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The Mission 

The Uphams Corner Charter School, a middle and high school, offers 

an academically rigorous, rhetoric-centered education in the liberal arts 

and sciences, leading to sound understanding, earnest reflection, self-discipline, 

integrity, and action. Our community is devoted to outstanding student 

performance and whole character formation. We will graduate all our students as 

powerful, articulate, moral citizens, working for the benefit of all. 
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Letter from the Chair of the Board of Directors 

Over the course of the past year, the Uphams Corner Charter School continued to 
grow and improve. Our mission to turn out well educated citizens who take an 
active role in society was broadened in many ways as we sought to solidify our 
connection to the greater Uphams Corner community. Our students interviewed 
business owners regarding trash collection and litter in the commercial district. 
This exercise was important because rather than merely performing community 
service by picking up litter, they engaged their brains and the power of rhetoric to 
persuade business owners to take some ownership of the problem. Another day 
saw Ms. Hoo's art class with easels in Uphams Corner painting renderings of each 
building in order to create a scale model of Uphams Corner that is accurate in its 
detail down to the fine print on the billboards. This year's exhibition night 
included a grape juice and cheese gallery featuring the artwork of our students 
collected over the year. The community was impressed with the level of self-
expression on display that night, yet another form of rhetoric reflecting the 
school's belief that all students can communicate through artistic expression. 

In response to the fact that next year's enrollment will double the size of the 
school, the Board created a Facilities Task Force comprised of board members, 
community activists, and representatives from the fields of law, development, 
and public relations. As a result of the work of this task force, the school will take 
up residence at 7 Elkins Street in South Boston in September. The task force has 
also engaged the services of an architectural firm to develop a strategic plan as a 
first step in finding permanent quarters for the school. We anticipate the results 
of this study as we enter the fall. 

This year saw the departure of John Pucillo from our Board of Directors and the 
arrival of Kit Binns. Mr. Binns is a long-time resident of Uphams Corner whose 
children attended charter schools. The board is engaged in planning for the long-
term growth of the school and is continuing its efforts to ensure that our student 
achievement plan is always up-to-date and that we have the resources to remain 
in compliance with it. Our Finance Committee has worked diligently to 
standardize our financial reporting systems under the guidance of our Treasurer, 
and we owe a debt of gratitude to Mike Stauff of Executive Service Corps for his 
invaluable advice on matters financial. Our Development Committee is working 
in concert with the Uphams Corner Educational Foundation on a long-term 
development plan and issues around branding of the school. 
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It is the belief of our board that the greatest asset of the school is the students and 
their families, many of whom attended a reception for Uphams Corner 
community leaders last fall. At this reception, they conveyed why the school is 
important to them. They were very persuasive, and served to broaden awareness 
of the school in the community. It was noted by all who attended that our 
students conveyed an incredible sense of hope for the future. The Uphams 
Corner Charter School will continue to promote this sense of hope, and work 
hard to cement the school as a vital institution in the life of Uphams Corner. 

Daniel H. Cushing 
Chairman, Board of Directors. 
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Executive Summary 

Uphams Corner Charter School has laid a solid foundation for its academic 
program, created a strong culture, and shown a school wide commitment to 
continuous reflection and organizational improvement. While UCCS faces many 
of the same challenges most second year schools must address—including 
finding a permanent facility, successfully managing expansion, and 
maintaining progress in academics and systems development—the school 
community is well aware of these challenges and has taken steps to prepare for 
them. UCCS does not yet have MCAS scores in ELA or math by which to assess 
the effectiveness of the academic program. However, the school has shown a 
commitment to informing decisions about the academic program through the 
analysis of assessment data, and to ensuring that students have the skills 
necessary to pass the MCAS. While the school’s success will best be measured by 
progress toward accountability plan goals, UCCS has made good initial steps 
toward demonstrating that it is an academic success, a viable organization, and 
that it is faithful to the terms of its charter. 

--DOE Site Visit Report 2004 

Back in 2001, when the Founding Board met weekly to design the school, they 
decided that after the school’s first year, the team would need a year of cadence, a 
time to learn from mistakes, build community, tinker with internal systems, and 
prepare for growth. After a start-up year, we’d take a breather year—no new seats 
and no new teaching positions. This year, we did just that. As internal 
assessments and standardized tests fed us data, we designed curriculum to meet 
those needs. As our Student Senate found its feet, they debated and diagnosed 
problems and designed school policy to solve them. As teachers and students 
came to know one another, we constructed a culture of learning, inquiry, and 
mastery that supports—from our own observations and from the observations of 
the many visitors who come to our doors—the growth of every child. 

We build this culture every day with mission-driven rituals such as the Friday 
Forum, the school’s Oath, and the progymnasmata. We build it with clear and 
high expectations, outlined in advance in the form of academic benchmarks and a 
clear Code of Collegiality. Perhaps most importantly, we have developed specific 
methods of working with students, methods that call for their voice and their 
thinking every moment of the day. 

The Uphams Corner Charter School has been dedicated, from the start, to 
immersing itself in the Uphams Corner neighborhood, using it as our classroom 
and our source of energy. And the school, from its start, has lived miles from 
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home. Our first two years we have spent in temporary space in South Boston, 
searching for a permanent home. And yet the students and faculty have built a 
community dedicated to the vision we set out to follow: one in which a classical 
education leads to powerful, individual student voices, and in which every 
person, young and old, cares for the community in thoughtful, scholarly ways. 

As we move to our second temporary South Boston site this year, the community 
will add eighty new students and five new faculty positions. We’re also adding the 
position of Executive Director, allowing the Headmaster to concentrate on the 
academic program and instructional improvement. 

We are proud of the work our students and faculty have done together this past 
year: 

	 Student attendance averaged 91.6% 
	 82.5% of students returned after the first year; all who left the school had 

moved away 
	 47 out of 64 (73%) of students eligible for promotion to the second house 

met benchmark requirements and were promoted; the rest came close and 
will work meet the requirements in class this academic year 

	 Our faculty developed a suitably complex yet eminently practical Teacher 
Performance Evaluation System, based on the most current research and a 
knowledge of what happens in the classroom every day—a system we 
implemented this year 

	 Our Student Support Team managed cases for 50% of the student 
population, offering testing, counseling, case management, and referrals to 
external services 

	 An annual financial audit came back with no qualifications 
	 Teachers completed curriculum in Humanities and Science/Mathematics 

for grades 5 and 6 
	 Students spent their June Term using their academic skills to choose an 

issue of social justice in the Uphams Corner neighborhood, devise a work 
plan, collect and analyze data, and present it in a conference to the school 
community 

	 A student survey demonstrated the culture we set out to build: 77% of 
students say their teachers are strict; 77% say students understand what 
will happen if they break a rule—and 68% say that if students want to talk 
about something, teachers will find time to do it 

	 A parent survey found overwhelming satisfaction with the school 
	 The Student Senate successfully determined the length of detention, the 

consequences for homework completion, and other school policies using 
data 
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Accountability Plan Summary 

Our Accountability Plan, still in draft and awaiting approval from the Department 
of Education, calls for five areas of success: 

I. All students will demonstrate proficiency in the liberal arts.

Literacy 
We have seen reading scores steadily improve since our students first came to us 
two years ago. Based on recommendations from the Department’s Site Visit 
Report, we have moved from the Woodcock-Johnson-III to a new metric for 
reading scores: the Group Reading Assessment and Diagnostic Evaluation 
(GRADE) test. This change allows the school to more easily measure the progress 
of every student; the change from one test to another also makes it more difficult, 
this year, to measure progress. 

Even so, as a cohort, these students entered Uphams Corner with reading 
scores below—often well below—national norms. As the school ended its second 
year, that same student cohort now mirrors national norms. The average grade 
level for students rose slightly more than two grades in two years. 

This preliminary success, of course, is not nearly what these students 
deserve. As the school enters its third year, we have made significant changes: 

	 We have created a Literacy department with literacy achievement as 
its sole goal, populated by teachers trained in the technical 
expertise of literacy instruction; 

	 We have added twenty minutes of Reader’s Workshop time to every 
morning; 

	 We have more fully invested in a school library and in classroom 
libraries so students have immediate, regular access to texts at their 
reading level; 

	 We offer a new, more flexible test battery to provide information to 
quickly drive instruction, including new assessments of spelling and 
writing; 

	 Rather than administering the same level tests to the whole cohort, 
we will disaggregate data between 5th and 6th graders, giving us a 
more accurate picture; 

	 While the humanities curriculum has, for the past two years, 
centered on social studies, we have focused the 2004-2005 
humanities curriculum on literacy and English Language Arts skills. 
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These new elements, in addition to a commitment to literacy instruction 
across the content areas with support from the Hansen Institute for Language 
and Literacy (a program in Massachusetts General Hospital’s Institute of Health 
Professions), should give students the literacy instruction—and success—they 
deserve. 

Mathematics 
The Woodcock-Johnson-III Tests of Achievement, given before and after the 
school’s first year, showed that students had not gained enough facility with basic 
math concepts. In our estimation, the TERC curriculum cultivates higher-level 
thinking, but had not addressed these fundamentals. Therefore, our approach to 
mathematics this year was a careful mix of both “basics” and the higher-level 
thinking necessary for the MCAS. We await the results from our sixth graders’ 
math MCAS, to be released by the state this fall. 

We will add to our internal assessments a semiannual mathematics test, 
similar to the Woodcock-Johnson-III, to monitor progress over the course of the 
year. 

Humanities 
This year, the Humanities team continued to develop its own curriculum, based 
on state frameworks and the requirements of a rhetoric-centered mission. 
Student writing, based on internal measures and from the Hansen Institute, show 
rapid improvement in student writing. 
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Benchmarks 
At the start of the academic year, teachers presented students with the set of 
competencies you would have to know or be able to do in order to be promoted to 
the next House. These competencies are outlined below. 

1. Words 
a. I can use context clues and dictionaries to find the meanings of 

words. I understand synonyms, antonyms, and homonyms. 
b. I can identify and use sensory words in writing. 
c. I can identify and use similes, metaphors, and personification. 

2.	 Grammar 
In my own writing and in the writing of others: 
a.	 I can identify all parts of speech: noun, pronoun, adjective, verb, 

adverb, conjunction, proposition, and interjection. 
b. I can identify and use past, present, and future tenses. 
c.	 I can identify and fix fragments and run-ons. 
d.	 I can identify and use apostrophes, quotation marks, paragraph 

indentations, and capitals for proper nouns and the start of 
sentences. 

e.	 I can identify and fix errors in subject/verb agreement. 

3.	 Kairos 
I can tell the difference between standard English, slang, clichés, and 
jargon. I can tell when I and other people should use each. 

4. Verbal Discourse 
a.	 I can ask clarifying questions about a text or an idea. 
b.	 I can respond to questions posed by the teacher and other 

students, and can support my ideas with evidence. 

5. Written Discourse 
a.	 I can complete all the steps of the writing process, with guidance 

and feedback from the teacher. (The steps are prewriting, writing, 
revision, peer critique, proofreading, and publication.) 

b.	 When I am given a writing prompt, I can write an essay with a 
clear focus, coherent organization, and sufficient detail. 

c.	 I can write stories with the basic elements of fiction (listed below), 
plus dialogue. 

d. I can write poems using basic poetic techniques (listed below). 
e.	 I can write formal letters to people such as authors, newspapers, 

businesses, and government officials. 
f.	 I can write the following kinds of paragraphs: 

i.	 Narrative 
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ii.	 How-to 
iii. Persuasive 
iv. Cause and effect 

g.	 I can revise for diction and sentence length. 
h.	 I can use simple transitional words or phrases. 

6.	 Mass Discourse 
I can write a five-paragraph essay comparing and contrasting a work 
from a mass medium (e.g., a movie) with a work of written media (e.g., a 
book). I can discuss the use of text, images, and sound. 

7.	 Analysis and Interpretation of Texts 
I am able to analyze texts and find meaning in them, using the following 
strategies: 

a.	 Previewing, predicting, and checking my prediction 
b.	 Analyzing a selected passage 
c.	 Taking directed notes 
d.	 Summarizing using the story skeleton: setting, character, conflict, 

rising action, climax, and falling action. 
e.	 Identifying fact and opinion 
f.	 Identifying point of view 
g.	 Identifying mood 
h.	 Responding verbally and in writing to factual questions about the 

text 
i.	 Using evidence from the text to support my answer to an 

interpretive question. 

8.	 Genre 
I can compare and contrast four genres (non-fiction, fiction, drama, and 
poetry), naming the elements of each. I can theorize why an author chose 
a certain genre to accomplish her or his purpose. 

9.	 Theme 
a.	 I can identify the theme or main idea of a selected text. 
b.	 I can compare and contrast the themes of a variety of selected 

texts. 

10. Fiction 
a.	 I am able to identify the significant traits of major characters from 

my reading, supported by textual evidence. 
b.	 I am able to identify the major conflict from a reading and can 

discuss the resolution. 
c.	 I can write a descriptive paragraph about the major character of a 

story, supported by textual evidence. 
d.	 I can write a descriptive paragraph about the setting of a story, 

supported by textual evidence. 
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movement stories. I can invent possible movement stories for
distance/time graphs.

11. Non-fiction 
I can apply knowledge of Report Form terms to gain information from 
an expository text. 

12. Poetry 
a.	 I can identify common rhyme schemes, such as abab and abba. 
b.	 I can demonstrate an understanding of symbolism, supported by 

textual evidence. 
c.	 I can identify and use the following poetic devices in poetry and 

sometimes in prose: alliteration, onomatopoeia, assonance, 
consonance, repetition, and rhyme. 

Science Benchmarks 

1.	 Writing about math: I can clearly describe the steps taken to solve a 
problem and the reasons for those steps. 

2.	 Prime factorization: I can perform prime factorization of numbers. I can 
find greatest common factors and least common multiples of two 
numbers. 

3.	 Multiplication facts: I am fluent in multiplication facts up to the 12th 

times table. 
4.	 Multiplication clusters: I can solve three-digit by two-digit multiplication 

problems using clusters. 
5.	 Division clusters: I can solve division problems with two-digit divisors 

using clusters. 
6.	 Subtraction strategies: I use strategies (including estimation and adding 

your way up) to solve subtraction problems up to four digits long. I can 
explain why I have picked those strategies. 

7.	 Fraction size: I can use area representations to explain why fractions are 
equal, greater than, or less than. 

8.	 Percents: I can convert landmark fractions into percentages and vice 
versa. 

9.	 Decimals: I can convert landmark fractions to decimals, and vice versa. 
10. Ordering decimals: I can place decimals on a number line. 
11. Add and subtract decimals: I can add and subtract decimals. 
12. Equivalent fractions: Given a fraction, I can find an equivalent fraction. 
13. Mixed numbers and improper fractions: I can convert between mixed 

numbers and improper fractions. 
14. Add and subtract fractions: I can accurately add and subtract fractions 

and mixed numbers. 
15. Multiply and divide fractions: I can multiply and divide fractions. 
16. Order of operations: I can solve problems using the correct order of 

operations. I use proper symbols to express order of operations. 
17. Inverse operations: I can use inverse operations to solve for variables. 
18. Substitution: I can use graphs, tables, and concrete models to solve for 

variables. 
19. Movement stories: I can make distance/time graphs to represent 
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movement stories. I can invent possible movement stories for

distance/time graphs.


20.Coordinate plane: I can graph points and create line plots in all four 
quadrants of the coordinate plane. 

21. Creating polygons: I can create polygons according to given rules. 
22. Perimeter: I understand the concept of perimeter and can apply it to 

given circles. 
23. Area: I understand the concept of area and can apply it to given shapes. 
24. Volume: I understand the concept of volume and can apply it to given 

solids. 
25. Reading bar charts: I can theorize and make statements, conclusions, 

hypotheses, and recommendations based on organized data. 
26. Analyzing bar charts: I can predict and analyze features of outcome 

data, including mean, range, mode, maximum, and minimum. 
27. Circle graphs: I can create and read circle graphs. 
28.States of matter: I can describe the differences among the three states of 

water in terms of the arrangement and movement of molecules. 
29. Group work: I stay on task. I collaborate with group members, 

explaining work, not copying it. Each member of my group is essential to 
the group’s success. 

30.Completed work: I have all the math worksheets and Questions of the 
Day in my binder. They are complete and in order. 

13 



II. All students will demonstrate proficiency
in the art and practice of rhetoric. 

Mr. Mayo, I was all nervous, you know, but halfway through the Oath I 
got this feeling, like a power, and I thought, ‘This is easy.’ It started to 
feel good. So when I’m president, I’ll always look back at April 25, 2004 
as that day I read the Oath. 

Ramon Viches, First House, Uphams Corner 

Every student led the school in the recitation of the school’s Oath at assembly this 
year, demonstrating skills of memory and delivery. Ten percent of students have 
passed the first exercise of the fourteen progymnasmata—rhetorical exercises 
from the classical world. These students delivered fables they wrote themselves to 
Friday Forum—loudly, clearly, and with a moral for their peers. The 
progymnasmata are a metric from our Accountability Plan. 

III. All students will demonstrate an understanding
of the essential connections between scholarship, 

character formation, and social justice. 

All students were assessed by teachers and staff according to character rubrics 
outlined for the students at the start of the year. Each element of the rubric was 
taught and discussed in advisory, and students were required to complete 
reflection and service exercises over the course of the year to better understand 
these elements and contribute to a wider community discussion. 

Each classroom elected two classmates to the Student Senate. We 
preferred this model of student government over the traditional presidential 
model because it inherently fosters debate, compromise, and rhetorical skill. The 
school as a whole, with adults and children each getting one vote, determined the 
length of the senators’ terms. 

IV. The school will maintain academic and student support systems
of the highest quality. 

The Department of Education conducted its Coordinated Program Review this 
winter. Their report can be found at the following address: 
http://www.doe.mass.edu/pqa/review/cpr/reports/followup.html.

The Student Support Team offered services to 50% of the student 
population this year. 
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V. The school will exercise sound governance.

The Board has developed and cultivated standing committees to meet the 
financial and facilities needs of the school. This coming year they will develop the 
Governance Committee, the Development Committee, and the Student 
Achievement Committee. 

The school’s financial audit was completely clean, with no qualifications. 
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School Profile 

Grade and Age Levels Served 

The school served eighty students in the academic year 2003-2004. Fourteen 
were fifth graders, replacing students who had moved from Boston the previous 
year. Sixty-six were sixth graders. The school is currently chartered to serve two 
hundred students, grades 5 through 8. 

As we have planned from the start, we will apply to the Department of 
Education to serve grades 9 through 12, with a capacity of 320 seats. 

Summary of Educational Philosophy 

Everyone in the learning environment, from headmaster to faculty to students to 
parents to sponsors to janitors, is at a point in life which, given the right stimulus, 
can be a significant starting point for growth. Students tend to think that only 
THEY are struggling with growth/learning/who-am-I issues. It's hard for them to 
grasp that older doesn't mean wiser always, and few will realize on their own that 
the cycle (should) never stop(s)…. So, in forming a learning community, turn the 
inevitable uncertainty of self into a motor. Every person has growing to do; 
experiences within the school will challenge each member to grow -- and the 
challenge is an invitation. –William Skinner, Board member 

How do children learn? That, in my opinion, is not the question we should be 
asking because it is an oversimplification, which obscures three crucial aspects of 
the problem. The first is, how do you release the intellectual-motivational 
energies of the child to want to learn? The second is, how do you harness and 
direct those energies? The third is the equivalent of the “chain reaction”: Having 
released and harnessed those energies, how can it become a self-sustaining 
feature of the individual’s way of learning? Put in another way, what context of 
learning best puts flesh on the bones of those aspects? I sum this up in the phrase 
“the context of productive learning,” a context absent in all but a miniscule 
number of classrooms, an assertion that includes charter schools. Learning is 
quintessentially (and obviously) a reflection of social-interpersonal contexts. 

–Seymour Sarason 

Educational theory 
We believe that students learn by struggling with experience and content 

and by bringing their own lives, values, and emotions to bear upon them. We 
agree with a modified constructivist concept of cognition: students bring their 
prior knowledge structures to the table and, with the help of teachers skilled in 
linking this prior knowledge with new content and in guiding this very personal 
struggle, they can articulate their thinking and thereby create new meaning for 
themselves. This process of negotiation, restructuring, and reevaluation 
encourages deep thinking and intense, emotional engagement with the 
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material—prime motivators for student success. Students must also be given 
room to decontextualize the learning by abstracting it, applying it, playing with it, 
owning it. 

Our educational program, based on our mission, provides clear structures 
to link the adolescent’s intense, “inevitable uncertainty of self”--the “who-am-I” 
issues—with the process of careful, logical, communicable thinking. In this “chain 
reaction,” academic excellence becomes a deeply personal experience, and yet is 
automatically linked to the social world beyond the individual student. Thus 
Sarason’s “context of productive learning” is built through explicit structures, 
outlined here. 

This structure begins, in every class and in every aspect of school life, when 
students are asked to articulate their knowledge structures and to integrate new 
material. Students are taught to experience their world deeply (“What does this 
information mean to me? How does this feel?”), reflect upon it (“What does this 
say about me? How does it fit in, or not fit in, with what I know?”), and discern 
action based on their findings (“What does this mean for other people? What 
must I do?”). Every moment of a student’s life—field trips, community service, 
athletics—must be open to this process of reflective learning, explicated with the 
help of trusted teachers and fellow students. 

This process is essential to our mission to cultivate students who can think 
with honesty and innovation. We mean to free them from boilerplate thinking by 
respecting their individuality and their capacity for new insight, while at every 
moment demanding answers as to how this individuality relates to academic 
excellence, to careful thinking, and to their fellow human beings. 

Summary of External Standardized Test Results 

In our first two years, we administered the Woodcock-Johnson-III Tests of 
Achievement (WJ-III) and the Dynamic Indicators of Basic Early Literacy Skills 
(DIBELS) to our students. At the end of our second year, following 
recommendations from the Department of Education Site Visit Committee, we 
moved away from the WJ-III, which is an individually administered test 
requiring time, expertise, and substantial financial commitment, to the Group 
Reading Assessment and Diagnostic Evaluation (GRADE) exam. 

The switch from one test battery to another makes it difficult to track 
progress from 2003 to 2004. The new data from the GRADE will serve as 
baseline data in the years to come. 

Reading Comprehension, average grade equivalent 
September 2002 4.25 grade equivalent WJ-III 
June 2003 5.14 grade equivalent WJ-III 
June 2004 6.53 grade equivalent GRADE 
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The DIBELS oral reading fluency exam showed lack of progress in that 
competency: 

Oral Reading Fluency, words per minute 

Winter 2003 112 
w.p.m. 

Reading level 5.5 (fifth grade, 
halfway through year) 

(includes only those students who took every test administration) 
National norm 
reading level = 131 
w.p.m. 

Spring 2003 121 
w.p.m. 

Reading level 5.9 (fifth grade, end of 
year) 

National norm 
reading level = 137 

Fall 2003 122 
w.p.m. 

Reading level 6.0 National norm 
reading level = 116 

Winter 2004 120 
w.p.m. 

Reading level 6.5 National norm 
reading level = 133 

Spring 2004 106 
w.p.m. 

Reading level 6.9 National norm 
reading level = 145 

The remedies we have taken to address this problem appear in the Accountability 
Plan Summary above. 

In academic year 2004-2005, we will add a mathematics exam as well, in 
order to track math mastery throughout the year. We will also add the Degrees of 
Reading Power exam. 

Summary of Internal Assessment Results 

The UCCS faculty developed a comprehensive series of benchmarks a student 
must pass in order to be moved to the next House. All internal assessments 
measure these benchmarks, and teachers report student progress to parents 
every week. 

These metrics appear in our Accountability Plan. 
This year, we determined that a student must pass 70% of benchmarks in 

both Science/Mathematics and Humanities to be passed to the next House. 73% 
of students eligible for promotion were passed to the next house. Those retained 
will have their own classroom in the fall, and as soon as a student has met 70% of 
benchmarks in both classes, she or he will immediately be passed to the next 
House. 

Number of Instruction Days for 2003-2004 

UCCS students attended school for 180 days. We began school on August 28, 
2003 and ended on June 20, 2004. 

School begins at 8:15am and ends at 5:00pm, which includes: 

 90 minutes of literacy 
 90 minutes of Humanities 
 90 minutes of Science/Mathematics 
 60 minutes of advisor, twice per week 
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NCLB Report Card 

Dropout/Graduation Rates: These measures do not apply, as students who left 
us enrolled in other schools, and we have not graduated any students. 

MCAS Results and Adequate Yearly Progress: As a second year school, we await 
the results of our first Mathematics MCAS exam. 

Teacher Qualifications 
	 100% of core academic classes were taught by highly qualified teachers 
	 Core academic teachers had an average of 5.3 years’ grade school teaching 

experience 
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Governance Profile 

Board of Directors 

Ms. Desiree Baynes 
Founding Board Member 
3-year term began March 2002 
Board Treasurer 
President of the Board, Dorchester Bay Economic Development 
Consultant SWE/Developer, Fidelity Brokerage and Retail Systems 

Mr. Christopher Binns 
3-year term began June 2003 
Finance Committee 
Principal Technical Writer, Brooks PRI Automation Corporation 

Mr. William Collins 
3-year term began June 2004 
Student Achievement Committee 
Teacher, Boston College High School 

Mr. Daniel Cushing 
Founding Board Member 
3-year term began March 2002 
Board Chair 
Manager of Administration and Finance, Mass. Water Resources Authority 

Ms. Florence Hagins 
3-year term began March 2002 
Board Clerk 
Assistant Director, Mass. Affordable Housing Alliance 

Mr. Joe Knowles 
3-year term began March 2002 
Director, Institute for Health Metrics 

Mr. William Skinner 
3-year term began May 2003 
Personnel Committee 
Student Achievement Committee 
Deputy Division Chief, International Monetary Fund 
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Ms. Rebecca Stevenson 
Founding Board Member 
3-year term began March 2002 
Board Vice-Chair 
Personnel Committee 
Student Achievement Committee 
Former business consultant; Foundation program officer 

Board Meetings 
The Board of Directors meets monthly, on the third Friday of every month. All 
meetings are conducted in accordance with Massachusetts General Laws, Chapter 
30A. Notices of such meetings are filed with the Secretary of State, Secretary of 
Administration and Finance, the Charter School Office, and the Office of the City 
Clerk of Boston. 

Summary of Major Policy Decisions 
The Board made a number of major policy decisions in the 2003-2004 academic 
year: 

	 Adopted a revised Enrollment Policy, in part to clarify the definition of 
“disenrollment”; 

	 Approved an application for a charter amendment to increase seats and 
grades served; 

	 Authorized the headmaster to enter into agreement for a line of credit with 
Citizens Bank; 

	 Approved participation in Executive Service Corps board development 
project; 

	 Accepted the resignation of John Pucillo; 
	 Authorized the headmaster to enter into agreement with TAMS, an 

architectural firm, to assist with the master planning facilities process; 
	 Adopted policies for Homeless Students and Pregnant Students, Physical 

Restraint, and on the use of Emergency Medical Services; 
	 Elected Daniel Cushing as Board Chair, Rebecca Stevenson as Vice-Chair, 

Florence Hagins as Clerk, and Desiree Baynes as Treasurer; 
	 Elected William Collins to the Board; 
	 Authorized the headmaster to sign the lease for 7 Elkins Street, a new 

temporary facility. 

Summary of Official Complaints Received by the Board 
The Board received no complaints in 2003-2004. 
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Student Profile 

Student Demographics 

Number Percent 
Race 

Black 64 80% 
African-American 36 

Cape Verdean 26 
Hispanic 8 10% 
Caucasian 5 6% 
Asian 3 4% 

Residence 
Dorchester 56 70% 
Roxbury 9 11.2% 
Mattapan 6 7.5% 
Roslindale 3 3.7% 
South Boston 3 3.7% 
Jamaica Plain 2 2.5% 
Hyde Park 1 1.2% 

Primary Language 
English 39 48% 
Portuguese Creole 25 31.1% 
Spanish 9 11% 
Haitian 5 6.2% 
Vietnamese 3 3.7% 

Gender 
Girls 36 45% 
Boys  44 55% 

Special Education  6 7.5% 

Free/reduced lunch 65 81% 
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Total number of student applications received by gender 

Grade Male Female 
5th 21 37 
6th 28 28 

Total 49 65 

Demand ratio: 114:80 

Total number of student applications received by residence 

Town 5th Grade 6th Grade Totals 
Dorchester 33 33 66 

Roxbury 8 10 18 
Jamaica Plain 3 4 7 

Mattapan 4 2 6 
Hyde Park 4 1 5 
Roslindale 1 2 3 

Boston 3 2 5 
Brighton 1 1 2 
Allston 1 1 

Readville 1 1 
58 56 114 

Student turnover data 

In September 2003, 66 of 80 students returned to the school. Of the 14 students 
who did not return, all families reported that they were moving out of the area. 

As students were withdrawn from the school, we replaced them with 
students on our waiting list, in order of application date. Our waiting list of 32 
grew to 79 by the date of our next lottery on March 5, 2004. 

During the year, two sets of siblings withdrew from the school. A brother 
and sister whose family moved in late October were replaced with two students 
from our waiting list in early November. In March, the mother of three of our 
students said she would be placing one child in another school. She soon enrolled 
her other two children in that same school. 

Five students chose not to return next year because they have moved. Two 
students have left to attend Boston exam schools. 

Number of students expelled or placed on in-school or out-of-school 
suspension 
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This year there were 23 in-school suspensions and 27 out-of-school suspensions. 
None of these suspensions were the result of drug or gun-related incidences. All 
were due to infractions of the school’s Code of Collegiality. 

No students were expelled. 

Attendance rate 

The attendance rate was 91.6%. 
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Staff Profile 

Headmaster: Michael Mayo 
Dean of Administration: Andrea Kunst 

For the 2003-2004 school year, there were six full-time teachers and six part-
time teachers resulting in a classroom teacher to student ratio of 11:1. Class size 
averaged 20 students in core academic subjects and 13 students in arts courses. 

Full-time faculty held degrees from Harvard, Dartmouth, Columbia, Stonehill, 
Williams, Amherst, M.I.T., National Louis University, and the University of 
Lowell. 

Full-time teachers: 3 Humanities, 3 Science/Mathematics 
Part-time teachers: 2 Visual Arts, 2 Music, 2 Drama 
Total FTE: 7 teachers 

Summary of Classroom Teacher Qualifications 

For our core academic teachers: 
	 The range of previous grade-school teaching experience ranged from 3 

years to 12 years. The average Uphams Corner teacher had 8 years of 
previous teaching experience at the start of the 2003-2004 school year. 

	 83% had earned a Master’s or Doctorate degree 
	 33% held Massachusetts state teacher certification 
	 50% held certification from Massachusetts or another state 
	 83% met the “highly qualified” criteria as defined by the Federal NCLB 

legislation and the Commonwealth 
	 83% of core classes were taught by “highly qualified” teachers 

Faculty Turnover 

The school had no full-time positions available at the start of the 2003-2004 
school year—all teachers returned for the school’s second year. One teacher left 
mid-year for medical reasons, and was replaced immediately with a permanent 
substitute for the remainder of the year. That teacher was hired for a permanent 
position on the 2004-2005 faculty. 

For the 2004-2005 year, we will be adding five new positions. 
Three teachers are not returning for the 2004-2005 year, representing a 

50% turnover. 
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Dissemination 

The Uphams Corner Charter School has placed a premium on the technical 
capacity of its faculty: we know that no improvement will reach the classroom 
unless we give teachers the support they need to improve their own practice. We 
believe that like the students, we adults are learners, and that like the students we 
need to evaluate our strengths, diagnose our challenges, and plan for the future. 
Most importantly, we need to know what that future looks like—what good 
teaching can look like, here, with these teachers, with these students, in real time. 

The faculty therefore developed a Teacher Performance Evaluation System based 
on the most current research and on their knowledge of classroom realities. The 
system begins with an outline of the competencies necessary for good teaching, 
along with a list of methodologies used to determine where each teacher falls on 
that map. Based on these benchmark data, teachers plan professional 
development with their supervisors, define success, determine what support will 
be necessary to reach the goal, and meet regularly to determine progress toward 
the goal. 

Not only is this tool crucial for the kind of professional development and 
reflection necessary to our mission, but it is also (if we may say so) the most 
sophisticated teacher assessment system we have found. We plan to beta test the 
system more fully this year, with an aim of disseminating it next summer. We 
hope to find partner schools that will work with us to rethink and refine the 
system, making it increasingly useful for teachers, supervisors, and students. 
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Financial Profile 

Revenue and Expenditures: July 2003 through June 2004 
(Unaudited) 

Income
 Commonwealth 769,578.00
 Federal 356,725.69
 Fundraising 72,191.00
 Interest 846.88
 School Programs 5,371.68 

Total Income 1,204,713.25 

Expense
Gain/Loss on
Disposal of Assets 

-16,030.87 

Building 143,207.72
 Bank Service Charges 1,293.70
 Custodial 23,953.01
 Depreciation Expense 14,786.60
 Dues, Contrib., 3,454.89
 License 
Educational Supplies 54,999.77
 Equipment 3,351.00
 Furnishings 1,261.53
 Insurance 6,413.00
 Marketing and
Development 

27,990.03

 Miscellaneous 1,353.24
 Office Supplies 5,809.63
 Payroll and Benefits 608,189.56
 Professional Fees 39,619.25
 Special Education 30,604.50
 Student Services 52,408.96
 Technology 13,896.94
 Travel & Entertain. 2,071.05
 Utilities 6,687.91 

Total Expense 1,025,321.42 

Net Income 179,391.83 
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Budget for Fiscal Year 2005 

Income
 Commonwealth 1,585,120.00
 Federal 193,075.00
 Fundraising 30,000
 Interest 2,000
 School Programs 14,300 

Total Income 1,824,495,00 

Expense
Building 422,140.00

 Custodial 2,200.00
 Depreciation Expense 14,000.00
 Dues, Contrib., 3,720.00
 License 
Educational Supplies 52,856.00
 Equipment 8,800
 Furnishings 15,595.00
 Insurance 10,700
 Interest Expenses 3,912.00
 Marketing and
Development 

23,300.00

 Office Supplies 11,100.00
 Payroll and Benefits 950,833.75
 Professional Fees 19,000.00
 Special Education 61,000.00
 Student Services 103,020.00
 Technology 24,700.00
 Travel & Entertain. 2,000
 Utilities 94,928.00 

Total Expense 1,810.855.55 

Net Income 13,639.45 
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Balance Sheet for June 30, 2004 

Assets 
Current assets 449,694.32 
Fixed assets 24,923.52 

Total Assets 474,617.84 

Liabilities and Equity 
Liabilities 
Accounts Payable 3,320.31 
Accrued Payroll 32,207.42 
Total liabilities 35,527.73 
Equity 
Retained Earnings 259,698.28 
Net Income 179,391.83 
Total Equity 439,090.11 

Total Liabilities and 474,617.84 
Equity 
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