conflict of arise, or even if there were the potential appearance of a 
conflict of interest, I would disclose the information to the Board Chair.   

 

Expertise   
Please indicate in which areas you possess professional expertise: 

  Community Service 
 

  Fundraising 
 

  Educational Leadership 
 

  Finance/Business 
 

  Management 
 

  Charter Schools 
 

 Early Childhood/Elementary 
Education  
 

 Secondary Education 
 

 Law 
 

  School Improvement 
 

  Blended/Virtual Education 
 

 Other:       

 Special Education 
 

 English Language Learner 
Education 
 

 Human Resources 
 

  School Governance 
 

 Real Estate 

http://www.mass.gov/ethics/
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Dora D. Robinson 
10 Pondview Drive 

Springfield, MA  01118 
413-737-0967 (home) 
413-746-3655 (work) 

Email: drobinson@uwpv.org 
 
 
Qualifications 
Results oriented human service executive with 25+ years of experience and a proven 
track record in the areas of community and organizational leadership, strategic planning, 
growing financial resources, governance and development of mission-focused programs. 
Has demonstrated strong capability to manage operational functions including finance 
and administration, human resources, communications and marketing.   
 
Employment History 
10/1 to present 
United Way of Pioneer Valley, Inc., 1441 Main Street, Springfield, MA 01103 
 
President & CEO 
The President is responsible for carrying out the mission and the policies of the 
United Way of Pioneer Valley through its Board of Directors.   
Chief Executive Officer for a United Way affiliate that serves all of Hampden County and 
communities in Hampshire County in Western Massachusetts.  Scope of responsibilities 
includes working with the Board of Directors to chart and lead the strategic direction of 
the organization, oversee and support year-round resource development including an 
annual campaign, providing executive oversight of the 7.2+ million dollar operating 
budget, and 20+ professional staff.   
 
3/91 to 10/10 
Martin Luther King, Jr. Family Services, Inc., 106 Wilbraham Road, Springfield, MA  
01109  
 
President  & CEO 
Scope of executive leadership role encompasses working with the board of directors to 
set the strategic organizational direction and to execute its implementation across 
organizational functions of administrative, fiscal, program, human resources and 
communications/ marketing. Oversees with board direction all aspects of this community-
based multi-service agency with an operating budget of $2.8 million dollars, 75 full and 
part-time employees, and over 100+ volunteers with services delivered at three program 
sites located in the greater Springfield community.  Agency revenue includes a diverse 
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portfolio of federal, state and local contracts and grants, program funds from local and 
national foundations and individual donations. MLKFS is a United Way member agency. 
 
4/88 to 3/91 
Center for Human Development, 332 Bernie Avenue, Springfield, MA  01107 
 
Director of Children and Family Services 
Served as a member of the corporate management team with primary accountability for 
administrative supervision and oversight of CHD’s programs serving children and families 
throughout Western Massachusetts.  The $3 million dollar service delivery included 
residential, day, vocational and family services to children and families from the state 
Departments of Social Service, Mental Health and Youth Services. 
 
1979 to 1988 
Urban League of Springfield, Inc., 756 State Street, Springfield, MA  01009 
 
Vice President of Education and Development and Associate Director of Camp 
Atwater (1983 - 1988) and Director of Foster Grand Parent Program (1979 – 1982) 
Accountabilities included agency grant development, coordination of educational 
programs and completed all management functions associated with educational 
programs and Camp Atwater. Management responsibilities included staffing, program 
development, resource development and financial management. Served as a special 
assistant to the President as needed and represented the Urban League on various local, 
regional and statewide boards, committees and task forces. Previously was responsible 
for the management of a federally funded tri-county senior volunteer program.   
 
Other Professional Experiences 
 
Adjunct Professor:    Western New England College, School of Arts and Sciences 
                                  1989 – 2004 
 
Adjunct Professor: Springfield College Social Work – 1989 – Present 
 
Adjunct Professor: American International College – Non-profit Administration – 2008 
 
Adjunct Professor: Smith College – School of Social Work Lecturer - 1993 – Present 
 
Consultant: National Christian Fellowship Council – Faith-based Initiatives - Current 
 
FDR Associates - Co- Proprietor – 1991 – Present  
                            
Education 
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Bay Path College 
Honorary Doctorate Degree in Humanities - 2009 
 
University of Connecticut – School of Social Work 
Masters Degree in Social Work Administration – 1981 
 
Smith College – School of Social Work 
16 Credit Hours 
 
Cornell University – College of Human Ecology 
Bachelors Degree – Arts and Sciences – 1976 
 
Civic and Professional Affiliations 

• UMass Fine Art Center Board of Directors (2003 – 2005) 
• Board of Directors – Massachusetts Council of Human Service Providers 

(Statewide) (2003 – Present) 
Executive Committee – Clerk  

• Board of Directors of the Springfield Chamber of Commerce  (2007 – Present) 
• Brianna Fund for Children w/Physical Disabilities Board of Directors (1997 – 

Present) 
Founding Member and Executive Committee 

• MLK, Jr. Charter School of Excellence Board of Trustees (2002 – Present) 
Founding Member 

• Black Leadership Alliance (2008 – Present)  
Founding Committee and Executive Committee – President 

• Bay Path College – Non-Profit Certificate Program Advisory Council (2007 – 
Present) 

• State Street Corridor Redevelopment Committee (2007 – Present) 
Member 

• Springfield College Community Advisory Council (2008 – Present) 
• Springfield Technical Community College Board of Trustees (2010-Present) 
• Associated Grantmakers Board of Directors (2011-Present) 
• Leadership Pioneer Valley Steering Committee Member (2011-Present) 
• Federal Reserve Bank of Boston Board of Directors (2010-Present) 
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Office of Charter Schools and School Redesign 

Questionnaire for Proposed Board Member,  
School Employee, or Other Founding Member               2015-2016 

Biography 
*Please submit a current resume with this form. * 
Name Dora D. Robinson 

Present Employer and Job Title United Way of Pioneer Valley, Inc. 
Education/Professional Training  Masters in Social Work  
Past or Present  Employment by, or Board 
Membership in a Charter School, Public School 
District, Higher Education Institution, 
Educational Management Organization, or 
School Support Organization 

Founding Board of the MLK, Jr. Charter School of 
Excellence 

Town of Residence   Springfield,  MA  

Questions 
Please answer each question as fully as possible.  

11. How did you become aware of the proposed school? 

My first interaction with Building Excellent Schools (BES) occurred about ten years ago. At the time, I 
was the President of Martin Luther King, Jr. Family Services, Inc. and we were exploring alternative 
programs for high school students as they sought a high school diploma. With the support of the Irene 
E. and George A. Davis Foundation, I attended a seminar hosted by BES. I left the seminar inspired to 
do more for students and intrigued by the work BES was doing both locally and at the nationally. The 
BES staff, and, in particular, its CEO & President, Linda Brown, are extremely knowledgeable and are 
subject matter experts on a number of topics. After connecting and engaging with my colleagues from 
across the Springfield community, we decided to explore opening up a charter school. With the support 
of the BES Fellowship, we founded MLK, Jr. Charter School of Excellence in 2002. I served on the Board 
of Trustees until very recent. Given my support for school choice, Linda Brown connected me to one of 
their newest Fellow that is hoping to establish a high performing charter school in Springfield, MA. At 
the request of my colleague and after having the opportunity to connect with Lead Founder and 
proposed Head of School, Modesto Montero, I decided to support his efforts to found and lead a high 
performing charter school in the Springfield community. 

12. Why do you serve as a member of this founding group?  

Currently, I serve as the United Way President and CEO, and one of our impact strategies revolves 
around education. Education is the first step across the opportunity divide. Zip code should never 
dictate college and career readiness. Our students deserve the opportunity to reach their full potential 
and become the next leaders in our community. Giving kids the skills to succeed in school sets them up 
for lifelong success and lays a foundation that will span generations to come. Our parents and our 
children deserve opportunities where they have choices around schools, educational program, and 
initiatives that meet the needs of their particular children. As a proponent of school choice, I am 
pleased to serve on the founding board of Libertas Preparatory Academy.   

13. Provide specific examples of past actions that you have taken that demonstrate your commitment to 
public education and serving your targeted community. 
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I have an extensive record that demonstrates my commitment and support of public education. During 
my tenure as President and CEO of Martin Luther King, Jr. Family Services, Inc., I lead initiatives that 
targeted high school diploma attainment in the Springfield community. In my current role as President 
and CEO of United Way of Pioneer Valley, Inc., I dedicate a great deal of our resources to support 
community efforts that focuses on school readiness, mentoring, providing before and after school 
activities and support, increasing school attendance, reducing drop-out rates, and increasing the 
number of high school graduates. We are committed to creating and sustaining opportunities that 
ensure a successful transition through elementary, middle, and high school leading to graduation. We 
know that higher graduation rates equal better academic, economic and life outcomes for our children. 
Also, I have extensive experience serving on the board of directors. I was a founding board member of a 
local charter school MLK, Jr. Charter School of Excellence and currently serve as a Trustee of Springfield 
Technical Community College.  

14. If a charter were granted, what anticipated role would you play within the school community? How 
long do you anticipate serving as a member of the board, an employee of the proposed school, or a 
partner organization?   
 If a proposed board member, name the anticipated office you would hold if any, e.g. such as chair 

person or treasurer. 
 If a proposed school employee, name the anticipated position you would hold, e.g. school leader, 

administrator, or teacher. 
 If a proposed partner for contracted services, describe the scope of anticipated services to be 

provided to the school and your anticipated involvement if chartered. 

I am committed to serving on the founding board of a public charter school with a mission to provide 
all students with a rigorous, structured, college preparatory education.  During my tenure, I will help to 
grow the board by adding new members with skills and attributes that further strengthen the board 
and increase its ability to provide strong governance. Once we have identified our founding board 
members, Board officers will be identified. 

15. Describe how your unique qualifications and anticipated role within the school community will support 
the implementation of the proposed school. 



68 
Libertas Preparatory Charter School Prospectus  

I am a results-oriented human service executive with 25+ years of experience and a proven track record 
in the areas of community and organizational leadership, strategic planning, growing financial 
resources, governance and development of mission-focused programs. I am a long-time advocate of 
school choice. I have extensive experience serving on boards and bring a wealth of knowledge on 
strong board governance. Currently, I serve as a Trustees of Springfield Technical Community College.  
My deep community connections will serve Libertas Prep well as it seeks to recruit and attract talent 
and support.   
 
I am knowledgeable about the key roles, functions, and responsibilities of a public charter school 
governing board which include the following: 

o Academic Ensure that school reaches its accountability goals as outlined in our charter and 
that the academic program is in alignment with the mission and charter. 

o Financial  Ensure short-term financial viability and long-term financial sustainability 
including;   

o Helping develop and approving annual budgets 
o Reviewing monthly financial reports 
o Monitoring enrollment which determines revenue from school district  
o Managing cash flow 
o Ensuring adequate fiscal controls are in place 
o Overseeing financial audits 
o Ensuring adequate resources to implement the educational program 

o Policy Develop and ensure implementation of policies that provide guidelines for the execution 
and coordination of activities relating to; the school, the board, administration, enrollment, 
finances, and accounting.   

o Regulatory Ensure that the school is in compliance with all applicable federal, state, and local 
requirements, including all open meeting requirements. 

o Supervision Hire, oversee and evaluate the Head of School. 
o Planning Participate in organizational and strategic planning, including determining and 

protecting the mission and purpose of the organization 
o Governance Ensure the Board of Directors maintains legal and ethical integrity as well as an 

appropriate governance, rather than management, role; complete an annual performance 
evaluation; thoroughly vet new board candidates. 
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16. Please indicate if you or an immediate member66 of your family knows generally, and/or is disfavored 
by members of the proposed board, proposed school employee(s), or individual(s) affiliated with the 
proposed educational management organization or school support organization, if applicable. Indicate 
the individual(s) and describe the nature of the relationship(s) if one exists. 

Neither I nor any immediate member of my family knows generally, and/or is disfavored by members of 
the proposed board, proposed school employee(s) or individual(s) affiliated with the proposed 
educational management organization or school support organization. 

17. Please indicate if you or an immediate member of your family has or may have a financial interest67 in 
the proposed school; proposed educational management organization or school support organization, 
if applicable; or individual(s) or any other company that may contract or provide service to the 
proposed school, if applicable. Please include employment, the possible leasing or selling of any real 
property, and the purchase of equipment or services for the proposed school. If yes, please explain. 

Neither I nor any immediate member of my family has or may have a financial interest68 in the 
proposed school; proposed educational management organization or school support organization, if 
applicable; or individual(s) or any other company that may contract or provide service to the proposed 
school, if applicable. This includes employment, the possible leasing or selling of any real property, and 
the purchase of equipment or services for the proposed school.   

18. Have or will you or any member of your immediate family receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school or any other company proposing to contract or 
provide services to the proposed school? If yes, please explain. 

Neither I nor any member of my immediate family has or will receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school.   

19. Describe what you would do if you believed one or more members of the school’s proposed board was 
acting unethically or not in the best interests of the school. 

                                                 
66 Immediate family is defined as the proposed school employee, board member, or other founding member and his or her 
spouse, and the parents, children, brothers, and sisters of the proposed school employee, board member, or other founding 
member and his or her spouse. 
 
67 Financial interest is defined as anything of economic or monetary value. 
68 Financial interest is defined as anything of economic or monetary value. 
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The Conflict of Interest policy guards against “self dealing” and requires any board member with a 
conflict (or who thinks they may have a conflict) to disclose the conflict/potential conflict to the Board 
Chair.  The policy also prohibits interested board members from voting on any matter in which there is 
a conflict or participating in any board discussion related to the potential conflict of interest.   

 
The board will review this policy annually to remain vigilant and will set aside time annually to discuss 
the types of hypothetical situations that could result in a conflict of interest, and then discuss how the 
board would manage that conflict. 
 
The Conflict of Interest policy clearly identifies the steps board members must take if they perceive 
that a conflict of interest exists.  These steps are outlined below. 

o If a board member becomes aware of a potential conflict of interest involving him/or herself, 
he/she will disclose to the board chair. 

o If a board member becomes aware of a potential conflict of interest involving another board 
member, he/she will encourage that individual to report the conflict to the board chair.  If that 
board member does not disclose, then the board member who has information about the 
potential conflict of interest will reveal the information to the board chair.   

o A board member must not be present during any board discussion in which he/she has a 
potential conflict of interest.   

o A board member must recuse himself/herself from any board vote in which he/she has a 
potential conflict of interest.   

If there is evidence of any self-dealing by a board member, that individual will be removed from the 
board in accordance with the schools bylaws.   

20. [Proposed board members ONLY] To the best of your knowledge, are there any situations which may 
give the appearance of a conflict of interest or that would make it difficult for you to discharge the 
duties of a board member and make decisions that are solely in the best interest of the school? If yes, 
please explain briefly. Individuals are encouraged to contact the State Ethics Commission 
(http://www.mass.gov/ethics/) about how conflict of interest law applies to their situation. 

I do not believe my service on the board will result in any conflicts of interest.  However, should a 
conflict of arise, or even if there were the potential appearance of a conflict of interest, I would disclose 
the information to the Board Chair.   

 

Expertise   
Please indicate in which areas you possess professional expertise: 

  Community Service 
 

  Fundraising 
 

  Educational Leadership 
 

  Finance/Business 
 

  Management 
 

  Charter Schools 
 

 Early Childhood/Elementary 
Education  
 

 Secondary Education 
 

 Law 
 

  School Improvement 
 

  Blended/Virtual Education 
 

 Other:       

 Special Education 
 

 English Language Learner 
Education 
 

 Human Resources 
 

  School Governance 
 

 Real Estate 

http://www.mass.gov/ethics/
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MARY E. WALACHY 
89 Colony Circle   Westfield, MA 01085   (413) 562-9610 
 

EDUCATION 

M.S.W. University of Connecticut, 1981 
 Major:  Social Work Administration 
 
      B.A. University of Massachusetts, 1975 
 Magna Cum Laude 
 Major:  Sociology             
 
PROFESSIONAL EXPERIENCE 
 

3/97 – present         

Executive Director, The Irene E. & George A. Davis Foundation, Springfield, Massachusett 

Overall management and direction of private family foundation. 

Responsibilities Include: 

• Development of strategic direction for the Foundation. 
• Oversight of general Foundation administration. 
• Development of proactive funding initiatives. 
• Preparation of Foundation funding guidelines, application process, publications and 

communications. 
• Grant proposal review and recommendation. 

 
7/84 – 3/97            
Executive Director, Mental Health Association of Greater Springfield, Inc., Springfield, Massachusetts          
 

Chief Executive Officer of a community mental health organization with a $4.5 million annual budget and 
140 plus employees. 

Responsibilities Included: 

• Development of all agency policies and practices. 
• Oversight of agency problems and sites including 12 subsidiary real estate corporations. 
• New program design and development. 
• Personnel administration. 
• Contract procurement, negotiation and administration. 
• Grant writing. 
• Public education and public relations. 
• Board recruitment and training. 
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PROFESSIONAL MEMBERSHIPS, CERTIFICATION & COMMUNITY ACTIVITIES 
 
Member, Board of Directors & Executive Committee, Springfield Chamber of Commerce 
Trustee and Member of Coordinating Council, Pioneer Valley Planning Commission – Plan for 

Progress 
Member, Grantmakers in Education  
Member, Grantmakers for Children, Youth & Families 

 Member, Springfield Parent Academy Leadership Team 
Member, Massachusetts Board of Early Education and Care 
 
Past Member, Steering Committee, Massachusetts Early Education for All Campaign 
Past Member, Public Education Nominating Committee 
Past Member, Board of Directors, Bank of Western Massachusetts 
Past Member, Board of Directors, Associated Grantmakers of Massachusetts 
Past Member, Loan Committee, Nonprofit Finance Fund 
Past Member, Board of Directors, Human Service Forum of Hampden County 
Past Member, Board of Directors, Grantmakers for Effective Organizations 
Past Member, Board of Directors, Community. United Way of Pioneer Valley 
Past Co-Chair – Homes Within Reach – City of Springfield Plan to End Homelessness 
 
 

2005 Woman of Distinction, Pioneer Valley Girl Scout Council 
 
2009 Honorary Degree – Springfield Technical Community College 
 
2015 Humanics Achievement Award – Springfield College 
 
Adjunct Faculty – Bay Path University Graduate School of Nonprofit Management & Philanthropy 
       Asnuntuck Community College 
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Office of Charter Schools and School Redesign 

Questionnaire for Proposed Board Member,  
School Employee, or Other Founding Member               2015-2016 

Biography 
*Please submit a current resume with this form. * 
Name Mary E. Walachy 

Present Employer and Job Title Irene E. & George A. Davis Fdn. Executive Director 

Education/Professional Training  Masters Degree in Social Work Administration 

Past or Present  Employment by, or Board 
Membership in a Charter School, Public School 
District, Higher Education Institution, 
Educational Management Organization, or 
School Support Organization 

Founding Board Member UP Academy Charter School, 
Springfield, MA 
Adjunct Faculty – Bay Path University, Asnuntuck 
Community College 
Currently serving as member of Mass. Board of Early 
Education and Care 
Past Advisory Board member of Strategies for Children 
Past member of the Public Higher Education Nominating 
Committee 

Town of Residence   Westfield, MA 

Questions 
Please answer each question as fully as possible.  

21. How did you become aware of the proposed school? 

Through my employments as Executive Director of the Davis Foundation, I have had the privilege of 
knowing and supporting Building Excellent Schools.  I have visited many of the charter schools in 
Massachusetts and other states where former BES Fellows serve as school leaders.  I have the utmost 
respect and confidence in the ability of BES’s Fellowship program to recruit and train the most highly-
skilled leaders as evidenced by the fact that many of Massachusetts’ highest-performing charters are or 
have been led by BES Fellows.   

22. Why do you serve as a member of this founding group? 

I am excited to learn that BES has identified a remarkably talented young man who will be participating 
in the BES Fellowship and complete an application to open a charter in Springfield, MA.   Both 
personally and in my role at the Foundation, I have spent over 20 years working in Springfield and 
working to insure this community’s success.   For the past 18 years, I have assisted the Trustees of the 
Davis Foundation in the development of a grant making program designed to insure the educational 
success of children and youth in Hampden County with a particular focus on low-income students in 
Springfield and Holyoke.  Through this work, I have conducted significant research, visited a multitude 
of high-performing PreK through 16 schools and universities and traveled across the country studying 
educational success opportunities.  Through this experience, I believe I possess the skills to provide the 
leadership and content expertise needed at this point in Libertas Preparatory Charter School’s 
development. 

23. Provide specific examples of past actions that you have taken that demonstrate your commitment to 
public education and serving your targeted community. 
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On a national level, I have served as a member of the national affinity group, Grant Makers for 
Education, including serving on many conference planning committees and special interest initiatives, 
as well as speaking on GFE webinars on specific topics in education.  I have worked in Springfield in the 
non-profit and foundations sector for over 36 years and over this time span have served on a multitude 
of boards and committees.  One highlight of my many activities has been serving as the leading 
architect in the creation of Springfield Business Leaders for Education, a group of over 40 local 
employers concerned about and committed to improving educational attainment from preschool 
through K-12 to higher education and career training.  SBLE’s goal is to insure a skilled workforce and 
economic opportunity for all in the community. 

24. If a charter were granted, what anticipated role would you play within the school community? How 
long do you anticipate serving as a member of the board, an employee of the proposed school, or a 
partner organization?   
 If a proposed board member, name the anticipated office you would hold if any, e.g. such as chair 

person or treasurer. 
 If a proposed school employee, name the anticipated position you would hold, e.g. school leader, 

administrator, or teacher. 
 If a proposed partner for contracted services, describe the scope of anticipated services to be 

provided to the school and your anticipated involvement if chartered. 

At this time, I have committed to serving as a member of the Founding Board.  Upon the successful 
securing of a charter for Libertas Preparatory Charter School, I have indicated my willingness to 
consider on-going board involvement.   

25. Describe how your unique qualifications and anticipated role within the school community will support 
the implementation of the proposed school. 
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 As a leader in the Springfield community for many years, I bring a wealth of knowledge, expertise and 
relationships with leaders that will help to strengthen Libertas Preparatory Charter School’s ability to 
achieve educational success and financial strength.  I have connections or relationships with most every 
educational institution in Springfield and Hampden County and can use those experiences to support 
Libertas Preparatory Charter School.  The Davis Foundation has had the great pleasure of already 
supporting three BES Fellows who have established or will be establishing charters in Springfield and 
we have spent significant time with these leaders and BES to insure and support the school’s 
establishment and on-going success.  BES has a strong track record of recruiting exceptionally talented 
individuals to take part in the Fellowship and create new high-performing charter schools.  The 
founding leader of this school, Modesto Montero, is no exception.  I have had the pleasure of spending 
significant time with Modesto.  I am exceptionally excited about the experience he will bring to the 
school, as well as his passion and commitment to serving low-income students.  I think he exemplifies 
all that is needed in a successful school leader. 
 

I am knowledgeable about the key roles, functions, and responsibilities of a public charter school 
governing board which include the following: 

• Academic Ensure that school reaches its accountability goals as outlined in our 
charter and that the academic program is in alignment with the mission and charter. 

• Financial  Ensure short-term financial viability and long-term financial sustainability 
including;   

o Helping develop and approving annual budgets 
o Reviewing monthly financial reports 
o Monitoring enrollment which determines revenue from school district  
o Managing cash flow 
o Ensuring adequate fiscal controls are in place 
o Overseeing financial audits 
o Ensuring adequate resources to implement the educational program 

 Policy Develop and ensure implementation of policies that provide guidelines for the 
execution and coordination of activities relating to; the school, the board, 
administration, enrollment, finances, and accounting.   

 Regulatory Ensure that the school is in compliance with all applicable federal, state, 
and local requirements, including all open meeting requirements. 

 Supervision Hire, oversee and evaluate the Head of School. 
 Planning Participate in organizational and strategic planning, including determining 

and protecting the mission and purpose of the organization 
 Governance Ensure the Board of Directors maintains legal and ethical integrity as 

well as an appropriate governance, rather than management, role; complete an annual 
performance evaluation; thoroughly vet new board candidates. 
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26. Please indicate if you or an immediate member69 of your family knows generally, and/or is disfavored 
by members of the proposed board, proposed school employee(s), or individual(s) affiliated with the 
proposed educational management organization or school support organization, if applicable. Indicate 
the individual(s) and describe the nature of the relationship(s) if one exists. 

Neither I nor any immediate member of my family knows generally, and/or is disfavored by members of 
the proposed board, proposed school employee(s) or individual(s) affiliated with the proposed 
educational management organization or school support organization. 

27. Please indicate if you or an immediate member of your family has or may have a financial interest70 in 
the proposed school; proposed educational management organization or school support organization, 
if applicable; or individual(s) or any other company that may contract or provide service to the 
proposed school, if applicable. Please include employment, the possible leasing or selling of any real 
property, and the purchase of equipment or services for the proposed school. If yes, please explain. 

Neither I nor any immediate member of my family has or may have a financial interest71 in the 
proposed school; proposed educational management organization or school support organization, if 
applicable; or individual(s) or any other company that may contract or provide service to the proposed 
school, if applicable. This includes employment, the possible leasing or selling of any real property, and 
the purchase of equipment or services for the proposed school.   
 

28. Have or will you or any member of your immediate family receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school? If yes, please explain. 

Neither I nor any member of my immediate family has or will receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school.   

29. Describe what you would do if you believed one or more members of the school’s proposed board was 
acting unethically or not in the best interests of the school. 

                                                 
69 Immediate family is defined as the proposed school employee, board member, or other founding member and his or her 
spouse, and the parents, children, brothers, and sisters of the proposed school employee, board member, or other founding 
member and his or her spouse. 
 
70 Financial interest is defined as anything of economic or monetary value. 
71 Financial interest is defined as anything of economic or monetary value. 
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The board has a Conflict of Interest Policy which clearly identifies the steps board members must take if they 
perceive that a conflict, or potential conflict.  Additionally, the board has a Nepotism Policy and a Confidentiality 
Policy to address other instances whereby a board member might acting unethically or in a manner that is not in 
the best interests of the school. 

 

The Conflict of Interest policy guards against “self dealing” and requires any board member with a conflict (or 
who thinks they may have a conflict) to disclose the conflict/potential conflict to the Board Chair.  The policy 
also prohibits interested board members from voting on any matter in which there is a conflict or participating 
in any board discussion related to the potential conflict of interest.   

 
The board will review this policy annually to remain vigilant and will set aside time annually to discuss the types 
of hypothetical situations that could result in a conflict of interest, and then discuss how the board would 
manage that conflict. 

 
The Conflict of Interest policy clearly identifies the steps board members must take if they perceive that a 
conflict of interest exists.  These steps are outlined below. 

• If a board member becomes aware of a potential conflict of interest involving him/or herself, he/she 
will disclose to the board chair. 

• If a board member becomes aware of a potential conflict of interest involving another board member, 
he/she will encourage that individual to report the conflict to the board chair.  If that board member 
does not disclose, then the board member who has information about the potential conflict of interest 
will reveal the information to the board chair.   

• A board member must not be present during any board discussion in which he/she has a potential 
conflict of interest.   

• A board member must recuse himself/herself from any board vote in which he/she has a potential 
conflict of interest.   
If there is evidence of any self-dealing by a board member, that individual will be removed from the 
board in accordance with the schools bylaws.   

30. [Proposed board members ONLY] To the best of your knowledge, are there any situations which may 
give the appearance of a conflict of interest or that would make it difficult for you to discharge the 
duties of a board member and make decisions that are solely in the best interest of the school? If yes, 
please explain briefly. Individuals are encouraged to contact the State Ethics Commission 
(http://www.mass.gov/ethics/) about how conflict of interest law applies to their situation. 

I do not believe my service on the board will result in any conflicts of interest.  However, should a 
conflict of arise, or even if there were the potential appearance of a conflict of interest, I would disclose 
the information to the Board Chair.   

Expertise   
Please indicate in which areas you possess professional expertise: 

  Community Service 
 
X  Fundraising 
 
X  Educational Leadership 
 

  Finance/Business 
 

  Management 

X Early Childhood/Elementary 
Education  
 

 Secondary Education 
 

 Law 
 
X  School Improvement 
 

 Special Education 
 

 English Language Learner 
Education 
 

 Human Resources 
 
X  School Governance 
 

http://www.mass.gov/ethics/




80 
Libertas Preparatory Charter School Prospectus  

KWAME WEBSTER Kwame.webster@teachforamerica.org 
413-426-1067  
 
EXPERIENCE    
 

Teach For America  
Western Massachusetts  
July 2014-Present 
Managing Director  
 
- Establish a satellite corps of 25 corps members and 25 alumni of TFA in W. Mass.  
 

Collaborative for Educational Services  
Northampton, MA 
January 2014- June 2014  
Online Curriculum Writer- Project Manager in History & Humanities  
 

- Create and deliver downloadable professional development modules using primary sources for 
the Library of Congress’ website.  
 

Urban League College Track  
New Orleans, LA  
January 2011-December 2013  
Tutor/Brotherhood Instructor  
 

-Leads 10-15 high school age men of color teaching values through a mentoring program called 
Brotherhood.  
 

Jefferson Chamber Foundation Academy (JCFA)  
Harvey/Metairie, LA  
August 2010- December 2013  
Director of Curriculum  
 

-Acted in lieu of Executive Director  
-Directed blended (online/direct instruction) high school curriculum for two campuses  
-Led standardized test remediation with a 76% passing rate overall for at risk students.  
-Engaged community stakeholders to help students and graduate get jobs and matriculate into 
post-secondary opportunities.  
-Prepared paperwork for E-Rate and Title 1 reimbursements saving JCFA $50,000+ each year.  
 

Science Teacher  
-Designed lessons and created a learning environment for at-risk students in Jefferson Parish 
with an 80% passing rate on Science GEE  
 

EDUCATION  
Google Applications for Education Certification Northampton, MA  
The New Teacher Project August 2011/Teach For America 2010 Corps Member New Orleans 
Highly qualified teacher in Science Education, grades 6-12  
 

September 2006- Present 2010 Oberlin College Oberlin, OH  
Student Senate, Senior Admissions Intern, Resident Assistant  
 
 
 
 
 

mailto:Kwame.webster@teachforamerica.org
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Office of Charter Schools and School Redesign 

Questionnaire for Proposed Board Member,  
School Employee, or Other Founding Member               2015-2016 

Biography 
*Please submit a current resume with this form. * 
Name Kwame Webster 

Present Employer and Job Title 
Managing Director –Western Massachusetts Teach 
For America 

Education/Professional Training  Oberlin College 
Past or Present  Employment by, or Board 
Membership in a Charter School, Public School 
District, Higher Education Institution, 
Educational Management Organization, or 
School Support Organization 

UP Academy Springfield 

Town of Residence   Northampton 

Questions 
Please answer each question as fully as possible.  

31. How did you become aware of the proposed school? 

The Lead Founder and proposed Head of School, Modesto Montero is a Teach for America alumni. Early 
on in the process, we met and learned more about his school. Supporting leaders that are alumni of 
TFA is major motivator for me after ensuring students in Springfield have access to a quality education. 

32. Why do you serve as a member of this founding group?  

Serving as a member of this body will allow me to contribute to the formation of this school and help it 
operate optimally serving students by providing them with a quality education. 

33. Provide specific examples of past actions that you have taken that demonstrate your commitment to 
public education and serving your targeted community. 

I was the founding science teacher at Jefferson Chamber Foundation Academy West (JCFA), an 
alternative charter school in Harvey, LA. Later, I became the Curriculum Coordinator of the West 
campus. I assisted my school in its bid for an additional charter. After JCFA was awarded an additional 
charter, I helped to found a second school (in Metairie, LA) and lead its faculty as the Curriculum 
Coordinator for both campuses. In Massachusetts, I worked with the Collaborative for Educational 
Services (formerly HEC) in Northampton. During my tenure, I designed lesson plans through a grant 
from the Library of Congress using primary sources digitally displayed online. Additionally, I worked in 
the Tech Dept. to assemble and co-facilitate online professional development courses, train teachers 
and students around technology in education, help put on the Technology in Education (TiE) 
Conference. In my current role with Teach for America, I have successfully launched our Western 
Massachusetts operations, bringing new teachers and alumni to Springfield to teach in public and 
district and charter schools. 
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34. If a charter were granted, what anticipated role would you play within the school community? How 
long do you anticipate serving as a member of the board, an employee of the proposed school, or a 
partner organization?   
 If a proposed board member, name the anticipated office you would hold if any, e.g. such as chair 

person or treasurer. 
 If a proposed school employee, name the anticipated position you would hold, e.g. school leader, 

administrator, or teacher. 
 If a proposed partner for contracted services, describe the scope of anticipated services to be 

provided to the school and your anticipated involvement if chartered. 

I intend to play an informal support and advisory role for the proposed school given experiences in two 
states. 

35. Describe how your unique qualifications and anticipated role within the school community will support 
the implementation of the proposed school. 

 Working with at-risk populations has been central to my professional experience. I also have the 
experience of starting two charter schools in Louisiana; one under district control and the other 
autonomously held. As a resident of Western Massachusetts, I am aware of the educational landscape 
in this region of the state. 
 
I am knowledgeable about the key roles, functions, and responsibilities of a public charter school 
governing board which include the following: 

• Academic Ensure that school reaches its accountability goals as outlined in our 
charter and that the academic program is in alignment with the mission and charter. 

• Financial  Ensure short-term financial viability and long-term financial sustainability 
including;   

o Helping develop and approving annual budgets 
o Reviewing monthly financial reports 
o Monitoring enrollment which determines revenue from school district  
o Managing cash flow 
o Ensuring adequate fiscal controls are in place 
o Overseeing financial audits 
o Ensuring adequate resources to implement the educational program 

 Policy Develop and ensure implementation of policies that provide 
guidelines for the execution and coordination of activities relating to; 
the school, the board, administration, enrollment, finances, and 
accounting.   

 Regulatory Ensure that the school is in compliance with all applicable federal, state, 
and local requirements, including all open meeting requirements. 

 Supervision Hire, oversee and evaluate the Head of School. 
 Planning Participate in organizational and strategic planning, including determining 

and protecting the mission and purpose of the organization 
Governance Ensure the Board of Directors maintains legal and ethical integrity as well as an 
appropriate governance, rather than management, role; complete an annual performance 
evaluation; thoroughly vet new board candidates. 
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36. Please indicate if you or an immediate member72 of your family knows generally, and/or is disfavored 
by members of the proposed board, proposed school employee(s), or individual(s) affiliated with the 
proposed educational management organization or school support organization, if applicable. Indicate 
the individual(s) and describe the nature of the relationship(s) if one exists. 

Neither I nor any immediate member of my family knows generally, and/or is disfavored by members of 
the proposed board, proposed school employee(s), or individual(s) affiliated with the proposed school. 

37. Please indicate if you or an immediate member of your family has or may have a financial interest73 in 
the proposed school or any other company that may contract or provide service to the proposed 
school, if applicable. Please include employment, the possible leasing or selling of any real property, 
and the purchase of equipment or services for the proposed school. If yes, please explain. 

Neither I nor any immediate member of my family has or may have a financial interest  in the proposed 
school; proposed educational management organization or school support organization, if applicable; 
or individual(s) or any other company that may contract or provide service to the proposed school, if 
applicable. This includes employment, the possible leasing or selling of any real property, and the 
purchase of equipment or services for the proposed school 

38. Have or will you or any member of your immediate family receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school? If yes, please explain. 

Neither I nor any member of my immediate family has or will receive funds, gifts, loans, services, or any 
other benefit for any purpose from the proposed school, or any other company proposing to contract 
or provide services to the proposed school.   

39. Describe what you would do if you believed one or more members of the school’s proposed board was 
acting unethically or not in the best interests of the school. 

                                                 
72 Immediate family is defined as the proposed school employee, board member, or other founding member and his or her 
spouse, and the parents, children, brothers, and sisters of the proposed school employee, board member, or other founding 
member and his or her spouse. 
 
73 Financial interest is defined as anything of economic or monetary value. 
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The board has a Conflict of Interest Policy which clearly identifies the steps board members must take if they 
perceive that a conflict, or potential conflict.  Additionally, the board has a Nepotism Policy and a Confidentiality 
Policy to address other instances whereby a board member might acting unethically or in a manner that is not in 
the best interests of the school. 
 
The Conflict of Interest policy guards against “self dealing” and requires any board member with a conflict (or 
who thinks they may have a conflict) to disclose the conflict/potential conflict to the Board Chair.  The policy 
also prohibits interested board members from voting on any matter in which there is a conflict or participating 
in any board discussion related to the potential conflict of interest.   
 
The board will review this policy annually to remain vigilant and will set aside time annually to discuss the types 
of hypothetical situations that could result in a conflict of interest, and then discuss how the board would 
manage that conflict. 

 
The Conflict of Interest policy clearly identifies the steps board members must take if they perceive that a 
conflict of interest exists.  These steps are outlined below. 

• If a board member becomes aware of a potential conflict of interest involving him/or herself, he/she will 
disclose to the board chair. 

• If a board member becomes aware of a potential conflict of interest involving another board member, 
he/she will encourage that individual to report the conflict to the board chair.  If that board member does 
not disclose, then the board member who has information about the potential conflict of interest will 
reveal the information to the board chair.   

• A board member must not be present during any board discussion in which he/she has a potential 
conflict of interest.   

• A board member must recuse himself/herself from any board vote in which he/she has a potential 
conflict of interest.   
If there is evidence of any self-dealing by a board member, that individual will be removed 
from the board in accordance with the schools bylaws.   

40. [Proposed board members ONLY] To the best of your knowledge, are there any situations which may 
give the appearance of a conflict of interest or that would make it difficult for you to discharge the 
duties of a board member and make decisions that are solely in the best interest of the school? If yes, 
please explain briefly. Individuals are encouraged to contact the State Ethics Commission 
(http://www.mass.gov/ethics/) about how conflict of interest law applies to their situation. 

I do not believe my service on the board will result in any conflicts of interest.  However, should a 
conflict of arise, or even if there were the potential appearance of a conflict of interest, I would disclose 
the information to the Board Chair.   

 

Expertise   
Please indicate in which areas you possess professional expertise: 

  Community Service 
 

  Fundraising 
 

  Educational Leadership 
 

  Finance/Business 
 

  Management 
 

 Early Childhood/Elementary 
Education  
 

 Secondary Education 
 

 Law 
 

  School Improvement 
 

  Blended/Virtual Education 

 Special Education 
 

 English Language Learner 
Education 
 

 Human Resources 
 

  School Governance 
 

 Real Estate 

http://www.mass.gov/ethics/
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Curriculum Scope and Sequence; Including Skills to Be Learned – Grades 10-12 
 

GRADE 10  
Mathematics: Geometry and Algebra II 
 

Track I – Geometry 
 

Properties of two dimensional figures including triangles, parallelograms, kites, and trapezoids; 
measuring and constructing segments and angles; using inductive and deductive reasoning to prove 
algebraic and geometric expressions; properties of parallel and perpendicular lines; triangles and triangle 
congruency; similarity of figures; special right triangles; properties of widely used polygons; solid 
geometry and formulas in three dimension; surface area and volume of spheres, pyramids, cones and 
cylinders and transformations including applications on x-y coordinate plane.  
 

Track II - Algebra II 
 

Complex numbers; vectors and matrices; tools of algebra; polynomial functions; sequences and series; 
rational, radical, logarithmic, quadratic, exponential and trigonometric functions and their graphs; linear 
systems and probability and statistics; writing model equations form a chart; linear, exponential, 
sinusoidal, and quadratic equation models. Trigonometric functions: the unit circle; graphs of 
trigonometric functions and their inverses; transformations on trigonometric functions, applications of 
trigonometric functions to real world; trigonometric identities and their proofs; trigonometric angle 
formulas and their derivations; apply algebra rules to trigonometric functions to prove some identities. 
English II – World Literature 
 

Cite strong and thorough textual evidence in literature and informational texts to support analysis of what 
text says explicitly as well as inferences drawn from text.  Determine theme or central idea of text and 
analyze in detail its development over course of text.  Analyze complex character development in World 
Literature.  Determine meaning of words and phrases, including figurative and connotative meanings.  
Analyze representation of subject or key scene in two different artistic mediums.  Analyze how author 
draws on and transforms source material in specific work.  Analyze in detail how author’s ideas or claims 
are developed and refined by particular sentences, paragraphs, or larger portions of literary non-fiction 
text.  Delineate and evaluate the argument and specific claims in text, assessing whether reasoning is 
valid and supported by relevant and sufficient evidence; identify false statements and fallacious 
reasoning.  By the end of grade 10, read and comprehend literature and literary nonfiction, including 
stories, dramas, and poetry in grades 9-10 complexity band proficiently, with scaffolding as needed at 
the high end of the range.  By the end of grade 10, read and comprehend literature, and literary nonfiction 
at the high end of the grades 9-10 text complexity band independently and proficiently.   
Composition/Oral Literacy II 
 

In written and oral arguments to support claims in analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence, introduce precise claims and counterclaims that are 
developed fairly with supporting evidence pointing out strengths and limitations of both, and create 
organization that establishes clear relationships among claims, counterclaims, reasons, and evidence.  
Write informative/explanatory texts to examine and convey complex ideas, concepts and information.  
Introduce topic, organize and domain-specific vocabulary to manage complexity of the topic.  Establish 
and maintain formal style and objective tone while attending to norms and conventions of discipline in 
which they are writing.  Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details and well-structured event sequences.  Engage and orient reader and 
audience by setting out problem, situation, or observation, establishing one or multiple point(s) of view, 
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and introducing narrator and/or characters.  Produce clear and coherent writing in which development, 
organization and style are appropriate to task, purpose, and audience.  Develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying new approach, focusing on addressing what is 
most significant for specific purpose and audience. Conduct research projects to answer question, solve 
problem, narrow or broaden an inquiry.  Synthesize multiple sources on particular subject. 
Chemistry 
 

Identify and explain physical properties (e.g., density, melting point, boiling point, conductivity, 
malleability) and chemical properties (e.g., the ability to form new substances). Distinguish between 
chemical and physical changes.  Recognize discoveries from Dalton (atomic theory), Thomson (the 
electron), Rutherford (the nucleus), and Bohr (planetary model of atom), and understand how each 
discovery leads to modern theory.  Interpret and apply laws of conservation of mass, constant 
composition (definite proportions), and multiple proportions.  Write electron configurations for first 
twenty elements of periodic table.  Explain relationship of element’s position on periodic table to atomic 
number. Identify families (groups) and periods on periodic table.  Explain how atoms combine to form 
compounds through both ionic and covalent bonding. Predict chemical formulas based on number of 
valence electrons.  Use valence-shell electron-pair repulsion theory (VSEPR) to predict molecular 
geometry (linear, trigonal planar, and tetrahedral) of simple molecules.  Balance chemical equations by 
applying laws of conservation of mass and constant composition (definite proportions).  Classify 
chemical reactions as synthesis (combination), decomposition, single displacement (replacement), 
double displacement, and combustion.  Using kinetic molecular theory, explain behavior of gases and 
relationship between pressure and volume (Boyle’s law), volume and temperature (Charles’s law), 
pressure and temperature (Gay-Lussac’s law), and number of particles in a gas sample (Avogadro’s 
hypothesis).  Using kinetic molecular theory, describe and contrast properties of gases, liquids, and 
solids. Explain, at molecular level, behavior of matter as it undergoes phase transitions.  Describe process 
by which solutes dissolve in solvents.  Relate hydrogen ion concentrations to pH scale and to acidic, 
basic, and neutral solutions. Compare and contrast strengths of various common acids and bases (e.g., 
vinegar, baking soda, soap, citrus juice). 
History II – World History 
 

The Growth of the Nation State in Europe.  Describe growing consolidation of political power in 
Europe from 1500 to 1800 as manifested in rise of nation states ruled by monarchs.  Summarize important 
causes, events and effects of French Revolution.   
 

Industrial Revolution and Social and Political Change in Europe, 1800-1914.  Identify causes, social 
and economic impact of Industrial resolution.  Describe rise of unions and socialism, including ideas and 
influence of Owen and Marx.  Describe rise and significance of anti-slavery sentiment and abolition in 
Britain.  Describe causes of 19th century European imperialism.   
 

Asian, African and Latin American History in the 19th and Early 20th Centuries.  Identify major 
developments in Indian, Chinese, Japanese, African and Latin American history to early 20th Century.   
 

The Great Wars, 1914-1945. Describe relative importance of economic and imperial competition, 
Balkan nationalism, German militarism and aggression, and power vacuum in Europe due to declining 
power of Russian, Austrian and Ottoman Empire in causing World War I.  Summarize major events and 
consequences of World War I.  Identify major developments in Middle East and Central Asia before 
World War II.  Describe various causes and consequences of global depression of 1930s and analyze 
how governments responded to Great Depression.  Describe rise and goals of totalitarianism in Italy, 
Germany, Soviet Union.  Summarize key battles and events of World War II.  Describe background, 
course and consequences of Holocaust.  Explain reasons for dropping of atom bombs on Japan and short 
and long-term effects.  Explain consequences of World War II.  Describe reasons for establishment of 
United Nations.   
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Cold War Era, 1945-1949.  Summarize factors that contributed to Cold War in Eastern Europe.  
Describe policy of containment, including Truman Doctrine, Marshall Plan, and NATO, as America’s 
response to Soviet expansionist policies.  Describe development of arms race and key events of Cold 
War Era.  Explain background for establishment of modern state of Israel in 1948 and subsequent military 
and political conflicts between Israel and Arab world.   
The Contemporary World, 1989-2018.  Identify causes for decline and collapse of Soviet Union and 
communist regimes of Eastern Europe.  Explain reasons for fall of apartheid in South Africa.  Describe 
America’s response to and wider consequences of September 11, 2001 terrorist attack in the U.S. 
Latin II 
 

Master connected reading in authentic Latin.  Develop needed work habits, reading skills, and knowledge 
critical for continued study in Latin.  Solid knowledge of subordinate sentence structures, architecture of 
complex Latin sentence, and skills for dealing with variable Latin word order are essential for this year 
and as preparation for next year. Fabulae Romanae will gradually improve s' reading abilities while 
providing good basic survey of Roman history through Monarchy (753-510 BC) and Republic to death 
of Cicero (43 BC). Students learn Roman and ancient Mediterranean geography, Roman social and 
political customs, and personal values Romans admired most in great individuals. 
College Success II 
 

This course has a large writing and public speaking component as students practice writing personal 
essays typical of college applications, learn about and practice the college interview, and do deeper 
analysis of college profiles. Public speaking skills are honed as students present college profiles and 
personal essays to small groups.  Advisors work with students to develop criteria upon which to compare 
colleges and to create a college list, a preliminary listing of colleges based on personal reflection, selected 
criteria, and interests. Sophomores explore Advanced Placement Programs and make selections for a 
minimum of one AP course for both the 11th and 12th grades. Sophomores take a 10-week PSAT Prep 
workshop and the PSAT.   

. 
GRADE 11 
Mathematics: Algebra II and Pre-Calculus 
 

Track I: Algebra II 
 

Complex numbers; vectors and matrices; tools of algebra; polynomial functions; sequences and series; 
rational, radical, logarithmic, quadratic, exponential and trigonometric functions and their graphs; linear 
systems and probability and statistics; writing model equations form a chart; linear, exponential, 
sinusoidal, and quadratic equation models. Trigonometric functions: the unit circle; graphs of 
trigonometric functions and their inverses; transformations on trigonometric functions, applications of 
trigonometric functions to real world; trigonometric identities and their proofs; trigonometric angle 
formulas and their derivations; apply algebra rules to trigonometric functions to prove some identities. 
 

Track II: Pre-Calculus 
 

Demonstrate understanding of laws of exponents, including integral and rational exponents.  
Demonstrate understanding of elements, subsets and properties of complex number system.  Perform 
operations on complex numbers of the form a + bi. Perform operations on functions, including 
composition, and determine effects of composition on domain and range.  Demonstrate understanding of 
inverse of function and determining if inverse is function.  Identify and describe characteristics of 
families of functions. Articulate results of varying parameters of parent function. Solve polynomial 
equations and inequalities using appropriate technology.  Solve absolute value equations and inequalities.  
Graph polynomial, exponential and logarithmic and rational functions. Solve exponential, logarithmic, 
and rational equations using appropriate methods.  Solve problems involving linear programming.  Apply 
sigma notation with arithmetic and geometric series.  Apply and justify properties of quadrilaterals and 
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circles.  Solve real world problems involving volume of geometric solids. Demonstrate understanding of 
Platonic Solids.  Demonstrate understanding of uniqueness through indirect proofs.  Apply 
transformational matrices to transform geometric figures in rectangular coordinate system. Use concepts 
of length, area, and volume to estimate and solve real-world problems.  Apply measurement concepts 
and relationships in algebraic and geometric problem-solving situations. Demonstrate understanding of 
rates and other derived and indirect measurements (e.g. velocity, miles per hour, rpm, cost per unit). 
Describe and apply normal distribution and its properties.  Use z-scores to compare normally distributed 
data sets.  Use variety of techniques to determine equations of best fit for nonlinear data sets.  Calculate 
and interpret z-scores.  Apply properties of conditional probability.  Determine binomial probabilities.  
Make inferences about data set using appropriate measures of central tendency and dispersion, including 
variance and standard deviation.  Calculate expected value to make judgments about real-life situations. 
English III – American Literature 
 
Cite strong and thorough textual evidence to support analysis of what literature and informational texts 
say explicitly as well as inferences drawn from text, including determining where text leaves matters 
uncertain.  Determine two or more themes or central ideas of text and analyze development over course 
of text, including how they interact and build on one another to produce complex account; provide 
objective summary of text.  Determine meaning of words and phrases used in text, including figurative 
and connotative meanings; analyze impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful.  Analyze 
how author’s choices concerning how to structure specific parts of text contribute to overall structure 
and meaning as well as aesthetic impact. Determine author’s point of view or purpose in informational 
text in which rhetoric is particularly effective, analyzing how style and content contribute to power, 
persuasiveness, or beauty of text. Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth 
century foundational works of American Literature, including how two or more texts from same period 
treat similar themes or topics.  By end of grade 11, read and comprehend literature, including stories, 
dramas, and poems, in grades 11–CCR text complexity band proficiently, with scaffolding as needed at 
high end of range.   
Composition/Oral Literacy III 
 

Write and build oral arguments to support claims in analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence.  Use words, phrases, and clauses as well as varied syntax 
to link major sections of text, create cohesion, and clarify the relationships between claim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims.  Write informative/explanatory 
texts to examine and convey complex ideas, concepts, and information clearly and accurately through 
effective selection, organization, and analysis of content.  Develop topic thoroughly by selecting most 
significant and relevant facts, extended definitions, concrete details, quotations, or other information and 
examples appropriate to audience’s knowledge of the topic.  Use precise language, domain-specific 
vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of topic.  
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen 
details, and well-structured event sequences.  Use variety of techniques to sequence events so that they 
build on one another to create coherent whole and build toward particular tone and outcome (e.g., sense 
of mystery, suspense, growth, or resolution).   
Physics 
 

Compare and contrast vector quantities (e.g., displacement, velocity, acceleration force, linear 
momentum) and scalar quantities (e.g., distance, speed, energy, mass, work).  Distinguish between 
displacement, distance, velocity, speed, and acceleration. Solve problems involving displacement, 
distance, velocity, speed, and constant acceleration.  Interpret and provide examples that illustrate law of 
conservation of energy.  Describe both qualitatively and quantitatively how work can be expressed as 
change in mechanical energy.  Explain how heat energy is transferred by convection, conduction, and 
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radiation.  Describe relationship between average molecular kinetic energy and temperature. Recognize 
that energy is absorbed when substance changes from solid to liquid to gas, and that energy is released 
when substance changes from gas to liquid to solid.  Describe measurable properties of waves (velocity, 
frequency, wavelength, amplitude, period) and explain relationships among them. Recognize examples 
of simple harmonic motion.  Recognize that electric charge tends to be static on insulators and can move 
on and in conductors. Explain that energy can produce separation of charges.  Describe electromagnetic 
spectrum in terms of frequency and wavelength, and identify locations of radio waves, microwaves, 
infrared radiation, visible light (red, orange, yellow, green, blue, indigo, and violet), ultraviolet rays, x-
rays, and gamma rays on spectrum. 
History III – U.S. History 
 

Industrial America and its Emerging Role in International Affairs, 1870-1920.  Explain causes of 
Industrial Revolution.  Explain important consequences of Industrial Revolution.  Describe causes of 
immigration of Southern and Eastern Europeans, Chinese, Koreans, and Japanese to America in late 19th 
and early 20th centuries and major roles of immigrants in U.S. industrialization.  Analyze causes of 
continuing westward expansion of American people after Civil War and impact of migration on Indians.  
Explain course and significance of President Wilson’s wartime diplomacy, including Fourteen Points, 
League of Nations and failure of Versailles treaty.   
 

The Age of Reform:  Progressivism and the New Deal. 1900-1940. Analyze origins of Progressivism 
and important Progressive leaders.  Analyze post-Civil War struggles of African-Americans and women 
to gain basic and civil rights.  Describe various causes and consequences of global depression of 1930s 
and national response.  Analyze important policies, institutions and personalities of New Deal era.   
 

World War II, 1939-1945. Explain strength of American isolationism after World War I and impact on 
U.S. foreign policy.  Analyze German and Japanese aggression as factors contributing to start of World 
War II.   
 

The Cold War Abroad, 1945-1989.  Analyze factors that contributed to Cold War and describe policy 
of containment as America’s response to Soviet expansionist policies.  Analyze sources of Cold War 
conflict between U.S. and Soviet Union.  Analyze role that U.S.-sponsored resistance to Soviet military 
and diplomatic initiatives that led to end of the Cold War. 
Latin III 
 

Read, with appropriate help, adapted to unadapted Latin prose.  Translate selected seen passages from 
Latin texts.  Translate unseen passage of adapted Latin prose.  Demonstrate comprehension of both seen 
and unseen passages.  Identify substantives by case form and function in context.  Identify finite and non-
finite verb forms and uses. Identify principal types of subordinate sentence structures.  Demonstrate 
knowledge of principal eras of Roman history.  Demonstrate knowledge of significant Roman 
individuals.  Demonstrate knowledge of values important in traditional Roman society.  Associate values 
with stories of significant Roman individuals.  Students read original Latin prose and poetry, including 
scansion and figures of speech. Second-half of year begins with thorough review of forms, vocabulary, 
after which students read selections from Cicero’s philosophical works and oratory, from mythological 
poetry of Ovid, Tacitus' Annals, and private letters of Pliny.  Students demonstrate proficiency in 
translation skills, and move beyond mere translation to develop their own understanding, on firm textual 
evidence, about what they read. 
College Success III 
 

This bi-weekly course is a continuation of the college advisory relationship; students meet every week 
with advisors, attend college presentations, and host guest speakers. Students continue to research and 
fine tune college lists, take virtual tours of campuses, learn how to manage social media and professional 
networking outlets responsibly, and learn about college work study and internships. Classes meet to 
address procedural aspects of the college search process including the SAT general test, subject tests and 
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AP tests, conduct additional campus visits, researching tuition options including financial aid, 
scholarships, and grants. Juniors attend our 10-week SAT Prep workshop and take SAT general tests, 
subject tests, and AP tests in the spring. College campus visits continue over the summer and are based 
on students’ interests, research, and funding.   

 
GRADE 12 
Mathematics: Statistics and AP Calculus AB 
 
Track I: Statistics 
 

Exploring Data- Describing patterns and departures from patterns. Constructing and interpreting 
graphical displays of distributions of univariate data (dotplot, stemplot, histogram, cumulative frequency 
plot); summarizing and comparing distribution of univariate data; exploring bivariate data; exploring 
categorical data.  
 

Sampling and Experimentation- Planning and conducting a study. Methods of data collection; 
planning and conducting surveys; planning and conducting experiments; generalizability of results and 
types of conclusions that can be drawn from observational studies, experiments, and surveys.  
 

Anticipating Patterns- Exploring random phenomena using probability and simulation. 
Probability; combining independent random variables; normal distribution; sampling distributions.  
 

Statistical Inference- Estimating population parameters and testing hypotheses. Estimation (point 
estimators and confidence intervals); tests of significance.  
 

Track II - AP Calculus AB 
 

Functions, Graphs, and Limits. Analysis of graphs, limits of functions (including one-sided limits); 
asymptotic and unbounded behavior; continuity as a property of functions.  
 

Derivatives. Concept of the derivative; derivative as a point; derivative as a function; second derivatives; 
applications of derivatives; computation of derivatives.  
 

Integrals. Interpretation and properties of definite integrals; Fundamental Theorem of Calculus; 
techniques and anti-differentiation; numerical approximations to definite integrals.  
English IV – British Literature 
 

Cite strong and thorough textual evidence to support analysis of what literature and informational texts 
say explicitly as well as inferences drawn from text, including determining where text leaves matters 
uncertain. Determine two or more themes or central ideas of text and analyze development over course 
of text, including how they interact and build on one another to produce complex account; provide 
objective summary of text.  Determine meaning of words and phrases as used in text, including figurative 
and connotative meanings; analyze impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful.  Analyze 
how author’s choices concerning how to structure specific parts of text contribute to overall structure 
and meaning as well as aesthetic impact. Determine author’s point of view or purpose in informational 
text in which rhetoric is particularly effective, analyzing how style and content contribute to power, 
persuasiveness, or beauty of text Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth 
century foundational works of British Literature, including how two or more texts from the same period 
treat similar themes or topics.  By end of grade 12, read and comprehend literature, including stories, 
dramas, and poems, in grades 11–12 CCR text complexity band proficiently, with scaffolding as needed 
at high end of range.  Write arguments to support claims in analysis of substantive topics or texts, using 
valid reasoning and relevant and sufficient evidence.  Use words, phrases, and clauses as well as varied 
syntax to link major sections of text, create cohesion, and clarify relationships between claim(s) and 
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reasons, between reasons and evidence, and between claim(s) and counterclaims.  Write 
informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly 
and accurately through effective selection, organization, and analysis of content.  Develop topic 
thoroughly by selecting most significant and relevant facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to audience’s knowledge of topic.  Use precise 
language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage 
complexity of the topic.  Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event sequences.  Use variety of techniques 
to sequence events so that they build on one another to create coherent whole and build toward particular 
tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).   
Composition/Oral Literacy IV 
 

All students write a senior thesis - significant, original work, usually 25-40 pages in length, on approved 
choice of topics including science, technology, engineering, business, finance and entrepreneurship.  
During senior year, students work closely with faculty members to complete theses.  To prepare for 
senior thesis, students write one or two 12-20-page junior papers ("JPs") in junior year. 
Environmental Science 
 

Earth Systems and Resources.  Geographic time scale; plate tectonics, earthquakes, volcanism; 
seasons; solar intensity and latitude. Composition; structure, weather and climate;  Atmospheric 
circulation and Coriolis Effect; atmosphere-ocean interactions; ENSO.  Freshwater/saltwater; ocean 
circulation, agricultural, industrial, and domestic use; surface and groundwater issues; global problems; 
conservation, rock cycle; rock formation; composition; physical and chemical properties; main soil types; 
erosion and other soil problems; soil conservation.   
 

The Living World.  Biological populations and communities; ecological niches; interactions among 
species; keystone species; species diversity and edge effects; major terrestrial and aquatic biomes; energy 
flow, photosynthesis and cellular respiration; food webs and trophic level, ecological pyramids; 
biodiversity, natural selection, evolution, ecosystem services, natural ecosystem change, climate shifts; 
species movement; ecological succession, natural biogeochemical cycles.   
 

Population.  Population ecology; carrying capacity; reproductive strategies; survivorship; human 
population dynamics; impacts of population growth.   
 

Land and Water.  Agriculture, feeding growing population; forestry; rangelands; urban land 
development; sustainable land use strategies; mining; fishing; global economics.   
 

Energy Resources and Consumption.  Energy forms; power; units; conversions; laws of 
thermodynamics; energy consumption; fossil fuel resources; nuclear energy; hydroelectric power.   
 

Pollution.  Air pollution, noise pollution, water pollution; solid waste, impacts on the environment and 
human health; economic impact.   
 
Global Change.  Stratospheric ozone, global warming, loss of biodiversity. 
History IV - U.S. Government 
 

The Nature of Citizenship, Politics, and Government. Civic, political, and private life; purposes, 
functions of and different forms of government; law and constitution; limited and unlimited government; 
representative democracy/democratic republic; fundamental documents regarding limited government 
and individual rights; US founding-era documents, events leading up to and impacting the writing of the 
U.S. Constitution and the Bill of Rights; analyze and interpret central ideas of U.S. Constitution and the 
Bill of Rights; foundational ideas of American government (popular sovereignty, constitutionalism, 
republicanism, federalism, and individual rights).  
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Purposes, Principles, and Institutions of Government in the United States of America. Compare and 
contrast governments; U.S Constitution and the MA Constitution; principals of federalism, three 
branches of government; functions of courts of law including judicial review and independent judiciary; 
enumerated and implied powers in US and MA Constitutions; executive branch of the US and MA; the 
evolution of political parties; legal, fiscal, and operational relationship between state and local 
government in MA; how a bill becomes a law- initiative and referendum; differences between town and 
city governments in MA; compare core documents; identify current state and local legislative issues; 
landmark cases by the US Supreme Court.  
 

Relationship of the US to Other Nations in World Affairs. Describe how the world is divided 
politically; reasons for conflict among nation states; powers that the US Constitution gives to the 
President of the US and Congress; tools used to carry out US foreign policy; forces that influence US 
foreign policy; differentiate between governmental and nongovernmental organizations; the role of US 
government in international organizations; how the US’s foreign policy is affected in specific regions of 
the world; evaluate/defend whether or not US should promote the spread of democracy throughout the 
world.  
 

Role of Citizens in the United States.  Responsibilities of citizenship in the US; roles of citizens in MA 
and in the US; monitoring and influencing local, state, and national government; research platforms of 
political parties and candidates for state or local government and how citizens participate in elections; 
civic dispositions or virtues that contribute the preservation and improvement of society and government; 
the political process; the study of landmark cases about rights of individuals; voluntary participation by 
citizens in the civil associations that constitute civil society; public policy in the community; simulate 
public hearings, mock trials, and debates.  
Latin IV 
 

Read, with appropriate assistance, authentic Latin prose and poetry.  Translate short passages of Latin 
prose not previously seen.  Answer key questions of comprehension about both seen and unseen 
passages.  Identify substantives by case form and function in context.  Identify finite and non-finite verb 
forms and uses.  Identify principal types of subordinate constructions.  Identify metrical patterns in lines 
of verse (dactyl, spondee, elision, caesura).  Scan dactylic hexameter verse and recite metrically. 
College Success IV 
 

This course focuses on the application process, essay writing, interviewing, identifying a preferred course 
of study, and ranking their college lists. Students work with their college advisors to break their college 
lists into three categories; Category 3 - high probability of acceptance into most of these schools, 
Category 2 - more competitive, good probability of getting into most of these schools, Category 1 - a 
stretch goal, very competitive, a smaller possibility of acceptance. Students will apply to a selection of 
schools in each of the three categories. Upon acceptance into colleges, advisors work with students to 
navigate choice, apply for financial aid, and set plans for transition. Alumni are supported via yearly 
campus visits from a Libertas Prep College Counselor and through monthly emails. The Counselor works 
with our alumni in matters that ensure success and completion of college graduation requirements. 

 
ADDITIONAL ADVANCED PLACEMENT COURSE OFFERINGS 
AP Literature and Composition 
 

This course will require students to perform close readings of literature from various genres, cultures, 
countries, and time periods. Students will read and analyze poetry, drama, fiction and non-fiction, 
increasing their ability to read for meaning, comprehension, and application to other texts and to the 
world at large. Students will continue to build their analytical and argumentative writing skills, and will 
express their understanding in formal literary essays that require them to incorporate higher-level 
vocabulary, as well as the continued proper use of mechanics. Revision of essays will comprise a key 
component of the class’s composition focus- we will evaluate and edit our own writing with an eye 
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toward the development of articulate argumentation and with the goal of making measurable progress in 
the life-long process of writing.  
AP Biology  
 

The Concept Outline: The process of evolution drives the diversity and unity of life; Biological systems 
utilize free energy and molecular building blocks to grow, to reproduce, and to maintain dynamic 
homeostasis; Living systems store, retrieve, transmit, and respond to information essential to life 
processes; Biological systems interact, and these systems and their interactions possess complex 
properties.  
AP Chemistry  
 

Concept Outline: The chemical elements are fundamental building materials of matter, and all matter can 
be understood in terms of arrangements of atoms. These atoms retain their identity in chemical reactions; 
Chemical and physical properties of materials can be explained by the structure and the arrangement of 
atoms, ions, or molecules and forces between them; Changes in matter involve the rearrangement and/or 
reorganization of atoms and/or the transfer of electrons; Rates of chemical reactions are determined by 
details of the molecular collisions; The laws of thermodynamics describe the essential role of energy and 
explain and predict the direction of changes in matter; Any bond or intermolecular attractions that can 
be formed can be broken. These two processes are in a dynamic competition, sensitive to initial 
conditions and external perturbations.  
AP Physics 
 

The Concept Outline: Objects and systems have properties such as mass and charge. Systems may have 
internal structure; Fields existing in space can be used to explain interactions; The interactions of an 
object with other objects can be described by forces; Interactions between systems can result in 
changes in those systems; Changes that occur as a result of interactions are constrained by conservation 
laws; Waves can transfer energy and momentum  from one location to another without  the permanent 
transfer of mass and serve as a mathematical model for the description of other phenomena. 
AP History 
 
Pre-Columbian Societies; Transatlantic Encounters and Colonial Beginnings, 1492-1690; Colonial North 
America, 1690-1754; The American Revolutionary Era, 1754-1789; The Early Republic, 1789-1815; 
Transformation of the Economy and Society in Antebellum America; The Transformation of Politics in 
Antebellum America; Religion, Reform, and Renaissance in Antebellum America; Territorial Expansion 
and Manifest Destiny; The Crisis of the Union, Civil War; Reconstruction; The Origins of the New 
South; Development of the West in the Late Nineteenth Century; Industrial America in the Late 
Nineteenth Century; Urban Society in the Late Nineteenth Century; Populism and Progressivism; The 
Emergence of America as a World Power; The New Era: 1920s; The Great Depression and the New 
Deal; The Second World War; The Home Front During the War; The United States and the Early Cold 
War; The 1950s; The Turbulent 1960s; Politics and Economics at the End of the Twentieth Century; 
Society and Culture at the End of the Twentieth Century; The United States in the Post-Cold War World. 

 
 
 
 
Draft Organizational Chart – Year 1 
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Draft Organizational Chart – Full Growth 
 
 

 
Please note: The Student Supports Coordinator will work across both the middle and the high school.  Based upon student 
needs and caseloads, we may break this into two positions, each reporting to either the MS or the HS Principal.  The specific 
role of Teaching Fellows will be determined based upon the individual needs of our students. 
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Draft Operating Budget: Projected Revenues and Expenditures (see as attached) 
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