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Resoles Authorizing Studies-

Chaptek 61 of the Resolves OF 1960,

Resolve providing for a Study and Investigation by the State Board op
Education op Educational Programs to meet the Needs of Talented
Pupils in Public Schools.

Resolved, That the state board of education is hereby authorized and directed
to make a study and investigation of special enrichment of programs, ability group-
ings, methods of early identification and other measures to meet the needs of
academically talented pupils in public schools. The said board shall appoint an
advisory committee to consist of at least two classroom teachers, two directors of
gifted pupil programs, two specialists in educational research and two persons who
are not professional educators. The said board may employ such clerical, tech-
nical and other assistance as may be necessary to carry out the purposes of this
resolve and may expend such sums as may be appropriated therefor. Said board

all report to the general court the re ilts of its study and investigation, and its
recommendations, if any, together witl drafts of legislation necessary to carry its

the same with the clerk of the house ofrecommendations into effect, by filing
dnesday of December in the current yearrepresentatives on or before the last W

Approved May IS, 1960.

Chapter 112 of the Resolves of 1960 extended the filing time of
the report to the last Friday of June, 1961.

Chapter 115 of the Resolves of 1961 extended the filing time of the
report to the last Wednesday of December, 1961.

Cf)e Commontoealtf) of
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Department of Education,
200 Newbury Street, Boston 16, December 21, 1961

To the Honorable Senate and House of Representatives, State House, Boston S3,
Massachusetts.

In compliance with chapter 61 of the Resolves of 1960, as amended
by chapter 112 of the Resolves of 1960 and chapter 115 of the Re-
solves of 1961, the Board of Education submits herewith the report
of the investigation and study of, and its recommendations relating
to special enrichment of programs, ability groupings, methods of
early identification and other measures to meet the needs of aca-
demically talented pupils in public schools. A draft of legislation
is attached to this report which is felt necessary to carry the recom-
mendations into effect.

The Board acting under the Resolve, appointed an Advisory
Committee to assist it in making its report.

BOARD OF EDUCATION.

by
Commissioner.

Owen B. Kiernan,

CJje Commontoealtf) of Massachusetts



One of America’s most distinguished jurists, Chief Justice Holmes,
observed that “equal treatment of unequals can only result in the
greatest inequality.” The recognition of this principle was the basis

_on which Massachusetts led the nation in establishing effective
i programs for the physically and mentally handicapped. Today,
over 36,000 children in these categories are the beneficiaries of this
leadership.

A similar commendation may not be made for programs designed
to meet the needs of students at the top of the academic spectrum.
As a nation only recently have we recognized our neglect of these
future leaders and the staggering waste of human potential. It was
for this reason that the Legislature enacted chapter 61 of the Re-
solves of 1960 directing the Board of Education “to make a study
and investigation of special enrichment programs, ability groupings,
methods of early identification and other measures to meet the
needs of academically talented pupils in public schools.” In ac-
cordance with this directive the Board appointed an Advisory Com-
mittee which immediately launched a most comprehensive study.
Their recommendations have been approved by the Board of Educa-
tion and are submitted herewith for the thoughtful consideration of
the Honorable Members of the General Court.

To the Chairman and members of the Advisory Committee we
are indebted. Theirs has been a labor of love considerably beyond
the call of duty. Hopefully, their recommendations will be accepted
with resulting benefits to many thousands of our superior students
who tomorrow will lead the Commonwealth and this Great Nation.

OWEN B. KIERNAN,
I Commissioner of Education

Foreword.
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This report of the Massachusetts Committee on the Academically
Talented is the result of more than a year of study and deliberation
by the members of the Committee. Drawn from a number of dis-
ciplines, the members represent many viewpoints. The high degree
of consensus embodied in this report reflects the vigorous develop-
ment of the national movement to obtain educational justice for the
academically talented.

~ The Committee expresses its appreciation to the Board of Educa-
tion and the personnel of the Department of Education for their
encouragement to explore state programs for the academically tal-
ented. Their interest has been influential in the translation of the
Committee’s findings into recommendations concerning the needs
and structure of public education in our Commonwealth.

The Committee is especially indebted to Dr. Owen B. Kiernan,
Commissioner of Education. His clear insights and knowledgeable
administrative judgments benefited the progress of the Committee
at every stage. Mr. John J. Millane, Director of the Division of
Elementary and Secondary Education, expedited the work of the
Committee by his service as co-ordinator. Mr. Raymond S. Dower,
Director of the Division of Research and Statistics, advised the
Committee on technical matters of reimbursement, Dr. William J.
Wallace, legal officer of the Department of Education, gave in-
valuable guidance and legal advice in the drafting of the Committee’s
legislative proposals.

Superintendents of schools and other personnel of local school
systems in the Commonwealth made significant contributions by
their participation in the Committee’s inventory of academic talent
and programs.

Mr. Donald R. Nickerson, editor of this report, successfully in-
corporated the large bulk of materials submitted by the members
of the Committee into a readable report worthy of the consider-
ation of concerned persons.

V The Committee presents its report with a deep sense of purpose
in the hope that it may help to commit the conscience of the Com-
monwealth to equality of educational opportunity for our aca-
demically talented children and youth.

THEODO RE HE RB ERG
its Committee on the . 1cademically Talented

Acknowledgments.
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report of the board of education relative to
PROVIDING EDUCATIONAL PROGRAMS FOR ACA-
DEMICALLY TALENTED PUPILS.

This final report contains the findings and recommendations of
Massachusetts Committee on the Academically Talented. The

Committee was established under chapter 61 of the Resolves of 1960
of the Legislature to serve as an advisory body to the State Board
of Education on educational programs for academically talented
pupils in the public schools of the Commonwealth. Under the origi-
nal resolve, the Board was to have made its final report on June 15,
1961. In May of 1961, the Board asked for an extension of time in
order to complete its final report. The time was extended to the
last Wednesday in December, 1961. The following is a summary
of the Committee’s work and a statement of its final recommenda-
tions to the State Board of Education, which have been approved

y the Board.
The Problem of Definition

The meanings of the terms used in most discussions of the aca-
demically talented are rarely defined and as a result are often con-
fusing. In order to save the reader from this confusion about termi-
nology, a glossary of terms has been supplied in the appendix of this
report. Since the growth of what now amounts to a national move-
ment for educating the academically talented student is of recent
origin, the lack of a standard language about this group of students
is not surprising. For the purposes of this Committee, however, it
is not so much the language barrier that is of concern as the desire
to avoid fallacious and time-consuming arguments over matters that
;an be settled by the consistent use of language.

™ The term academic talent is open to a number of different inter-
pretations. From a close study and review of the interpretations,
this Committee has selected four distinguishing features of aca-
demic talent. These four are:

1. Superior achievements in areas of intellectual challenge;
2. An intelligence quotient of about 120 and above;

Cl)t Commontocalti) of 9£aooaci)Uoetto
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3. A teacher’s judgment that a student is academically talented
4. Evidence of unusually advanced critical or creative thought.
Based on national figures, the kind of student to be selected on

the criteria above would constitute about one tenth of the school
population. In the Commonwealth of Massachusetts, this percent-
age would mean that in theory 92,000 students would be classified
under the term “academically talented.” In fact, nowhere near
this number of students would be immediately classified as academi-
cally talented.

Only after the successful operation of programs and only after a
number of years of success could a figure approximating 92,000
students be envisioned. Based on estimates made from a survey of
schools in the Commonwealth, 25,000-50,000 students is a reason-
able estimate of the number of students who would participate in
the near future in programs for the academically talented.

From community to community, the figure of one tenth would, of
course, vary. On the basis of a questionnaire sent out to every
school system in the Commonwealth, the distribution might range
from as high as 50 per cent in one community to as low as 5 per
cent in another. It is worth noting here that this unequal distribu-
tion of talent is one of the chief reasons that the Committee, as the
reader will see, does not endorse a standardized program.

The general criteria suggested for the identification of the aca-
demically talented do not focus specific attention on a group that
can be called “the highly academically talented.” In this group are
students of extraordinary ability, I.Q. 137 and above, achievement,
on a very high intellectual plane. It is clear that this group pre-
sents unusual problems, inasmuch as suitable programs would be
on a small scale yet the lack of these suitable programs might leave
the greatest of academic talent still unborn. It is the hope of the
Committee that every school system will make a special effort to
design programs for the academically talented that will provide the
necessarjr refinements for this relatively small group.

Before turning to school programs for academically talented stu-
dents, it should be noted that the Committee’s interpretation of aca-
demic talent is in relation to “academic subjects” English and
the foreign languages, history and social studies, mathematics and
science. This interpretation does not exclude, however, the intel-
lectual (rather than expressive or manipulative) phases of non-
academic subjects, such as fine arts and applied arts.
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Although the national figures resulting from research of the aca-
demically talented reveal that a significant number of students with
ability are educational failures, the need for programs for academi-
cally talented students is not just a matter of salvaging only those
who are doing well without exerting their utmost energies. Edu-
cation for the academically talented, in other words, is a full con-
centration of a fair share of our educational resources on the able
student. Although it is appalling to think of the 11 per cent of
the boys and 7 per cent of the girls in high school who do not grad-
uate but who rank in the top tenth of the school population in
intelligence, it is even more appalling to think of the numbers of
students on all levels of schooling who are willing and able to work
but who are victims of inadequate or non-existent programs. On
the basis of a survey of the towns in Massachusetts more than
50 per cent of these towns report a lack of system-wide provision
for their academically talented students. Add to this inadequacy
the number of students who drop out of school, the number who
fail to give expression to their abilities, the number who do not go
on for higher education, and the number of students in this Com-
monwealth alone who are receiving an education unequal to their
abilities and one can see the seriousness of the problem. It is not
enough, however, to see the problems. It is necessary to do some-
thing about them. A look at what is being done should suggest
some solutions.

The provisions now being made in this Commonwealth for the
academically talented can be categorized as programs of (1) accelera-
tion, (2) advanced placement, (3) enrichment. A brief explanation
of each may be helpful.

Acceleration is a term usually applied to the administrative prac-
tice which permits a pupil to complete a school program in less

| time or at an earlier age than he ordinarily would. Early admission
to school, skipping grades, or rapid progress in subject areas come
under the heading of acceleration. Few schools in the Common-
wealth reported either the use of early admission procedures or
grade skipping to advance the able student. The small numbers of
schools employing these devices reflect perhaps a general disfavor

Programs for the Academically Talented.

Acceleration.
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with these devices on the grounds both of psychological adjustment
and practical effectiveness in educating the able student.

Advanced Placement.

Advanced placement, unlike acceleration, is a kind of program
used only in the secondary schools. It is like acceleration in that
it involves the early completion of school subjects. Generally, the
student completes by the junior year the requirements of a secondary
school subject. He then continues in that subject in his senior
year, for which he may be granted college credit cither through ex-
aminations or the automatic acceptance of his senior year’s work
as college level work. The program begins either in the tenth or
ninth grade, or even earlier. The content of the courses in the pro-
gram is not necessarily greater in bulk but greater in intensity.

Enrichment.

Although for purposes of clarification, enrichment is being con-
sidered separately, it, in fact, may be a part of both acceleration
and advanced placement programs. It is a term describing the
practice of injecting into the learning experience a greater breadth
or intensity.

Breadth may be achieved through the inclusion of new books, new
materials, new courses, etc. For example, the introduction of
foreign languages for the academically talented in the elementary
schools, or the introduction of a course in “science research” dif-
ferent in its scope and organization from the usual science offerings
does serve to broaden the academic program. Still another ex-
ample is the workshop in experimental writing offered in the sec-
ondary school to those who want to write more than the forms
required of them in the regular classroom.

Intensity may be achieved through studying the usual content
at an advanced level. This approach demands more of students as
they confront basic subject materials. The aim is that of a liberal
discipline rather than that of merely accumulating facts. Or, to
put itanother way, the aim of this form of enrichment is to encourage
the critical, probing intellect the mind alive to the complexities
and subtleties of serious scholarship.
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Programs already in Existence.
The general summary above of the kinds of programs used to

cultivate academic talent should make it clear that already there is
a considerable fund of knowledge and experience in the education of
the academically talented. Some Massachusetts schools have pro-
grams for the academically talented that are among the best in the
nation. These schools have both vision and the practical experience
and money to realize this vision. No doubt the future adminis-
trators of the statewide program proposed by this Committee would

. Aim to some of our own schools for advice. Excellent programs for
the academically talented are not new. What is new is the wide-
spread belief that excellent programs for the academically talented
should be available for every qualified student. To make these
available will require legislative and administrative action on the
state level. Once put into motion, these programs would have no
difficulty whatever in finding models of superior educational pro-
grams.

Grouping.

It should be clear from the discussion of the programs above that
problems of grouping do arise in attempting to put some of these
programs into action. Controversies over grouping generally focus
on two kinds the heterogeneous or homogeneous group, that is,
upon whether one’s principle of initially separating students into
groups is to include in each group a distribution of all kinds of
ability and intelligence or to compose each group in such a way that
the students are alike in ability and intelligence. Whatever the
kind of initial grouping in a school, it is clear from our survey that
both attempt to accomplish the aims of their special programs by
making special provisions. The heterogeneous group may form
within itself “special interest groups,” meeting before and after
school or during the school day to study problems not included in
the usual scope of the curriculum. It does not appear from our
purvey that homogeneous and heterogeneous grouping should be
construed as devices diametrically opposed on the question of
educating the academically talented. The means only may differ.
It is not really certain that homogeneous grouping is in itself an
attempt to provide for the academically talented. It may be only
an administrative expedient, without the accompanying changes
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in curriculum and instruction that would involve richer conceptual
content and intensity. It is true, on the other hand, that the greater
the diversity is in a group the greater are the difficulties for the
teacher in presenting his subject matter.

In light of the widespread divergence of educated opinion on
grouping policies, especially at the elementary school level, the
Committee would consider policy decision not only inadvisable but
impossible at this time. One aspect of grouping, however, on which
the Committee agrees unanimously is that a grouping policy is an
issue that no school should fail to consider in all its
The issue of grouping invites oversimplifications and irrclevancicsy
for it is an issue very closely tied to questions of human equality as
they relate to American political life. What must be remembered is
that in education as in politics the central question must be: what
is the best way to help individual man to realize himself?

Summer Programs.

A relatively recent innovation in programs for the academically
talented is the offering of secondary school summer school work for
acceleration or enrichment. Some summer schools of this sort were
reported in the Committee’s survey. It may be that more summer
programs exist but were not reported, since a specific question about
summer schools was not included in the questionnaire. By taking
regular courses as new work during the summer, pupils may graduate
earlier from high school or have time for more electives. Even more
promising is the offering of special subjects during the summer to
advance knowledge in a given field or to provide the academically
talented with experiences in the fine or applied arts for which they
often have no time during the school year.

The strength of a program for academically talented pupils de-
pends upon superior teaching. No matter how smooth the adminis-
trative machinery, no matter how well-equipped the school plant,
these important features of a school program are subordinate tc(
good teaching. The Committee, in considering the qualifications
and the characteristics of teachers for academically talented stu-
dents, feels that certain qualities are essential to successful teach-
ing of the academically talented.

Hopefully, the teacher will himself have demonstrated through

Teachers of the Academically Talented,
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his academic record a superior command of his subject area and
through his continuing interest in scholarship, a love for the life of
the mind. In addition, to his love of knowledge, there must be an
urge to communicate and to arouse students to a similar command
of a subject field. Insofar as a teacher has this urge, such qualities
as an imaginative presentation and treatment of his material will,
no doubt, be in the style of his teaching.

A qualified teacher will have in addition to his liberal education
heavy concentration in the subject he wishes to teach. A few gen-
eral courses in a subject area are scant equipment for teaching the

*4nost intellectually alert groups in the student body. It should be
emphasized that the quality of a teacher’s work depends ultimately
not on day by day preparation but upon the scope of his mastery
of a field. There is no way to really prepare for the questions of a
bright and curious group of students except by a wide and deep
knowledge of one’s subject.

In addition to a strong liberal education, professional study in
the psychology of the academically talented child and adolescent as
a part of professional training would, if possible, be desirable.
Knowledge of concepts such as “divergent” and “convergent”
thinking concepts that are of particular significance for under-
standing talented students may be of help in preparing to teach
this group of students. 1

Specific knowledge of the psychology of the academically talented
will lead, ideally, to a greater sensitivity on the part of a teacher
to the intellectual and personal needs of this group of students.
Hopefully, a prospective teacher has an intuitive sympathy and
appreciation for individual differences. It is to professionalize these
sympathies that the Committee recommends preparation in this
area.

Although the Committee recognizes that a teacher grows into
an excellent teacher primarily through teaching, it recommends that
local authorities take it upon themselves to initiate special oppor-
tunities for the further professional growth of these teachers. Cer-
tainly, the teacher of the academically talented should not lose
contact with the professional scholars in his field. Fields such as
Mathematics and Physics are only more dramatic examples of the

has been a good deal of recent research to indicate that high I.Q. and high creativity are not the
same. The mental functions measured by I.Q. are what some psychologists call convergent thinking the
ability to arrive at predetermined answers. On the other hand, creativity Involves divergent thinking
freedom to seek alternate solutions.



HOUSE —No. 3710. [Apr.16

continuing need for teachers to keep in touch with other profes-
sional people within a field. Attendance at summer institutes, at
national and local conferences, and sabbatical leaves are only a few
of the various means that a school board and administration might
find to aid an aspiring teacher.

Finally, the teacher of the academically talented should have a
schedule of classes that reflects the unusually heavy preparation
and planning necessary to specialized teaching. In the elementary
school, provision should be made for a lighter schedule. In the
secondary school, teachers should have no more than four classes a
day. The intensity of the work, the scope of the material, and the
increase in correction and preparation time combine to make special
concessions to these teachers necessary. To realize the aims of a
good program, it is worth stressing again, that unless considerable
attention is given to the teacher, both in his selection and treatment,
the heart of the program is missing.

Other Features of Good Programs for Academically
Talented.

Having discussed, observed, and read widely on the subject of
academic talent programs, the
features of good programs fe
recommend to schools planning
talented. The list below is not in
for all of these features are neces

Committee found several other
rtures that the Committee would

a program for the academically
ended to be in order of importance,
sary to good programs.
ce begun should continue throughA. Continuity. A program <

the rest of the student’s formal e
of course, a matter of local polic
matter; the Committee, howeve:

iucation. Its point of inception is,
r and to some extent of the subject
, does feel that the best ofprograms

would begin in the early grades or even in kindergarten
Regardless of the grade level at which a program begins, its

value rests in a consistent and steady growth both of which are
jeopardized by interruptions or even voids in the program. It is the
feeling of the Committee that any state-approved program should
have this continuity.

An exception to this requirement of continuity might be made for
programs consisting entirely of early admission and grade skipping.
Although the Committee believes that a program with no more
than these features is very limited in what it can achieve, it is not
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anxious to discourage any program that may lead to the develop-
ment of a full program of education for the academically talented.

B. Flexibility. While the Committee believes that a program
should have the stable qualities called for in its continuity, it also
recognizes the unevenness of the maturation processes in childhood
and adolescence. This unevenness requires that a program permit
students to enter and leave it as their own growth patterns become
manifest. At all times there should be a sensitivity to the whole
range of students who might become either eligible or ineligible to
take advantage of the program.

P C. Guidance. There is need for professional guidance and psy-
chological services in these programs for the academically talented.
If identification is to take place as early as possible in the pupil’s
school life, teachers of kindergarten and first grade will need to
consult guidance counselors. This need will be greatest in school
systems providing for the early admission of academically talented
children. But it will be great also for all systems attempting to
identify these youngsters at an early age. For example, individual
testing may be necessary for each five or six-year-old tentatively
identified as academically talented.

In order to reduce the loss of talent to which attention has been
called in this report, the guidance services should be greatly con-
cerned not only with early and repeated identification, but with the
development of motivational patterns and plans for continued edu-
cation. Once underachievement becomes confirmed and accen-
tuated, it is often difficult, if not impossible, to salvage the talent
that has been lost, although even in such extreme cases guidance
services should be available for whatever remedial measures can be
taken. However, the problem of underachievement should be
attacked co-operatively by the pupil, parents and teachers with
counseling and psychological consultation at each stage of the
student’s growth.

D. Evaluation. The Committee feels that those responsible for
programs for the academically talented are also responsible for using

•and developing means to measure or judge the effectiveness of the
program. Since these programs are a new movement in American
education, there is little beyond standardized testing being used to
evaluate such programs. Yet the important questions about these
programs are often qualitative ones. What changes has a program
made in the capacity of a student to think, to create, or to imagine?
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What changes have been brought about in his intellectual values?
These and numerous other questions should not be ignored. The
answers may very well serve to define the future of American public
education for those who are academically talented.

The Committee would suggest that as a starting point for those
who are engaged in an over-all evaluation of programs, the following
criteria;

1. The intellectual competence, experience, and the skill of the teachers in the
program; the provisions for recruiting such teachers; and the in-service training
arrangements;

2. The breadth of the interpretation of academic talent;
3. The valid use of objective and subjective data for identification of academically

talented pupils and evaluation of progress;
4. The effectiveness of identification, admission and enrollment procedures
5. The appropriateness and adequacy of grouping, acceleration, and other ad-

ministrative procedures;
6. The adaptations of curriculum and instructional methods and materials;
7. The breadth, intensity and balance of the educational program;
8. The availability of books, maps, laboratory equipment and other instructional

resource
9. The extent and quality of guidance services;
10. The use of parental and community resourc
11. The provisions for systematic evaluation of the program

The Committee would also suggest that outside consultants and
state educational personnel be consulted.

Final approval of the recommendations and work of this Com-
mittee is the responsibility of the State Board of Education. Should
the Board of Education approve the recommendations of this Com-
mittee and should these recommendations gain legislative accept-
ance, then the State Department of Education would administer
the program. The program for the academically talented would
come under the division of elementary and secondary education.
As the Committee envisions it, the division of elementary and
secondary education would establish regulations and standards for
programs. On the basis of these standards and regulations, the
division would disburse funds to school systems applying for reim-
bursement. In order to do all of this, however, the division of
elementary and secondary education will need additional profes-
sional and clerical staff members.

Role of the Department of Education.
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The role of the Department of Education is, finally, to give ad-
ministrative form to this state-wide program. Specific regulations
and minimal standards for these programs will no doubt emerge as
the Department of Education establishes a workable plan of ad-
ministration.

Standing Commission

To develop fully and add to the work done by the present Com-
mittee, a Standing Commission for the Academically Talented is
recommended. A Standing Commission with eleven members serv-

to ...

/ ing two-year terms, and a representative advisory council composed
of experienced educators would be a very effective way of giving
thoughtful and continuous attention to the needs of the academically
talented. There should be a sum of money appropriated for the
expenses of a Standing Commission.

The Committee believes that the special concerns of programs for
the academically talented make the establishment of a permanent
Commission a necessity. A Standing Commission would be able to
engage consultants, to form visiting committees to study new pro-
grams and practices, to stimulate research, to sponsor conferences,
and to disseminate publications on the academically talented. Such
a commission would also, by its very nature, serve to focus strong
attention on the needs of able students.

The Committee therefore, recommends that the State Board of
Education appoint eleven members to the Standing Commission for
two-year terms. The advisory council would be selected by the
Standing Commission. A co-ordinator, representing the Commis-
sioner of Education, should be appointed by the State Board of
Education.

Final Recommendation

In arriving at its final recommendations the Committee has been
faced steadily with the question of who should decide on the various
issues involved in education for the academically talented. The
readers of this report should keep in mind as they study these recom-
mendations that a conscientious attempt has been made to locate the
point of decision at a level which would bring about the best edu-
cation possible for the academically talented student. Thus, the
Committee has recommended that the State Board of Education
put before the State Legislature proposed legislation that would
require every city, town, and regional school district in the Common-
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wealth to provide an educational program suitable for the academi-
cally talented. On this question of compulsory programs for the
talented, the Committee feels that the State should require it and
thus should make the decision. On the question of the kinds of
programs that are to be established, the Committee feels that this
is primarily a local decision and would thus reject any attempt on
the part of one group to standardize educational programs for the
academically talented. The issue then, as the Committee sees it,
is to locate the seat of authority at the levels where that authority
can be exercised to the best advantage for the academically talented
student.

To leave the establishment of programs for the academically
talented entirely to local initiative seemed unwise, for the unequal
distribution of taxable wealth and the unequal distribution of talent
are often insurmountable problems if no outside support exists. To
leave the improvement of education for the talented entirely to
local reform would mean years of slow change. In education, one’s
only reward for waiting are years that can never be recovered. A
youngster who misses, for example, six crucial years of education
has lost them forever. In order to avoid this waste, the Committee
has recommended that the State reimburse to each town one half
the cost of programs for the academically talented. The legislation
for this reimbursement is in the appendix of this report, as is other
recommended legislation.

The final recommendations of this Committee are that the follow-
ing legislation be enacted: 1

1. A Standing Commission shall be established. It shall have eleven members
an advisory council and a co-ordinator.

2. Educational programs suitable for the academically talented shall be pro-
vided by each city, town and regional school district.

3. There shall be state reimbursements of one half the cost of state-approved
local educational programs for the academically talented.

Conclusion.

Since its inception, this Committee has met at least once in every
two weeks. For over one year its members have attempted to arrive
at decisions that would lead to major positive developments in the
education of academically talented students attending public schools
of this Commonwealth. If accepted by the State Legislature, the

appendix “C” for full statement of the proposed legislation.
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final recommendations of this Committee would serve to correct the
imbalance that now exists in education of the talented. Roughly
speaking, good programs most often exist where the school budget
enables a school administrator to put into practice his knowledge of
these programs. Good school budgets depend upon the taxable
wealth of a community. The academically talented child, whose
fate it is to live in a community without these financial resources,
must often await higher education or turn elsewhere to receive an
education equal to his abilities.

If this same child were handicapped or emotionally disturbed,
£Jiis geographic location would be irrelevant. For the State has pro-

vided, as it most certainly should, for these groups of students.
What this Committee wishes the State to see is not that these
groups are necessarily analogous, but rather that its role in the edu-
cation of the academically talented is to act with similar authority
and thoroughness to prevent any neglect of the needs of a large
group of talented students. The survey by the Committee of
schools in this Commonwealth has made it clear that where schools
have adequate resources something is usually being done. This
fact alone is, to the Committee, sufficient evidence to believe that
if these resources were available to everyone, immeasurable prog-
ress would be made in alleviating the painful inequalities in cur-
rent education for the academically talented. No waste is more
profound nor more irremediable than that of human ability. No
end is more worthy nor more practical than that of realized human
ability. Toward this end has the Committee labored.

I
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Summary of Survey Findings

A questionnaire prepared by the Committee to inventory aca-
demic talent and programs in the public schools of the Common-
wealth was distributed by the state department of education on
December 9, 1960. The rate of response exceeded 80 per cent.

Part I of the questionnaire was concerned with the number o
pupils in the public schools with intelligence quotients in the range
of 120 or higher. Almost all of the responses were based on group
tests of mental ability with verbal and some numerical content.
However, the tests varied greatly in the types of test items used, in
the emphasis on speed or power, in the normative population, in
the standard deviation, and in the ceiling on high I.Q.’s. Conse-
quently, the analysis of the returns was complicated by the lack
of comparability in the test results. However, there seems to be
substantial support for the reference point of 120 I.Q. which the
Committee indicates in its definition of academic talent.

Part II of the questionnaire asked the question;
‘ ‘ Do you have one or more programs for the academically talented

pupils on a system-wide basis?” (“By academically talented pupils
we refer to those pupils with I.Q.’s of 120 or higher and with cor-
responding placement on academic levels.”)

Approximately 45 per cent of the cities and towns in Massachu-
setts (or approximately 55 per cent of the respondents) replied in
the affirmative to this question. Many of the affirmative replies,
however, referred only to particular grades or grade levels of the
school system.

The following summary of the findings 1 of Part II of the question-
naire may be reliably taken as indicative of the present status of
programs for the academically talented in the 45 per cent of the
cities and towns of the Commonwealth reporting such programs.

Methods of identification are quite varied in type; they include
measurement of intelligence, aptitudes, and achievement, study of
cumulative records, and teacher judgments. Often, there is repeti-
tion of identification procedures for pupils new to the school system

Appendix A.

J The Committee is indebted to Mrs. Rose Chase and Miss Helen Laßose, elementary school principals in
the Springfield Public School System, for their analysis of the surveyreturns on which this summary is based.
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or for those who may have been previously overlooked. Among
other practices are the inventorying of pupil’s interests, study of
kinds of growth, parent-teacher conferences, and guidance counsel-
ing.

In the elementary grades, there are groups within the regular
classroom and ability grouping in separate classes for all or part of
the school day, as well as special interest groups. There are some
instances of transportation of academically talented pupils to desig-
nated schools where there are special programs. In some school

•-systems there is grouping by subject within a particular grade or
or grouping involving the crossing of grade lines. There

are a few double-graded rooms enrolling academically talented pu-
pils, and a few cases of early admission to kindergarten or first
grade, grade skipping, and completion of two years’ work in one
year.

In the secondary schools, grouping practices include separate
advanced or honors tracks, ability grouping by subjects, and upper-
level sections within the college preparatory curriculum. There
are many instances of acceleration of curriculum content to leave
the senior year free for special electives (often in the newer curric-
ulum content) or college-level courses under the advanced place-
ment program.

On both elementary and secondary levels there is considerable
reliance on enrichment, both in breadth and in depth, either at the
usual rate of progress or with acceleration of curriculum content.

Among the great variety of administrative practices for the aca-
demically talented are groups meeting during time released from
regular classes, after-school and Saturday classes, summer school
offerings, enrollment in adult or special evening programs, tutoring
during after-school hours, seminars, and college participation in
school programs.

The range of intelligence quotients in programs for the academi-
cally talented varies substantially, but the typical range is from
120 to 150. The proportion of pupils enrolled in programs varies
from a few per cent in some school systems to more than half in
others.

The principal types of assistance needed by school systems
both those with some provisions for the academically talented and
those without such provisions are consultation with personnel of
the state department of education, additional personnel on the
local level, and financial assistance.



HOUSE —No. 3710. [Apr.24

Ability. Actual power to carry ta
ability is used as a synonym for intelliare

As successfully to completion. General
ice. A special ability is a talent,
students of high scholastic aptitude and
it, with high academic motivation. This

Able and Ambitious. Referring to
high achievement in a particular subje
term was given currency by the Advanc 1 Placement Program

capacity or aptitude) to achieve highlyAcademic Talent. Ability (sometim

in educational tasks with an intellectual content, often equated to a high I.Q.
(about 120 or above). Critics of the unidimensional definition (1.Q.) call for a
multidimensional basis for assessing academic talent.

Acceleration. —An administrative practice which results in completion by a
pupil of a school program in less time or at an earlier age than is usually expected.
Examples are early admission, skipping and rapid progress.

Advanced Placement Program. Curricular and evaluative provisions under
sponsorship of the College Entrance Examination Board whereby able and am-
bitious high school students may receive credit at college for one or more college
courses by successfully completing these courses in high school.

Brightness. Relatively high degree of intelligence, about 120 I.Q. or higher.
Capacity. The ultimate limit of an individual’s possible development, assum-

ing optimum environment and training; synonymous with capability.
Convergent Thinking. A type of thinking where there is usually one conclusion

or answer that is regarded as unique, and thinking is to be channeled or controlled
in the direction of that answer. Most intelligence tests are said to be of the con-
vergent type.

Creativity. Ability to produce new forms, to join elements customarily thought
to be independent or dissimilar; aptitude for achieving new meanings having social
value. Creativity is described as a “divergent” intellectualactivity not adequately
measuredby an I.Q.

Divergent Thinking. A type of thinking where there is much searching about
for solutions, characterized by rejection of given solutions and freedom to strike
out in new directions; associated with creativity.

Enrichment. The practice of providing learning experiences beyond those avail-
able in the regular program, of breadth and/or depth suited for the gifted. Although
“enrichment in the regular class” is in established usage, enrichment is relevant to
any program for the gifted.

Equality of Educational Opportunity. The basic educational corollary of the
democratic doctrine of equality, and the principal justification for educational
programs for the gifted. Equality is not identical with sameness; it has been
noted that there is nothing more unequal than the equal treatment of unequals.

Glossary

Appendix B.

of Terms,
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I

Gifted. Possessing a high degree of academic talent, intelligence, and/or cre-
ativity; sometimes also used with reference to any special talent. Although
definitions vary, the term “moderately gifted” may be considered to designate
(following the Educational Policies Commission, 1950) those with I.Q.’s of 120 to
137, and “highly gifted” those with I.Q.’s above 137. Critics of the unidimensional
definition (such as 1.Q.) call for a multidimensional basis for assessing giftedness.

Grouping. The process of classifying and assigning pupils into classes or sub-
divisions thereof for instructional purposes

Grouping, Ability. —A kind of homogi meous grouping where the criterion is
Dme subject.general ability (intelligence) or ability in

Grouping, Cluster. A kind of intracla grouping in which the intraclass group
has a considerable degree of homogeneity.

Grouping, Extraclass. A part-time gr ouping of some pupils of a class, often
mtside of the regular classroom,
ouping (usually by whole classes) having

with pupils of one or more other classes, <
Grouping, Heterogeneous. A kind of gr

a relatively high degree of dissimilarity with respect to some characteristic or
characteristics affecting learning.

Grouping, Homogeneous. A kind of grouping (usually by whole classes) having
a relatively high degree of similarity with respect to some characteristic or charac-
teristics affecting learning.

Grouping, Interclass. The division of pupils of two or more classes and the
regrouping of the pupils into other classes for certain instructional purposes. An
example is “departmentalized” teaching of reading.

Grouping, Intraclass. The division of pupils into two or more instructional
groups within a given class. An example is the use of reading groups in the ele-
mentary classroom.

Grouping, Part-Time. A combination of heterogeneous grouping for some
school experiences (for example, nonacademic) and homogeneous grouping for other
school experiences. The term is usually restricted to elementary education. A
recent variant is the “dual-progress plan.”

Grouping, Special Class. Grouping of an entire class of gifted children for ac-
celeration, enrichment and/or other adaptation for the gifted. This term is used,
in the context of handicapped children, with a different meaning.

Grouping, Subject. Ability grouping by individual subject. This is the form
of secondary-school grouping recommended in the Conant Report.

Honors Work. A program for the gifted in one or more subjects, usually on the
secondary or college level.

Individual Differences. The normal range of variations among individuals in
regard to a characteristic or number of characteristics. The principle of individual
differences is advanced as a psychological justification for programs for the gifted.

Intelligence. The psychological construct measured by I.Q.
Intelligence Test, Individual. An intelligence test designed for administration

are the Stanford-Binet Scale and theto only one person at a time. Example
Wechsler Intelligence Scale for Children.

I.Q. Intelligence quotient; a measure
ment. The mean I.Q. for an unselected pi

ff a child’s rate of intellectual develop-
oulation is usually fixed at 100 and the

standard deviation at 16, so that approximately two thirds of the I.Q.’s fall between
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84 and 116. The range from 90 to 110 may be considered “normal”; above 120,
“superior.”

Talent. Ability (sometimes aptitude) to achieve highly in a special area, not
necessarily intellectual.

The compiler of this glossary acknowledges his indebtedness to Carter V. Good’s
Dictionary of Education (McGraw-Hill, 1959), English and English’s Comprehen-
sive Dictionary of Psychological and Psychoanalytical Terms (Longmans, Green,
1958), and to discussions of usage and terminology in the literature on the gifted
child.
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An Act providing for educational programs suitable for

ACADEMICALLY TALENTED PUPII

ind House of Representatives in GeneralBe it enacted by the Senate an

i , and by the authority of the same, as followsCourt as

tion 1. Chapter 15 of the General Laws is hereby amended
by inserting in place of section 7 a new section to read as folloi

3 Section 7, The board of education, with the advice of the
i commissioner, shall appoint an advisory commission on aca-
-5 demically talented programs, consisting of eleven members,
6 which shall advise the board and the department and make
7 recommendations on the education of the academically talented.

6 which shall advise the board
7 recommendations on the educa
8 The commission shall cons
9 teachers of the academically

10 pupil programs, two specialists
11 persons who are not profession

of at least three classroom
talented, two directors of gifted

in educational research, and two
il educators.

Appendix C

PROPOSED LEGISLATION.

CJ)e Commotnuctiltij of cpagsadwsetts

In the Year One Thousand Nine Hundred and Sixty-Twc

12 The commission may expend money appropriated for the
13 expenses of the commission. No member shall receive any
14 compensation, but shall be reimbursed for his actual necessary

—
l5 expenses incurred in the performance of his duties.

•16 The term of office of the members shall be for two years,
17 except that the board of education may provide for the over-
-18 lapping of membership by providing for one-year terms and for
19 three-year terms during the first three years of the commission’s
20 existence.
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1 Section 2. Chapter 71 of the General Laws is hereby amended
2 by inserting after section 81 a new section to read as follows;
3 Section 82. The school committee of every town and re-
-4 gional school district shall ascertain, under regulations pre-
-5 scribed by the department of education, the number of children
6 of school age who are academically talented. Each town or
7 regional school district shall provide an educational program
8 in its public elementary and secondary schools suitable for the
9 academically talented pupils in such schools under regulations
10 prescribed by the department of education through the divisiot
11 of elementary and secondary education.
12 The school committee of a town or regional school district
13 may, for the purpose of this section, subject to the approval of
14 the department, make agreements with one or more towns or
15 regional school districts for the employment of teachers, en-
-16 rollment of pupils, the use of facilities, or other matters neces-
-17 sary for providing an educational program suitable for the aca-
-18 demically talented pupils in the elementary and secondary
19 schools of the parties to such agreement. A town or regional
20 school district may provide transportation for pupils in such
21 programs to a school in another town or regional school district.
22 Subject to the regulations of the department, any town or
23 regional school district may provide for some or ail academi-
-24 cally talented pupils under this section by enabling them to be
25 enrolled, with tuition paid by said town or regional school dis-
-26 trict, in other public schools, including enrollment on a part-
-27 time basis in institutes, workshops, seminars or institutions of
28 higher education where there are approved programs for aca-
-29 demically talented pupils.

1 Sections. Chapter 71 of the General Laws is hereby amended
2 by inserting after section 82 a new section fo read as follows:
3 Section 83. Whenever any program suitable for the academi-
4 cally talented pupils of a town or regional school district is ap-
-5 proved by the department of education through the division of
6 elementary and secondary education under regulations estab-
-7 lished by the board of education, the town or regional school
8 district shall be reimbursed for one half of the cost of the in-
-9 struction of the children in the approved program, actually

10 rendered or furnished, but not exceeding ordinary or reasonable
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compensation therefor, and one half of the cost of transportation
which is provided in paragraph two of section eighty-two.

11
12

Section 4. Chapter 71 of the General Laws is hereby amended
by inserting after section 83 a new section to read as follows;

1
9

Section 84-. The state treasurer shall annually on or before
November twentieth pay from the proceeds of taxation on in-
come under chapter sixty-two to any city or town or to any
regional school district such sums as may be certified by the com-
missioner for programs for the academically talented as pro-
vided for in section eighty-two and transportation as provided
for in paragraph two of section eighty-two. The amount of re-
imbursement under this section shall be claimed by the school
committee in accordance with attested claims on forms provided
by the department.

3
4
5

6
7
8
9

10
11
12
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