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INTRODUCTION


Executive Summary 

Mission Statement 



EXECUTIVE SUMMARY 
August 1, 2002 

Every person who enters our school notices it.  The parents and the staff notice it.  The 
Kindergartners and high school students notice it.  Visitors and even the delivery people notice it.  
Walk in our doors and you immediately feel the warmth and secure strength of our school 
community. 

This sense of community comes from the solid collaboration between our highly trained staff, our 
dedicated Board of Trustees, our devoted parents and our extraordinary students. 

The school wide objectives for the 2001-2002 school included: 
• a consistent literacy curriculum throughout the age groups 
• Disseminate information about our Project Periods 
• the redesign of the Professional Evaluation process 
• the creation and approval of the Crisis Management Plan by the Board of Trustees 

In addition to meeting these objectives, program expansion continued elsewhere in the school.   
Parent volunteerism was at an all time high and included connecting families to literature in our 
parent/student book clubs and literacy evenings.   Middle and high school theater productions on 
our new, onsite, portable stage impressed audiences from both our school community and the 
larger island community.  Over sixty students ages ten through eighteen participated in a wide 
variety of mentorships with dozens of adult volunteers from across Martha’s Vineyard. The student 
run dark room committee doubled the amount of children engaged in photography.  Educational 
experiences involving the Island Farm Institute and the herring run along the south shore of 
Martha’s Vineyard connected students to meaningful, hands on learning as they helped to preserve 
for our island’s natural resources.  Students ages 12 to 14 traveled to Italy with faculty and parent 
chaperones for an exhilarating exploration of that country’s rich history and culture. 

On June 1, 2002, our second graduating class comprised of two exceptional students, celebrated 
their commencement .  In an extraordinary gesture of caring and community awareness these two 
young women asked that their gifts from the different classes in the school be in the form of 
donations to international aid organizations.  Their fellow MVPCS students raised thousands of 
dollars, in the name of our two graduates, to donate to international organizations that promote 
world peace and reduction of poverty. Our graduates, in turn, worked with their parents to build and 
donate a greenhouse on our campus to be used by future generations of MVPCS students.  

I continue to be humbled by the creativity, care and inspiration of this school community. 

Respectfully submitted, 

Robert M. Moore, Director 
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MISSION STATEMENT


It is the mission of the Martha's Vineyard Public Charter School to create a public 
school that will cultivate lifelong learners in a multi-aged, project-based setting. 

Within an environment that models interdependence as the foundation of society, 

The individual student will direct his/her own learning; 

The group will make decisions together and recognize the unique 

contributions of each member;


The community will support and interact with the school body. 

The Martha's Vineyard Public Charter School will show that individualized and 
carefully monitored progress can be attained in a public school. 

Specific adaptable innovations of the MVPCS include the following: 

• community interaction and service 
• student-driven curriculum 
• flexible block scheduling 
• real projects from meaningful practical themes 
• authentic assessment 
• collaborative teaching and learning 
• democratic governance 
• multiage grouping 
• parent, student and teacher partnerships 
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School Performance 

Accountability, Performance Objectives 



__________________________________________________________________ 

__________________________________________________________________ 

STUDENT ACADEMIC PERFORMANCE OBJECTIVE #1


All MVPCS students will demonstrate academic progress as indicated by 
standardized test results and internal methods of assessment in the curricular areas of 

Math, Science, English Language Arts and Social Studies 

Measurement Tools 

While students may progress at their own pace, the MA Frameworks are being used as 
a reference for setting standards and benchmarks for the school’s different age 
groupings: the kindergartners, 6-8 year olds, 8-10 year olds, 10-12 year olds, 12-14 
year olds, 14-16, and the 16-18 year. olds. 

Measurement Tools fall into two categories: external (standardized) tests and internal 
(school designed) methods of measurement.  

External / Standardized Tests 

The following tests were administered during the 2001-2002 school year: 

The Terra Nova survey was administered in March, 2002  to all third through tenth 
grade students in the curricular areas of Math, Science, English/Language Arts, and 
Social Studies. 

The MCAS was administered in April and May, 2002 to 3, 4, 5, 6, 7, 8 & 10th graders. 

Internal / School Designed Methods of Measurement 

The following internal methods of measurement were employed during the 2001-2002 
school year: 

• MVPCS Internal Assessment Instrument 
• Teacher Designed Assessments 
• Project Assessments 
• Student Project Exhibitions 
• Student Work Portfolios 
• Progress Reports 
• Student Self-Assessments 
• Peer Reviews 
• Personal Education Plan (PEP) Conferences and Forms 
• Graduation Portfolios and Juried Exhibitions 
• High School Graduation Requirements 
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Current Status 
External / Standardized Tests 

The 2001  MCAS results data indicated: 

MVPCS students in grades 4, 8 and 10 scored above state averages in all 
curricular areas except Grade 7 English (MVPCS 237 / MA 239) and 

Grade 8 Math (MVPCS 227 / MA 233), History (MV 224 / MA 224). 

The TerraNova survey was administered in March, 2002 to all 8-17 year olds in the 
curricular areas of Math, Science, English Language Arts and Social Studies. 
The 2002 Terra  Nova results data indicated: 

The average scores (13 out of 20 scores) from each cohort (pps.  24-25 ) fall 
above the national percentile score of 70%. Seven scores fall below the 70% 
benchmark, three of which are in the curricular area of math. The 
implementation of the new math program, Everyday Mathematics, will provide 
the school with a consistent math curriculum in the Kindergarten through Grade 

4 classrooms. The strong scores in the Reading and Language subject areas with 
all four cohorts are the result of the strong continued emphasis the school 

delegates to the literacy program in the lower school. 

Standardized test data is analyzed annually.  See pps.  24-26 for complete data and 
analysis of standardized tests. 

Next Steps:
1. The faculty will meet in monthly curricular groups to assess and evaluate the 
work in the classrooms.  
2. Teachers will continue to collaborate and share best practices in Math 

curriculum throughout the school.  Additionally, monthly curriculum 
meetings will continue to take place in the areas of Math, Science, English 
Language Arts and Social Studies, to address those areas on a unified, 
school wide basis 

3. Work will continue in the area of standardized testing familiarity for both 
faculty and students.  Teachers will continue to familiarize themselves with the 
tests, their format and expectations.  Students will be given test taking strategies 

including multiple choice formats and time restraints. 
4. The Everyday Mathematics program will be implemented during the 2002-

2003 school year for Kindergarten through Fourth Grade. 
5. The MVPCS has been awarded the Bay State Literacy Grant and will be 
implementing curriculum and professional development with direction from this 

grant. 

Internal / School Designed Methods of Measurement 

•��The MVPCS Internal Assessment Instrument was revised where necessary and fully 
implemented in all classrooms in the subject areas of Math, Science, English 
Language Arts and Social Studies.  This tool provides authentic assessment of student 
progress, guides instruction and curriculum development, serves as a vehicle for 
professional development and informs parents of the educational growth of their 
children. This 
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performance based measurement is aligned with the MA Curriculum Frameworks and 
serves as a model of authentic assessment.  It documents progress by using teacher 
made tests, portfolios, juried exhibitions, student self evaluations and teacher 
anecdotes as a means of assessing  student performance.  Using this instrument, five 
skill levels are identified: novice, beginner, apprentice, practitioner and flyer.  Each 
curricular area and strand from the Math, Science, English Language Arts and Social 
Studies MA Curriculum Frameworks is represented.  Progress is noted through 
performance and evidence of knowledge and skills.  As students demonstrate skill, 
knowledge, and application, the data is recorded by the teacher.  

* Next Steps: 
1. Ensure that all student academic growth is being monitored through the use 
of the Internal Assessment Instrument. 
2. Continue to improve the instrument by setting aside time each month for 
collaboration that addresses curriculum development and the refinement of the 
tool. 
3. 
Art.

Implement the instruments for Self Directed Learning, World Languages and 

• Teacher generated assessments were given to students at all levels.  Results of 
these tests helped teachers shape and focus their instruction. 

• Teachers utilized a variety of techniques and strategies (observation, self 
assessments, dialogue, and project/curricular criteria) to assess student learning 
through project based educational opportunities. Students experienced an increased 
number of opportunities to exhibit their projects to a wider audience.   

* Next Step : Continue to increase opportunities for student work exhibitions 
and align the assessment of the exhibits with the Internal Assessment Instrument. 

• Student work portfolios were maintained for each student through both teacher and 
student selected pieces of work.  The faculty devised a  school-wide policy for the 
portfolio standards appropriate to each grade level. 

* Next Step:  Clarify the portfolio filtering process at each grade level in order to 
pass on appropriate work to the next classroom teacher for the proper 
maintenance of each student's portfolio. 

• Progress Reports were increasingly uniform throughout the grade levels in both the 
written narratives and in the use of the Internal Assessment Instrument’s terminology. 

* Next Step: Continue to reflect on aspects of progress reports in full faculty 
meetings, analyze comments from parents and students and revise progress reports 
as deemed appropriate. 

• Student Self-Assessments and Peer Assessments continued to play a large role in 
each classroom regarding student work and/or student performance. 

* Next Step: Continue to maintain the importance of these forms of assessment. 
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• Personal Education Plan Conferences and Forms were the driving force behind all 
student activity and growth in the school.  The school had a 95% attendance rate at the 
conferences which were held at least three times a year for each student. 

* Next Steps:
1. Continue to emphasize and evaluate the PEP forms and conferences 
through full faculty collaboration. 
2. 	Ensure that continued dialogue and communication between student, parent 

and teacher, are articulated and heard.  

• The graduation requirements stipulate that all students produce five graduation
portfolios and one juried exhibition. Each of the school’s graduates successfully 
completed this requirement.  The criteria for the graduation portfolios/juried exhibitions 
are: 

1. 
2. 
3. 

each portfolio will be an in depth piece of work on a topic of choice

work will include criteria for assessment
work should show learning and growth over time 

4. 	work will include a self assessment by the student and the supervising 
teacher/adult assessment. 

5. the portfolio, after possible revisions, will be deemed a credible piece of 
work by the portfolio committee.
Seventeen graduation portfolios/juried exhibitions were submitted to the portfolio 
committee during the 2001-2002 school year.  All were deemed graduation ready.  
The subjects of the portfolios were varied and included, the titles :   “The Everglades 
and the Pantanal”, “Trigonometry”, “The Blues-A Performance”, “Napoli: Portfolio 
Italiano”, “Your Education”, “Schizophrenia: The Science and Social Science of the 
Illness”. 

* Next Step: Continue to assess and refine the system for portfolio oversight 
and assessment. 

• Graduation Requirements: A high school task force analyzed the graduation 
requirements. The Board of Trustees reviewed and approved the present set of 
requirements which were successfully fulfilled by the school’s second graduating 
class. 

* Next Step: Continue to clarify and communicate the graduation requirements 
to the students, families and community. 
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__________________________________________________________________ 

__________________________________________________________________ 

STUDENT ACADEMIC PERFORMANCE OBJECTIVE #2 
Students will make measurable progress in becoming self directed learners. 

Measurement Tools 

• Progress reports  
directed learners.

identify achievement towards becoming self 

Current Status 
Students were provided with opportunities to make choices regarding their education.  
Students made choices of “offerings”, artists-in-residence courses and mentorships, 
guided by their teacher/advisors and their parents. 

The schedules tried to balance students’ work in essential knowledge areas with their 
independent study choices.  Students who were ages 10-12 enjoyed time set aside in 
their schedule to engage in independent study projects.  Several exhibitions of student 
work resulting from these independent study classes took place during the 
school year.  Six through nine year old students were invited to make choices while 
working in the essential knowledge areas throughout their daily life at school and 
especially during their “explore time” that took place twice a week.   

Students were asked to evaluate their own work through the use of various self 
assessments. These evaluations helped students understand the ways in which they 
learn best.  For example, the 10-12 year olds engaged in a multi intelligence survey 
that was discussed, analyzed and graphed.  

During the January and June two week Project Periods, twenty-five 10-14 year old 
students and all 14-18 year students, guided by teachers, engaged in independent 
study projects. Students designed their own schedules that included their own goals 
over the span of these sessions during the year.  A final exhibition of these projects 
took place. 

Students used the MVPCS Internal Assessment Instrument performance indicators to 
monitor and assess their own work. 

* 
1. 

Next Steps :
Continue to promote the importance and extend the opportunities for choice 

in each student's education. 
2. Implement an Internal Assessment Instrument that identifies the 

performance indicators of self directed learning.

3. Expand student use and understanding of all subjects of the Internal 
Assessment Instrument. 
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__________________________________________________________________ 

__________________________________________________________________ 

SCHOOL ACADEMIC PROGRAM OBJECTIVE #1 
School work will be project based as much as possible and intrinsically meaningful 

and interesting to students. 

Measurement Tools 

• Teacher designed “project evaluation forms” 
• Student self evaluations. 
• Teachers evaluated projects that reflected the interests of the students. 

Current Status 
Many examples of project based learning occurred on a consistent basis throughout 
the school year. A variety of projects, most of which included exhibitions that were 
presented to the school community, exemplified this approach to learning.  A few of the 
highlights were: the 6-8 year old Interdisciplinary Dinosaur Study that included poetry, 
story writing, games, art, geography and math; the 8-10 year old Language Arts 
Project in which students read many different versions of Aesop’s fables while 
studying ancient Greece, compared different versions of the same story, wrote their 
own fables performed them as skits, and created felt quilts picturing their fable; the 10-
12 year old Shape of Space unit that integrated computer technology with geometry 
and space science as students explored different possibilities for the shape of space 
and analyzed concepts of “finite” and “infinite” space; the 12-14 year old 
interdisciplinary Language Arts/Social Studies Unit on the holocaust, using the Facing
History and Ourselves textbook that included expository writing and culminated in the 
creation of a Holocaust Memorial Museum by the students;  the high school English 
class study on Anna Christie that during which students read, analyzed and produced 
this play while building the set, designing the costumes and performing for the general 
public. Exhibitions of  the projects were scheduled throughout the year, during which 
students had their work judged with specific rubrics by evaluators from both inside 
and outside the school. 

Student self assessments were implemented in each age group using a particular 
rubric for a each project, teacher generated “project evaluation forms”, and/or  the 
school’s Internal Assessment Instrument as the basis of these self assessments. 

Projects and mentorships, based on students’ interests were plentiful.  Examples of 
these independent projects included the construction of skateboard ramps, various 
culinary arts projects and work in the school’s dark room.  Examples of mentorships 
included animal care, wooden boat building, instrumental music, fine arts, creative 
writing, boat engine repair, retail sales, photography, as well as assisting at women’s 
support services and various farms. 

* 
1. 

Next Steps:

Increase the opportunities for project exhibitions.


2. Continue to build upon the successes of the mentorship program by refining 
the evaluation process of the mentorships and by expanding opportunities for 
more and varied mentorships. 
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__________________________________________________________________ 

__________________________________________________________________ 

SCHOOL ACADEMIC PROGRAM OBJECTIVE #2 
Academic standards and expectations will strive towards excellence. 

Measurement Tools 

• Teacher generated assessments. 
• Consistent standardized testing. 
• Internal Assessment Instrument 

Current Status 
Achievement expectations were made increasingly clear and consistent to 
students. 
For example, units of study for all students included clear expectations for student 
performance using the terminology of the Internal Assessment Instrument.  

The objective of academic excellence was closely monitored by the school’s utilization 
of the Terra  Nova survey and the MCAS. 

Student performance was closely monitored by the Internal Assessment Instrument 
and its use was expanded to all grade levels during the 2001-2002 school year.  This 
tool includes standards and expectations that are rigorous and indicative of high 
quality learning. 

* 
1. 

Next Steps:
Continue to clearly define course work expectations throughout the age 

groups.
2. 
3. 

Continue to reassess how the Internal Assessment Instrument is being used.
Focus monthly curriculum meetings to maintain the clarity of the curricular 

linkages between the age groups. 
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__________________________________________________________________ 

__________________________________________________________________ 

SCHOOL ACADEMIC PROGRAM OBJECTIVE #3 
The MVPCS will employ a comprehensive assessment system. 

Measurement Tools 
The MVPCS employs a comprehensive assessment system that includes both external 
and internal instruments and strategies.  See Student Academic Performance 
Objective, #1. 

Current Status 

The Terra  Nova Survey (grades 3-11) and MCAS (Grades 3 - 8, and 10) were utilized 
for external assessment of the school’s and each student’s achievement. The test 
results were analyzed for the purpose of planning and curriculum revisions. The 
school targeted Math as the area of continued concentration.  

The school fully implemented the Internal Assessment Instrument across age 
groupings in the four curricular areas of Math, English Language Arts, Science and 
Social Studies. 

* 
1. 

Next Steps :
Kindergarten through Grade 4 are implementing the Math program Everyday

Mathematics. This program utilizes several assessment strategies. 
2. The Bay State Literacy Grant awarded to the school for the 2001 through 

2003 school years, requires various meaningful literacy assessments.  
3. Ensure alignment of curriculum with the MA Curriculum Frameworks so that 

students are prepared for the MCAS. 
4. Continue to monitor and analyze the TerraNova and MCAS results in relation 
to student performance. 
5. Work with faculty to make sure that the Internal Assessment Instrument is 
being properly utilized by each teacher.  
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__________________________________________________________________ 

__________________________________________________________________ 

SCHOOL ACADEMIC PROGRAM OBJECTIVE #4 
The MVPCS will implement multiage learning experiences for students. 

Measurement Tools 

The school continues to focus on providing numerous multiage learning experiences 
for students throughout the school. 

Current Status 

Core subject classes occurred with students grouped by two year age spans, as 
follows: 6-8 year olds, 8-10 year olds, 10-12 year olds,12-14 year olds, 14-16 year 
olds and 16-18 year olds.  

The afternoon Artist in Residence and Offerings classes had students ranging in age 
spans from four to six years. 

The middle/high school science teacher worked for several months with a team of 
students ages ten through sixteen, who participated in a state wide robotics 
competition. 

Middle and high school students worked together with several faculty advisors to 
create a draft of the legislative branch of our school constitution. 

At the beginning of the year and during several gatherings throughout the year, 
students and faculty participated in school community building activities that 
encompassed groups of students ranging in ages from five-eighteen.  A school wide 
“buddy” system was implemented whereby older students paired up with younger 
students for a variety of activities that included visiting “buddies” in the classroom, and 
riding the bus home with the “buddy”. 

The daily whole school “Morning Meeting” and recess times provided opportunities for 
students to partake in multiage learning experiences.  

* Next Step :   The school will continue to encourage these and other ways to 
provide opportunities for multi age groupings. 
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Conclusion 

The 2002 Accountability Plan reviews the 2001-2002 school year and sets objectives 
and “Next Steps” for the 2002-2003 school year. 

The Accountability Plan reflects the school’s focus on instruction driven by assessment 
and the analysis of data from ‘Internal’ and ‘External’ assessments.  The document 
also maintains the continued importance of the project based learning pedagogy as 
well as assisting each student in their pursuit to be independent, self directed learners. 

A sense of pride prevails about the school’s achievements of the past school year and 
we look forward to continued work in achieving our objectives for the 2002-2003  
school year. 
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PRESIDENT’S LETTER


The 2001-2002 school year, our sixth year of operation, was a year in which  
our school community demonstrated  vigor, responsiblity and an eagerness to 
continue to be a school that is a model for individualized, project based learning.  Our 
programs, such as artists-in-residence, mentorships, and project periods, were living 
examples of innovative education.   Parents were engaged  in participating in their 
children’s education plans and school activities in meaningful ways.  The Director met 
biweekly with every teacher/advisor to support, collaborate and reflect on professional 
practice. For the second year, a Dissemination Grant enabled members of our faculty 
to lead and participate in a series of spring teacher workshops, which this year 
focused on project-based learning.  Eleven teachers from four Island district schools 
participated and enthusiastically opted to continue meeting with our teachers next 
year. 

The faculty focused on curricular matters including:  
• researching effective math programs for the lower school levels, to be fully 

implemented for the 2002-2003 school year. 
• committing to a three-year Bay State Literacy Grant program for the lower 

school that included attending a two week summer seminar on literacy for all of our 
lower school faculty as well as providing resources for increased literacy across the 
curriculum. 

• providing a rigorous and creative interdisciplinary curriculum for the middle 
school students that included a program for a ten-day vacation-period trip to Italy with 
16 students, five parents, and five staff members. 

• effectively meeting the needs of our high school students as they continued to 
impress experts, teachers, peers and their parents with their diligence and ingenuity 
when they created a wide assortment of fascinating portfolios and juried exhibitions. 

The Board, which had clarified its role and developed a five year plan, focused 
on working toward specific goals.  As President, I worked to implement more fully the 
charter vision of democratic governance by consensus, reflecting the views of all 
constituencies in the school: parents, faculty and administration, students and Board 
members. Our standing committees and task forces included members from each of 
these groups and broader active participation:  Finance, Nominating, Teaching and 
Learning, High School Graduation, Governance/Bill of Rights, Compensation and Arts.  
The Teaching and Learning Committee fostered a several month discussion about 
how to improve the process for the Personal Education Plan, a key element of our 
charter, and developed useful materials for PEP conferences.  The Arts Task Force 
listened to the school community member’s opinions regarding arts education in our 
school and made recommendations to the Board.  The Compensation Task Force 
examined our teacher pay scales in light of the budget and recommended an across-
the-board raise.  The Nominating Committee clarified and followed an inclusive 
process in selecting three new members to fill expiring terms.  The Governance/Bill of 
Rights Task Force, with strong student participation, completed a draft of the first part of 
the school constitution, creating a Community Congress for democratic decision-
making in our school, as envisioned in our charter.  The Congress will convene in 
September. 
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After a process of school-wide evaluation, the Board recommended extending 
the contract of our able and respected Director, Bob Moore, through June, 2006, thus 
securing stability of leadership as our school continues to implement its charter vision.  

In June, at our second community graduation celebration, our two graduates, 
who had helped shape the school in their six years with us, affirmed our conviction that 
self-directed students thrive and that post-secondary institutions will embrace 
accomplished independent learners.  

I look forward to serving a second year as President of the Board and 
continuing to be part of the dedicated, collaborative community of people who are 
striving to make the Martha’s Vineyard Public Charter School a model of educational 
reform. 

Respectfully submitted, 

Susan Phelps, President, Board of Trustees 
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Summary of Educational Philosophy

Curriculum Design and Teaching Methods


The Martha’s Vineyard Public Charter School thrives in an environment where mutual 
respect is fostered,  success is applauded and mistakes are valued as part of the 
ongoing learning process.  After starting each school day with a whole school 
“Morning Meeting”,  students worked in multi age classroom groups as they  became 
proficient in curriculum designed  around the Massachusetts Curriculum Frameworks.  
Project based activities, thematic interdisciplinary units of study and community service 
activities were some of the essential methods employed to accomplish student 
learning. 

Lower School 

Each child was respected as an individual with his/her own needs, aspirations and 
responsibilities. Interactions with and contributions to the school community were 
integral aspects of the school day.  The children were encouraged to do the best they 
could do through a variety of activities and experiences that allowed them to grow in 
their knowledge and capabilities. Independent, small and large group work settings 
allowed for extended growth on the part of each student. 

Kindergarten Program 

Reading - The letters of the alphabet were introduced using a variety of non fiction and 
fiction literature pieces and reading comprehension activities. Formal reading 
instruction was taught through Guided Reading principles. 

Writing - Fine motor, prior knowledge, attention level and interest areas were the focus 
areas for these beginning writers. 

Math - Math concepts were introduced continually throughout the school year through 
a variety of activities and games. Each activity was designed so that the students could 
begin to challenge themselves to further their skills and understanding.  Beginning
concepts with fractions related to money were a focus of the math curriculum. 

Social Studies - The students were encouraged to focus on building a healthy and 
unified community. Cooperation, responsibility, respect, and  trust were daily areas of 
focus as they related to the school’s Bill of Rights.  Throughout the thematic studies 
during the year the students explored various global attributes to help them 
understand the relationship between living and nonliving things and how they relate to 
the world around them. 

Science - A number of activities encouraged the students to investigate, question, 
experience, and experiment through the process of discovery and inquiry.  Critical 
thinking and research skills development were the goals of the program.  This year’s 
theme was Life Cycles. 
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The kindergarten program included a rich variety of exciting, challenging and 
developmentally appropriate curriculum that was nourished by a caring and attentive 
classroom environment. 

Six through Eight  Program 

The Language Arts Program included many elements. Guided Reading instruction 
was the basis for reading instruction, in which the students worked in flexible, multi-
aged reading teams. Word attack skills and comprehension were addressed within the 
reading groups. Discovery Centers allowed the students a choice of self-directed, 
independent Language Arts related activities throughout the classroom. Thirty minutes 
a day were devoted to DEAR (Drop Everything And Read), during which the students 
read quietly by themselves.  Writing Workshop involved each student in the 
preparation, drafting, conferencing, revising, editing, illustration and publishing of 
several short stories per student.  Throughout the year, students participated in a 
number of Interactive and Shared Writing opportunities to assist in  the development of 
phonic and sentence structure skills. 

Mathematics was taught through the integrated and thematic curricular approach. The 
program was based upon hands-on learning experiences during which concepts were 
introduced in both individual and small group settings. Math manipulative and games 
were at the core of mathematics understanding, allowing each student to grow 
independently in grasping the concepts of patterns, addition and subtraction,
beginning multiplication, fractions, geometry and measurement, place value, number 
sense, and statistics and probability. 

The Social Studies curriculum was driven by thematic pedagogy throughout the year. 
The first unit involved the charter school’s Bill of Rights and Pillars, and the children 
created big books to explain those concepts. The group participated in an in-depth 
interdisciplinary unit on Native American life in cooperation with Martha’s Vineyard’s 
thriving Wampanoag community. This curriculum examined how climate and 
geography affect nutrition, clothing, shelter, tools, transportation and recreation. 

Scientific domains of inquiry, physical, technology, earth and life sciences were 
explored and studied through integrated and thematic curricular pedagogy.  Students 
navigated their way around the solar system as they studied planets.  During their 
dinosaur study, students found and looked at fossils and compared modern day 
animals with the dinosaurs by looking at body structure, movement, food and habitats. 

Project Based Learning was the venue through which the six through eight year old 
classroom curriculum was made particularly meaningful to students.  The integrated 
thematic pedagogy using Democracy, the Solar System,  Native American Life, and 
Dinosaurs as themes for this year generated a vibrant, engaged and focused 
classroom producing high quality results. 
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Eight through Ten Program 

The Language Arts Program reflected an integration of content area themes and skills 
specific to growth as readers, writers, speakers, and researchers. Writing Process, 
DEAR, Writer’s Workshop, poetry, expository and creative writing, Writer’s Notebook, 
cursive and spelling skill development, research skills, theater study, editing, peer 
feedback, read aloud, independent reading and publishing were regular and essential 
aspects of the program. An in-depth analysis of Aesop’s Fables exposed children to 
concepts of literary criticism. 

The Math Program was addressed through ten math centers and skill based small 
working groups that were organized through subjects such as geometry, long division, 
multiplication, measurement and probability.  The teacher designed math program 
addressed the individual needs of each student and was aligned with the 
Massachusetts Frameworks. 

The Social Studies curriculum  focused on ancient global studies including ancient 
Greece, Rome, China and Egypt.  As students learned about these ancient cultures 
they were exposed to research and  reading skills. In conjunction with their study of 
ancient Egypt the children designed to scale, and helped to build (with assistance from 
parents who were carpenters) a pyramid for the school playground. 

The study of Science revolved around the themes of life cycles, electricity, magnetism 
and archaeology.  Integrated activities with English, Math and Social Studies took 
place throughout the year. Inquiry, observations, predictions, questioning, 
hypothesizing and conclusions were present in all scientific investigations.  

Project Based learning opportunities, using a thematic integrated curricular approach, 
were mainstreamed in the classroom on a daily basis. One highlight of the year was 
when students engaged in an interdisciplinary project about monarch butterflies that 
included writing letters to pen pals in Mexico during Spanish class. These letters 
accompanied paper drawings of monarch butterflies.  The students charted on maps 
the route to Mexico as it mimicked the butterfly migration to Mexico from 
Massachusetts. Later in the year the children designed T-shirts with student drawn 
pictures that accurately depicted a variety of butterflies.  The proceeds from the sale of 
these beautiful T- shirts went to an organization that increases butterfly habitats 
throughout the world.  In June the class mapped out a plan for a butterfly garden that 
they then planted at the school. 

Individualization of curriculum coupled with community service oriented activities 
became the landmarks of this highly successful classroom. 

The Lower School students are exposed to Art, Music, Spanish, Physical Education  
and Electives (Artists in Residence Program) on a weekly basis as part of their regular 
schedules. 
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Middle School 

The Middle School Program was a two year departmentalized curriculum aligned with 
the MA Curriculum Frameworks and focused on projects, responsibility for one's own 
learning and independent research.  The ten through twelve year old students were 
divided into two learning /advisor groups that was taught by an English and Social 
Studies teacher and a Math and Science teacher.  The twelve through fourteen year 
old program consisted of three learning groups rotating between the four curricular 
teachers of Math, English, Social Studies and Science.  The middle school students 
participated in an elective program on Monday and Friday afternoons called 
‘Offerings’. These course selections ranged from choices such as Improvisation, 
American History, Sports, Math and Mentorships, to various fine arts opportunities.  In 
addition to these offerings, the middle school students participated in the school wide 
artists in residence program. 

Ten through Twelve Program 

The English Language Arts program centered on literature, composition and word 
study. Classics, Fantasy, and the Poetry Anthology were major components of the 
literature studies this year. Composition included narrative, persuasive and expository 
writing. Word study included vocabulary, spelling, Greek and Latin root words, 
prefixes, suffixes, phonics and dictionary skill work.  Thematic units were Courage, 
Historical Fiction and School Literary Publication. 

The Math program functioned through a hands-on problem solving pedagogy.  The 
focus during the year was on number theory, fractions/decimals/percents, statistics and 
probability. The Connected Mathematics series served as the text which was 
supplemented by daily math warm ups. Students worked individually and in small and 
large groups. 

The Social Studies program had students initially examine the ancient cultures of 
Rome, Greece and Mesopotamia.  As students learned about these ancient cultures 
they became increasingly sophisticated in their approach to research and non fiction 
reading skills and analysis.  Students participated in an exciting voyage through 
American Revolutionary days when they role-played various revolutionaries and 
visited historic places in Massachusetts including the Heritage Plantation and many 
significant sites throughout Boston.  

The Science program used an active, inquiry based approach to learning as the young 
scientists delved into the study of Electricity and Magnetism, Astronomy, 
Environmental Science and Geology.  The classes combined active exploration, 
experimentation, observation, class discussions, non fiction reading, writing and 
projects. One project had the students interact with the Trustees of Reservations as 
they explored the concept of watersheds.  After consulting contour maps of Martha’s 
Vineyard, the children created their own relief maps and were able to visualize the  
process of how the land drains water. This study also raised consciousness about 
conserving water and reducing pollution. 
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The ten through twelve year old students gradually became prepared to move on to a 
more departmentalized program in the twelve through fourteen program by rotating 
between two classrooms and two teachers during this two-year cycle.  The teachers 
skillfully balanced each student’s learning styles and preferences with a challenging 
and creative curriculum. 

Twelve through Fourteen Program 

The English Language Arts program  included short story and essay writing, grammar, 
poetry, biography, literary analysis and research projects.  Language work focused on 
spelling patterns, etymology, vocabulary and parts of speech.  Exercises included 
work with comma rules, quotation marks and standard punctuation for dialogue.  In 
conjunction with the Social Studies curriculum’s examination of ancient cultures, the 
students read and analyzed The Odyssey and then  created characters and wrote, 
rewrote and published fictional “odyssey” short stories.  

The Math program revolved around the strands of  Number Sense and Operations, 
Patterns, Relations and Algebra, Geometry and Measurement and Data analysis, 
Statistics and Probability.  Students studied elements of graphing linear equations and 
inequalities while exploring the workings of a graphing calculator.  The program 
emphasized both an individualized approach, as well as a hands-on approach for 
each student. 

The Social Studies program was entitled “Ancient World” during the fall semester and 
“Classical Europe and Facing History”  during the spring semester. As students 
explored human society and its beginnings, they probed mythological, sociological, 
philosophical and scientific questions about the creation of the universe and the 
origins of humanity.  Moving through ancient history to classical Greek and Roman 
studies the  students examined the roots of democracy, monotheistic religions and 
modern culture. The Social Studies curriculum culminated in a study of the Holocaust 
using the text, Facing History and Ourselves, during which students examined the 
many factors related to racism and prejudice.  The students confronted prejudice in the 
world and in their own lives as they became increasingly aware of their place in a 
diversely populated democracy. 

The Science program covered the strands of inquiry, physical science, life science, 
earth and space sciences and technology and engineering.  One major focus of the 
program was Oceanography.  The text, Whales in the Classroom: Oceanography, was 
utilized to compliment the curriculum.  Using the island of Martha’s Vineyard as a 
classroom, the learning experiences included scientific observations of different 
ecosystems such as a herring run, fresh water stream or sandy beach;  identifying and 
inventorying invertebrates;  going on a whale watch;  and modeling plant and animal 
cells. Students worked with the Herring Run Restoration Project (a state-run scientific 
study) assisting scientists in the study of depth, width, flow rate, temperature, and  fish 
populations at four sites along a herring run on Martha’s Vineyard. 

A highlight of the year for sixteen students in this age group was a journey to Italy in 
April. Rome, Florence, Siena, Pisa and a small city in the heart of Tuscany were stops 
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along the way as students vividly connected their study of ancient Rome with modern 
Italy. 

The twelve through fourteen program exposed students to a rigorous, project-driven 
curriculum. Taking responsibility for one’s own learning and becoming contemplative 
and caring members of a community were areas of focus in this dynamic and 
innovative program. 

The Middle School students were exposed to Mentorships, Art, Physical Education, 
Spanish, French and Electives (Artists in Residence and Offering programs) on a 
weekly basis as part of their regular schedules. 

High School 

The High School Program was divided  into two separate programs with distinct goals.  
The ‘First Two Years’ Program was classroom and curriculum centered and offered a 
variety of opportunities for project based learning as students prepared  for the tenth 
grade MCAS.  Students were able to direct aspects of their learning by making choices 
about the level at which they demonstrated their learning.  The ‘Last Two Years’ 
Program was dominated by the independent work on Portfolios and Juried Exhibitions 
under the supervision of  high school instructors.  All High School students participated 
in Mentorship and Community Service Learning programs as important aspects of 
their high school responsibilities. 

First Years 

The English curriculum used the novels Animal Farm and The House on Mango Street  
and various independently student chosen books to explore literary elements such as 
plot, theme, exposition, conflict, rising action and resolution.  The theme of “Identity” 
was woven through the entire English curriculum.  Poetry from the Harlem 
Renaissance was explored as well as the  sonnets of William Shakespeare.    
Composition work included short response, journal entries, point of view, expository 
and compare and contrast essays.  

The Math course was designed to be an integrated two-year program of algebra, 
geometry, number sense, probability and statistics. The students studied the equations 
of lines, solving and graphing linear equations, geometry, special right triangles, 
Pythagorean theorem, symmetry, volume and area.  Students used line plots, stem leaf 
plots, box whisker and line graphs to analyze and represent data. 

The World History program concentrated on the time period 1800 to the present.  
Students demonstrated learning through group projects, written papers, as well as 
orally and visually.  The use of primary and secondary sources to support research 
was a focus of individualized work by students.  Revolution was a major theme of the 
year as students learned about the American, French, Haitian, Scientific, Industrial, 
Russian and Chinese Revolutions though history, economic, political  science and 
geography.
One whole group project involved students in an analytical, problem solving based 
exploration when they created a scaled, topographical map of the world. 
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The Science program focused exclusively on Chemistry  during the fall semester and 
on Biological Sciences during the spring semester.  Independent research projects 
included written components, and visual and oral presentations.  Lab work was 
featured during the chemistry unit and one such lab involved the school’s six through 
eight year old students as they paired up with the high school to create “Ooblik” during 
their focus on non-Newtonian fluids. 

The First Two Year’s Program prepared students for the MCAS  through innovative 
classroom instruction, small and large group projects and a multitude of independent 
study opportunities.  

The Last Years 

The English curriculum was focused on the theme of “hope”. Selections from world 
literature included writing in the genres of drama, the novel, poetry and essays.  
Students wrote critical review essays, author studies, speeches and poetry in order to 
deepen their understanding about literature.  Vocabulary work and word etymology 
were two additional foci for the course.  An example of the student directed approach 
was when the students chose to mount a full scale production of one of the plays read 
in the class, Anna Christie. They performed in the play, created the set design and 
accomplished all production tasks for the play. 

The Math course explored new applications to a standard curriculum and the four 
strands of number sense, patterns and relations, geometry, statistics and probability. 
Pascal’s triangle, the binomial theorem and combinators, matrices, properties of 
number systems, geometric proofs related to finite networks, trigonometry, exponential 
and logarithmic functions and properties of discrete and continuous distributions were 
specific concepts covered during this course. 

The US History course was entitled “Civics- America in the World”.  Students explored 
the meaning of power, image, ideas and the role of power and persuasion in a 
consumer culture with a pervasive media.  The Bill of Rights and Thoreau’s On the 
Duty of Civil Disobedience were analyzed in depth.  The question of terrorism and 
propaganda were essential points of discussion as they related to current world 
events. The whole group visited Tufts University to participate in seminars on various 
topics related to the Unites States’ response to international terrorism. The second 
semester was dedicated to independent study in the social sciences to assist the 
students as they created portfolios related to the social sciences. 

The Science course during the fall semester was devoted to independent study in the 
sciences, to support the students as they created portfolios related to scientific study.  
The spring semester was a student chosen course about Astronomy.  Topics included 
electro magnetic spectrum, sundials, ancient cultural notions about the cosmos and 
our place in it, planets in our solar system, suspected black holes, nebulae and star 
observations. The teens participated in a star gazing night at the school where several 
members of the Martha's Vineyard Astronomy Club visited,  equipped with a 16 inch 
Dobsian telescope. 
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The Last Year’s program predominantly focused on the preparation and 
successful completion of the graduation requirements including the five portfolios and 
one juried exhibition.  The group of ten students produced seventeen portfolios and/or 
juried exhibitions during the year.  These were impressive bodies of work that ranged 
in subject matter from trigonometry to a comparative study of the Florida Everglades 
and the Brazilian Everglades, to a study of Schizophrenia, to a juried exhibition during 
which one young man teamed up with his parents to give a public fiddle concert at a 
local gathering place.  The success of this program culminated during commencement 
day in June, 2002 with the school’s second graduation. 

The High School students were exposed to Spanish, French,  Community Service 
Learning, Art, Physical Education, Mentorships and Artists in Residence course work 
to round out their curricular learning. 

Offerings, Project Period, & Artists-in-Residence 

In addition to addressing student interests  during the daily classroom structure, the 
MVPCS put great emphasis on the afternoon Offerings , the two week Project Periods 
in January and June, and the Artists-in-Residence Program . 

The Offerings were electives offered to the ten through fourteen year old students.  
They took place on  Monday and Friday afternoons. During these classes,  teachers 
shared a variety of learning experiences with students, which often centered around 
the teacher’s own interests and  hobbies. This year’s courses titles were:  Study Skills, 
Getting to Know Yourself From the Inside Out, Educational Board Games,  Figure
Drawing, The Hawaiian Experience, Mentorships,  Improv and Short Scenes,  Hiking
and Observing Nature, Sports, ABC Quilts, Yoga, Creating Floor Mats, Cooking, 
Singing With Kindergartners, Living History, Playing With Numbers, Writing for Fun 
and Confidence, and Math Boosters. 

The two week Project Periods allowed students ages ten - eighteen to pursue an area 
of interest in depth and breadth.  Course titles during the 2001-2002 school year were: 
Explore Martha’s Vineyard, Maritime Studies, Farming Project, Sports and Cooperative 
Games, Walkabout, Robotics, Art, The Write Stuff, Health Anatomy and Human 
Physiology, Commedia D’el Arte and Independent Study. To foster individualized, self- 
directed learning, all students in the high school program and some younger students,  
were encouraged to select and create their individual paths of work for the two week 
periods in a teacher-guided program of independent study.  

The Artists-in-Residence Program has existed since the school first opened.  Every
student in the school had the opportunity to participate in these weekly, Wednesday 
afternoon, multiage classes.   Students engaged in a variety of artistic endeavors while 
directly learning from the experts. Course titles for this year included:  Paint and 
Splatter, Artists’ Studio, Ceramics, Introduction to Photographic Design, Creative 
Memories, Fiber Arts, Knitting, Multimedia Art, Yoga, Scene Study, Black and White 
Photography and the Darkroom,  Cultural Dance, Sculpture Circus, Puppetry, Mosaics, 
Cartooning, History of Film, Drawing and Watercolor, Tai Chi, Sense of Wonder, Play 
Acting, Comedy Improv, Farm Life and Crafts, Gnomes and Their Homes, Animation 
Plus, and Metalsmithing and Jewelry. 
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SUMMARY OF EXTERNAL STANDARDIZED TEST RESULTS 

TerraNova Test Data Analysis 

The following chart illustrates how each grade level has performed over a four year 
period, from 1999-2002 using National Percentiles. 

National Percentiles of TerraNova Survey Results 
(1999/2000/2001/2002 scores) 

Reading Language Math Science Social Studies 

Grade 3 
84/80/80/90 66/73/86/69 81/68/82/81 97/82/92/88 83/75/76/90 

Grade 4 
76/74/95/85 75/85/95/80 88/69/89/81 89/78/96/80 88/84/91/83 

Grade 5 
70/86/92/89 61/78/85/73 47/78/76/63 72/85/79/87 58/81/89/74 

Grade 6 
70/67/77/72 54/70/77/80 55/58/71/68 77/68/81/73 73/72/69/73 

Grade 7 
82/82/67/75 60/75/74/60 52/60/53/60 66/67/66/71 73/64/57/74 

Grade 8 
74/84/73/74 53/81/74/74 55/70/60/65 78/74/70/62 78/77/73/65 

Grade 9 
87/59/89/58 78/56/91/54 77/49/86/57 89/56/91/76 85/69/81/75 

Grade 10 
80/78/57/68 78/83/72/59 75/81/66/67 77/90/75/54 85/91/75/68 

Grade 11 
91/76/77/76 88/84/78/71 93/66/72/62 92/84/75/81 87/85/80/74 
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SUMMARY OF EXTERNAL STANDARDIZED TEST RESULTS 

TerraNova Testing Data: Longitudinal Analysis 

This analysis uses s results from a four year period, 1999-2002, of three cohorts (‘A’, 
‘B’, ‘C’) of students and a three year period, 2000-2002, for one cohort, (‘D’). Each 
cohort represents between ten and eighteen students. The numbers found in the chart 
below are National Percentiles. 

Cohorts are determined as follows: 
Cohort ‘A’ were third grade students in 1999 
Cohort ‘B’ were fourth grade students in 1999 
Cohort ‘C’ were fifth grade students in 1999 
Cohort ‘D’ were third grade students in 2000 

National percentile scores read from left to right (1999-2002) 

Cohort Reading Language Math Science Social Studies 

‘A’ 84/74/92/72 66/85/85/80 81/69/76/68 97/78/79/73 83/84/89/73 

‘B’ 76/86/77/75 75/78/77/60 88/78/71/60 89/85/81/71 88/81/69/74 

‘C’ 70/67/67/74 61/70/74/74 47/58/53/65 72/68/66/62 58/72/57/65 

‘D’ 80/95/89 73/95/73 68/89/63 82/96/87 75/91/74 

Summary: This illustration indicates consistent performance from 1999-2002. These 
numbers are to be read with the understanding that these cohorts represent small 
groups of students (10-18 students) as mentioned above. 
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SUMMARY OF EXTERNAL STANDARDIZED TEST RESULTS 

MCAS Annual Results 
1998-2001 
Averages 

MVPCS MVPCS MVPCS MVPCS MA Diff. 
1998 1999 2000 2001 2001 MA to 

Grade 3 MVPCS 
Reading 33/40 30/40 (+3) 

Grade 4 
English
Math 
Science 

235 
252 
245 

239 
253 
254 

232 
229 
245 

248 
239 

239 
235 

(+9)
(+4) 

Grade 6 
Math 238 233 (+5) 

Grade 7 
English 237 239 (-2) 

Grade 8 
English
Math 
Science 

240 
230 
235 

238 
230 
235 

247 
238 
241 

244 
227 

242 
233

(+2)
(-6) 

History 221 224 224 (=) 

Grade 10 
English
Math 
Science 

241 
247 
243 

241 
234 
234 

233 
234 
237 

241 
239 

239 
235 

(+2)
(+4) 

The 2001 MCAS test results show the Charter School scoring at or above State 
averages in all categories except Grade 7 English and Grade 8 math. The 2001 Test 
Data Analysis of the grade 4, 7 and 8 results in English Language Arts point out an 
area (topic development) which will receive pointed attention in the school’s ELA 
Curriculum. The school is adopting a math series for grades K-4, Everyday
Mathematics, which will allow for a more consistent math curriculum as well as a solid 
foundation of math skills and concepts. 
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Summary of Internal Assessment Results


The Martha’s Vineyard Public Charter School’s internal assessment is monitored 
through the school’s Internal Assessment Instrument which is directly aligned with the 
MA Curriculum Frameworks.  All rubrics, tests and evaluations used to monitor student 
achievement are comprised of the performance indicators from the Assessment 
Instrument. In turn, that data is maintained on each individual student’s record.  
Students progress through the school, in part, through their achievement and 
academic growth as monitored on the Assessment Instrument. 

27.




Governance Profile 

Board of Trustees, Advisory Board 

Board Committees, Task Forces and Members 

Summary of Major Policy Decisions 

Official Complaints 



 BOARD OF TRUSTEES 2001-2002 

Trustee  Year Term Position Affiliation
 Elected Ends 

Susan Phelps  1999  2004 President Educator 
Ned Robinson-Lynch 1996  2002  Vice-Pres. Director, MVCS 
Nelia Decker 2001 2003  Secretary Librarian 
Felicia Cheney 2000  2004  Treasurer Accountant 
Pam White 2000  2003 Artist 
Roberta Kirn 2000 2002 Musician 
Jon Lipsky 1998 2003 Associate Professor, B.U. 
Bruce MacNelly  2001  2004 Architect 
Betsy McIsaac  1999 2002 Educator 

ADVISORY BOARD 

Charlotte Costa Educator 
Nan Doty Director, Tribal Relations 
Claudia Ewing Educator 
Ursula Ferro Educator 
Susan Fieldsmith Psychologist 
Paul Karasik Illustrator 
Jeanne Lythcott Educator 
Sidney Morris Educator 
Martha Thurlow Business Owner 
Lynn Van Auken Educator 
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 BOARD STANDING COMMITTEES 

FINANCE:  Felicia Cheney, Chair (Trustee); Robert Moore (Director), Seth Mosler 
(Business Manager); Marlene DiStefano (parent), Emily Bramhall (parent), Selena 
Roman (parent), Amy Reece (teacher), Jennifer Sanders (teacher) 

TEACHING & LEARNING:  Susan Phelps, Chair; Jon Lipsky, Betsy McIsaac, Bruce 
MacNelly (Trustees); Robert Moore (Director), Rosemary Meacham, Marie Larsen, Jill 
Bernstein, Susan Puciul (parents), Lori Shaller, Jennifer Sanders (teachers), Corinna 
McCurdy, Abraham Stimson (students), Paul Karasik (Options in Education) 

NOMINATING: Susan Phelps, Chair; Ned Robinson-Lynch, Nelia Decker (Trustees), 
Samantha Greene, Lynn Aubin (parents), Susan Fieldsmith (Advisor) 

PERSONNEL POLICY: Inactive 

GRADUATION:  Nelia Decker (Trustee), Jane Paquet, Sarah Smith (staff), Robert 
Moore (Director), Kanta Lipsky (parent)

 TASK FORCES 

TEACHER COMPENSATION:  Felicia Cheney, Chair (Trustee); membership same as 
Finance Committee (see above) 

ARTS:  Bruce MacNelly, Chair, Jon Lipsky, Susan Phelps (Trustees), Robert Moore 
(Director), Paul Karasik (Options in Education), Paul Lazes, Lily Filippi, Jill Bernstein, 
Nirvana Hintgen (student), Jenny Christy, Lindsey Scott, Gwendolyn Natusch (teachers) 

BILL OF RIGHTS/GOVERNANCE: Sidney Morris, Chair, (teacher) Roberta Kirn 
(Trustee), Claudia Ewing (Administration), Brad Eardley, Lindsey Scott, Karin Nelson 
(teachers), Nirvana Hintgen, Kelly Brown, Anna Ward, Kristian Seney, Sean Henderson, 
Andrew McHugh, Harvey Burrell, Traci Monteith, Ben Sinnett (students) 
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 SUMMARY OF MAJOR POLICY DECISIONS MADE BY THE BOARD 

1. Addendum to Conflict of Interest Policy, adopted Nov. 7, 2001. Discourages Board 
membership by persons with a financial contractual relationship to the school. Any such 
involvement must be “limited in scope” and person must be acceptable to Board and 
Director. If approved, contractual financial interest must be disclosed and State 
procedures followed. 

2. Conflict Resolution Policy, adopted January 16. 2002. Outlines procedures for 
persons with complaints against the school to follow. Encourages communication and 
resolution of disagreements through discussion and consensus-building. Clarifies the 
Director’s responsibility for concerns and issues involving staff, parents, or students. 
Describes procedures to follow if issue remains unresolved. 

SUMMARY OF OFFICIAL COMPLAINTS RECEIVED BY BOARD OF 
TRUSTEES 

No official complaints were received in 2001-2002 



Student Profile 
Student Enrollemt and Demographics 

Student Applications/Turnover 

Alumni Placements and School Transfers 



Therpay, Speech Therapy, Tutoring, Counseling)Speech Therapy, Tutoring, Counseling)(Occupational Counseling)(Occupational Therpay, Speech Therapy, (Occupational Therpay, Speech Therapy, Tutoring, 

STUDENT ENROLLMENT AND DEMOGRAPHICS


GENDERGENDER 
Number of Students
Number of StudentsNumber of Students

73 Male


85 Female


 RACERACE


Number of Students
Number of StudentsNumber of Students
8 African American


145 White, not Hispanic


5 Native American


 RESIDENCERESIDENCE 
Number of Students
Number of StudentsNumber of Students

6 Aquinnah


10 Chilmark


35 Edgartown


2 Falmouth


29 Oak Bluffs


41 Tisbury


35 W. Tisbury


FREE AND REDUCED LUNCHFREE AND REDUCED LUNCHFREE AND REDUCED LUNCH 
Number of StudentsNumber of StudentsNumber of Students

3 Reduced lunch 1.90% 
19 Free Lunch 12.03% 

SPECIAL EDUCATIONSPECIAL EDUCATION
SPECIAL EDUCATION
Number of Students
Number of StudentsNumber of Students

12 SPED Prototype 10 7.59% 
11 SPED Prototype 20 6.96% 
1 SPED Prototype 30 0.63% 
2 SPED Prototype 70 1.27% 

26 Total Formal IEPs 16.46% 
Number of StudentsNumber of StudentsNumber of Students

23 Special services: no IEPs 14.56% 
(Occupational(Occupational Therpay,Therpay, Speech Therapy, Tutoring,Tutoring, Counseling)Counseling) 

LIMITED ENGLISH PROFICIENTLIMITED ENGLISH PROFICIENTLIMITED ENGLISH PROFICIENT 
Number of StudentsNumber of StudentsNumber of Students

0 

LINGUISTIC MINORITIESLINGUISTIC MINORITIESLINGUISTIC MINORITIES


Number of Students
Number of StudentsNumber of Students
0
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Grade and Number of Applicants: June 2002umber of Applicants: June 2002Grade and plicants: June 2002Grade and Number of A 02Grade and Number of Applicants: June 20

Residence of Applicants: June 2002ce of Applicants: June 2002Reside nts: June 2002Residence of Applic

er of Applications Per Opening: May 2002Total Num cations Per Opening: May 2002Total Number of Appl r Opening: May 2002Total Number of Applications P y 2002Total Number of Applications Per Opening: M

STUDENT APPLICANTS / TURNOVER


Grade and NNumber of Appplicants: June 2002 

Grade Applicants 
Kindergarten 23 

1 2 
2 2 
3 1 
4 4 
5 5 
6 4 
7 2 
8 1 
9 3 
10 1 
11 2 

Total: 50 

Residennce of Applicaants: June 2002 

UP ISLAND 19 
TISBURY 13 

OAK BLUFFS 7 
EDGARTOWN 11 

Total: 50 

Total Numbber of Appliications Peer Opening: Maay 2002


Grade # of Openings New Applicants 

Kindergarten 13 23 
1 0 2 
2 0 2 
3 2 1 
4 0 4 
5 1 5 
6 1 4 
7 0 2 
8 2 1 
9 3 3 
10 2 1 
11 1 2 

Total: 24 50 
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ATIVE WAITING LIST- Residence /Grades: June 2002CUMU NG LIST- Residence /Grades: June 2002CUMULATIVE WAIT idence /Grades: June 2002CUMULATIVE WAITING LIST- Re une 2002CUMULATIVE WAITING LIST- Residence /Grades:

STUDENTS PLACED IN SUSPENSION, 2001-2002NUMBER O PLACED IN SUSPENSION, 2001-2002NUMBER OF STUDENTS USPENSION, 2001-2002NUMBER OF STUDENTS PLACED IN 1-2002NUMBER OF STUDENTS PLACED IN SUSPENSION, 20

sNumber of Studen

ut of School SuspensionssOut of School Suspensio

STUDENT TURNOVER DATA, 2001-2002TURNOVER DATA, 2001-2002STUDEN DATA, 2001-2002STUDENT TURNOVESTUDENT TURNOVER DATA, 2001-200

STUDENT APPLICANTS / TURNOVER 

CUMULLATIVE WAITIING LIST- Ressidence /Grades: JJune 2002 

DISTRICTS NUMBER GRADES NUMBER 
Kindergarten 10 

UP-ISLAND 31 1 6 
TISBURY 20 2 15 

OAK BLUFFS 14 3 3 
EDGARTOWN 15 4 8 

MVRHS 1 5 16 
6 17 

Total: 81 7 2 
8 3 
9 0 
10 0 
11 1 

Total: 81 

NUMBER OFF STUDENTS PLACED IN SSUSPENSION, 20001-2002 

Number of Studentsumber of StudentsN t 
0 In School Suspensions 
8 OOut of School Suspensionns 
0 Expulsions 

Reasons for suspensions were code of conduct infractions. 

STUDENTT TURNOVERR DATA, 2001-20022 

Six students left during the school year. One student returned to the 
local high school. One student returned to her elementary school. Four 
students moved off island. Six students were admitted from the wait list 
during the school year. 
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ALUMNI PLACEMENTS AND SCHOOL TRANSFERS 

Alumni Placements 

Two students graduated from the Martha's Vineyard Public Charter School’s High 
School on June 1, 2002 

Both students will enter college in September, 2002.  One student will attend the 
University of Massachusetts, Amherst, and one student will attend the Professor’s 
program at Boston University. 

School Transfers for September 2002 

Thirteen eighth grade students transferred to the Martha’s Vineyard Regional High 
School at the end of the school year. 

Two tenth grade students transferred to the Martha’s Vineyard Regional High School 
at the end of the school year. 

One ninth grader moved to California to attend school there. 
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Staff Profile 

Organizational Chart 

Names, FTE’s, Qualifications, Turnover 



ORGANIZATIONAL CHART 

Accountability and Reporting 

Board of Trustees 

Director

 Business Manager Assistant to the Director Special Needs Administrator 

Office Manager 

School Counselor 

Teacher / Advisors 

Nurse 

Technology Coordinator 

Librarian 

Teacher Assistants Specialists (Music, Art, Physical Education, World Languages) Educational 
Facilitators 

Consultants (Speech, Occupational Therapy) 

School Services (Kitchen, Janitorial) 
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Hired 20023 Full Time 
Left Mid 20021 Full Time 

Name 
Deborah Cutrer 

Susie DiRubio 

Deborah Dunn 

Bradley Eardley 

Dorothy Hagen 

Kim Komarinetz 

Jonah Maidoff 

Kate McClune 

DIRECTOR 

FTE TEACHERS/AIDESFTE TEACHERS/AIDES 

STAFF TURNOVER 

Full Time 
Teaching Assignments 
Ages 12-18 Math 

Special Needs Administrator 

Ages 8-10 teacher/advisor 

Ages 6-8 teacher assistant 

Ages 8-10 teacher/advisor 

Ages 6-8 teacher/advisor 

Ages 12-14,16-18 S.S 
advisor 

Ages 6-8 teacher/advisor 

STAFF 

Robert M.Robert M. MooreMoore 

17 Classroom

1 SPEDSPED Administration
Administration 
1 Spanish 

0.35 French 
0.35	 Phys Ed


4 LearningLearning Facilitators
Facilitators 
0.25 Music 
0.6 Technology 
0.8 Reading 

3 Full Time Hired 2002 9.72% 
1 Full Time Left Mid 2002 3.24%

 to pursue teaching in another Stateto pursue teaching in another Stateto pursue teaching in another State
 2 Left at End of 20022 Left at End of 2002 6.48%

 1 to pursue teaching in another state1 to pursue teaching in another state1 to pursue teaching in another state
 1 to change careers1 to change careers 

Years Teaching Years in School Certification 
8 1 

30 6 K-8: Mich./MA 
SPED K-12: Mich/MA 
Supervisor/Director: MA 
SPED Administrator: MA 
School Adjustment Counselor 

4 3 1-6: MA 
Moderate Special Needs: MA 

1 1 

12 5 1-6: RI 
1-6: MA 

11 4 Early Childhood: MA 
1-6: MA 

7 6 2-6: MA 
K-6: VT 

1.5 0.5 
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STAFF 

Karin Nelson Kindergarten assistant 4 2 K-8: Oregon 
K-3: MA- provisional 

Nichole Page-Shank Kindergarten teacher/advisor 9 2 Elementary: MA 
Director-Preschool: MA 

Jane Paquet Ages 12-18 Science 
advisor 

8 2.5 5-12 Biology: MA 
5-12 General Science: MA 

Cynthia Pareja Spanish 17 4 

Sharron Penicaud Ages 6-8 teacher/advisor 3.5 3.5 

Amy Reece Ages 10-12 Language Arts 
Ages 10-12 Social Studies 
advisor 

7 3.5 English: Missouri 
5-12 Language Arts: MA 

Jennifer Sanders Ages 10-12, Math, Science 
advisor 

5 4 Spanish PreK-9: MA 
1-8: MA 
Early Childhood: MA 

Lori Shaller Ages 14-16 S.S. 
Ages 16-18 L.A. 
Ages 16-18 portfolio 
advisor 

12 5 History: MA 

Sarah Smith Ages 14-18 Language Arts 
advisor 

11 1 English: New Hampshire 

Serena Smith Kindergarten Aide 1 1 
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Dissemination 

Summary of Dissemination Practices 



DISSEMINATION PRACTICES 

The Martha’s Vineyard Public Charter School received a Dissemination of Best 
Practices Grant from the MA Department of Education for the second year running. 

The objectives of this grant were threefold; 

(1) Design a professional partnership with local district schools and teachers. 

(2) Design the school’s Charter Learner Assessment Tool to be added to the 
MVPCS web site to allow access to those interested. 

(3) Centralize and standardize the school’s Project Period course information 
to publish and be add to the MVPCS web site to allow wider access. 

The MVPCS sponsored Saturday workshops for Island School District teachers on 
Project Based Learning. Fifteen teachers from Island schools expressed interest and 
eleven were selected along with five Charter School teachers. The group met on four 
Saturdays during the Spring of 2002 to research and discuss Project based Learning 
and how it may become part of their practice in their classrooms and the classrooms of 
others. The group designed a web site specifically on Project Based Learning and will 
continue to meet during the 2002-2003 school year to expand the notion of PBL to 
other professionals in the field. 

The Charter Learner Assessment Tool was designed by a group of six teachers 
representing all age groups of the school. This assessment will be used to promote 
and monitor growth and development in the area of “life long learners”, a cornerstone 
of the school’s mission.  It will also assess the habits and levels of student 
independence that are necessary to be successful  “life long learners”.  This 
assessment tool will be posted on the school’s web site so that interested parties may 
gain access to this information. 

The centralization and standardization of the school’s Project Period course 
descriptions, expectations, activities and projects was essential prior to being placed 
on the school’s web site. Project Period is one of the school’s ‘best practices’ so it is 
natural we would like others to gain access to this information. 

The work of this group culminated in a two week summer project period during which 
teachers from MVPCS and teachers from the other schools on the island teamed up to 
create highly successful learning experiences for 20 students from the local school 
districts in the subject areas of Robotics and Art. 
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ADDITIONAL INFORMATION 

Parent Involvement 

Collaboration 

Teacher Evaluation Process 

Professional Development 

Competitive Grants 



PARENT INVOLVEMENT


Parent involvement has been an integral part of the success of the MVPCS and is one 
of the reasons many families have chosen to educate their children here. It is 
understood that parents are welcome to participate on many levels. We state clearly in 
our enrollment information and in a contract that parents sign when they accept a 
space for their child that the parents are a critical part of the parent/teacher/child 
triangle. We have not mandated parent involvement, but we strongly encourage it and 
have set up several mechanisms for input and involvement. 

Parent involvement expanded during the 2001-2002 school year. An increase in the 
number of parents helping in the classrooms, participating in book clubs, helping with 
playground maintenance, and serving on a variety of school wide task forces has 
contributed to our vibrant school community. These contributions complement the 
ongoing Parent Representative and Parent Roundtable monthly meetings mentioned 
below. 

Parent Representatives 

Two representatives from each student grouping met with the Director on the first 
Tuesday of each month. This group of parents served as liaisons to the parents within 
their respective classrooms. The parent representatives and the Director discussed 
issues involving the academic and social programs of the school, as well as school 
wide activities. It was an opportunity for the group to inform each other about events 
and activities taking place either in the school or out in the community. These meetings 
gave the Director opportunities to explain and clarify aspects of the program which the 
parent representatives then shared with other parents in their particular rooms. These 
meetings will continue during the 2002-2003 school year as we strive to involve 
parents in as many aspects of the school as possible and continue to enhance the 
communication links between school and home. 

Parent Roundtables 

Our Parent Roundtable discussions brought on campus an array of informative guest 
presenters to discuss for example, Family / School Connections, the MCAS, school 
curricular and assessment topics and Massachusetts Special Needs laws. These 
meetings were informal in nature and served as opportunities to reflect upon and 
share thoughts regarding the topic(s) of the evening. The Roundtable format will 
continue to develop during the 2002-2003 school year. 
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Parent Participation in School Activities 

• Chaperones and on car pooling duty on many field trips 



• Mentors 
• Substitute teachers 
• Shared mini-lessons with students in class 
• Building and Grounds,  ie: sign painting, plantings, playground 
• Lunch Program 
• After School Tennis and Basketball 
• Jurors on Student Assessment Panels 
• School Book Fair and Library Celebration Day 
• Community Service Learning 
• Open Houses 
• High School Graduation 
• September Potluck Cookout 
• Last Day of School Celebration 
• Project Period 
• Morning Meeting 
• Theater Performances 
• Student Portfolio and Exhibition Panels 
• Community Building Activities 

Parent Participation in School Planning 

• Task Forces, Teacher Hiring Committees 
• Standing Committees 
• Board of Trustees 
• Parent Roundtable Planning Meetings 
• Fund Raising 
• Phone Trees for the Classrooms 
• Parent Representatives 
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COLLABORATIONS

Our school continues to reach out to the island community to forge partnerships with 
organizations. We have been fully accepted by our community.  We are also in the 
process of creating new relationships with a variety of Island organizations.   Through
our mentorships, artists in residence, and clasroom curriculum, we have worked 
successfully with the following groups or organizations during the 2001-2002 school 
year: 

Aquinnah Shellfish Hatchery


Beach Plum Inn


Bennett Solar Energy


Bodhi Path Meditation Center

Boston by the Sea


Chilmark Elementary School

Creative Drama Workshop


Drum Workshop


Dukes County Historical Society


Elder Services of Martha’s Vineyard


Farm Institute


Featherstone of Martha’s Vineyard


Felix Neck Wildlife Refuge


Herring Run Restoration Project

Instituto Comprehensivo G. Marconi


Island Food Pantry


Island Gymnastics Training


Marianne’s Screen Printing


Martha’s Vineyard Amateur Astronomy Club


Martha’s Vineyard Boys and Girls Club


Martha’s Vineyard Community Services 

Martha’s Vineyard Garden Club


Melting Pot 
MSPCA 

Museum of Fine Arts 
Museum of Science 

Music Together 
Native Earth Teaching Farm 

North Tabor Farm 
Oak Bluffs Police 

Options in Education 
Polly Hill Arboretum 

Retired Volunteer Service Corps 
Studio Art Center International 
Senior Environmental Corps 
South Mountain Company 

Superintendent, Martha’s Vineyard Public Schools 
Takemmy Farm 

Trustees of Reservation 
United States Coast Guard 

Vineyard Gazette 
Vineyard Haven Library 

Wampanoag Tribe 
Wellness Center of Martha’s Vineyard 

Martha’s Vineyard Historical Society


Martha’s Vineyard Hospital 

Martha’s Vineyard Regional High School


Martha’s Vineyard Shellfish Hatchery


Martha’s Vineyard Ice Arena


Martha’s Vineyard Shipyard


West Tisbury Elementary School 
West Tisbury Landfill 
West Tisbury Police 

West Tisbury Public Library 
Windmere Nursing Home 

Woods Hole Oceanographic Institute 
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TEACHER EVALUATION PROCEDURES


Teacher evaluation is considered an ongoing process of professional development. 
The goal is for teachers to reflect upon their practice throughout the school year, as 
they continuously seek ways in which to implement and expand upon strategies that 
work well for each of their students. 

Methods for Teacher Evaluation 

• Peer support 
• Parent and student feedback 
• Director observation, feedback and dialogue 
• Self evaluation 

Key Qualities Considered by the Director 

The Director meets regularly with individual faculty members.  The Director looks at 
curriculum, program planning, program structure and a teaching process that reflects 
and includes: 

• a recognition of different learning styles and individual development 
• student assessment 
• support and encouragement of self-directed learning 
• student involvement in the learning and assessment process 
• clear expectations for students 
• helping students experience success 
• tone of classroom, relationships, peer interactions, teacher-student interactions 
• implementation of the MVPCS Assessment Instrument 
• annual participation in professional development opportunities 
• reflection on practice 

Conclusions 

• All teachers demonstrated distinct areas of strength. 
• Areas to be further addressed during the 2002-2003 are student assessment, 
implementation of classroom strategies and programs based primarily upon   
standardized test results analysis, continued familiarity and use of MVPCS 
Internal Assessment Tool, continued in depth reflection on their practice. 
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PROFESSIONAL DEVELOPMENT


Professional Development for all members of the professional staff is required and 
supported by the MVPCS. The following is a partial listing of workshops and seminars  
in which some members of the full time faculty participated. 

The Martha’s Vineyard Public Charter School (MVPCS) is a proud recipient of the Bay 
State Literacy Grant.  This grant work involved exploring effective literacy models and 
assessment training. Every full and part time faculty member in the lower school and 
the ages 10-12 program participated in this opportunity.   The teachers also attended a 
two week summer workshop sponsored by the grant.  This work will be continued 
through the 2003-2004 school year. 

Nicole Shank (Kindergarten) Early Literacy Conference, Phonemic Awareness 
Conference, Dissemination Grant Project Based 
Learning Workshop 

Serena Smith (Kindergarten) Sensory Integration Workshop and the Kindergarten 
Networking Conference 

Kim Komarinetz (Ages 6-8) Northeast Literacy Conference, Crisis Intervention 
Training Program, Everyday Mathematics Workshop 

Kate McClune (Ages 6-8) Web Page Design Workshop, Staff Development for 
Educators, Dissemination Grant Project Based 

Learning Workshop 

Deb Dunn (Ages 8-10) Two Social Studies Conferences 

Jennifer Sanders (Ages 10-12) Foundation for Teaching and Learning, Mathematics 
Workshop, Mentoring Beginning Teachers 
Workshop, Dissemination Grant Charter Learner 
Assessment Tool and Project Period Compilation 

Amy Reece (Ages 10-12) Web Page Design Workshop, SABE  Conference,
Rising Tide Charter School’s Writing and 
Rubrics Workshops Great Books Training,  
Dissemination Grant Charter Learner 
Assessment Tool and Project Period Compilation 

Sarah Smith (MS/ HS English) 

and 

Great Books Training, SE MA Charter 
Association, Rising Tide Charter School’s Writing 

Rubrics Workshops 

Jane Paquet (MS/HS Science) LEGO Data Workshop, Botball, Developing Rubrics, 
Tools for Deep Sea Exploration at Woods Hole 

Oceanographic 
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Jonah Maidoff (Social Studies)	 Dissemination Grant Project Period Compilation and 

Project Based Learning Workshop 

Lori Shaller (English/History)	 ASCD Conference- the Differentiated Classroom, 



PROFESSIONAL DEVELOPMENT

Northeast Regional Social Studies Conference, Bard 

College Writing Workshop 
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Competitive Grants 


PALMS Aligning Classroom Curriculum Materials
Since FY 2001 the Math Curriculum Committee (which was composed of math 
teachers and the math learning facilitator)  met monthly to review the math program, 
determine student progress, ensure curriculum alignment with the MA Frameworks, 
identify overlaps and gaps between levels, and create flows of consistent approaches 
and expectations in response to student need.  In September of 2002, a Lower School 
Math Curriculum task force was created to put into place a specific improvement plan 
for that group of students.  After much research, the task force reached consensus to 
purchase the Everyday Mathematics (University of Chicago School Mathematics 
Project, McGraw-Hill) Math Curriculum package, that will be used in the Kindergarten 
through Grade 4 classroom.  The PALMS grant was used to support the purchase of 
this curriculum package. 

In addition to implementing the Everyday Mathematics program, the teachers will work 
within an action research study group model to continuously assess the impact that 
this curriculum has upon their practice and their students’ work.   Teachers will analyze 
the recorded evidence of individual student growth, while paying special attention to 
any curriculum gaps previously identified by the Math Curriculum Committee and to 
the students’ rates of progress through the levels of skills and understandings.  

Not only do we anticipate that individual student performance and grade percentile 
ranks will increase in the Lower School but also that the solid foundation of 
mathematical concepts and processes will carry through to students as they progress 
through our Kindergarten through Grade 12  school. 

Bay State Readers Literacy Grant 
The application for this grant was written after consensus was reached among all 
lower school faculty that this literacy program would be a natural fit for the expansion 
of literacy programs already existing in the school.  The Grant was awarded to the 
school for FY 02 and renewed for FY 03. 

The rewards from this grant have been bountiful.  The skills gained through 
participation in this grant have given teachers  deeper levels of understanding and 
effectiveness in the diagnostic, prescriptive and program design arenas pertaining to 
literacy. The lower school teachers, SPED administrator, Director, and literacy 
coordinators, attended a two week conference sponsored by the Department of 
Education for schools throughout Massachusetts that received the Bay State Literacy 
Grant, in July of 2002.   The teachers secured the necessary skills to more effectively 
teach and expand reading skills, provide intensive interventions, and utilize 
assessments. Every lower school teacher will participate in study groups aimed to 
support their professional development in literacy. 

This grant fully allows each teacher to acquire additional tools for creating successful 
experiences for students.  It provides an opportunity for reflection and planning and 
supports the vision and development of a consistent and cohesive approach to 
teaching literacy across the age spans.         
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