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. . . Do you know what you are? You are a marvel. 

You are unique. In all of the world there is no other 

child exactly like you. 1n the millions of years that 

have passed there has never been another child like 

y o u .  . . . You may become a Shakespeare, a 

Michelangelo, a Beethoven. You  have the capacity 

for anything. . . . 

Pablo Casals, Joys and Sorrows: Reflections 

During the past year Department of Education 
staff met with groups of educators, parents, and 
representatives of cultural institutions, business 
and industry to discuss the education of gifted 
and talented students in the Commonwealth. 
The contributions of these groups have assisted 
us in shaping the philosophy and the content of 
this position paper. 

The Board of Education recognizes the serious 
commitment to gifted and talented students in 
the Commonwealth. The education of these 
students is a significant challenge. It is essential 
that the schools provide educational 
opportunities and services that will assist these 
students in fulfilling their potential. In this 
position paper the Board of Education addresses 
the needs of gifted and talented youth and 
presents a series of directions for appropriate 
educational programs, thereby assisting local 
schools to  provide a wide range of learning 
experiences for these students. 

We commend the leadership in local schools, 
communities and professional associations for 
their efforts to develop programs that will assist 
students to achieve unique and valuable promise. 

Charles T. Grigsby 
Chairperson 
Massachusetts Board of Education 



Introduction In response to the Educational Goals and the 
Commissioner's 1978 Operational Plan, the 

The Massachusetts State Board of Education is Department of Education has taken an active 
committed to the principle that each student in role in responding to the growing public concern 
the Commonwealth has ability, dignity, worth, for state leadership in meeting the needs of gifted 
and equal right to develop his or her full and talented students in the Commonwealth. 
potential for a meaningful life. In the Educational 
Goals for Massachusetts (1971) the Board of The Board of Education recognizes the need for 
Education stated: leadership and encouragement in helping school 

Educators must . . . commit themselves systems across the Commonwealth respond to 

anew to the unfinished task of providing the increasing concerns of parents, educators, 

equality of educational opportunity and students to increase educational experiences 

whereever and  in whatever form necessary. for the gifted and talented. 

The commitment requires that each 
individual be given a n  equal chance to 
develop fully within the framework of his 
abilities and  limitations while being accorded 
full respect for his human worth. The poor, 
the sick, the mentally a n d  physically 
handicapped, the hungry and  
undernourished, the neglected ethnic a n d  
racial groups, and, in some instances, the 
gifted constitute our wasted talent and  our 
forgotten people. Financial support, physical 
facilities, instructional materials a n d  
equipment, good management, a n d  a 
respectable school climate must be assured 
if the goals of quality education a r e  to be 
realized. 



Rationale 

A recurrent theme in the history of American 
education has been the importance of 
individualized approaches in teaching and 
learning. The efforts made by school systems 
across the nation to design their offerings, as 
much as possible, to the needs of the individual 
student arose from research findings that 
significant learning occurs when the child is 
personally involved, and when the task of 
learning addresses the particular needs, interests, 
and strengths of the learner. 

Too often, the gifted and talented student has 
been viewed as not requiring special provisions 
because of his or her strengths. It is evident, 
however, from studies of high school students, 
and from personal accounts of students about 
their educational experience, that the gifted and 
talented do not develop to their potential in 
many schools. In effect, they remain a neglected 
element in American education. Gifted and 
talented young people need to be motivated and 
nurtured by a challenging curriculum and 
stimulating teaching techniques that provide an 
atmosphere conducive to learning. 

The specific challenge of meeting the needs of 
the gifted and talented student was stated by 
Sidney Marland, former U.S. Commissioner of 
Education: 

We give ardent lip service to individualizing 
instruction. We have come a small distance 
in reaching out to the uncommon child who 
is handicapped. It  is no less a valid public 
policy, consistent with individualization, to 
reach out now to the uncommon child who 
is able. 

Under the following 1971 definition, the U.S. 
Office of Education estimates that a minimum of 
3% to 5% of the total school-age population 
possess gifted and talented abilities: 

Gifted and talented children are those 
identified by professionally qualified persons 
who by virtue of outstanding abilities are 
capable of high performance. These are 
children who require differentiated 
educational programs and/or services 
beyond those normally provided by the 
regular school program in order to realize 
their contributions to self and society. 
Children capable of high performance 
include those with demonstrated 
achievement and/or potential ability in any of 
the following areas, singly or in combination: 

1. general intellectual ability 
2. specific academic aptitude 
3. creative or productive thinking 
4. leadership ability 
5. visual and performing arts 
6. psychomotor ability 

Acknowledging the schools' role in addressing 
the educational needs of gifted and talented 
students, as defined above, the Department of 
Education encourages and supports the 
development of programs for these students in 
local school systems. The Board of Education 
recognizes that leadership and encouragement 



from the Department of Education is critical if 
local school systems are to identify those 
students whose abilities, talents and potential for 
accomplishment are so outstanding that they 
require special, differentiated education to meet 
their intellectual, creative, physical and emotional 
needs, and to provide them with appropriate 
educational programs. This differentiated 
education should not result in social isolation for 
gifted and talented students. Every effort should 
be made to ensure that such programs for the 
gifted and talented do not segregate these 
students from the rest of the student body. 

The need for a statewide approach to help 
school systems respond to their gifted and 
talented students is evident in the collected data 
of the School System Summary Report (October 
1, 1977) that indicated many schools were 
seeking Department leadership in providing 
services to these students. Specifically, the data 
showed that the schools in Massachusetts lack 
identification and assessment techniques, lack 
teachers trained to work with gifted and talented 
students, and lack teaching and learning 
materials for gifted and talented students. 
Additionally, the number of inquiries to the State 
Department of Education by local systems for 
technical assistance in planning differentiated 
educational experiences for the gifted and 
talented has been growing. The Department has 
received requests for workshops and seminars in 
such areas as identification procedures, inservice 
materials, model programs, and building 
community support. 

Teachers, counselors, and administrators require 3 
increased skill and understanding regarding 
multiple methods for identification and 
assessment of gifted and talented students. 
Inservice training is needed for school personnel 
in the fair and unbiased methods of testing, 
interpreting data, and identifying gifted and 
talented students from all cultural, socio- 
economic, racial and ethnic groups. At the 
present time limited inservice training resources 
are available to train educators in the use of a 
broad range of identification and assessment 
techniques. A critical need exists to help school 
personnel understand these techniques, and to 
acquire the skills and commitment to apply 
them. 

In Massachusetts, educators and parents who 
wish to learn about working with gifted and 
talented students are frustrated by the apparent 
lack of resources available to prepare classroom 
teachers in dealing with the special needs of 
gifted and talented students. Generally, inservice 
training has been seen as the responsibility of the 
individual teacher or school system. Since the 
present inservice resources are scattered and 
scarce, the new inservice component of the 
Department, the Commonwealth Institute, will 
need to coordinate such training as funds 
become available, focusing on issues of 
educational services for the gifted and talented, 
and thereby increasing and strengthening the 
total resources of the state. 

Data from the 1977 School System Summary 
Report provide examples of locally developed 
model programs for the provision of services to 
gifted and talented students. These programs 



have generated considerable interest and a "spin- 
off" effect is beginning to occur. In order to 
capitalize on this momentum and to increase 
community and school awareness of such model 
programs, the Board of Education seeks to 
promote the sharing of these models with school 
systems that wish to provide necessary services 
for the gifted and talented students. The Board 
will also continue to disseminate information 
about the Massachusetts Student Advisory 
Council Project, selected by the United States 
Office of the Gifted and Talented as a national 
leadership training model for encouraging gifted 
and talented student leaders. 

Additionally, the Board recognizes the need to 
initiate and to develop relationships between 
cultural, scientific, business, governmental, and 
educational institutions and local school systems 
in order to strengthen the resources available for 
educational services to gifted and talented 
students. Cooperative planning between local 
school systems and these institutions must be 
undertaken to develop programs specifically 
designed to create a broad range of educational 
options for gifted and talented students. 

Frequently, the written accounts of certain gifted 
and talented achievers refer to a mentor, who 
serves as teacher, counselor and role model, 
and, thus, is involved in the development of the 
skills, knowledge and self-image of the achiever. 
While educators have recognized the importance 
of this factor in the development of all children, it 
is an especially important need for the gifted and 
talented student. Opportunities for in-depth, 
extensive exploration of a student's special 
interest with another student or adult mentor are 
infrequent in the daily school setting. The Board 
of Education, therefore, will encourage the 
development of processes for schools to develop 
and implement a mentor program for the gifted 
and talented. 

Finally, the Board of Education assumes that 
whenever programs for gifted and talented 
students are undertaken, intellectual, social, and 
emotional growth will be considered and 
fostered. The gifted and talented have multiple 
needs-and their education must include the 
dimensions of values, feelings, and attitudes, as 
well as intellectual, creative and academic 
development. 







Initiate, expand, and improve varied 
programs that will allow gifted and talented 
children to realize their fullest potentialities. 

Identify volunteer resources, including 
teachers, students, parents, and community 
members, who possess the qualities of 
intellectual, artistic and athletic excellence, 
creative ability, and empathy for the gifted 
and talented, and create opportunities for 
them to work with such students. 

Provide professional development 
opportunities for all those involved in the 
education of the gifted and talented in order 
for educators to understand the unique 
requirements of these children, and how to 
deal with these educational needs. 



Directions for the Massachusetts 
Department of Education 

In order to respond to the needs of gifted and 
talented students, as stated above, the 
Department of Education staff will take the 
following actions during the coming school year: 

Use existing resources and agencies of the 
Department of Education and of the 
Commonwealth to publicize programs for 
gifted and talented, to educate the public, 
and to provide planning assistance and 
technical assistance to school systems in 
their efforts to serve their gifted and 
talented students. 

Share criteria from nationally recognized 
gifted and talented programs so that local 
models can be identified and local school 
districts can evaluate their programs. 

Promote an enhanced awareness among 
educators in the Commonwealth of the 
need for multiple techniques for 
identification and assessment in order that 
gifted and talented students be identified in 
all populations regardless of linguistic, 
cultural or socio-economic backgrounds. 

Develop a process of delivering inservice 
teacher training by helping colleges and 
universities to respond to the needs of 
teachers and counselors in their work with 
gifted and talented students through 
participation in the Commonwealth 
Institute. 

Identify and disseminate information about 
model programs developed by local school 
systems and by cultural and educational 
institutions in collaboration with local school 
systems. 

Develop procedures for implementing 
innovative mentor programs that include 
adults working with students, and students 
working with students. 

Continue to produce and to promote 
programs for the development and 
involvement of gifted and talented student 
leaders. 

Ensure commitment to this program by 
such units as the Divisions of Curriculum 
and Instruction, Occupational Education 
and Special Education, and the Bureau of 
Equal Educational Opportunity. 

Explore programs for gifted and talented 
bilingual students and for disadvantaged 
gifted and talented children. 

Assign a contact person in each Regional 
Education Center to deal with initial 
inquiries, and, primarily, to make referrals 
for additional information. 

Provide materials to the Regional Education 
Centers for use by educators and the 
general public; such materials would include 
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