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Dear Charter School Office, July 20, 2004 

This was a landmark year for Hilltown Cooperative Charter School. The last of the children who 
came to Hilltown in 1995 graduated in June. As mother of one of them, I contemplate the 
impending shift from personal memory to institutional memory; the ways that a school keeps its 
character and ideals while the people within it pass the torch from one hand to the next. 

This year the Board of Trustees work has been hard but tremendously rewarding. It has been a 
year of positioning and consolidation. Big issues like our facility’s limits, the ongoing reality of 
tight budgets, and continued political antagonism to charter schools, have highlighted the 
demands Hilltown must meet in order to keep dreaming big dreams for our children. 

We had a tight budget this year, but with the able and careful management of our coordinators, 
we have gotten through it all right. However, it has become clear to the Board that we cannot 
hope to meet our ideals without independently raising funds. Friends of Hilltown (FoH), our sister 
501(c)(3) organization, has become a source of supplemental funding upon which the school 
relies. The Board is determined to continue a close alliance with FoH, and to become more 
actively engaged in fundraising. In order for the Board to continue a close alliance with FoH and 
be more actively involved with fundraising, the Board has formed a standing Development 
Committee to coordinate future fundraising activity with FoH. 

The Strategic Plan adopted last year has provided a framework to guide the Board's efforts. To 
begin implementing one of the recommended actions, we formed a committee to report on our 
system of governance. We intend to examine each domain and resolve remaining questions and 
grey areas. In the end, we should have an updated, clear and concise description of our unique 
governance structure. We implemented another recommendation this year, which resulted in a 
reorganization of our classroom configurations. This change  promotes greater clarity and 
continuity in student learning and greater collaboration among staff. 

This year the Board has instituted practices designed to keep us mindful of our responsibilities: 
reading the mission statement at the opening of every meeting, dedicating time at regular 
meetings for ongoing training, and closing each meeting with time to comment on how things 
went, and how they could be improved. The benefits of focus and self-reflection have been 
tangible; the Board has done a tremendous amount of work efficiently and thoughtfully. We start 
the new year with a bright and energetic Board, and with skilled, experienced staff. We are well 
situated to offer a high quality education for our students, and to continue exploring how to 
realize our ideals of cooperative community involvement within the Commonwealth's mandates 
for the operation of public schools. 

Sincerely, 

Kate Richardson, Board of Trustees President 

Tel: (413) 268-3421 PO Box 147 / 132 Main St., Haydenville MA 01039 Fax: (413) 268-3185 
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 Mission 


The Hilltown Cooperative Charter School was founded in 1995 as a 
Massachusetts Public Charter School. Our mission is: 

• 	To engage students in a school which uses experiential, hands-on 
activities, the arts, and interdisciplinary studies to foster critical thinking 
skills and a joy of learning. 

• 	To sustain a cooperative, intimate community of students, staff, families 
and local community members, which guides and supports the school and 
its educational program. 

• 	To cultivate children’s individual voices and a shared respect for each 
other, our community, and the world around us.

 Philosophy 


The Hilltown Cooperative Charter School (Hilltown) was founded in 1995 as 
Massachusetts Public Charter School. Inspired by the pre-schools of Reggio 
Emilia in Italy, our educational approach is grounded in knowledge of 
children’s development and in a commitment to teaching creative, critical 
thinking skills and strong basic skills. 

At Hilltown, we believe that children construct their understanding of the 
world through direct experience with teachers serving as guides and 
resources. We create an engaging and joyful learning environment using an 
interdisciplinary, project-based curriculum. Emphasis is placed on asking 
children and adults to reflect on and document the learning process. The 
expressive arts play a critical role in the academic and social curriculum, and 
create a common language that brings our community together in 
meaningful ways. 

Hilltown welcomes and relies on family involvement. Children, families, 
school and community form an integrated, interdependent system which 
operates through an inclusive, consensus-based governance structure. 
Beyond academic curriculum, children learn essential life skills through 
participation in an intimate, whole school cooperative. Involvement in the 
local environment and its communities inspires learning and encourages 
social and civic responsibility as well as stewardship for the earth. 

Parents and teachers help children to care for and respect themselves and 
each other. We strongly believe that cultivation of each individual voice 
within a community leads to inclusion of and respect for differences and 
multiple perspectives. 
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Executive Summary 

This year, the Board of Trustees focused on beginning to implement our ten-year 
strategic plan for 2003-2013. New class configurations increased collaboration, 
particularly between the two 4th/5th-grade classes. The Board also formalized the process 
for teacher supervision, developed and solidified standing committees, and began to 
review governance procedures. In the educational domain, two all-school initiatives 
stand out as highlights: a cultural studies mini-course unit consisting of multi-age 
intensive studies of three-countries, and a school-wide study of the composer Johannes 
Brahms, culminating in a two-day festival of Brahms music performed by the students as 
well as professional guest musicians. In addition, our continued community service 
learning relationship with Hampshire Long Term Care Facility has given our students the 
opportunity to build social skills, not only with each other, but also with the outside 
community. This work has enabled us to forge relationships with members of district 
schools and local businesses. 

This school year marked the graduation of the last four students who were enrolled 
during Hilltown's first year. As we look back on the school they arrived at as 
kindergarteners in September 1995 and compare it to the school they graduated from in 
June 2004, we can marvel at how far we've come in our nine years. We have grown 
from 40 to 146 students; from three classes serving K-4 to seven classes serving K-8; 
from one half-time administrator struggling to handle all non-teaching functions to three 
coordinators of administrative, educational, and community domains. 

While our community has grown in numbers, it remains welcoming and cohesive. We 
attribute this, in part, to the number of traditions our school has developed in the past 
nine years, from the first-day welcoming ceremony, to end of the year goodbyes. 
Classroom teacher, Bill Farkas, in his paper on building community (available on the 
Massachusetts Charter School web site: masscharterschools.org), notes these, as well as 
other steps of building successful community, as activities that can easily be replicated 
by other charter schools and district schools alike. 

Even more significant are the ways in which we have realized the vision of our founders. 
The final projects of our eighth graders reflect just one of the myriads of ways our school 
strives to integrate the arts in all areas of learning. And we do this without sacrificing 
academic learning. Our students' performance on standardized tests continues to show 
strong gains in reading, writing and mathematics skills. A new reading initiative in the K
1 class resulted in a significant increase in the number of fluent readers by the end of 
the year. 

We continue to look forward to the future: to maintaining a healthy balance between 
emergent, arts-integrated curriculum and the Massachusetts Curriculum Frameworks; to 
continuing to strengthen our relationships with the outside community; and to 
graduating more students with a solid academic foundation, strong social skills, and the 
ability to think artistically, critically and creatively. 
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School Overview 

Hilltown Cooperative Charter School (Hilltown) was founded in 1995. Inspired by the 
pre-schools of Reggio Emilia in Italy, our program is grounded in knowledge of children's 
development and in a commitment to integrating creativity with critical thinking and 
strong basic skills. The heart of our educational approach involves learning through arts 
integration, acquiring academic knowledge, and developing cooperative social 
relationships. Parents and teachers help children to care for and respect themselves and 
each other. We strongly believe that cultivation of each individual voice within a 
community leads to an inclusive environment with respect for differences and multiple 
perspectives. 

At Hilltown, we believe that children construct their understanding of the world through 
direct experience, with teachers serving as guides and resources. We create an engaging 
and joyful learning environment, using an interdisciplinary, project-based approach, with 
emphasis on asking children and adults to reflect on and document the learning process. 
The expressive arts play a critical role in the academic and social curriculum, creating a 
common language that brings our community together. 

Our school community fosters 
multi-age interactions and 
relies on active family 
involvement. Children, 
families, school, and 
community form an integrated, 
interdependent system, which 
operates through an inclusive, 
consensus-based governance 
structure. Beyond the 
academic curriculum, children 
learn essential life skills 
through participation in an 
intimate, whole-school 
cooperative, as well as 
involvement in the local 
community, both of which 
encourage social and civic 
responsibility and stewardship 
for the earth. 

We strive to imbue our students with a large dose of self-esteem and a love of learning, 
and we are as committed to learning processes as to outcomes. The students at Hilltown 
learn how to learn—how to question, how to research, how to analyze, and how to be 
successful working independently and with others. Our ultimate goals for students are 
that they leave with the ability to think critically and solve problems, with awareness of 
the environment and the outside community, and with the capacity to be good citizens. 
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Visitors observing our school immediately notice the active engagement of students and 
the visual representation of their learning that is displayed throughout the school. In 
developing curricula, teachers strive to integrate core academic subjects into areas of 
study that emerge from the students' own interests. Projects are designed to connect 
with longer-term studies, and with activities that have meaning in the students' lives. All 
our teachers have noted that giving students some control and ownership over their 
studies has resulted in increased enthusiasm and passion for learning. 

This past year, we served 146 students in kindergarten to eighth grade, ages 5-14. 
Student classroom placements are decided on an individual basis each year, based on 
the optimal learning environment for each student's developmental, social and academic 
skills. All our classes are mixed-age, except sixth grade, and are developmentally based. 

School Performance 

GOAL 1 
TO SHOW EVIDENCE OF STUDENT ACADEMIC PROGRESS 

Hilltown uses a variety of developmental, performance-based assessment tools to 
ascertain progress on our various academic competencies. Teachers document student 
progress through observation, individual interviews, student presentations and a variety 
of written formats. The ability to think critically and solve problems is a key part of our 
assessment process, and is applied in areas as diverse as mathematics, music and 
physical education. We administer biannual academic assessments of each student's 
ability to solve problems, think critically, and work independently in the areas of reading, 
writing and math. 

This year, we achieved our academic goals in 
reading (over 80% of students making at least a 
one level gain) and math (over 80% of students 
improving on our math assessment). In writing 
63% of our students showed a gain of at least one 
level (our goal was that 80% of students would 
achieve that goal). 

Teachers write Progress Reports in the following 
areas in January and June: reading, writing, math, 
science, social studies, work habits, Hilltown 
community values, atelier (art) and music and 
movement. Progress Reports use a four-level 
descriptive scoring scale on which students are 
rated in the fall and spring to describe individual 
progress throughout the year. The scale includes 
the developmental levels of “student”, “apprentice”, 
“professional”, and “mentor”. In addition to the 
ratings there is space for teacher comments in each 
category of the progress report. 
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All students participate in our Hilltown assessments; thus results of performance 
assessments recorded below include students who have identified special needs. Of our 
K-8 student population of 146, 25 were formally identified and received special needs 
services and/or related accommodations. 

Note that all Hilltown assessments are designed to be in alignment with our 
developmental competencies and the Massachusetts Curriculum Frameworks. 

READING 

The formal assessment tool used for assessing reading development at Hilltown for 
grades 1-8 was the Gates-MacGinitie Reading Tests. Teachers also administer the 
Developmental Reading Assessment (DRA) when an individual, one-on-one test is 
desirable in determining individual growth over the course of the school year. Various 
other strategies are also used throughout the year to monitor reading progress, 
including reading conferences, literature discussions, observation of small group work, 
reading buddies as well as individual reading and reading home study. 

Because we had a large number of students who attained the highest possible level in 
both the fall and spring tests, those students are noted separately. Our objective in 
reading was for eighty percent of our students to gain at least one grade level in their 
reading. We exceeded this objective. The chart below shows the average growth for 
grades 1-8. 

Table 1: Hilltown Reading Assessment Results, Fall 2003-Spring 2004 

Level (G.E. = Grade Equivalent) Percentage of Students 

Post High School Level Fall and Spring 29% 

More than 3 years G.E. progress 25% 

2-3 years G.E. progress 22% 

1-2 years G.E. progress 11% 

0-1 year G.E. progress 11% 

Lost G.E. progress 2% 

WRITING 

We also set an objective of eighty percent of our students gaining at least one level on 
our writing rubric. This year 63% of our students showed a gain of one level or more. 

Students are directed to respond to a writing prompt in the fall and spring. They are 
given three opportunities to work on the piece of writing they develop in response to the 
writing prompt (first draft, edited draft, final copy). We assess students’ ability to use 
the writing process as well as the final writing product. Students do not put their names 
on the papers so their writing may be scored anonymously. Two teachers on the staff 
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score each student’s response. When the two scorers cannot agree on a score, the 
Education Coordinator becomes a third reader and determines the score. 

In Grades 4-8, we have found the MCAS rubric to be very useful, not only in scoring 
student writing, but also as an instructional tool. We have been able to help students see 
clearly what was expected in their writing. In the 3 younger classes, we use the 
Developmental Writing Assessment published by Celebration Press. We feel this 
assessment gives us an accurate picture of a child’s progress in the stages of beginning 
writing. It allows us to describe these stages from Emerging Writer to Advanced Writer 
in a manner that is both accurate, and helps inform instruction. 

The results of this year’s writing scores are summarized in the following table. Closer 
analysis reveals that 72% of our youngest students gained at least one level this year. 
In our oldest classes, 56% gained at least one level. In total, 63% of all students K-8th 

gained one or more level this past year. In some cases, these results are due to the fact 
that students attained a high score in the fall, and while they did not receive a higher 
score in the spring, they maintained a score at a high level. Staff will be further 
reviewing these scores in the fall. 

Table 2: Hilltown Writing Assessment Results, Fall ‘03-Spring ’04 

DRA, Grades K-3 

Level Percentage of Students 

More Than One Level Gain 55% 

One Level Gain 17% 

No Gain 17% 

Lost One or More Levels 11% 

MCAS RUBRIC, Grades 3-8 

Level Percentage of Students 

More Than One Level Gain 29% 

One Level Gain 27% 

No Gain 17% 

Lost One or More Levels 27% 

TOTALS, Grades K-8 

Level Percentage of Students 

More Than One Level Gain 40% 

One Level Gain 23% 

No Gain 17% 

Lost One or More Levels 20% 

6 



MATHEMATICS 

Our objective in math was for eighty percent of 
our students to increase their score on the 
math assessment. We exceeded this level: 
every student in the school increased his/her 
score in math. The increase from fall to spring 
ranged from 8 to 53 points. 

The skills and concepts in the Developmental 
Competencies are drawn from the state’s Math 
Curriculum Framework and the National 
Council of Teachers of Mathematics (NCTM) 
Standards. 

The information from our fall math assessment was helpful, providing teachers with a 
comprehensive picture of students’ math skills. This year we again divided the math 
assessment into two parts: a review section, and a section with skills and concepts, 
which would be addressed in the course of the year. This allowed for effective 
identification of individual student needs. The chart below shows the growth made by 
students throughout the year. 

Table 3: Hilltown Mathematics Assessment Results, Fall ‘03-Spring ‘04 
(Computation & Problem Solving) 

Level Percentage of Students 

30% or more Gain 37% 

20-30% Gain 27% 

10-20% Gain 24% 

0-10% Gain 12% 

STANDARDIZED TEST RESULTS 
In addition to Hilltown developmental, performance-based assessment tools, we use 
results from the Iowa Test of Basic Skills (ITBS) and the Massachusetts Comprehensive 
Assessment System (MCAS) to further understand student progress and inform 
curriculum design. Note that all students participated in these testing programs, 
including those with special needs. 

MCAS (MASSACHUSETTS COMPREHENSIVE ASSESSMENT SYSTEM) 

Students in third through eighth grades took the MCAS in the spring of 2003. These 
scores will not be available until next fall. We received scores from last spring’s tests in 
October. The fifth grade scores were not assigned norms due to the changes in the 
curriculum frameworks. The MCAS scores for grades three, four, six, seven, and eight 
shown in the table below were compiled by the state. Our scores this year are generally 
strong, especially when compared to state-wide scores. 
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Table 4: MCAS Results, Spring 2003 

MCAS Reading Grade 3, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 0% 0% 

Proficient 83% 63% 

Needs Improvement 17% 30% 

Failing 0% 7% 

TOTAL 
100% 

(18 students) 
100% 

(73,972 students) 

MCAS English/Language Arts Grade 4, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 6% 10% 

Proficient 65% 45% 

Needs Improvement 24% 34% 

Failing 6% 10% 

TOTAL 
100% 

(17 students) 
100% 

(74,895 students) 

MCAS Mathematics Grade 4, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 6% 12% 

Proficient 35% 28% 

Needs Improvement 41% 43% 

Failing 18% 16% 

TOTAL 
100% 

(17 students) 
100% 

(75,229 students) 

MCAS Science and Technology Grade 5, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 41% 18% 

Proficient 41% 33% 

Needs Improvement 12% 34% 

Failing 6% 15% 

TOTAL 
100% 

(17 students) 
100% 

(76,903 students) 
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Table 4 continued: MCAS Results, Spring 2003 

MCAS Mathematics Grade 6, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 7% 16% 

Proficient 43% 26% 

Needs Improvement 29% 32% 

Failing 21% 26% 

TOTAL 
100% 

(14 students) 
100% 

(77,899 students) 

MCAS English/Language Arts Grade 7, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 7% 8% 

Proficient 73% 57% 

Needs Improvement 20% 28% 

Failing 0% 7% 

TOTAL 
100% 

(15 students) 
100% 

(79,192 students) 

MCAS Mathematics Grade 8, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 31% 12% 

Proficient 56% 25% 

Needs Improvement 6% 30% 

Failing 6% 33% 

TOTAL 
100% 

(16 students) 
100% 

(78,456 students) 

MCAS Science and Technology Grade 8, Spring 2003 

LEVELS SCHOOL STATE 

Advanced 13% 4% 

Proficient 69% 28% 

Needs Improvement 19% 37% 

Failing 0% 31% 

TOTAL 
100% 

(16 students) 
100% 

(78,422 students) 
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IOWA TEST OF BASIC SKILLS (ITBS) 

Students of third, fifth, sixth seventh and eighth grades take the ITBS in reading, writing 
mechanics and math. 

We view our IOWA test results as helpful because of the long history of validity and 
reliability of the IOWA and because of its broad, national student base. Our IOWA scores 
continue to be strong in most areas of the test. In the past, we noted weaknesses in 
math computation with some age groups. Staff made a renewed effort to help students 
achieve at a higher level in this area. 

Our IOWA results support the findings of our other assessments. Our strengths are 
evident in all areas of reading, in math concepts and problem solving and in language 
usage/expression. Our students are performing well above grade level in these subject 
areas. Our weakness in math computation is changing. In tracking given groups of 
students, we see real progress over the years. We will continue to work toward increased 
student achievement in this area. The following are our spring 2004 ITBS results. 

Table 5: IOWA Test of Basic Skills, Spring 2004 

Grade 3 Grade 5 Grade 6 
Number of students: 18 Number of students: 18 Number of students: 18 
Average scores: Average scores: Average scores: 
National Percentiles National Percentiles National Percentiles 
Vocabulary 97% Vocabulary 92% Vocabulary 97% 
Reading Comprehension 94% Reading Comprehension 88% Reading Comprehension 99% 
Spelling 45% Spelling 70% Spelling 91% 
Capitalization 23% Capitalization 72% Capitalization 93% 
Punctuation 29% Punctuation 73% Punctuation 99% 
Usage/Expression 98% Usage/Expression 95% Usage/Expression 99% 
Math Computation 20% Math Computation 51% Math Computation 47% 
Math Concepts 49% Math Concepts 69% Math Concepts 91% 
Math Problem Solving 75% Math Problem Solving 90% Math Problem Solving 99% 

Grade 7 Grade 8 
Number of students: 18 Number of students: 14 
Average scores: Average scores: 
National Percentiles National Percentiles 
Vocabulary 98% Vocabulary 97% 
Reading Comprehension 99% Reading Comprehension 99% 
Spelling 85% Spelling 91% 
Capitalization 85% Capitalization 93% 
Punctuation 94% Punctuation 99% 
Usage/Expression 98% Usage/Expression 99% 
Math Computation 86% Math Computation 68% 
Math Concepts 98% Math Concepts 92% 
Math Problem Solving 99% Math Problem Solving 99% 
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Table 6: IOWA Test of Basic Skills – Cumulative Class Progress 

Class of 2006 
Grade 3 Administered 6/01 
Number of students: 15 
Average scores: 
National Percentiles 
Vocabulary 96% 
Reading Comprehension 93% 
Spelling 79% 
Capitalization 31% 
Punctuation 44% 
Usage/Expression 96% 
Math Computation 74% 
Math Concepts 89% 
Math Problem Solving 98% 

Grade 5 Administered 3/03 
Number of students: 17 
Average scores: 
National Percentiles 
Vocabulary 99% 
Reading Comprehension 96% 
Spelling 91% 
Capitalization 82% 
Punctuation 72% 
Usage/Expression 99% 
Math Computation 76% 
Math Concepts 91% 
Math Problem Solving 99% 

Grade 6 Administered 3/04 
Number of students: 18 
Average scores: 
National Percentiles 
Vocabulary 97% 
Reading Comprehension 99% 
Spelling 91% 
Capitalization 93% 
Punctuation 99% 
Usage/Expression 99% 
Math Computation 47% 
Math Concepts 91% 
Math Problem Solving 99% 

Class of 2005 
Grade 3 Administered 6/00 
Number of students = 18 

Grade 5 Administered 3/02 
Number of students = 16 

Grade 6 Administered 3/03 
Number of students: 14 

Grade 7 Administered 3/04 
Number of students: 18 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Vocabulary 94% 
Reading Comprehension 91% 
Spelling 38% 
Capitalization 23% 
Punctuation 37% 

Vocabulary 96% 
Reading Comprehension 95% 
Spelling 52% 
Capitalization 71% 
Punctuation 83% 

Vocabulary 94% 
Reading Comprehension 96% 
Spelling 75% 
Capitalization 74% 
Punctuation 88% 

Vocabulary 98% 
Reading Comprehension 99% 
Spelling 85% 
Capitalization 85% 
Punctuation 94% 

Usage/Expression 83% 
Math Computation 38% 
Math Concepts 96% 
Math Problem Solving 96% 

Usage/Expression 96% 
Math Computation 29% 
Math Concepts 81% 
Math Problem Solving 99% 

Usage/Expression 96% 
Math Computation 74% 
Math Concepts 79% 
Math Problem Solving 97% 

Usage/Expression 98% 
Math Computation 86% 
Math Concepts 98% 
Math Problem Solving 99% 

Class of 2004 
Grade 3 Administered 4/99 
Number of students = 15 

Grade 5 Administered 4/01 
Number of students = 15 

Grade 6 Administered 3/02 
Number of students = 16 

Grade 7 Administered 3/03 
Number of students: 15 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Average scores: 
National Percentiles 

Vocabulary 90% 
Reading Comprehension 87% 
Spelling 49% 
Math Computation 43% 
Math Concepts 58% 
Math Problem Solving 70% 

Vocabulary 97% 
Reading Comprehension 97% 
Spelling 59% 
Capitalization 50% 
Punctuation 62% 
Usage/Expression 98% 
Math Computation 17% 
Math Concepts 62% 
Math Problem Solving 86% 

Vocabulary 85% 
Reading Comprehension 94% 
Spelling 67% 
Capitalization 77% 
Punctuation 99% 
Usage/Expression 98% 
Math Computation 17% 
Math Concepts 66% 
Math Problem Solving 62% 

Vocabulary 90% 
Reading Comprehension 99% 
Spelling 84% 
Capitalization 88% 
Punctuation 97% 
Usage/Expression 99% 
Math Computation 58% 
Math Concepts 79% 
Math Problem Solving 97% 

Grade 8 Administered 3/04 
Number of students: 14 
Average scores: 
National Percentiles 
Vocabulary 97% 
Reading Comprehension 99% 
Spelling 91% 
Capitalization 93% 
Punctuation 99% 
Usage/Expression 99% 
Math Computation 68% 
Math Concepts 92% 
Math Problem Solving 99% 
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GOAL 2 
ALL MEMBERS OF HILLTOWN WILL DEVELOP COOPERATIVE SOCIAL RELATIONSHIPS 

Objectives 1, 2, 3: Staff, students, parents and involved community members take 
responsibility for creating a school environment that is conducive to 
positive social relations. 

Our school places a great emphasis on treating all members of the community with 
respect. Each class has established its own age-appropriate mechanism for decision-
making that incorporates consideration for the opinions and feelings of all class 
members. Each year, teachers review the code of conduct with their classes, presenting 
this as a contract to be willingly entered into, rather than as an arbitrary set of rules. 
The code of conduct emphasizes respect, cooperation and involvement. 

Learning respect for diversity 
and enhancing each child's self-
esteem are a vital part of daily 
life in all classrooms. All classes 
have daily or weekly meetings 
to address both social and 
academic issues. The children 
take varying levels of 
responsibility for these 
meetings, depending on their 
age, from suggesting agenda 
items, to taking turns preparing 
agendas and facilitating the 
meetings themselves. 

Children are taught to subscribe 
to positive ways of handling 
conflict. We encourage students 

to engage in problem solving, or find a third person to mediate if things can't be worked 
out. When student behavior requires it, we use a system of warnings, time outs, letters 
home, behavioral contracts, and family meetings. This approach, coupled with our school 
code of conduct, has helped prevent the need for more dire action. 

During this year seven students had 1 out-of-school suspension each, one student had 3 
out-of-school suspensions, one student had a total of 25 days out-of-school suspensions. 
Two students had 1 in-school suspension each. For all but one of these students the 
suspensions were for either uncooperative, disrespectful behavior or intentional harm to 
another person. One student received a long-term suspension, for the first time in the 
school’s history, for bringing inappropriate material to school. We had no expulsions. 

All governing bodies continue to use consensus as a common mode for decision-making, 
from the Board of Trustees, to some of the classrooms. We engage students in 
consensus in a variety of ways, teaching them respect for diverse points of view and the 
ability to work together towards a common goal. 
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Parents, staff, and involved community members also take responsibility for creating and 
sustaining a cooperative school community as evidenced by our Community Compact. 
This agreement is reviewed annually and signed by students, parents and staff. 

The community comes together for several events: picnics, potlucks, workshops, 
fundraising activities and parent/staff discussion forums. Input from all members of the 
school community is sought around hiring decisions, budgetary issues, policies, 
curriculum, school site issues, and extra-curricular programs. Input is obtained through 
surveys, special evening meetings to 
discuss curriculum, weekly "rep raps" 
with parent representatives to the 
Management Team, and parent 
interview sessions of finalists in teacher 
hiring. 

HIGHLIGHTS 

The Purples' (11-12 year olds) bridge 
building contest incorporated math and 
technology into an exercise in team-
building, negotiation, and cooperative 
relationships. Classroom teacher Peter 
Kennedy organized the class into three 
construction crews, and gave each crew bridge specifications, a materials budget, and a 
list of job descriptions for the crew's Project Manager, Carpenter, Transportation 
Manager, Bookkeeper, etc. Teams needed to assign roles to members and together 
devise and implement a feasible and cost-effective bridge design. Students learned about 
structural properties of bridge-building, about real-life economics (since the prices of 
materials kept increasing), about budgeting and bookkeeping, and most importantly 
about relationships and negotiation in a class that had had some challenges in working 
cooperatively together. To follow this very successful exercise, a class parent who had 
traveled in a delegation to the former Soviet Union in the late 1980s to discuss issues of 
nuclear disarmament led negotiation exercises from the book, "Getting to Yes," by Fisher, 
Ury and Patton. Students learned how to argue against their own point of view, and in 
doing so gained more respect for differences in perspective in the classroom. 

GOAL 3 
TO INCORPORATE MULTI-AGE LEARNING EXPERIENCES 

THROUGHOUT OUR ACADEMIC AND SOCIAL CURRICULUM 

Objective 1: Students in each classroom experience mixed-age interactions. 

Objective 2: The school week is structured to provide mixed-age interactions. 

Multi-age classrooms and projects are part of Hilltown's foundation. Classes are not 
referred to by grade level, but by color. The two-year mixed-age groupings within a 
classroom allow students opportunities to function as both mentors and learners. By 
working together, students learn to appreciate each other's unique talents, and 
recognize multiple intelligences. 
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Students have many opportunities to interact with members of other classrooms. They 
share lunchrooms and recess, and at our weekly all-school meeting each student sits 
with a buddy from another class. It's a melee of feet and arms, little ones in big ones' 
laps, teachers and students sitting cross-legged on the floor together, groups and 
individuals standing up to showcase their learning and be heard by the community as a 
whole. Also an older class will often partner with a younger class for an entire year. This 
year the Prisms (12-14 year-olds) engaged in weekly math games with the Greens (7-9 
year olds). The Purples (11-12 year olds) engaged in a variety of activities with the 
Blues (5-7 year olds). 

We also continued Il Teatro, a multi-age performance 
venue that allowed students to share their creativity 
with the entire school community. Four times this year, 
students shared a wealth of inspirational and 
heartwarming entertainment -instrumental solos, 
original plays, poetry, songs, comedy, acrobatics, and 
dance. Parents and community members often 
accompanied them. 

Our mini-course program continues to be one of our 
most successful innovations. The entire student body 
participates in these intensive, four-week elective. 

Topics are diverse and inspired by the interest and expertise of parents, teachers, and 
students. Mini-course leaders strive to integrate academics with the expressive arts, 
encourage student expression in "multiple languages", and enhance critical thinking and 
independent judgment. We offered three regular mini-course sessions this year, along 
with a new school-wide cultural studies unit. Favorites included fiber arts, birding, 
advertising, orienteering, drawing from nature, building a tree house, and "Behind the 
Scenes", which involved visiting area organizations and businesses to learn how they 
function. Students continued to share their learning with each other at all-school 
gatherings. 

HIGHLIGHTS 

Teachers, students, parents and staff 
were delighted with Hilltown's first 
school-wide cultural studies unit. 
Multi-age groups of students, mixed 
across all grade levels, were 
randomly assigned to study one of 
three countries: Japan, Mexico, or 
Germany. Once a week for four 
weeks they rotated among four 
teachers who each taught a different 
arts-integrated lesson about the 
specific country they were studying. 
Students learning about Germany 
learned about what life would be like 
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in a German school, took an imaginary tour down the Rhine to see castles, listened to 
the music of German composers, made walking sticks, and ate German food. Students in 
the Japan group learned Japanese songs, celebrated Japanese holidays, wrote haiku, 
tried their skills at origami and Japanese brush painting, made their own Samurai crests, 
performed math calculations on an abacus and learned to make sushi rolls. Children 
studying Mexico learned about the history of the Mexican native peoples and saw 
examples of native dress, weaving, and pottery. They read folk tales; played Mexican 
dice games in Spanish; and sampled salsa, guacamole, and Mexican hot chocolate. 

GOAL 4 
TO BE ACTIVELY ENGAGED IN OUR LOCAL COMMUNITY 

Objective 1: Students interact with the local environment. 

Objective 2: Teachers collaborate with local schools. 

There are many other ways in which we imbue our students with a view of community 
that extends beyond our school walls. Each year, students go on numerous field trips. 
This year students visited local historic sites, state parks, nature centers, working farms, 
historic villages, businesses, and art museums. The Blues (5-7 year olds) family studies 
involved numerous field trips to each other's houses, as well as having parents visit the 
classroom to share special family traditions and cultural rituals. Students in the Yellows 
and Greens (7-9 year olds) studied art, science and history through numerous trips to 
the bank of the Mill River, which runs right behind our school. They drew the river from 
different vantage points, learned about the history of the river from guest local 
historians, and conducted scientific experiments to help develop their understanding of 
the concepts of sinking, floating, and displacement. 

Field trips are often a component of mini-courses. Our popular "Behind the Scenes" mini 
course offers students of all ages an inside look at different business and institutions. 
This year students visited a supermarket, a pet store, a local post office, a 
telecommunications company, a 
veterinarian's office, and a local 
library. The Yellow and Greens 
(7-9 year olds) made weekly 
trips to the local YMCA for 
specialized physical education 
programs. We also continue to 
bring in outside resources to 
enhance the quality of our 
students' education. Parents 
and outside community 
members shared their 
knowledge on a number of 
topics including graphic arts, 
fiber arts, animation, local 
history, and geology. 
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Last year, with the assistance of a grant from the Hampshire Educational Collaborative, 
we launched our first year-long community service learning partnership with the 
Hampshire Long Term Care Center. Each class visited Hampshire Care several times, 
sharing a wealth of activities connected to their classroom and forging one-to-one 
relationships with area residents. This "Bridging Gaps Intergenerational Project" was so 
successful that we continued having each class take turns making weekly visits this year 
to share songs, make crafts, play board games, plant a garden, participate in 
intergenerational Olympics, and teach residents how to use the Internet and e-mail. The 
program has received support from the Florence Savings Bank, Highland Valley Elder 
Services, the Community Foundation of Western Mass, the Retired Senior Volunteer 
Program, Smith College, the Leeds Civic Association, the University of Massachusetts, 
and the University of Connecticut.  We are also pleased to have the support of the 
Community Foundation of Western Massachusetts for a number of class-based projects. 
We were generously awarded approximately $10,000 in Community Foundation grants, 
which helped fund a number of projects at the school including the Composer of the Year 
program, several units in science, curriculum extensions in early literacy, health 
education, and technology. They also funded our community service project at the Long 
Term Care Facility, and the publishing of a School Song Book. These projects enriched 
our community and we are grateful to the donors at the Community Foundation for their 
ongoing support. 

HIGHLIGHTS 

Our oldest class, the Prisms (12-14) year-olds engaged in a number of community 
service projects this year, both within the school, and in the local area. One of the most 
exciting pieces was the work they did with the residents of Hampshire Long Term Care. 
Students interviewed residents and worked with residents and staff to put together a 
newsletter, Community Voice. Filled with pictures, statistics about the residents, 
information about individual residents and staff, poetry, and news of upcoming activities, 
Community Voice celebrated the special and caring relationships developed between 
Hilltown students and residents of Hampshire Care. 
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One of our parents was responsible for initiating the creation of a memory garden at 
Hampshire Care, and arranging the financial and volunteer support to make it happen. 
With the support of Friends of Hilltown, Inc. and several Northampton businesses 
(Northampton Cooperative Bank, Whalen Insurance, Goggins Real Estate, and the 
Northampton Pediatrics Group), and with compost donated by Smith Vocational and 
Agricultural High School, approximately 25 residents, 40 students and 12 parent 
volunteers worked after school each Monday in May, to plant the garden under the 
instruction of Ida Hay, a botanist at an area farm and a parent at a nearby district school 
in Northampton, who volunteered her time to the project. The garden was inaugurated on 
June 17 at a special ceremony attended by the entire school, students and their 
Hampshire Care buddies, and Hampshire Care staff. 
Everyone strolled through the garden to admire the beautiful 
flowers, then gathered to share songs and a maypole dance. 
Following a Native American tradition, one hundred monarch 
butterflies were released, carrying with them the whispered 
wishes of the participants. 

Dissemination and Collaboration 
We continue to share our strategies for success with other 
schools. Teachers Bill Farkas and Penny Schultz gave a 
presentation on best practices of community building at the 
Massachusetts Charter School Association Annual 
Conference. Bill Farkas's paper on this topic, available at 
www.masscharterschools.org, provides specific ideas 
teachers can use in their classrooms, and structures that can 
be used on a school-wide basis. Community Coordinator, 
Deirdre Arthen, served as a key organizer and planner of a 
conference entitled "The Many Faces of Parent Involvement," which was attended by 
staff from both district and charter schools across the state. Materials from this 
conference will be compiled into a manual for the use of all Massachusetts schools. 

Another of our classroom teachers, Coco Moran, was chosen by the Massachusetts 
Department of Education as the sole public school teacher to participate as a mentor 
teacher in the 2004 Worlds in Motion Institute at the Heinz Regional History Center in 
Pittsburgh, PA this summer. This curriculum development project is funded by the 
National Endowment for the Humanities and includes educators from seven eastern 
states. We look forward to the ideas Coco will share with the rest of our staff. 

This year, five classes collaborated with volunteers from the Student Conservation 
Association (Americorps Program) on electricity, sustainable energy, building solar 
houses, and an after-school bicycle repair program. In addition, we held our eighth 
annual Community Art Party, a joint project run by Nancy Mahoney, the art teacher at 
Williamsburg Elementary Schools, and our atelierista, Laurel Loomis. We also supervised 
a student teacher from the University of Massachusetts. And our community service 
learning, described in detail above, attained the support and collaboration of members of 
several district school communities, as well as local businesses. 
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GOAL 5 
TO MAINTAIN A WORKING BALANCE BETWEEN AN EMERGENT 

CURRICULUM AND THE MASSACHUSETTS CURRICULUM FRAMEWORKS 

Objectives 1&2: Student interest/experience is a basis for curriculum development, while 
topics from the Massachusetts curriculum frameworks are used for 
curriculum design (provocation and exploration). 

Each year, teachers select science and social studies topics that both address the 
required curriculum frameworks and the students' interests. Following this 
determination, many teachers survey their classes to see what specific topics they would 
most like to study. Other times, the curriculum emerges as a topic is explored. 

With the new class configurations, we are in the process of transitioning our science 
curriculum from a three-year cycle to a two-year cycle. This year our curriculum covered 
selected topics from the Massachusetts frameworks in earth science, life science and 

physical science. These 
included the history of the 
earth, heat transfer, 
ecology, rivers and 
ecosystems, animals, 
electricity, the solar 
system, and sustainable 
energy. Student interest 
and our focus on arts 
integration helped guide 
how these topics were 
studied. 

Each teacher also 
chooses an area of social 
studies to focus on for 
the year. The education 

coordinator works with the teaching staff to assure that students receive exposure to all 
major areas of the social studies curriculum as defined by the Massachusetts Curriculum 
frameworks. This year our social studies topics included Ancient Civilizations, Colonial 
America, the geography of the eastern United States, family and community, the Civil 
Rights movement, Australia, and the local history of the Mill River. 

Conversation Guided Curriculum (CGC), a model of learning developed by teachers at 
Hilltown, allows students to help determine the emphasis of the curriculum. Typically the 
study begins with teachers asking questions that will help them evaluate students' 
general knowledge about the topic. In beginning this way, teachers get a baseline for 
use in assessment, and can determine what the children know, don't know, are confused 
about, and want to find out. After this initial discussion, the classroom teacher, 
atelierista, and music and movement teacher meet regularly as a team to develop and 
guide the project as it unfolds. 
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HIGHLIGHTS 

Teacher Dan Zulawski's 
interest and skills in Fiber 
Arts lent themselves well 
to the children's study of 
colonial life. With 
assistance from Dan, 
atelierista Laurel Loomis, 
and several parents and 
community volunteers, 
children gained a hands-on 
appreciation for how 
integral spinning, weaving 
and sewing were to 
colonial American life. The 
students displayed their knowledge of colonial life by creating dioramas, learning about 
scale and sculpture in the process. In a separate unit, students, with the help of local 
historians and parents, researched the Mill River flood, a pivotal event in local 19th 

century history. Their explorations of this topic in music and movement class led to a 
play with original songs and dances. 

GOAL 6 
TO ENSURE THAT EXPRESSIVE ARTS INTEGRATION CONTINUES 


AS A FOCUS OF THE SCHOOL PHILOSOPHY AND CURRICULUM DESIGN 


Objective 1: The physical environment and the weekly schedule of classrooms is 
designed to allow arts-integrated, project-based learning to occur. 

Objective 2: The expressive arts (visual arts, music, movement, drama) are integral to 
student learning in all educational activities. 

Hilltown's arts-integrated approach enhances the depth and quality of children's 
learning. Our curriculum is inspired by the "multiple language" approach developed in 
Reggio Emilia, Italy, whereby children express themselves and their ideas through 
writing, speaking, singing, drawing, building and many other "languages". This multi-
modal approach can be especially helpful to our Special Education students, whose 
strengths often lie outside traditional modes of expression. Interdisciplinary connections 
emphasizing the visual and performing arts create a common language that unites our 
community. 

Our staff has placed a strong emphasis on enabling students to acquire the skills they 
need to be more in tune with their own learning. In addition to fine motor skills or 
musical skills, our progress reports incorporate risk-taking, imagination and creativity, 
leadership, and the ability to stay focused on task. Our benchmarks: "student, 
apprentice, professional and mentor," are deliberately positive, with clear definitions of 
each indicator. 
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Our atelierista (visual art teacher), Laurel Loomis, assists children in connecting one 
modality of learning to another. She works closely with the classroom teachers, often co-
teaching various aspects of our integrated curriculum. Laurel often starts from the 
children's interests and allows their explorations to evolve. In the atelier (art studio), 
she works to balance the teaching of skills, experience and knowledge in the various 
visual arts media and materials in a fashion that directly relates to each class's current 
areas of study. Critical thinking and independent judgment are key components of the 
art program. The atelierista encourages students to solve problems without her 
assistance, often by soliciting suggestions from other students and engaging discussion. 

Our music and movement teacher, Penny Schultz, also works as closely as possible with 
the classroom teachers, providing vocal, instrumental and movement experiences that 
are highly aligned with each class's emerging curriculum and interests. Each class 
engages in movement weekly, and when possible, their movement work is integrated 
into areas studied in the classroom. Penny also coordinates weekly all-school sings, and 
a special extra singing time for the youngest children, teaches mini-courses, and directs 
our school chorus and chamber singers. 

HIGHLIGHTS 

The Yellows (7-9 year olds) combined reading, writing, art, and movement in a special 
animation project, supported by a grant from the Friends of Hilltown. After being read a 
series of memoirs, the children were encouraged to write two of their own memoirs, 
using a web outline process to generate memories and write them into a story. Students 
published the final drafts of their memoirs. Then they each chose one tiny piece of one 
memoir to develop into a video animation. Music and movement teacher Penny Schultz 
guided students in exploring sequences of movement. Atelierista Laurel Loomis prepared 
students for this project by having them create gesture drawings that focused on 
catching motion and energy and flip books that broke an action into incremental pieces. 
Students created storyboards, and then made puppets with moving parts. With the help 
of community artist and animator Beth Fairservis, students used digital cameras to 
capture frame-by-frame movements and worked with percussion instruments to 
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compose background music for their 30-60 second videos. Presenting their videos to the 
whole school, with live music performed by the Yellows, was a highlight for this class. 

An exciting new initiative this year was our school-wide study of the composer, Johannes 
Brahms. Every class learned some of Brahms' children's folk songs, and all the students 
learned a more complex Brahms piece to sing together as a school at the annual solstice 
celebration. The Hilltown Chorus, Prisms Chamber Singers and advanced chamber 
ensemble also learned and performed Brahms' music. In K-6 classes, an age-appropriate 
Brahms biography was incorporated into the read-aloud curriculum. In Grades 7-8, 
students made a time line of the major events in Brahms' life and examined that in 
relation to historical happenings of that time. In movement classes, the children 
choreographed and performed dances to accompany Brahms' Clarinet Sonata #2 and 
Hungarian dance #4. 

As part of our Brahms study, children listened to Symphony #4 on CD and responded in 
different modalities. Some children engaged in creative writing; others painted their 
responses; others responded with movement. In music class, teacher Penny Schultz 
helped students analyze the theme and variations structure of one of the movements. A 
field trip (funded by a grant from the Community Foundation) was planned so students 
could experience a live performance of the piece by the Springfield Symphony, but 
unfortunately the concert was snowed out.  

The Brahms study culminated in a two-day festival at Hilltown, featuring guest pianist 
Victor Rosenbaum from the New England Conservatory and a local chamber music 
quartet, all of whom donated their time to the effort. Each day featured an adult 
performer along with several student performances of dances and poems inspired by 
Brahms, as well as Brahms songs and instrumental pieces performed by the children. 
From the oldest to the youngest, students were clearly moved by the performance. One 
Prisms (7-8th) student wrote the following poem: 
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The Music Speaks 

The music speaks. The music speaks of wisdom and healing 
It tells of waters that float freely, Earth and time. 
And of trees. Leaves rustling through the dust. 

The music speaks. Whatever you hear it. 

It speaks of prevailing, The music speaks of gathering clouds, 
And of righteous anger. Lashing rain, 

It speaks of fighting 
And struggle and 
Dying. 

Pounding hearts 
and flying birds, 
Pulsing fire. 

Thinking and dreaming And the music speaks 
And being born Of life itself. 

The storm is strong – Sophie Jaffe 
And the sea rages with nature's 
intensity, 
And yet, the music speaks of peace. 

GOAL 7 
TO PROVIDE OPPORTUNITIES FOR PARENT INVOLVEMENT 

IN ALL ASPECTS OF THE SCHOOL COMMUNITY 

Objective 1: Ensure that parents are educated about and involved in the philosophical 
underpinnings of our educational approach and governance model. 

Objective 2: Foster cooperative working relationships between parents and staff. 

Parents volunteer because they believe in the mission and goals of Hilltown, and they 
are drawn to a school that is truly a community. We are proud to boast a 95% volunteer 
rate, with ten parents contributing over 100 hours of volunteer service to the school. On 
a governance level, parents serve on the Board of Trustees, as members of various 
Board committees (Finance, Personnel, Admissions, Board Development, Site, and 
Fundraising) and on the Management Team, a group with representation from all school 
constituencies. 

The number of parent representatives on the Management Team was increased from two 
to three this year. In addition to attending Management Team meetings, these parent 
reps hold drop-in hours for parents to raise issues. The education coordinator attends 
these drop-in meetings on a monthly basis to discuss curriculum issues. 

Parents who do not directly serve in governance positions have ample opportunity to 
give input. Parents are asked to complete evaluation forms on teachers and staff, and 
parent meetings are also held each year to give input on budget priorities. This year 
parent input was also solicited on policies regarding school attendance, grade skipping 
and retention. 

Our Community Coordinator, Deirdre Arthen, acts as a resource to both parents and 
teachers, and continually networks with Board, staff, teachers and parents in attempt to 
match volunteer skills with school needs in a cohesive fashion. On a classroom level, 
parents teach minicourses, lead project choice activities, give special presentations on 
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areas of knowledge, assist teachers with documentation and classroom activities, and 
coordinate field trips. Parents also fundraise through our associate non-profit 
organization, Friends of Hilltown, Incorporated. They participate in staff hiring, write and 
edit a weekly newsletter, and help with physical plant management and site renovations. 
Parents also organize the annual Winter Fair and Art Spark, which are keystones of our 
yearly fundraising. 

GOAL 8 
TO FURTHER DEVELOP AND REFINE OUR COMMITMENT TO 

INCLUSION AND CONSENSUS AS THE BASIS FOR OUR GOVERNANCE 

Objective 1: Promote continued analysis of the Governance Evaluation Committee report. 

Objective 2: Improve communication about governance structures, procedures and decisions. 

Through our governance structure, we strive to maintain a commitment to consensus, 
team leadership, and parent involvement, while facilitating communication and 
delineating decision-making responsibilities. We are organized into four domains: the 
15-member Board of Trustees (parents and community representatives); the Education 
Domain (Education Coordinator, teachers, teaching assistants); the Administrative 
Domain (Administrative Coordinator, 
administrative staff); Family Domain 
(Community Coordinator, parent 
representatives to the Management 
Team, families of the school 
cooperative). 

The Domain Council, comprised of the 
three coordinators listed above and 
the Board president, is responsible for 
creating the budget, making policy 
proposals to the Board of Trustees, 
and managing substantive issues that 
cross domains. The Board of 
Trustees, the Domain Council and the 
individual domains make decisions by 
consensus. Resolving differences in 
points of view by consensus is more 
than a goal for decision-making; it is 
a model for students and teachers to 
follow in using enhanced creativity 
and cooperation, rather than choices 
and competition, to reach decisions. 
The Board will resort to voting if 
consensus cannot be reached in a 
timely manner. This has only 
happened four times in the school’s 
history. 
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Depending on the issue, this structure creates many access points through which 
parents and other community members can bring concerns. Our Family Handbook 
contains a guide to domains, committees, positions and procedures for getting concerns 
and questions addressed. All three coordinators have open door policies, and they 
receive questions and feedback on a daily basis. Parents are kept informed through a 
weekly written newsletter and through e-mail. Board and Committee meeting agendas 
and summaries are posted in the all-school space. There have been no official 
complaints received by the Board of Trustees this year. 

Our Board of Trustees (BOT) continues to meet the second Wednesday of every month, 
and schedules additional meetings as needed. Committees meet on an as needed basis. 
Board and Committee members are listed below. 

Board of Trustees Board Committees 

Kate Richardson (‘02-‘05) Board Development: 

President, parent 
 Andras Arthen (Chair), Michele Egizi, 

Deirdre Arthen, Shoshana Marchand,  Peter Feitner (‘03-06) 
Kate Richardson, Suzanne Smith Treasurer, parent 


Personnel Committee:  
Suzanne Smith (‘02-‘05) 
Chris Shanahan (Chair), GinaClerk, parent  
Balsamo, Laura Brewer, Dan Klatz, 

Marie Doherty (‘02-‘05) Laurie Farkas, Marybeth Home 
parent 

Finance Committee:  
Shoshana Marchand (‘02-’05) Peter Feitner, (Chair), Amy Aaron, 

parent Deb Jacobsen, Karen Johnston, 

Andras Arthen (‘01-’04) 
 Brian Risler 


parent 
 Admissions Committee: 

Susannah Howe (‘01-’04) 
 Marie Doherty (Chair), Deirdre 

community member Arthen, Mary Price, Amy Aaron, 
Amy MetzgerChris Shanahan (‘04-’07) 


parent 
 Site Committee:  
Renee Wetstein (Chair), Amy Aaron, Renee Wetstein (‘04-’07) 
Robert Ross, Andree LeBlanc, Davidparent 
Russell, Michael Di Pasquale, Jane 

Michelle Egizi (‘04-’07) Allen 
parent 

Coordinator Evaluation Team:  
Michelle Egizi, Kate Richardson, 
Chris Shanahan 

Liaison to Friends of Hilltown, Inc.: 
Susannah Howe 

Representative to Management Team:  
Shoshana Marchand 
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Hilltown Board of Trustees Important Decisions, 2003-2004 

• 	 Approved $1000 in funding to hire an environmental consultant to review 
environmental test results and advise on further testing and cleaning practice. 

• 	 Approved Site Committee request to allocate up to $4000 from designated building 
fund for repairs and painting. 

• 	 Appointed a new school physician. 

• 	 Approved revisions to FY04 budget. 

• 	 Set school-wide and Board goals for FY04, including completion of the charter renewal 
process, creation of an evaluation plan for teachers, implementation of a new 
classroom configuration, and oversight of lease negotiations. 

• 	 Approved Domain Council request to maintain the bookkeeper/purchasing agent’s 
fringe benefits at .5 FTE level, for one year only. 

• 	 Approved the funding and job description of the Community Coordinator position. 

• 	 Approved the allocation of $500 from the undesignated fund balance to copy and 
disseminate the strategic plan. 

• 	 Approved a Grade Placement Policy that includes a decision making process for 
repeating or skipping grades. 

• 	 Approved a CORI policy to comply with state regulations. 

• 	 Approved a proposal to post Board meeting minutes, once approved, on the school 
website. 

• 	 Approved a one-time bonus of $500 to Purples teaching assistant, who filled in when 
the lead teacher left mid-year. 

• 	 Adopted revised consensus procedure for use at Board of Trustee meetings. 

• 	 Approved a motion to change the name of the school to include the word “Public”. 

• 	 Authorized an additional $2200 in dues to the MCSA for public relations. 

• 	 Approved the creation of a new committee of the Board of Trustees, to be known as 
the Development Committee, to coordinate fundraising with Friends of Hilltown. 

• 	 Approved Friends of Hilltown request for $2000 as seed money for the fundraising plan. 

• 	 Approved a Personnel Committee proposal to allow Reds teacher to be considered an 
internal candidate upon return after leaving to pursue professional development goals. 

• 	 Approved a budget for fiscal year 2005. 

• 	 Approved a Personnel Committee policy on teacher supervision and evaluation. 

• 	 Approved a proposal from Personnel Committee to move from a two-tier health 
insurance plan to a three-tier plan. 
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The Board of Trustees focused on beginning to implement some of the goals set forth in 
our ten-year strategic plan (2003-2013). Key to this process was to get committees fully 
staffed and functioning. As part of this process, a standing fundraising committee was 
established. A second piece of the strategic plan implementation was to initiate a 
complete governance review. To this effect, an ad hoc committee was formed to write a 
descriptive paper on our current governance structure, which will be used for evaluation 
in school year 2004-2005. 

In the spirit of looking at governance, the Prisms (12-14 year olds) have been working 
all year on a proposal to improve the Student Council. They are calling for a non-voting 
student chair, assigned representation of students in each of the lower grade classes by 
a student in the upper grade classes, and eliminating names of candidates from ballots 
so that students can base their vote on candidates' positions rather than popularity. 
They have presented their proposal to the Management Team, the faculty, and individual 
classrooms, and have received feedback. The Prisms are currently refining the proposal 
and hope to begin implementation next year. 

This year, in accordance with the strategic plan, Hilltown reconfigured our multi-age 
classes to increase opportunities for classroom collaboration and avoid grade overlap. 
This change addresses a concern raised by the Department of Education around issues 
of scope and sequence in the curriculum, and gives students a greater chance to remain 
in the same classroom for two years and experience being both an older and younger 
learner. The two 4th/5th-grade classes in particular found the opportunities for shared 
learning a great success. 

HIGHLIGHTS 

Reds and Oranges (9-11 
year olds) classroom 
teachers Coco Moran and 
Jackie Jaffe both found 
great value in 
collaborating in their unit 
on colonial America. "The 
shared experience makes 
a big difference," claims 
Jaffe. "Forty kids learning 
about the same thing 
makes for a much richer 
dialogue." During the 
project, students worked 
together in mixed groups to develop plays about different aspects of early American 
History, performing scenes of the Pilgrims' arrival, the Shakers, the battles of Lexington 
and Concord, and Shays Rebellion at a costumed colonial feast attended by students and 
their families. 

While both teachers have taught this topic before, the collaboration allowed Moran and 
Jaffe to each develop special areas of expertise to share with both groups of students. 
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Moran was able to share her knowledge of Boston's historic sites, both in the classroom 
and on an all-day field trip that both classes took to Boston, while Jaffe attended a 
workshop on Shays' Rebellion and brought that knowledge to both classes. "It was 
easier to get more things done," Jaffe claims, "and good to get feedback from another 
teacher who really knew my students." 

Like most Hilltown projects, arts integration played a key role. In addition to performing 
plays, students made costumes, learned and performed songs, and created samplers 
and paper quilts that were reminiscent of the period. 

Admissions and Attendance 
Last year, Hilltown served 146 students in kindergarten to eighth grade, ages 5-14. 
There are no eligibility requirements for enrollment. We continued outreach to area 
communities, held tours of the school throughout the year, and had an Open House in 
January. Our admissions lottery was held on February 12, 2004. Since there is no 
deadline for submitting applications we continue to process any received after the lottery 
and enroll students as slots become available. Siblings of existing students, along with 
residents of Hampshire and Franklin counties, are given priority for admissions. 

We received 170 applications for 2003-2004. Forty applicants were offered slots for the 
start of the school year and two were admitted from the wait list to replace students who 
left during the course of the year. At the end of the year, 82 applicants remained on the 
waiting list. In summary, we had 170 applicants for 40 slots, or 4.2 applicants per slot. 
Table 8 on the following page shows the distribution of applicants by grade and by town 
of residence. 

This year we had one Asian (0.7%) student, one (0.7%) Native American student, two 
(1.4%) African American students and three (2.1%) Hispanic students. This is a small 
percentage of our population but reflective of the communities from which we draw. We 
had no students with limited English proficiency. Our student population was comprised 
of 77 (52.7%) boys and 69 (47.3%) girls. Fifteen students (10.3%), qualified for free 
lunch and fifteen students (10.3%), qualified for reduced price lunch. Our average daily 
membership (number of students enrolled) was 145.7 students and our average daily 
attendance was 136.9 students (94.0% of enrolled students). 

During the school year two students transferred out. One returned to home schooling; 
the other transferred to his home district school. At years end we had eight students 
decide to attend other schools in the fall. Two moved out of state, two enrolled in a 
private middle school, two are going to their district middle school and two are going to 
another area charter school for their middle schooling. Often students of this age are 
appropriately looking for a larger middle school experience. 

Our school calendar closely follows other area public schools. Our hours are 8:30–3:00, 
except Wednesday when grades K-6 end at 12:30. Our seventh and eighth grade is in 
session for five full days. We have a total of 180 days of school with over nine hundred 
hours of direct instruction. This past school year started on September 4, 2003 and 
ended June 21, 2004. 
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Table 7: Applications received (R) and wait listed (W) for 2003-2004 
by grade and town of residence 

Gr K Gr 1 Gr 2 Gr 3 Gr 4 Gr 5 Gr 6 Gr 7 Gr 8 TOTAL 

TOWN R W R W R W R W R W R W R W R W R W R W 

Amherst 2 1 0 0 2 1 2 2 0 0 1 0 1 0 1 0 0 0 9 4 

Arlington 1 1 0 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 2 2 

Ashfield 0 0 1 1 0 0 1 1 1 0 0 0 0 0 0 0 0 0 3 2 

Belchertown 0 0 1 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 2 0 

Buckland 0 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Chesterfield 1 1 1 0 0 0 1 0 0 0 0 0 1 0 0 0 0 0 4 1 

Conway 2 2 2 2 0 0 1 1 2 0 0 0 0 0 2 0 0 0 9 5 

Cummington 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Easthampton 3 1 1 0 0 0 1 0 2 1 0 0 1 0 0 0 0 0 8 2 

Edgartown 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Gilbertville 0 0 0 0 0 0 0 0 0 0 1 1 0 0 0 0 0 0 1 1 

Goshen 2 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 2 2 

Granby 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 

Greenfield 0 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Hadley 0 0 0 0 0 0 0 0 1 1 1 0 1 0 0 0 0 0 3 1 

Hatfield 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 0 0 1 0 

Holyoke 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Huntington 1 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 2 0 

Montague 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Montgomery 0 0 0 0 1 1 1 1 0 0 0 0 0 0 0 0 0 0 2 2 

Northampton 22 8 10 8 6 5 3 2 5 2 4 1 11 2 9 2 1 0 71 30 

Plainfield 1 0 2 2 0 0 0 0 0 0 0 0 0 0 1 0 0 0 4 2 

Shelburne Falls 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 

Shutesbury 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 1 0 

Somerville 1 1 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 2 2 

South Hadley 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1 0 

Southampton 0 0 0 0 0 0 1 1 0 0 1 0 0 0 0 0 0 0 2 1 

Springfield 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 1 0 2 0 

Ware 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 1 0 

Westhampton 2 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 2 1 

Whately 0 0 1 1 0 0 0 0 3 1 0 0 1 1 0 0 0 0 5 3 

Williamsburg 7 4 3 3 1 1 2 1 2 0 1 0 0 0 1 1 1 0 18 10 

Worthington 1 1 1 1 0 0 2 2 0 0 0 0 1 0 0 0 0 0 5 4 

Grand Total 49 25 26 21 15 11 16 12 17 5 9 2 19 3 15 3 4 0 170 82 
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Special Education 

Twenty-five Hilltown students received special services and/or accommodations to 
support their academic, social and emotional growth during the 2003-2004 school year. 
Fifteen students were served through IEPs (Individual Education Plans), and ten 
students had 504 Service Plans. 

A new administrative model for delivery of SPED services resulted in increased contact 
hours with students. Previously, two full-time special education teachers shared the 
caseload, providing 60 hours in actual service time to children. This year, staffing 
consisted of one full-time special education teacher, 1 full-time SPED assistant, and two 
part-time assistants. The full-time staff devoted 30 hours/week of service time to 
children, and the part-time assistants each devoted 10 hours of direct service. The 
overall result was an additional 20 hours of service to children along with a savings of 
$6,000. In addition, having more direct service time maximized the opportunity for full 
integration and inclusion for special needs students, while the presence of an extra adult 
in the classroom benefited all the students in the classroom, as well as the teacher. We 
also continued to run our highly successful after-school Homework Club, which met 
semi-weekly. 

Special education services at Hilltown continue to be delivered using a combination of 
“pull-out” and “inclusion” models. Whenever possible, the special education staff works 
with students within the classroom setting in concert with the classroom teacher. When 
a particular student’s IEP requires explicit, direct instruction (1:1, in a small group, or 
within a more distraction-free setting), work is completed in the privacy of the Resource 
Room. Related services in occupational and speech/language therapy are contracted 
through the Children's Therapy Center of the Pioneer Valley. The therapists conduct 
specialist assessments as part of special education evaluations when necessary, provide 
consultation to parents and staff, design therapy services for students, and supervise the 
assistants who provide those services. Psychological services are provided by contracted 
psychologist Scott Rice. If an evaluated student is determined to be ineligible for special 
education services, that student may often be eligible for related services and/or 
accommodations for disabilities under Section 504 of the Federal Rehabilitation Act. In 
this case, a 504 Service Plan is written for the student. A member of the SPED staff 
serves as the "504 liaison" for the student and oversees the implementation of the 
accommodations. 

Although students may be referred for a special education eligibility assessment at any 
time, parents and staff are first encouraged to follow a pre-referral process with the 
intention of meeting individual needs through less intrusive, yet often successful, regular 
education interventions and accommodations in the classroom. This year, special 
education coordinator Laura Figgie worked with our education coordinator Dan Klatz, and 
psychologist Scott Rice to design and implement a formal Child Study Intervention 
process and train staff in its use. The initiator of the referral is asked to document 
specific concerns, anecdotes of behavior or situations that illustrate these concerns, and 
specific questions they hope to have answered through educational and 
cognitive/psychological assessments. Teachers are also asked to list questions they want 
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answered and to complete a pre-referral checklist that states the student's strengths, 
weaknesses, current academic functioning, and the difficulties the student is 
experiencing. The special education coordinator then observes the student in the 
classroom and researches pertinent data, including the student's academic history, 
behavior records, and health records. 

A child study team meeting is then called to consider the student's difficulties and to 
suggest additional strategies and interventions for use in the classroom. Team members 
include the education coordinator, classroom and special education teachers, parents, 
specialist teachers and/or school consultants as necessary. As a result of this meeting, 
the team determines the next steps, which range from the development of a Curriculum 
Accommodation Plan (CAP) to further evaluation. If a CAP is developed, a follow-up 
meeting is scheduled within 4 to 5 weeks to evaluate the effectiveness of the CAP. 
During that second meeting, if members agree that significant problems and concerns 
persist for the student, a formal special education referral is generated. 

During the course of the school year, five new students were evaluated for special 
education services, and one was determined to be in need of services or 
accommodations. The special education department also conducted one three-year re
evaluation. 

Upon inspection from the Massachusetts Department of Education we are proud that our 
Special Education services were shown to be in full compliance with 53 out of 57 criteria 
that were reviewed during our recent audit in March 2003. This year, we completed a 
corrective action plan that verifies progress in the remaining four areas of our SPED 
program, which were determined at the time to be 'partially implemented.' Last summer 
our SPED coordinator was one of a select number of applicants chosen to attend the first 
Special Education Department Leadership and Management Institute, sponsored by the 
Department of Education, which focused on training, technical assistance and mentor 
coaching for special education directors. She also attended a full-day workshop this year 
on Autism Spectrum Disorders, with a special focus on Asperger's Syndrome. 

We are also fortunate to have Title I reading specialist Marybeth Home on staff. 
Marybeth works with individuals, primarily in the lower grades, who have been identified 
as being in need of early reading intervention services. Through intensive one-to-one 
sessions, Marybeth gives these children extra support in decoding strategies, enabling 
them to attain greater fluency. Her goal in teaching reading is to "create an environment 
where success happens, and where a student can say, 'I'm a great reader.'" This year 
Marybeth worked with 15 students in grades 2-5, in addition to working with the entire 
K-1 class on a special program designed to increase early reading and writing fluency. 
Six of the students in the reading program have progressed to being independent, 
motivated readers and will no longer need reading intervention services next September. 
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Staff 
Last year, we employed thirteen teachers, twelve of whom are Massachusetts certified, – 
nine classroom teachers, one atelierista (studio art teacher), one music and movement 
teacher, one SPED teacher, and one Title I reading teacher. An additional classroom 
teacher has NYC certification, with over 25 years experience. Sixty percent of our 
teachers is “highly qualified” according to the federal NCLB (No Child Left Behind) 
definition; by 2006 the remaining teachers will also be “highly qualified”. 

Seventy-seven percent of our teaching staff has Masters degrees, with a combined total 
of 200 years teaching experience. Our Teacher qualifications are listed in Table 8. Our 
classroom ratio of teacher to student is 1:16 students while our overall teacher/student 
ratio was 1:10.7. This lower ratio reflects our view of the whole school as a critical 
learning environment. 

This past year, we had seven part-time classroom teaching assistants, one fulltime SPED 
assistant, two part time SPED assistants and one part-time atelierista assistant. Our 
teaching support staff is highly qualified; some are certified teachers, and many of our 
teaching assistants have been with us for several years. In summary, we have 28 staff 
members (23.27 fte); 13 teachers (12.59 fte), 9 teaching support staff (5.43 fte), 3 
administrators (2.25 fte), and 3 in administrative support (2 fte). 

Independent contractors provide other services. These include speech/language therapy, 
occupational therapy, psychology, specialized foreign language, physical education, 
music and technology instruction, as well as custodial services. 

Education Coordinator Dan Klatz works with teachers to ensure that all students' 
educational and behavioral goals are met. As a supervisor he serves as a resource 
person and problem-solver. A key component of his job is to ensure the alignment of our 
school's standards, curriculum and assessment methods, and to assure that our 
educational program is in compliance with the Massachusetts Curriculum Frameworks 
and with mandated testing requirements. 
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Table 8: Hilltown Teacher Qualifications, School Year 2003-2004 

Name Assignment 
#Years 

Teaching 
#Years at 
Hilltown 

Degree/Certification 

Bill Farkas 
Classrm. Teacher 

5-7 yr. olds 
26+ 2.5 

M.Ed. – School Admin. 
Mass. cert. 

Gina Balsamo 
Classrm. Teacher 

5-7 year olds 
3 2 

M.Ed. – Elem. Ed. 
Mass. cert. 

Dan Zulawski 
Classrm. Teacher 

7-9 yr. olds 
26+ 4 

B.A. 
NYC cert. 

Paula Yolles  
Classrm. Teacher 

7-9 yr. olds 
10 8 

M.Ed. – Elem. Ed. 
Mass. cert. 

Coco Moran 
Classrm. Teacher 

9-11 yr. olds 
11 6 

B.A. – Elem. Ed. 
Mass. cert. 

Jackie Jaffe 
Classrm. Teacher 

9-11 yr. olds 
9 5 

M.Ed. – Elem. Ed. 
Mass. cert. 

Peter Kennedy 
Classrm. Teacher 

11-12 yr olds 
9 1 

M.Ed. Literacy Ed. 
Mass. cert. 

John Van Beckum 
Soc. Stud./Sci. 
12-14 yr. olds 

11 1 M.Ed. – Liberal Ed. 

Jane Percival 
Lang. Art./Math 
12-14 yr. olds 

33 4 
B.A. – English 

M.Ed. – Counseling 
Ed.D. – Curr. Dev. 

Penny Schultz 
Music and 
Movement 

34 8 
B.A. 

Mass. cert. 

Laurel Loomis Visual Arts 10 9 
MAT 

Mass. cert. 

Laura Figgie Special Ed. 14 5 
M.Ed. – Spec. Ed. 

Mass. cert. 

Marybeth Home Reading 17 3 
M.Ed. – Elem. Ed. 

Mass. cert. 

Our staff turnover rate for school year ‘03-‘04 was 7%. One new teacher joined us at the 
beginning of the year to replace a teacher who left to spend more time with her young 
child, and one of our original teachers returned from a year's parenting leave. The 
teacher who filled in during her leave has remained with us in a co-teaching position in 
the expanded Blues classroom. One teacher left in the middle of the year to pursue a job 
out of the area. She was replaced by a long-term substitute who was so impressive that 
he became a permanent part of our teaching staff. We had two new teaching assistants 
and one new SPED assistant. At the end of the year we lost one classroom teacher who 
is taking a year-off to spend time on the west coast. She hopes to return to Hilltown the 
following year. Three teaching assistants are also leaving to go to graduate school. 
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Professional Development 

Hilltown is committed to ensuring that teachers stay current in their fields, continue to be 
stimulated and supported, and grow in new skill areas every year. This year, our staff 
participated 8 full professional development days, 10 half days, as well as weekly 
meetings involving curriculum integration and peer mentoring. A significant amount of 
time was dedicated to examining our Social Studies curriculum and related competencies, 
and our math competencies. Following several intensive days at the end of the year, the 
staff made major accomplishments in these areas, having revised the competencies in 
both areas to ensure that they are in alignment with state frameworks, and consistent 
with our school’s mission. Additionally, staff went to many conferences outside of school 
on topics ranging from early literacy, supporting students with emotional needs, 
Asperger’s Syndrome, U.S. history, and poetry and visual art from Iran. 

This year the Board of Trustees adopted a formal staff supervision and evaluation plan, 
in conjunction with newly drafted teacher job responsibilities and standards that are 
based on the school's revised mission statement. Five major areas of competence are 
required: (1) To facilitate a respectful, safe, and nurturing classroom environment; (2) 
To actively work as part of a teaching team; (3) To establish a learning environment 
which utilizes the Massachusetts Curriculum Frameworks and is supportive of student 
needs and interests; (4) To maintain appropriate student records; and (5) To work with 
parents. Each year, teachers are required to set annual goals. Annual evaluation 
includes observation reports provided by the Education Coordinator, summaries of 
parent and student feedback, an annual self-evaluation report submitted by the teacher, 
and a formal report submitted by the Education Coordinator on how well the teacher has 
addressed the above standards. A corrective action plan is now in place should a 
teacher’s performance be seriously deficient in any of these areas. 

The administrative coordinator evaluates the administrative staff, soliciting input from 
staff, parents, and other community members as appropriate. A supervisory team 
appointed by the Board of Trustees evaluates the administrative coordinator, education 
coordinator, and community coordinator. 

Graduation 
We use progress on our school competencies, test scores, and social and emotional 
development to determine appropriateness for graduation. In order to graduate, each 
eighth grader was required to create an independent project, using the skills they 
developed at Hilltown. This year's projects represented an incredible array of diversity. 
Students completed projects that used art, music, film, video, writing, dance, and 
building design as major learning modalities. One student this year created and 
implemented an interior design of a room in a local shelter for battered women; she 
raised funds from local businesses and community members to obtain materials and 
supplies. Another student wrote and produced a video about her grandfather, who is 
currently ill with cancer. The video was shown during our project presentation night, and 
we were all pleased to have her grandfather in the audience, watching it with us. 
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We graduated our third group of eighth graders this spring, including four students who 
had been kindergarteners at Hilltown during our first year. Our eighth graders continue 
to make successful transitions to their new schools. This year’s graduates are going on 
to area public district and charter high schools. 

Resources 

Transportation and Food Service 
We have no school-based transportation system. We do have an extensive carpooling 
network and parents who are willing to drive students on field trips. We have a school 
lunch program in conjunction with the local Subway franchise, and now offer daily cold 
lunch options, which are subsidized for low-income families. We also have a weekly pizza 
fundraiser. 

Computers and Technology 
The Prisms (12-14 year olds) class has a computer lab of iMacs, which are available to 
the rest of the school community, and each classroom has a few computers as well. A 
grant from the Community Foundation this year provided three additional Alpha Smarts, 
for use in grades 3-8, with special priority given to Special Education students. The 
school, including each classroom, is connected to the Internet, with full e-mail capability. 
Dan Lederer continues to serve as the Technology Coordinator, and offers technology 
classes to students in the Prisms and the Purples (12 year olds). The Prisms took their 
technological skills on the road and taught residents of Hampshire Care Facility how to 
use e-mail and the Internet. 

Library 
We have classroom-based libraries of multi-copy, leveled reading material to support our 
guided reading instruction. Having established good relationships with the Williamsburg 
and Haydenville libraries, teachers often contact librarians for needed educational 
resources and make good use of the Inter-library Loan System. Classes also make trips 
to area libraries as needed to conduct research on special projects. 

After-School and Extra Curricular Activities 
Teaching Assistant Marielle Emond ran a highly successful after-school program, offering 
outdoor and indoor activities until 5 pm. The Special Education Department offered a 
Homework Club twice weekly for any student grades 4-8. Other extra curricular activities 
included Ultimate Frisbee, Scrabble Club, Downhill Skiing, Bicycle Repair, the Hilltown 
Community Chorus, Prisms Chamber Singers, and an Instrumental Music Program. The 
Bicycle Repair program, run by Americorps volunteers from the Student Conservation 
Association, was new this year. Students' families and community members donated 
used bicycles and bicycle parts. Participating students learned all the basics of bicycle 
mechanics and maintenance, as well as how to perform repairs. Also new were the 
Prisms Chamber Singers, an offshoot of the Hilltown chorus that offered extra challenges 
to our oldest singers. Both groups are noted for their spirited enthusiasm and ability to 
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sing intricate harmonies and songs in many languages ranging from the 14th to the 21st 
century. The Hilltown Chorus and Prisms Chamber singers gave approximately six 
community performances throughout the year. Our instrumental music program, now in 
its fourth year, offered lessons in a variety of wind and brass instruments, as well as 
ensembles for beginning and advanced musicians. Students in the program performed 
along with the blues and greens classes and the chamber singers and the chorus at our 
annual year-end Community Music Festival. 
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 Financial Statements 




Hilltown Cooperative Charter School 
Revenues & Expenditures FY04 

July 2003 through June 2004 
Income 

State Sources 
DOE Per-Pupil Revenue 1,190,639 

State Grants-DOE Administered 
SPED 252 Corrective Action-defered 0 
SPED 240 14,550 
Facilities Grant 15,603 
SPED 274 6,000 
Teacher Quality 140 5,974 
Title I 23,797 
Tech 160 0 

Total State Sources 1,256,563 
FY03 Comm Fnd Class Projects 500 
FY04 Comm Fnd Class Projects 9,150 
Private Grants carried over 14,098 
Friends of HCCS Grant 

FY03 Friends Field Trip 1,227 
FY04 Friends Field Trip 3,552 
FY02 Friends Class Proj 1,000 
FY04 Friends Class Proj 2,235 
Friends of HCCS Grant - Other 10,000 

Total Friends of HCCS Grant 18,014 
Fundraising Income 

Winter Fair 678 
Pizza 771 
Fundraising Income - Other 14,956 

Total Fundraising Income 16,405 
Miscellaneous Income 11,834 
Purples/Reds Special Fund 840 
Other sources 

Butterfly Fund 500 
Piano/Music Fund 623 
Earnings on Investments 3,080 
School Lunch Receipts 1,535 

Total Other sources 5,739 
TOTAL INCOME 1,333,142 

Expense 
Personnel 

Teachers 421,422 
Title 1 Teacher 28,432 
SPED Teacher 43,386 
Prisms TA 13,889 
Teaching Assistants 56,430 
SPED Assts 21,595 
Atelierista Assistant 9,717 
Prisms Special - Art 4,794 
Lunch/recess Aide 3,703 
Summer Teacher stipends 2,177 
Substitute Teachers 8,537 
Administrative Coordinator 35,817 
Education Coordinator 47,756 
Administrative Assistant 27,593
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Bookkeeper/Purchasing Agent 10,505 
Community Coordinator 18,015 
School Nurse 16,000 
Child Care Wages 120 

Total Personnel 769,888 

Payroll Taxes 
FICA 9,593 
Medicare 10,566 
SUTA 771 
UHIC 526 

Total Payroll Taxes 21,457 

Fringe Benefits 
Life Insurance 36 
Health insurance 91,585 
Health Insurance Asst Fund 3,300 
Worker's Compensation Insurance 5,555 
MTRS Paid by Grant 3,257 

Total Fringe Benefits 103,733 

Consultant & Other Services 
Custodial Services 24,810 
SPED Contractors 33,342 
Accounting/Audit Consultant 4,400 
Payroll Service 1,179 
Technology Consultant 14,425 
Staff Development 1,534 
Prism Music Consultant 5,000 
Prisms PE Consultants 1,756 
Prisms Foreign Language 4,000 
Child Care 196 
Legal Fees 181 
Development Consultant 289 

Total Consultant & Other Services 90,823 

Occupancy 
Insurance-Liability 8,747 
Maintenance - Facilities 2,041 
Alarm services 200 
Copier Service Contract 2,395 
Telephone 3,692 
Utilities 4,954 
Lease (facilities) 121,500 

Total Occupancy 143,529 

Supplies 
Household Supplies 2,904 
Educational Supplies/Textbooks 17,186 
Playground Supplies 124 
Office Supplies 1,812 
Testing & Evaluation Supplies 610 
Postage 1,056 
Printing and Reproduction 2,611 
Food and Supplies 333 
Minor Equipment 1,624 

Total Supplies 28,262
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Miscellaneous 
Advertising 2,010 
Travel 199 
Tech Repair/Replacement 2,233 
Graduation Expenses 197 
Miscellaneous Expenses 542 
Community Events 285 
MCSA Dues 3,757 
Friends of HCCS Grant Expense 

FY04 Friends Field Trip 1,797 
FY04 Friends Class Proj Grants 2,165 
FY03 Friends Field Trips 1,227 
Friends Class Proj Grants-02 1,013 

Total Friends of HCCS Grant Expense 6,202 
FY04 Community Foundation Expenses 8,718 

Total Miscellaneous 24,143 

Other expenses 
Butterfly Fund 489 
School Lunch Expense 1,562 
Field trips 

Special Trip Receipts -14,624 
Special Trip Expenses 14,624 

Total Field trips 0 
Purples-Reds Special Fund 837 
Pupil Transportation 

Pupil Transportation Grant -8,261 
Pupil Transportation Expenses 8,261 

Total Pupil Transportation 0 
Total Other expenses 2,888 

TOTAL EXPENSE 1,185,002 
Net Income 148,140
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Hilltown Cooperative Charter School 
Balance Sheet 
As of June 30, 2004 

Jun 30, 04 
ASSETS 

Current Assets 
Checking/Savings 

Checking - Operating Funds 266,992 
Money Market Account 206,286 

Total Checking/Savings 473,278 

Accounts Receivable 
Revenue Receivable 4,060 

Total Accounts Receivable 4,060 

Other Current Assets 
Due from employees -210 
Prepaid Expenses 10,217 
Security Deposit 2,000 

Total Other Current Assets 12,007 

Total Current Assets 489,345 

Fixed Assets 
Property and Equipment 13,345 
Leasehold Improvements 263,516 
Accumulated Depreciation -160,338 

Total Fixed Assets 116,523 

TOTAL ASSETS 605,868
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Jun 30, 04 

LIABILITIES & EQUITY 
Liabilities 

Current Liabilities 
Accounts Payable 

Accounts Payable 18,635 
Total Accounts Payable 18,635 

Credit Cards 
VISA 1,776 

Total Credit Cards 1,776 

Other Current Liabilities 
Accrued Grant Expenses 6,223 
Due to other funds 22 
Copier Lease - Current -38 
Due to employees 653 
Payroll Liabilities 29,378 

Total Other Current Liabilities 36,238 

Total Current Liabilities 56,649 

Long Term Liabilities 
Capitalized Lease Obligation 321 

Total Long Term Liabilities 321 

Total Liabilities 56,970 

Equity 
Investments in Fixed Assets 169,931 
Reserved for Building Fund 15,750 
Reserved for LR Planning Fund 515 
Res'd for Devel Consult't 2,000 
Reserved for Leasehold Imp 1,498 
Reserved for Major Equip 1,200 
Reserve for New Site Consultant 4,000 
Reserved for Prisms Start-Up 735 
Reserved for Staff Bonuses 0 
Reserved for Environ Consulting -1 
Reserved for Clean-up Fund -351 
Contingency Fund 176,000 
Opening Bal Equity 0 
Undesignated Fund Balance 29,481 
Net Income 148,140 

Total Equity 548,898 

TOTAL LIABILITIES & EQUITY 605,868
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HILLTOWN COOPERATIVE CHARTER SCHOOL BUDGET FY05

APPROVED BY THE BOARD OF TRUSTEES 6/9/04


Income: 
State Per Pupil 1,190,630 
Grants- Mass SPED 240 18,699 
Grants-Mass Facilities 20,414 
Grants- Mass SPED 274 5,000 
Grants- Mass Teacher Quality 140, Title II,A 5,419 
Grants- Mass Title I 23,085 
Friends of HCCS Field Trip Grants 3,515 
Fundraising-pizza 1,200 
Name Change Donation 10,000 
Interest income 3,500 
Income Subtotal 1,281,462 
Fund Balance Transfer 5,297 
Total Income 1,286,759 

Personnel 
Classroom teachers (includes art,music) 435,374 
REading teacher - .64 fte 27,898 
SPED teacher 45,860
 subtotal 509,132 

Teaching Assistants K-8 80,942 
SPED Assistants (50 hours/week) 38,000 
Atelierista Assistant 11,023 
Prism Art Teacher 5,161 
Lunch/recess (10 hrs/week) 4,000 
Summer Teacher Salaries 1,000 
Substitutes 7,000 
Administrative Coordinator @.75 fte 38,817 
Education Coordinator 51,756 
Administrative Assistant 28,977 
Bookkeeper/Purchasing agent-@.35-.5 fte 15,759 
Community Coordinator @.5 fte 19,289 
Nurse/Health Educator @.5 fte 16,480 
Custodian 1fte 25,000

 Personnel subtotal 852,336 
Taxes @1.571% (MTRS staff) 9,696 
Taxes @7.771% 18,130 
Life Insurance 111 
Health Insurance 120,000 
Workers Compensation 5,833 
MTRS -grant required 1,928 
subtotal 1,008,034 
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Consultants and Outside Services-fixed costs 
Custodial Services 4,000 
SPED Contractors 34,650 
Consultants- Accounting/Audit 4,620 
Payroll Service 1,500 
Technology Consultant 18,000 
Staff Training 1,500 
Prisms Music Specialist 5,000 
Prisms PE Specialist 2,000 
Prism Foreign Language Specialist 5,000 
Child Care Services 300 
Legal Fees 600 
subtotal 77,170 

Occupancy 
Insurance 8,190 
Maintenance & Repairs 3,000 
Fire/Sprinkler Alarm Services 750 
Copier Service Contract 3,000 
Telephone 3,500 
Utilities 5,175 
Rent 135,000 
subtotal 158,615 

Supplies 
Household Supplies 3,000 
Educational Supplies 18,025 
Playround supplies 500 
Office Supplies 2,500 
Testing/Evaluation Supplies 1,000 
Postage 1,000 
Printing 2,000 
Food 650 
Minor Equipment<$500 2,500 
subtotal 31,175 

Miscellaneous 
Advertising 2,000 
Travel 200 
Tech Repair/Replacement 1,500 
Graduation Expenses 300 
Miscellaneous 500 
Name Change Expenses 1,500 
Community Events 250 
MCSA Dues 1,800 
Student Council 200 
Friends of HCCS Field Trip Grant Expense 3,515 
subtotal 11,765 
Total operating expenses 1,286,759 
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Hilltown Cooperative Charter School 
No Child Left Behind (NCLB) Report Card 

This report includes information on the school's performance on the Massachusetts 
Comprehensive Assessment System (MCAS) by content area, grade level, and for 
particular student populations. Comparison data from the state, and from 2003 are also 
provided. (Note that data for the district is the same as for the school, since Hilltown 
Cooperative Charter Public School is defined as its own district.) In addition, this report 
includes other information as required by the federal No Child Left Behind act. 

Enrollment 2004 
 School/District State 
African American 1.4% 8.8% 
Asian 0.7% 4.7% 
Hispanic 2.1% 11.5% 
Native American 0.7% 0.3% 
White 95.2% 74.6% 
Male 52.7% 51.5% 
Female 47.3% 48.5% 
Limited English 0.0% 5.0% 
Low Income 20.6% 27.2% 
Special Education 7.5% 15.6% 
Migrant 0.0% 0.2% 
TOTAL COUNT 146 980,818 

Grades Offered: 
K, 01, 02, 03, 04, 05, 06, 07, 08 

Percent of Teachers Licensed: 79.17% 

Percent of teachers in core academic 
subject areas who are Highly Qualified: 
60.24% 

Grade 03 – Reading MCAS Key to Performance Levels 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 3 100 NA 
Female 8 100 NA 
Male 10 100 NA 70 30 
White 18 100 NA 83 17 
 Low Income 3 100 NA 
SCHOOL  
2003 18 100 NA 83 17 
2002 17 100 NA 71 29 0 
STATE 
2003 74,114 100 NA 62 30 7 
2002 74,143 98 NA 67 27 6 
NOTE: MCAS results for groups with fewer than 10 students are not shown 
to protect student confidentiality 

Grade 04 – English Language Arts MCAS 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 2 100 
Female 8 100 
Male 9 100 
White 17 100 6 65 24 6 
Low Income 1 100 
SCHOOL  
2003 17 100 6 65 24 6 
2002 16 100 0 69 31 0 
STATE 
2003 75,024 99 10 45 34 10 
2002 75,008 97 8 46 37 10 
NOTE: MCAS results for groups with fewer than 10 students are not shown 
to protect student confidentiality 

A: Advanced 
P: Proficient 
NI: Needs Improvement 
W/F: Warning/Failing 



Grade 04 - Mathematics MCAS 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 2 100 
Female 8 100 
Male 9 100 
White 17 100 6 35 41 18 
Low Income 1 100 
SCHOOL  

2003 17 100 6 35 41 18 
2002 16 100 38 38 25 0 

STATE 
2003 75,339 100 12 28 43 16 
2002 75,682 98 12 27 42 19 

NOTE: MCAS results for groups with fewer than 10 students are not shown to 
protect student confidentiality 

Grade 06 - Mathematics MCAS 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 1 100 
Female 9 100 
Male 5 100 
White 14 100 7 43 29 21 
Low Income 3 100 
SCHOOL  

2003 14 100 7 43 29 21 
2002 16 100 13 56 25 6 

STATE 
2003 78,040 100 16 26 32 26 
2002 78,561 99 13 28 29 29 

NOTE: MCAS results for groups with fewer than 10 students are not shown 
to protect student confidentiality 

Grade 07 – English Language Arts MCAS 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 2 100 
Female 10 100 10 80 10 
Male 5 100 
White 15 100 7 73 20 
Low Income 6 100 
SCHOOL  

2003 15 100 7 73 20 
2002 17 94 35 65 0 0 

STATE 
2003 79,345 99 8 57 28 7 
2002 76,710 97 9 55 28 8 

NOTE: MCAS results for groups with fewer than 10 students are not shown 
to protect student confidentiality 

NCLB Report Card, p.1 



Grade 08 - Mathematics MCAS 
Included in Results % Students at Each Performance Level 

# % A P NI W/F 
Disabled 4 100 
Female 6 100 
Male 10 100 30 50 10 10 
Native Amer. 1 100 
White 15 100 33 60 7 
Low Income 4 100 
SCHOOL  

2003 16 100 31 56 6 6 
2002 10 100 30 40 30 0 

STATE 
2003 78,589 99 12 25 30 33 
2002 74,890 98 11 23 33 33 

NOTE: MCAS results for groups with fewer than 10 students are not shown 
to protect student confidentiality 

Mid-Cycle Adequate Yearly Progress Report 

ENGLISH LANGUAGE ARTS 

Student Group 
Participation Performance Improvement Attendance AYP 

2003 

Enrolled Assessed % Met 
Target N CPI Met 

Target 
CPI 

Change 
Met 

Target % Change Met 
Target 

Aggregate 50 50 100 Yes 50 93.5 Yes 1.5 Yes 94.9 -0.2 Yes Yes 
Lim. English Prof. 0 0 - - 0 - - - - - - - -
Spec. Ed. 7 7 - - 7 - - - - - - - -
Free Lunch 10 10 - - 10 - - - - - - - -
African Amer./Black 0 0 - - 0 - - - - - - - -
Asian or Pacif. Isl. 0 0 - - 0 - - - - - - - -
Hispanic 0 0 - - 0 - - - - - - - -
Native Amer. 0 0 - - 0 - - - - - - - -
White 50 50 100 Yes 50 93.5 Yes 0.8 Yes 94.9 -0.2 Yes Yes 

MATHEMATICS 

Student Group 
Participation Performance Improvement Attendance AYP 

2003 

Enrolled Assessed % Met 
Target N CPI Met 

Target 
CPI 

Change 
Met 

Target % Change Met 
Target 

Aggregate 47 47 100 Yes 47 80.3 Yes -6.2 No 94.9 -0.2 Yes Yes 
Lim. English Prof. 0 0 - - 0 - - - - - - - -
Spec. Ed. 7 7 - - 7 - - - - - - - -
Free Lunch 8 8 - - 8 - - - - - - - -
African Amer./Black 0 0 - - 0 - - - - - - - -
Asian or Pacif. Isl. 0 0 - - 0 - - - - - - - -
Hispanic 0 0 - - 0 - - - - - - - -
Native American 1 1 - - 1 - - - - - - - -
White 46 46 100 Yes 46 81.0 Yes -9.9 No 94.9 -0.2 Yes Yes 

NOTE: An asterisk (*) appears if the AYP determination changed on appeal. 

Adequate Yearly Progress History 

English Language Arts Mathematics 

Students 1999 2000 2001 2002 2003 1999 2000 2001 2002 2003 

Aggregate Yes Yes N/A N/A Yes Yes Yes N/A N/A Yes 

All subgroups N/A N/A N/A N/A Yes N/A N/A N/A N/A Yes 
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Data Definitions 
Race/Ethnicity: 

African-American - A person having origins in any of the black racial groups in 
Africa. 

Asian - A person having origins in any of the original peoples of the Far East, 
Southeast Asia, the Indian subcontinent or the Pacific Islands. This area includes, 
for example, China, India, Japan, Korea, the Philippine Islands and Samoa.  

Hispanic - A person of Mexican, Puerto Rican, Cuban, Central or South American or 
other Spanish culture or origin, regardless of race. 

Native American - A person having origins in any of the original peoples of North

America, and who maintains cultural identification through tribal affiliation or 

community attachment.  


White - A person having origins in any of the original peoples of Europe, North Africa, 
or the Middle East.  

Limited English Proficient: Defined as "a student whose first language is a 
language other than English who is unable to perform ordinary classroom work in 
English." 

Low Income: An indication of whether the student meets ANY ONE of the following 
definitions of low income: 

1. The student is eligible for free or reduced price lunch; or 
2. The student receives Transitional Aid to Families benefits; or 
3. The student is eligible for food stamps 

Migrant: An indication of whether an individual or a parent/guardian accompanying 
an individual maintains primary employment in one or more agricultural or fishing 
activities on a seasonal or other temporary basis and establishes a temporary 
residence for the purposes of such employment. 

Percent of teachers licensed: The percentage of teachers with Provisional, 
Initial, or Professional licensure (all teaching staff, including long-term substitutes). 
This information is not required from charter schools. 

Percent of core academic classes taught by highly-qualified teachers: 
The percentage of staff, measured in "full-time equivalency", teaching in core 
academic areas, that meet the NCLB definition of highly-qualified. To meet the 
definition, teachers must hold a valid Massachusetts license AND demonstrate subject 
matter competency in the areas they teach. The core academic areas are defined as 
English, reading or language arts, mathematics, science, foreign languages, civics and 
government, economics, arts, history, and geography. 

Performance Level Definitions (MCAS): 
(A) Advanced - Students demonstrate a superior understanding of challenging 


subject matter, and solve a wide variety of problems. 


(P) Proficient - Students demonstrate a solid understanding of challenging subject 
matter, and solve a wide variety of problems. 

(NI) Needs Improvement - Students demonstrate partial understanding of subject 
matter, and solve some simple problems. 

(W/F) Warning/Failing - Students demonstrate minimal understanding of subject 
matter, and do not solve simple problems. 

Special Education: Students who have an individualized Education Plan (IEP). 

Adequate Yearly Progress Performance: A determination of whether a 
school/district has made "adequate yearly progress". Detailed information on the AYP 
determinations can be found on the MA Department of Education website at 
http://www.doe.mass.edu/sda/sprp/cycleIII/. 
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