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L B TETTER FROM OARD OF RUSTEES 

On behalf of the Board of Trustees of the Frederick Douglass Charter School, I am pleased to submit our 2003-2004 
Annual Report.  Our fourth year has been challenging and exciting as the Board and the Administrative Leadership 
Team worked together to achieve a number of important goals. 

Our primary goal was to secure a larger facility to house our expanding school.  Thanks to the Board’s Facilities 
Committee, the Administrative Leadership Team led by Head of School Wanda Speede, and the extraordinary volunteer 
efforts of our dedicated teachers, students, parents and guardians, FDCS successfully moved into its new home on 
Cummins Highway in Roslindale in December 2003. This current facility enhances our capacity to fulfill a critical 
component of our mission -- to offer a challenging and rigorous curriculum in research, writing and public speaking. 

With the help of the Executive Service Corps, several committees of the Board continued their work with the Head of 
School and her Administrative Leadership Team on long-term strategic planning, updating the Accountability Plan and 
preparing the FDCS Charter Renewal Application.  Once again, the Board’s Development Committee partnered with 
Walden Media to host an exclusive advance screening of the film “Around the World in Eighty Days” as a fundraiser for 
the school.  This fundraiser was extremely successful in raising needed funds for the school, and we hope to continue 
this partnership in the future. 

The Board’s Educational Policy Committee worked with the Administrative Leadership Team to prepare cohort analyses 
of student assessment data, summaries of which are presented in this report.  The cohort analysis results were used to 
revise the curriculum and classroom instruction; devise metrics for the public speaking, justice, integrity and personal 
responsibility components of our mission; and update the Accountability Plan to ensure that we continue to make 
steady progress toward achieving our educational mission.  While FDCS students as measured by standardized test 
scores have not consistently progressed as far as stakeholders hope, the cohort analysis data suggest that more rapid 
and steady progress can be achieved through the improvements in curriculum and classroom instruction outlined in the 
Accountability Plan. From the faculty’s work with students in the classroom, and using internal measures, we can 
confidently say that FDCS is making a positive difference in students’ lives. Our low attrition rate is a clear indicator 
that families agree. 

The Board of Trustees welcomed Professor Milton Butts, Jr. as a new member.  With the addition of Professor Butts, 
the Board has considerably strengthened the school’s educational expertise and its ties with the higher education 
community. 

Next year, the Board of Trustees will focus on long-term strategic planning relating to academic achievement, securing 
a permanent facility, development and board governance.  As always, we remain focused on our mission: To prepare 
students for college through a rigorous curriculum focused on research, writing and public speaking.  We aim to foster 
the values of justice, integrity, and personal responsibility which Frederick Douglass himself so effectively modeled in 
his lifetime. 

Sincerely, 

Robin A. Walker, Chairperson 
Frederick Douglass Charter School 
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E SXECUTIVE UMMARY 

“A little learning, indeed, may be a dangerous thing, 
but the want of learning is a calamity to any people.” 

-Frederick Douglass 

LOOKING BACK AND FACING FORWARD 

It is with great pleasure that I present the 2003-2004 Annual Report for Frederick Douglass Charter School.  Our fourth 
year of operation has taught us many lessons about the complexity of teaching and learning, and what it takes to build 
a small learning community that is effective and improves continuously.   

We began the year with the uncertainty of moving to a new facility.  Teachers and staff made a Herculean effort to 
arrange the program at our former facility, with the hope that we would move to a more appropriate facility during the 
school year.  In December, we moved to our new home.  Among many benefits is the use of two science laboratories, 
and a gymnasium.  

From spring to fall 2003, we worked tirelessly on aligning and documenting curriculum using a system that outlines 
standards from the Massachusetts Curriculum Frameworks, and identified where these skills are introduced, reinforced 
or mastered.  The document also includes essential questions, activities, and assessment techniques by subject and 
grade. This work built upon our development of grade-level exit standards completed the prior year.   Moreover, 
continued grade level and department meetings and Friday afternoon faculty in-service meetings served as vehicles for 
regular and sustained faculty-wide professional development. 

We held many celebrations this year, including a birthday party for Frederick Douglass, a book fair, a faculty-sponsored 
breakfast for the student body to commemorate African American History Month, our annual Field Day at UMass 
Dartmouth, and many guest and student presentations at Community Meeting.  The High School began the development 
of traditions and rituals appropriate to the development of that student population.  They hosted town meetings, a 
community building day, field trips, and college exploration seminars. We graduated our second eighth grade class on 
June 28. We celebrated by looking backward at their accomplishments, and forward at their potential contributions as 
scholars and citizens.  

In previous annual reports, I noted that student academic progress and faculty retention remained areas of significant 
concern to the administration.  We made considerable progress in faculty retention last year, and continue to stabilize 
overall in that area. Our overall retention rate for teaching faculty is 50%, exactly the same as last year.   

Our progress in student academic achievement as measured by standardized tests moved more slowly than we 
expected.  Our attainment of a more stable and experienced teaching staff, sustained professional development, and a 
new facility that supports the instructional program, will help us increase the pace and quality of instructional 
excellence, and thus, student performance.  We have determined that FDCS must address the most serious matter of 
math performance and achievement.  We believe that we must revamp the math program, retrain our math teachers, 
and monitor instruction more closely.  We have created a math coordinator/instructional coach position to remediate 
this area of underperformance.   

In English Language Arts, we continue to make annual yearly progress as defined by No Child Left Behind. Our spring 
2004 Stanford 9 scores dropped slightly, so we are analyzing those scores and why they are inconsistent with our MCAS 
performance.  We are employing the research-based direct instruction approach to remediation and closing skill gaps in 
math and English Language Arts, and developing partnerships with universities in the area of writing proficiency and 
elocution.   

We have been successful in helping our students view college as the next step beyond high school.  They talk about 
college as their intended goal.  Moreover, many students have demonstrated intellectual interests that teachers and 
staff have cultivated through outside resources, including the nomination of six students to the Massachusetts Young 
Leaders State Conference. Our students and parents experience FDCS as a safe school community where faculty and 
staff know students and establish meaningful relationships with them.   
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We have developed a plan for stronger instructional supervision and support by adding a Middle School Director directly 
responsible for instructional leadership and supervision at that level.  We will continue to use Friday afternoons for 
faculty development with a strong emphasis on department planning, and grade level collaboration.  In an effort to 
support teachers new to the school, the Director of Studies will lead a seminar focused on instructional practice.   

For next year, in addition to focused math initiative to address the underperformance of the school as a whole in this 
area, we are exploring partnerships with UMass Boston, Primary Source, and other community resources in the areas of 
public speaking and parent partnership. As we enter Year 5, and plan for our future, we look forward to augmenting 
student achievement.  

With support of Walden Media, Frederick Douglass Charter School held its second public fundraiser in the spring.  Our 
exclusive premiere of the Walt Disney movie, Around the World in 80 Days, was a success that drew hundreds of 
people. We also benefited from the continued support of George H. and Jane A. Mifflin Memorial Fund and the 
Executive Service Corps volunteers Sylvia Simmons and Catharina Stassen.  These and other critical partnerships noted 
in the chairperson’s letter and donor sections of this report have propelled our success this year. 

We have prepared our charter renewal application after a thorough process of examining our strengths and 
weaknesses, and deep consideration of the value we are adding to our students’ educational lives.  The school 
community envisions our renewal with enthusiasm and anticipation.  As a community, we acknowledge our 
accomplishments in the face of formidable obstacles, and we are determine to address the areas that require further 
growth and development during our fifth year and over the new charter.   

Frederick Douglass noted that securing a quality education for those without privilege is the ultimate endeavor.  We 
must continue to ensure that our scholars have the opportunity and resources necessary to realize our collective vision 
of attending and completing college, and contributing to their community as scholars and citizens.  The work continues 
to be hard, but the possibility of success must continue to motivate and sustain us.  What better work is there than on 
behalf of our children? 

Sincerely, 

Wanda A. Speede 

Head of School 
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A THE SBOUT CHOOL 

SCHOOL MISSION 

Our mission is to prepare students for college through a rigorous curriculum focused on research, writing and public 
speaking. We aim to foster the values of justice, integrity and personal responsibility which Frederick Douglass himself 
so effectively modeled in his lifetime. 

FREDERICK DOUGLASS PHILOSOPHY 

Frederick Douglass Charter School (FDCS) was founded on the belief that all students -- not just the privileged few -
are capable of developing the skills, motivation and perseverance needed to prepare themselves for entrance into 
college.  FDCS views every student as college-bound. Through the application of effort, and development of character 
and personal responsibility, all young people have within them the potential to achieve excellence, both as scholars 
and citizens.

 THE SCHOOL 

Frederick Douglass Charter School opened its doors in September 2000 
to a full complement of 102 students -- 51 in Grade 5, and 51 in Grade 
6. In 2001-2002, we amended the charter to cease enrolling fifth 
graders, and Grade 6 became our entry point to the school. Since then, 
we have added Grades 7, 8, and 9.  In the fall, we will include Grade 
10, and continue to add a grade per year until 2006-2007, when we will 
serve all grades from 6 through 12. 

In keeping with the mission and philosophy of the school, FDCS students 
commit to extended learning time as part of their agreement to reach 
the ambitious goals the school has set for them.  Particular emphasis is 
given to the goals of fostering learning through research, writing, and 
public speaking.  Regular classes are often supplemented by after 
school tutoring and small group assistance. 

All students study English, History, Math, Science, and Spanish. Art and Physical Education/Health comprise the 
balance of the formal academic program.  Formal public speaking is integrated into the curriculum, and research and 
writing are incorporated into all subjects.  Small classes allow teachers to attend to the learning needs of each student 
at Frederick Douglass Charter School.  With a full-time equivalency of 26.6 teachers we have a teacher/student ratio of 
1:9.9. 

Further, the school recognizes that it is not just students with documented special needs who require support programs 
to enable them to reach the school’s academic goals. Many of our students have skill deficiencies that impede their 
academic development, and for them the school offers after-school help to address their needs. It is not uncommon at 
the end of a school day to see faculty members working with small groups of students in their classrooms to review 
basic skills or reinforce new concepts. In this way, Frederick Douglass Charter School attempts to achieve its stated 
purpose of preparing all students for college. 

ENROLLMENT 

Frederick Douglass Charter School is open to all Boston residents regardless of race, sex, physical or mental disability, 
special needs or proficiency with English.  Interested students and their families are urged to attend informational 
sessions that are usually held in December, January and February, where they are introduced to the school’s mission, 
academic goals, and behavioral standards.  To qualify for admission, interested families must submit a complete 
application with two proofs of residency by the application deadline to be considered for the lottery, and 
parents/guardians of the applicant must attend a mandatory Home-School Workshop facilitated by the Head of School. 
All applicants that apply after the lottery deadline will be considered for admission on a first-come first-serve basis.  

-6




FREDERICK DOUGLASS CHARTER SCHOOL 2003 – 2004 ANNUAL REPORT 

Consistent with the mission of the school, the application includes the student’s own statement about why he/she 
wishes to attend the school.  

In the event that there are more applicants than there are spaces available, the school holds a lottery to determine 
admission.  Applications received before the lottery deadline receive equal standing in the lottery.   

Preference in admission is given to siblings of students presently enrolled in the school.  A wait list is created for 
candidates that are not selected for admission at the lottery.  Applications received after the deadline are also 
included on the wait list in the order in which they are received.  Wait-listed candidates are offered admission as space 
becomes available in the order in which they are listed.     

March 8, 2004 was the application deadline for the 2004-2005 lottery.  The lottery was held at FDCS on March 11, 2004. 
At the time of the lottery 331 families requested information on FDCS.  Of the 331 interested families, 188 applicants 
submitted completed applications making them eligible for the lottery for admission to grades 6 - 10.  There were 94 
openings at the time of the lottery, of which all spots were filled, and the 94 remaining applicants were placed on the 
wait list. In June, FDCS drew from the wait list based on attrition, and currently has a wait list of 129 applicants, with 
additional applications arriving daily.   

OUR STUDENTS 

While we closed school year 2003-2004 with 260 students who reflect  
the broad diversity found in the city of Boston, our overall average 
enrollment for the school year was 270. Our attendance rate for the  
2003-2004 school year was 93%.  

Student retention continues to be strong.  To date, thirty (30) stud- 
ents (or 11%) will not return to FDCS for the 2004-2005 school year. 
Reasons include relocating out of state or district (2); attending an 
exam school, private school, or the METCO program (6); selecting a  
school with a different mission such as the arts or health careers (9); 
and unspecified parental choices (13).  As of July 13, 2004, we  
enrolled 335 students in grades 6, 7, 8, 9 and 10 for September 2004. 
Accounting for unplanned attrition, we expect our enrollment to 
stabilize at 338 students for next year. 

The ethnic breakdown of the student body by percentages is outlined by rounded percentages below:   

2003-2004 RACIAL/ETHNIC BREAKDOWN OF FDCS STUDENT BODY 

Race/Ethnicity Grade 6 Grade 7 Grade 8 Grade 9 

African/Caribbean 
American 

88% 96% 89% 96% 

Hispanic 12% 4% 10% 4% 

Asian American 0 0 0 0 

Caucasian 0 0 1.5% 0 

STUDENT RESIDENCY 

FDCS students come to us from most of the neighborhoods in the city of Boston, including Dorchester (39%), Hyde Park 
(25%), Mattapan (16%), Roxbury (9%), Roslindale (8%), Jamaica Plain (3%) Boston (<1%), Charlestown (<1%), and Milton 
(<1%). One hundred and fifty-two students (or 59%) qualified for free or reduced lunch, and our student body is evenly 
proportioned between males and females.  
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S PCHOOL ROGRAM 

TEACHING METHODS AND CURRICULUM DESIGN 

The school is founded on the belief that students achieve best when they are consistently held to high academic 
standards.  In accordance with its founding philosophy that all students are capable of developing skills, motivation and 
perseverance needed to prepare themselves for entrance into college, Frederick Douglass Charter School believes that 
all students are “college material.” There are no elite sections and no college track for a select group. Classes are 
heterogeneously grouped, and the faculty holds the same expectations for all students. 

We place emphasis on building a strong foundation in basic skills, as many of our students have come to the school 
performing below grade level in reading, writing and/or mathematics.  From this foundation, we teach each student to 
take increasing responsibility for his/her own learning.   

The school’s objectives of fostering learning through research, writing, and public speaking are the cornerstones of our 
curriculum design, and provide the lens that shapes everyday instruction within the classroom.  Our curriculum is 
designed to encourage learning through active student engagement. To stimulate learning and ensure retention, 
students are asked to research the topics they are studying, write about these topics, and explain them to others. 
Over time, this approach should not only lead to learning that is meaningful, but also provide students the learning and 
presentation skills for sustained academic development. 

One of the strengths of the school is its commitment to keeping teaching sections small. As a matter of Board of 
Trustees policy, the number of students per section average seventeen or less. This allows for personalized learning 
and individual attention that are keys to success. This is in stark contrast to some typical middle schools, where 
teachers teach upwards of 100 students, a number that makes individual attention impossible, and discourages 
significant interaction with parents and guardians.   Small class sizes and a student load of 70 or less for most teachers 
allow teachers to incorporate more research, writing, and public speaking exercises into everyday learning.  Small 
classes make it possible for teachers to correct student written work within a relative short period of time, which, in 
turn, enables teachers to assign rewrites and evaluate each assignment thoroughly.  

This year, we modified the school schedule to meet the learning styles of the students and match the teaching 
strengths of the teachers. Our school day for last year was 8:00 a.m. to 3:00 p.m. on Monday through Thursday, and 
8:00 a.m. to 12:20 p.m. on Friday. This revision matches best the learning needs of our students and reflects more 
realistic demands on faculty.  The new schedule continues to exceed the minimum hours of structured learning time 
required by the DOE. Our vision is that all students spend their afternoons productively; therefore, we have made a 
commitment to facilitating connections with off-site after school activities until we have the internal resources of 
facilities and funding to offer such activities directly at the school site. 

Our disappointment with the lack of progress in student achievement, and feedback from teachers, caused us to 
examine more deeply our system of instructional support.  After significant dialogue with the faculty, we decided to 
create a dedicated instructional leadership position specifically for the Middle School.  This position will parallel the 
expectations of the Director of High School.  The Director of Studies will focus more time on curriculum development, 
assessment and revision with department coordinators, as well as technology.  We recruited department coordinators 
to assist in developing, monitoring and revising curriculum.  For the upcoming year, we have a curriculum coordinator 
for English Language Arts, and a curriculum coordinator/instructional coach for math.  The latter position responds to 
our deep concern about our lack of progress and achievement in math.  

As mentioned in the executive summary, we are revamping the math program, retraining our math teachers, and 
monitoring instruction more closely. We have created a math coordinator/instructional coach position to remediate 
this area of underperformance.  Moreover, we plan to devote more time in the schedule to math instruction, and we 
will offer a weekend MCAS preparation program for students.  We are considering the difficult decision to level math, 
adopt the direct instruction model, and/or use a self-paced model until students are performing at or above grade 
level. Moreover, we have developed a plan for stronger instructional supervision and support by adding a Middle School 
Director responsible for instructional leadership and supervision at that level.  

We will continue to use Friday afternoons for faculty development with a strong emphasis on department planning and 
grade level collaboration.  We are structuring more common grade level planning time for teachers.  In an effort to 
support teachers new to the school, the Director of Studies will lead a seminar focused on instructional practice.   
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CURRICULUM DEVELOPMENT 

The process that we have undergone to better document and 
articulate the curriculum and its alignment with the 
Massachusetts Curriculum Frameworks has been a thorough and 
rewarding one. We began by identifying exit skills for each 
grade in each subject area and aligning those with the 
Massachusetts Curriculum Frameworks. Step two examined 
each standard and strand to identify the grade to introduce, 
reinforce, and expect mastery.  This process ensures that every 
standard was not only taught in the curriculum, but identifies 
by whom and when it was taught and mastered. The next step 
organized each unit by specific activities, articulating which 
standard and strand is being introduced, reinforced, or 
mastered in that unit, and identifying resources and 
assessments used. 

This process accomplished several goals beyond just writing a 
curriculum.  It ensured that teachers were familiar with their  

areas of the Massachusetts Curriculum Frameworks. It required both vertical and horizontal scope and sequence. It 
gave members of each department an understanding of what was being taught in their discipline by whom and when. 
It required that all members of a department work together in a coordinated way to cover the Massachusetts 
Curriculum Frameworks. 

CURRICULUM ASSESSMENT 

There are several methods of curriculum assessment presently being used as well as several that we are exploring and 
expect to have in place by the start of next year. All of these methods, when applied together, will offer a multi
faceted and in-depth assessment of the curriculum as well as contributing to the assessment of individual students. 

Present methods include analysis of Stanford 9 scores by objectives, by grade, and by individual students; and item 
analysis; analysis on MCAS scores item and by student; yearly review of the written curriculum to ensure that the 
introduction, reinforcement, and mastery are properly aligned; yearly review of the standards and strands to ensure 
that the curriculum is closely aligned, and informal teacher assessments of student competency. 

Future assessment strategies and permanent portfolios that follow the student as s/he progresses through the school 
and they will be aligned with the Massachusetts Curriculum Frameworks; department wide rubrics aligned with the 
MCF, to ensure that all grading and expectations are consistent vertically and horizontally; and a series of department 
visitations by a few outside experts who would work with one department each year to review curriculum and methods 
of assessment. The visiting committees would be on campus for several days observing and working with teachers.  

PROMOTION REQUIREMENTS 

At FDCS, grades are used as a means to measure progress.  Students are evaluated eight times per year in academic 
performance, effort and citizenship.  Standards are based on a variety of measures, including the Boston Public School 
Standards, the Massachusetts Curriculum Frameworks, and the school’s own determination of what constitutes 
outstanding performance based on the best practices and programs from around the country. Grade values and 
descriptions are listed in the chart below. 

90 - 100 Exceptional Progress 

80 – 89 Strong Progress 

70 – 79 Satisfactory Progress 

60 – 69 Marginal Progress (not passing) 

Below 60 Unsatisfactory Progress 
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While decisions regarding promotion may be made on an individual basis, the following guidelines generally apply. In 
order to be promoted to the next grade, students must demonstrate successful completion of the four core courses, 
Language Arts, Social Studies, Math, and Science. 

•	 Students receiving one or two grades below 70 in the core subjects (Language Arts, Math, Social Studies, and 
Science) will be required to attend an FDCS approved summer academic program, pass both courses, and pass a 
competency test in each course, designed by FDCS, in order to be promoted. 

•	 Students receiving grades below 70 in three core subjects or four or more grades below 70 in all subjects will 
not be promoted. 

Those students who fall below 60 for the year in their grade point average are required to attend summer tutoring. 
Students who are unable meet required standards by the end of the summer academic support program face the 
possibility of being asked to repeat the grade 

H S P DIGH CHOOL ROGRAM EVELOPMENT 

During the 2003-2004 school year, FDCS began implementation of its high school program with fifty-two (52) students 
enrolled in Grade 9.  The high school program will serve one hundred and twenty (120) students in Grades 9 and 10 
during the 2004-2005 school year. 

The high school program is explicitly college preparatory.  All ninth graders enrolled in courses in History, English, 
Science, Math, Art, and Spanish, and Physical Education.  These disciplines form the core of the academic program, 
and are designed to provide students with the intellectual foundation necessary for college.  Like the middle school, 
the high school does not make distinctions between students in terms of their academic program. All students are 
expected to be enrolled in the core courses and to successfully complete them. 

GRADUATION REQUIREMENTS 

To ensure that students are prepared for college, the Board approved a set of graduation requirements. A credit is 
defined as a full-year course that meets at least four times per week.  Students must earn twenty-four (24) credits in 
the following areas: 

Discipline   # of Credits    Required Courses 

English  4    English I, II, II, and IV 
Math 4    Algebra I, II, and Geometry 
Science  3    Biology, Physics, and Chemistry 
History 3    World, United States I and II 
Spanish  3    Through Spanish III 
PE and Health 2 
Arts  2    Performing and Visual 
MCAS Prep  1 
Grade 11 Project 1    Cross Discipline 
Grade 12 Project 1    Humanities 
Elective  1    Humanities, Arts, Science, Math, or 

Spanish 

The graduation requirements form the basis of the curriculum development plan for the high school.  The following is a 
summary of the courses that students must take and pass with a grade of 70 or better to qualify for graduation. 
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Grade 9 Grade 10 Grade 11 Grade 12 

English I English II English III English IV 

Algebra I Geometry Algebra II Advanced Math 

World History U.S. History I U.S. History II 

Biology Physics Chemistry Elective (in Arts, 
Humanities or 
Sciences) 

Spanish I Spanish II Spanish III 

Art Art 

Physical 
Education 

MCAS Preparation Health Technology 

Grade 11 Project Grade 12 Project 

PROMOTING HIGHER EDUCATION 

To supplement the academic program and expose high school students to college life, ninth graders participated in 
college-related activities. In October 2003, students were hosted by the Boston College admissions department.  They 
toured the campus, met with BC undergraduates and the Associate Director of Admissions, and viewed an art exhibit on 
the Civil Rights Movement.  The Grade 9 art teacher organized this trip to broaden the students’ understanding of the 
relationship between historical events and artistic expression, and to expose them to a college environment. 

In December 2003, two recent college graduates of Brown University met with ninth graders to discuss their 
experiences as high school and college students, present the benefits of a college education, and stress the importance 
of building a record of achievement in high school. In June 2004, the Grade 9 science teacher organized a trip to 
Harvard University that included a tour of Harvard Yard and Harvard Square and culminated in a visit to the Harvard 
Museum of Natural History.  Students also visited George’s Island a few days later to study ecosystems in the inter-tidal 
zone. 

COMMUNITY-BUILDING ACTIVITIES 

Under the direction of the ninth grade history teacher, a group of ninth grade students planned a community activity 
that took place the day before the Thanksgiving holiday.  The day began with a school-wide community meeting that 
recognized students who made the honor roll in the fall term for their academic work and effort.  At the end of the 
meeting, the ninth grade met in the cafeteria and made a “tree of social justice.”  Under the guidance of our ninth 
grade art teacher, students made copies of their hands which formed the trunk of the tree.  The leaves of the tree 
(which students also made) were pasted to the branches of the tree.  On each branch was the name of a person of 
color who advanced the cause of social justice and civil rights.  This banner is displayed in the Grade 9 wing of the new 
school building in Roslindale. 

At the end of this activity, the class went to the Boston Public Library in Hyde Park and viewed the film, “Stand and 
Deliver,” which tells the story of students (predominately poor and living in East Los Angeles) who successfully passed 
the Advanced Placement test in calculus with the help of their teacher, Jaime Escalante.  At the end of the film, 
students discussed lessons they could learn from the film about hard work, desire for individual improvement, 
academic achievement, and preparing for college -- the essential mission of our charter school. Students then went to 
the YMCA for a basketball tournament and double-dutch contest; they concluded the day in the cafeteria with a 
community feast.  With the help of their parents, the ninth grade shared food, beverages, and dessert to celebrate the 
values of community, achievement, and fair play.  We will continue to create substantive rituals that deepen our 
students’ sense of community, and engage them in positive school, community and world citizenship. 
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STUDENT EXHIBITIONS 

The first Annual Grade 9 Exhibition and Art Show took place on April 27, 2004. Students displayed their projects for 
English class, based on the novel, The Bride Price. Students also displayed three pieces of their best art work from 
their art classes.  The ninth graders set up their projects in the cafeteria and students from grades 6, 7, and 8 rotated  
through the exhibitions and asked the ninth graders about their work.  This exhibition and art show gave students the 
opportunity to demonstrate research, writing, and public speaking within the interdisciplinary context of English and 
art classes.  Next year, more will be done to incorporate their work in math, science, and Spanish. 

STUDENT SUPPORT 

A cornerstone of the high school program is providing students with the 
academic and social support necessary to be prepared for college. 
Ninety-two percent (92%) of Grade 9 students have been promoted to 
Grade 10 after many months of working with them to improve their 
academic achievement.   

Ninth graders received after-school tutoring twice per week, and they 
were invited to meet with teachers during their lunch period and after 
school on Mondays and Thursdays.  In addition, the high school faculty 
met with twenty (20) parents to discuss the academic progress of their 

sons or daughters who were in jeopardy of failing their classes at mid-term in January 2004. A common theme during 
the meetings with parents was that they wanted to know more about the amount and duration of the homework given 
to their children.  Typically, parents reported that their children claimed not to have homework or to have finished the 
homework at school.  In order to improve communication with students and parents on each teacher’s homework 
expectations, the ninth grade teachers began using the website yourhomework.com. This website is a free service to 
teachers and students that allows teachers, students, and parents to communicate on matters of homework.  Teachers 
can post homework assignments and their due dates, and students and parents can access the website to read a course 
description, expectations, and the homework assignments that are due on a daily, weekly, or monthly basis. 

PROFESSIONAL DEVELOPMENT WITH THE PROJECT FOR SCHOOL INNOVATION (PSI) 

The Project for School Innovation (PSI) is a non-profit organization which operates from Neighborhood House Charter 
School, with the purpose of documenting and disseminating the “best practices” of public and public charter schools to 
the educational community of greater Boston.  In May and June 2004, FDCS faculty teamed up with associates from PSI 
and teachers from Lowell Middlesex Academy Charter School (LMACS) to design a program of student support for the 
high school that will be implemented during the 2004-2005 school year.  In two three-hour seminars, faculty from 
LMACS discussed the strengths and weaknesses of their system of student support and provided advice on how to 
implement a similar system in the high school at FDCS.  LMACS was selected as a partner because of its success with 
student support as documented by PSI in its publication, “Supporting At-Risk Students.” 

ADVISING, ETHIC VALUES, INDIVIDUAL COLLEGE PLANS, STAFF INTERVENTIONS, ETHICAL REVIEWS 

Beginning in the 2004-2005 academic year, the high school will implement a system of student support that provides 
students with the maximum degree of personal attention.  First, students will have advising twice a week.  Similar to 
our current advisory program, students will meet with their advisors to discuss the keys to academic and social success 
at FDCS and in college, and deal more directly with current issues at the school as they relate to student behavior and 
academic productivity.   

A key component to this system would be the development of an explicit set of ethical values that is derived from the 
school’s mission.  These values set the standard for student behavior, they provide the basis for working with students 
on their behavior, and they form the content for the community meetings with high school students.  Beginning in  
September, the advisors will work with students to define these “ethical values” which then will be posted around the 
school and given public recognition.  
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Second, each student will have an Individual College Plan (ICP) that tracks progress at meeting graduation 
requirements, participating in extra-curricular activities, and how they performed on MCAS and the SAT9.  The ICP is 
also a record of student accomplishment, it denotes areas for improvement, and it holds them accountable for their 
progress towards graduation.  A quality ICP is the basis for developing a college application. 

Finally, a system of staff interventions and ethical reviews will support student behavior and academic achievement. 
Staff interventions are for students who need support because they are struggling with academic productivity or with 
incidental behavioral issues. Ethical reviews are for students whose behavioral and academic issues are more severe 
either by a one-time event (cheating on an exam or a fight), or through repeated incidents of poor productivity or 
citizenship that causes us to question their ethical development.  Students who are called for ethical reviews receive 
discipline from the committee which can consist of the Coordinator of Student Discipline, teachers, counselor, and 
Director of High School. 

In these formats, teachers meet with students to discuss their academic and social progress and offer suggestions for 
improvement.  As indicated, ethical reviews are a more intensive form of behavioral support because the faculty is 
addressing behaviors that are more egregious.  The committee has the authority to assign consequences to the student 
for their behavior. 

HIGH SCHOOL COUNSELOR 

Finally, the school has added a position of high school counselor for the 2004-2005. This individual is responsible for 
helping students to plan for college by monitoring their yearly academic progress, advising them on college choices 
that best fit their ambitions and needs, and designing and implementing a high school advisory program and a program 
of extra-curricular activities.  The counselor also monitors the development of Individual College Plans (ICP), and 
preparation for the PSAT and SAT.  
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S E TITLE 1PECIAL DUCATION AND 

The Office of Special Education at FDCS is responsible for planning, administering, supervising and approving special 
education programs and services for students with disabilities and special needs. FDCS is committed to providing a 
free, appropriate public education (FAPE) to all students with disabilities that are comparable in scope and quality to 
those provided for non-disabled students as described in the No Child Left Behind Act. 

At the close of the 2003-2004 school year, 40 students (or 15% of the school population) received special education 
services under individual education plans. The disabilities categories defined by federal regulations included 
intellectual (13%), communication (10%), emotional (20%), health (15%), sensory (1%), and specific learning (41%).   

Four teachers staffed the Special Education Department. The special education staff provided direct service, 
accommodations, modifications, and academic support within the classroom; and pull-out and consultative services for 
the general education staff in accordance with each student’s Individual Education Plan (IEP).  Furthermore, to 
coordinate efforts across the general and special education staff, each special educator served on grade level teams 
that met weekly and attended school wide workshops to facilitate interaction among the staff serving each student. 

FDCS used contractual services through outside agencies to provide related services to twenty-one (21) students in both 
individual and small groups. The speech therapist provided direct services to eleven (11) students, including evaluating 
and identifying language deficits, articulation, and auditory processing concerns, and treatment and rehabilitation of 
communication skills.  The psychologist provided direct service to ten (10) students individually and in small groups. 
The psychologist conducted counseling sessions and individual evaluations for students referred for core evaluation by 
parents and staff.  Under special education, our instructional support staff and psychologist addressed a variety of 
issues, including peer pressure, loss, and uniformed decision making. 

The FDCS Special Education Parent Advisory Council (SEPAC) was further developed during the school year and consists 
of a limited number of parents/guardian and the Coordinator of Special Education. This committee met monthly in an 
effort to serve as a resource and advisor to parents/guardians of children with special needs, and increase 
home/school communication and participation. In order to improve membership, needs assessment surveys were 
created, administered to parents, guardians, administrators and other school staff, and analyzed. SEPAC meeting 
topics included “Basic Rights Under No Child Left Behind,” “Understanding Your Child’s IEP,” “MCAS and Special 
Education,” “Goal Setting for the Special Needs Child,” “Accommodations and Modifications,” “What is an Evaluation?” 
“MCAS and the Special Needs Child,” “Who Needs Special Education?” and “Transition Programs for Students with 
Special Needs.” 

FDCS received federal funding under Title I as a targeted assistance program. Title I services exist so that identified 
students can receive additional support beyond what their general education program provides. This school year, we 
provided supplemental services to students failing in the areas of reading and math. The program served thirty-three 
students in grades six, seven, eight and nine, providing additional English Language Arts and math support.  

This school year, we employed a Title I Language Arts Associate Teacher who worked both during the instructional day 
and after school, as well as reading and study skills teachers who worked with all grade levels during the school day to 
support basic literacy skills. Additionally, two math teachers assisted students that qualified for Title I services during 
the after school support program. Additionally, FDCS has two trained and certified MELA–O educators available to 
assess and work with English Language Learners (ELL). We continue to implement actions to ensure compliance in 
Special Education, and report to the Department of Education on a scheduled basis. 

ACADEMIC SUPPORT 

In addition to the after school support offered during the 
school year, we sponsor a summer program for students who do 
not pass their core courses. The 2004 summer program was an 
intensive, four-week session of direct instruction in the areas 
of math and reading, supplemented by other content.  The 
session ran Monday through Thursday mornings, with field trips 
on Friday.  We offered daily silent reading time, direct 
instruction in math and reading, project-based topics around 
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writing and public speaking, a computer laboratory available for research and other student work. Any student who did 
not receive a grade of 70 or better in a core subject was required to attend the summer Program.  At the end of the 
program, teachers will administer evaluations to assess student progress.  Students who do not show progress will be 
retained due to special circumstances, and/or will participate in targeted tutoring and support during the upcoming 
school year. 

COUNSELING 

Academic success is often influenced by a variety of different factors, including peer pressure, uninformed decision– 
making, family struggles and a desire for independence.  The counseling program at FDCS is committed to working with 
students and their families to provide resources and services which will help students manage psychosocial issues that 
may hinder their academic success.  We provide on-going short-term crisis intervention, conflict mediation, and 
advocacy services.  Additionally, we act as a referral source to aid students and their families in obtaining more 
intensive, long-term counseling and support.   

S PTUDENT ERFORMANCE       

MASSACHUSETTS COMPREHENSIVE ASSESSMENT SYSTEM (MCAS) 

The school currently has scores from three administrations of the MCAS exam, which are shown in the table below. 

2001, 2002 AND 2003 MCAS RESULTS BY PERFORMANCE CATEGORY 

Subject Students Raw/ % % % % % 
Tested Scaled 

Score 
Advanced Proficient Needs 

Improve-

Warning 
/ Failed 

Passing 
(Accountability 

ment Plan Goal) 

Math 
Grade 6 

2003 63 225 3 16 25 56 44 (60) 

2002 63 222 2 10 33 56 45 (60) 

2001 51 223 4 4 39 53 47 (60) 

ELA 
Grade 7 

2003 65 232 0 28 58 14 86 (60) 

2002 61 231 0 23 62 15 85 (60) 

Math 
Grade 8 

2003 60 2 8 32 58 42 (60) 

As the table shows, in 2001, 2002, and 2003, a majority of sixth graders scored in the Warning/Failed category on 
the math exam. Eight percent (2001), 12% (2002), and 19% (2003) scored in the Advanced or Proficient categories 
over the past three years. Among 2003 seventh graders, 86% passed the English Language Arts (ELA) section of the 
test, exceeding the school’s Accountability Plan goal, with a smaller percentage in Needs Improvement (from 62% 
to 58%), and an increase in Proficient (from 23% to 28%). A majority of eighth graders scored in the Warning/Failed 
category in 2003. In the area of math, students in both sixth and eighth grade have not achieved the Accountability 
Plan goal. 

The MCAS math results for the 2001, 2002, and 2003, sixth graders are partly a reflection of the overall weakness in 
the math skills of the students entering FDCS, as each year less than 50% of sixth graders receiving a passing score 
on the math MCAS.  However, in each of the past three years there was a notable increase in the number of 
students scoring in the Advanced or Proficient categories:  8% in 2001, 12% in 2002, and 19% in 2003.  
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The MCAS English Language Arts (ELA) results for our 2002 and 2003 seventh graders reflect the presence of a much 
stronger set of skills.  In 2003, 86% passed the ELA section of the test, exceeding the school’s Accountability Plan 
goal, with a smaller percentage in Needs Improvement (from 62% to 58%), and an increase in Proficient (from 23% 
to 28%). 

We feel it is important to point out that the warning/failing category of the MCAS—the lowest category—actually 
contains five bands (levels).  Most FDCS students with scores in this warning category actually fall into its two 
uppermost point ranges, with the highest percentage of students positioned right on the cusp, just within reach of 
the passing category.  For example, in the 2003 MCAS test results, of the 35 FDCS students who scored in the 
warning category for 6th Grade math, 19 of those students (54%) fell in the uppermost level of the warning 
category.  Of the 9 students who scored in the warning category for 7th Grade ELA, 8 of those students (89%) fell in 
the uppermost level of the warning category.  And of the 35 students who scored in the warning category for 8th 

Grade math, 17 of those students (49%) fell in the uppermost level of the warning category.  FDCS will target 
special attention to these particular students to help them reach that next MCAS category.  

Upon taking an even closer look at statistics from other Boston middle schools, it becomes clear that FDCS is 
outperforming many peer middle schools in academic performance as measured by MCAS.  We make this statement 
with confidence after conducting a comparative analysis of FDCS student performance versus other Boston Public 
Schools (BPS) and Boston charter schools using MCAS scores. We analyzed scores in direct comparison to all schools, 
and also sought a direct comparison to schools with similar configurations and demographics.   This analysis 
indicates that FDCS is truly a viable educational public school option. 

There are twenty-two BPS middle schools which allow for a fair comparison to FDCS, in that they begin in Grade 6, 
and accept students from a wide range of elementary schools. Additionally there are 6 charter schools with middle 
schools. The table below reflects the fact that FDCS does perform better on the MCAS than most of those 
comparable Boston public schools; however, we do not perform as well as other charters in the city.  A higher 
percentage of our students obtain passing MCAS scores than students from these comparable Boston schools, as 
indicated by the DOE statistics showing a higher percentage rate of FDCS students in the three “passing” categories 
than most of the comparable schools.  
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STANFORD 9 ACHIEVEMENT TESTS 

Below is a narrative analysis of Stanford 9 Achievement Test results for the 2003-2004 battery, and tables reflecting data by class from fall 2000. 
This test was administered to all sixth, seventh and eighth graders in fall 2003 and spring 2004, and annually to all existing classes in the fall and 
spring of each prior school year.  Definitions of performance levels, national percentiles and median grade equivalent follow at the end of the 
data. 

2003-2004 STANFORD 9 ACHIEVEMENT TEST 
GRADE 6 

(Class of 2010) 

During spring 2004, 12% of the class performed at Levels 3 and 4 of the reading test’s performance standards, while almost 9 of 10 students 
performed at the lower standards (Levels 1 and 2).  In math, 12% performed at the highest performance standards (Levels 3 and 4); while 27% 
performed at Level 2, and 61% performed at Level 1.  Grade 6 performed at the 28th percentile in reading, and the 30th percentile in math in 
spring 2004. As a group, they continue to perform approximately two years behind grade level in reading (4.8) and math (5.1), making limited 
and no gains in grade level performance in reading and math, respectively.   

From fall 2003 to spring 2004, the percentage of students performing at levels 3 and 4 in reading dropped from 16% to 12% from fall to spring.  In 
math, the percentage of students in levels 3 and 4 increased from 11% to 12% from fall to spring.  Students made virtually no gains in median 
grade equivalent in reading (4.7 to 4.8), and in math, gained only a few months (4.6 to 5.1) from fall to spring.  

2010NATIONAL PERCENTILES – CLASS OF 

      READING         MATH 


National % Fall 2003 Spring 2004 

Vocabulary 34 34 

Comprehension 35 29 

Total 33 28 

National % Fall 2003 Spring 2004 

Problem Solving 30 34 

Procedures 32 29 

Total 29 30 

PERFORMANCE STANDARDS – CLA S S OF 2010 

READING MATH 


Performance Level Fall 2003 Spring 2004 

Level 1 23% 28% 

Level 2 61% 60% 

Level 3 15% 12% 

Level 4 1% 0 

Performance Level Fall 2003 Spring 2004 

Level 1 54% 61% 

Level 2 35% 27% 

Level 3 10% 9% 

Level 4 1% 3% 
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MEDIAN GRADE EQUIVALENT – CLASS OF 2010 

READING


Median Grade 
Equivalent 

Fall 2003 Spring 2004 

Vocabulary 4.7 4.8 

Comprehension 4.7 5.0 

Total Reading 4.7 4.8 

Median Grade 
Equivalent 

Fall 2003 Spring 2004 

Problem Solving 4.0 5.2 

Procedures 4.8 5.1 

Total Math 4.6 5.1 

2002-2004 STANFORD 9 ACHIEVEMENT TEST 
GRADE 7 

(Class of 2009) 

During spring 2004, 24% of the class performed at Levels 3 and 4 of the reading test’s performance standards, while three-quarters performed at the 
lower standards (Levels 1 and 2).  In math, 16% performed at the highest performance standards (Levels 3 and 4); while 28% performed at Level 2, 
and 58% performed at Level 1.  Grade 7 performed at the 36th percentile in reading, and the 37th percentile in math in Spring 2004. As a group, they 
continue to perform within one year of grade level in reading, but they have made no gains in grade level performance in math. 

From fall 2003 to spring 2004, grade 7 lost ground in reading and math.  The percentage of students performing at levels 3 and 4 dropped from 35% 
to 24% from fall to spring.  In math, the percentage of students in levels 3 and 4 dropped from 21% to 14% from fall to spring.  Students made 
significant gains in median grade equivalent in reading (6.4 to 7.2), but in math, gained only a few months from fall to spring.   

2009NATIONAL PERCENTILES – CLASS OF 

READING 

MATH 

National % Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Vocabulary 43 44 43 40 

Comprehension 44 47 44 35 

Total 43 45 42 36 

National % Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Problem Solving 42 44 40 39 

Procedures 42 35 38 35 

Total 42 39 38 37 
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PERFORMANCE STANDARDS – CLASS OF 2009 

READING 

MATH 

Performance Level Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Level 1 15% 15% 11% 15% 

Level 2 51% 55% 54% 61% 

Level 3 33% 31% 32% 24% 

Level 4 2% 0 3% 0 

Performance Level Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Level 1 37% 40% 48% 58% 

Level 2 35% 38% 30% 28% 

Level 3 25% 22% 16% 13% 

Level 4 3% 0 5% 1% 

MEDIAN GRADE EQUIVALENT – CLASS OF 2009 

READING 

MATH 

Median Grade 
Equivalent 

Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Vocabulary 5.2 5.8 6.3 7.0 

Comprehension 5.3 6.4 6.5 7.5 

Total Reading 5.5 6.2 6.4 7.2 

Median Grade 
Equivalent 

Fall 2002 Spring 2003 Fall 2003 Spring 2004 

Problem Solving 5.5 6.1 5.8 6.7 

Procedures 5.2 5.5 5.7 6.0 

Total Math 5.4 6.0 5.7 6.2 
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2000-2004 STANFORD 9 ACHIEVEMENT TEST 
GRADE 8 

(Class of 2008) 

During spring 2004, 17% of the class performed at Levels 3 and 4 of the reading test’s performance standards, while 82% performed at the lower 
standards (Levels 1 and 2). In math, 3% performed at the highest performance standards (Levels 3 and 4); while 34% performed at Level 2, and 63% 
performed at Level 1.  Grade 8 performed at the 32nd percentile in reading, and the 26th percentile in math in Spring 2004. As a group, they continue 
to perform 1.3 years below grade level in reading, and 1.9 years below grade-level in math. 

From fall 2003 to spring 2004, grade 8 did not make any movement in grade level in reading (7.6 for both fall and spring), but gained nearly a full 
year grade level in math (6.1 to 7.0).  The percentage of students performing at levels 3 and 4 in reading dropped from 25% to 17% from fall to 
spring.  In math, the percentage of students in levels 3 and 4 dropped from 4% to 3% from fall to spring.  

2008NATIONAL PERCENTILES – CLASS OF 

READING 

National % 
Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002 

Point 
Difference 

Fall 
2002 

Spring 
2003 

Point 
Difference 

Fall 
2003 

Spring 
2004 

Point 
Difference 

Vocabulary 
33 45 +11 43 48 +5 44 40 -4 43 39 -4 

Comprehension 
43 41 -2 48 47 -1 40 27 -13 39 29 -10 

Total 
39 42 +3 45 47 +2 40 30 -10 38 32 -6 

MATH 

National % Fall 
2000 

Spring 
2001 

Point 
Difference 

Fall 
2001 

Spring 
2002 

Point 
Difference 

Fall 
2002 

Spring 
2003 

Point 
Difference 

Fall 
2003 

Spring 
2004 

Point 
Difference 

Problem Solving 
39 41 +2 41 48 +7 37 24 -13 27 26 -1 

Procedures 48 46 -2 50 48 -2 47 38 -9 33 30 -3 

Total 42 42 - 44 48 +4 40 29 -11 29 26 -3 
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PERFORMANCE STANDARDS – CLASS OF 2008 

READING 

Performance 

Level 

Fall 

2000 

Spring 
2001 

Percent 

Diff. 

Fall 

2001 

Spring 
2002 

Percent 

Diff. 

Fall 

2002 

Spring 
2003 

Percent 

Diff. 

Fall 

2003 

Spring 
2004 

Percent 

Diff. 

Level 1 16% 13% -3 17% 16% -1 9% 28% +19 8% 20% +12 

Level 2 44% 57% +13 45% 51% +6 61% 56% -5 67% 62% -5 

Level 3 32% 28% -4 33% 30% -3 28% 16% -12 25% 17% -8 

Level 4 8% 2% -6 5% 3% -2 2% 0% -2 0 0 0 

MATH 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Fall 
2003 

Spring 
2004 

Percent 
Diff. 

Level 1 12% 34% +22 30% 30% - 34% 69% +35 66% 63% -3 

Level 2 48% 47% -1 47% 48% +1 48% 30% -18 30% 34% +4 

Level 3 32% 15% -17 14% 16% +2 17% 2% -15 4% 3% -1 

Level 4 8% 4% -4 9% 6% -3 2% - -2 0 0 0 
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MEDIAN GRADE EQUIVALENT – CLASS OF 2008 

READING 

Median Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 2001 Spring 
2002 

Grade 
Diff. 

Fall 2002 Spring 
2003 

Grade 
Diff. 

Fall 2003 Spring 
2004 

Grade 
Diff. 

Vocabulary 4.6 5.0 +.4 6.3 5.7 -.6 5.8 6.9 +1.1 7.5 7.5 _ 

Comprehension 4.5 5.3 +.8 5.2 6.6 +1.4 6.1 5.8 -.3 7.4 7.6 +.2 

Total Reading 4.8 4.9 +.1 5.8 5.9 +.1 6.0 6.2 +.2 7.6 7.6 _ 

MATH 

Median Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 
2002 

Spring 
2003 

Grade 
Diff. 

Fall 
2003 

Spring 
2004 

Grade 
Diff. 

Problem Solving 5.1 5.2 +.1 4.9 6.8 +1.9 6.3 5.6 -.7 6.1 7.3 +1.2 

Procedures 5.2 5.6 +.4 5.7 6.8 +1.1 6.3 6.4 +.1 5.8 6.6 .8 

Total Math 5.1 5.3 +.2 5.4 6.7 +1.3 6.2 6.0 -.2 6.1 7.0 .9 
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2000-2004 STANFORD 9 ACHIEVEMENT TEST 
GRADE 9 

(Class of 2007) 

During spring 2004, 20% of the class performed at Levels 3 and 4 of the reading test’s performance standards, while 80% performed at the lower 
standards (Levels 1 and 2). In math, no students performed at the highest performance standards (Levels 3 and 4); while 32% performed at Level 2, 
and 68% performed at Level 1.   

Grade 9 performed at the 36th percentile in reading, and the 32nd percentile in math in spring 2004. As a group, they continue to perform 1.8 years 
below grade level in reading, and 2.1 years below grade level in math. 

From fall 2003 to spring 2004, the class made three months of progress in grade level in reading (7.8 to 8.1) and math (7.5 to 7.8).  The percentage 
of students performing at levels 3 and 4 in reading dropped from 29% to 20% from fall to spring.  In math, the percentage of students in levels 3 and 
4 dropped from 25% to 0% from fall to spring.   

2007NATIONAL PERCENTILES – CLASS OF 

READING 

National % Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002 

Point 
Diff. 

Fall 
2002 

Spring 
2003 

Point 
Diff. 

Fall 
2003 

Spring 
2004 

Point 
Diff. 

Vocabulary 51 51 - 50 39 -11 40 
38 -2 

37 34 
-3 

Comprehension 41 41 - 45 29 -16 35 
34 -1 34 38 +4 

Total 43 43 - 47 30 -17 34 34 - 35 36 +1 

MATH 

National % Fall 
2000 

Spring 
2001 

Point 
Diff. 

Fall 
2001 

Spring 
2002 

Point 
Diff. 

Fall 
2002 

Spring 
2003 

Point 
Diff. 

Fall 
2003 

Spring 
2004 

Point 
Diff. 

Problem 
Solving 57 47 -10 45 31 -15 34 31 -3 28 N/A N/A 

Procedures 47 46 -1 50 29 -26 31 25 -6 53 N/A N/A 

Total 52 47 -5 47 29 -18 32 27 -5 36 32 -4 
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PERFORMANCE STANDARDS – CLASS OF 2007 

READING 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 2001 Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Fall 
2003 

Spring 
2004 

Percent 
Diff. 

Level 1 14% 22% +8 8% 24% +14 17 % 20% +3 15% 30% +15 

Level 2 57% 45% -12 54% 63% +9 59% 59% -7 56% 50% -6 

Level 3 20% 27% +7 35% 11% -24 24% 28% +4 29% 20% -9 

Level 4 8% 6% -2 3% 2% -1 - - - 0 0 -

MATH 

Performance 
Level 

Fall 
2000 

Spring 
2001 

Percent 
Diff. 

Fall 
2001 

Spring 
2002 

Percent 
Diff. 

Fall 
2002 

Spring 
2003 

Percent 
Diff. 

Fall 
2003 

Spring 
2004 

Point 
Diff. 

Level 1 29% 36% +7 31% 66% +35 56% 62% +6 60% 68% +8 

Level 2 35% 30% -5 37% 24% -13 37% 31% -6 38% 32% -6 

Level 3 31% 28% -3 22% 8% -14 6% 5% -1 2% 0 -2 

Level 4 6% 6% - 11% 2% -9 2 2% - 0 0 -
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MEDIAN GRADE EQUIVALENT – CLASS OF 2007 

READING 

Median 
Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 2002 Spring 
2003 

Grade 
Diff. 

Fall 2003 Spring 
2004 

Grade 
Diff. 

Vocabulary 6.3 6.3 - 6.8 7.1 +.3 7.5 7.3 -.2 7.7 7.5 -.2 

Comprehension  5.6 5.6 - 6.6 5.9 -.7 6.9 7.6 +.7 8.0 8.5 +.5 

Total Reading 5.7 5.9 +.2 6.7 6.7 - 7.2 7.8 +.6 7.8 8.1 +.3 

MATH 

Median 
Grade 
Equivalent 

Fall 
2000 

Spring 
2001 

Grade 
Diff. 

Fall 
2001 

Spring 
2002 

Grade 
Diff. 

Fall 
2002 

Spring 
2003 

Grade 
Diff 

Fall 
2003 

Spring 
2004 

Grade 
Diff. 

Problem 
Solving 

6.2 6.5 +.3 6.2 6.1 -.1 6.5 6.8 +.3 6.5 N/A N/A 

Procedures 5.9 6.1 +.2 6.4 5.7 -.7 5.9 6.5 +.6 8.2 N/A N/A 

Total Math 6.1 6.6 +.5 6.2 5.8 -.4 6.4 6.9 +.5 7.5 7.8 +.3 
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STANFORD 9 SCORING DEFINITIONS 

Percentile Rank – indicates the relative standing of a student in comparison with students in the same grade in the 
norm group who took the test at a comparable time. 

Performance Standard – A criterion-referenced score that reflect what students know and should be able to do in given 
subject areas. The Stanford Performance Standards were determined by expert panels of educators, who judged each 
test question on the basis of how students at different levels of achievement should perform.  These expert judgments 
yielded four categories or levels of student performance. 

     Level 1 indicated little or no mastery of fundamental knowledge and skills.

     Level 2 denotes partial mastery of the knowledge and skills that are fundamental for satisfactory work.  At 
     the high school level, this is higher than minimum competency skills.   

     Level 3 represents solid academic performance, indicating that students are prepared for the next grade.  At 
     the high school level, this indicated preparedness for democratic citizenship, responsible adulthood and  
     productive work. 

     Level 4 signifies superior performance beyond grade-level mastery.  At the high school level, this shows  
     readiness for rigorous college courses, advanced technical training or employment requiring advanced
     academic achievement. 

     Median Grade Equivalent – An indicator of typical group performance in terms of grade placement of students  
     for whom a score is average or typical.   

INTERNAL ASSESSMENTS OF PERFORMANCE 

We believe that student performance cannot be fully assessed by standardized test scores.  Teachers use regular pre-
and post assessments with work samples over time, along with other traditional assessment tools regularly.  Also, the 
faculty uses common entry and exit standards and performance rubrics across grade levels to ensure consistency of 
instruction.  

We also assess progress through monitoring the quarterly honor rolls.  Frederick Douglass Charter School has two honor 
rolls each term -- academic and effort. Academic Honor Roll requires all grades of 85 or better, and all citizenship 
grades of 3 or better. Effort Honor Roll requires all effort grades of 3 or better. 

2003-2004 ACADEMIC HONOR ROLL 

1st 2nd 3rd 4th Term 
Term Term Term 
17 21 17 12 

1st Term 2nd Term 3rd Term 4th Term 

46 59 57 116 

S CCHOOL ULTURE 

CODES OF CONDUCT 

We strongly believe that academic institutions such as ours have the responsibility of nurturing good citizens who 
contribute positively to their communities. In our very first semester, we asked our founding students to help us 
develop the values by which we will live. Together we identified the values of compassion, respect, tolerance, 
cooperation, honesty and responsibility. This became our Citizenship Code, the standards that we agree to embrace 
when we become part of Frederick Douglass Charter School. Every member of the Frederick Douglass Charter School 
community –- students, teachers, administrators, parents, and trustees -– is committed to exemplifying the code in our 
day-to-day interactions with each other.  
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The Citizenship Code is quintessential to our ability to deliver on our promise to provide a safe and orderly school 
environment, which is conducive to learning.   Therefore, we took the time to elucidate the Citizenship Code, set clear 
guidelines for acceptable behavior, and establish predictable consequences for disregarding the code.   

To reinforce the values embodied in the Citizenship Code, we address lapses in student behavior using a combination of 
corrective, punitive and reward-based measures. For instance we may suspend a student for a short duration for 
disrupting the class, and require that the student also write an essay on the importance of respecting community.  The 
student may be denied important privileges and/or serve the community to emphasize the importance of good 
behavior.  We attempt to provide supportive feedback as a reward when students appear to have internalized the 
appropriate behavior after an offense.  While most suspensions tend to be of short duration, serious offenses such as 
fighting, or violating safety procedures could warrant longer suspensions, and a more comprehensive remedial process. 

Students with chronic discipline violations are often referred to the school counselor, who designs behavior plans to 
promote improved awareness and self-control.  The behavior plans are sometimes designed to be contracts between 
students, the dean and the student’s parents/guardians specifying goals and listing timelines for improvement, and 
monitoring student behavior based on these guidelines.  

STUDENT DISCIPLINE 

For school year 2003-2004, we modified our Code of Discipline and outlined in even greater detail our high 
expectations for student conduct and the potential consequences for students who failed to meet those expectations. 
Predictably, it took some students time to adjust to the high expectations and firm rules, and many tested limits and 
received appropriate consequences for these violations.  

Although most students strived hard to live by the school’s Code of Conduct, there were many who had to be 
disciplined using strict measures.  Most of the violations receiving the serious consequence of out-of-school suspension 
were due to violations of our Citizenship Code. Students struggled to change previous patterns of school behavior and 
learn to model the characteristics of good citizenship that FDCS demands of all members of our community. During the 
2003-2004 school year, students were suspended on 328 occasions.  One hundred and thirty-four (134) students served 
out-of-school suspensions, similar to the 50% rate of the previous school year.  The school did not offer in-school 
suspensions.  Three students were suspended for five days or more.  The reasons for suspensions included fighting, 
disruptive behavior and disrespectful behavior toward peers and/adults, disrespect of property, and horseplay.  Three 
students were expelled for jeopardizing the safety of the school community. Fifty percent of the student body 
committed at least one suspendable infraction during the course of the year. 

2003-2004 OUT-OF-SCHOOL SUSPENSIONS 

Grade # of Students # of Suspensions 
6 36 113 
7 32 54 
8 49 137 
9 17 24 

TOTAL 134 328 

BUILDING SCHOOL RITUALS AND TRADITIONS 

Rituals and traditions play a critical role in the formation of a strong school culture. We strongly believe that traditions 
reinforce school values, and help foster pride in the institution. This past school year, we built upon previously 
established traditions and created new ones.  

Community Meeting is our longest running tradition. Every other Wednesday, the entire school meets together to 
address community issues, celebrate student achievement, and share student work. Additionally, we use this time to 
celebrate students who modeled positive citizenship or excelled academically each month. Teachers recognize 
exemplary students with certificates and this serves to encourage other students to strive hard to earn Citizen and/or 
Student of the Month. 
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Advisory Group is a tradition, which was developed in school year 2002-2003. Every teacher and administrator is 
assigned to a group of up to ten students who meet every other Wednesday to discuss academic and social issues. 
Advisors provide critical support, offer advice, help students organize homework, facilitate important current events 
discussions or conduct community service projects and surveys. Advisees were able to get to know one adult in the 
building very well, and develop a broader network of peers.  Advisory Group has become a critical tradition at FDCS.  

Student Leadership Development involves developing strong school leaders, and is an important factor in fostering a 
positive school culture and climate.  Students want to be involved in the planning of school activities and they 
particularly wish to have a role in student governance.  Last school year, we began the process of developing strong 
school leaders with the formation of the FDCS Student Council.  Student Council was comprised of four Student Council 
leaders in grade six, seven, eight and nine.  The offices were President, Vice-President, Treasurer and Secretary. 
Interested students submitted their name for nomination, prepared advertisements, posted them around the school, 
discussed their platform ideas with the community and delivered an oral presentation before the entire school 
community.  After a two-week long campaign, Student Council members were elected by secret ballot completed by 
their classmates and the faculty.  Sixteen (16) Student Council members then met with the Student Council Advisor on 
a weekly basis to plan, develop and implement a whole host of student activities, including fundraising events and 
school dances.   

Student Council was an extremely successful way of teaching all of our students how to become positive school 
leaders. Student Council members were held to high standards of academic achievement and citizenship and had to 
model that behavior for other students or risk being removed from their positions.  As a result, many of the students 
who were not on student council became interested in becoming student leaders themselves.  Some even requested to 
sit in on student council meetings and help out with student council events. 

ATHLETICS 

We understand that sports play an important role in both the physical, 
emotional and social development of our students. Therefore, we made 
after-school sports activities a priority once we moved into a facility 
with a gymnasium.  For the first time, we were able to offer after 
school basketball twice a week and step dance classes once per week 
for interested students.  There were no try-outs.  Students completed 
an after-school activities permission slip to participate.  Over one 
hundred students took advantage of these opportunities. 

ENRICHMENT CLASSES 

In addition to their regular classroom responsibilities, faculty and 
administrators extended themselves in several areas. We offered a 
wide variety of enrichment classes for students in each grade. Art 
classes, logic games, chess, girls groups, a book club and science 
experiments were among the offerings. In addition, the faculty 
instituted an MCAS review class twice a week during the school day to 
help students prepare for the MCAS and to shore up areas where 
further skill building was needed.  

FIELD TRIPS 

Field trips add the experiential learning dimension to our learning program, and are a very important part of the 
school’s supplementary education program. Some trips were tied directly to the academic program, while others were 
designed for community building. Students visited universities, museums, the Blue Hills, the Boston Youth Symphony 
Orchestra, and the Aquarium, among other sites.  Several of our seventh grade scholars read sonnets publicly at the 
annual Shakespeare Sonnet Festival at St. Anselm’s College in February.  FDCS was the only urban school to participate 
in that public presentation.  The Frederick Douglass House of UMass Dartmouth hosted our year-end field day. 
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SCHOOL PARTNERS 

FACULTY AND STAFF 

The faculty of Frederick Douglass Charter School is comprised of an extraordinary group of educators who have one 
clear goal in mind -- to create a school where urban youngsters are fully supported in their quest to gain the finest 
education possible.  Though all of these talented people could have found positions elsewhere, they chose Frederick 
Douglass Charter School because they believed wholly in its mission. 

Our faculty members are fully aware of the challenges of building a curriculum and creating a learning environment for 
urban youngsters, and are willing to go the extra mile to make it happen.  “Whatever it takes” is the mantra by which 
our faculty approaches its work.  It is very common to see a teacher work one-on-one with a student who had difficulty 
in class long after the extended school day.   

Our faculty is also committed to designing curriculum and developing a scope and sequence to include the mission-
oriented aspects of the program -- college preparation and the skills of research, writing and public speaking. 
Additionally, our faculty is steadfast in tracking individual progress, and working to ensure that the curriculum and 
instructional design meets the needs of each and every student.  To design a curriculum that meets these complex 
criteria, teachers often tap into a number of local professional development agencies.  A summary table of staff 
qualifications for the past four years follows.   

SUMMARY OF TEACHER AND ADMINISTRATOR QUALIFICATIONS 

2000-01 THROUGH 2003-04 

Area Teacher Qualifications 2000-01 2001-02 2002-03 2003-04 
Average Years of Experience 5.1 9.3 3.8 6.3 
Total Master’s Degrees 10/11 10/14 9/18 18/28 
Total Certified 8/11 3/14 9/18 16/26 
Total Waived N/A 0 9 16 
Total Highly Qualified per NCLB N/A NA NA 25 /28 

Administrator Qualifications 2000-01 2001-02 2002-03 2003-04 
Average or Range of Years of Experience 20 (av.) 18 (av.) 2 to 32 3 to 33 
Master’s Degrees 4/4 4/4 4/5 6/6 
Certified 3/4 1/4 2/5 3/6 

Teacher retention has been challenging at Frederick Douglass Charter School. It improved greatly during the 2003-2004 
school year.  At this point, our retention rate for core subject teachers for the upcoming year is 37% (down from 58% 
last year); and 70% for instructional support staff and specialists (up from 33% including last year’s reorganization, or 
56% not excluding the reorganization).  The school will retain five of six administrators (or 83%).   
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Our overall retention rate for teaching faculty is 50%, exactly the same as last year.  A summary of 2003-2004 faculty 
and administrator retention compared to prior school years appears below. 

2000-01 TO 2003-04 FACULTY AND STAFF RETENTION 

Staff Retention During SY (FTE) 2000-01 2001-02 2002-03 2003-04 
Faculty Left During Year 2 5 2 4 
Faculty Hired During Year 1 4 2 4 
Percentage of Retention During Year 82% 64% 93% 89% 

Staff Retention End of SY (FTE) 2000-01 2001-02 2002-03 2003-04 
Total Teaching Faculty 27% 21% 50% 50% 
Instructional, Specialists, and Support Staff  NA NA 33.3% 70% 
Core Teachers NA 13% 58% 37% 

Administrator Retention 2000-01 2001-02 2002-03 2004-05 
Administrators (FTE) 0 50% 80% 83% 

Faculty/Student Ratio 2000-01 2001-02 2002-03 2004-05 
Instructional, Specialists and Instructional 
Support Staff 

1:11 1:11 1:9 1:11 

GOVERNANCE 

2003-2004 BOARD MEMBERS 

Robin A. Walker, Chairperson 
Ms. Walker is a corporate counsel for Staples. Previously she served as a corporate associate at Kirkpatrick & Lockhart 
LLP. Ms. Walker has represented individuals, educational institutions, financial institutions, and private and public 
high-technology companies, medical device companies, biotechnology companies, and consumer product firms, 
including organic and natural food companies.  Ms. Walker has counseled clients on a wide variety of legal matters 
including corporate governance, business planning, intellectual property licensing, technology transfer, franchising, 
corporate reorganizations, venture capital, debt and equity financings, private placements, asset-based and unsecured 
lending, public offerings, mergers and acquisitions, securities, and general corporate law.  In the community, Ms. 
Walker is an active member of the Boston Lawyers Group, the Boston Chamber of Commerce, and the American Bar 
Association.  She received a Bachelor of Arts in History from Vassar College and a Juris Doctor from the Boston 
University School of Law.  Term expires 3/07. 

Carleton Jones, Vice Chairperson 
Mr. Jones is a Strategic and Capital Planner for the Boston Public Schools.  As a member of the BPS Strategic Planning 
Team, Mr. Jones serves as an advisor to the Chief Operating Officer and the Superintendent of the Boston Public 
Schools on budget issues pertaining to capital construction projects for School Department facilities, including 
renovations, new school construction and school building additions.  He is a member of the New England Chapter of the 
Tuskegee Airman Inc. and is a volunteer for the U.S. Air Force Auxiliary, Civil Air Patrol.  Mr. Jones holds a B.A. in 
Communications Arts from Howard University and a Graduate Certificate of Special Studies in Administration and 
Management from Harvard University Extension School.  Term expires 2/05. 

Neil R. Gordon, Treasurer 
Mr. Gordon is president of N.R. Gordon & Company, Inc., a provider of a broad range of value-added financial 
consulting services.  He began his career with the accounting firm of Haskins & Sells and served as director, finance 
and accounting, of Empire of Carolina, Inc.  Mr. Gordon was associated with Ekco Group, Inc., a leading consumer 
products manufacturer and marketer, for fourteen years, including eight years as the company's treasurer, before 
establishing N.R. Gordon & Company in 1995.  Mr. Gordon serves on the board of directors of Avitar, Inc., and on the 
advisory boards of a number of emerging companies.  He is a director of the Andover Committee for a Better Chance 
and a director and treasurer of the Andover Historical Society. Term expires 5/06. 
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Pieta Blakely, Clerk 
Ms. Blakely joins the Board with a wealth of experience in the financial services industry. Presently, she serves as a 
Business Analyst at Manulife Financial, where she designs systems to automate workflow and reconcile custody billing 
for Manulife’s 48 funds. Prior to her present assignment, Ms. Blakely worked for State Street as a senior mutual fund 
accountant. Outside of her professional duties, she volunteers her time with Boston Cares and as a mentor for the 
Academy of Public Service at Dorchester High School. Term expires 6/07. 

Benjamin Anderson 
Mr. Anderson, a FDCS co-founder, recently graduated from the two-year MBA program at Babson College / Olin 
Graduate School of Business with a concentration in Entrepreneurship. Previously, he has worked for New Profit, Inc., a 
venture philanthropy organization. Earlier in his career he has been the Director of the Magnet Program at the 
Steppingstone Foundation, an education focused organization dedicated to preparing and placing deserving students in 
the Boston exam high schools and area independent schools. Prior to that he worked as a Site Director for Citizen 
Schools, and as a consultant at Mercer Management Consulting. He is a resident of Dorchester. Term expires 2/05. 

Erika Alvarez Werner 
Ms. Alvarez Werner most recently worked as the Chief of Staff to State Representative Peter J. Larkin, who was 
recently appointed Assistant Vice Chairman of the Committee on Ways and Means in the Massachusetts House of 
Representatives, the Legislature’s budget-writing committee.  She also recently served as his Chief of Staff for two 
years when he served as the Chairman of the Joint Committee on Education.  She came to the State House with several 
years of experience working in a variety of education endeavors.  She worked as an English teacher for the 
Steppingstone Foundation, working with sixth graders in Boston. Erika also served on the Bilingual Education Advisory 
Council to the Massachusetts Board of Education.  Term expires 1/06. 

Brenda Gadson 
Ms. Gadson has served as executive Director of the Roxbury Multi-Service Center for the past five years.  Ms. Gadson, 
has worked in administration of human and social services in the corporate, private and government sectors over the 
past 30 years.  She possesses a wealth of experience in conducting training seminars and workshops on a variety of 
subjects related to child welfare, foster care and adoption, recruitment in communities of color, permanency, system 
reform and strategic planning.  A native of Philadelphia, PA, Ms. Gadson holds a Masters Degree from Clarke University 
(Worcester, Massachusetts) and an undergraduate degree from Tufts University (Medford, MA).  Term expires 4/06. 

Milton Butts, Jr. 
Mr. Butts is an assistant professor in the Department of Sociology at the University of Massachusetts Boston.  He 
completed the Ph.D. in Sociology from the University of Pennsylvania (2001).  Prior to completion of graduate school, 
he served as Assistant Dean of the College of Human Science and Services at the University of Rhode Island (1991
1998), and Coordinator of Multicultural Student Affairs at Franklin and Marshall College (1988-1991).  Mr. Butts has also 
worked with young people in a variety of positions, including Co-Director of the A Better Chance in Lower Merion, Pa. 
and Youth Services Inc. in Philadelphia. 

2003-2004 COMMITTEES 

Administration and Finance Committee: Neil Gordon, Chair 
Members: Pieta Blakely, Walter Johnson, Wanda Speede, Sue Morong  

Educational Policy: Erika Alvarez, Chair 
Members: Milton Butts, Richard Perry, Nita Desai 

Development Committee: Ben Anderson, Chair 
Members: Milton Butts, Wanda Speede 
Consultants: Wendy Decker, Mike Flaherty, Judy Anderson 

Facility Search Committee: Carleton Jones, Chair 
Members: Ben Anderson, Pieta Blakely, Wanda Speede, Robin Walker 
Consultants: Dwight Berg, Jake Upton  

Governance Committee: Carleton Jones, Chair 
Members: Ben Anderson, Brenda Gadson, Robin Walker, Wanda Speede 
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SCHEDULE OF BOARD MEETINGS 

2003-2004 2004-2005 

July 9, 2003 
September 10, 2003 
November 12, 2003 
January 14, 2004 
March 10, 2004 
May 12, 2004 

July 14, 2004 
August 18, 2004 

September 8, 2004 
October 13, 2004 

November 10, 2004 
December 8, 2004 
January 12, 2005 
February 9, 2005 

March 9, 2005 
April 13, 2005 
May 11, 2005 
June 13, 2005 

2003–2004 BOARD POLICY DEVELOPMENT 

The FDCS Board of Trustees meets every other month to make policy and assess the performance of the school. 
Policies approved this year and key areas of focus included: 

•	 Approved Lee, Yee and Company as auditors. 

•	 Approved revised committee charters including Finance Committee Charter, Development Committee 
Charter, and Education Policies Committee Charter. 

•	 Created Charter Renewal Task Force. 

•	 Revised public comment format to require public comments be submitted in writing in advance in order to 
allow the Board time to prepare a complete response to the comment. 

•	 Approved revised budget. 

•	 Set new time of public Board meetings 6:30 to 8:00 pm. 

•	 Approved new officers. 

•	 Renewed Board member terms for two members with expiring terms. 

•	 Adopted revised By-Laws. 

•	 Reaffirmed By-Laws policy not to require having a teacher as a Board member. 

•	 Streamlined financial operations and procedures to make them consistent with DOE and auditor 
recommendations, including: closing the imprest and money market accounts, changing of authorized 
check signatories, and requiring two officers to sign checks over $5,000. 

•	 Authorized Treasurer and Vice Chair to negotiate with real estate brokers. 

•	 Approved policies related to methods of administration of civil rights. 

•	 Approved graduation requirements. 

•	 Approved new Clerk of the Board. 

•	 Set process for Head of School annual review. 

•	 Approved of cost of living increase for faculty and staff salaries. 
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•	 Appointed a new Board member pending DOE approval. 

•	 Approved policy regarding mandated reporting if suspected child abuse and neglect. 

•	 Authorized school to take out a bridge loan up to $225,000 to bridge the period before receiving the DOE 
fourth quarter payment. 

COMPLAINT PROCEDURE 

The procedure for making a complaint to the Board of Trustees is as follows: 

I.	 Process for informing parents, students, and school staff/ faculty of their right to complain and the process by 
which they exercise that right. 

a.	 Handbook 

i. We will outline these rights and procedures in the staff handbook, and the parent and student handbook. 

II.	 Steps which complaining parties are expected to have made before bringing a complaint to the board. 

a.	 Communications with faculty, staff and Head of School 

i.	 Complaining parties should first communicate with faculty and staff. 

ii.	 If the issue is not resolved, complaints should be taken to the Head of School. 

III.	 Procedure for responding to complaints 

a.	 Communication with school board 

i.	 A parent, guardian of other individuals or groups who believe that FDCS has violated or is violating any 
provision of the law may file a written complaint with the Board of Trustees. 

ii.	 The Board of Trustees will respond in writing to the complaining party no later than thirty days from receipt of 
the complaining. 

b.	 Board Review 

i.	 Pursuant to receipt of a complaint, the Board of Trustees will conduct reviews to ensure legal compliance in 
response to complaints, and the specific individuals involved shall cooperate to the fullest extent with the 
review. 

c.	 Communication with the Commissioner of Education 

i.	 A complaining party who believes the complaint has not been adequately addressed by the Board of Trustees 
may submit the complaint in writing to the Commissioner of Education, who shall investigate the complaint and 
make a written response. 

ii.	 In the event FDCS is found in non-compliance with the law, as a result of a complaint or upon investigation, the 
Board of Education may take such action as it deems appropriate, including, but not limited to suspension or 
revocation of the charter, or referral of the matter to the District Attorney or the Office of the Attorney 
General for appropriate legal action. 

SUMMARY OF OFFICIAL COMPLAINTS RECEIVED BY THE BOARD OF TRUSTEES 

The Board of Trustees received two official complaints during the 2003-2004 school year. The complaints were from 
two parents who expressed separate concerns regarding (a) the decision to expel a student; and (b) the supervision of 
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students at a charity event held for the benefit of the school.  Upon careful review of the testimony and evidence 
presented by the parent, student and their advocate at the expulsion appeal hearing, the Board sub-committee 
unanimously upheld the decision to expel the student whose continued presence in school represented a danger to the 
physical safety of another student.  Upon careful review of the second complaint, the Board of Trustees provided a 
written response indicating that the co-sponsors of the charity event had fulfilled their obligation to provide a safe and 
secure environment for the event by ensuring that the facility provided security officers during the event and that it 
was the responsibility of the parents/guardians to chaperone their children while attending the evening charity event 
held off-site. 

PARENTS AND GUARDIANS 

At Frederick Douglass, we are fortunate to have actively involved parents/guardians who generously contribute their 
time and talent towards the success of our program.  Through their consistent presence and insightful feedback, 
parents and guardians influence decision-making and play a key role as we work together in establishing a strong home 
school partnership. Several parent leaders continue to organize the FDCS Parent Council which meets monthly and is 
open to any FDCS parent/guardian who wishes to attend.  The Parent Council supports school programming and 
facilitates communication between parents and FDCS faculty and staff.  This year, the Parent Council helped recruit 
parents/guardians to participate in the 2004 Department of Education site visit, organized books donations to help 
start our school library, and collaborated with the guidance counselor in planning whole school activities, including two 
highly successful school dances.  We continue to welcome and be grateful for the unflagging support of FDCS 
parents/guardians. 

THANKS TO OUR GENEROUS DONORS AND VOLUNTEERS 

On the fundraising and friendraising front, the highlight of our year was an event in partnership with Walden Media. On 
June 15, 2004 over 500 donors, friends, faculty, staff, students and board members turned out for a night of movie 
magic at an exclusive advance screening of the Walden Media / Walt Disney Pictures Release of Around the World in 80 
Days.  Thank you to all who came out to support our school. 

We are deeply grateful to Mike Flaherty, co-founder of Frederick Douglass Charter School and also co-founder of 
Walden Media, for his incredible generosity in hosting the event. Walden Media has been a model partner, a true 
testament to the company’s dedication to creating powerful educational opportunities for schoolchildren. Peggy 
Taylor, Erin Mackey and countless other Walden staff contributed to making the night a booming success. We are 
delighted that together we doubled funds raised over last year’s event.   

Frederick Douglass Charter School extends special than you to Bob and Judy Anderson for their financial support and 
efforts to recruit new friends to the school. Together, they introduced a cadre of supporters from Concord and other 
suburban towns to the school, and brought them into the city for the June 15 event.  We acknowledge the in-kind 
contribution from STRAN and Co., Colortek, and Warroom which supported the screening. We also thank Tricia and 
her team at Loew’s Theater. Finally we express deep gratitude to Wendy Decker for her tireless efforts in managing 
the event. 

Our efforts to secure a facility have been underpinned by the incredible generosity of Kirkpatick & Lockhart. Attorney 
Roberta Goto has provided brilliant and invaluable legal advice during our long journey from our old site in Hyde Park 
to our new location in Roslindale.   

Finally, we are deeply appreciative for the continued support of the Mifflin Foundation. It has provided board 
development support through the work of an Executive Service Corps team of Sylvia Simmons and Catharina Stassen. 
Their wise counsel and countless hours of time have played an invaluable role in our development. In addition we thank 
the Minnie Parker Charitable Trust for its continued support of our growth.  

Finally, thanks to all who have donated books, materials, food, time and energy at various school events and meetings 
at junctures along the way. Also, thanks to the scholars and their parents and guardians who assisted us with the mid-
December move.  Any contribution of time, energy or money improves our capacity to provide the education our 
children deserve.  
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2003-2004 DONOR LIST (PARTIAL) 

$10,000 and above 

Bob & Judy Anderson 

$5000 to $9999 
Geroge H. and Jane A. Mifflin Memorial Fund 
Minnie Parker Charitable Foundation 
Ben & Vanessa Anderson 

$1000 to $4999 
Kirkpatrick & Lockhart 
Robert & Patricia Almond  
Joel Alvord & Lisa Schmid 
Sarah Alvord & Glen Brenner  
Ollie & Brenda Gadson  
Carleton & Ida Jones 
Wanda Speede 

Geoff Talvola & Robin Walker 

$250 to $999 

Warren & Lois Farrell 

Richard & Carolyn Farrell 

Michael &Kelly Flaherty 

Peter & Jen Flaherty 

Judy & Rich Guggenhime 

Win & Sarah Hindle 

Jerry & Darlene Jordan 

Jack & Cynthia LaMothe 

Lloyd Macdonald & Michele Taipele  

David & Louisa McKown 

Marc & Beth Myers 

Whit & Linda Painter 

Sylvia Simmons 

F.L. & Catharina Stassen 

Murray & Jean Swindell 

Erika & John Werner 

Up to $249 

Valerie Alfred


Rick & Marilyn Anderson 


Mourad & Christina Belfakih


Bob & Ann Billings 


Pieta Blakely 


Heidi Brooks 


Mark & Ann Buckley 


Milton Butts 


Debra Candreva & Erik Barnes


Joyce Coleman 


Brad & Moni Congdon 


Carl Cooper 


Estelle Disch 

Alex Dunn 

Rory FitzPatrick & Mary Ann Walsh 

Rich & Barbara Fivek 


Up to $249 continued 

Andrew & Allison Friedman 

Laura Frizzell 
Thomas Gill & Lenore Penniman 
Neil & Sally Gordon 

Nat & Jodi Gorton 

Mike & Karen Gorton 

David Green 

Susan Halby 

Germain Harper 

Peg & Bill Hoover 

David Horgan 

Scott Horgan 

Robert Johnson 

Glenn & Marsha Johnson 
George & Edna Jones 
Danny & Hannah Kim 

Dencho Kojucharov & Maria Zlateva  

Iris Lind 

Austin & Ann Lyne 

Marianne Macdonald 

Al & Gail Marmer 

Nicholas Martinelli 
Leo McCallum 
Nancy McKenzie 

Peter & Carol Meenan 

Robert Molloy 

Sue Morong 

Andrew & Kerri Mulkerin 

Tare & Susan Newbury 
Patricia Nelson 
Rhonda Perch 
Rich Perry 
Tim Perry 

Tom & Ruth Piper 

Jon & Kristin Piper 
Mitchell & Adrienne Rabkin 
Michael Roberts & Jennifer Greaney 

Jean Robinson 
Debbie Scott & Ralph Martin  
James & Jackie Jenkins Scott  

Lurlyn Seigler 

Peter Small 

Adam Smith & Christina Anderson  

James Smith 

Elizabeth Spaulding 

Ihsan Speede-Franklin 

Wade & Mary Staniar 

Arthur Steinert 

William & Ellen Stone 

Tom & Jeanie Swaim 
Earl Sydney 
John & Cathy Tilney 

Jake & Dena Upton 

Walter & Janet Walker 
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Cynthia Westervelt 
Adam & Susan Winstanley 
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-36




FREDERICK DOUGLASS CHARTER SCHOOL 2003 – 2004 ANNUAL REPORT 

FINANCIALS 

FDCS REVENUE & EXPENSES FDCS BALANCE SHEET: JUNE 30, 2004 

For the 12 months ending June 30, 2004 (Unaudited) (Unaudited) 

Revenue ASSETS 

Government Entitlements 2,763,870.04 Current Assets 

Government Grants - Cash-Operating Account 149,893.98 

Private Grants 39,700.00 Accounts Receivable  18,059.80 

Other Revenue 56,259.75 Total Current Assets 167,953.78 

Total Revenue 2,859,829.79 

Property and Equipment 

Operating Expenses 

Salaries and Wages 

Payroll Taxes 

Benefits 

1,707,710.79 

116,164.59 

132,964.08 

Computer Equipment & 

Software 

Furniture and Fixtures 

Leasehold Improvements 

 13,520.20 

151,492.00 

 18,800.00 

Instructional Expenses 202,047.71 
Accumulated Depreciation (79,970.00) 

Student Services 79,815.61 Total Property and Equipment 103,842.20 

Administrative Expenses 323,310.74 

Facilities 490,471.75 Total Assets 271,795.98 

Furniture & Equipment 65,232.49 

Total Expenses 3,117,717.76 

LIABILITIES AND CAPITAL 

Increase/Decrease in Net 

Assets  (257,887.97) Current Liabilities 

Accounts Payable 3,466.81 

Employee 403B Contribution 

2003 - 2004 BUDGET 

SUMMARY 

Pay 

MTRB Payable 

780.00 

2,158.66 

FSA/DCA/125 Plan (931.50) 

Revenue 
Loan Payable 220,000.00 

Government Entitlements 2,711,303.00 
Total Current Liabilities 225,473.97 

Private Grants 150,000.00 

Other Revenue 52,164.00 

Total Revenue 2,913,467.00 
Total Liabilities 225,473.97 

Expenses Capital 

Salaries and Wages 1,778,817.06 Retained Earnings-Prior 304,209.98 

Payroll Taxes 55,000.00 Net Income   (257,887.97) 

Benefits 181,499.00 Total Capital  46,322.01 

Instructional Expenses 138,900.00 

Student Services 78,935.00 Total Liabilities & Capital 271,795.98 

Administrative Expenses 131,045.00 

Facilities 529,320.00 

Capital Purchases 20,250.00 

Total Expenses 2,913,766.06 

Increase/Decrease in Net 

Assets (299.06) 
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2004 

2005 

C2004–2005 FDCS SCHOOL ALENDAR 

August 26 New Faculty and Staff Report 

30 Returning Faculty and Staff Report  

August- 26 Faculty and Staff Orientation and Meetings  
September - 3 
September 6 Labor Day – Holiday 

7 Parent/Guardian/Student Orientation: Morning for New Families; 
Afternoon for Returning Families 

8 First Day of School / All Students Report 

23 Curriculum Night 

October 8 Professional Day / No School for Students 

11 Rethinking Columbus Day - Holiday 

November 10 End 1st Marking Period 

11 Veterans’ Day - Holiday 

12 Professional Day / No School for Students 

24 Early Release (Time to be announced) 

25-26 Thanksgiving - Holiday 

December 2-3 1st Term Parent/Guardian-Teacher Conferences (tentative) 

24-31 Winter Recess - No School for Students (December 24, 2004 – December 31, 2004 and 
January 3, 2005) 

January 3 Professional Day / No School for Students 

4 Students Return from December Recess 

17 Martin Luther King Day - Holiday 

28 End of 2nd Marking Period 

February 10-11 2nd Term Parent/Guardian-Teacher Conferences (tentative) 

21 Presidents’ Day - Holiday 

22-25 Winter Recess / No School 

28 Students and Staff Return from Winter Recess 

17 Professional Day / No School for Students 

March 25 Good Friday - Holiday 

8 End of 3rd Marking Period 

April 18 Patriot’s Day - Holiday 

19-22 Spring Recess / No School 

25 Students and Staff Return from Spring Recess 

28-29 3rd Term Parent/Guardian-Teacher Conferences (tentative) 

30 Memorial Day - Holiday 

May 17 Professional Day / No School for Students 
End of 4th and Final Marking Period 

June 23 Grade 8 Graduation (tentative based on no school day cancellations) 

24 Last Day of School (tentative based on no school day cancellations) 

27-30 Closing Faculty Meetings (Days 181-185 for school cancellation replacement) 

School will be in session Monday through Thursday 8:00 a.m. to 3:00 p.m. and Friday from 8:00 a.m. to 12:20 
p.m. We reserve the right to modify this calendar with prior notice.   
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