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EXECUTIVE SUMMARY 


• 	 The Francis W. Parker Charter Essential School philosophy emphasizes student-centered, 
inquiry-based learning, close student-teacher relationships, and the mastery of basic intellectual 
skills by all students. All Parker students must demonstrate their learning and progress toward 
meeting demanding Division standards each year in each Domain of study:  Arts and Humanities 
(AH); Math, Science, and Technology (MST); and Spanish. Students demonstrate their learning 
in individual assignments, projects and exhibitions, portfolios, and Gateway exhibitions. All 
student work is assessed using Parker’s Standards and Rubrics. 

• 	 Eight years after it opened its doors as a public charter school, the Francis W. Parker Charter 
Essential School in Devens graduated its fourth class on Wednesday, June 11. Forty-six seniors 
from 19 central Massachusetts towns received their diplomas. 

• 	 Parker’s fourth class of graduates won acceptance to a wide range of colleges and universities, 
including Bates, Bennington, Brown, Bucknell, Dartmouth, Fitchburg State, Hampshire, 
Northeastern, Reed, Simmons, Smith, Syracuse, the University of Massachusetts, Vassar, and 
many more. 

• 	 The Parker School has an overall teacher: student ratio of 1:8.5. Small classes, taught by one or 
two teachers, allow the school to achieve its goals of thoughtful inquiry and mastery with close 
coaching from teacher-mentors. 

• 	 The school draws an exceptional faculty from around the nation; the majority of Parker’s teachers 
hold advanced degrees and all full-time faculty are designated as Highly Qualified Teachers by 
the guidelines of LCLB Act. The New Teachers Collaborative, a teacher training program based 
at the Parker Regional Teachers Center, completed its first year with eight teacher interns who 
received certification. Students, parents, and visitors to the school consistently remark that 
teachers are Parker’s most remarkable resource.   

• 	 This year, an average of 346 students were enrolled in grades 7 through 12, drawn from 42 
Massachusetts towns. Students ranged in age from 12 to 19 years.  Two hundred thirty four 
applications were received for the 2003-2004 school year, during which Parker anticipates 
enrolling 360 students. 

• 	 Parker students continued to perform well relative to internal and external expectations and 
measures of accountability. The NEASC accreditation committee gave high commendations to 
Parker in many areas and parent surveys continue to show immense satisfaction with Parker’s 
academic program. 

• 	 The Parker School has established a record of sound fiscal results during its first eight years. All 
years have been budgeted to break even.  The school completed its 2002-2003 school year with a 
net increase in its Fund Balance of $153,120 resulting in a total accumulated Fund Balance of 
$1,078,250 at June 30, 2003. The financial position of the school continues to be strong, with no 
need for borrowings to fund operations. 
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• 	 Student services offers consultation, counseling, and special education services to the Parker  
community. At year’s end, approximately 5 percent of students in 2002–2003 were classified as 
in need of special education services (requiring an IEP), although this percentage does not include 
students identified as needing a 504 Accommodation Plan, which accounts for an additional 12 
percent of students. Individualized learning plans (called PLPs) are created for all Parker 
students. 

• 	 Parker’s Regional Teachers Center presented workshops and seminars attended by educators 
from private and public schools in the region and beyond.  The Center hosted more than 163 
visitors from around the state and the country at the school this year.  Furthermore, Parker staff 
were invited to numerous local and national conferences to present at workshops about their areas 
of expertise. 
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PROFILE OF THE PARKER SCHOOL 


THE MISSION 

The Parker School's mission is “to move the child to the center of the education process and to interrelate the 
several subjects of the curriculum in such a way as to enhance their meaning for the child” (Charter, October 1994).  As a 
member of the Coalition of Essential Schools, the Parker School will realize this mission through educational practice 
guided by the Ten Common Principles of Essential Schools: 

1. The school should focus on helping adolescents learn to use their minds well. Schools should not attempt to be 
“comprehensive” if such a claim is made at the expense of the school’s central intellectual purpose. 

2. The school’s goals should be simple: that each student master a limited number of essential skills and areas of 
knowledge. While these skills and areas will, to varying degrees, reflect the traditional academic disciplines, the 
program’s design should be shaped by the intellectual and imaginative powers and competencies that students need, 
rather than necessarily by “subjects” as conventionally defined. The aphorism “Less Is More” should dominate: 
curricular decisions should be guided by the aim of thorough student mastery and achievement rather than by an effort 
merely to cover content. 

3. The school’s goals should apply to all students, while the means to these goals will vary as those students 
themselves vary. School practice should be tailor-made to meet the needs of every group or class of adolescents. 

4. Teaching and learning should be personalized to the maximum feasible extent. Efforts should be directed toward a 
goal that no teacher have direct responsibility for more than 80 students. To capitalize on this personalization, decisions 
about the details of the course of study, the use of students’ and teachers’ time and the choice of teaching materials and 
specific pedagogies must be unreservedly placed in the hands of the principal and staff. 

5. The governing practical metaphor of the school should be student-as-worker rather than the more familiar metaphor 
of teacher-as-deliverer-of-instructional-services. Accordingly, a prominent pedagogy will be coaching, to provoke 
students to learn how to learn and thus to teach themselves. 

6. Students entering secondary school studies are those who can show competence in language and elementary 
mathematics. Students of traditional high school age but not yet at appropriate levels of competence to enter secondary 
school studies will be provided intensive remedial work to assist them quickly to meet these standards. The diploma 
should be awarded upon a successful final demonstration of mastery for graduation: an “exhibition.” This exhibition by 
the student of his or her grasp of the central skills and knowledge of the school’s program may be jointly administered 
by the faculty and by higher authorities. As the diploma is awarded when earned, the school’s program proceeds with 
no strict age grading and with no system of “credits earned” by “time spent” in class. The emphasis is on the students’ 
demonstration that they can do important things. 

7. The tone of the school should explicitly and self-consciously stress values of unanxious expectation (“I won’t 
threaten you but I expect much of you”), of trust (until abused) and of decency (the values of fairness, generosity and 
tolerance). Incentives appropriate to the school’s particular students and teachers should be emphasized, and parents 
should be treated as essential collaborators. 

8. The principal and teachers should perceive themselves as generalists first (teachers and scholars in general education) 
and specialists second (experts in but one particular discipline). Staff should expect multiple obligations (teacher-
counselor-manager) and a sense of commitment to the entire school. 
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9. Ultimate administrative and budget targets should include, in addition to total student loads per teacher of eighty or 
fewer pupils, substantial time for collective planning by teachers, competitive salaries for staff and an ultimate per pupil 
cost not to exceed that at traditional schools by more than 10 percent. To accomplish this, administrative plans may 
have to show the phased reduction or elimination of some services now provided students in many traditional 
comprehensive secondary schools.  

10. The school should demonstrate non-discriminatory and inclusive policies, practices, and pedagogies. It should 
model democratic practices that involve all who are directly affected by the school. The school should honor diversity 
and build on the strengths of its communities, deliberately and explicitly challenging all forms of inequity and 
discrimination. 

This report constitutes a summary of those practices during the Parker School’s eighth year. 
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FACT SHEET 


• 	 The Parker School is among the first public charter schools authorized to proceed under the Massachusetts 
Education Reform Act. The school’s first charter was granted on March 15, 1994 by the Office of Education and 
renewed for five years (until June 30, 2005) by the Board of Education on June 29, 1999.  The school opened on 
September 6, 1995 with 122 seventh- and eighth-grade students from 19 area towns and added students each year, 
with a maximum of 365 students.  

• 	 In the 2002-2003 academic year, Parker enrolled an average of 346 students in grades seven through twelve (ages 
12 to 19 years), from approximately 42 area towns. Enrollment for 2003–2004 currently stands at 360 students. 
The Class of 2003 was the fourth to graduate. The student to teacher ratio for 2002-2003 was 8.5:1. 

• 	 Students at Parker do not advance by grade levels, and the school does not typically identify students in that way. 
Instead, students advance toward graduation at their own pace through three “Divisions” by demonstrating they can 
regularly meet the standard for Division-specific criteria. Students who begin at Parker at the beginning of their 
seventh-grade year graduate from the school’s high school program when they have demonstrated that they are 
regularly meeting the standards for Division 3 and have completed the requirements for graduation. 

• 	 The Parker School is a public secondary school that serves students in grades 7 through 12. By locating at Devens, 
a former military base easily accessible to the region by major highways and rail, Parker has attracted a 
socioeconomically diverse range of students from east central Massachusetts.  

• 	 The school was founded by area parents and teachers with a history of involvement in the local public schools, 
ranging from volunteer work to School Committee and School Council membership. From the earliest planning 
stages they were joined by several other teachers who would later become the core of the Parker faculty, and by 
Theodore and Nancy Sizer. 

• 	 The Parker Board of Trustees includes representatives from all major school constituencies, including the founders, 
faculty, parent and student representatives who have all committed their time and energies to overseeing Parker’s 
mission and practice. 

• 	 The Parker School vision rests on the philosophy of the Coalition of Essential Schools, manifested in the following 
ways: 

 An academically challenging integrated curriculum at the secondary level. 
 Teachers working in cross-disciplinary teams with small groups of students. 
 Performance assessments both for coursework and as gateways to higher levels of schooling. 
 Selecting and using technological advances that provoke active learning. 
 A flexible long-block schedule that allows both substantial teacher planning time and more time  to 

focus on depth in student work. 
 An advisory system that allows teachers to know students well and serve as their academic and personal 

guides. 
 A differentiated teaching staff in which senior practitioners mentor and coach junior staff, and where 

critical reflection and peer observation is built into teachers’ daily schedules. 
 A service component in which students learn by contributing to the school and the larger community as 

volunteers. 
 A student-faculty governance system based on the model of the “just community.” 
 A teacher-managed administrative system that substantially reduces overhead and puts both student 

advisement and management decisions in the hands of the teaching staff. 

• 	 The Parker School is designed to be a laboratory for teacher training and development in Essential School ideas 
and practice, in the following ways: 


 As an exemplar of school-based teacher education for pre-service teachers. 

 As a regional gathering place for conversation about school design, curriculum, pedagogy, and 


assessment. 
 Through the New Teachers Collaborative, an on-site teacher training and certification program. 
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NUMBER OF INSTRUCTION DAYS AND HOURS OF OPERATION 

For the 2002–2003 school year, the Parker School scheduled the mandated 185 days of instruction 
and completed 180 days of school (minus weather-related cancellations).  The student’s school year began on 
August 29, 2002 and ended on June 19, 2003.  For the 2002–2003 school year, Parker has scheduled 185 days 
of instruction. 

Faculty Hours: 
8:00 a.m. to 4:15 p.m. 

Student Hours: 
8:30 a.m. to 3:30 p.m. Monday, Tuesday, Thursday, Friday; 8:30 a.m. to 1:30 p.m. on Wednesday. 

Students may arrive at school from 8:00 a.m. and remain until 5:00 p.m. if they attend a 
supervised school activity or are in the school library.  After school programs regularly extend the day into the 
late afternoon and occasionally to evenings. 

CURRICULUM DESIGN AND TEACHING METHOD 

An Overview 

Parker teachers design the school’s inquiry-based curriculum each year around a school-wide Essential Question.  This 
year’s Essential Question was “What are the possibilities?”  Prior years’ Essential Questions have been: 

• “What is community?” (1995–96) 
• “What is change?” (1996–97) 
• “What is balance?” (1997–98) 
• “Where are the patterns?” (1998–99) 
• “What’s the limit?” (1999–2000) 
• “What really matters?” (2000-2001) 
• “Where is the truth?” (2001-2002) 

Student learning crosses disciplinary lines as the Essential Question generates sub-questions that invite active learning 
of both thinking skills and content-area knowledge through projects and other research. Across academic levels, 
Parker’s curriculum emphasizes practice and progress in the same key skills: Reading, writing, oral presentation, 
listening, research, artistic expression, Spanish language, mathematical problem-solving, mathematical communication, 
scientific investigation, systems thinking, and technological literacy.  Parker has two academic Domains: Mathematics, 
Science, and Technology (MST) and Arts and Humanities (AH), which includes Spanish language.  Wellness, which 
blends and adds to the traditional health and physical education classes, comes under the domain of Student Services. 
Teachers primarily integrate curriculum within each Domain, but opportunities also arise for cross-Domain integration. 
All curriculum development and teaching practices are guided by the Ten Common Principles of the Coalition of 
Essential Schools. 
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GRADUATION AND PROMOTION REQUIREMENTS 


Parker School students progress through three Divisions, the curricular standards of which are comparable to those of 
seventh and eighth grades (Division 1), foundation-level high school work (Division 2), and advanced work aimed 
toward the graduation transition (Division 3). Each Division comprises a multi-year curricular cycle, and students of 
mixed ages are grouped together for the entire cycle. “Promotion” at the Parker School consists of students exhibiting 
readiness to move from one Division into the next in a particular academic Domain, as follows: 

Each year all Parker students assemble a Year-End Portfolio in each Domain, which serves as the basis of their 
Year-End Assessment report. When that Portfolio shows they are consistently meeting the Standards of the Division in 
a particular academic Domain (Mathematics, Science, and Technology (MST); Arts and Humanities (AH), and 
Spanish), as well as making academic progress, students may advance to the next Division via the “Gateway Portfolio 
Exhibition.” 

Gateway Portfolios are quite similar to the Year-End Portfolios, but they are accompanied by a formal exhibition 
before a mixed audience of students, classroom teacher(s) and the student’s adviser, parents, and community members. 
Gateway Portfolios include a cover letter in which students sum up and reflect on their progress throughout the 
Division and their readiness for the next Division’s challenges. (Excerpts of sample Gateway Cover Letters are 
available on the school’s website.) Students’ abilities to reflect on their work and respond to audience questions are 
important elements of their demonstrating readiness for promotion. 

Students may proceed at different times into the next Division in each Domain; for example, students may be in 
Division 2 MST and Division 1 Arts and Humanities. Gateway Portfolio Exhibitions took place in the winter and late 
spring of the 2002-2003 school year. Teachers and advisers consult with families to decide the best time for each 
individual student to advance into a new Division. 

Division 3 students at Parker culminate their studies with a capstone Senior Project, a topic or project they choose 
to explore independently with the guidance of an outside mentor, sometimes in a workplace internship. Presented to a 
public audience as part of a student’s Graduation Exhibition, the Senior Project makes an intellectual and personal 
bridge between high school and the world beyond. 

GRADUATION REQUIREMENTS FOR THE CLASS OF 2003 

The Senior Year focuses on investigation and demonstration, as well as critical thinking, in an effort to imbue and 
foster in our students the qualities of autonomy, interdependence, resourcefulness, compassion, curiosity, 
perseverance, pride, and respect for themselves and for others. The Senior Year is a full year program defined by the 
Senior Seminar, Senior Project, Division 3 course work and the Graduation Portfolio, School Service and Wellness 
requirements. In order to be considered a Senior, students must be in Division 3 for AH and MST. They must complete 
Division 2 Spanish by the end of their Senior Year.  

Graduation Requirements (in addition to meeting the State Board of Education requirements) 
• Successful completion of the Senior Project 
• Graduation portfolio and cover letter  
• Successful completion of the Senior Seminar 
• Fulfillment of School Service requirement 
• Completion of Division 2 Spanish or its approved equivalent 
• Fulfillment of Wellness requirement 

Senior Project 
During their final year at Parker, students complete a Senior Project in which they must: 

1. Generate an “essential question.” 
2. Explore this question by: 

a. Engaging in formal and rigorous academic research.  
b. Collaborating with people outside the Parker School (e.g. internship, interview series,  

job-shadowing, field research). 
3. Use their findings or work to benefit the larger community. 
4. Apply skills and knowledge from several disciplines to complete the project. 
5. Present their project to a panel. 
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Graduation Portfolio 
The graduation portfolio contains work from Division 3 courses which demonstrates the student’s accomplishments in 
at least 9 of the 12 skill areas identified in the Parker School Criteria for Excellence (see appendix for detailed 
criteria). Only work from satisfactorily completed courses is eligible for the graduation portfolio. Courses of study 
which are incomplete or for which the student has been assessed "unsatisfactory" are noted on the transcript; work 
from those courses is not eligible for the graduation portfolio. 

Senior Seminar 
Senior Seminar is a year-long assessed course dedicated to developing and fostering critical thinking, inquiry, 
collaboration, and personal achievement. In addition to its curricular function, the Senior Seminar provides structure 
and continuity for preparation for Life After Parker, as well as the locus for the Senior Project. Seminar teachers act as 
advisers to seniors for all aspects of their Senior year, including the Senior Project.  

School Service 
School Service is an ongoing requirement of Division 3.  Seniors are expected to satisfactorily complete their School 
Service requirement during their Division Three years.  The expectation for this program is that students engage in two 
hours of service to the school each week. Students serve as classroom assistants, tutors, administrative support, 
research assistants, library helpers, and in a variety of other roles.   

SUMMARY OF THE 2002–2003 SCHOOL YEAR CURRICULUM 

A summary of the specific school year curriculum in each domain and division in available in the appendix. 
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ASSESSMENT TOOLS AND TECHNIQUES 

Direct Assessment of Student Work 

School-wide Criteria for Excellence in every Parker area of learning serve as the basis for assessment of all student 
work. Working together in Domains and Division-level teams, teachers call on these Criteria when they devise rubrics 
at the appropriate level for a particular group of students. Criteria for Excellence are reprinted in the appendix to this 
report. 

As well as compiling their Year-End Portfolios (see Graduation and Promotion Requirements), Parker students 
demonstrate their learning through course work, major projects, and public exhibitions. Course work is assessed by 
both teachers and by the students themselves, using the relevant rubrics as well as narrative evaluations. Projects are 
presented to peers and teachers in a classroom setting. At the culmination of major projects, parents and the community 
are invited to public exhibitions in which students demonstrate, display, and answer questions about their work. The 
Gateway Portfolio Exhibition always includes a mixed audience of students, teachers, advisers, parents, and community 
members. The written feedback and oral questioning students receive from each of these audiences is an important 
element of Parker’s assessment process. 

The Year-End Assessment 

Each student’s Year-End Assessment includes a brief description of Parker’s curriculum in each domain (Math, 
Science, and Technology; Arts and Humanities; Spanish; and Wellness), accompanied by a narrative evaluation of the 
student’s progress written by his or her teacher for that domain. For each of the key skills and content areas, the report 
indicates whether the student is “just beginning,” “approaching” standards in the appropriate Division, or “meeting” 
those standards. And finally, it indicates whether or not the student is “making satisfactory progress” in each area.  A 
blank sample Year-End Assessment template appears in the appendix to this Annual Report . 

Parker’s transcript form presents a student’s progress through the curriculum in a compact form, accompanied by a 
narrative summary, to admissions officers at colleges and universities. (See the Supplement to this report for the 
template.) 

External Assessment 

The Parker School administers the Stanford 9 achievement tests to all students in grades seven and nine during the 
spring term. Complete results from the 2002-2003 school year are not yet available, but others are reported in the 
School Accountability section of this document.     

As they did in 1998, 1999, 2000, 2001, and 2002, Parker students in grades eight and ten spent much of three 
weeks in spring 2003 taking the state MCAS tests. Complete results from the 2002-2003 school year are not yet 
available, but others are reported in the School Accountability section of this document.   

The Parker School offers students the opportunity to take the Educational Testing Service’s PSATs, SATs, and 
SAT-IIs at the appropriate points in their schooling.  Parker students who qualify may participate in the Johns Hopkins 
CTY testing program by taking the SAT tests. 
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GOVERNANCE PROFILE 


BOARD OF TRUSTEE MEMBERS 2002-2003 

Founding Trustees (permanent term) 
Board Chairman: Robert D. Moran, University of Massachusetts  
Kathleen Cushman, What Kids Can Do, Inc.  
John Donohue, J.F.K. School of Government, Harvard University 
Laura Rogers, Clinical Developmental Institute  
Nancy Faust Sizer, Visiting Professor, Harvard University Graduate School of Education  
Theodore R. Sizer, Chairman Emeritus, Coalition of Essential Schools; Professor Emeritus, Brown University; 
Visiting Professor, Harvard University Graduate School of Education  

Faculty Trustees 
Teri Schrader, Principal (ex officio term) 

John Bohannon, MST Division Three teacher (three year term, expires Fall, 2003)  

Deborah Merriam, AH Division Three teacher (three year term, expires Fall 2003) 


Parent Trustees (three year term) 
Phillip Campbell (elected Fall, 2002, term expires Fall, 2005) 
Leonard Golder (elected Fall, 2001, term expires Fall, 2004) 
Richard Lodge (elected Fall, 2000, term expires Fall, 2003) 

Student Representatives (one year term) 
Jeremy Robinson-Leon (2002-2003) 
Andrew Sellars (2002-2003) 

BOARD COMMITTEES 
Finance Committee: Ed Shankle (chair; appointed parent), Jack Donohue, Richard Lodge, Clare Jeanotte 
(business manager; non-voting), Robert Moran, Teri Schrader (non-voting) 
Principal Evaluation and Support: Nancy Sizer (chair), Ted Sizer, Kathleen Cushman, Kathy Nollet 
(appointed parent), Phil Campbell 
Long Range Planning: Bob Moran, John Bohannon, Len Golder, Ted Sizer 

BOARD OF TRUSTEES MEETINGS 

All meetings are scheduled at the school and generally begin at 7:00 p.m. 

2002-2003 Academic Year 
August 20, 2002 

September 14, 2002 (all day retreat) 
October 8, 2002 

November 19, 2002 
January 14, 2003 
March 11, 2003 
April 29, 2003 
June 17, 2003 
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MAJOR POLICY DECISIONS BY THE BOARD OF TRUSTEES IN 2002-2003 

• 	 The Trustees approved the 2002-2003 budget, the school curriculum and related curricular issues, school calendar 
revisions and all staffing decisions presented by the Principal over the course of the year. 

• 	 The Trustees approved audited financial statements for FY 2002 as well as draft documents, Role of the Finance 
Committee and Role of the Treasurer. 

• 	 The Trustees approved a policy to offer domestic partner coverage for same-sex unions in employee benefit 
packages as well as further study of employee benefits offerings. 

• 	 The Trustees approved seeking a 501c3 status for a fund raising organization and approved nominees to the Board 
of Incorporators for this independent organization. 

• 	 The Trustees approved the membership of the standing Board committees listed above as well as an ad hoc 
Nominating Committee and an ad hoc committee to review the stipulations for the orderly replacement, over time, 
of the founding Trustees. 

• 	 The Trustees approved the school calendar for 2003-2004. 

SUMMARY OF OFFICIAL COMPLAINTS 

There were no official complaints received by the Board of Trustees in the 2002-2003 school year. 
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STUDENT PROFILE 


PARKER STUDENT PROFILE 2002-2003 

Student Demographics 
In the 2002-2003 school year, the Parker School enrolled an average of 346 students (349 total students as of 
June 2003) in grades 7 through 12 (representing ages 12 through 19).  The students were residents of 
approximately 42 towns in the vicinity of Devens, Massachusetts.   

Parker Students 2002-2003 by Grade and Gender 
Total Number 

of Students Male Female 
Grade 7 – 2008 63 30 33 
Grade 8 – 2007 70 38 32 
Grade 9 – 2006 67 38 29 

Grade 10 – 2005 60 20 40 
Grade 11 – 2004 43 22 21 
Grade 12 -- 2003 46 16 30 

164 185 
Total students 349 47% Male 53% Female 

Parker Students 2002-2003 by Race/Ethnicity 
Percentage of Number of 

Race/Ethnicity Students Students 
White


African-American 

Hispanic


Asian 

Native American 

95.1% 332 
1.4% 5 
0.9% 3 
2.6% 9 
0% 0 

Parker Students 2002-2003 by Other Demographics 
Limited English Proficiency/ 
Linguistic Minority  0% 
Low-income 6.9% 
Special Education (IEP)  5.2% 
Special Education (504) 12% 
Migrant  0% 

Students at the Parker School in 2002-2003 came from the following towns: 

Acton Devens 
Ashburnham Dunstable 

Ashby Fitchburg 
Athol Gardner 
Ayer Grafton 

Berlin Groton 
Bolton Harvard 

Boxborough Hubbardston 
Carlisle Hudson 
Clinton Lancaster 
Concord Leominster 

Littleton Spencer 
Lunenburg Sterling 

Marlborough Stow 
Newton Templeton 

Northborough Townsend 
Pepperell West Boylston 
Petersham Westford 
Phillipston Worcester 
Princeton 
Shirley 

Shrewsbury 
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Student Turnover Data 
Students leaving during the school year:  Four students withdrew during the school year.  Two of these were 
seeking a different kind of program, one student moved out of the area, and one wished to return to her friends 
in the district school. 

Student leaving at the end of the school year:  Six students have indicated that they will not return to Parker in 
September.  One is moving out of state and another will be attending a vocational/technical school.  Four 
students seeking a more traditional program will be returning to their district schools.  

Suspensions and Expulsions 
Seven students were placed on suspension during the 2002-2003 school year.  One student received a full day, 
in-house suspension.  Five students were given out-of-school suspensions.  One student was given a 
combination of in-house and out-of-school suspensions.  Reasons for the suspensions included threatening 
behavior, foul language and disrespectful behavior, assault, and smoking on school grounds.  No students were 
expelled. 
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ENROLLMENT POLICY 

Eligibility 

For the 2002-2003 school year, students who resided in Massachusetts and who had completed sixth grade or above, 
or the equivalent, by September 2002 were eligible for admission.  This policy remains unchanged for the 2003
2004 school year. 

Enrollment Procedures 

As public schools, charter schools comply with state and federal regulations on non-discrimination; their admissions 
are open to all.  The Parker School was granted regional school status by the state Board of Education in 2001. State 
charter law gives priority to applicants from towns within the region.  Siblings of enrolled students at the Parker 
School also have priority, according to state law.   

For the 2003-2004 academic year admissions, the Parker School began inviting applications in November 2002.  
Prospective families were required to: 

• Complete an application form 
• Attend an Information Session at the school.  These took place on two Sundays in January 27. 

Prospective students were invited to visit the school on one of several scheduled Visiting Days. 

Enrollment Data 

During the 2002-2003 application process, the Parker School received a total of 234 applications for the upcoming 
2003-2004 academic year from students living in 41 Massachusetts towns.  There are approximately 3.6 applications 
received for every opening at the Parker School.  This number is consistent with previous years.  The number of 
students who completed applications, listed by grade and town, appears in the table on the following page. 

Fifty six seventh graders have been enrolled to enter the school in September 2003; in addition, 2 students have been 
offered places in the ninth grades. All other students (current total of 166) remain on the waiting list according to 
their lottery number. 

Towns in the Parker School Region 
Acton 
Ashburnham Hubbardston Rutland 
Ashby Hudson Shirley 
Ashland Lancaster Shrewsbury 
Athol Leominster Southborough 
Auburn Lincoln Sterling 
Ayer Littleton Stow 
Barre Lowell Sudbury 
Bedford Lunenburg Templeton 
Berlin Marlborough Townsend 
Bolton Maynard Tyngsboro 
Boylston Natick Wayland 
Carlisle New Braintree Wendell 
Chelmsford New Salem Westborough 
Clinton Newton West Boylston 
Concord Northborough Westford 
Dunstable Oakham Westminster 
Fitchburg Orange Weston 
Framingham Oxford Winchendon 
Gardner Paxton Worcester 
Grafton Pepperell 
Groton Petersham 
Hardwick Phillipston 
Harvard Princeton 
Holden Royalston 
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 Parker School Applications Received in 2002-03 for Enrollment September 2003 

Applications for 9/03 Totals 
Town  2009 2008 2007 2006 2005 of all YOGs for 9/03 

7th 8th 9th 10th 11th 
Acton 12 1 4 1 18 
Arlington  1 1 
Ashby 1 1 2 
Athol 1 1 
Ayer 8 4 5 1 18 
Barre 2 2 
Berlin 1 1 
Bolton 2 3 1 6 
Boxborough 2 2 
Carlisle 1 1 
Chelmsford  1 1 
Concord 2 1 1 4 
Devens 2 1 2 1 6 
Dunstable 1 1 2 
Fitchburg 2 2 
Groton 10 4 2 1 1 18 
Harvard 7 1 1 1 10 
Lancaster 2 2 
Leominster 5 1 6 
Lincoln 1 1 
Littleton 13 3 3 19 
Lunenburg 5 2 4 2 13 
Marlborough 2 2 
Maynard 2 3 1 6 
Northborough  1 1 
Orange 1 1 
Pepperell 10 1 3 14 
Princeton 6 1 3 1 11 
Royalston  1 1 
Shirley 11 2 4 2 19 
Shrewsbury 1 1 
Sterling 7 2 4 13 
Stow 1 2 2 5 
Sudbury 1 1 2 
Tewksbury  1 1 
Townsend 1 2 2 1 6 
West Boylston 1 1 
Westborough  1 1 
Westford 3 1 4 
Westminster 1 1 2 
Worcester 3 2 2 7 

Totals 123 31 53 21 6 234 
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Parker School Waiting List by Grade Level (as of July, 2003) 

2009 2008 2007 2006 2005 

7th 8th 9th 10th 11th TOTAL 
57 31 51 21 6 166 
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SPECIAL EDUCATION 

Overview 
Special education services at the Parker School are provided in the context of a philosophy that 
emphasizes the importance of individualized education for all students.  Each student, whether or 
not he or she is considered eligible for special education services, has a Personal Learning Plan 
(PLP). Similar in many ways to an Individualized Educational Plan (IEP), the process of 
developing the PLP requires the collaboration of the adviser, teachers, the parent, and the student 
in assessing current progress and developing educational goals for the school year. Many 
strategies typically described in IEPs are included in these learning plans, often making referral 
to special education unnecessary. Arrangements are also made to provide academic support 
during or after school when the need arises. Some students may not require specially designed 
instruction (a requirement for IEP eligibility), but do have a handicapping condition more 
appropriately addressed through a Section 504 Accommodation Plan. A number of students who 
are not officially categorized under either law nevertheless require and receive a great deal of 
special attention. 

Traditional special education services are available for those students whom the 
Evaluation TEAM determines to be eligible. Reflecting the Parker School's inclusive philosophy, 
most students with learning disabilities attend all regular classes for their academic program.  
Specially designed academic support is provided in our resource rooms by our two fully 
qualified special needs teachers in consultation with classroom teachers.  These two faculty 
members also teach all entering seventh grader students in a program designed to support new 
students in adjusting to the demands of the school's curriculum. 

Parker's very beneficial student-teacher ratio helps make it possible to provide 
considerable individual attention in the regular classroom environment. The Director of Student 
Services and the Special Needs teachers serve as consultants for teachers in a continuous process 
of learning about particular students' needs and making necessary accommodations. A number of 
regular teachers have experience and expertise in working with students who have special needs 
and are called upon to provide additional support. This year, with support from a state grant, 
teachers on each academic team served as special education liaisons. Grant funds provide 
additional support and training for teachers. When related services are required to assist a child 
with special needs to benefit from special education, arrangements are made with service 
providers on a contractual basis. 

Year-End Report 2001-2002 
At the beginning of this school year, there were 20 students with Individual Education Plans 
(IEPs). An additional 40 students had 504 plans documenting a health or learning disability.  
During the 2002-2003 school year, 5 students met their IEP goals and were converted to 504 
plans. Two students on 504 plans were reevaluated and determined to be eligible for IEPs.  
Seven students were evaluated for the first time and 504 plans were developed; one student was 
evaluated for the first time and an IEP was developed. Eight students with 504 plans graduated.  
Thus, at the close of the year, there were 18 students on IEPs, and 42 students on 504 plans. 

—Laura Rogers, Ed.D., Director of Student Services 
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LIFE AFTER PARKER: 
A Report from the Transition Office 

Facts and Figures about the Class of 2003 
• 	 46 students in the Class of 2003 • 5 students plan to defer college 
• 	 46 sent out college applications for one year 
• 	 240 applications were processed • 1 will become an apprentice next 
• 	 40 students going to college in year


Fall 2003 


Early College Planning Night for parents of students in Division I and Division II gave 
participants a clear picture of the financial planning before them as their children approach the college 
years.  Parents of Seniors received more detailed instruction before filing the necessary forms in January. 
Both events were produced by the Massachusetts Educational Finance Authority.  Parents of Juniors met 
to learn about the college admissions process in order to be able to better guide their children through the 
many twists and turns of college admissions.   

In April, An Evening with College Representatives provided over one hundred interested parents 
and students valuable information about the college search and admissions process from a variety of 
different colleges’ perspectives. 

  Juniors learned college basics during advisory throughout the spring semester.  The tours of 
Hampshire College and University of Massachusetts Amherst kicked-off the information gathering.  They 
have already experienced filling in a college application, searching for their ideal schools, reading a 
course selection bulletin and the factors involved in financing higher education. This year, the ACT’s 
“PLAN” was introduced to sophomores as an alternative to the PSAT tests.  With the assistance of 
Division II and III teachers, Sophomores and Juniors had a chance to learn about the PSAT and useful 
testing strategies before the October administration. 
Transition Topics and the Life after Parker Guidebook for Post-Secondary Planning both got facelifts. 

The Transition Counselor, Sue Whalley, toured schools in Connecticut this year.  She was also 
invited to present a workshop for colleagues at the Massachusetts School Counselor Association 
Convention. In addition, Student Services Director Laura Rogers and Sue Whalley introduced Parker’s 
college package and supporting documents to colleagues at the Coalition of Essential Schools Fall Forum 
in Washington, D.C. 

Class of 2003 : Future Educational Plans 

Assumption College Kenyon College 
Bates College New College of Florida 
Bay Path College Northeastern University 
Becker College Quinnipiac University 
Bennington College Reed College 
Bridgewater State College Sacred Heart University 
Brown University Simmons College  
Bucknell University Smith College 
Champlain College Syracuse University 
Dartmouth College Unity College 
Florida Inst of Technology University of Hartford 
Drew University University of Massachusetts/Amherst 
Emerson College University of Massachusetts/Lowell 
Framingham State College Vassar College 
Gordon College Wheaton College 
Hampshire College Worcester Polytechnic Institute 
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STAFF PROFILE 


2002-2003 STAFF SUMMARY 

Principal: Teri G. Schrader 
Business Manager: Clare L. Jeannotte 
Director of Student Services and Special Education: Laura Rogers 

(There have not been any major staff changes/additions in the past year in the administration of the school.) 

Full-time equivalent (FTE) teachers: 
The school employed 40.6 full time equivalent teachers, including four teaching interns, during the 2002-2003 
school year. 

Arts & Humanities: 14.35
 Math/Science/Technology: 15.75 
 Spanish: 6 
 Wellness: 3
 Directed Studies/Special Education: 1.5 

Total: 40.6 

All faculty, excluding the four teaching interns, were designated as Highly Qualified Teachers under the NCLB Act.  

Other Positions in the 2002-2003 school year: 16.375 FTE 
(including a coordinator of Student Services, a Technology Coordinator, a Counselor, a Transition Counselor, and a 
Librarian) 

Total FTE for the 2002-2003 school year: 56.975 FTE 

Student to Classroom Teacher Ratio: 8.5:1 (40.6 teachers for 346.4 students) 

Teacher Experience: 
In the aggregate, 56% of the teaching staff has at least one Masters degree.  The average years of teaching 
experience is 6.6 years. The average years at Parker is 3 years. 

Staff Turnover 

Of the 63 staff members employed during this year, 12 (20%) will not be returning next year. Of four 
collaborating teacher interns employed at Parker, three left at the end of their training year to seek employment 
(one was hired by Parker).  Three teachers were not offered contracts for returning employment at the end of the 
school year. One teacher has chosen to teach abroad, one has returned to her prior school district to teach, one 
has relocated out of state, and one left to raise her new child.  An administrative assistant left to move out of 
state, and another left to pursue another field of work. 
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EVALUATING THE PARKER SCHOOL 


During the 2002-2003 school year, the Parker School completed the site visit phase of the accreditation process 
of the New England Association of Schools and Colleges.  The full Report of the Site Visit Team is available 
through the school’s main office.  The school was awarded initial accreditation.  Elements of the report appear in 
the Current Status sections of this year’s accountability plan. 

ACCOUNTABILITY PLAN 

I. Student Performance Objective 

• All students will master essential skills and develop sound “habits of mind.” 

Standards/Expectations: All students will be held to the Division 1 and 2 standards in writing, 
reading, oral presentation, listening, artistic expression, Spanish language, mathematical problem-
solving, mathematical communication, scientific investigation, systems thinking, technology, 
wellness and to the Division 3 standards for graduation. These standards articulate essential skills 
and habits of mind. The requirements for student demonstration will be tailored to each student's 
needs and interests. 

Strategies for Attainment: Curriculum development will be guided by the goal that all students 
will master these essential skills; student assessment and coaching will be guided by these 
rubrics; all students will be assessed relative to these standards; student-teacher ratios will remain 
low to allow teachers to know students and their learning needs and interests well; students will 
be encouraged to demonstrate mastery in these skills in areas outside the curriculum as well as 
within. 

Benchmarks/Indicators: We will document the number of students who make appropriate 
progress toward meeting these standards each year. Each student's Personal Learning Plan will 
develop annual student goals; attainment of these goals will be assessed in the Year-End 
Evaluation by each student's adviser. Students who meet the standards of Division 1 are promoted 
to Division 2; those who meet the standards of Division 2 are promoted to Division 3; students 
will graduate upon completion of the school’s portfolio graduation requirements. 

Measurement Tools: The standards and rubrics will be the basic assessment tool, applied to all 
examples of student work: projects, Year-End and Gateway Portfolios, and student exhibitions. 
External evaluators will be asked to assess student work using Parker's rubrics to evaluate the 
reliability and the defensibility of the standards.  External measures of student achievement will 
be administered to ensure student standings are maintained relative to their cohort groups. 

Current Status:  The Parker School graduated its fourth class this year.  Of the 46 students 
enrolled in our senior program, all students successfully completed the graduation requirements.  
Sixty eight percent of the students who were enrolled in the school as 9th graders graduated this 
year (22 students, or 32%, transferred or withdrew before graduating), compared to 68% of the 
class of 2000 who were enrolled as 9th graders, 64% of the class of 2001 who were enrolled as 9th 

graders, and 86% of the class of 2002 who were enrolled as 9th graders. Senior exhibitions were 
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reviewed by a panel comprised of Parker teachers and advisers, students, and external reviewers 
who were experts in the field of study of the exhibition.  Seniors submitted graduation portfolios 
of work demonstrating their ability to meet Division 3 standards in nine essential skills across the 
curriculum. 

During the 2002-2003 school year, in the Arts and Humanities, 46 students Gatewayed 
from Division 1 to Division 2, and 37 students Gatewayed from Division 2 to Division 3; in 
Math/Science/Technology,  54 students Gatewayed from Division 1 to Division 2, and 40 
students Gatewayed from Division 2 to Division 3.  In Spanish, 58 students Gatewayed from 
Division 1 to Division 2, and 15 students Gatewayed from Division 2 to Division 3. 

Stanford-9 Achievement Test Results. The group results for the Stanford 9 Achievement Tests 
over the past eight years have been consistent: on average, students score in the 75th to 85th 
national percentile on all tests. We have test results over a two-year period for six groups of 
students. The results for the first five classes of the school for whom we had complete data 
(grades 7 and 9) were reported in the 2001-2002 Annual Report and are available at the school's 
website. 

We do not expect to see improvement in standardized test results; rather, we expect that 
our students will maintain their standing on these tests relative to their peers in other schools. 
Overall, this is the case. The small number of students tested, and the yet smaller number of 
students tested in both seventh and ninth grades, limit possible statistical analyses.  Mean student 
scaled scores and national grade percentile ranks for the class of 2006 are presented in the table 
below: 
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Class of 2006 Stanford 9 Results 

Grade 7 (2001) Grade 9 (2003) 
Students Tested: 65* Students Tested: 65* SS %ile 
Scaled Score Natl. %ile Scaled Score Natl. %ile Change Change 

TOTAL 728 89 741 84 13 (-5) 
READING 

Vocabulary 745 87 750 79 5 (-8) 
Reading Comp. 721 87 739 84 18 (-5) 

TOTAL MATH 717 86 761 95 44 9 
Problem Solving 728 93 (no separate test) 

Procedures 707 69 (no separate test) 

LANGUAGE 674 82 690 77 16 (-5) 
Prewriting 674 77 698 77 24 0 

Composing 679 82 687 73 8 (-9) 
Editing 674 80 690 75 16 (-5) 

Science 701 89 712 83 11 (-6) 
Social Science 672 83 688 84 16 1 

(*Note: Only 50 students were tested both times) 

These results are consistent with prior results and indicate that on average 
students maintain their standings on the Stanford-9 Tests of Achievement over two years.  
While there is a slight decline in several subtests (e.g., Vocabulary, two Language 
subtests), there are gains on others (e.g., Math, one Language subtest). 

MCAS Results.   The results of the MCAS tests for the years 1998-2001 appear in tables in the 
2001-2002 Annual Report. The following results compare the years 2001 and 2002 (Grade 10 for 
the classes of 2003 and 2004), Grade 8 for the classes of 2005 and 2006, and Grade 7 for the 
classes of 2006 and 2007. Of the six students who failed either one or both of the Math and ELA 
grade results as 10th graders in 2001 (Class of 2003; 9% of those tested), three transferred after 
their 10th grade year, and the remaining three passed the MCAS during 2002.  All students in the 
class of 2004 passed the MCAS in the spring of 2002. MCAS test results have remained fairly 
consistent, and the two year profile of results below demonstrates that with the exception of grade 
8 Math, 70% or more of all students score in the advanced or proficient range on Math and ELA.  
For the second year, students identified as at risk of failing the Grade 10 Math MCAS were 
identified in the fall, and were offered specially designed instruction during the winter and spring 
months.  The Math teachers work closely with Student Services in identifying student needs and 
providing support. 
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Subject/ 
Grade 

Year 
Tested 

Year of 
Graduation 

%Adv %Prof %NI %W/F AVG. 

ELA/10 2001 2003 23% 48% 20% 9% 246 
ELA/10 2002 2004 34% 49% 17% 0% 250 
Math/10 2001 2003 29% 45% 18% 9% 246 
Math/10 2002 2004 39% 39% 22% 0% 249 
Math/8 2001 2005 18% 39% 38% 5% 242 
Math/8 2002 2006 12% 53% 27% 7% 244 
ELA/7 2001 2006 14% 70% 14% 3% 248 
ELA/7 2002 2007 20% 68% 10% 0% 250 

The School Report Card, which identifies yearly performance targets for MCAS scores and is 
prepared by the Department of Education, is available on the school’s website: www.parker.org. 
The results for 2001 and 2002 demonstrate adequate yearly progress in all areas.  The 
Performance ratings range from “High” to “Very High” and Improvement ratings are “On 
Target” or “Above Target.” 

The percent of core academic courses taught by highly qualified teachers is 100%; the 
school’s dropout rate is 0.5%.   

In summary, Parker students are continuing to meet the standards of learning we are setting 
for them.  Students are showing progress and/or maintaining their standing on all state and 
national tests of student achievement.  

II. Student Performance Objective 

•The governing metaphor of the school will be student-as-worker rather than the more familiar 
metaphor of student-as-receiver-of-instructional-services. Students will learn how to learn and thus 
to teach themselves. 

Standards/Expectations: All students will be actively engaged in learning and demonstrating 
mastery. 

Strategies: Students will participate in developing a Personal Learning Plan; the curriculum will 
be designed to provide students with opportunities to ask and answer meaningful questions; 
advisers will work with students and their families to support student engagement; students will 
carry out cooperative as well as independent assignments; students in need of additional support 
will be identified and support will be provided; students will not be promoted until they have 
demonstrated mastery; students who are not making satisfactory progress will be placed on 
academic probation; students will participate in school governance. 

Benchmarks/Indicators: There will be an increase in student engagement in learning over time; 
students will complete assigned work consistently and well; students will make satisfactory 
progress in their academic program. 
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Measurement Tools: Student progress reports and Year-End Assessments; evaluations of 
visiting committees; parent surveys. 

Current Status:  Teachers rate student progress as satisfactory, not satisfactory, or exceptional at 
the end of each academic year.  These evaluations are based on the expectations we hold for each 
student to treat every new assignment as an opportunity to move nearer to meeting the division 
standards in each area of study.  These evaluations are also based on the individual annual goals 
set by the student, parents, and adviser in the student’s Personal Learning Plan.  Students who fail 
to make satisfactory progress have not fulfilled the basic requirements of the class.   
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Review of student Year-End Assessments shows that the majority of students are making 
satisfactory progress in all areas of the curriculum.  Nevertheless, a significant minority (7-15%) 
of students are failing to make satisfactory progress each year in at least one class. Three percent 
of students failed to make satisfactory progress in more than one area of the curriculum, and those 
students will be placed on academic probation in the coming year.  The school is continuing to 
work on improving student access to the curriculum, and on improving the supports available to 
students. A homework clinic is available for students who require guidance and a place to work 
after school. 

On average, 80-90 percent of parents completing the annual parent survey1 report that 
their children's learning needs were met well or very well by their teachers in both Arts and 
Humanities, Math/Science/Technology, and Wellness.  Results for Spanish were more mixed and 
far weaker; on average only 52% of parents believed their child's learning needs were being met 
well. 

Eighty-five to 90% of parents reported that the Directed Studies program, an orientation 
program and study support program for all seventh grade students, and other services offered by 
the learning specialists were somewhat to very beneficial. 

Ninety-nine percent of families indicated that their child had been asked to do meaningful 
and worthwhile school work, and 97% indicated that school work supported their child's strengths 
while providing opportunities to improve in areas of weakness. Eighty percent reported that their 
child was well or very well able to explain concepts being explored in school. Ninety percent of 
families report that school work in Arts and Humanities and Math/Science/Technology was 
encouraging their student to take an active role in learning. 

The Report of the Visiting Committee for the New England Association of Schools and 
Colleges (NEASC Report) completed this year noted that, “Instruction at the Parker School is 

1 The Parent Survey was mailed to all families at the end of the school year.  One hundred fifty-one surveys were returned, 
representing 44% of families.  The parent results in the following sections refer to this data. 
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personalized to the greatest extent possible. With small class sizes and team teaching in many 
instances, teachers have the ability to design their instruction with an eye toward truly meeting 
the needs of all students…There is a culture of improvement for both  students and staff; students 
expect to revise and improve their work…” (page 5).  “Students feel challenged and nurtured in 
this school” (page 16). 

The school continues to look for ways to engage each and every student, while also 
holding all students accountable for demonstrating their learning through the completion and 
presentation of their work. 

III. School Performance Objective 

• 	 The tone of the school should explicitly and self-consciously stress values of unanxious 
expectation (“I won't threaten you but I expect much of you”), of trust (until abused) and of 
decency (the values of fairness, generosity, and tolerance).  Parents should be treated as 
essential collaborators (7th Common Principle of Essential Schools). 

Standards/Expectations: All interactions among members of the Parker Community will be 
characterized by respect and caring. 

Strategies: Modeling by the adults of the Parker Community, peer coaching, conflict mediation, 
student advisory groups and student participation in school operations and governance.  
Continuing parent education and parent participation as substantial aspects of the school’s life 
and program. Teachers knowing their students well, close communication between school and 
home, and clear commitment among all the stakeholders of the school. 

Benchmarks/Indicators: There will be an increase in the perception of a positive trusting, 
caring, respectful tone in the school by all members of the school community. 

Measurement Tools: Student, teacher, and parent surveys; the observations of an external 
visiting committee of leaders in education and of site visit teams. 

Current Status:  At year's end, all families who responded to the parent survey indicated that 
their child was known well by at least one faculty member; 97% indicated their child was well to 
very well known.  Parent remarks indicated that this continues to be one of the school's strengths.  
Eighty percent of respondents indicated that they felt well informed about their child's academic 
experiences at school, and 80% indicated that their child's adviser played an important role in 
their child's school experience.  Eighty-five percent of families reported that the adviser was very 
responsive to parent concerns and questions. 

Ninety percent of families reported that advisory had been a successful experience for 
their child, and that their child had developed positive and caring relationships with other 
students. Ninety-eight percent of parents reported that the school fosters a sense of trust and 
safety among students. 

Eighty-nine percent of parents whose child had been involved in disciplinary matters 
reported that the matters were effectively to very effectively handled.    

Overall, ninety percent of parents report being very satisfied with their interactions with 
all members of the school staff. 

School records indicate that parents of at least 185 students, or 52% of families, 
volunteered in the school for a total of over 3000 hours. As these records are incomplete, actual 
parent volunteering in the school is even higher.  Seventy-nine percent of families completing the 

Annual Report of the Francis W. Parker Charter Essential School, 2002-2003	 28 



survey reported that they volunteered at school during the year, and 99% reported being aware of 
opportunities and invited to volunteer. 

The NEASC Report noted, “Parker School does an outstanding job in communicating 
with parents and encouraging their participation in the school” (page 6).  “The school’s strong, 
positive culture, clearly evident to visitors, is a product of a visionary mission statement that 
drives all procedures, policies, and decisions. The school’s mission pervades conversations with 
staff, parents, and students within the Parker community” (page 17).  The committee’s one 
recommendation was that the school continue to “identify explicit behavioral expectations for all 
students by working with the community congress and justice committee” (page 17). 

IV. School Performance Objective 

•	 The prominent pedagogy will be coaching rather than the more familiar metaphor of teacher-
as-deliverer-of-instructional-services. 

Standards/Expectations: All teachers will coach students to learn through asking questions and 
to seek out answers from a range of resources, testing their thinking against that of others. 

Strategies: Teachers will participate in developing students’ Personal Learning Plans; the 
curriculum will be inquiry-based, guided by essential questions; the total number of students for 
whom a teacher is responsible will be small enough so students can be known well by the teacher; 
teachers will have adequate time for planning and professional development; experienced 
teachers and principal(s) will provide support and mentoring to less experienced teachers. 

Benchmarks/Indicators: Teachers will create curriculum that includes units based on student 
discovery as well as teacher lectures; teachers will arrange classroom and external resources so as 
to encourage student inquiry. 

Measurement Tools: Teacher evaluations by Domain leader and principal; student and parent 
surveys; the observations of an external visiting committee. 

Current Status: Every year almost all Parker parents report that the teachers are the school's 
most important resource. Their knowledge of the students, their willingness to challenge students, 
and their ability to give constructive and specific feedback on student work are consistently cited 
as school strengths. A few parents noted that feedback needed to be returned sooner to be 
effective, and this issue will be addressed next year. The visiting committee from NEASC 
applauded the teachers' commitment to challenging students, to learning from their experiences 
with students, and to creating a variety opportunities for students to engage in authentic learning 
experiences. 

The following is a sample of parent comments: 
"My child's teacher worked him hard and I was very impressed with the progress he made in a 

subject area he has rather lagged in in the past." 

"It seems my child's teachers challenged my child a bit more and assessed him a little tougher 

than others. This is good because they hinted subliminally to him that he has the ability to push 

beyond even Parker's standards." 

"My child's teachers have found ways to make learning fun and interesting!" 

"My child was thoroughly engaged all year!  Awesome!" 

"An excellent balance of challenge and support!" 


Over three quarters of parents found Personal Learning Plan conferences were effective 
or very effective in establishing and reviewing individual student goals.  Ten percent of families 
found them ineffective, and their comments will be used to improve the conferences. 
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Formal evaluations of teachers place emphasis on each teacher's ability to work 
effectively with students in a variety of roles.  Parent survey results for individual teachers are 
incorporated into teacher evaluations. Teachers identified as struggling in one or more areas of 
their professional role are assigned a mentor teacher to support them in strengthening their skills 
and in meeting clearly detailed professional goals. 

V. School Performance Objective 

• Curriculum and assessment development 

Standards/Expectations: The school will develop a challenging and engaging interdisciplinary 
curriculum, rich enough to be accessible to all students at an appropriate level of challenge. The 
school will develop direct assessment procedures to guide student work and assess ongoing 
academic development. 

Strategies: Summer curriculum and assessment planning; teacher planning time during the 
school week; inviting experts in related disciplines to coach teachers as they develop curriculum 
and assessment practices; ongoing curriculum and assessment review by all stakeholders of the 
Parker School. 

Benchmarks/Indicators: There will be a fully detailed curriculum guide for each year of the 
second five years of the Parker School; there will be a set of assessment standards and 
developmental rubrics for use in evaluating student work; there will be clearly detailed graduation 
requirements. 

Measurement Tools: The curricula and standards will be available for external review by the 
state, visiting educators, and community members. 

Current Status:  The school has developed a six year curricular cycle and graduation 
requirements.  The curriculum is modified each year using the year’s Essential Question and 
review of prior student experience with each unit. The NEASC Report states: “The Parker 
School’s curriculum clearly identifies the school’s academic expectations through the Ten 
Common Principles of the Coalition of Essential Schools, the Parker Criteria for Excellence, and 
the Habits of Learning.…The link between the essential skills, content standards, and the 
curriculum is well established…There is effective curricular coordination and articulation among 
academic areas” (pages 19-20).  “At the Parker Charter Essential School, all teachers base their 
classroom assessment procedures on clearly stated expectations for student learning.  Classroom 
and corridor walls display the comprehensive Criteria for Excellence to which the entire school 
adheres” (page 29). The Report recommends that the school:  “Delineate how content and skill 
standards are being addressed within and across divisions and domains” and that the school 
formalize structures (now informal) for “using assessment information to guide professional 
development and curriculum design and review” (page 22).   
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FINANCIAL PROFILE 


SCHOOL FINANCIAL STATEMENTS AND INFORMATION 

(Unaudited) 


Fiscal Year Ended June 30, 2003 (FY ‘03) 


The following financial statements and information have been prepared by the management of the school and are unaudited.   

Financial Position: 
The school completed its 2002-2003 school year with a net increase in its Fund Balance of $153,120 resulting in a total 
accumulated Fund Balance of $1,078,250 at June 30, 2003.  Of this total, $969,091 is unreserved and undesignated.  The cost of 
additions to the Fixed Asset account group was $92,309. The financial position of the school continues to be strong, with no 
need for borrowings to fund operations. 

Results of Operations: 
Total revenues of $3,380,837 exceeded budget by $185,911.  Tuition revenues exceeded budget by $39,326.  The average rate 
per pupil of $7,792 was greater than the budgeted rate of $7,600, more than offsetting the lower than budgeted enrollment of 
346.43 full-time equivalent students, compared to 350 budgeted.  Contributions of $104,294 exceeded budget by $69,294, 
primarily due to unbudgeted support from the Parker Essential Fund, a parent fundraising group, of $46,150, and other donations 
restricted for specific school programs. 

The school began a four- year program entitled The New Teachers Collaborative (NTC), which provides new teacher training 
through internship placements at participating schools.  The program is funded by the participating schools and a grant from the 
Bill and Melinda Gates Foundation. Revenue and expenses for this program were $297,099 in FY ‘03. 

Tuition revenues from the Commonwealth of $2,699,326 represented 80% of total revenues.  The school recognized $132,898 in 
grants from government sources (4% of total revenues), and $459,100 from private contributions, grants and fundraisers (13.5%). 
Private grants were received for the NTC program, staff development, science equipment, and to support the Regional Teachers 
Center, which the School operates solely with private funds. Remaining sources include athletic fees of $38,400, interest income 
of $14,844 and other revenues of $36,270 (2.5% of revenues). 

The school budgeted $3,230,376 in operating expenses and $104,531 in new capital purchases, or $3,334,907 in total costs for 
FY ’03. Expenditures of $3,227,717 were below budget by $107,190.  Of the total capital budget, $35,392 was unspent at year 
end. The school invested an additional $92,309 in general fixed assets during the year, funded by the capital budget ($69,139) 
and outside donations ($23,170). Additions began to address pent-up demand for improved equipment and building 
improvements, including classroom computers and fixtures, science equipment, office equipment, lighting, staging, and a storage 
shed. The FY’03 budget planned to use $139,981 in accumulated funds to balance the budget; $104,531 for capital and $35,450 
for the operations of the teacher center.   

Personnel and related costs of $2,649,834, including wages, benefits and staff development (82% of total costs), were below 
budget by $77,657, primarily due to less staffing than planned in the administration, Spanish teaching, Regional Teacher Center 
and NTC programs. 

Budget Fiscal 2004: 
The budget presented for the 2003-2004 school year reflects a planned enrollment of 350 students. The school management and 
trustees are committed to continuing the present program without significant cutbacks, despite an expectation for lower per-pupil 
revenues in the current economic climate.  The operating budget reflects expenditures of $3,429,734, an increase over the FY03 
budget of $199,358, of which $188,840 is personnel related.  Tuition revenues have been budgeted at $2,583,000, a reduction of 
$116,326 from the actual FY03 received, due to the anticipated impact of state budget reductions on our sending districts. 
Accordingly, the trustees have approved the use of $215,500 of the accumulated fund balance at June 30, 2003 to fund the next 
year:  $160,000 for operations, $38,000 from reserves in the regional teacher center for its continuance, and $17,500 for capital 
items which cannot be delayed.  The school will consider additional capital needs once the revenue forecast is more dependable. 
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Francis W. Parker Charter Essential School 
General Purpose Financial Statements 

General Fund and Account Group 
Combined Balance Sheet  (Unaudited) 

June 30, 2003 

General 
General Fixed Assets June 30, 2003 

ASSETS AND OTHER DEBITS 
Fund Group Total 

CASH $ 1,135,118 1,135,118 $ 

RECEIVABLES: 
Government grant receivable 
Other receivables 

$ 3,750 
32,368 

3,750 $ 
32,368 

PREPAID EXPENSES 12,597 12,597 

OTHER ASSETS 33,158 33,158 

FIXED ASSETS 402,480 402,480 

TOTAL ASSETS AND OTHER DEBITS $ 1,216,991 402,480 $ 1,619,471 $ 

LIABILITIES, FUND EQUITY AND OTHER CREDITS 

LIABILITIES: 
Accounts payable 
Accrued expenses 
Accrued payroll and related 

$ 14,924 
48,941 
5,665 

14,924 
48,941 
5,665 

Deferred revenues 69,211 69,211 
TOTAL LIABILITIES 138,741 - 138,741 

FUND EQUITY AND OTHER CREDITS: 
Investment in general fixed assets 
Fund balance: 

402,480 402,480 

Reserved for specific purposes 
Designated for subsequent year's capital expenditures 
Unreserved and undesignated 

56,266 
52,893 

969,091 

56,266 
52,893 

969,091 

TOTAL FUND EQUITY AND OTHER CREDITS 1,078,250 402,480 1,480,730 

TOTAL LIABILITIES, 
FUND EQUITY AND OTHER CREDITS $ 1,216,990 402,480 $ 1,619,470 $ 
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Francis W. Parker Charter Essential School 
General Fund 

Statement of Revenues, Expenditures and Changes in Fund Balance (Unaudited) 
Fiscal Year Ended June 30, 2003 

Combined Budget 
REVENUES: Actual Budget Variance 

State allocation - Tuition $ 
Government Grants: 

Federal
State


Private Support:

Contributions

Grants 

Other private support

Fundraisers, net


Student fees - athletics 
Interest income 
Other income 

2,699,326 $ 2,660,000 $ 39,326 

 84,992 41,531 43,461 
47,906 21,970 25,936 

-
104,294 35,000 69,294 
215,300 242,925 (27,625) 
125,954 136,000 (10,046) 

13,552 1,500 12,052 
38,400 37,000 1,400 
14,844 16,000 (1,156) 
36,270 3,000 33,270 

TOTAL REVENUES $ 3,380,837 $ 3,194,926 $ 185,911 

EXPENDITURES: 
Salaries and wages $ 2,268,511 $ 2,311,634 $ 43,123 
Payroll taxes and fringe benefits 341,045 363,897 22,852 
Recruiting and staff development 40,278 51,960 11,682 

Total personnel and related costs 2,649,834 2,727,491 77,658 

Accreditation $ 11,058 11,855 797 
Assessment 1,287 800 (487) 
Books and curriculum material 26,999 26,660 (339) 
Computer hardware and software 45,608 49,004 3,396 
Computer internet access 10,740 10,800 60 
Consultant-instructional 44,176 50,760 6,585 
Contract services 47,777 19,830 (27,947) 
Dues and subscriptions 5,235 3,615 (1,620) 
Furniture and equipment 59,071 52,260 (6,811) 
Inspections 2,500 3,100 600 
Insurance 19,233 15,500 (3,733) 
Leasehold improvements 17,798 15,235 (2,563) 
Leases-school building 71,596 74,112 2,516 
Leases-fields and sports arena 13,235 15,900 2,665 
Legal & accounting services 13,585 10,700 (2,885) 
Maintenance-equipment 11,277 15,900 4,623 
Maintenance-facility 12,706 15,800 3,094 
Other 24,707 36,990 12,283 
Printing, copy, and postage 19,329 25,655 6,326 
Sports equipment 3,665 2,850 (815) 
Student activities and field trips 4,186 2,600 (1,586) 
Student transportation 22,698 25,640 2,942 
Supplies 28,160 49,900 21,740 
Uniforms-athletics 2,906 3,150 244 
Utilities 58,351 68,800 10,449 
Vehicles -

TOTAL EXPENDITURES $ 3,227,717 3,334,907 107,191 

EXCESS OF REVENUES OVER EXPENDITURES $ 153,120 (139,981) 293,101 

FUND BALANCE-BEGINNING OF YEAR $ 925,130 -
USE OF FUND BALANCE-CAPITAL 104,531 (104,531) 
USE OF FUND BALANCE-OPERATING $ - 35,450 (35,450) 
FUND BALANCE-END OF YEAR $ 1,078,250 - 153,120 
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Francis W. Parker Charter Essential School 
Schedule of Grants Recognized 
Fiscal Year Ended June 30, 2003 

Revenue 
Year ended 

June 30, 2003 
FEDERAL GRANTS: 

Title II: Improving Educator Quality (#140) $ 3,732 
Special Education Entitlement (#240) 34,031 
Special Education -Program Improvement (#274) 8,599 
Rural Education Achievement Program (84.358A) 38,630 
TOTAL FEDERAL GRANTS: $ 84,992 

STATE GRANTS: 
Charter School Facilities (533) $ 45,261 
Hudson Public Schools EHSH 2,645 
TOTAL STATE GRANTS: $ 47,906 

PRIVATE GRANTS: Use of Funds: 
Gates Foundation New Teachers Collaborative $ 171,145 
Gates Foundation Teacher Center 25,000 
CCE-Small Schools Prof Dvlp 14,155 
Littleton Light MST Program 5,000 

TOTAL PRIVATE GRANTS: $ 215,300 
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Francis W. Parker Charter Essential School 
Budget 

Fiscal Year Ended June 30, 2004 

Operating Capital Combined 
Budget Budget Budget 

REVENUES: 
State allocation - Tuition $ 2,583,000 2,583,000 
Government Grants: 

Federal 76,000 76,000 
State 38,000 38,000 

Private Support: 
Contributions 44,561 44,561 
Grants 255,673 255,673 
Other private support 170,000 170,000 
Fundraisers, net 2,500 2,500 

Student fees - athletics 46,000 46,000 
Interest income 14,000 14,000 
Other income 2,000 2,000 

TOTAL REVENUES $ 3,231,734 $ - $ 3,231,734 

EXPENDITURES: 
Salaries and wages $ 2,435,322 2,435,322 
Payroll taxes and fringe benefits 422,425 422,425 
Recruiting and staff development 58,584 58,584 

Total personnel and related costs 2,916,331 - 2,916,331 

Accreditation 2,540 2,540 
Assessment 1,800 1,800 
Books and curriculum material 18,735 18,735 
Computer hardware and software 7,500 7,500 
Computer internet access 10,740 10,740 
Consultant-instructional 47,390 47,390 
Contract services 39,058 39,058 
Dues and subscriptions 4,865 4,865 
Furniture and equipment 11,560 10,000 21,560 
Inspections 3,837 3,837 
Insurance 23,080 23,080 
Leasehold improvements - 7,500 7,500 
Leases-school building 73,775 73,775 
Leases-fields and sports arena 18,200 18,200 
Legal & accounting services 13,211 13,211 
Maintenance-equipment 17,300 17,300 
Maintenance-facility 15,800 15,800 
Other 32,700 32,700 
Printing, copy, and postage 22,250 22,250 
Sports equipment 4,040 4,040 
Student activities and field trips 2,600 2,600 
Student transportation 30,950 30,950 
Supplies 44,258 44,258 
Uniforms-athletics 5,250 5,250 
Utilities 61,964 61,964 
Vehicles - -

TOTAL EXPENDITURES $ 3,429,734 $ 17,500 $ 3,447,234 

DEFICIT 
TRANSFER FROM FUND EQUITY 

$ 
$ 

(198,000) 
198,000 

$ 
$ 

(17,500) 
17,500 

$ 
$ 

(215,500) 
215,500 
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DISSEMINATION 


Francis W. Parker Regional Teachers Center 
Program Report 2002-2003 

The mission of the Regional Teachers Center is to offer opportunities for educators from a 
diversity of schools to gather for collective inquiry and meaningful dialogue about teaching and 
learning. Workshops, visitation days and custom visits provide many avenues for this 
exploration, and total numbers of attendees are listed below.   

Mass. 
Educators 

Out of State 
Educators 

Public 
Schools 

Private 
Schools 

University 
Affiliated 

Total 
Visitors 

102 35 90 25 35 163 

More detailed summaries of the visitation and workshops offered over the course of the year are 
detailed below. 

Visitation Days 

October 24th, 2002 January 14th, 2003 
11 participants 3 Participants 

Leominster High School, MA (8) Milton Academy, Milton, MA (1) 
Concord High School, NH (3) Souhegan High School, NH (1) 

Prosp. New Teachers Collaborative Intern 

November 21st, 2002 January 30th, 2003 
2 Participants 13 Participants 

Fayerweather School, Cambridge, MA Stacy Middle School, Milford, MA (8) 
Mendon-Upton Reg. High School, MA (3) 

Beaver Country Day School, MA (2) 

December 3rd, 2002 February 11th, 2003 
6 Participants 8 Participants 
Mendon-Upton Reg. High School, MA (1) Salem High School (4) 

Souhegan High School, NH (5 Interns) Gould Academy, ME (3) 
Interested civilian (1) 
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March 6th, 2003 March 25th, 2003 
3 Participants 9 Participants 

Prosp. New Teachers Collab. Intern (2) Harvard Graduate School of Education (1) 
Interested Grad Student (1) South Boston Harbor Academy  


Charter School (3) 

Newton South High School (3) 


Interested Civilian (1) 

River Valley Charter School (1) 


May 6th, 2003 
3 Participants 

SAR High School (1) 

Center for the 4th and 5th R’s (Respect and 


Responsibility) (2) 


“As a fairly new teacher who is devoting hours upon hours to planning, teaching, grading, 
learning, etc., I’ve worried about losing idealism.  Today, though, I feel invigorated. Thanks.” 

“I would like to incorporate a little bit of Parker into our school by reporting to my staff 
all the positives I saw today.” 

“We left Devens (Parker) with new ideas and intensified dreams for our own school. It 
reaffirmed how important the work you are doing is. Not only does the structure of our school 

need to change, but also the way we approach education and measure success. We left inspired 
by students, teachers and administrators we met at Parker. Since our visit we have been asking 
ourselves – what are the possibilities for Newton South? Hopefully if we continue dreaming we 

can bring some of the lessons we learned back to our school.” 
Seminars 
Portfolio Assessment, November 5th, 2002 
Facilitated by Jim Nehring and Gena 
Merliss 
10 Participants 

Four Rivers School, Greenfield, MA (2) 
Academy of Journalism and 

Communication, Lawrence, MA (2) 
Bartlett High School, MA (6) 

Implementing an Advisory Program, 
February 27th, 2003 

Facilitated by Matt Smith, Deb Merriam 
7 Participants 

New England Small School Network (5) 

Experimental Education (1) 

Academy of Journalism and 


Communication (1) 


Implementing an Advisory Program, 
November 19th, 2002 

Facilitated by Matt Smith, Deb Merriam, 
Debbie Osofsky 

11 Participants 
Academy of Journalism and 


Communication, Lawrence, MA (1) 

Four Rivers School, Greenfield, MA (2) 


Malden High School, MA (4) 

North High School, Worcester, MA (4) 


Integrating Arts and Humanities, 
March 18th, 2003 

Facilitated by March Schrader and 
Courtney Harter 
5 Participants 

Academy of Journalism and 
Communication (5) 
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Graduation by Exhibition, 
April 29th, 2003 

Facilitated by Diane Kruse and Becky 
Wilusz 
3 Participants 

Center for Collaborative Education (3) 

“I am going to introduce performance based assessments in each unit in order for my students to 
develop a more open technique of learning and thinking.” 

Custom Visits 
Harvard Graduate School of Education 

October 28th, 2002 
13 Participants 

The Wildwood School 
February 4th, 2003 

2 Participants 

West High School, Denver, CO 
November 7th, 2002 

4 Participants 

Beaver Country Day 
February 6th, 2003 

14 Participants (1 Teacher, 13 students) 

Howard Luke Academy, Fairbanks, AK 
January 9th, 2003 

1 Participant 

Souhegan High School 
February 7th, 2003 

5 Participants (1 Teacher, 4 students) 

Greenville Technical Charter High 
School, Greenville, SC 

February 25th, 2003 
4 Participants 

Maynard Superintendent, Maynard, MA 
March 3rd, 2003 

1 Participant 

Watkinson School, Hartford, CT 
April 10th, 2003 

2 Participants 

National College of the Armed Forces 
May 15th, 2003 

20 Participants 

Florence Sawyer School 
May 29th, 2003 

1 Participant 

“I just wanted to pass along my enormous gratitude for the work you guys 
did thinking about and then implementing our visit yesterday. The students 
had a wonderful time and came away with not only a sense of Parker and 

all its possibilities but the degrees of seriousness with which folks take 
the business of educational development and change; it gave them some 

perspective on the things at Beaver that they often feel "just 
happen"--the things that I sweat my life away about--and they began to really 

see the idea-->implementation concept and process in action.” 
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Parker students, Jess Kane (left) and Jeremy Wong (right) talk with students from Beaver Country Day 
School about senior year at Parker 

Other Dissemination Efforts and Workshops Facilitated 
by Parker Staff in 2002-2003 

• 	 Mitchell Institute: workshops for educators involved in redesigning secondary schools in 
Maine in response to Gates Small School grants. 

• 	 Center for Collaborative Education Spring Forum: workshop presented on development 
and implementation of Peer Mentor Program 

• 	 Coalition of Essential Schools Fall Forum: seven workshops presented by Parker faculty 
on Coordinating School Health Programs, Integrating Visual Art, Advancing CES 
Principles through Publication, Seminar Discussions, Narrative Transcripts for College 
Admissions, New Teacher Mentor Programs, Student Conversations about School Norms 
(Dress Codes) 

• 	 New England Small Schools Network Design Conference: workshops on Advisory and 
Assessment 

• 	 Massachusetts School Counselors Association: workshop on creating financial aid 

workshops for parents 


• 	 Groton-Dunstable Elementary Schools: Ghost of Isabella Stewart Gardner presentation 
• 	 GLSEN Conference: workshop on organizing a “Day of Silence” 
• 	 Massachusetts Charter School: dissemination papers and presentations at annual 


conference 
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APPENDICES 


A. Course Descriptions, June 2002 

B. Sample Parker Transcript 

C. Criteria for Excellence 

D. Year End Assessment Template 
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Course Descriptions June 2003 
Division I AH 
This year, we used the Essential Question "What Are the Possibilities?" to explore global literature, 
history and art, and our own lives. We read Romeo and Juliet, and students responded to comprehension 
and interpretation questions. They participated in theater activities, and then memorized and performed 
a passage from the play. We compared and contrasted West Side Story to Romeo and Juliet, and students 
translated a scene from one of the two plays into a different art form. Studying the Renaissance helped to 
provide a context for Shakespeare's masterpiece, and students completed a Renaissance research project 
on a topic of their choice. Our second unit focused on the question "What are the possible ways to resolve 
conflict?", using the history of South Africa as its case study. Students studied the geography and history 
of the nation, focusing on the establishment of the segregationist Apartheid system. They role-played a 
real-life figure from South Africa, gave a persuasive speech about their vision for the country and 
negotiated an action plan for the New South Africa with individuals from different viewpoints. Students 
read a choice book and a selection of short stories by South African authors, and wrote a thematic thesis 
essay. Students created murals that were inspired by Ndebele paintings and that symbolically 
represented their personal hopes for South Africa. Our final unit asked "What are the possibilities for 
human culture?". We began by defining the term "culture" and identifying its different elements. Classes 
studied Thailand as a case study on culture, and simultaneously engaged in writing workshops that 
enabled them to write a creative narrative about Thailand's culture. Students then researched a culture of 
their choice, writing a reflective I-Search paper about their research process. "Clay days" exposed 
students to that art form, teaching them techniques that culminated in the creation of artifacts 
representing key elements of their researched cultures. 

Division I MST 
The Division 1 MST curriculum focused on scientific investigation skills and concepts in four units of 
study:  decomposition, weather, boat building, and plants.  Mathematics was integrated into all units; 
students studied linear and nonlinear growth, surface area, volume, ratios, percents and spatial relations 
in the decomposition unit.  They designed experiments for microbe growth and conditions that promote 
decomposition.  In the weather unit, students built a weather instrument and collected quantitative data.  
They maintained a weather journal, and then used this information for math work on data representation 
and analysis. In the boat building unit, students designed and floated boats while investigating 
principles of fluid mechanics and dynamics. Math concepts included measurement, formula 
development and application, ratios and percents, scaling, spatial relations, and the Pythagorean 
Theorem. Student knowledge was conveyed and celebrated at a public exhibition of student work called 
"Boat Night." For the final unit, students studied plant growth both theoretically and by actually growing 
plants.  During this time, students synthesized their understanding of plant growth in a children's 
storybook for which they designed the assessment rubric.  Number theory concepts were studied as 
students analyzed the identity and relatives of a particular whole number of their choice.  The MA 
Curriculum Frameworks for grades 7-8 in math and science serve as the curriculum's foundation, while 
the Parker School Habits of Learning and Criteria for Excellence are the basis for instruction and 
assessment. 

Division I Spanish 
This year through essential question “ Cuales Son Las Posibilidades?”, Division 1 Spanish students have 
learned about four (4) Spanish speaking countries through four(4) different units. The first two themes 
were more basic, reinforcing material students were introduced to last year, followed by new material, 
whereas the later two themes are unique to the countries chosen. Each, thematic unit had at least two (2) 
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projects which pertained to the vocabulary and grammar presented. Each unit averaged one (1) month. In 
the first unit, La Escuela, students learned about the differences between schools in the United States, 
Chile, Argentina, Mexico, and the Dominican Republic. This unit consisted of several projects related to 
the text “ Casi Se Muere”. These projects assessed students for Speaking, Listening, Reading, Writing, and 
Culture. The second unit consisted of several projects related to the movie “ Nueba Yol” and the song “ 
Prepara”. The students completed projects and were assessed for listening, Writing, and Speaking, the 
culmination of which was a live performance in front of a peer audience. The third unit consisted of 
several projects related to the city of Buenos Aires and the movie “ Tango”. The students completed 
projects and were assessed for Writing, Speaking, and Listening. The fourth and final unit consisted of 
several projects related to the city of Barcelona, Gaudi, and the great Spanish writer and poet, Frederico 
Garcia Lorca. Students compled projects and were assessed for Reading, Writing, and Speaking. 

Directed Studies 
Directed Studies has been a yearlong class designed to help entering Division One students become 
oriented to our school. Students work in groups or individually on assignments from Arts/Humanities, 
Math/Science/Technology, and Spanish. They received coaching and organizational support as they 
worked toward becoming more independent in their work habits.  Students were expected to strengthen 
the habits of learning which are essential to successful scholarship at the Parker School: collaboration, 
organization, attentiveness, involvement, reflection, inquiry, critical thinking, and expression.  Students 
had regular access to the library and computer resources.  Those students identified by their academic 
teachers as needing additional support in Directed Studies received encouragement, guidance, and 
tutoring as needed. 

Division II AH 
This year in Division II, students pursued the question: What are the possibilities when cultures 
converge? Equipped with an awareness of ethnocentrism students were ready to study Mexico; a place 
where different cultural norms have clashed, conquered and converged. They worked to understand 
different moments in Mexican history and read Like Water for Chocolate by Laura Esquivel.  Along with 
a dialectical journal that expressed what they read, students worked on an autobiographical essay about 
an experience from their own lives. Students demonstrated what they learned by using the conventions 
of the Mexican Muralists to synthesize important cultural convergences in Mexico. In our second unit 
students investigated the question: What are the possible causes of WWII? Students read, listened to, and 
took notes on different theories on how WWII started. Students then chose a theory of their own to 
research. This was crafted into a complex thesis that students supported in a formal paper with textual 
evidence from credible sources. Students also presented their findings to their peers in a formal oral 
presentation. Students were then ready to look at the fallout of these causes. Our third unit examined the 
question: What are the possibilities for a culture to be resilient? Students studied the atomic bombing of 
Hiroshima and read John Hersey's book Hiroshima. Their reading resulted in a critical journal that 
commented on the resilience of character. Students also analyzed the literary techniques used by the 
author to create meaning of the real life experiences of the characters in the book. Students then applied 
their critical reading skills to their own research of a moment in Japanese history that revealed cultural 
change or conflict.  After their topics were researched and analyzed, students used the form of a dramatic 
monologue to express their own interpretations of the conflict they researched. Students performed the 
monologues publicly. Finally, students were ready for our fourth unit where they chose a novel to read 
and analyze with a group. In these "Literature Circle" discussions, students were expected to read, 
prepare analytical notes and questions, and use a literary vocabulary to express what they learned in a 
reflection after each group meeting. Students also used their literary vocabulary to teach their peers about 
how they found different themes in the novel they chose to read. This unit was also structured to help 
students make more critical decisions when writing. By reading lots of examples of essay writing, 
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students learned a few essay forms. They then crafted their own essay by using a drafting process to 
examine structure, idea development, sentence fluency and specific verb and noun use. 

Division II MST 
In our first unit, students practiced scientific measurement of mass, volume and density and learned 
about significant figures and scientific notation.  In the second unit, students visited the Nashua River 
and explored the biological and chemical parameters that affect water quality.  In math, students studied 
everyday situations that are modeled with exponential functions, discovered exponent laws, and 
explored how the parameters of an exponential function affect the graph and table.  In the third unit, 
basic chemistry concepts were introduced including, electron configuration and bonding.  In math, 
students explored 3-dimensional geometry through volume and surface area.  Incorporated into this unit 
was a review of the Pythagorean theorem and equation solving skills.  In the second semester, students 
explored a mini-unit on either Oceanography or Erosion.  Then we began a lab intensive Chemistry 
curriculum that explored the properties of solutions, stoichiometry, and factors that affect reaction rate.  
In Math, we studied similarity and proportions and applied them to analyze and create realistic 
perspective drawings using diminution.  Following this, we studied right triangle trigonometry.  We 
studied algebraic methods for solving systems of equations and inequalities.  The last part of the year was 
devoted to independent projects where students selected a math and science topic for further exploration.   
Instruction and assessment are based on the MA curriculum frameworks and the Parker School Criteria 
for Excellence. 

Division II Spanish 
This year in Division II Spanish students developed their speaking, writing, reading, and listening skills 
through units that included new vocabulary, grammar, and culture.  Students studied the following 
grammatical tenses and rules: present and past progressive, imperfect, preterit, imperative, present 
perfect, pluperfect, prepositions, object pronouns, and demonstrative adjectives.  What are the 
possibilities for translation? began the year by investigating effective translation methods versus 
electronic translation, which are utterly ineffective for the complex work of Division Two students.  
Students had an option of working with either a poem by Salomé Ureña or an article from the bilingual 
newspaper La Perla. They completed writing and culture pieces or a reading piece.  The second unit, La 
República Dominicana, dealt with a novella by Julia Alvarez, El Cuento del Cafecito.  Students learned 
about life in the Dominican Republic and farming coffee there.  This unit yielded a reading piece from the 
book and a speaking piece from a short research project on Dominican life.  Following this unit, we did a 
comprehensive grammar review of several verb tenses, pronouns and prepositions.  We read and 
discussed a play, 1x1=1, pero 1+1=2, by a Puerto Rican playwright.  Our fourth unit focused on Medieval 
Spanish Architecture.  Students learned about the 800-year peaceful occupation of Spain by Muslims, 
about the influences Christians and Muslims had on each other in terms of building design, and about 
lifestyles in and around the Middle Ages.  We read an adapted version of a classic Spanish novel: 
Lazarillo de Tormes.  Students did both speaking and listening projects on architecture, and complete 
reading, writing or culture pieces on Lazarillo.  In the spring, students learned about the great city of 
Barcelona, putting together a custom package "tour". Included in the project were speaking, writing and 
cultural assignments. In conclusion students created written or spoken projects based on their research 
choice or a topic studied previously. 

Division III AH 
Division Three students are offered a selection of electives from which to choose their course of study.  
The following are the courses offered in the second semester of the year. 
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Dance and Choreography 
This course will combine the basics of Modern Dance Technique with improvisation and composition.  
Students will create their own original choreography as a final project.  We will also have the opportunity 
to view examples of ground breaking works of Modern Dance on video.  Skills Emphasized: Artistic 
Expression, optional Writing 

Artists Books 
In this class, we will be stretching the idea of books being only fiction, nonfiction, or textbook.  The artists 
book is a classification that could encompass all of these elements or none.  We will be taking preexisting 
books and altering them by removing parts, adding parts, and highlighting elements to bring new insight 
to them.  We will also be starting with blank pages and creating books from scratch in both narrative and 
abstract styles.  Skills Emphasized: Artistic Expression 

Watercolors 
This is a traditional course with the goal of students becoming better watercolorists. We will start with a 
brief overview of drawing, allowing students to become more comfortable with the idea of representing 
objects realistically.  We will be working with watercolor paper both dry and wet and learning how these 
two different papers allow artists to create different styles of work.  Students will learn what makes a 
good still life and then will be responsible for setting up still lives for the group to render.  Skills 
Emphasized: Artistic Expression 

The Art of the Essay 
This course will focus on understanding, appreciating, and writing various forms of the essay. To do this, 
students, working as a community of writers, will read and analyze exemplary essays of several types 
and then, working closely together in workshops, create their own. Topics covered in this class will 
include but not be limited to an examination of the writing process, defining the essay in general and 
several types of essays more specifically (including descriptive essays, personal narratives, and 
persuasive essays), revision strategies and conventions. Students will play a critical role in providing 
feedback for each other’s work. At the end of the semester, each student will submit a "best essay" for a 
printed class collection.  Skills Emphasized: Writing 

Age and Experience 
This class will examine the experience of growing up in different times and places around the globe. 
Primarily through the study of literature (a novel, short stories and poetry) and film, we will consider 
what affects an individual’s view of him or herself as s/he ages. How does one decide who or what he or 
she will be? What besides one’s own views and choices impacts one’s identity? How much of who we are 
and who we become is within our control and how much of it is out of our control? What choices can we 
make and what choices are not ours? This course will be organized in genre-based units; we will spend 
some time on each type of text. We will also study some of the developmental theories of Freud, Piaget, 
Bruner and possibly a few others.  Skills Emphasized: Writing, Reading, Listening 

Possible Futures: America's Role in the World Today 
At the dawning of the twenty-first century, the United States stands pre-eminent in world affairs.  As the 
wealthiest and most powerful nation in the history of the world, what are the possibilities for US 
engagement in issues facing the world as a whole? To what ends does and should the US use its 
awesome wealth and power? What are the likely outcomes of different policies that the US might adopt?  
This course will investigate several dimensions of this question including global environmental problems, 
foreign aid, immigration, and international governance systems.  The emphasis will be on current events 
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affecting the global community. Skills Emphasized: Reading, Listening, Oral Presentation, Writing, 
Research 

World Religions 
In this course, we will explore the fundamental tenets of the world’s religions (including, but not limited 
to, Christianity, Judaism, Islam, Buddhism, Hinduism), investigating the most important aspects of each, 
what differences exist within and between these faiths, and what, if anything, might unite them.  In 
addition to understanding the basic histories, doctrines and practices, we will also look at the impact each 
religion has had on the societies in which their practitioners live.  We will invite in a variety of guest 
speakers to give a first hand account of the possibilities of their faiths and religious practices.  Skills 
Emphasized: Research, Listening, Oral Presentation 

Morality and Global Politics 
What is the right thing to do and how come it is so hard to do it?  From the Holocaust to the dropping of 
the atomic bomb, the Rwandan massacres to the Bosnian conflict, the twentieth century was filled with 
complicated dilemmas that were addressed by complicated solutions.  There are thousands of situations, 
both historical and current, that make us ask questions like: What are they doing?  Can they do that? Is 
that okay? Should someone stop them? Who? How? How did they get into that situation in the first 
place? How do we solve it?  In this course, we will examine World War I, World War II, genocide in the 
20th century, and the idea of war and international intervention in order to explore moral questions about 
the happenings in the world around us.  Special attention will be paid to events in Europe, Africa and 
Asia that intersect with our theme.  Skills Emphasized: Research, Reading, Writing, Oral Presentation  

World Drama 
What makes a play different from a novel?  What ideas are best expressed through drama? Why? What 
are people writing about these days in China? Brazil?  In this course, we will read recent plays from 
around the world. We will compare themes and styles as we try to figure out what makes a play “work.”  
Although this will NOT be an acting class, we will explore the possibilities for interpretation in acting, 
direction, set, costume and lighting design. 

Div 3 Spanish 
People and Culture of the Dominican Republic  
This class will use the novel “In the Name of Salomé” by Julia Alvárez, a book that describes the life of 
Salomé Uréña, a poet and the wife of a Dominican president from around 1910.  We will also use Uréña’s 
actual poetry (c. 1890) to better illustrate her life and times.  We will discuss Dominican history and 
culture and we will read short biographies of important people.  Students will be asked to write weekly 
in a text diary as well as various papers and projects.  They will learn new vocabulary and have a 
comprehensive review of grammar as well as learn the subjunctive mood with the goal of taking and 
passing the SAT II and/or the AP exam.  Skills Emphasized: Spanish 

Division III MST 
Division Three students are offered a selection of electives from which to choose their course of study.  
The following are the courses offered in the second semester of the year. 

Trigonometry 
This course will include topics from trigonometry and geometry.  We will begin with a review of right 
triangle trigonometry and some properties of triangles, and then use this as a foundation for studying the 
unit circle and the trigonometric functions.  We will then use the law of sines and the law of cosines to 
solve problems in geometry, and, if time permits, we will study the conic sections. (Note: Advanced 
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Algebra and Trigonometry courses can be taken together as a pre-calculus sequence.)  Skills Emphasized: 

Mathematical Problem Solving, Mathematical Communication 


Financial Math 

This course will ask students to take their accumulated mathematical knowledge and apply it to the 

financial decisions they will ultimately have to make in the “real world.”  Students will begin by 

imagining themselves as recently employed 23 years olds.  Where will they live?  How much income will 

they earn?  We will spend the semester creating a detailed financial plan, addressing the following 

concerns: budgeting, filing income taxes, investing for the future, managing debt, and buying a home.  

Mathematical topics will include: exponential growth and compound interest calculation, amortization, 

summation notation, and functions.  Students will learn to program Excel spreadsheets and manage 

iterative processes using technology.  Skills Emphasized: Mathematical Problem Solving, Mathematical 

Communication  


Calculus (year long) 

This course will be an introduction to the fundamental concepts of Differential and Integral Calculus.  

The course will be investigative and applications oriented, with students strengthening their 

understanding by exploring and applying the concepts being covered and carefully explaining the ideas 

in their own words.  The opportunity will exist for interested students to explore more theoretical and 

abstract concepts of Calculus as appropriate.  Skills Emphasized: Mathematical Problem Solving, 

Mathematical Communication  


Chemistry 1

This course is designed to help students gain understanding of the principles of chemistry that are 

traditionally taught in a college prep class.  Classes will reinforce and build upon concepts that may have 

already been learned in another course or division, including atomic structure and chemical equation 

writing.  Significant time will be spent on new concepts such as stoichiometry, kinetic theory, and gas 

laws. Concepts will be reinforced with interactive demonstrations and problem solving experiments.  

Skills Emphasized: Scientific Investigation, Systems Thinking, possible Mathematical Communication  


Chemistry 2

This course is designed to be a continuation of Chemistry I.  It will build upon concepts introduced in 

that course and will introduce new topics including acids and bases, chemical equilibrium, oxidation-

reduction, and electrochemistry.  As in Chemistry I, these new concepts will be explored through 

demonstration and experimentation.  You must have taken Chemistry I to enroll in Chemistry II.  Skills 

Emphasized: Scientific Investigation, Systems Thinking, possible Mathematical Communication 


Forensics 

In this course, students will play the role of crime scene investigator.  They will develop skills of 

observation, experimentation, and logic.  Students will apply principles of chemistry, biology and physics 

to solve simulated crimes.  Skills Emphasized: Scientific Investigation, Systems Thinking  


Physics (year long) 

This course will be an investigation of the fundamental rules that govern the physical world around us.  

It will, as much as possible, be a laboratory-based class, with students exploring and gaining an 

understanding of the laws of physics by seeing them in action.  The primary topic will be mechanics.  

Concepts of electricity and magnetism, sound and light (waves), heat and thermodynamics, etc. will be 

covered as time and student interest permit.  Skills Emphasized: Mathematical Communication, 

Mathematical Problem Solving, Scientific Investigation and Systems Thinking 
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Computer Science 1 
This course is intended as an introduction to programming and a closer look at the hardware of the 
personal computer. A large part of the class will be devoted to learning and practicing the basic 
structures and techniques of object-oriented programming (input, output, conditional and looping 
structures, etc). We will spend most of our time with a Java-based learning language (Karel the Robot) 
but will also experiment in other languages (Java, a few scripting languages and a brief intro to HTML). 
The remainder of the course will involve learning about specific computer components - what they are 
for and how they work together. The course will be designed to accommodate a wide range of existing 
computer skills and interests.  Skills Emphasized:  Technology, Systems Thinking 

Computer Science 2 
This course will focus almost exclusively on programming in Java.  Students will develop more 
complicated programming projects on their own as well as learn to work as part of a team on a larger 
project. Prerequisite: either CS1 or permission of the instructor. Skills Emphasized:  Technology, Systems 
Thinking 
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Sample Parker School Transcript 
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Parker School Criteria for Excellence 
DIFFERENCES BETWEEN DIVISIONS 

Criteria for Excellence remain the same across Division levels. As students move into a higher Division, 
however, Parker expects: 

Their tasks will be more complex. 
•	 Reading tasks will represent a higher difficulty level in comprehension (vocabulary, length, content), 

and will ask students to use more sophisticated methods of analyzing and interpreting texts. 
•	 Writing tasks will attempt more sophisticated levels of narrative, analysis, persuasion, and reflection. 
•	 Oral presentation will attempt to convey more complex information or persuasive points, using more 

highly developed rhetorical techniques or presentation aids. 
• 	Listening will involve a higher level of comprehension, critical analysis and response. 
•	 Artistic expression will involve comprehending, articulating, and executing more complex artistic 

concepts, forms, and techniques. 
•	 Spanish language tasks will involve participating in conversations and reading texts with more 

advanced content and grammatical structures, and writing to convey more complicated meanings in 
more varied ways. 

•	 Research tasks will involve a wider range of sources and a higher level of critical evaluation of 
sources. 

•	 Mathematical problem-solving will call on more concepts and techniques from different areas of 
mathematics to solve problems, and will use mathematical concepts to model more real world 
situations from other fields. 

•	 Mathematical communication will call for a wider range of representation styles (terminology, 
symbolic notation, graphic conventions, etc.), and for their more systematic, clear, and accurate use in 
presenting and explaining procedures and results. 

•	 Scientific investigation will call on more complex sources of data for analyzing and revising 
explanations and models. 

•	 Systems thinking and mathematical modeling will extend beyond using computer simulations to 
creating them when analyzing causal loops and behavior over time. 

•	 Technology use will call on more electronic data sources and computer applications, and may ask 
students to create as well as use technological tools. 

Their work will involve more autonomy and initiative. 
• 	Reading tasks will ask students to generate more of their own questions about texts, and independently 

to search out deeper and broader connections in interpreting texts. 
•	 Writing tasks will involve more choices in purpose, content, organization, and style, at the same time 

requiring more independent and rigorous self-assessment, review by others, and revision. 
•	 Oral presentation will involve more choices in purpose, content, organization, and style, at the same 

time requiring more independent and rigorous self-assessment, review by others, and revision. 
• 	Listening will involve more independent practice of active listening, and less monitoring by teachers. 
•	 Artistic expression will involve more choices in purpose, content, organization, and style, at the same 

time requiring more independent and rigorous self-assessment, review by others, and revision. 
•	 Spanish language tasks will involve speaking, listening, reading, and writing in contexts with less 

artificial support provided. 
•	 Research tasks will involve more independence in locating, contacting, and evaluating sources. 
•	 Mathematical problem-solving will involve identifying situations that can be solved using the 

language of mathematics, and proposing which mathematical concepts and techniques might apply to 
them. 

•	 Mathematical communication will ask students to make more choices among representational styles 
in presenting and explaining procedures and results. 

•	 Scientific investigation will ask students to initiate more hypotheses and investigations from their own 
observations and experiences, and to carry them out in a more independent manner. 

•	 Systems thinking and mathematical modeling will extend beyond using computer simulations to 
creating them when analyzing causal loops and behavior over time. 
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•	 Technology use will ask students to seek out and sometimes to create technological tools that can 
address their needs. 

Their awareness of their own and others’ work will increase. 
• 	Reading tasks will more often refer to other texts to heighten comprehension, interpretation, and 

reflective skills and strategies. 
•	 Writing tasks will call more on the work of established writers as well as peers to suggest and put in 

context ideas, approaches, and techniques and to evaluate and reflect on students’ own work. 
•	 Oral presentation will call more on the examples of accomplished speakers as well as peers to 

suggest and put in context ideas, approaches, and techniques and to evaluate and reflect on students’ 
own work. 

• 	Listening will explore various approaches, styles, or strategies that experts in this field have developed 
or analyzed. 

•	 Artistic expression will call more on the examples of accomplished artists as well as peers to suggest 
and put in context ideas, approaches, and techniques and to evaluate and reflect on students’ own 
work. 

•	 Spanish language tasks will involve more recognition of how different cultural contexts affect 
language and perceptions. 

•	 Research will refer to the research of others on the topic in question and put it into a critical context, 
and will evaluate the student’s own research using similar criteria. 

•	 Mathematical problem-solving will ask students to relate a particular solution to other approaches 
tried in other situations or times, and to reflect on their own approach in that context. 

•	 Mathematical communication will ask students to identify the different ways in which others might 
have presented and explained their procedures and results, and to reflect on the reasons for their own 
choices. 

•	 Scientific investigation will ask students to relate a particular explanation or model to other 
approaches tried in other situations or times, and to reflect on their own approach in that context. 

•	 Systems thinking and mathematical modeling will ask students to recognize where systems 
problems (involving causal loops and behavior over time) appear in the real world, and to identify 
other methods used to describe them. 

•	 Technology use will ask students to explore how technologies evolved and what their effects have 
been, and to consider or create alternative technologies and their possible effects. 
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PARKER SCHOOL STANDARDS FOR READING 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Comprehension


• You identify the form and genre of a text. 
• You use reading strategies that suit the material (highlighting, underlining, taking notes, reading aloud, 

visualizing). 
• You recognize the organizational elements of a text (table of contents, index; acts, scenes, chapters; etc.). 
• You understand the sequence of a text (beginning, middle, end; foreshadowing; flashbacks; etc.) 
• You infer meanings of words from their context and look them up as needed. 
• You can summarize or restate the main ideas or plot of a text. 

Interpretation 

• You generate questions about the text. 
• You identify the author’s purpose and point of view. 
• You distinguish fact from opinion. 
• You analyze the positions taken in a text and the evidence offered in their support. 
• You compare and contrast different texts. 
• You make connections within and among texts. 
• You make connections between the text and your own experience. 
• You identify the historical and social context of a text. 
• You evaluate writing strategies and elements of the author’s craft. 
• You take a point of view about the text and support it with evidence. 

Process 

• You skim or scan a text to choose your reading strategies. 
• You identify and seek help with problems you have in reading. 
• You use a reading log or journal to explore ideas. 
• You discuss what you read with other readers. 
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PARKER SCHOOL STANDARDS FOR WRITING 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Purpose 

• You write for a specific audience. 
• You know your point and make it clear. 
• Your form suits your purpose. 

Content 
• You bring your topic down to a manageable size. 
• You choose which ideas to develop and which to leave out. 
• You support your ideas with enough details and evidence. 
• Your evidence is accurate and you give its source when needed. 

Organization 
• You put your ideas in a logical order or one that moves the piece forward. 
• You capture the reader’s interest from the beginning. 
• You use transitions to connect ideas. 
• You bring the piece to an effective close. 

Style 
• Your tone suits your purpose. 
• Your techniques suit your purpose. 
• Your voice sounds natural, honest, and direct. 
• Your words call up pictures. You show rather than tell. 
• You choose clear and precise words. 
• You choose words for sound as well as sense. 
• You vary the rhythm and pace of your sentences to suit your purpose. 
• You omit needless words. 

Conventions 
• You use correct spelling, capitalization, and punctuation. 
• You use correct grammar and sentence structure. 
• If you break conventions you do so with a purpose. 

Process 
• You use pre-writing to explore ideas. 
• You use drafts to discover and shape ideas. 
• You get feedback from a variety of readers. 
• You revise as many times as necessary to address what doesn’t work. 
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR ORAL PRESENTATION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 
Content 

• You communicate a clear message. 
• Your information is substantive and accurate. 
• You organize your information in a way that moves the presentation forward. 
• Any presentation aids (visual, aural, etc.) are substantive, relevant, and used effectively. 
• You effectively employ rhetorical strategies (metaphor, imagery, repetition, etc.). 
• You answer questions knowledgeably and accurately. 

Performance 

• You know your audience and engage it in appropriate ways. 
• You capture your audience’s attention from the beginning. 
• You use appropriate body language and gestures. 
• You make eye contact with your audience. 
• You speak clearly and audibly and pronounce words correctly. 
• You speak at an appropriate pace. 
• You vary your voice and language for expressive purposes. 
• You avoid “filler” words (“um,” “uh,” “like,” “you know”). 
• You take turns with other speakers when appropriate. 
• You adjust to audience reactions. 
• You bring your presentation to an effective close. 

Process 

• You are well prepared for presentation. 
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR LISTENING 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Comprehension


• You identify the form of what you hear. 
• You listen in a way that suits the material (taking notes, asking questions, engaging in dialogue). 
• You recognize the organizational elements of what you hear. 
• You infer meaning from context. 
• You can summarize or restate the main ideas of what you hear. 

Interpretation 

• You generate questions about what you hear. 
• You identify the speaker’s purpose and point of view. 
• You distinguish fact from opinion. 
• You analyze the positions taken in what you hear and the evidence offered in their support. 
• You compare and contrast different things you hear. 
• You make connections within and among things you hear. 
• You make connections between what you hear and your own experience. 
• You identify the historical and social context of what you hear. 
• You evaluate the strategies and elements of the speaker’s craft. 
• You take a point of view about what you hear and support it with evidence. 

Process 

• You show attentiveness to the speaker through eye contact and body language. 
• You listen without interrupting the speaker or talking to others. 
• You identify and seek help with problems you have in listening. 
• You discuss what you hear with other listeners. 
• You take notes when appropriate.
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PARKER SCHOOL STANDARDS FOR ARTISTIC EXPRESSION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 

Criteria for Excellence 

Preparation 

• You develop your own message. (Note: The message could be the medium.) 
• You use an art form (visual art, music, dance/movement, drama, writing, other) that communicates your 

message. 
• You research your message and art form and apply it to your process.  
• You gather the materials you need.  
• You plan your process.  

Presentation 

• Your art work has an impact on its audience.  
• You use the techniques of your art form effectively. 
• You can answer questions about your art work and process. 

Process 

• You plan and manage your time effectively. 
• Your plan is open to inspiration and suggestion. 
• You complete your plan.  
• You get feedback from others. 
• You revise as necessary.  
• You reflect on your art work, process, and presentation. 
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PARKER SCHOOL STANDARDS FOR RESEARCH 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness. 


Criteria for Excellence 

Preparation 


• You brainstorm ideas and organize them visually (in lists, outlines, webs, concept maps). 
• You narrow and focus your research question(s) to a manageable size. 
• You identify what you already know. 
• You decide what you still need to know. 
• You list key words and concepts. 

Search 

• You identify potential search engines (library card catalog and databases; Web browsers; experts; community 
agencies). 
• You use search engines and key words to locate a variety of sources. 
• You decide which sources are relevant to your question(s). 

Information Gathering 

• You skim and scan to identify relevant information. 
• You take accurate and sufficient notes, paraphrasing or quoting important facts and details. 
• You classify, group, and label the information in your notes. 
• You assess the nature and reliability of your sources (primary or secondary; fact or opinion; point of view; 

timeliness). 
• You document your sources and compile a bibliography. 

Interpretation 

• You connect new information with what you know already. 
• You recognize logical errors and omissions, cause and effect, and points of agreement and disagreement. 
• You use the information you gathered to answer your research question(s). 

Process 

• You plan and manage your time effectively. 
• You ask for help at appropriate points. 
• You revise your question(s) as your research progresses. 
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR SPANISH 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
Criteria for Excellence 

SPEAKING 

Grammar 
• Your language shows number and gender agreement. 
• Your language shows subject and verb agreement. 
• You use verb tenses appropriately. 
• You use appropriate word order. 
Content 
• You speak about academic and non-academic topics. 
• You express your opinions on a topic. 
• You use vocabulary appropriate to the topic. 
• You support your ideas using details and examples. 
Pronunciation  
• You pronounce all vowels and consonants in a way that a native speaker would understand. 
• You speak clearly and audibly. 
• You stress words appropriately. 
Spontaneity 
• You spontaneously create your own ways of saying what you mean. 
• You find ways to say what you mean, even if you don’t know the exact vocabulary. 
• You push yourself to speak. 
Fluency 
• You express your thoughts without pausing excessively to think.  
Process 
• You practice speaking. 
• You show awareness of your own grammar. 
• You reflect on your process and your work. 
• You are prepared and you have all your materials. 

WRITING 

Grammar 
• Your writing shows number and gender agreement. 
• Your writing shows subject and verb agreement. 
• You use verb tenses appropriately. 
• You use appropriate word order. 
• You use correct spelling, capitalization, punctuation, and accents. 
Content 
• You write about academic and non-academic topics. 
• You express in writing your opinions on a topic. 
• You use vocabulary appropriate to the topic. 
• You support your statements with details and examples. 
Style 
• You create your own ways of writing what you mean. 
• You find ways to communicate what you mean, even if you don’t know the exact vocabulary. 
• Your writing style suits your purpose. 
Process 
•  You engage in pre-writing activities. 
• You review past grammar and vocabulary. 
•  You draft work, seek feedback, and incorporate that feedback into your writing. 
• You reflect on your process and your work. 
•  You follow deadlines. 

READING 

Comprehension 
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• You restate or respond appropriately to the main ideas. 
• You restate or respond to important details. 
• You understand the vocabulary necessary to the text. 
• You understand the grammar necessary to the text. 
Analysis  
•  You identify and consider alternative interpretations of the text. 
• You identify and consider how the background of the author might influence his or her ideas. 
Process  
•  You engage in pre-reading activities to prepare for the text. 
• You infer meaning using a variety of clues. 
• You ask questions or use language resources to clarify what you do not understand. 
• You identify new vocabulary and grammar from the text. 
• You reflect on your process and your work. 
•  You follow deadlines. 

LISTENING 

Comprehension 
• You restate or respond appropriately to the main ideas. 
• You restate or respond to the important details. 
• You understand the vocabulary necessary to the message. 
• You understand the grammar necessary to the message. 
Analysis   
•  You identify and consider alternative interpretations of the messages. 
• You identify and consider how the background of the speaker might influence his or her ideas. 
Process 
•  You engage in listening activities. 
• You infer meaning using a variety of clues. 
•  You ask for repetition or a slower pace when needed. 
• You ask questions to clarify what you do not understand. 
• You identify new vocabulary and grammar that you heard. 
• You reflect on your process and your work. 
•  You follow deadlines. 

CULTURE 

Knowledge 
•  You accurately identify key characteristics (geography, history, literature, arts, traditions, social norms) of 
the country or group you are studying. 
• You demonstrate an understanding of the Spanish-speaking culture’s norms. 
Reflection 
• You make meaningful comparisons between the norms and characteristics of the country or group you are 
studying and your own experience. 
• You identify ways that your own background and previous experience affect your understanding of 
Spanish-speaking cultures. 
• You ask questions. 
• You hypothesize answers. 
Application and Participation 
• You act with sensitivity to the norms of the cultural setting around you. 
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PARKER SCHOOL STANDARDS FOR 
MATHEMATICAL PROBLEM-SOLVING & COMMUNICATION 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness. 


Criteria for Excellence 

Problem-Solving 
• You understand the problem. 
• You identified special factors that influence your approach before you start. 
• Your approach is efficient or sophisticated. 
• You clearly explain the reasons for your decisions along the way. 
• You solve the problem and make a general rule about the solution. 
• You extend what you find to a more complicated situation. 

Communication 
• You use appropriate mathematical language to communicate your solution. 
• You use graphs, tables, charts, and/or drawings to communicate your solution. 
• Your work is well organized and detailed. 
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PARKER SCHOOL STANDARDS FOR SCIENTIFIC INVESTIGATION 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more initiative, 

autonomy, and awareness. 

Criteria for Excellence 

Framing the Question 

• You understand or come up with the question to investigate. 
• You collect information and ideas about your question. 
• You identify the variables or special factors that may affect your investigation. 

Approach: How You Conduct the Investigation 

• You come up with a hypothesis. 
• You make a plan for testing the hypothesis. 
• You identify and use appropriate scientific equipment. 
• You make and record physical observations. 

Reasoning: How You Evaluate What You Find 

• You consider alternative explanations for what you observe. 
• You use evidence to draw a logical conclusion. 
• You identify possible sources of error and bias in the investigation. 
• You verify the results of the investigation. 
• You revise your explanation if necessary. 

Communicating What You Find 

• You explain your ideas and procedures to others in a form they can understand. 
• You use correct mathematical and scientific vocabulary, equations, or notations to explain your ideas. 
• You use graphs, tables, charts, models, diagrams, or drawings to represent your findings. 

So What: Outcomes of Your Investigation 

• You connect your ideas to other ideas you know about, or to a “real world” use. 
• You use data to respond to questions or comments from others. 
• You reflect on your own scientific process and thinking. 

What You Try 

• You attempt the entire investigation process or go beyond to do more. 
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 PARKER SCHOOL STANDARDS FOR SYSTEMS THINKING 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness. 


Criteria for Excellence 
Framing the Question 

• You identify a complex question you need to explore. 
• You break down the question into factors that might affect each other over time. 
• You identify how these factors serve as parts of a feedback loop. 
• You focus your question by limiting the factors you will include. 

Using the Model 

• You say what you think about the relationships among these factors. 
• You obtain the information you need about each factor to run a mathematical model of the feedback loop. 
• You make a prediction or hypothesis about what will happen if one factor changes. 
• You simulate and observe that change by running a mathematical model on the computer. 
• You make a graph of what you have observed. 
• You check your model against your prediction and against actual data. 
• You use what you have observed to ask new questions, make new predictions, and test those predictions by running more 
simulations or by changing the model. 

Interpreting the Model 

• You use the model to explain how a complex system works. 
• You use the model to draw a conclusion or make a decision. 
• You can use a model of one system as a way of understanding another system. 
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PARKER SCHOOL STANDARDS FOR TECHNOLOGY 

Criteria for Excellence remain the same across Division levels.

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 


initiative, autonomy, and awareness. 


Criteria for Excellence 

• You can touch-type on a standard keyboard. 
• You can use a word processing program to produce a written document. 
• You can use an electronic card catalogue. 
• You can load, run, and use a database program on the computer. 
• You can use a graphics or drawing program on the computer to create graphs, charts, or other visual aids. 
• You can use and create a computer spreadsheet. 
• You can use and create computer simulations to model the behavior of systems over time. 
• You can acquire information for specific purposes using on-line sources such as the World Wide Web. 
• You can exchange information on the Internet using electronic mail. 
• You can use manuals and on-screen help to learn how to use software programs. 
• You can troubleshoot problems in operating computer equipment and software. 
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PARKER SCHOOL CRITERIA FOR EXCELLENCE IN WELLNESS 

Self-Assessment 

•  You identify what you feel. 
• You identify what you value and what you believe. 
• You recognize patterns in your own behavior and choices. 
• You know when to ask for help or seek guidance. 
• You recognize the effects of your behavior, choices, and words on others.  

Communication 

•  You clearly communicate your feelings, needs, and concerns. 
• You refuse options that violate your own values and beliefs. 
• You listen actively and ask questions. 
• You show respect for the perspectives of others. 
• You resolve conflict using negotiation or mediation techniques. 

Finding and Analyzing Information and Resources 

•  You can locate health-related information and resources. 
• You distinguish between reliable and unreliable sources. 
•  You analyze the impact of the media on health habits and decisions. 
• You analyze how political, economic, and other factors affect personal health. 

Decision-Making 

•  You identify the decision you face. 
• You gather information about your options. 
•  You assess the benefits and risks of each option. 
•  You make a clear choice and act on it. 
• You reflect on the consequences of your decision. 
• You use what you have learned in making your next decision. 

Health Advocacy 

• You recognize when you, another person, or a community has a health-related concern. 
•  You draw attention to the issue and seek guidance from people who can help. 
• You show support and take action where needed. 
• You work collaboratively with others on the issue. 
• You reflect on your role and the role of others in addressing the issue. 

Collaboration 

• You recognize how groups form and how they function effectively. 
• 	You can take on various roles (facilitator, participant, recorder, observer, timekeeper) in a group 


effort. 

• You work positively and productively in diverse groups and in a variety of situations. 
• You reflect on the group’s process and its product. 

Physical Fitness and Movement 

• You regularly use physical activity and movement to promote and maintain your personal health. 
• You make connections between the use of your mind and your body. 
•  You challenge yourself to try unfamiliar activities. 

• You use common sense, information and training with regard to your personal health and safety. 
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