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L B TETTER FROM OARD OF RUSTEES 

Dear Members of the Frederick Douglass Charter School Community: 

We are pleased to present the 2002-2003 Annual Report for Frederick Douglass Charter School.  We completed our third 
year of operation, and we continue to make significant progress toward our long-term goals.  The school continues to 
attract great interest in the community with the number of applicants for the 2003-2004 academic year exceeding the 
number of available seats in each grade, necessitating a wait list for each grade. Appendices  A  and  B  32  
We have achieved stability in the composition of our administrative leadership team.  This past year was the first full 
year under the new leadership of Wanda Speede as our Head of School, Richard Perry as Director of Studies, Lisa 
Gilbert Smith as Dean of Students, Ramona Foster as Coordinator of Special Education, and Walter Johnson as Business 
Manager.  Our administrative leadership team has proven cohesive, dedicated, and untiring in their efforts to work on 
curriculum, special education, finances, development and facilities. 

For the new school year, we have added a Director of High School, Joseph Dolan, to join the four returning members of 
our administrative leadership team as we prepare to welcome our first high school class in September.  Unlike in prior 
years, much of the instructional staff is returning, and we have filled the more difficult positions of math and science 
for every grade, making for a more stable learning environment for our students. 

We partnered with Walden Media to hold an exclusive advance screening of the Walt Disney film, Holes, as a fundraiser 
for the school. Also, students from Babson College's F.W. Olin Graduate School of Business hosted a casino night to 
raise funds for the school, and donated their time to help with renovation projects. We intend to continue to seek out 
similar partnerships next year. 

The Board of Trustees welcomed four new members - Teressa Tilman as the new parent trustee, Erika Alvarez Werner 
as the Chair of the Educational Policy Committee, Brenda Gadson as a member of the Development Committee, Neil 
Gordon as Treasurer.  The addition of these new trustees, the Board's work with Executive Service Corps, and the 
retention of facilities finance consultant Dwight Berg, has allowed the Board to continue its work on long-term 
strategic planning, development, Board governance and facilities. 

Over the last year, members of the Board and Administration have been invited to participate on panels and conduct 
training for the Pioneer Institute and the Education Industry Association.  This provides an opportunity to share our 
skills and expertise with members of the larger charter school world. 

Next year, the Board of Trustees will continue to focus on facilities, development, and Board governance in 
conjunction with preparation for our charter renewal.  As always, we remain focused on our mission: To prepare 
students for college through a rigorous curriculum focused on research, writing and public speaking. We aim to foster 
the values of justice, integrity, and personal responsibility which Frederick Douglass himself so effectively modeled in 
his lifetime. 

Sincerely, 

Robin A. Walker, Chairperson 
Frederick Douglass Charter School 
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E SXECUTIVE UMMARY 

“A little learning, indeed, may be a dangerous thing, 
but the want of learning is a calamity to any people.” 

Frederick Douglass 

GROWTH AND DEVELOPMENT THROUGH FOCUS AND EFFORT 

It is with great pleasure that I present the 2002-2003 Annual Report for Frederick Douglass Charter School. Our third 
year of operation has been exciting, challenging and fruitful.  We continue to strive to build a small learning 
community that is effective and improves continuously. 

We modified the school schedule and reorganized teaching assignments in Grades 7 and 8, so that teachers were 
dedicated to preparing for and delivering instruction in one subject area to all students in the grade.  This model 
reinforced consistency and accountability in curriculum and instruction. The entire faculty engaged in a graduate level 
course, “Skillful Teaching,” offered by Research for Better Teaching.  Together we explored the research on what 
accounts for student learning, how student and staff expectations and beliefs about learning impact outcomes, and the 
variety of instructional strategies that reach the broadest range of learners.  From this base of common experience, we 
worked to revise grade level exit standards and continued to align the curriculum with Massachusetts curriculum 
frameworks. Moreover, we established grade level and department meetings so that faculty could have an ongoing 
forum for discussing grade specific teaching and learning.  We continued Friday faculty meetings as a vehicle for 
regular and sustained faculty-wide professional development. 

We held many celebrations this year, including a birthday party for Frederick Douglass, a book fair, a faculty-sponsored 
breakfast for the student body, a talent show, our annual Field Day at UMass Dartmouth, and many guest and student 
presentations at Community Meeting. We graduated our first eighth grade class on June 23.  It was a celebration of our 
students’ accomplishments, and a tribute to their brilliance, resilience, and potential.   

In December 2002, the Department of Education conducted a Coordinated Program Review (CPR) of Civil Rights, Special 
Education and Title 1.  This review is cyclical and results in findings regarding compliance in record keeping, program 
implementation, and civil rights enforcement.  The CPR provided the school with an opportunity to further develop 
policies and programs to ensure access for students, parents and guardians, staff and the general public. 

The civil rights policies developed and approved by the Board are noted in the governance section of this report.  The 
CPR findings on Special Education and Title I are noted in the Special Education and Title 1 section of this report.  The 
school developed corrective action in all areas requiring a response, and we are in the process of implementing those 
actions. 

In last year’s annual report, I noted that student academic progress and faculty retention remained areas of significant 
concern to the administration.  We have made considerable progress in faculty retention as outlined in that section of 
this report.  A majority of core subject teachers will return to teach next year.  We have made steady progress in 
hiring for some of the most difficult positions, and are nearly fully staffed for next year.  The administrative team has 
stabilized, and comprises a broad range of skills and experience. 

Our progress in student academic achievement has moved slowly.  We are redoubling our effort to meet our 
accountability goals.  A more stable and experienced teaching staff, sustained professional development, and a new 
facility that supports the instructional program, will help us increase the pace and quality of instructional excellence, 
and thus, student performance. 
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With support of Walden Media, Frederick Douglass Charter School held it’s first public fundraiser in the spring.  Our 
exclusive preview of the Walt Disney movie, Holes, was a success that drew over two hundred people.  We also 
benefited from the support of George H. and Jane A. Mifflin Memorial Fund, and consultation with Marci Cornell-Feist, 
Linda Brown of Building Excellent Schools (formerly the Massachusetts Charter School Resource Center), Project for 
School Innovation, and Executive Service Corps volunteers Sylvia Simmons and Catharina Stassen.  Babson College has 
been a source of financial and human resources for the school this year as well.  The pro bono legal services provided 
by the team of Kirkpatrick & Lockhart LLP attorneys, led by Roberta Goto, Esq., have been and continue to be an 
invaluable resource for the school.  Also, we benefited from our work with Dena DeGraffenreid, a Citizen Schools 
teaching fellow, and our partnership with this excellent organization that is dedicated to the development of urban 
youth.  These critical partnerships have propelled our success this year. 

Like last year, at June closing faculty meetings, the faculty and staff made their observations about our effectiveness, 
and identified the themes of consistency, follow through and system development as organizational priorities for next 
year. We have enhanced these observations with feedback from the Department of Education, parents and guardians, 
and students, and place student achievement at the center of our effort. 

For next year, we have modified our extended day to meet the needs of students and create more realistic 
expectations of faculty.  We will operate from 8:00 a.m. to 3:00 p.m. on Monday through Thursday, and continue our 
early dismissal on Friday to protect and ensure regular dedicated faculty professional development. We remain 
committed to offering on-site, high quality after school activities after we relocate to an enhanced facility. 

As we enter Year 4, we look forward to sustained progress in student achievement.  All other work in curriculum and 
instruction, administration and governance, and finances and facilities is toward that end.  We will redouble our effort 
to build on our successes and learn valuable lessons as we turn our attention toward charter renewal. 

While it is hard work, there is nothing more important than developing young people. When I observe our students, I 
envision young people who will find a cure to AIDS, create world peace, and provide vital human services to their 
communities.  I invite each of you to join me in making these possibilities reality. 

Sincerely, 

Wanda A. Speede 
Head of School 
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A THE SBOUT CHOOL 

SCHOOL MISSION 

Our mission is to prepare students for college through a rigorous curriculum focused on research, writing and public 
speaking. We aim to foster the values of justice, integrity and personal responsibility which Frederick Douglass 
himself so effectively modeled in his lifetime. 

FREDERICK DOUGLASS PHILOSOPHY 

Frederick Douglass Charter School (FDCS) was founded on the belief that all students -- not just the privileged few --
are capable of developing the skills, motivation and perseverance needed to prepare themselves for entrance into 
college.  FDCS views every student as college-bound. Through the application of effort, and development of character 
and personal responsibility, all young people have within them the potential to achieve excellence, both as scholars 
and citizens. 

THE SCHOOL 

Frederick Douglass Charter School opened its doors in September 2000 to a full complement of 102 students --51 in 

Grade 5 and 51 in Grade 6. In 2001-2002, we amended the charter to cease enrolling fifth graders, and Grade 6 became

our entry point to the school. Since then, we have added Grades 7 and 8, and will continue to add a grade per year

until 2006-2007, when we will serve all grades from 6 through 12.


In keeping with the mission and philosophy of the school, FDCS students commit to extended learning time as part of

their agreement to reach the ambitious goals the school has set for them.  Particular emphasis is given to the goals of

fostering learning through research, writing, and public speaking.  Regular classes are often supplemented by after

school tutoring and small group assistance.


All students study English, History, Math, Science, and Spanish. Art, Music, Physical Education, and Health comprise the

balance of the formal academic program.  Formal public speaking is integrated into the curriculum, and research,

writing and public speaking are incorporated into all subjects.


Small classes allow teachers to attend to the learning needs of each student at Frederick Douglass Charter School.

With a full staff of 36 employees and full time teaching equivalency of 20.6, FDCS offers a student-teacher ratio of 1:9.


ENROLLMENT 

Frederick Douglass Charter School is open to all Boston residents regardless of race, sex, physical or mental disability, 
special needs or proficiency with English. Interested students and their families are urged to attend informational 
sessions where they are introduced to the school’s mission, academic goals, and behavioral standards.  To qualify for 
admission, interested families must submit a completed application and enrollment form by the application deadline, 
and parents/guardians of the applicant must attend a mandatory Home-School Workshop facilitated by the Head of 
School. All candidates must also submit two proofs of residency.  Consistent with the mission of the school, the 
application includes the student’s own statement about why he/she wishes to attend the school. 

In the event that there are more applicants than there are spaces available, the school holds a lottery to determine 
admission. All applications received before the deadline receive equal standing in the lottery.  Preference in admission 
may be given to qualified, wait-listed applicants from the previous school year, and siblings of students presently 
enrolled in the school.  A wait list is created for candidates that are not selected by the lottery.  Applications received 
after the deadline are also included on the wait list in the order in which they are received.  Wait-listed candidates are 
offered admission as space becomes available in the order in which they are listed. 
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March 10, 2003 was the application deadline for the 2003-2004 school year.  FDCS has received 244 applications for 101 
openings available in grades 6, 7, 8 and 9.  The lottery was held on March 13, 2003, and all the available spots were 
filled at that time.  In June, FDCS drew from the wait list based on attrition, and currently has a wait list of 37 
applicants, with further applications arriving daily. 
Student retention continues to be strong.  To date, eighteen (18) students will not return to FDCS for the 2003-2004 
school year.  Reasons include relocating out of state or district (2); attending an exam school, private school, or the 
METCO program (8); selecting school with different mission such as the arts or health careers (3); and unspecified 
parental choices (5). As of July 31, 2003, we enrolled with 275 students in grades 6, 7,8 and 9 for September 2003. 
Considering unplanned attrition, we expect our enrollment to be 275 students for next year. 

OUR STUDENTS 

We closed school year 2002-2003 with 189 students who reflect the broad diversity found in the city of Boston. Our 
attendance rate for the 2002-2003 school year was 95% and our membership averaged 188 students. 

The ethnic breakdown of the student body by percentages is outlined by rounded percentages below: 

2002-2003 Racial/Ethnic Breakdown of FDCS Student Body 

Race/Ethnicity Grade 6 Grade 7 Grade 8 
African/Caribbean 

American 
100% 91% 94% 

Hispanic 0 6% 3% 
Asian American 0 0 0 

Caucasian 0 3% 3% 

FDCS students come to us from most of the neighborhoods in the city of Boston, including Dorchester (38%), Hyde Park 
(22%), Mattapan (16%), Boston (9%), Roxbury (7%), Roslindale (4%), Jamaica Plain (3%) and Charlestown (<1%), as well 
as Dedham (<1%). Eighty-seven students (or 46%) who enrolled this year qualified for free or reduced lunch, and our 
student body is 52% male and 48% female. 

Presently, the school does not have a critical mass of LEP students, and there are no students who are unable to 
perform ordinary course work in English. A number of students for whom English is not their native language receive 
additional support in reading development, speech and language areas, and in writing. 

Twenty (20) students (or 11%) have documented special needs. An additional thirty five (35) students (or 18%) receive 
support services, but are not on formal IEP’s. These services may include special accommodations through 504 plans, 
and targeted assistance in reading and math based on student standardized test scores and parent or teacher 
referrals.  

Further, the school recognizes that it is not just students with documented special needs who require support programs 
to enable them to reach the school’s academic goals. Many of our students have skill deficiencies that impede their 
academic development, and for them the school offers after school help sessions to address their needs. It is not 
uncommon at the end of a school day to see faculty members working with small groups of students in their classrooms 
to review basic skills or reinforce new concepts. In this way, Frederick Douglass Charter School attempts to achieve its 
stated purpose of preparing all students for college. 
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S PCHOOL ROGRAM 

TEACHING METHODS AND CURRICULUM DESIGN 

The school is founded on the belief that students achieve best when they are consistently held to high academic 
standards. In accordance with its founding philosophy that all students are capable of developing skills, 
motivation and perseverance needed to prepare themselves for entrance into college, Frederick Douglass Charter 
School believes that all students are “college material.” There are no elite sections and no college track for a 
select group. Classes are heterogeneously grouped, and the faculty holds the same expectations for all students. 

We place emphasis on building a strong foundation in basic skills, as many of our students have come to the school 
performing below grade level in reading, writing and/or mathematics.  From this foundation, we teach each 
student to take increasing responsibility for his/her own learning. 

The school’s objectives of fostering learning through research, writing, and public speaking are the cornerstones 
of our curriculum design, and provide the lens that shape everyday instruction within the 
classroom.  Our curriculum is designed to encourage learning through active student engagement. To stimulate 
learning and ensure retention, students are asked to research the topics they are studying, write about these 
topics, and explain them to others.  Over time, this approach should not only lead to learning that is meaningful, 
but also provide students the learning and presentation skills for sustained academic development. 

One of the strengths of the school is its commitment to keeping teaching sections small. As a matter of Board of 
Trustees policy, the number of students per section cannot exceed seventeen. This allows for personalized 
learning programs and individual attention that are keys to success. This is in stark contrast to some typical 
middle schools, where teachers teach upwards of 100 students -- a number that makes individual attention 
impossible, and discourages significant interaction with parents and guardians.   Small class sizes allow teachers to 
incorporate more research, writing, and public speaking exercises into everyday learning.  Small classes make it 
possible for teachers to correct student written work within a relative short period of time, which, in turn, 
enables teachers to assign rewrites and evaluate each assignment thoroughly. 

The evolving process of curriculum design, and the commitment to tailoring it to the needs of students, are core 
strengths of the school.  Initially, curriculum was designed on the belief that core academic subjects must meet 
daily for ninety minutes to help maximize learning.  These ninety-minute periods would allow teachers to explore 
a topic in detail, and provide time for activities that encourage students to take the initiative to enhance their 
own learning. Each ninety-minute session was to be designed to offer practical labs, guide student research, and 
provide individualized help.   

Based upon a review of the research on middle school scheduling, feedback from students, 
and observations and experiences of teachers, we reorganized the structure for the 2002-
2003 school year.   Under the new format, most classes incorporated more traditional 
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scheduling; yet, we retained the longer ninety-minute blocks intermittently for deeper 
exploration, or creative interdisciplinary planning and execution. 

Similarly, originally the school organized its curriculum into interdisciplinary units, which were expected to 
promote student understanding.  For instance, English Language Arts and History was taught together as 
Humanities, and a single teacher taught the subject to two grade level sections.  The intention was for students to 
see more easily the connections between these disciplines. Math and Science were similarly grouped so that 
students might understand the intrinsic role that Math plays in the sciences. 

Again, experience taught us that this structure posed several challenges for teachers and students.  It is difficult 
to secure teachers equally qualified in both Math and Science or English Language Arts and History.  In order to 
preserve the strengths of interdisciplinary curriculum while mitigating the weaknesses, the school built grade level 
teaching teams that were discipline specific, while supporting interdisciplinary planning and instruction.  One 
grade level teacher taught Math, another taught Science, another taught Social Studies, and another taught 
English Language Arts to all four grade level homeroom sections.  We continue to have English Language Arts and 
Social Studies taught as Humanities to sixth grade students by the same teacher, and Math and Science taught to 
sixth graders by the same teacher. In grades 7 through 9, one teacher teaches the core subject to all students in 
that grade. This ensures more continuity and accountability across curriculum. 

We modified the school schedule to meet the learning styles of the students and match the teaching strengths of 
the teachers. School was in session from 8:00 a.m. to 4:00 p.m. Monday through Thursday, and from 8:00 a.m. 
until 12:15 p.m. on Friday. Most classes were 50 minutes, except for four periods per week. This allowed greater 
flexibility and variety for more effective teaching. After much debate and consideration, our school day for next 
year will be from 8:00 a.m. to 3:00 p.m. on Monday through Thursday, and from 8:00 a.m. to 12:20 p.m. on 
Friday. This revision matches best the learning needs of our students and reflects more realistic demands on 
faculty.  The new schedule continues to exceed the 990 hours of structured learning time required by the DOE. 
Our vision is that all students spend their afternoons productively; therefore, we have made a commitment to 
facilitating connections with off-site after school activities until we have the internal resources of facilities and 
funding to offer such activities directly at the school site. 

PROMOTION REQUIREMENTS 

At FDCS, grades are used as a means to measure progress.  Students are evaluated eight times per year in 
academic performance, effort and citizenship.  Standards are based on a variety of measures, including the Boston 
Public School Standards, the Massachusetts Curriculum Frameworks, and the school’s own determination of what 
constitutes outstanding performance based on the best practices and programs from around the country.  Grade 
values and descriptions are listed below. 

  90 - 100 Exceptional Progress 
80 – 89 Strong Progress 
70 – 79 Satisfactory Progress 
60 – 69 Marginal Progress (not passing) 

Below 60 Unsatisfactory Progress 

While decisions regarding promotion may be made on an individual basis, the following guidelines generally apply. 
In order to be promoted to the next grade, students must demonstrate successful completion of the four core 
courses, Language Arts, Social Studies, Math, and Science. 

• 	 Students receiving one or two grades below 70 in the core subjects (Language Arts, Math, Social Studies, 
and Science) will be required to attend an FDCS approved summer academic program, pass both courses, 
and pass a competency test in each course, designed by FDCS, in order to be promoted. 

• 	 Students receiving grades below 70 in three core subjects or four or more grades below 70 in all subjects 
will not be promoted. 
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Those students who fall below 60 for the year in their grade point average are required to attend summer 
tutoring.  Students who are unable meet required standards by the end of the summer academic support program 
face the possibility of being asked to repeat the grade 

ACADEMIC SUPPORT 

Our summer was an intensive, four-week session of 
tutoring in courses not passed. We changed the program 
from the traditional summer school format in favor of a 
more intense and focused opportunity for students to 
repeat the skills they did not successfully master during 
the year. Any student who did not receive a grade of 70 or 
better in any core subject was required to attend summer 
tutoring. At the end of the program, teachers 
administered evaluations to assess student progress. 
Seventy-four (74) of seventy-eight (78) students passed. 
The few who did not were either retained due to special 
circumstances, or will participate in targeted tutoring and 
support during the following school year. 

SPECIAL EDUCATION AND TITLE I 

The Office of Special Education at FDCS is responsible for planning, administering, supervising and approving 
special education programs and services within the school. FDCS is committed to providing a free, appropriate 
public education (FAPE) to all students with disabilities. We strive to provide educational programs and services 
for students with disabilities that are comparable in scope and quality to those provided for non-disabled 
students. 

At the close of the 2002–2003 school year, twenty-two (22) students, or 12% of the student population, were 
served in the special education program.  Nineteen (19) students had Individualized Education Programs (IEP), and 
three (3) received accommodations under Section 504 of the Rehabilitation Act of 1973. The disability types 
ranged from specific learning disabilities to severe emotional disorders. 

There were two special education teachers hired during this school year, one full-time and one part-time. Both 
special educators provided direct services, accommodations, modifications, and academic support within the 
classroom; and pull out services and consultative services for the general education staff all in accordance with 
each student’s IEP. Furthermore, to coordinate efforts across the general and special education staff, each special 
educator was a member of grade level teams that met weekly to facilitate interaction among the staff serving 
each student. 

FDCS used contractual services through outside agencies to provide related services to eleven (11) students in both 
individual and small groups. The occupational therapist worked with two (2) students to evaluate student’s 
abilities, recommend and provide therapy, modify classroom equipment if necessary, and in general, help students 
participate as fully as possible in school programs and activities. The speech therapist provided direct service to 
eight (8) students, including evaluating and identifying language deficits, articulation and auditory processing 
concerns, while providing treatment and rehabilitation of communication skills. 

The FDCS Special Education Parent Advisory Council (SEPAC) was developed during the school year and consists of 
a limited number of parents/guardians and the Coordinator of Special Education. This committee meets monthly 
in an effort to serve as a resource and advisor to parents/guardians of children with special needs, and increase 
home/school communication and participation. In order to improve membership, a needs assessment survey was 
created and distributed to parents, guardians, administrators and other school staff. 

Due to a personnel shortage during the 2002-2003 school year, some students’ Individualized Education Programs 
(IEP), though appropriate, were not fully implemented by the school. The school offered compensatory 
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educational services, to which the parent/guardian and the school mutually agreed, in order to remedy 
noncompliance with the Individuals with Disabilities Education Act (IDEA) and corresponding state law. Currently, 
there are five (5) students participating in the four-week summer compensatory program. As of July 31, 2003, we 
have fully staffed the Special Education/Inclusion Teacher positions for September. 

FDCS received federal funding under Title I as a targeted assistance program. This school year, we provided 
supplemental services to students failing in the areas of reading and math. The program provided additional 
Language Arts and Math support, serving thirty-three students in grades six, seven and eight. Title I services exist 
so that identified students can receive additional services beyond what their general education program provides. 

This school year, we employed one part-time Title I Language Arts Associate Teacher who worked both during the 
instructional day and after school, as well as Reading and Study Skills teachers who worked with all grade levels 
during the school day to support basic literacy skills. Additionally, we employed one math teacher who assisted 
students that qualified for Title I services during the after school support program four days per week. 

As a result of the Department of Education’s Coordinated Program Review (CPR) in December 2002, the school 
developed a Corrective Action Plan.  The CPR identified specific strengths and challenges of the school’s special 
education, Civil Rights and Title I programs. The primary special education issues included 
(1) the match between suspected disabilities, appropriate assessments and services; (2) provision of a continuum 
of services rather than services based solely on existing school resources; (3) incorporation and ongoing 
assessment of IEP goals, including services that respond to behavioral and emotional needs; (4) improvement in 
overall professional development and parent/guardian activities; (5) establishment of a special education parent 
committee; and (6) documentation of behavioral interventions during the pre-referral stages.  The Title I report 
was favorable.  It cited concerns with English-only school correspondence to families; improved training and 
development for professional staff; and demonstration of appropriate Title I program planning and budgeting.  A 
Corrective Action Plan has been developed to address these areas and it is being implemented in accordance with 
established timelines and at a satisfactory level. 

COUNSELING 

Academic success is often influenced by a variety of different factors, including peer pressure, uninformed 
decision–making, family struggles and a desire for independence.  The counseling program at FDCS is committed to 
working with students and their families in providing services, which will help students manage psychosocial issues 
that may hinder their academic success.  We provide on-going short-term crisis intervention, conflict mediation, 
and advocacy services.  Additionally, we act as a referral source to aid students and their families in obtaining 
more intensive, long-term counseling and support. 
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S PTUDENT ERFORMANCE 

MASSACHUSETTS COMPREHENSIVE ASSESSMENT SYSTEM (MCAS) 

The school currently has scores from two administrations of the MCAS exam, which are shown in Table I below. 

Table I: 2001 and 2003 MCAS Results by Performance Category 

Subject Students 
Tested 

Raw/ 
Scaled 
Score 

% 
Advanced 

% 
Proficient 

% Needs 
Improvement 

% Warning/ 
Failed 

% Passing 
(Accountability 

Plan Goal) 
Math- 

Grade 6 
2002 63 222 2 10 33 56 45 (60) 
2001 51 223 4 4 39 53 47 (60) 

ELA- Grade 
7 

2002 61 231 0 23 62 15 85 (60) 

As the table shows, in both 2001 and 2002, a majority of sixth graders scored in the Warning/Failed category on 
the math exam, and only 8% (2001) and 12% (2002) scoring Advanced or Proficient. The 2002 sixth graders had a 
slightly lower average scaled score and a higher percentage of students in the Warning category, in addition to 
some growth in the percentage of students scoring Proficient. Among 2002 seventh graders, 85% passed the English 
Language Arts (ELA) section of the test, meeting the Accountability Plan goal, with 62% of all students scoring 
Needs Improvement, and no students scoring Advanced. 

As shown below in Table II, the FDCS average scaled score for sixth grade math equaled that of the sending district 
and fell below the state average, and the average scaled score for seventh grade ELA fell slightly below the 
sending district and below state averages.  The two years of data suggests that, at this time, student performance 
on the MCAS is equal to or slightly lower than performance in the sending district. 

Table II: MCAS Average Scaled Score, 2002 
Gr. 6 M Gr. 7 

ELA 
Frederick Douglass 222 231 
Boston 222 234 
State 235 242 

Stanford 9 Achievement Test 

Below is a narrative analysis of Stanford 9 Achievement Test results for the 2002-2003 battery, and tables 
reflecting data by class from fall 2000.  This test was administered to all sixth, seventh and eighth graders in 
October 2002 and April 2003, and annually to all existing classes in the fall and spring of each prior school year. 
Definitions of performance levels, national percentiles and median grade equivalent follow at the end of the data. 

Grade 6 (Class of 2009) 

Our current sixth grade is entirely new to the school this year.  We have set achievement benchmarks that include 
50% of students performing at Levels 3 and 4, and a majority of students performing at  or above the 50th 

percentile within two years of entering FDCS.  In reading, 35% of the class performed at Levels 3 and 4 of the 
test’s performance standards, while nearly two-thirds performed at the lower standards (Levels 1 and 2).  In 
math, 28% performed at the highest performance standards (Levels 3 and 4); while 35% performed at Level 2, and 
37% performed at Level 1.  Grade 6 performed at the 43rd percentile in reading and the 42nd percentile in math in 
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Fall 2002. As a group, they are performing within one year of grade level in both reading and math.  This class 
demonstrates the strongest preparation upon entry to the school to date as compared with all previous classes. 

From fall 2002 to spring 2003, in reading, grade 6 gained slightly in national percentile rank from 43rd to 45th 

percentile.  The percentage of students performing at levels 3 and 4 dropped from 35% to 31% from fall to spring. 
In math, Grade 6 dropped from the 42nd percentile to the 39th from fall to spring, and the percentage of students 
in levels 3 and 4 dropped from 28% to 22% from fall to spring.  Students made gains in median grade equivalent, 
but as a group, they still fall approximately one year behind grade level (6.2 in reading; 6.0 in math). 

2002-2003 STANFORD 9 ACHIEVEMENT TEST 
GRADE 6

  (Class of 2009) 

2009NATIONAL PERCENTILES – CLASS OF 

READING 

National % Fall 2002 Spring 2003 
Vocabulary 43 44 

Comprehension 44 47 
Total 43 45 

MATH 

National % Fall 2002 Spring 2003 
Problem Solving 42 44 

Procedures 42 35 
Total 42 39 

2009PERFORMANCE STANDARDS – CLASS OF 

READING 

Performance Level Fall 2002 Spring 2003 
Level 1 15% 15% 
Level 2 51% 55% 
Level 3 33% 31% 
Level 4 2% 0 

 MATH 

Performance Level Fall 2002 Spring 2003 
Level 1 37% 40% 
Level 2 35% 38% 
Level 3 25% 22% 
Level 4 3% 0 
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MEDIAN GRADE EQUIVALENT – CLASS OF 2009 
READING 

Median Grade 
Equivalent 

Fall 2002 Spring 2003 

Vocabulary 5.2 5.8 
Comprehension 5.3 6.4 
Total Reading 5.5 6.2 

MATH 

Median Grade 
Equivalent 

Fall 2002 Spring 2003 

Problem Solving 5.5 6.1 
Procedures 5.2 5.5 
Total Math 5.4 6.0 

Grade 7 (Class of 2008) 

In reading, 30% of the class performed at Levels 3 and 4, while 70% performed at Levels 1 and 2 in fall 2002. In 
math, 19% performed at the highest performance standards (Levels 3 and 4); while 48% performed at Level 2, and 
34% performed at Level 1.  Grade 7 performed at the 40th percentile in both reading and math in Fall 2002. As a 
group, they are performing within one year and two months of grade level in both reading, and within one year of 
grade level in math. 

In spring 2002, this class was approaching the benchmarks of performing better than half of all students taking the 
test nationally at the 47th and 48th percentiles in reading and math, respectively.  They were within one year of 
grade level in reading, and at grade level in math.  Thirty-three percent performed at Levels 3 and 4 in reading, 
while 22% performed at these highest levels in math. There was some slippage over the summer. 

In reading, grade 7 fell 10 points in national percentile rank from the 40th percentile in fall 2002 to the 30th 

percentile in spring 2003.  In math, grade 7 fell from the 40th percentile to the 29th percentile from fall to spring. 
The percentage of seventh graders performing at levels 3 and 4 fell from 30% to 16% in reading and from 19% to 2% 
in math from fall to spring.  In reading, students  made a slight gain in median grade equivalency (6.0 to 6.2);  
while in math the median grade equivalency fell from 6.2 to 6.0. 

2000-2003 STANFORD 9 ACHIEVEMENT TEST 
GRADE 7

 (Class of 2008) 

2008NATIONAL PERCENTILES – CLASS OF 

READING 

2000 2001 2001 2002 2002 2003 

33 45 +11 43 48 +5 44 40 -4 

43 41 -2 48 47 -1 40 27 

39 42 +3 45 47 +2 40 30 

National % Fall Spring Point 
Diff. 

Fall Spring Point 
Diff. 

Fall Spring Point 
Diff. 

Vocabulary 

Comprehension -13 

Total -10 

-12-



F R E  D  E  R  I  C  K  D O U  G  L  A  S  S  C H A  R  T  E  R  S C H  O  O  L  2 0 0 2  –  2 0 0 3  A N N  U  A  L  R E P  O  R  T  

MATH 

National % Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002. 

Point 
Diff. 

Fall 
2002 

Spring 
2003 

Point 
Diff. 

Problem 
Solving 39 41 +2 41 48 +7 37 24 -13 

Procedures 48 46 -2 50 48 -2 47 38 -9 

Total 42 42 - 44 48 +4 40 29 -11 

2008PERFORMANCE STANDARDS – CLASS OF 

READING 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall    
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Level 1 16% 13%    -3 17% 16%   -1   9% 28% +19 

Level 2 44% 57% +13 45% 51% +6 61% 56% -5 

Level 3 32% 28% -4 33% 30% -3 28% 16% -12 

Level 4 8% 2% -6 5% 3% -2   2% 0% -2 

MATH 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Level 1 12% 34% +22 30% 30% - 34% 69% +35 

Level 2 48% 47% -1 47% 48% +1 48% 30% -18 

Level 3 32% 15% -17 14% 16%   +2 17% 2% -15 

Level 4 8% 4% -4 9% 6%  -3 2% - -2 

MEDIAN GRADE EQUIVALENT – CLASS OF 2008 
READING 

Median Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 
2002 

Spring 
2003 

Grade 
Diff. 

Vocabulary 4.6 5.0 +.4 6.3 5.7 -.6 5.8 6.9 +1.1 

Comprehension  4.5 5.3 +.8 5.2 6.6 +1.4 6.1 5.8 -.3 

Total Reading 4.8 4.9 +.1 5.8  5.9 +.1 6.0 6.2 +.2 
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MATH 

Median Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 
2002 

Spring 
2003 

Grade 
Diff. 

Problem Solving 5.1 5.2 +.1 4.9 6.8 +1.9 6.3 5.6 -.7 

Procedures 5.2 5.6 +.4 5.7 6.8 +1.1 6.3 6.4 +.1 

Total Math 5.1 5.3 +.2 5.4 6.7 +1.3 6.2 6.0 -.2 

Grade 8 (Class of 2007) 

In reading, 24% of the class performed at Levels 3 and 4, while 76% performed at Levels 1 and 2 in fall 2002. In 
math, 8% performed at the highest performance standards (Levels 3 and 4); while 37% performed at Level 2, and 
56% performed at Level 1.  Grade 8 performed at the 34th percentile in both reading, and the 32nd percentile in 
math in Fall 2002. As a group, Grade 8 is performing one year below grade level in reading, and nearly two years 
below grade level in math. 

During fall 2002, Grade 8 made progress in approaching the benchmarks as compared to last spring. The class 
scored in the 34th and 32nd percentiles in reading and math respectively in fall 2002, compared with the 30th and 
29th percentiles in spring 2002.  They showed slight improvements in all subtests areas of vocabulary and 
comprehension (reading) and problem solving and procedures (math).  The median grade equivalent remained at 
6.7 in reading from fall 2001 to spring 2002, but increased to 7.2 in fall 2002.  In math, the median grade 
equivalent dropped from 6.2 to 5.8 from fall 2001 to spring 2002, but increased to 6.4 in fall 2002.  In both areas, 
students performed closer to grade level in fall 2002 than either fall 2001 or spring 2002. In reading, the 
percentage of students in Level 3 grew from 11% in spring 2002 to 24% in Fall 2002, but no students scored at the 
highest performance level 4 in fall 2002.  The shift from Levels 1 and 2 were favorable toward higher performing 
Level 3.  In math, 8% of students performed at Levels 3 and 4 in fall 2002, representing a slight decrease from 
spring 2002 (10%).  There was a positive shift in the percentage of students in Level 1 from spring 2002 (66%) to 
fall 2002 (56%), and Level 2 from spring 2002 (24%) to fall 2002 (37%). 

In reading, grade 8 had no change in the national percentile ranking (34th percentile) from fall to spring.  In math, 
the grade fell from the 32nd percentile to the 27th percentile.  In reading, the percentage of students at 3 and 4 
increased from 24% in the fall to 28% in the spring.  In math, the percentage of students at levels 3 and 4 dropped 
by 1 point from 8% to 7% from fall to spring.  Grade 8 increased its median grade equivalent in reading from 7.2 in 
the fall to 7.8 in the spring.  In math, the median grade equivalent increased from 6.4 in the fall to 6.9 in the 
spring placing students nearly two years behind grade level. 

2000-2003 STANFORD 9 ACHIEVEMENT TEST 
GRADE 8 

(Class of 2007) 

2007NATIONAL PERCENTILES – CLASS OF 

READING 

National % Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002 

Point 
Diff. 

Fall 
2002 

Spring 
2003 

Point 
Diff. 

Vocabulary 51 51 - 50 39 -11 40 38 -2 

Comprehension 41 41 - 45 29 -16 35 34 -1 

Total 43 43 - 47 30 -17 34 34 -
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MATH 

National % Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002 

Point 
Diff. 

Fall 
2002 

Spring 
2003 

Point 
Diff. 

Problem 
Solving 57 47 -10 45 31 -15 34 31 -3 

Procedures 47 46 -1 50 29 -26 31 25 -6 

Total 52 47 -5 47 29 -18 32 27 -5 

2007PERFORMANCE STANDARDS – CLASS OF 

READING 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Level 1 14% 22% +8 8% 24% +14 17 % 20% +3 

Level 2 57% 45% -12 54% 63% +9 59% 59% -7 

Level 3 20% 27% +7 35% 11% -24 24% 28% +4 

Level 4 8% 6% -2 3% 2% -1 - - -

MATH 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Level 1 29% 36% +7 31% 66% +35 56% 62% +6 

Level 2 35% 30% -5 37% 24%  -13 37% 31% -6 

Level 3 31% 28% -3 22% 8% -14 6% 5% -1 

Level 4 6% 6% - 11% 2%  -9 2 2% -
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MEDIAN GRADE EQUIVALENT – CLASS OF 2007 
READING 

Median Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 
2002 

Spring 
2003 

Grade 
Diff. 

Vocabulary 6.3 6.3 - 6.8 7.1 +.3 7.5 7.3 -.2 

Comprehension  5.6 5.6 - 6.6 5.9 -.7 6.9 7.6 +.7 

Total Reading 5.7 5.9 +.2 6.7  6.7 - 7.2 7.8 +.6 

MATH 
Median Grade 

Equivalent 
Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 2001 Spring 
2002 

Grade 
Diff. 

Fall 2002 Spring 
2003 

Grade 
Diff 

Problem Solving 6.2 6.5 +.3 6.2 6.1 -.1 6.5 6.8 +.3 
Procedures 5.9 6.1 +.2 6.4 5.7   -.7 5.9 6.5 +.6 

Total Math 6.1 6.6 +.5 6.2 5.8 -.4 6.4 6.9 +.5 

STANFORD 9 SCORING DEFINITIONS 

Percentile Rank – indicates the relative standing of a student in comparison with students in the same grade in 
the norm group who took the test at a comparable time. 

Performance Standard – A criterion-referenced score that reflect what students know and should be able to do in 
given subject areas. The Stanford Performance Standards were determined by expert panels of educators, who 
judged each test question on the basis of how students at different levels of achievement should perform.  These 
expert judgments yielded four categories or levels of student performance. 

Level 1 indicated little or no mastery of fundamental knowledge and skills. 

Level 2 denotes partial mastery of the knowledge and skills that are fundamental for satisfactory 
work.  At the high school level, this is higher than minimum competency skills. 

Level 3 represents solid academic performance, indicating that students are prepared for the next 
grade.  At the high school level, this indicated preparedness for democratic citizenship, responsible 
adulthood and productive work. 

Level 4 signifies superior performance beyond grade-level mastery. At the high school level, this 
shows readiness for rigorous college courses, advanced technical training or employment requiring 
advanced academic achievement. 

Median Grade Equivalent – An indicator of typical group performance in terms of grade placement 
of students for whom a score is average or typical. 

STANFORD 9 ACHIEVEMENT TEST COHORT TRACKING 

Below is a narrative analysis of student performance on the Stanford 9 Achievement Test administered annually. 
The analysis tracks national percentile ranking for several student cohorts over time.  Bar charts depicting these 
data for Cohorts 1 through 5 (Fall 2000 through Fall 2002) are included in Appendix A.  Bar charts depicting these 
data for Cohorts 1A and 3A (Fall 2000 through Spring 2003) are included in Appendix B. 
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Cohort 1: Students enrolled in the school as fifth graders in Fall 2000 and remain as current seventh 
graders. 

Cohort 2: Students enrolled in the school as fifth graders in Fall 2000, remained for Grade 6, and 
did not return in fall 2002 as seventh graders. 

Cohort 3: Students enrolled in the school as sixth graders in Fall 2000 and remain as current eighth 
graders. 

Cohort 4: Students enrolled in the school as sixth graders in Fall 2001 and remain as current 
seventh graders. 

Cohort 5: Students enrolled in the school as seventh graders in Fall 2001 and remain as current 
eighth graders. 

A goal of the school is to have steady progress in the mastery of basic skills in reading and math over time.  The 
data show that the national percentile ranks have declined for certain cohorts and have improved for other 
cohorts.  For the students who have remained in the school for three years (Cohort 1 and 3), performance has 
fluctuated between slight downward turns to slight improvement.  For example, in reading, Cohort 1 had a 
downward turn from October 2000 to May 2001; and a slight gain from October 2001 to May 2002; while Cohort 3 
shows a slight gain from October 2000 to May 2001, and a downward turn from October 2001 to April 2002 in 
reading. 

In math, Cohort 1 shows a slight decline from October 2000 to May 2001, and an increase from October 2001 to 
May 2002; while Cohort 3 shows a consistent two-year decline in math from fall to spring between October 2000 
and April 2002.  Cohort 4 shows a slight decline in reading, and a slight increase in math in 2001-2002.  Cohort 5 
shows consistent decline in reading and math from fall to spring of 2001-2002. 

It appears that the summer 2001 intervention had a positive impact on fall performance for Cohorts 1, 2 and 3. 
Fall percentile ranks after summer 2002 declined fairly consistently, and more so in reading that in math for 
Cohort 1.  Fall 2002 percentile ranks for Cohort 3 increased in most areas except math problem solving, and it 
virtually leveled off in overall math.  Cohort 4 showed slippage over summer 2002 in all areas except math 
procedures. In total reading and math, and in most subtests areas, Cohort 5 appeared to benefit from intervention 
during summer 2002, but performance leveled off in math problem solving over the summer. 

Factors that contributed to declines in percentile ranks, particularly for Cohorts 3 and 5, include serious staff 
attrition throughout the seventh grade year (2001-2002), inexperience and lack of support for the seventh grade 
teaching staff, unrealistic expectations that teachers new to the profession could deliver two content areas 
effectively, extended 90-minute teaching blocks with no training in how to plan effectively, and poorly articulated 
curriculum goals, lesson planning and instructional strategies. 

Below is the cohort analysis for students who attended the school from Fall 2000 through Spring 2003. 

Cohort 1A: Students enrolled in the school as fifth graders in Fall 2000, and completed Grade 7 in 
Spring 2003. 

Cohort 3A: Students enrolled in the school as sixth graders in Fall 2000, and completed Grade 8 in 
Spring 2003. 

Cohort 1A made gains in reading and in the vocabulary subtest since they entered the school.  Their national 
percentile ranks either leveled or dropped in math and the reading comprehension subtest.  Cohort 3A made gains 
in reading comprehension and total reading since they entered the school.  Their national percentile ranking 
dropped in the vocabulary subtest and in math. 

With test results from spring 2003, we have a three-year data set.  Longitudinal standardized test data provides 
important information to educators about the effectiveness of instruction.  Among other data-driven decisions 
about curriculum and instruction, the school will adopt a formal math program for the middle school grades, and 
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we will offer direct literacy support in English Language Arts to targeted students. We fully expect to see 
improvement in performance over the next school year.  We will continue to analyze cohorts, and examine subtest 
areas in order to further identify areas for concentration, and drive decisions about curriculum, instructional 
emphasis, professional development, and supplementary academic support for students. 

INTERNAL ASSESSMENTS OF PERFORMANCE 

We believe that student performance cannot be fully assessed by standardized test scores.  Teachers use regular 
pre- and post assessments with work samples over time, along with other traditional assessment tools regularly. 
Also, The faculty uses common entry and exit standards and performance rubrics across grade levels to ensure 
consistency of instruction. 

We also assess progress through monitoring the quarterly honor rolls.  Frederick Douglass Charter School has two 
honor rolls each term -- academic and effort. Academic Honor Roll requires all grades of 85 or better, and all 
citizenship grades of 3 or better. Effort Honor Roll requires all effort grades of 3 or better. 

2002-2003 Academic Honor Roll 2002-2003 Effort Honor Roll 

1st Term 2nd Term 3rd Term 4th Term  1st Term 2nd Term 3rd Term 4th Term 
16 15 12 12 46 30 33 36 

S CCHOOL ULTURE 

CODES OF CONDUCT 

We strongly believe that academic institutions such as ours have the responsibility of nurturing good citizens who 
contribute positively to their communities. In our very first semester, we asked our founding students to help us 
develop the values by which we will live.  Together we identified the values of compassion, respect, tolerance, 
cooperation, honesty and responsibility. This became our Citizenship Code, the standards that we agree to 
embrace when we become part of Frederick Douglass Charter School. Every member of the Frederick Douglass 
Charter School community –- students, teachers, administrators, parents, and trustees – is committed to 
exemplifying the code in our day-to-day interactions with each other. 

The Citizenship Code is quintessential to our ability to deliver on our promise to provide a safe and orderly school 
environment, which is conducive to learning.  Therefore, we took the time to elucidate the Citizenship Code, set 
clear guidelines for acceptable behavior, and establish predictable consequences for disregarding the code. 

To reinforce the values embodied in the Citizenship Code, we address lapses in student behavior using a 
combination of corrective and punitive measures. For instance we may suspend a student for a short duration for 
disrupting the class, and require that the student also write an essay on the importance of respecting community. 
The student may be denied important privileges and/or serve the community to emphasize the importance of good 
behavior.  While most suspensions tend to be of short duration, a few serious offenses such as fighting, or violating 
safety procedures could warrant longer suspensions, and a more comprehensive remedial process. 

Students with chronic discipline violations are often referred to the school counselor, who designs behavior plans 
to promote improved awareness and self-control.  The behavior plans are sometimes designed to be contracts 
between students, the dean and the student’s parents/guardians specifying goals and listing timelines for 
improvement, and monitoring student behavior based on these guidelines. 

Although most students strived hard to live by the school’s Code of Conduct, there were several who had to be 
disciplined using strict measures. During the 2002-2003 school year, students were suspended on 182 occasions. 
91 students served out-of-school suspensions.  The school did not offer in-school suspensions.  Twenty-two 
students were suspended for five days or more. 
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STUDENT DISCIPLINE 

For school year 2002-2003, we developed a Code of Discipline that outlined in great detail our high expectations 
for student conduct and the potential consequences for students who failed to meet those expectations. 
Predictably, it took some students time to adjust to the stringent expectations and rules and many tested the 
limits of the rules and received appropriate consequences for these violations.

 Most of the violations which received the serious consequence of out-of-school suspension were accumulated 
during the first half of the school year, as students struggled to change previous patterns of school behavior and 
learn to model the characteristics of good citizenship that FDCS demands of all members of our community. The 
school enforced 182 suspensions for school year 2002-2003, for reasons including disruptive behavior and 
disrespectful behavior toward peers, disrespect of property and horseplay.  Other reasons included refusal to 
serve detention, and follow instructions of an adult. One student was expelled for setting a fire in a bathroom. 
Forty-nine percent of the student body committed at least one suspendable infraction during the course of the 
year. 

Out-of-School Suspensions 
Grade # of Students # of Suspensions 

6 27 46 
7 40 76 
8 26 60 

TOTAL 93 182 

BUILDING SCHOOL RITUALS AND TRADITIONS 

Rituals and traditions play a critical role in the formation of a strong school culture. We strongly believe that 
traditions reinforce school values, and help foster pride in the institution. This past school year, we built upon 
previously established traditions and created new ones.  

Community Meeting is our longest running tradition. Every Friday, the entire school meets in the auditorium to 
address community issues, celebrate student achievement, and share student work. This year, we strengthened 
community meeting by providing certificates to students each week who modeled positive citizenship or excelled 
academically. Teachers recognized exemplary students and this served to encourage other students to strive hard 
to earn Citizen and/or Student of the Week. 

Advisory Group is a new tradition developed in school year 2002-2003. Every teacher and administrator was 
assigned to a group of up to ten students who met every Wednesday to discuss academic and social issues. 
Advisors provided critical support, offered advice, helped students organize homework, facilitated important 
current events discussions or conducted community service projects. Advisees were able to get to know one adult 
in the building very well, and develop a broader network of peers across grades.  Our expectation is that Advisory 
will become a critical tradition at FDCS. 

Student Leadership Development - Developing strong school leaders is an important factor in fostering a positive 
school culture and climate.  Students want to be involved in the planning of school activities and they particularly 
wish to have a role in school governance.   This school year, we began the process of developing strong school 
leaders with the formation of the FDCS Student Council.  Student Council was comprised of four Student Council 
leaders in grade six, seven and eight.  The offices were President, Vice-President, Treasurer and Secretary. 
Interested students had to submit their name for nomination, prepare advertisements, post them around the 
school, discuss their platform ideas with the community and deliver an oral presentation before the entire school 
community. 

After a two-week long political campaign, Student Council members were elected by secret ballot completed by 
their classmates and the faculty.  Twelve Student Council members then met with the Student Council Advisor on 
a weekly basis to plan, develop and implement a whole host of student activities, including fundraising events, a 
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school dance and a student led talent show.  Student Council also led a successful school-wide petition for 
periodic “dress down” Fridays, and represented the school at various functions. 

Student Council was an extremely successful way of teaching all of our students how to become positive school 
leaders.  Student Council members were held to high standards of academic achievement and citizenship and had 
to model that behavior for other students or risk being removed from their positions.  As a result, many of the 
students who were not on student council became interested in becoming student leaders themselves. To address 
this need, we formed subcommittees chaired by a student council member for many of the school activities and 
invited interested students to join the committees.  In this way, we were able to reach and teach more students 
how to become strong leaders.  We fully anticipate having an even stronger Student Council for school year 2003-
2004 and finding more ways to include more students in the process. 

SPORTS 

We understand that sports play an important role in both the physical, emotional and social development of our 
students. Therefore, despite the limitations of our school facilities, we offered many different avenues for 
students to involve themselves in sports activities. Students used the Hyde Park YMCA for weekly physical 
education classes, participated in jump roping, football and tag for daily recess, and were invited to join several 
different community based teams for basketball, lacrosse, softball and step dancing. We look forward to procuring 
a new building and offering these activities and others on the campus of our school. 

ENRICHMENT CLASSES 

In addition to their regular classroom responsibilities, our faculty extended themselves in several areas. We 
offered a wide variety of enrichment classes for students in each grade. Logic games, chess, girls groups, 
advanced Spanish are but a few of the offerings. In addition, the faculty instituted an MCAS review class twice a 
week to help students prepare for the MCAS and to shore up areas where further skill building was needed. For the 
last term, we had a once-a-week college exploration class for all students. They learned how to focus on what 
they needed and wanted out of a college and then how to find out if a particular college had those offerings. They 
also learned how to prepare and write a college essay. 

FIELD TRIPS 

Field trips add the experiential learning dimension to our learning program, and are a very important part of the 
school’s supplementary education program. Some trips were tied directly to the academic program, while others 
were designed for community building. Students visited universities, museums, the Boston Youth Symphony 
Orchestra, the Aquarium, among other sites and the Frederick Douglass House of UMass Dartmouth hosted our 
year-end-field day. 
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SCHOOL PARTNERS 

FACULTY AND STAFF 

The faculty of Frederick Douglass Charter School is comprised of an extraordinary group of educators who have 
one clear goal in mind -- to create a school where urban youngsters are fully supported in their quest to gain the 
finest education possible.  Though all of these talented people could have found positions elsewhere, they chose 
Frederick Douglass Charter School because they believed wholly in its mission. 

Our faculty members are fully aware of the challenges of building a curriculum and creating a learning 
environment for urban youngsters, and are willing to go the extra mile to make it happen.  “Whatever it takes” is 
the mantra by which our faculty approaches their work.   It is very common to see a teacher work one-on-one with 
a student who had difficulty in class long after the extended school day. 

Our faculty is also committed to designing curriculum and developing a scope and sequence to include the mission-
oriented aspects of the program -- college preparation, and skills of research, writing and public speaking. 
Additionally, our faculty is steadfast in tracking individual progress, and working to ensure that the curriculum and 
instructional design meets the needs of each and every student.  To design a curriculum that meets these complex 
criteria, teachers often tap into a number of local professional development agencies. 

Teacher retention has been challenging at Frederick Douglass Charter School.  It improved greatly for the 
upcoming school year.  We retained 7 of 12 core subject teachers (58%) for the 2003–2004 school year, as 
compared to 7 of 8 core subject teachers last year. Among specialists, we reorganized two former instructional 
support roles into a literacy specialist position and retained our art teacher.  Among administrators, 80%, or 4 out 
of 5 will return to their roles. The fifth administrator will be replaced and a new administrator was added.  
Retention of teachers and administrators improved significantly over last year, and consequently, we have 
benefited from greater staff continuity. A summary of 2002-2003 faculty and administrator qualifications and 
retention compared to the prior school year appears below. 

Summary of Teacher and Administrator Qualifications 

Area Teacher Qualifications 2001-02 2002-03 
Average Years of Experience 9.3 3.8 
Total Master’s Degrees 10/14 9/18 
Total Certified 3/14 9/18 
Total Waived 0 9 

Administrator Qualifications 2001-02 2002-03 
Average or Range of Years of Experience 18 (av.) 2-32 
Master’s Degrees 4/4 4/5 
Certified 1/4 2/5 
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2001-02 to 2002-03 Faulty and Staff Retention 

Staff Retention During the Year (FTE) 2001-02 2002-03 
Faculty Left During Year 5 2 
Faculty Hired During Year 4 2 
Percentage of Retention During Year 64% 93% 

Staff Retention End of SY 03 (FTE) 2001-02 2002-03 
Total Teaching Faculty 21% 50% 
Instructional, Specialists, and Support Staff (including reorganization) NA 33.3% 
Instructional, Specialists, and Support Staff (not including reorganization) NA 56% 
Core Teachers 13% 58% 

Administration Retention 2001-02 2002-03 
Administrators (FTE) 50% 80% 

Faculty/Student Ratio 2001-02 2002-03 
Instructional, Specialists and Instructional Support Staff 1:11 1:9 

GOVERNANCE 

2002-2003 Board Members 

Robin A. Walker, Chairperson 
Ms. Walker is a corporate associate at Kirkpatrick & Lockhart LLP. Ms. Walker represents individuals, educational 
institutions, financial institutions, and private and public high-technology companies, medical device companies, 
biotechnology companies, and consumer product firms, including organic and natural food companies.  Ms. Walker 
counsels clients on a wide variety of legal matters including corporate governance, business planning, intellectual 
property licensing, technology transfer, franchising, corporate reorganizations, venture capital, debt and equity 
financings, private placements, asset-based and unsecured lending, public offerings, mergers and acquisitions, 
securities, and general corporate law. In the community, Ms. Walker is an active member of the Boston Lawyers 
Group, the Boston Chamber of Commerce, and the American Bar Association.  She received a Bachelor of Arts in 
History from Vassar College and a Juris Doctor from the Boston University School of Law.  Term expires 5/04. 

Purnima Kochikar, Vice-Chairperson 
Ms. Kochikar heads Product Marketing for WaterCove Networks Inc.  She comes to Frederick Douglass with extensive 
experience in management, as well as an MBA from Harvard University.  She has been involved in management in 
several high-technology companies. In the community, Ms. Kochikar has been active with the Boys and Girls Clubs of 
Boston.  Ms. Kochikar brings her valuable knowledge and experience to the Administration and Finance Committee. 
Term expires 8/03. 

Michael Partington, Treasurer 
Mr. Partington is a Principal in the Boston Office of McKinsey and Company, Inc., United States. Previously, he served 
as a Business Analyst in the firm’s London office. His present experience has been primarily in the media, education, 
retail and consumer financial services. In the community Mr. Partington also serves on the Board of another school, The 
Park School, Brookline. Term expires 6/03. 

Pieta Blakely, Clerk 
Ms. Blakely joins the Board with a wealth of experience in the financial services industry. Presently, she serves as a 
Business Analyst at Manulife Financial, where she designs systems to automate workflow and reconcile custody billing 
for Manulife’s 48 funds. Prior to her present assignment, Ms. Blakely worked for State Street as a senior mutual fund 
accountant. Outside of her professional duties, she volunteers her time with Boston Cares and as a mentor for the 
Academy of Public Service at Dorchester High School. Term expires 5/04. 
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Benjamin Anderson 
Mr. Anderson, an FDCS founder, served as Chair of the Board from September 1999 to May 2001. Recently, he has 
worked for New Profit, Inc., a venture philanthropy organization. Earlier in his career he has been the Director of the 
Magnet Program at the Steppingstone Foundation, an education foundation dedicated to preparing and placing 
deserving students in the Boston exam high schools. Prior to that he worked as a Site Director for Citizen Schools, and 
as a consultant at Mercer Management Consulting. He is a resident of Dorchester. Term expires 1/05. 

Carleton Jones 
Mr. Jones is a Strategic and Capital Planner for the Boston Public Schools.  As a member of the BPS Strategic Planning 
Team, Mr. Jones serves as an advisor to the Chief Operating Officer and the Superintendent of the Boston Public 
Schools on budget issues pertaining to capital construction projects for School Department facilities, including 
renovations, new school construction and school building additions.  He is a member of the New England Chapter of the 
Tuskegee Airman Inc. and is a volunteer for the U.S. Air Force Auxiliary, Civil Air Patrol.  Mr. Jones holds a B.A. in 
Communications Arts from Howard University and a Graduate Certificate of Special Studies in Administration and 
Management from Harvard University Extension School.  Term expires 2/05. 

Erika Alvarez Werner 
Ms. Alvarez Werner works as the Chief of Staff to State Representative Peter J. Larkin, who was recently appointed 
Assistant Vice Chairman of the Committee on Ways and Means in the Massachusetts House of Representatives, the 
Legislature’s budget-writing committee.  She also recently served as his Chief of Staff for two years when he served as 
the Chairman of the Joint Committee on Education.  She came to the State House with several years of experience 
working in a variety of education endeavors.  She worked as an English teacher for the Steppingstone Foundation, 
working with sixth graders in Boston. Erika also served on the Bilingual Education Advisory Council to the Massachusetts 
Board of Education.  Term expires 1/06. 

Neil R. Gordon 
Mr. Gordon is president of N.R. Gordon & Company, Inc., a provider of a broad range of value-added financial 
consulting services.  He began his career with the accounting firm of Haskins & Sells and served as director, 
finance and accounting, of Empire of Carolina, Inc.  Mr. Gordon was associated with Ekco Group, Inc., a leading 
consumer products manufacturer and marketer, for fourteen years, including eight years as the company's treasurer, 
before establishing N.R. Gordon & Company in 1995.Mr. Gordon serves on the board of directors of Avitar, Inc., and on 
the advisory boards of a number of emerging companies.  He is a director of the Andover Committee for a Better 
Chance and a director and treasurer of the Andover Historical Society. 
Term expires 5/06. 

Brenda Gadson 
Ms. Gadson has served as executive Director of the Roxbury Multi-Service Center for the past five years. Ms. Gadson, 
who has worked in administration of human and social services in the corporate, private and government sectors over 
the past 30 years.  She possesses a wealth of experience in conducting training seminars and workshops on a variety of 
subjects related to child welfare, foster care and adoption, recruitment in communities of color, permanency, system 
reform and strategic planning.  A native of Philadelphia, PA, Ms. Gadson holds a Masters Degree from Clarke University 
(Worcester, Massachusetts) and an undergraduate degree from Tufts University (Medford, MA).  Term expires 4/06. 

2002-2003 COMMITTEES 

Administration and Finance Committee: Michael Partington, Chair 
Members: Ben Anderson, Pieta Blakely, Walter Johnson, Purnima Kochikar, Wanda Speede 

Development Committee: Vanessa Anderson, Chair 
Members: Sarah Alvord, Ben Anderson, Wanda Speede 

Facility Search Committee: Carelton Jones, Chair 
Members: Ben Anderson, Pieta Blakely, Teressa Tilman, Wanda Speede, Robin Walker 
Nominating Committee: Robin Walker, Chair 
Members: Ben Anderson, Carleton Jones, Wanda Speede 
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  Schedule of Board Meetings 

2003-2003 

July 10 
September 11 
November 13 

January 8 
March 12 
May 14 

2003-2004 

July 9 
September 10 
November 12 
January 14 
March 10 
May 12 

The Board also meets in executive session on alternating months. 

2002–2003 BOARD POLICY DEVELOPMENT 

The Board of FDCS regularly makes policy decisions at its monthly meetings.  The Board of Trustees has worked 
throughout the year to establish policies to improve the school in a variety of ways, including adopting new personnel 
policies; approving budget cuts; approving salary increases; appointing new members of the Board of Trustees; 
approving working with Executive Service Corps on Board development; and approving the hiring of consultants to 
assist with securing financing for a new facility. Some of the most significant policies passed during the 2002–2003 
school year follow. 

SEPTEMBER 11, 2002 
The Board outlined its four goals for the year: (i) adding new members to the Board; (ii) developing a strategic plan for 
fundraising and identifying development opportunities; (iii) continuing the search for a permanent facility; and (iv) 
developing a student achievement measure. 

NOVEMBER 13, 2002 
The Chairperson and Vice-Chairperson of the Board presented a summary of the process and results of the Annual 
Review of the Head of School.  Based upon the recommendation of the Chairperson and the Vice-Chairperson, the 
Board voted to approve the review of the Head of School because she met each of the benchmarks set by the Board of 
Trustees. 

Upon the recommendation of the Nominating Committee, the Board voted to appoint Teressa Tilman, a parent of an 
FDCS student, to the Board of Trustees. 

The Board voted to support the Head of School in ensuring academic progress over the course of the school year, 
measured by improvement in standardized tests scores and internal assessment as defined in the accountability plan. 

The Board voted to support the Head of School in identifying the necessary resources to offer professional development 
for teachers and staff that fosters growth and improves instruction. 

Upon the recommendation of the Facility Committee, the Board voted to hire Dwight Berg, a financial consultant, to 
assist the school with its efforts to secure financing for a new facility and to retain HKT Architects to assist the school 
with selecting a site for the new facility and planning the build out of the new facility. 

The Board acknowledged that all of the accounting functions had been completely brought in-house under the direction 
of Walter Johnson, the school’s Business Manager.  The Board agreed that members of the Administrative and Finance 
Committee would work with Mr. Johnson to review and reconcile the budget for the 2002 Fiscal Year, prepare a five-
year budget, prepare a separate facility budget, and prepare an operating budget. 

In conjunction with the $10,000 Mifflin Memorial Fund Capacity Building Grant the school would receive, the Board 
agreed to work with Sylvia Simmons and Catharina Stassen of the Executive Service Corps to formulate an action plan 
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to address the organization of the Board, recruitment of new Board members, the Board committee structure, and 
long-term strategic planning for the school. 

JANUARY 8, 2003 
Upon the recommendation of the Nominating Committee, the Board voted to appoint Erika Alvarez Werner to the 
Board of Trustees and as the Chair of the Education Policy Committee. 

Based upon the DOE Coordinated Program Review in December of 2002, the Head of School proposed that the Board 
adopt new policy statements relating to methods of administration of civil rights to be incorporated in the student 
handbook and the faculty handbook and to be sent to all parents, guardians, students and staff. After much study, 
review and discussion, the Board voted to adopt the following policy statements: 

• Availability of programs for pregnant students. 

• Notification of school district staff and the general public. 
• Publications and notices of non-discrimination. 

• Codes of conduct and student handbook (non-discrimination notice). 

• Use of physical restraint on any student enrolled in a publicly funded education program. 

MARCH 12, 2003 
Upon the recommendation of the Nominating Committee, the Board voted to appoint Brenda Gadson to the Board of 
Trustees and as the Chair of the Education Policy Committee. 

In anticipation of significant state budget cuts, the Board reviewed and discussed several proposals relating to budget 
management.  As a result of these discussions, the Board voted to approve three policies relating to staff and teacher 
salaries.  First, the Board voted to authorize a 3% cost-of-living increase for staff and teachers, contingent upon state 
funding.  Secondly, the Board voted to authorize the Head of School the discretion to provide a small dollar increase to 
staff members that have achieved professional status certification in their area of responsibility.  Thirdly, the Board 
voted to freeze salaries at the current level in the event that the Commonwealth of Massachusetts votes to level funds 
or decreases the per pupil expenditure to charter schools for the 2003-2004 academic school year. 

Upon the recommendation of the Head of School, the Board voted to postpone its reconsideration of the Physical 
Restraint Policy until Lisa Gilbert Smith, Dean of Students, has completed her review of alternative restraint policies 
and develops a revised policy that meets the legal requirements outlined by the school’s legal counsel, Barbara Buell.   

The Board voted to postpone the Walden Media screening of the movie Holes as a fundraising event for the school to a 
later date. 

The Board voted to set April 26, 2003 as the date of the Board Retreat facilitated by Sylvia Simmons and Catharina 
Stassen of the Executive Service Corps.  The focus of the Board Retreat was to formulate an action plan to address the 
organization of the Board, recruitment of new Board members, the Board committee structure, and long-term strategic 
planning for the school. 

APRIL (EXECUTIVE SESSION) 
Upon the recommendation of the Nominating Committee, the Board voted to appoint Brenda Gadson to the Board of 
Trustees. 

MAY 14, 2003 
The Board voted to adopt the 2003-2004 school calendar in substantially the form submitted to the Board. 

Concerned about the length of the school day and its impact on the productivity of students and staff, the Board voted 
to approve the Head of School’s proposal to shorten the length of the school day and to notify the parents of the 
shortened school day, as long as it is allowed by the charter, approved by the DOE, and provided that the 
administrative team will lay out goals and facilitate offerings in the community for after school offerings by the next 
board meeting and revisit the policy in two years. 
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In response to the new regulations and laws requiring schools to initiate Criminal Offense Record Inquiries (“CORI”) on 
all staff, prospective staff, volunteers, contractors, and any other adults who may have unmonitored contact with 
children issued by the Massachusetts Commissioner of Education in February, the Board reviewed, discussed and voted 
to adopt the CORI Policy in substantially the form presented to the Board. 

Upon the recommendation of the Nominating Committee, the Board voted to appoint Neil Gordon to the Board of 
Trustees, Treasurer of the Board, and Chair of the Administration and Finance Committee. 

Upon the recommendation of the Administration and Finance Committee, the Board of Trustees adopted the amended

and reset the 2002-2003 budget, and selected auditors for FY2003.


JUNE (EXECUTIVE SESSION) 

The Board voted to adopt the revised Restraint Policy as recommended by the Head of School. 

COMPLAINT PROCEDURE 

The procedure for making a complaint to the Board of Trustees is as follows: 

I.	 Process for informing parents, students, and school staff/ faculty of their right to complain and the process by

which they exercise that right.


a.	 Handbook 

i. We will outline these rights and procedures in the staff handbook, and the parent and student handbook. 

II.	 Steps which complaining parties are expected to have made before bringing a complaint to the board. 

a.	 Communications with faculty, staff and Head of School 

i.	 Complaining parties should first communicate with faculty and staff. 

ii.	 If the issue is not resolved, complaints should be taken to the Head of School. 

III.	 Procedure for responding to complaints 

a.	 Communication with school board 

i.	 A parent, guardian of other individuals or groups who believe that FDCS has violated or is violating any 
provision of the law may file a written complaint with the Board of Trustees. 

ii.	 The Board of Trustees will respond in writing to the complaining party no later than thirty days from receipt of 
the complaining. 

b.	 Board Review 

i.	 Pursuant to receipt of a complaint, the Board of Trustees will conduct reviews to ensure legal compliance in 
response to complaints, and the specific individuals involved shall cooperate to the fullest extent with the 
review. 

c.	 Communication with the Commissioner of Education 

i.	 A complaining party who believes the complaint has not been adequately addressed by the Board of Trustees 
may submit the complaint in writing to the Commissioner of Education, who shall investigate the complaint and 
make a written response. 
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ii.	 In the event FDCS is found in non-compliance with the law, as a result of a complaint or upon investigation, the 
Board of Education may take such action as it deems appropriate, including, but not limited to suspension or 
revocation of the charter, or referral of the matter to the District Attorney or the Office of the Attorney 
General for appropriate legal action. 

SUMMARY OF OFFICIAL COMPLAINTS RECEIVED BY THE BOARD OF TRUSTEES 

The Board of Trustees received one official complaint during the 2002-2003 school year from a parent who expressed 
concern regarding (a) the location of the parent/family resource room at the school; (b) the location of the main 
entrance to the building; (c) regarding the low level of attendance at an event sponsored by the Parent Council; and 
(d) the curriculum.  Upon careful review of the complaint, the Board of Trustees determined that the written response 
the parent received from the Head of School addressed each of the concerns raised and communicated this fact to the 
parent at the Board of Trustees meeting. 

PARENTS AND GUARDIANS 

At Frederick Douglass, we are fortunate to have actively involved parents/guardians who generously contribute their 
time and talent towards the success of our program.  On any given day, you will see parents visiting the building to 
formally meet with teachers or administrators, dropping in to ask questions or voice 
concerns and volunteering on field trips or in the main office.  Through their consistent presence and insightful 
feedback, parents and guardians influence decision-making and play a key role as we work together in establishing a 
strong home school partnership. 

Several parent leaders continue to organize the FDCS Parent Council which meets monthly and is open to any FDCS 
parent/guardian who wishes to attend.  The Parent Council supports school programming and facilitates 
communication between parents and FDCS faculty and staff.  This year, the Parent Council helped recruit 
parents/guardians to participate in the March 18, 2003 DOE site visit, conducted fund raising activities, invited guest 
speakers in, collaborated with the guidance counselor in hosting parent information workshops on various topics, 
purchased and decorated a student and family information board and participated in graduation activities and special 
school events.  The Parent Council also started monthly potluck dinners in an effort to bring the FDCS community 
together on a consistent basic. 

APPRECIATION TO OUR VOLUNTEERS 

We would like to thank all of the parents/guardians who volunteered in the school this year. We were fortunate 
enough to have two parents who were released from state positions to conduct volunteer service in the school one day 
per month.  These volunteers worked in the main office and assisted with special projects. Additionally, we had many 
parents who volunteered to chaperone field trips, the school dance, and the school talent show.  Among many 
volunteers, we extend special thanks to Isaac Adeyemi, Jewel Cash, Marcia Fearon-Donegan, Sarah Godfrey, 
Gwendolyn McLean Kirkland, Juanita Morant, Marilyn Mesiti, Ivena Orji, Margaret Pearl, Charlene Phillips, Sandra Pratt, 
Sylvia Thomas and Teresa Tilman. 

THANKS TO OUR GENEROUS DONORS 

Frederick Douglass Charter School is extremely grateful to the loyal group of supporters who have contributed 
financially to the school since its founding. We also welcome a host of new friends who believe passionately in our 
mission. We look forward to our partnership in the coming year. 

This year, we benefited from funds raised at two events in the spring.  First, we thank Walden Media for turning 
dreams into reality. On April 16, Walden Media President and Co-founder Mike Flaherty (also a co-founder of FDCS) 
mobilized a cadre of people for a preview of Holes – the hit film starring John Voight and Sigourney Weaver. We are 
indebted to Erin Mackey from Walden Media for organizing the event, rallying people to attend, and spending 
countless hours managing every last detail which made the event a tremendous success. To Erin, Mike and the Walden 
Media staff – we are deeply grateful for the gift you have given us in both a network of new friends and the $15,000+ 
raised. We hope to continue this partnership in the future. 
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In addition, FDCS benefited from the very generous yearlong support from graduate students at the F.W. Olin 
Graduate School of Business at Babson College. In the Fall, under the leadership of Babson’s NetImpact chapter, 
nearly 50 students volunteered for a day of service at Frederick Douglass Charter School. Students painted and cleaned 
walls, scrubbed floors, washed windows, and helped teachers out with a variety of tasks. In the Spring, Babson also 
held a very successful Casino Night fundraiser, raising nearly $1,600 in proceeds. We extend a special thanks to Chris 
Stever, Christina Penna, Beth Mercurio, Paras Patani, and Babson’s Dean’s Office for their leadership and support of 
FDCS. 

Three individuals have served on the board of the Frederick Douglass Foundation to support efforts of FDCS.  The 
school community wishes to extend its utmost appreciation to Sarah Alvord for nearly 5 years of service to the school. 
As a founding trustee of the school and of the Frederick Douglass Foundation, she contributed incalculable amounts of 
time, spirit, ideas and dedication to launching this new school. No task was too small, and no idea too big. Sarah, 
thank you. We also thank Vanessa Anderson who served as the first president of the Frederick Douglass Foundation. 
She worked tirelessly to develop a vision of fundraising, and served as an able and articulate ambassador of the school. 
Vanessa, thank you. In addition, we thank Peter Nicholas Jr., who in collaboration with Sarah and Vanessa, has 
dedicated himself over the past three years to building the school’s fundraising capabilities. 

Three other individuals deserve the entire FDCS community’s appreciation and acknowledgement for the selfless 
contributions of time, energy, wisdom and resources. They are Marci Cornell-Feist, Sylvia Simmons and Catharina 
Stassen. Marci has offered valuable development consultation, and Sylvia and Catharina have served as Executive 
Service Corp volunteer consultants on governance, fund raising and Board development. We appreciate their support 
in realizing the school’s mission. 

We wish to thank four foundations that have been incredibly generous over several years: Walton Family Foundation, 
Nellie Mae Foundation, George H. and Jane A. Mifflin Memorial Fund and Minnie Parker Charitable Trust. Your 
support has greatly increased our ability to provide our students with the highest quality education. Thank you. 

Finally, we thank Roberta Goto, Esq. and Kirkpatrick & Lockhart LLP for providing pro bono legal services and their 
support of in-kind expertise.  Without your support we would not be able to navigate and negotiate the zoning, real 
estate or contract issues that have arisen over the years.  Thank you. 
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2002-2003 DONOR LIST (PARTIAL) 

$10,000 and above 

Nellie Mae Foundation 
Walton Family Foundation 
Minnie Parker Charitable Foundation 
George H. and Jane A. Mifflin Memorial Fund 

$5000 to $9999 
Bob and Judy Anderson 

$1000 to $4999 
Joel Alvord and Lisa Schmid 
Sarah Alvord & Glen Brenner  
Vanessa and Ben Anderson 
Babson College / Olin Graduate School of Business 
Peter & Jennifer Flaherty 
Lloyd Macdonald 
Carolyn Mugar 
Mark Reed 
Wanda Speede 

$250 to $999 
Kirkpatrick &Lockhart LLP 
Susan Fried 
Cathy Gill 
Jack and Cynthia LaMothe  
John Manning 
William McDermott 
Beth Myers 
Daniel & Diana Phillips 
Susie & Michael Rynerson 

Up to $249 
Madeline Bailey 
Trudy Bauer and James Goldberg 
Carshena Berry 
Mark Burgiel 
Linda Burston 
Michael Carr 
Carol Charest 
Mirtha Colon 
Heidi Cronin 
Tonya Daniel 
Jaqueline Fallows 
Frank & Maureen Flaherty 
Andy & Alison Friedman 
Deirdre Gavin 
Sarah Godfrey 
Mary Hatzilla 
Jay Henebury 
Thomas Hickey 
Carleton Jones 
Laurence King 
Purnima Kochikar 
Kelly McFayden 
Mark & Elizabeth Molloy 
Wendy Morris 
Kathryn Murphy 
Peter Nicholas 
Tim Perry 
PGR Media 
Lisa Raines 
Israel &Varda Shaked 
Dedee and Bill Shattuck 
Jim Smith 
Frans & Catharina Stassen 
Arthur Steinert 
Pierette Sullivan 
Geoffrey Talvola 
Teressa Tillman 
Crispin Vicars 
Robin Walker 
Jackie Walsh 
Marion Walsh  
John and Erika Werner 
Daniel Winslow 
Kenton Wittrup 
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FINANCIALS 

FDCS REVENUE & EXPENSES 

For the 12 months ending June 30, 2003 (Unaudited)

FDCS BALANCE SHEET: JUNE 30, 2003 

Revenue   
State and Federal $1,975,175 
Grants 182,125 
Other Revenue 41,439 

Total Revenue $2,198,739 

Operating Expenses 
Salaries and wages $1,293,564 
Payroll taxes 37,733 
Benefits 145,589 
Advertising  6,260 
Classroom Supplies 17,786 
General Supplies 10,329 
Instructional & SPED Consultants 67,836 
Insurance  21,760 
Legal and Accounting 12,842 
Lunch Program 42,602 
Miscellaneous  20,120 
Physical Education 8,623 
Postage  7,406 
Photocopier and Printing 26,669 
Rent 313,860 
Assessment 2,057 
Staff Development 21,863 
Telephone  10,499 
Textbooks  12,886 
Utilities  79,054 

Total Operating Expenses $2,159,338 

Capital Purchases 18,759 
Total Expenses $2,178,097 
Increase in Net Assets 20,642 
Ending Net Assets $154,557 

(Unaudited) 

Assets 
Current Assets 
Cash 
Accounts Receivable 
Total Current Assets 

Property and Equipment 
Leasehold Improvements 
Furniture & Fixtures 
Equipment
Total Property and Equipment 

Total Assets 

Liabilities and Capital 
Accounts Payable 
Accrued Expenses 
Total Current Liabilities 

Capital 
Investment Fixed Assets 
Retained Earnings 
Total Capital 
Total Liabilities & Capital 

2003-2004 BUDGET SUMMARY 

$250,537 
29,742 

$280,279 

$15,000 
71,987 

 67,013 
$154,000 

$434,279 

$11,584 
28,330 

$39,914 

$154,000 
240,365 

$394,365 
$434,279 

Revenue 
Tuition $2,557,114 
Federal Grants  202,153 
Private Funds  150,000 
Other Sources   4,200 

Total Revenues $2,913,467 

Expenses 
Salaries $1,741,317 
Benefits 236,499  
Contract Services 180,934 
Educational Expenses 114,400  
Administrative   99,665  
Facility 483,200  
Capital Purchases   20,250 

Total Expenses $2,876,265 
Excess  37,202 
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2003 
August 
September 

October 

November 

December 

2004 
January 

February 

March 
April 

May 

June 

25-29 
1 

2-3 
3 
4 

25 
10 
13 
31 
11 

13-14 
26 

27-28 
24 

2 
5 

19 
23 

5-6 
16 

17-20 
23 
17 
9 

19 
20-23 

26 
29-30 

31 
17 
18 
21 
22 

23-28 

2003–2004 SCHOOL CALENDAR 

Faculty and Staff Report for Orientation and Meetings 
Labor Day – No School 
Faculty and Staff Report for Professional Development 
Parent/Guardian/ Student Orientation– AM: new families – PM: returning families 
First Day of School / All Students Report 
Curriculum Night 
Professional Day / No School for Students 
Columbus Day / No School 
End 1st Marking Period 
Veterans’ Day/ No School 
1st Term Parent/Guardian/Teacher Conferences (Tentative) 
Early Release (Time to be announced) 
Thanksgiving Holiday / No School 
Winter Recess - No School (December 24, 2003 - January 2, 2004) 

Professional Day / No School for Students 
Students Return from Winter Recess 
Martin Luther King Holiday / No School 
End of 2nd Marking Period 
2nd Term Parent/Guardian /Teacher Conferences (Tentative) 
Presidents’ Day / No School 
February Recess / No School 
Students Return from February Break 
Professional Day / No School for Students 
Good Friday / No School 
End of 3rd Marking Period 
Patriot’s Day / No School 
Spring Break / No School 
Students Return to School from Spring Break 
3rd Term Parent/Guardian /Teacher Conferences (Tentative) 
Memorial Day / No School 
Bunker Hill Day / No School 
End of 4th Marking Period 
Grade 8 Graduation 
Last Day of School, Early Release (Time to be announced) 
182 – 185th Day for Snow Day Replacement 

Total number of scheduled school days:  181 

School will be in session Monday through Thursday 8:00 a.m. to 3:00 p.m. and Friday from 8:00 a.m. to 
12:20 p.m. We reserve the right to modify this calendar with prior notice. 
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F R E D E R I C K D O U G L A S S C H A R T E R S C H O O L
1 2 8 6  H Y D E P A R K A V E N U E

H Y D E P A R K ,  M A 0 2 1 3 6  

P H O N E :  ( 6 1 7 ) 3 3 3 - 7 4 0 0

F A X :  ( 6 1 7 ) 3 3 3 - 7 4 0 4

T o  l e a r n  m o r e a b o u t  F D C S  g i v e  u s  a  c a l l .

t e r  y o u c o m p l e t e  r e a d i n g  t h i s a n n u a l  r e p o r t , s h a r e
b o o k w i t h  y o u r f r i e n d s  t o  i n t r o d u c e  t h e m  t o F D C S .

T h a n k  y o u  f o r  y o u r  s u p p o r t . 

F R E  D E  R I C  K  D O U  G  L  A S S  C H A  R  T  E  R  S C H O  O  L 


1 2 8 6  H Y D  E  P A R K  A V E  N  U  E  

H Y D  E  P A R  K ,  M A 0 2  1  3 6  

P H O  N  E :  ( 6  1 7 )  3 3  3 - 7 4 0  0  

F A X :  ( 6  1  7 )  3 3  3 - 7 4  0  4  

T o  l e  a  r  n  m  o  r e  a b  o u  t  F  D  C  S  g i v e  u  s  a  c a  l l .  

A  f  t  e  r  y  o  u  c  o  m  p  l  e  t  e  r  e  a d  i n  g  t  h  i s  a n  n  u  a l  r  e  p  o  r  t  ,  s  h  a  r  e  
t  h  i s  b  o  o  k  w i  t  h  y  o  u r  f  r  i e  n d  s  t  o  i n  t  r  o  d  u c  e  t  h  e  m  t  o  F  D  C S  .  

T h  a  n  k  y  o  u  f  o  r  y  o  u  r  s  u  p  p  o  r  t . 



