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July 26, 2006 
 
 
The 2005-06 School Year began on the high note of our August 27 celebration of Parker’s First 
Ten Years and of the renaming of the Teachers Center in honor of Theodore R.  Sizer.  Parker 
is indeed grateful for the key role that Dr. Sizer and his wife Nancy Faust Sizer have played 
in the creation and development of Parker, and look forward to many more years of 
collaboration about what is most essential in secondary school education.  Parker’s Ten Year 
Celebration was part birthday party, part celebration of the work of Dr. Sizer and his work in 
redefining American High Schools.  Guests included alumni of the school’s first six 
graduating classes and their families, many of whom participated in the planning and design 
of the school.  Lifetime educators and friends of the Sizers paid tribute to the seminal role 
Sizer’s Coalition of Essential Schools has played in reforming secondary education.  The 
celebration was a time of reunion and reaffirmation of Parker School’s commitment to 
serving its students and to the regional and national dialogue of improving schools for all 
students.    
 
As Parker completed the celebration of its first decade, the Board of Trustees focused its 
efforts on ensuring the sustainability of the school into its next decade and beyond.  In the 
area of professional leadership, the Board successfully negotiated a three-year contract 
renewal with Principal Teri Schrader, who has served in this role at Parker for the past five 
years.  During this period, Teri has become nationally recognized for her expertise in 
secondary school leadership, and we are delighted that we will be able to count on her 
continued presence here at Parker.  
 
The Board also made strides in continuing the high quality of its volunteer leadership; with 
the governance committee identifying the qualities and attributes the Board is seeking in its 
community trustees, and working towards finding individuals who match those profiles. 
The trustees were also proud to elect our first three Trustees Emeriti—Bob Moran, Nancy 
Sizer, and Ted Sizer. 
 
In the area of facilities, the Board continued the good work begun in previous years by 
comparing the option of renovating and expanding the current facility against that of 
constructing a new building.  The Trustees will use this information as they assess the best 
possible alternative for the school’s quest for a permanent home.  The greatest challenge in 
this quest continues to be financial, as charter schools, unlike all other public schools in 
Massachusetts, are not eligible for state funding for school construction.  The Trustees have 
engaged professional fundraising consultants to determine Parker’s ability to raise private 
funds to support the school’s capital needs, specifically long-term support of the Sizer 
Teachers Center and facilities.  
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As with any strong organization, Parker made sure not to lose sight of the present while 
looking towards the future, and this year saw continued evidence of the school’s success in 
providing an excellent education for its students. 
 
In June, Parker School held Commencement Ceremonies for our seventh class, the Class of 
2006.  Fifty-seven graduates took the stage, this year, in the space of neighbor, Shirley Middle 
School, and were granted diplomas.  As has become Parker tradition, Graduation was 
marked by the inclusion of a dozen senior speakers, an opportunity that is open to all 
members of the graduating class.  
 
This year the school was greatly honored when both the girl’s and the boy’s basketball teams 
received the MIAA Sportsmanship Award for Division III schools.  This marks the first time 
that a charter school has achieved this honor, and the first time that both the girls’ and boys’ 
team from the same school were awarded this honor.  While fielding winning teams and 
advancing to post season tournament play is always the hope of players, (and Parker teams 
are establishing a tradition of making their mark in this realm), our entire community took 
great pride in the special honor the Sportsmanship Award signifies.  Sportsmanship, grace, 
and a love of the game are attributes our athletes strive to demonstrate.  This award 
highlighted the visibility of that ethos, which pervade the culture of the school. 
 
Students made their mark off the field as well, with Parker’s Destination Imagination team 
once again winning the State competition and traveling to the Global competition in 
Nashville.  Once again, the team earned a coveted DaVinci Award for its piece.  In other 
arenas of performance, 2005-2006 ushered in a new era of student produced, student directed 
theatre.  In addition to two main stage productions directed by faculty, Parker School saw its 
first student-directed play, an adaptation of Shakespeare’s A Midsummer Nights Dream, 
which involved over twenty Division 1 students and a team of two student directors and 
several student designers.  In addition, a growing number of original theatre works 
permeated the spring calendar, providing a community showcase for emerging playwrights 
and directors.  
 
Our work as Mentor School within the National Small Schools network was evident as 
Parker, through the Sizer Teachers Center, continued to work in collaboration with 
Leominster High School in their ongoing efforts to transform from a comprehensive high 
school to five autonomous small schools.  In addition, Parker played host to a pre-conference 
visit from some forty educators from around the country as part of the Coalition of Essential 
Schools Fall Forum, held in November in Boston.  Those visitors participated in day-long 
interactive sessions on the Ten Common Principles in action, and met with Parker staff, 
students, and parents to discuss and explore experiences and challenges in making all our 
schools thoughtful, rigorous, and supportive for all students.  
 
The work of Parker School was showcased in the Fall Forum premiere of the Coalition of 
Essential Schools’  Essential Visions Film series, where the work of “helping students to use 
their minds well,” “student as worker, teacher as coach,” and “less is more” were exemplified 
in Parker classrooms.  
 
As the Parker community looks ahead to our twelfth year of operation, we are focused on the 
work that lies ahead, to our continued focus on student learning and achievement, and to the 
work of continuing our quest for a permanent home for the school.  We look forward to 
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moving forward to our school’s future with a growing sense of stability and a genuine sense 
of adventure. 
 
    
Respectfully submitted, 
 
 
 
 
Anne G. Perkins 
Chair, Parker Board of Trustees 
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EXECUTIVE SUMMARY 
 
 

• The Francis W. Parker Charter Essential School philosophy emphasizes student-centered, 
tual 

s 

  

 
• Eleven years after it opened its doors as a public charter school, the Francis W. Parker Charter 

 
• Small classes, taught by one or two teachers, allow the school to achieve its goals of thoughtful 

 
• The school draws an exceptional faculty from around the nation; the majority of Parker’s teachers 

.  

 
• This year 362 students were enrolled in grades 7 through 12, drawn from 38 Massachusetts 

ions 

 
• Parker students continued to perform well relative to internal and external expectations and 

 
• The Parker School has established a record of sound fiscal results during its first eleven years. 

hool 

 
• Student services offer consultation, counseling, and special education services to the Parker 

al 15.5 

 
• Parker’s Theodore R. Sizer Teachers Center presented workshops and seminars attended by 

 

ise. 
 

• The parents and guardians of Parker’s students logged 3,338 hours in service to the school. 

inquiry-based learning, close student-teacher relationships, and the mastery of basic intellec
skills by all students.  All Parker students must demonstrate their learning and progress toward 
meeting demanding Division standards each year in each Domain of study:  Arts and Humanitie
(AH); Math, Science, and Technology (MST); Spanish and Wellness.  Students demonstrate their 
learning in individual assignments, projects and exhibitions, portfolios, and Gateway exhibitions.
All student work is assessed using Parker’s Standards and Rubrics. 

Essential School in Devens graduated its sixth class on Wednesday, June 7.  Fifty-eight seniors 
from 22 central Massachusetts towns received their diplomas. 

inquiry and mastery with close coaching from teacher-mentors. 

hold advanced degrees and are designated as Highly Qualified Teachers by the guidelines of 
NCLB Act.  The New Teachers Collaborative, a teacher-training program based at the Theodore 
R. Sizer Teachers Center, completed its fourth year with ten teacher interns receiving certification
Students, parents, and visitors to the school consistently remark that teachers are Parker’s most 
remarkable resource.   

towns.  Students ranged in age from 12 to 19 years.  Two hundred and eighty seven applicat
were received for the 2006-2007 school year, during which Parker anticipates enrolling 365 
students, including an incoming class of 65. 

measures of accountability.  

The school completed its 2005-2006 school year with an increase in Net Assets of $550,509 
resulting in a total Net Assets of $2,519,603 at June 30, 2006.  The financial position of the sc
continues to be strong, with no need for borrowings to fund operations.  

community.  At the beginning of this school year, there were 23 students with Individual 
Education Plans (IEPs).  This represents 6.1 percent of the school population.  An addition
percent (56) students had 504 plans. 

educators from private and public schools in the region and beyond.  In total, the work of the
Teachers Center reached over 248 teachers, administrators, students, and interested school 
personnel directly during the course of the year.  Furthermore, Parker staff  were invited to 
numerous local and national conferences to present at workshops about their areas of expert
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SCHOOL ROFILE   P
 
 
The Francis W. Parker Charter Essential School is a regional high school for students in grades 7-12 

THE MISSION 

he Parker School's mission is “to move th ucation process and to 

l 

s learn to use their minds well.  Schools should 

ould be simple: that each student master a limited number of essential 

 
s 

s, while the means to these goals will vary as 
ery 

 to the maximum feasible extent.  Efforts should 

worker rather than the 

ch 

entering secondary school studies are those who can show competence in language 

 
l 

located in Devens Massachusetts.  The school’s region includes 70 towns drawn from Middlesex, 
Worcester, and Franklin counties. 

 
T e child to the center of the ed
interrelate the several subjects of the curriculum in such a way as to enhance their meaning for the 
child” (Charter, October 1994).  As a member of the Coalition of Essential Schools, the Parker Schoo
will realize this mission through educational practice guided by the Ten Common Principles of 
Essential Schools: 
 

1. The school should focus on helping adolescent
not attempt to be “comprehensive” if such a claim is made at the expense of the school’s central 
intellectual purpose. 
 

.  The school’s goals sh2
skills and areas of knowledge.  While these skills and areas will, to varying degrees, reflect the 
traditional academic disciplines, the program’s design should be shaped by the intellectual and
imaginative powers and competencies that students need, rather than necessarily by “subjects” a
conventionally defined. The aphorism “Less Is More” should dominate: curricular decisions 
should be guided by the aim of thorough student mastery and achievement rather than by an 
effort merely to cover content. 
 

.  The school’s goals should apply to all student3
those students themselves vary.  School practice should be tailor-made to meet the needs of ev
group or class of adolescents. 
 

.  Teaching and learning should be personalized4
be directed toward a goal that no teacher have direct responsibility for more than 80 students.  To 
capitalize on this personalization, decisions about the details of the course of study, the use of 
students’ and teachers’ time and the choice of teaching materials and specific pedagogies must be 
unreservedly placed in the hands of the principal and staff. 
 

.  The governing practical metaphor of the school should be student-as-5
more familiar metaphor of teacher-as-deliverer-of-instructional-services.  Accordingly, a 
prominent pedagogy will be coaching, to provoke students to learn how to learn and thus to tea
themselves. 
 

.  Students 6
and elementary mathematics.  Students of traditional high school age but not yet at appropriate 
levels of competence to enter secondary school studies will be provided intensive remedial work
to assist them quickly to meet these standards.  The diploma should be awarded upon a successfu
final demonstration of mastery for graduation: an “exhibition.”  This exhibition by the student of 
his or her grasp of the central skills and knowledge of the school’s program may be jointly 
administered by the faculty and by higher authorities.  As the diploma is awarded when earned, 

Annual Report of the Francis W. Parker Charter Essential School, 2005-2006  
  

8



the school’s program proceeds with no strict age grading and with no system of “credits ear
by “time spent” in class.  The emphasis is on the students’ demonstration that they can do 
important things. 
 
7.  The tone of the 

ned” 

school should explicitly and self-consciously stress values of un-anxious 
xpectation (“I won’t threaten you but I expect much of you”), of trust (until abused) and of 

ool’s 
ntial 

l and teachers should perceive themselves as generalists first (teachers and scholars 
 general education) and specialists second (experts in but one particular discipline).  Staff should 

ate administrative and budget targets should include, in addition to total student loads per 
acher of eighty or fewer pupils, substantial time for collective planning by teachers, competitive 

d demonstrate non-discriminatory and inclusive policies, practices, and 
edagogies. It should model democratic practices that involve all who are directly affected by the 

Cu
 

rom its mission.  The academic program, the 
aching, and the assessment of student learning are closely interwoven.  The School’s 

 used 

ulum is academically challenging, interdisciplinary, and emphasizes 
student inquiry. 

cles in Divisions 1 and 2.  Teachers in Division 3 develop 

•  
 many forms of 

• 

e
decency (the values of fairness, generosity and tolerance).  Incentives appropriate to the sch
particular students and teachers should be emphasized, and parents should be treated as esse
collaborators. 
 
8. The principa
in
expect multiple obligations (teacher-counselor-manager) and a sense of commitment to the entire 
school. 
 
9. Ultim
te
salaries for staff and an ultimate per pupil cost not to exceed that at traditional schools by more 
than 10 percent.  To accomplish this, administrative plans may have to show the phased reduction 
or elimination of some services now provided students in many traditional comprehensive 
secondary schools.  
 
10. The school shoul
p
school.  The school should honor diversity and build on the strengths of its communities, 
deliberately and explicitly challenging all forms of inequity and discrimination. 
 
rriculum Design and Teaching 

The School’s design draws directly f
te
Criteria for Excellence establish the academic expectations for all students and are
to evaluate student learning.  The academic program expresses its mission in the 
following ways: 
 

• The curric

• Teachers work in cross-disciplinary teams with small groups of children in two 
year curricular cy
seminar and laboratory courses with a discipline based focus. 
Teachers design instruction to meet the needs of their students, and to allow
students to demonstrate their understanding and skills through
exhibition 
Students are encouraged and then required to take an active role in their 
learning. 
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• Student learning is evaluated using school-wide standards and rubrics dr
from the S

awn 
chool’s Criteria for Excellence. 

n their understanding. 

 to 
substantial 

• heir 

d peer observation are built into teachers’ daily 

•  
the larger community as volunteers. 

. 

f the teaching staff. 
 

Th and 
Humanities, Math/Science/Technology, Spanish, and Wellness.  Students progress 

heir 

tial Question.  
his year’s question was: “What are the possibilities?”  Teachers support students 

es within the context of a philosophy 
at emphasizes the importance of personalized education for all students.  

 
ide 

• Students are required to reflect on and revise their work incorporating direct 
teacher feedback to strengthen and deepe

• Students must complete the requirements of each division and exhibit their 
learning before progressing to the next division (level of study). 

• The School has a flexible long-block schedule that allows students more time
focus on depth in student learning activities and allows teachers 
planning time during the school day. 
The Advisory system allows teachers to know students well and to serve as t
academic and personal guides. 

• The teaching staff is differentiated and senior practitioners mentor and coach 
junior staff; critical reflection an
schedules. 
The School has service component in which students learn by contributing to the
school and 

• Students and teachers collaborate in school governance and discipline through 
the Community Congress and Justice Committee

• The teacher-leader model substantially reduces overhead and places student 
advising and management decisions in the hands o

e School organizes its curriculum and teaching into four Domains:  Arts 

through these domains of study (Divisions 1, 2, and 3) according to the pace of t
accomplishments.  The School’s curriculum emphasizes practice and progress in the 
same key skills across all divisions:  Reading, writing, oral presentation, listening, 
research, artistic expression, Spanish language skills (reading, writing, speaking, 
listening, culture), mathematical problem-solving, mathematical communication, 
scientific investigation, systems thinking, and technological literacy.   
 
The School’s curriculum is modified each year in response to the Essen
T
in extending their learning beyond the classroom and in integrating learning across 
classrooms through the Essential Question. 
 
The School provides special education servic
th
Teachers become knowledgeable about student strengths and weaknesses, and they
learn to support and evaluate student progress toward meeting the school-w
educational standards.  All students develop Personal Learning Plans with their 
advisor and parents; students on Individualized Education Plans also develop 
specific goals related to their learning disability and learning objectives.  
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Most students spend the whole day or nearly the whole day in the regular 
ents’ 

 

 
urce 

  
 

 

 

 

education program.  Accommodations and modifications made by the stud
teachers in consultation with the special education staff allow most students to be
successful within our flexible, inquiry-based program.  Students who require 
specially designed curriculum or specially designed instruction in meeting the
School’s performance and learning standards receive this instruction in the reso
room provided by the special needs staff.   
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NUMBER OF INSTRUCTION DAYS AND HOURS OF OPERATION 

 
For the 2005–2006 school year, the Parker School scheduled the mandated 185 days of instruction 
and completed 180 days of school. The student’s school year began on August 31, 2005 and ended on 
June 21, 2006.  For the 2006–2007 school year, Parker has scheduled 185 days of instruction. 
 

Faculty Hours: 
8:00 a.m. to 4:15 p.m. 

 
Student Hours: 

8:30 a.m. to 3:30 p.m. Monday, Tuesday, Thursday, Friday; 8:30 a.m. to 1:30 p.m. on Wednesday. 
 
Students may arrive at school from 8:00 a.m. and may remain until 5:00 p.m. if they attending a 
supervised activity.  After school programs regularly extend the day into the late afternoon and 
occasionally into the evening. 

 
Francis W. Parker Charter Essential School does not receive Title 1 funds and did not receive a NCLB report 
card in 2005-2006. 
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GRADUATION AND PROMOTION REQUIREMENTS 

 
Parker School students progress through three Divisions, the curricular standards of which are comparable 
to those of seventh and eighth grades (Division 1), foundation-level high school work (Division 2), and 
advanced work aimed toward the graduation transition (Division 3).   Each Division comprises a multi-year 
curricular cycle, and students of mixed ages are grouped together for the entire cycle. “Promotion” at the 
Parker School consists of students exhibiting readiness to move from one Division into the next in a 
particular academic Domain, as follows: 
Each year all Parker students assemble a Year-End Portfolio in each Domain, which serves as the basis of 
their Year-End Assessment report. When that Portfolio shows they are consistently meeting the Standards of 
the Division in a particular academic Domain (Mathematics, Science, and Technology (MST); Arts and 
Humanities (AH), and Spanish), as well as making academic progress, students may advance to the next 
Division via the “Gateway Portfolio Exhibition.” 
Gateway Portfolios are quite similar to the Year-End Portfolios, but they are accompanied by a formal 
exhibition before a mixed audience of students, classroom teacher(s) and the student’s adviser, parents, and 
community members. Gateway Portfolios include a cover letter in which students sum up and reflect on 
their progress throughout the Division and their readiness for the next Division’s challenges. (Excerpts of 
sample Gateway Cover Letters are available on the school’s website.)  Students’ abilities to reflect on their 
work and respond to audience questions are important elements of their demonstrating readiness for 
promotion. 
Students may proceed at different times into the next Division in each Domain; for example, students may 
be in Division 2 MST and Division 1 Arts and Humanities. Gateway Portfolio Exhibitions took place in the 
winter and late spring of the 2003-2004 school year.  Teachers and advisers consult with families to decide 
the best time for each individual student to advance into a new Division. 
Division 3 students at Parker culminate their studies with a capstone Senior Project, a topic or project they 
choose to explore independently with the guidance of an outside mentor, sometimes in a workplace 
internship. Presented to a public audience as part of a student’s Graduation Exhibition, the Senior Project 
makes an intellectual and personal bridge between high school and the world beyond. 

 
GRADUATION REQUIREMENTS FOR THE CLASS OF 2006 

 
The Senior Year focuses on investigation and demonstration, as well as critical thinking, in an effort to 
imbue and foster in our students the qualities of autonomy, interdependence, resourcefulness, compassion, 
curiosity, perseverance, pride, and respect for themselves and for others. The Senior Year is a full year 
program defined by the Senior Seminar, Senior Project, Division 3 course work and the Graduation 
Portfolio, School Service and Wellness requirements. In order to be considered a Senior, students must be in 
Division 3 for AH and MST. They must complete Division 2 Spanish by the end of their Senior Year.  
 
Graduation Requirements (in addition to meeting the State Board of Education requirements) 

• Successful completion of the Senior Project 
• Graduation portfolio and cover letter  
• Successful completion of the Senior Seminar 
• Fulfillment of School Service requirement 
• Completion of Division 2 Spanish or its approved equivalent 
• Fulfillment of Wellness requirement 

 
Senior Project 
During their final year at Parker, students complete a Senior Project in which they must: 

1. Generate an “essential question.” 
2. Explore this question by: 
     a. Engaging in formal and rigorous academic research.  
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     b. Collaborating with people outside the Parker School (e.g. internship, interview series,  
job-shadowing, field research). 

3. Use their findings or work to benefit the larger community. 
4. Apply skills and knowledge from several disciplines to complete the project. 
5. Present their project to a panel. 

 
Graduation Portfolio 

The graduation portfolio contains work from Division 3 courses, which demonstrates the student’s 
accomplishments in at least 9 of the 12 skill areas identified in the Parker School Criteria for Excellence (see 
appendix for detailed criteria).  Only work from satisfactorily completed courses is eligible for the 
graduation portfolio. Courses of study which are incomplete or for which the student has been assessed 
"unsatisfactory" are noted on the transcript; work from those courses is not eligible for the graduation 
portfolio. 
 

Senior Seminar 
Senior Seminar is a year-long assessed course dedicated to developing and fostering critical thinking, 
inquiry, collaboration, and personal achievement. In addition to its curricular function, the Senior Seminar 
provides structure and continuity for preparation for Life After Parker, as well as the locus for the Senior 
Project. Seminar teachers act as advisers to seniors for all aspects of their Senior year, including the Senior 
Project.  
 

School Service 
School Service is an ongoing requirement of Division 3.  Seniors are expected to satisfactorily complete their 
School Service requirement during their Division Three years.  The expectation for this program is that 
students engage in two hours of service to the school each week.  Students serve as classroom assistants, 
tutors, administrative support, research assistants, library helpers, and in a variety of other roles.   
 

 
 

SUMMARY OF THE 2005–2006 SCHOOL YEAR CURRICULUM 
 
A summary of the specific school year curriculum in each domain and division is available in the appendix. 
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ASSESSMENT TOOLS AND TECHNIQUES 
 
Direct Assessment of Student Work 
 
School-wide Criteria for Excellence in every Parker area of learning serve as the basis for assessment of all 
student work. Working together in Domains and Division-level teams, teachers call on these Criteria when 
they devise rubrics at the appropriate level for a particular group of students. Criteria for Excellence are 
reprinted in the appendix to this report. 
 
As well as compiling their Year-End Portfolios (see Graduation and Promotion Requirements), Parker students 
demonstrate their learning through course work, major projects, and public exhibitions. Course work is 
assessed by both teachers and by the students themselves, using the relevant rubrics as well as narrative 
evaluations. Projects are presented to peers and teachers in a classroom setting. At the culmination of major 
projects, parents and the community are invited to public exhibitions in which students demonstrate, 
display, and answer questions about their work. The Gateway Portfolio Exhibition always includes a mixed 
audience of students, teachers, advisers, parents, and community members. The written feedback and oral 
questioning students receive from each of these audiences is an important element of Parker’s assessment 
process. 
 
The Year-End Assessment 
 
Each student’s Year-End Assessment includes a brief description of Parker’s curriculum in each domain 
(Math, Science, and Technology; Arts and Humanities; Spanish; and Wellness), accompanied by a narrative 
evaluation of the student’s progress written by his or her teacher for that domain. For each of the key skills 
and content areas, the report indicates whether the student is “just beginning,” “approaching” standards in 
the appropriate Division, or “meeting” those standards. And finally, it indicates whether or not the student 
is “making satisfactory progress” in each area.  A blank sample Year-End Assessment template appears in 
the appendix to this Annual Report . 
Parker’s transcript form presents a student’s progress through the curriculum in a compact form, 
accompanied by a narrative summary, to admissions officers at colleges and universities. 
 
External Assessment 
 
The Parker School administers the Stanford 9 Achievement Tests to all students in grades seven and nine 
during the spring term.  Results are reported in the School Accountability section of this document.     
Complete results from the 2005-2006 school year MCAS tests are not yet available, but others are reported in 
the School Accountability section of this document.   
The Parker School offers students the opportunity to take the Educational Testing Service’s PSATs, SATs, 
and SAT-IIs at the appropriate points in their schooling.  Parker students who qualify may participate in the 
Johns Hopkins CTY testing program by taking the SAT tests. 
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GOVERNANCE PROFILE 
 

 
BOARD OF TRUSTEE MEMBERS 2005-2006 

Founding Trustees 
Jack Donahue, J.F.K. School of Government, Harvard University  
Kathleen Cushman, Annenberg Institute for School Reform, Brown University; Coalition of 
Essential Schools  
Laura Rogers, Director of Student Services  

Faculty Trustees  
Teri Schrader, Principal 
Diane Kruse, MST Domain Leader 
Deborah Chamberlain, Wellness Teacher 
Heidi Kulik, MST Teacher 

Parent Trustees  
Chet Gapinski, Clerk 
Kathy Singh, Treasurer 
Peter MacDonald 

Community Members 
Anne Perkins, Chair 
Ann Glannon 
 
Student Representatives 
Brenton Kulik 
Eve Callahan 

BOARD OF TRUSTEES MEETINGS 
All meetings are scheduled at the school and generally begin at 7:00 p.m. 

 
Meeting Dates for the 2005-2006 Academic Year 

August 29, 2005 
September 20, 2005 Annual Meeting 

September 26, 2005 
October 24, 2005 
December 5, 2005 

January 9, 2006 
February 6, 2006 

April 3, 2006 
April 10, 2006 
May 15, 2006 
June 29, 2006 
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MAJOR POLICY DECISIONS BY THE BOARD OF TRUSTEES IN 2005-2006 
 

• The board voted to accept a new slate of officers. 
• The Trustees approved budget related items, the school curriculum and related curricular issues, 

school calendar revisions and all staffing decisions presented by the Principal over the course of 
the year. 

• The Board voted to accept the parent nominee, Peter MacDonald, faculty nominees Heidi Kulik 
and Deborah Chamberlain and student nominees Brenton Kulik and Eve Callahan as members of 
the Board of Trustees. 

• The board voted to form a Building Project Coordinating Group and charge them with defining 
the needs of the Parker School and assessing the relative feasibility of various ways of achieving 
it. 

• The board approved a leave of absence for a Wellness Teacher who was called to active service in 
the Army Reserves. 

• The board voted to accept the Designer Selection Procedures as presented to the board.  
• The board accepted the resignation of Nancy Sizer. 
• The board voted to accept the 2005-2006 goals of the Trustees.  
• The board voted to approve the formation of the Governance, Principal’s Evaluation and Finance 

Committees. 
• The board voted to approve the goals of the three board sub committees. 
• The board voted to establish the position of Trustee Emeritus. 
• The board voted to accept the nominations of Nancy Faust Sizer, Theodore R. Sizer and Robert D. 

Moran as Trustees Emeriti. 
• The Board voted to accept the goals of Principal, Teri Schrader. 
• The board voted to allocate up to $7,000 for legal work to answer the question of whether The 

Foundation for Essential Education meets the needs of the Parker school. 
• The board voted to allocate $20,000 from the school’s reserves to add to the $15,750 already 

allocated in the school budget to hire a part-time development consultant. 
• The board voted on April 3, 2006 to accept the revised by laws (see appendix). 
• The board voted to authorize Michelle Pirelli as the new Business Manager and Kathy Singh head 

of the Finance Committee as signatories along with Teri with respect to all banking acts requiring 
signatures. 

• The board voted to accept the new Reserve Fund Policy. 
• The board voted to approve the new Open Meeting Policy. 
• The board voted to approve the new Complaint Procedure Policy. 
• The Trustees approved audited financial statements for FY 2005. 
• The board voted to approve a three-year contract for Principal, Teri Schrader. 
• The board voted to increase the number of members of the Board Trustees from 15 to 18, with 

three new community trustee positions. 
• The board voted to accept the 2005-2006 Principal Evaluation of Teri Schrader. 
 

 
 
 

SUMMARY OF OFFICIAL COMPLAINTS 
 
There were no official complaints received by the Board of Trustees in the 2005-2006 school year. 
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STUDENT PROFILE 
 

 
Student Demographics 

In the 2005-2006 school year, the Parker School enrolled 362 students in grades 7 through 12 
(representing ages 12 through 19).  The students were residents of 38 towns in the vicinity of Devens, 
Massachusetts.   

Parker Students 2005-2006 by Grade and Gender 

 
Total Number 

of Students Male Female
Grade 7 – 2011 66 36 30 
Grade 8 – 2010 61 31 30 
Grade 9 – 2008 60 40 20 

Grade 10 – 2007 60 29 31 
Grade 11 – 2007 57 30 27 
Grade 12 -- 2006 58 32 26 

  198 164 
Total students 362 55% Male 45% Female 

 
Enrollment Profile 

Race/Ethnicity
Percentage of 

Students
White 92.8% 

African-
American 0.0% 

Hispanic 1.7% 
Asian 0.8% 

Native American 0.0% 
Multi-Race Non 
Hispanic 4.7% 

 
Parker Students 2054-2006 by Other Demographics 

Limited English 
Proficiency/ 
Linguistic Minority 0.0% 
Low-income 1.9% 
Special Education (IEP)  6.1% 
Special Education (504) 15.5% 
Migrant 0% 

 
Students at the Parker School in 2005-2006 came from the following towns: 
 

Acton Concord Littleton Sterling 
Ashburnham Devens Lowell Stow 
Ashby Dunstable Lunenburg Townsend 
Athol Fitchburg Marlborough West Townsend 
Ayer South Grafton Pepperell West Boylston 
Barre Groton Petersham Westford 
Berlin Harvard Phillipston Westminster 
Bolton Hudson Princeton Worcester 
Boxborough Lancaster Shirley  
Clinton Leominster Shrewsbury  
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Student Attrition 
 Six students withdrew during the school year.  Two returned to district schools and four 
moved out of state. 
 
 Six students have indicated that they will not return to Parker in September.  One student 
will attend a district high school through the school choice program, three students will be 
returning to their home districts and two are enrolling in private high schools.   
 

Suspensions and Expulsions 
Five students were placed on suspension during the 2005-2006 school year.  Two of these 
students were suspended twice and one was suspended three times.  Eight of the 
suspensions were out-of-school suspensions and one was  a full day in-house suspension.   
Reasons for the suspensions included theft, threatening behavior, foul language and sexual 
harassment.  No students were expelled. 
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ENROLLMENT POLICY 
 

Eligibility 
 

For the 2005-2006 school year, those students who resided in Massachusetts and who had 
completed sixth grade or above, or the equivalent, by September 2004 were eligible for 
admission.  This policy remains unchanged for the 2006-2007 school year. 

 
ENROLLMENT POLICY AND PROCEDURES 
As public schools, charter schools comply with state and federal regulations on safety and non-
discrimination; their admissions are open to all.  The school’s size is limited by its charter.  The 
Francis W. Parker Charter Essential School serves approximately 362 students in grades 7 
through 12 and does not plan to increase its enrollment.  For each school year, Parker expects to 
enroll 65 entering seventh-grade students, as well as to fill whatever openings may arise 
through attrition in other classes.   
 
Students who are in sixth grade or above during the enrollment period and who reside in one of 
the 46 school districts in the Parker region may apply.  Students who reside in Massachusetts, 
but outside the Parker region, may also apply but they are placed in a separate lottery pool, 
which is drawn after all the names of students who reside in the region.  Parents may be 
required to provide proof of residency for any applicant.  Siblings of current Parker students are 
given preference, according to state law, and will be offered enrollment in the school ahead of 
all other students in the lottery.  Students who are not enrolled in traditional graded schools 
must provide documentation of equivalent educational experience.  Applications from students 
who fail to meet these eligibility criteria will be returned to the parent who filed the application, 
along with an explanation for the return. 
 
Applications will be available on December 1 and must be completed by February 1 for 
enrollment the following September.  In order that students and parents clearly understand 
what the Parker School offers, as part of the admission process we require that parents and 
students attend an Information Program prior to the application deadline.  These Information 
Programs are held in January, prior to the application deadline. 
 
If the school receives more applicants than it has openings, we are required to conduct a lottery 
from the pool of all applications completed by the February deadline.  The lottery will be 
announced on the school’s website and at the January Information Sessions.  The lottery is open 
to the public. A person not connected with the school will draw the lottery.  All applicants for a 
given application and enrollment process will be drawn in the lottery and assigned a number.  
By March 1 we will notify applicants by mail of their enrollment status.    Students for whom 
enrollment in the Parker School would cause their sending district to exceed the 9% tuition cap 
may not be offered admission except that, if the student is a sibling of a student currently in 
attendance at the Parker School then the state may pay that child’s tuition.   
 
Three waiting lists will be formed if the number of applicants in the application and enrollment 
process exceeds the number of available spaces—one for siblings of current Parker students, 
one for residents of the Parker region, and one for non-residents.  Students who decline an offer 
of admission may remain on the waiting list in their present position for a period of 12 months 
from the date of the original offer of admission.  They will be listed as “inactive” on the waiting 
list and it will be the responsibility of the parent of that student to inform the school, in writing, 
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of their desire to be returned to “active” status on the waiting list.  As additional openings arise, 
enrollment will continue from the active waiting list in the order of applicants’ lottery numbers. 
 
At the beginning of the next year’s application and enrollment process a letter will be sent to all 
applicants who are still on the waiting list to see if they would like to remain on the waiting 
list.  All applicants who respond affirmatively to this request will retain their place on the 
waiting list ahead of any new applicants.  New applicants who are siblings of current students 
will maintain their sibling preference. 
 
The Parker Charter School’s application period is from December 1 until February 1 for the 
following September.  Applications will not be accepted after February 1.  If at any point in the 
year the waiting list is depleted and the school determines that it has enrollment openings, then 
a new application and enrollment period will be declared.  This will be announced in 
newspapers throughout the Parker School’s region and families will have a one month period of 
time in which to complete the requirements for application to the school.  In this case, a new 
lottery would be conducted one week after the close of the application period. 
A student who withdraws from the Parker School at any time during a school year (from the 
first scheduled day of school to the last) may re-enroll at any time during that school year if 
there is space available.  A student who withdraws from the Parker School at the end of the 
school year may re-enroll at any time up until February 1 of the subsequent school year if there 
is space available. 

 Accepted by the Board of Trustees, January 10, 2005       Approved by DOE March 23, 2005 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
Annual Report of the Francis W. Parker Charter Essential School, 2005-2006 21 



 
Enrollment Data 

  
During the 2005-2006 application process, the Parker School received a total of 288 applications for the 
upcoming 2006-2007 academic year from students living in 33 Massachusetts towns.  There are 
approximately 4.4 applications received for every opening at the Parker School.  This number is slightly 
higher than last year.  The number of students who completed applications, listed by grade and town, 
appears in the table on the following page. 
 
Sixty-five seventh graders have been enrolled to enter the school in September 2006.  All other students remain on 
the waiting list according to their lottery number. 
 

Towns in the Parker School Region
 

Parker School Applications Received in 2005-06 for enrollment September 2006 
       Totals 

Town  2012 2011 2010 2009 2008 2007 of all YOGs for 9/05 

 7th 8th 9th 10th 11th 12th  
Acton 9 3 2 1 1 1 17 
Arlington        
Ashburnham        
Ashby    1   1 
Athol        
Ayer 12 2 4    18 
Barre 1      1 
Berlin 2      2 
Billerica        
Bolton 1      1 
Boxborough 2 1 2 2   7 
Boylston  1     1 
Cambridge        
Carlisle        
Charlton        
Chelmsford  1 1    2 
Clinton 3 3 1    7 
Concord  2 1    3 
Dartmouth  1     1 
Devens 2 2   1  5 
Dunstable 1 1 1    3 
Fitchburg        
Gardner   2    2 
Grafton   1    1 
Groton 22 2 4 1   29 
Harvard 5  2  1  8 
Holden 1 1      
Holliston        
Hubbardston        
Hudson        
Lancaster 2 1 1 1   5 

Town  2012 2011 2010 2009 2008 2007 of all YOGs for 9/05 
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Leominster 7 2 1    10 
Lexington 1      1 
Lincoln 1       
Littleton 20 3 5 2   30 
Lowell        
Lunenburg 6 2   1  9 
Marlborough        
Maynard 1 3 3  1  8 
Melrose        
Northborough  1     1 
Norton        
Natick       1 
Oakham       1 
Orange        
Oxford      1 1 
Pepperell 19 6 4 1 1  31 
Petersham        
Phillipston        
Princeton 2 5 2    9 
Royalston 1      1 
Rutland        
Shirley 22 6 2 2   32 
Shrewsbury        
Sterling 12 2 2    16 
Stow 3 1     4 
Sudbury        
Templeton        
Tewksbury        
Townsend 4 1     5 
Tyhgsborough     1  1 
Upton        
Uxbridge    1   1 
Walpole        
Waltham   1     
West Boylston        
Westborough    1   1 
Westford 1 1 3    5 
Westminster        
Winchendon        
Worcester 1 2  1   4 

Totals       288 
 

Parker School Waiting List by Grade Level (as of July, 2006) 
 2012 2011 2010 2009 2008 2007  
 7th 8th 9th 10th 11th 12th TOTAL 
 99 56 45 14 7 2 223 
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STAFF PROFILE 
 
 

2005-2006 STAFF SUMMARY 
 

Principal:  Teri G. Schrader 
Business Manager: Michelle Pirelli 
Director of Student Services and Special Education: Laura Rogers 
Diane Kruse: Math Science and Technology Domain Leader 
Deb Merriam: Academic Dean 
Matt Smith: Division 1 Coordinator 
Deborah Chamberlain: Division 2 Coordinator 
John Bohannon: Division 3 Coordinator 
 
Full-time equivalent (FTE) teachers: 
The school employed 42.85 full time equivalent teachers, including four teaching interns, during the  
2005-2006 school year. 
 Arts & Humanities: 15.3 
 Math/Science/Technology: 15.8 
 Spanish: 7 
 Wellness: 3 
 Directed Studies/Special Education: 1.75 
 Total: 42.85 
.  
 
Other Positions in the 2005-2006 school year:  17 FTE 
 
Total FTE for the 2005-2006 school year:  59.85 FTE 
 
Average class size is 15 students per teacher 
 
Student to teacher ratio is 8.6 students per teacher 
 
Teacher Experience: 
85.9 percent of the teaching faculty are designated as Highly Qualified.  The average years of service to 
Parker is 4 years and the average years of teaching experience is 7 years. 
 

Staff Attrition  
 
Of the 60 staff members employed during this year, 12 will not be returning next year. Two of the five 
collaborating teacher interns employed at Parker left at the end of their training year to seek employment 
(three were hired by Parker). Four teachers relocated outside of commuting distance.  One teacher left to 
teach at the college level.  Three teachers were not offered contracts to return at the end of the school year.  
Two staff members are not returning, one is attending graduate school and there was no contact offered 
to the second. 
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PERFORMANCE RELATIVE TO ACCOUNTABILITY PLAN 
 

 
1. ACADEMIC PROGRAM GOALS 

A.  Students should learn to use their minds well and master a limited number 
of essential skills and areas of knowledge. (Common Principles #1 and #2) 
 

Measures:  
  
1.  All students will meet the Division learning standards as 

demonstrated in Gateway Portfolios prior to being promoted ("gatewaying") in 
each Domain. 
Students are eligible to gateway to the next Division in a Domain when they 

have completed the academic requirements of the current Division.  Students complete 
a portfolio of work demonstrating both progress and the ability to consistently meet the 
Division learning standards in all skill areas.  They are then eligible to present a 
Gateway Exhibition of their learning to an audience of students, parents, teachers and 
community members.  Students may require one to three years to complete the 
academic requirements of Divisions 1 and 2, although most students complete these 
requirements in two years. 

Students have the opportunity to gateway in January and June each year.  
During the 2005-2006 academic year, 67 students gatewayed from Division 1 to  
Division 2 Arts and Humanities, and 44 students gatewayed from Division 2 to  
Division 3.  Sixty-six students gatewayed from Division 1 to Division 2 
Math/Science/Technology, and 59 students gatewayed from Division 2 to Division 3.  
Sixty-seven students gatewayed from Division 1 to Division 2 Spanish, and 48 students 
completed Division 2 Spanish.  Altogether, 219 students successfully completed one or 
more Gateway Exhibitions this year. 

 
2.  All students will achieve Proficient or Advanced scores on the Grade 

10 MCAS tests in Math and ELA prior to completing grade 11. 
All students in the class of 2007 passed the Grade 10 English Language Arts and Math 
MCAS prior to completing grade 11.  The results for this class appear in the Table 
below: 
 

MCAS results for May 2005 (Class of 2007) 
 

 

*The student who failed the grade 10 math MCAS in May 2005 passed it in November 2005. 

Grade/Subject Number of 
students 

% Adv. % Prof. % NI %W/F 

7th/ELA 57 24 64 12 0 
8th/Math 64 16 27 45 13 
8th/Sci/Eng 64 8 53 39 0 
10th/ELA 62 55 44 2 0 
10th /Math 62 63 21 15 2* 
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3.  Students will maintain their standing on standardized tests of 
achievement as determined by comparing grade 7 and grade 9 results on a 
nationally normed test of academic achievement. 

 Each year the school administers the Stanford Tests of Achievement to students 
in grades 7 and 9.  Students’ mean scores for each area are consistently in the upper 
quartile in grade 7, although specific subtest scores may be somewhat lower.  For this 
reason, we do not expect to see significant gains by grade 9.  Instead, we expect that 
student standing on these tests will not decline significantly.  In the table below, we 
present longitudinal results for the winter-spring tests of 2005 and 2006 (comparisons 
are made over two years for the classes of 2008 and 2009). 
 

Class of 2008 Stanford 9 Results 
      
 Grade 7 (2003)  Grade 9 (2005)  
 Students Tested:  62 Students Tested:  63 
 Mean 

Scaled 
Score 

Natl. 
PR 

NCE Mean 
Scaled 
Score 

Natl. 
PR 

NCE 
NCE 

Change 

TOTAL READING 716 82 69.3 736 81 68.9 -.4 
Vocabulary 730 80 67.6 743 75 64.4 -3.2 

Reading Comp. 710 81 68.5 734 82 69.7 1.2 
      

TOTAL MATH** 696 74 63.3 745 90 77.5  
Problem-solving 710 86 73.2 745 90 77.5 4.3 

Procedures 682 49 49.3 (no separate test)  
      

LANGUAGE 665 76 65.0 685 74 63.5 -1.5 
Prewriting 660 67 59.3 691 73 63.1 3.8 

Composing 662 71 61.9 687 73 63.1 1.2 
Editing 675 79 67.2 685 72 62.5 -4.7 

      
SCIENCE 688 80 68.1 705 77 65.9 -2.2 
SOCIAL SCIENCE 659 72 62.2 684 81 68.8 6.6 

**The grade 9 test does not include subtests; the test is most closely aligned with the problem-solving portion of the 
grade 7 test. 
 
 The results for the class of 2008 are consistent with prior class results. On 
average, students score between the 74th and 82nd percentiles overall on Reading, 
Math, Language, Science and Social Science tests in grade 7. In grade 9, on average, 
students score between the 74th and 90th percentiles on these same tests.  To compare 
changes in group scores, the Normal Curve Equivalent (NCE) is provided.  Changes 
greater than + 7 (one-third of a standard deviation) are considered significant.  Students 
maintained their standing on all tests, and are therefore maintaining their standing on 
these tests when compared to national samples. 
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Class of 2009 Stanford 10 Results 
      
 Grade 7 (2004)  Grade 9 (2006)  
 Students Tested:  64 Students Tested:  57 
 Mean 

Scaled 
Score 

Natl. 
PR 

NCE Mean 
Scaled 
Score 

Natl. 
PR 

NCE 
NCE 

Change 

TOTAL READING 712 85 72.2 736 88 75.3 3.1 
Vocabulary 730 84 70.8 749 82 69.0 -1.8 

Reading Comp. 703 82 69.7 730 87 74.2 4.5 
      

TOTAL MATH** 703 80 67.9 740 89 75.6  
Problem-solving 715 86 73.1 740 89 75.6 2.5 

Procedures 689 63 56.9 (no separate test)  
      

LANGUAGE 676 84 71.0 685 78 66.5 -4.5 
Prewriting 693 86 72.5 685 69 60.6 -11.9 

Composing 675 81 68.7 688 74 63.5 -5.2 
Editing 668 79 66.8 682 75 64.5 -4.3 

      
SPELLING 694 77 65.5 713 78 66.6 1.1 
SCIENCE 699 87 73.4 706 81 68.5 -4.9 
SOCIAL SCIENCE 696 86 72.4 702 79 67.2 -5.2 

**The grade 9 test does not include subtests; the test is most closely aligned with the problem-solving portion of the 
grade 7 test. 
 
 The results for the class of 2009 are consistent with prior class results. On 
average, students in grade 7 score between the 80th and 86th percentiles overall on 
Reading, Math, Language, Science and Social Science tests. In grade 9, on average, 
students score between the 78th and 89th percentiles on these same tests.  To compare 
changes in group scores, the Normal Curve Equivalent (NCE) is provided. Changes of 
greater than + 7 (one-third of a standard deviation) are considered significant.  Students 
maintained their standing on all tests, with the exception of the Prewriting subtest, and 
are therefore maintaining their standing on these tests when compared to national 
samples. 
 Nearly all Parker students take the SAT Reasoning Test.  The population of 
college-bound students taking the SAT Reasoning Test is not equivalent to the 
population of students used to establish norms on the Stanford Achievement Tests.  We 
would expect Parker students to score, on average, above the national and state 50th 
percentile (or mean score) on the SAT Reasoning Test, and they do.  Average SAT 
Reasoning Test scores for Parker’s graduating classes are presented in the following  
table: 
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Class Parker Verbal 
Mean Score 

State Verbal 
Mean Score 

Parker Math 
Mean Score 

State Math 
Mean Score 

2000 624 505 603 514 
2001 624 506 605 514 
2002 597 504 557 516 
2003 579 507 554   519 
2004 605 508 577 518 
2005 614 520 594 527 
2006 619/602* N/A 585 N/A 

*Reading Score/Writing Score  
 
As expected, on average, Parker students score on the SAT Reasoning Test well above 
the state mean on the SAT Reasoning Test. 
 
 

B. The governing practical metaphor of the school should be student-as-
worker; students will know how to learn and thus teach themselves. 
(Common Principle #5) 

 
Measures: 
 

1.  Ninety percent of students will make satisfactory progress each year 
in each area of the curriculum, as assessed by teachers and designated on 
student Year-End Academic Reports. 
Annual student progress is evaluated by teachers in all academic Domains.  

Students are rated as making satisfactory or exceptional progress for the year when they 
demonstrate progress in the habits of learning, when they tackle assignments with care, 
when they use teacher feedback to develop or improve their work, and when make 
demonstrable progress toward meeting the learning standards of the Domain. Specific 
learning expectations are established for each student through the Personal Learning 
Plans. To make Satisfactory or Exceptional progress, students must take initiative in 
their learning through asking questions, completing complex projects, and revising 
their work to reflect a deeper understanding of the material and skills of the curriculum. 

Students are rated as making Not Satisfactory progress when they do not 
demonstrate the progress they were expected to make in habits of learning, in academic 
skills growth, or both. 
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The chart below summarizes student progress during the academic year 2005-

2006 for each Domain, by Division. 
 

Students Making Satisfactory/Exceptional Progress
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Student progress met or exceeded the school’s objective of 90 percent making 

Satisfactory or Exceptional progress in most areas of the school’s program. An 
unexpected number of students had difficulty making Satisfactory progress in  
Division 1 Arts and Humanities this year, and the Domain leader will explore the 
circumstances of this result.  Twenty-two percent of students in Division 2 (grades 9 
and 10) Math/Science/Technology in 2005-2006 failed to make Satisfactory progress, a 
pattern similar to that of the prior two years. In the same school year, the MST Domain 
made several important changes: 

Smaller, more frequent assessments.  The Division 2 MST team determined that 
its program relied heavily on projects that occurred after 3-4 weeks of instruction and 
class activities.  Without interim assessments along the way, students had their first 
major feedback with that culminating project, which for some felt overwhelming.  
Teachers experimented this year with quizzes, projects that were broken into parts, and 
informal assessments that would allow students to gauge their understanding prior to a 
major project.  Additionally, teachers continued to increase their availability for after-
school help.  The team will continue to develop these options next year. 

One Gateway/Year End Project instead of two.  In keeping with the principle of 
“less is more” and the desire to integrate the MST curriculum where appropriate, the 
year-end project requirements were changed.  Previously, students completed both a 
math and a science project; teachers and students both noted that one of the two 
projects often suffered and that stress reached very high levels at the end of the year.  
As of 2005-2006, students complete one major investigation of their own choosing, and 
are asked to find a way to integrate both math and science into the project.   
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Fall Gateway Class.  MST this year scheduled a class filled entirely with students 

who expected to complete a mid-year Gateway Exhibition in MST.  This class then 
dissolved at the semester, and the team of teachers moved on to teach in Division 3 
during that block.  All students in that class achieved their goal of a mid-year gateway, 
even those who were highly questionable at the outset.  The combination of a shared 
class goal, a curriculum containing some different content than the other Division 2 
classes, and an assessment system of “Meets/Not Yet” with the expectation that all 
students would meet on all pieces that semester, seemed to provide strong support for 
the various needs of students in the class. 

Summer Math.  This summer, a two-week session with a focus on developing 
algebraic thinking will be offered to students who are continuing in Division 2 next fall.  
The target population will be students who have struggled with formal algebraic 
reasoning, and students who complete the course will have the opportunity to add a 
piece or two to their Division 2 MST portfolios. 

For next year, the entire Division is considering the particular needs of students 
as they transition from Division 1 to Division 2, and is strategizing about how best to 
support students as they begin the study of high school math and science. 

 
2.  Student portfolios and student exhibitions will demonstrate  

student learning and progress across a variety of learning activities as assessed 
by Division standards derived from the Criteria for Excellence. 
The school conducted an external portfolio review in Parker's first years to 

ensure that the Criteria for Excellence and their use in evaluating student work and 
student learning would be both reliable and would meet or exceed the learning 
standards of teachers from communities with similar aspirations.  The results of our 
review were presented in earlier Annual Reports.  We are currently developing a plan 
to conduct internal and external reviews to ensure that student portfolios and judged 
exhibitions consistently meet the learning standards articulated in the Criteria for 
Excellence (see Appendix).   

 
3.  Students will make a successful transition after graduation from the 

Parker School as demonstrated by successful completion of a college program 
of study or successful employment as determined by data collected from 
biannual alumni/ae surveys. 
We have collected alumni/ae data on Parker's first two graduating classes, the 

classes of 2000 and 2001. Of the 80 students who graduated in those years, 76 enrolled 
in four-year colleges.  Of these, 65 (or 85 percent) completed their course of study 
within five years of entering college.  Two students enrolled in two-year colleges, and 
both of these completed their programs.  Two students did not enroll in a college study 
program, and one is employed.  Five students enrolled in four-year colleges did not 
complete their programs, and another five are still enrolled and expect to complete 
college.  We have no information about one student.  The data are summarized in the 
table below. 

 

 
Annual Report of the Francis W. Parker Charter Essential School, 2005-2006 30 



 
Parker Graduates Enrolling In and Completing College 

 
Number 

of 
graduates 

Number 
who 

enrolled 
in 4-year 
colleges 

Number 
graduating 

within 5 
years of 

enrolling 

Percent 
graduating 

within 5 
years 

(bachelors 
degree) 

Number 
who 

enrolled 
in 2-
year 

colleges 

Percent 
graduating 

within 3 
years 

(associates 
degree) 

80 76 65 85% 2 100% 
 

 The rate of graduation from college of Parker students is well above the national 
and state averages1 (46-60 percent in six years).  Parker has also begun to collect data 
from our graduates regarding how well prepared they felt for college study.  Of the 33 
students who completed an online survey, 31 (94 percent) said they felt "extremely well" 
or "fairly well" prepared for college study; one student (3 percent) felt "a little" 
prepared, and one student felt unprepared.  Students felt well prepared for all aspects 
of college life (reading, writing, thinking critically, communicating with professors, 
engaging with other students) except taking tests.  A few of the graduates from the first 
two classes expressed disappointment in their math and science preparation, but that 
response was not echoed by more recent graduates (who experienced a better 
developed math and science program).  This student expressed a sentiment typical of 
many respondents: 
 

I think that Parker has done a great job preparing me to actively engage with 
academic material, critically analyze, and clearly express my thoughts.  
 

Another wrote: 
 

Parker prepared me more than I could have imagined for college... Parker 
taught me that there are teachers out there that care about their students and 
are willing to help when something isn't understood.  It also taught me to 
push myself harder and expect more of myself. 
 

Those students who discussed test taking typically echoed this respondent: 
 

A lot of the stress I experienced (particularly as a freshman) was a direct result 
of the fact that I hadn't taken an exam in six years... 

 
Another student noted: 
 

Well, I had to get used to studying for big tests, but even that adjustment 
wasn't hard with the skills Parker gave me. 

                                                 
1 Report to the Massachusetts Board of Higher Education, Task Force on Graduation Rates. June, 2005. Education 
Week, April, 2006.  Comparable data from local high schools is unavailable. 
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2. ORGANIZATIONAL VIABILITY 

A.  The school’s Board of Trustees will effectively promote the school's 
mission. 
 

  Measure: 
 

 1.  The Board will work with the school leader to develop and achieve 
annual leadership goals that reflect the school’s mission.  

 In the fall of 2005, the Trustees worked with the Principal to develop annual 
leadership goals for the Board of Trustees and for the Principal.  Goals for both the 
Board and the Principal were voted on and approved by the Board.  
 
Board of Trustees Goals 
 
 Goal #1- By September 2006, the Parker School will have under option, for purchase or 
long-term lease, a site for a permanent home for the Parker School.  
  In September 2005, the Chair of the Board of Trustees interviewed school leaders 
from eleven charter schools with experience in school building construction and/or 
renovation. Information and advice about project organization, financing, design and 
construction was shared with the entire Board.   
 In November 2005 Parker issued, in accordance with Massachusetts law, an RFP 
for a space-needs study of the Parker School and the Theodore R. Sizer Teachers Center.  
Following extensive review of proposals and interviewing of design teams, the school 
hired Tappe Associates. The study was completed in March, and the Board is currently 
reviewing the study findings 
 The Board of Trustees determined to focus its efforts on trying to find a 
permanent home within its current community, Devens. 
 In September, the Board of Trustees established a Building Project Coordinating 
Group to lead the design process and to identify financial resources available for the 
Building Project. Public funding, unfortunately, does not appear at this point to be a 
major source of support. Unlike other public schools, charter schools are not eligible for 
state funding of school building construction.  
 Representatives of the Board of Trustees met over the course of the year with the 
community of Devens and MassDevelopment to identify areas of potential 
collaboration. 
  
 Goal #2- By September 2006, the Parker School will have made measurable 
improvements in the effectiveness and capacity of the Board of Trustees. 
 In the Fall of 2005 the Board voted on annual goals for its two standing 
committees—the Finance Committee and the Governance Committee—and established 
two ad hoc committees, the Building Project Coordinating Group and the Principal 
Evaluation Committee.  All four committees met actively through the year, and deserve 
great credit for enabling the board to meet both its four annual goals and its ongoing 
responsibilities. 
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 Through February, March, and April the Governance Committee worked to 
develop a list of skills and experience desired in Trustees.  After surveying the current 
Board, the Committee identified a list of desirable attributes and skills to guide the 
process of appointing new Trustees.  At its June 28 meeting, the Board of Trustees voted 
to expand the number of Community Trustees by three.  
 On May 17, the Governance Committee led a meeting which developed a list of 
potential Community Trustees and since that point has begun outreach to the strongest 
candidates. 
 The Governance Committee is preparing a Board self-evaluation tool to be used 
this summer, prior to setting goals for the coming year. 
 
 Goal #3- By September 2006, the Parker School will have enhanced its capacity for 
private fundraising. 
 The Trustees attended a special four hour workshop on fundraising on January 
30, 2006. 
 Based on the workshop, the Board of Trustees determined that the first step was 
to hire a professional fundraising consultant to conduct a feasibility study for a capital 
campaign. At it’s February 2006 meeting, the Board voted funds for this study. Payne 
Forrester was selected to do the work. The study will be completed by September 2006. 
 
 Goal #4- By September 2006, the Parker School will have put in place a policy for 
allocating its financial reserve funds. 
 At its April 10, 2006 meeting, the Board of Trustees passed a Reserve Fund 
Policy. 
 
Principal’s Goals 
 
 The Board of Trustees approved the Principal’s leadership goals for the 2005-
2006 school year.  Three of these goals excerpted and summarized below.  
 
 Goal #1: Support teachers and emerging teachers in developing and sustaining their 
professional practice by fostering the elements of a professional learning community. 
 In April the Trustees conducted a staff survey which asked “What is the most 
helpful thing the Principal does to support you in your work and/or effectively lead the 
school?” The largest single answer, given by nearly half the respondents, addressed the 
Principal’s skill in coaching and supporting individual staff members. “She provides me 
space to do my job, asks great questions, supports me when I need her to and 
commends me when I do good work.” “Teri is a fabulous sounding board and always 
willing to support ideas or help to create collaboratively if necessary.”  “The Principal 
makes herself available for discussions when requested and spends as much time as 
necessary to explore, reflect upon and resolve problems.” Response rate on the staff 
survey was 85%. Trustees also praised the Principal’s skills in supporting teachers in 
their professional development. In their June evaluation of the Principal’s performance 
in 2005-06, Trustees identified the continued development of teacher leadership at 
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Parker as one of the Principal’s greatest accomplishments this year. “Her greatest 
accomplishment was developing a core group of teacher leaders.  Teri worked hard 
over the past year mentoring those leaders and as a result her leadership qualities have 
spread to those under her. The bonus for Parker: we not only have Teri but those she 
has trained as well.” 
 
  Goal #2: Work collaboratively with students to create and sustain a high quality of 
student life, as embodied by a safe, healthy, and supportive, and tolerant school culture. 
Organize time and maintain accessibility to students so as to be able to respond effectively, 
promptly, and fairly to issues regarding school culture, student discipline. 
 Results of parent and student surveys conducted in March 2006, (response rates 
were 53 and 82 percent, respectively) affirmed that the Principal is achieving her goals 
regarding school culture.  In response to the statement “The Principal acts in a way that 
fosters a tone of decency, trust, and respect at Parker,” 86 percent of parents agreed or 
strongly agreed, as did 80 percent of the students. With respect to discipline, for most of 
the school’s students this is not an issue, with 70 percent of parents and students 
answering “not applicable” to a question regarding the handling of a discipline 
problem. Of those who needed disciplinary intervention, 50 percent of students and 75 
percent of parents felt the issue had been resolved effectively and fairly; 25 percent of 
students and 14 percent of parents felt an issue had not been resolved effectively or 
fairly.  Staff members noted that the Principal’s skill in working with students is a major 
strength. “She is great with kids—effectively sending a firm but caring message.” “She 
has good insight into student behavior” The Principal “immediately works to resolve 
discipline problems using helpful, positive and constructive feedback.”  
 

 Goal #3: Maintain accessibility and effective communication with members of the Parent 
community. 
 The March parent survey showed strong satisfaction with accessibility and 
communication.  Seventy-eight percent of parents said they would feel comfortable 
gong to the Principal with a concern about their child, and 87 percent agreed or strongly 
agreed that the Principal communicates effectively through her writing, public 
speaking, and one-on-one conversations.  

 
B.  Sound fiscal practices and effective decision-making will sustain the 
school's program and record of academic achievement. (CP #9) 
 

  Measures:  
1.  The school’s independent annual audit will demonstrate sound 

financial practices through having no major findings and an unqualified 
report. 

 The annual report has never resulted in major findings, and the school has 
always received an unqualified opinion from the independent auditors.  The Finance 
Committee selected Powers and Sullivan as auditors for the years ended June 30, 2005 
and June 30, 2006.  It is expected that the results will continue to be an unqualified 
opinion as there have been no major changes in the financial policy of the school. 
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2.  The school will maintain an annual balance sheet demonstrating an 

adequate balance of funds to sustain school operations. 
 The financial position of the school is strong, and there is not a need for short-
term borrowings to fund operations.  Since inception, through conservative budget 
practices and fiscal responsibility, the school has accumulated net assets of $ 2,519,603 
as of June 30, 2006.  This is provides the school with protection from possible negative 
impacts of the local and state economic conditions on the major revenue source, tuition, 
ensuring that a quality program can continue to be delivered in times of economic 
uncertainty. 
 

3.  The Board of Trustees, through the Finance Committee, will develop 
a plan for effective, long-range fundraising and fiscal policies for the use of 
accumulated fund balances over the course of this charter period. 

 During 2005 the Finance Committee presented the Board of Trustees with 
policies that will provide structure to determine allowable uses of accumulated net 
assets.  The trustees reviewed the proposed through a series of meetings.  The policies 
were voted on and approved in the April 2006 meeting of the Board of Trustees.  This 
adoption provides guidelines to ensure a working capital reserve, sets aside the right of 
the board to restricted excess funds for use toward longer-term objectives such as 
acquiring a building and a gives the board the right to set portion of funds are aside to 
stabilize the operations of the school if the budget requires it.  This policy will be 
revisited once the audit for the year ended June 30, 2006 is completed.  At that time, 
knowing the final financial performance of the school through June 30, 2006, the Board 
of Trustees will chose amounts to be allocated for the purposes of the restrictions 
outlined in the policy.    

   
C. The school will consistently attract, enroll, and retain students from its 

region. 
 

Measures: 
 
 1.  90 percent of students will return each year (excluding students who 
move out of the region); 75 percent of students who enter the high school 
program will graduate; the ratio of applications to available openings in the 
school will be 2:1. 
In September, 2005 of the 307 students eligible to re-enroll,   297 or 97 percent of 

students re-enrolled.   
Eighty-five percent of the class of 2006 who were enrolled for their ninth grade 

year (2002-2003) graduated this year.  An additional two students (3 percent) are 
expected to graduate in June, 2007.  
 The school received 220 applications for available places (65 in grade 7, five in 
grade 8) and an additional 67 applications for upper grades (9-12) for which there were 
no available places.  The ratio of applications to available places was over 3:1. 
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 2.  The school receives applications from 40 percent of the towns in its 
region. 

 This year, the school attracted applications from residents of 35 towns of the 
seventy towns in our region, representing 50 percent of the towns. 

The school is meeting the three goals established to ensure that it consistently 
attracts, enrolls, and retains students from its region.   

 
3. FAITHFULNESS TO THE CHARTER 

A. The tone of the school should explicitly and self-consciously stress values 
of un-anxious expectation, of trust, and of decency (Common Principle #7). 

 
Measures:  
 

1.  Through annual parent and student surveys, the school will determine if we are achieving the 
following goals:  Students are held to high standards; teachers support students in reaching high 
standards; the school fosters a sense of respect and trust among teachers and students; disciplinary 
issues are resolved fairly;  parents are welcomed into the school.   
 Parents and students were asked to respond to two surveys this year:  the annual 
year-end survey (a detailed questionnaire about their academic and personal 
experiences during the year) and an interim survey conducted by the Board of Trustees 
about leadership and school culture.  In the leadership and school culture survey, 148 of 
the 277 families with children in the school completed parent surveys.  The majority of 
the student body (302 students) completed the student version of this survey.  The 
annual year-end survey was completed by 244 students and 129 parents/families.  Both 
surveys used a ranking scale of 1 (low) to 5 (high) to respond to questions about their 
experiences.   
 Students were asked if their teachers used methods that helped them learn; 80 
percent indicated their teachers had done this well (4.04 mean score). Detailed analyses 
of student responses to each teacher's ability to communicate, evaluate, and teach were 
completed but are not reported in full in this report. Overall, when asked how well their 
teachers were able to engage them and motivate them to learn, almost 70 percent agreed 
or strongly agreed (3.87 mean score).  Ninety percent of students indicated that they felt 
treated with respect by their teachers (4.49 mean score).  Parents were asked if their 
children were held to high standards; 93 percent agreed or strongly agreed (4.49 mean 
score).  When asked if “the school fosters a sense of respect and trust among its students 
and teachers,” 90 percent agreed or strongly agreed (4.55 mean score).   
 Eighty nine percent of parents agreed or strongly agreed that they felt welcome 
in the school.  Eighty-six percent of parents agreed or strongly agreed that “The 
Principal acts in a way that fosters a tone of decency, trust, and respect at Parker.”   
 Parents and students were both asked, “What sets Parker apart from other 
schools?”  Three major themes emerged in student responses to this question: the school 
culture, the curriculum, and the teachers.  The majority of parents singled out two 
factors: school culture and the teachers.  Students and parents both overwhelmingly 
praised the positive sense of community and tone of respect in the school, the quality 
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and commitment of the teachers and staff, and the strong relationships between 
teachers and students. 
 
2.  Ratings by visitors to the school will confirm that the school’s visible culture demonstrates a high 
level of respect, trust, and engagement. 

The Theodore R. Sizer Teachers Center hosted nearly 200 visitors this year. The 
visitors included educators and school administrators from all over the country and 
from abroad.  All visitors to the school were asked to complete a survey at the end of 
their visit.  Six questions focused on the school's culture, and the results are reported in 
the table below: 
   

Statement Number 
“Agree” or 
“Strongly 
Agree”  

Percentage 
“Agree” or 
“Strongly 
Agree”  

From my observations, Parker School exhibits a 
positive school culture. 

149 94% 

From my observations, Parker School closely follows 
the Ten Common Principles. 

135 85% 

From my observations, Parker School is a safe and 
respectful place for students and adults. 

150 94% 

From my observations, Parker School is true to its 
mission. 

144 91% 

From my perspective, students at Parker are regularly 
given tasks that challenge them to use their minds well. 

138 86% 

From my observations, students are known well at this 
school. 

146 92% 

Total number of respondents: 159 
 

The school's visitors overwhelmingly endorsed the statements describing the school's 
culture as safe and respectful.  Ninety-four per cent of visitors agreed or strongly agreed 
that the school's culture was positive, and that it is a respectful and safe place for 
students and their teachers.  One visitor wrote: 

 
I was especially impressed by the students who worked on a research project, 
the students’ portfolio presentations, the climate of respect and intellectual 
rigor, and above all the self confidence and brightness of the students.  This is 
what our work is all about. 
 

Visitors often cited the relationship between teachers and students as the most 
remarkable aspect of their visit: 

 
I observed teachers truly acting as facilitators for perhaps the first time in my 
life. They guided the discussion and steered activities back on track but 
allowed students to follow their own interests and curiosities.  Lessons also 
incorporated multiple formats and activities, making them more exciting and 
interactive. 
 

 
Annual Report of the Francis W. Parker Charter Essential School, 2005-2006 37 



 
B. The Teachers Center will continue to be a regional professional 

development center for teachers and schools. 
 
Measures: 
 

1.  The Teachers Center is one vehicle the school uses to disseminate 
best practices.  The Teachers Center will offer a variety of professional 
development workshops, partnerships, and related programs, and will 
continue to attract teachers from this region to these programs.  
The newly renamed Theodore R. Sizer Teachers Center continues to serve as the 

primary vehicle for outreach and dissemination of best practices for the Parker School. 
During the past three years, Parker has significantly expanded the scope of its outreach 
beyond the one-day visits (through introductory visits, custom visits, and custom 
workshops) that it had offered.  The Teachers Center has continuing partnerships with 
district public schools committed to the work of Essential Schools.  In particular, it is 
working closely with Leominster (MA) High School, a school committed to 
implementing the Ten Common Principles of CES in five new small-school 
environments.  In all programs combined, 179 educators visited Parker during the 
school year; an additional 25 participated in summer institutes; at least 150 attended 
workshops offered by Parker faculty at various conferences; and 70 or more teachers 
worked directly with Parker faculty in our school partnerships with Leominster High 
School and the Newton (MA) School District.  The major programmatic work of the 
Teachers Center is described below. 
 
Introductory Visits.  Introductory visits are designed primarily for educators from the 
New England region to explore best practices of school design, instruction, and 
assessment.  The dates and school visitors are presented in the chart below: 

 
December 8, 2005 
Monadnock Community Connections 
School (MA) (3) 
Leominster (MA) High School (3) 
Others (2) 

April 10, 2006 
Amherst (MA) Regional Middle School 
(2) 
Manchester Essex Middle School (1) 
Others (1) 

February 9, 2006 
Swampscott (MA) High School (8) 

 
March 23, 2006 
Neskowin Valley School, Neskowin, 
OR (1) 
 

May 8, 2006 
Groton School, Groton MA (2) 
Bassick High School, Bridgeport, CT (2) 
Thetford Academy, Thetford VT (6) 
Shortridge Academy, NH (4) 

 
Visitors described their reasons for coming and their reactions to their visits on exit 
surveys: 
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The purpose of our visit was to see a school that has a similar setup to ours, 
but is further along in the process.  Personally, I was interested in seeing the 
assessment piece (no marks) and how students were able to talk about their 
own learning and progress (reflection).  I also was interested in seeing a 
charter school in action, as I have only read about them in the past.  I’m 
impressed. 

 
I have followed Parker’s work since the planning stage. I often refer to it in 
conversations with colleagues about what is possible, yet I had never visited 
(actually seen it) before today. 
 
We are in the process of redesigning [a local Massachusetts high school] and 
hope to make it feel more like a small learning community.  We hope to focus 
on rigor, relevance, and respectful relationships as we prepare students for 
work, citizenship, and life long learning.  Being familiar with CES schools, I 
believe this was an ideal place to bring teachers who tend to be exposed to 
traditional teaching and learning exclusively. 

 
Custom Visits.  These are designed for groups that visit with a particular question about 
educational practice or school reform that they wish to explore.  The Sizer Teachers 
Center hosted 18 custom visits during 2005-2006.  One hundred and thirty-three visitors 
came from five countries (Norway, Holland, Japan, Canada, and Australia) and over 15 
states from Oregon to Washington, DC.   
 
Custom Workshops.  In 2005-2006, the Sizer Teachers Center employed a new format 
for offering workshops to educators, based on data from previous years that showed 
teachers needed more personalized engagement with topics than could be provided in a 
one-day visit.  Chicopee (MA) Comprehensive High School (CCHS) participated in a 
yearlong series of custom workshops that included three days of on-site work at CCHS 
with a team charged with leading the school’s advisory program, as well as a one-day 
visit and workshop at Parker for a number of students and teachers to observe Parker’s 
advisory program in action. Fifteen different CCHS educators participated in these 
offerings. 
The Teachers Center also hosted Helene Rassias, of the Rassias Foundation, who 
provided a two-day workshop for area CES Spanish language teachers to learn about 
innovative strategies for teaching foreign language.   
 
Summer Institutes.  Twenty-five educators attended Teachers Center summer institutes, 
and several schools continued their work with the Center during the year, following up 
on their participation in these summer offerings. 
 
School Partnerships.  In 2004, as part of the stated commitment to help other schools 
implement work consistent with the Ten Common Principles, the Sizer Teachers Center 
began formal partnerships with three schools in two schools districts in Massachusetts.   

Leominster High School.  In the past year, as Leominster High School implemented 
its full conversion from one large high school to five small schools, the Sizer Teachers 
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Center focused its energy and attention in three areas.  First, the Center supported the 
work of teachers and leaders in two small schools, assisting with the planning of 
meetings, facilitation of professional development experiences, and long-term planning.  
The Center also lent support to the school’s administrative team, offering help 
facilitating several difficult conversations at the beginning of the school year.  Finally, 
the Center helped support the work of ninth-grade teams.  Eight different Parker 
faculty participated in this work throughout the year. 

Newton School District. The Sizer Teachers Center provided assistance with the 
formation of ninth-grade “clusters” for students and with ongoing coaching around 
strategic planning of the Small Learning Communities (SLC) implementation.  Half a 
dozen Parker faculty participated in supporting the work at Newton at different points 
during the year. 
 
Conference Presentations.   Staff from the Parker School in conjunction with the Sizer 
Teachers Center offered a variety of workshops at different conferences in the past year, 
including Design Week (sponsored by the Center for Collaborative Education, Boston), 
Portland, Maine; Fall Forum (Coalition of Essential Schools annual conference), Boston, 
MA; Secondary Schools Showcase (The Education Alliance, Brown University), 
Providence, RI; Massachusetts Charter Public Schools Association Annual Conference, 
Worcester, MA; Coalition of Essential Schools Small Schools Project Summer Institute, 
Tacoma, WA; and the Klingenstein Leadership Program at Teachers College, Columbia 
University, New York City. 
 

 
Theodore R. Sizer Teachers Center Advisory Board 

Frank Honts, Director, Theodore R. Sizer Teachers Center 
Teri Schrader, Principal, Francis W. Parker Charter Essential School 

Theodore R. Sizer, Trustee Emeritus, Francis W. Parker Charter Essential School 
Nancy Faust Sizer, Trustee Emeritus, Francis W. Parker Charter Essential School 

James Nehring, Professor of Education, University of Massachusetts-Lowell 
Beth Graham, Director, New Teachers Collaborative (Parker School) 

Gene Thompson-Grove, Director of Professional Development and Special 
Initiatives, Brookline, Massachusetts Public Schools 

Jill Davidson, Publications Editor, Coalition of Essential Schools 
Marci Cornell-Feist, Principal, Meetinghouse Solutions 

 
2.  Approval by the Massachusetts Department of Education for the 

New Teachers Collaborative teacher preparation program, a teacher 
preparation program designed to respond to the community need for teachers 
with experience and training in small school design, Coalition of Essential 
School practices, and team teaching. 
The New Teachers Collaborative was reviewed in 2003-2004 by the 

Massachusetts Department of Education and was approved as a site-based teacher 
preparation program in 2005. 

 
Annual Report of the Francis W. Parker Charter Essential School, 2005-2006 40 



 
The New Teachers Collaborative places teachers in four schools: F. W. Parker 

Charter Essential School, North Central Charter Essential School, Prospect Hill 
Academy Charter School, and Murdoch Middle Public Charter School. Ten teachers 
successfully completed the program during 2005-2006 and are in the process of being 
licensed. 

The program attracted 42 applicants for the 2006-2007 program year, and nine 
have been placed in the four schools. The program is meeting its goal of preparing new 
teachers in middle school and high school math, science, and Spanish language 
teaching, areas of demonstrated need, as well as in English Language Arts and History. 
The table below presents the number of teachers licensed in each subject area over the 
first four years of the program (2002-2006). 

 
New Teachers Collaborative 2002-2006 

 
Subject 
Area 

English History/ 
Humanities 

Science Math Spanish Visual 
Arts 

Number of 
Teachers 
Licensed 

6 11 8 4 3 1 
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FINANCIAL PROFILE 

 
 

SCHOOL FINANCIAL STATEMENTS AND INFORMATION 
(Unaudited) 

Fiscal Year Ended June 30, 2006 (FY ‘06) 
 

The following financial statements and information have been prepared by the management of the school 
and are unaudited.   
 
Financial Position: 
The school completed its 2005-2006 school year with an increase in its net assets of $550,509, resulting in 
total net assets of $2,519,603 at June 30, 2006.  Unrestricted net assets of $2,118,451 includes $1,706,670 
which is unreserved and undesignated, $272,465 which is designated for future capital asset acquisitions, 
and $139,316 which is designated for school operations in the 2006-2007 academic year.  Funds restricted 
included $231,421 will support future operation of the New Teacher Collaborative program and an 
additional $102,243 is restricted for other purposes and are not available to support the operation of the 
school.   During the year ended June 30, 2006 the school invested an additional $89,882 in capital assets. 
The financial position of the school continues to be strong, with no need for borrowings to fund 
operations.  
 
Results of Operations: 
Total revenues of $4,226,689 exceeded budget by $296,052.  Tuition revenues and facilities aid of 
$3,370,425 in total exceeded budget by $14,626. Federal and state grant money exceed budget by $88,030 
primarily due to unbudgeted REAP grant money.  Private grants and contributions of $373,239 are over 
budget by $112,164.  This is primarily due to unbudgeted support of $36,537 from the Parker Essential 
Fund, a parent fundraising group.  The school conducted year four out of a five-year program entitled 
The New Teachers Collaborative (NTC), which provides new teacher training through internship 
placements at participating schools.  The program is funded by the participating schools and a grant from 
the Bill and Melinda Gates Foundation.  Revenue for this program was $257,786 in FY ’06 which was 
$55,236 above budget, also contribution to the favorable variance in the Private Grants and Contributions 
line.  The school also received $57,049 of unbudgeted revenues for field trips and extracurricular 
activities, which is offset by extracurricular activities expenses.  Interest income is $54,377 for FY ’06 
which is favorable to budget by $39,377 due to increases in the market interest rates. 
 
The school budgeted $3,909,234 in operating expenses for FY ‘06.  Expenditures of $3,676,181 were below 
budget by $233,053.  Personnel and related costs of $2,915,290, including wages, benefits, payroll taxes 
and staff development, were below budget by $305,574, due to many positions being kept open 
throughout FY’06 and lower health insurance rate increases than budgeted.  These savings are not 
expected to be ongoing and were partially offset by $69,112 in greater than expected consulting costs.    
Maintenance on equipment, supplies, and contract services, were also under budget by $15,287, $27,177, 
and $14,920 respectively.  These items all contributed to the favorable performance in operating expenses 
for FY ’06. 
 
The FY’06 budget planned for a net operating profit of $13,970.  Due to the unbudgeted federal grant 
revenues of $88,030, greater than anticipated private grants and contributions of $112,164, and greater 
than expected interest revenues of $39,377 the operating revenues were favorable for the year.  This is not 
expected to continue into the future.  The favorable variance of $305, 574 in personnel related expenses 
was due to positions being kept vacant, both intentionally and for lack of the proper fitting candidates for 
these positions.  These open positions were covered by current employees adding responsibilities to their 
job functions.  This is not expected to continue for future years.  
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Budget Fiscal 2006: 
The budget presented for the 2006-2007 school year reflects a planned enrollment of 365 students.  The 
school management and trustees are committed to continuing the present program without significant 
cutbacks, and have approved an operating budget with expenditures of $4,205,405, an increase over the 
FY06 budget of $370,507.  Revenues have been budgeted at $4,111,089.  The school is projecting and 
operating loss of $139,316.  Accordingly, the trustees have approved the use of $139,316 of the 
accumulated unrestricted net assets at June 30, 2006 to fund the operating of next year.   
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Francis W. Parker Charter Essential School 
Statement of Net Assets  (Unaudited) 

June 30, 2006 
  
  

 
June 30, 

2006
Assets  

  
Current Assets:  

Cash and cash equivalents 
 $    
2,271,071  

Accounts receivable 
           
38,042  

Prepaid expenses 
           
21,182  

Total current assets 
      
2,330,296  

  
Cash Held for Student Activity 
Funds 

           
24,588  

  
Noncurrent Assets:  

Capital Assets 
         
662,180  

Less - accumulated depreciation 
         
389,715  

Net capital assets 
         
272,465  

Other assets 
           
43,981  

Total noncurrent assets 
         
316,446  

Total assets 
 $    
2,671,330  

  
Liabilities and Net Assets  

  
Current Liabilities:  

Accounts payable 
 $        
14,888  

Accrued expenses 
         
111,551  

Deferred revenues 
               
780  

Total current liabilities 
         
127,218  
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Due to Student Activity Funds 
           
24,508  

  
Net Assets:  

Invested in capital assets 
         
272,465  

Restricted for Capital 
           
67,488  

Restricted for Special Purposes 
         
333,664  

Unrestricted 
      
1,845,986  

Total net assets 
      
2,519,604  

Total liabilities and net assets 
 $    
2,671,330  

 
 
 

Francis W. Parker Charter Essential School  
 Statement of Revenues, Expenditures and Changes in Net Assets 

(Unaudited)  
 Fiscal Year Ended June 30, 2006  

   
 REVENUES:    

 State allocation - Tuition   
 $               
3,370,425  

 Federal and State Grants   
                     
153,130  

 Private Grants and Contributions   
                     
373,239  

 Program Fees:   
                     
178,245  

 Miscellaneous income   
                       
97,273  

 TOTAL REVENUES   
 $               
4,172,311  

   
 EXPENSES:    

Salaries and wages  
 $               
2,499,698  

Payroll taxes and fringe benefits  
                     
385,147  

Recruiting and staff development  
                       
30,445  

Accreditation  
                         
2,150  
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Assessment  
                         
2,193  

Books and curriculum material  
                       
31,994  

Computer hardware and software  
                       
11,990  

Computer internet access  
                         
6,742  

Consultant-instructional  
                       
76,412  

Contract services  
                       
35,933  

Depreciation  
                       
83,649  

Dues and subscriptions  
                       
13,604  

Food-school lunch program  
                       
48,488  

Furniture and equipment  
                       
18,014  

Inspections  
                         
1,288  

Insurance  
                       
26,961  

Leasehold Improvements  
                         
1,090  

Leases-school building  
                       
84,510  

Leases-fields and sports arena  
                       
16,590  

Legal & accounting services  
                       
21,004  

Maintenance-equipment  
                       
12,428  

Maintenance-facility  
                       
11,337  

Other  
                       
27,745  

Printing, copy, and postage  
                       
22,435  

Sports equipment  
                         
7,293  

Student activities and field trips  
                       
61,428  

Student transportation  
                       
24,391  

Supplies  
                       
32,925  
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Uniforms-athletics  
                         
4,890  

Utilities  
                       
72,212  

Vending  
                         
1,194  

 TOTAL EXPENSES   
                  
3,676,181  

   

 OPERATING INCOME   
                     
496,132  

   
 NON OPERATING REVENUES    

Interest Income  
                       
54,377  

 CHANGE IN NET ASSETS   
                     
550,509  

 NET ASSETS, JUNE 30, 2005    
                  
1,969,095  

 NET ASSETS, JUNE 30, 2006   
                  
2,519,603  

 
Francis W. Parker Charter Essential School  

 Operating Budget  
 Fiscal Year Ended June 30, 2007  

  FY07 
 REVENUES:   Budget

 State allocation - Tuition   
 $        
3,470,785  

 Federal and State Grants   
              
112,200  

 Private Grants and Contributions   
              
262,624  

 Program Fees:   
                
60,000  

 Miscellaneous income   
              
152,880  

 TOTAL REVENUES   
 $        
4,058,488  

   
 EXPENSES:    

Salaries and wages  
 $        
2,949,889  

Payroll taxes and fringe benefits  
              
529,998  

Recruiting and staff development  
                
79,500  
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Accreditation 2,300  

Assessment  
                  
2,900  

Books and curriculum material  
                
32,900  

Computer hardware and software  
                  
6,180  

Computer internet access  
                  
6,480  

Consultant-instructional  
                  
7,800  

Contract services  
                
20,447  

Depreciation  
                
84,000  

Dues and subscriptions  
                
13,104  

Food-school lunch program  
                
49,000  

Furniture and equipment  
                
12,700  

Inspections  
                  
1,345  

Insurance  
                
30,059  

Leasehold Improvements                         -    

Leases-school building  
                
85,557  

Leases-fields and sports arena  
                
17,060  

Legal & accounting services  
                
16,400  

Maintenance-equipment  
                
30,500  

Maintenance-facility  
                
14,400  

Other  
                
43,050  

Printing, copy, and postage  
                
26,450  

Sports equipment  
                  
2,610  

Student activities and field trips  
                  
1,600  

Student transportation  
                
29,590  

 
Supplies  

                
41,635  
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Uniforms-athletics  
                  
3,750  

Utilities  
              
100,202  

Vending  
                  
9,000  

 TOTAL EXPENSES   
           
4,250,406  

   

 OPERATING INCOME   
            
(191,917) 

 NON OPERATING REVENUES    

Interest Income  
                
52,600  

 CHANGE IN NET ASSETS   
            
(139,317) 

 NET ASSETS, JUNE 30, 2006   
           
2,519,603  
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2005-2006 
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What is Overlooked? 

AH Division 1 Curriculum Overview 2005-2006 

What is overlooked about you? 

What do we overlook in our everyday lives? 

How do people organize themselves?  Who/what is overlooked in 

the creation of communities? 

How do the "overlooked" people and groups become visible? 

These are some of the questions we will be dealing with in Division 1 

Arts and Humanities this year, as we explore America and its art, 

literature and history. 

We will begin the year by reading the novel The Outsiders, which is about teens 

going through the challenges of adolescence. We will write our own stories around the 

themes we identify in the story. We will be active with the text, performing scenes and 

doing other theater activities, and this work will culminate in "living snapshots" where you 

will either direct or be an actor in a multimedia, frozen-moment scene from the 

novel. As we read The Outsiders, we will be developing our observation skills, 

focusing on the natural world and how humans interact with nature. We will learn about 

Andy Goldsworthy, an artist who utilizes natural materials, and use his inspiration to create 

our own sculptures. Finally, you will get to research something from the natural world - 

either an individual who uses nature in her art or a naturalist who works with the 

environment, or an environmental issue in today's world - keep an I-Search log that 

describes your research process and give an oral presentation that explains what you 

learned and why it is important for others to know about. 

In our second unit, we will focus on why and how people organize themselves 

into communities and societies, and try to examine what people might overlook 

when they create them. We will learn about the creation of the United States of 
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America, focusing on the Constitution and the system of government that was 

created by this historic document. We will see how the Supreme Court works 

and you will be lawyers, arguing your side in real Court cases from the past. We 

will read novels by Lois Lowry (author of The Giver) and compare the types of 

communities that exist in them to other government systems we be studying in an 

essay. Continuing our yearlong art strand of "observation"and the concepts of 

time, space and point of view, we will examine photography, and you will create 

your own photo essay. 

In unit three, we will focus on how people and groups that have been 

overlooked try to overcome that discrimination, and make themselves "seen" by others. 

We will focus on the African-American experience, seeing how they resisted racism 

and oppression and rejoiced in their own identity and culture. We will read To Kill a  

Mockingbird and A Raisin in the Sun, to appreciate two classic texts and see a 

personal side to the history of the civil rights movement. We will look at how art 

was used in the civil rights movement, with a focus on music, from slave songs to 

today's hip-hop. You will then research an "overlooked group" of your choice, and 

create an art installation that communicates what you learned and influences your 

audience's opinions and feelings about your group. 

At the end year, we will read Lord of the Flies aloud during gateway and year-

end reflection time, as this novel is not only a great read, but it centers on the 

themes that we will have dealt with throughout the year. 
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The Outsiders 
By S.E Hinton 

Unit Overview 
What influences your identity? 

How do people or events change your identity? 
Who is on the outside in society? Who is overlooked? 

 
We get jumped by the Socs. I'm not sure how you spell it, but it's an abbreviation 
for the Socials, the jet set, the West-side rich kids. It's like the term "greaser", 
which is used to class all us boys on the East Side. We're poorer than the Socs and 
the middle class. I reckon we're wilder, too. Not like the Socs, who jump greasers 
and wreck houses and throw beer blasts for kicks, and get editorials in the paper for 
being a public disgrace one day and an asset to society the next. Greasers are 
almost like hoods; we steal things and drive souped up cars p. 3 

 
S.E. Hinton wrote her first book, The Outsiders, when she was sixteen years old. She 
wrote it because she grew up watching the class wars in her town. The Outsiders is a 
story about these class wars between "The Greasers", (the poor kids from the East Side) 
and the "Socials" (the rich kids from the West Side). It's about identity; what it means to 
be unwanted, angry, young and in pain. However, it is also about hope and the things 
and people that remind you to love life, each dawn and each sunset, no matter which 
side of the city you come from. 

We will read The Outsiders as a class. We will explore the text through scene reenactments, 
discussions, text based seminars, vocabulary and written work. You will keep a reading 
journal that will be due twice a week, and which will be evidence of your comprehension and 
analysis of the novel. You will be asked for your opinion and for your questions about 
the themes within the book, the characters and your own personal responses to the text. 
You will be assessed for Reading. 

The Outsiders is a work of fiction, meaning that the characters are not real, that the 
circumstances and plot of the story are made up. The story is based on truth in that there 
really were class wars between the Socials and the Greasers during the 1960's in 
America. S.E. Hinton wrote this story because she knew it; she lived it. What stories do 
you know about what it means to grow up in your family, in your town, in your 
country? Together, we will work on our writing in workshops in order for each of us to 
create a short story about a change in your life. You will be assessed for Writing. 

At the end of the book you will get the opportunity to create .a multi-media art piece 
called a "Living Snapshot" to be assessed for Artistic Expression. 
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The Outsiders 

Reading Rubric 

Comprehension: 
• You are able to comprehend and state main ideas, character 

and plot during class discussions and in written work. 
• You look up words that are not familiar to you. You are able to 

define and use assigned vocabulary in homework and in class. 

Interpretation: 
• You participate in class by asking questions and raising 

evidence to support your ideas. 
• You identify key quotes and moments within the text to 

discuss core themes within the text, both in discussion and in 
journal entries. 

• You create opinions in your written work based upon 
evidence from the text in your journal entries. 

• You make connections, (in class discussions and in written 
work) to your own life and to the world around you based on 
the text. 

Process: 
• You are prepared for class; you have done the reading 

and homework on time. You have your book each day. 
• You ask questions and seek help when needed. 
• You have created a reading strategy that works for 

you: highlight, underline, use post-it notes, take notes. 

 
Annual Report of the Francis W. Parker Charter Essential School, 2005-2006 55 



 

Division 1 Arts and Humanities 

Habits of Learning 
Inquiry 
you ask questions in class and in your individual work, .  Questions can be clarifying 
( trying to understand things that  are new and/or confusing)  or probing (pushing 
individuals and the group in their thinking). 

Expression 
You ef fect ively communicate your ideas and opinions in a range of  ways ( including 
writing, speaking, art). 

Critical Thinking 
You analyze,  synthesize,  and draw conclusions from information.  You make  
connect ions between new information and prior  knowledge and/or  your persona(  l i f e  
and/or  the  rea l  world .  You f ind so lut ions  to  problems using  
both  creat ive  and rational  thought .  You keep an open mind and appreciate  d i f ferent 
points o f  v iew.  

Collaboration 
Y o u  c o n t r i b u t e  t o  t h e  o v e r a l l  e f f o r t  o f  a  g r o u p .  Y o u  w o r k ,  w e l t  w i t h  d i v e r s e  
individuals  and in a variety o f  s i tuat ions,  using e f fect ive  communicat ion ski f fs .  You 
p r ov id e  r ead e r sh ip  f o r  o th e r s .  You  s e ek ,  h e lp  f r o m  c l a s s m a t e s  an d /o r  t ea ch e r s  when 
necessary. 

Organization 
Y o u  c o m e  t o  s c h o o l  a n d  c l a s s  p r e p a r e d  w i t h  w h a t  y o u  w i l l  n e e d .  Y o u  s e t  
reasonable  goals ,  and then plan and manage  your t ime  so  as  to  meet  them.  you complete  
ass ignments when they are  due.  Your book bag and binder  are  orderly .  

Attentiveness 
You focus on the  task at  hand,  observing and taking in the information you need to do it  
wel l .  You l is ten without interrupt ing others  and you do not  d istract  others.  

Involvement 
You take the initiative to participate in class and in your individual work. .  You  
contribute your questions,  ideas,  and actions in group discussions,  activities,  and projects. 

Reflection 
You review and think,  about your actions and the work,  you produce. You take the t ime to 
think about your work,  as you are completing it  and you look back at your work when you 
are f inished, with the purpose of  learning more and/or improving your work, in the future. 
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DIVISION 2 Arts and Humanities 

UNIT I 
What is Overlooked?  
Puritanism, Tolerance & Colonial Encounters in Early America 

Guiding Questions: What is meant by tolerance? 
How did the Puritans contribute to the American character? 

Summary: What is overlooked in the stories of Early Native/American History? Why 
might we overlook certain stories? We are familiar with the Pilgrims and Puritans 
who settled around here, but what about the Natives they encountered, and the other 
diverse colonies that were established elsewhere along the eastern seaboard? By 
looking closely at individual colonial settlements, native groups, and especially the 
Mass Bay Colony through. Hawthorne's The Scarlet Letter, students will be challenged to 
re-view and deepen their understanding of European migrations, and the origins of 
the American nation. Throughout the unit, we will maintain a focus on the idea & 
spirit of tolerance. What is meant by tolerance? Should some things not be tolerated? 
Hawthorne's novel, set in Boston circa 1650, raises timeless questions about the 
conflict between individualism and community, fear and hope. Through mapping 
activities, personal & historical accounts, comparative studies of different colonies, 
and a close reading of The Scarlet Letter, we will dig deeply and try to uncover the spirit 
of l7th century North America, & the origins of the American character 
 

Objectives : 
 To learn about the diversity of colonial settlements in North America 
 To build sound study habits and effective listening skills 
 To examine the idea of tolerance, comparing the Mass Bay colony to others 
 To develop the historical skill of comparative analysis 
 To reflect on tolerance in our own lives, and in the laws of our modern society 
 To build comprehension and critical reading skills through The Scarlet Letter 

 

Major Resources: 
The Scarlet Letter, Nathaniel Hawthorne (1851) 
Reading Packet: Primary and secondary sources 
Salem, Mass. Field Trip Nov 10 
Map activities 
 

Major Assessments: 
 Oral Presentation-Presentations on native groups, colonial settlements Due 9/30 

 Listening-A three fold listening project . Due 10/7 
 Content- colonial settlements, Native groups and Reading Due 10/14 
 Reading-Journals and seminars on The Scarlet Letter Due 11/8 

 Writing- The Writing Workshop.We will practice the art of the memoir & 
descriptive writing skills. A finished memoir will be ... Due 11/23 
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UNIT 2a: What is Overlooked? Abolitionism, Slavery in New England & the Civil War 

Guiding Questions: Why was slavery abolished in New England? 
Was slavery a cause of the Civil War? 

Summary: What is overlooked in the story of the Civil War? How do we choose to 
remember the "conflict which came the closest to ending our national life?" Was it all 
about slavery, and have we forgotten about the role of slavery in Massachusetts, Rhode 
Island and New York? We will begin our Civil War unit with a close look at Rhode 
Island in the 1790's, when slaves made up 20% of its population, and Newport was the 
leading port in the North American slave trade. Through slave narratives (including 
Jacobs, Incidents in the life of a Slave Girl and recorded Oral Histories from former slaves), 
map activities, music of the era, and research into major figures and ideas of the time, 
we will try to imagine the de-humanizing experience of slavery, and ask how and why 
its abolition became a source of bitter conflict and Civil War. Students will also use 
artistic expression as a means to communicate their ideas and understandings in this 
unit. 
 
Assessments and Skills 

: 
Content (Causes of War, Abolitionism) 
Listening (Music of the Civil War era) 
Research (independent research skills 
folder) Oral Presentation (of Research ) 
Artistic Expression  

Unit 2b: What is Overlooked? The African- American and Feminine voice in Literature 
Their Eyes Were Watching God, Zora Neale Hurston (1937) 

Assessments and Skill: Reading 

 
CIVICS WEEK: We will explore an issue of interest to the class, and learn about the role 
and opportunities for citizens to take an active role in their government. How are laws 
passed? How can citizens express their concerns, and practice social activism? What 
means are available for influencing public policy? 

UNIT 3: What is Overlooked? America in the 1930's and the Great Depression 

Guiding Questions: Is the government responsible for the welfare of its citizens? 
How did artists respond to the crisis of the Great Depression? 
What is the role of art in uncovering hidden or "overlooked" 

aspects of our culture? 
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Summary:  As we embark on a very complex period in the American experience, we 
will emphasize the 'less is more' approach, reducing content coverage, and allowing 
students to demonstrate their progress in essential AH skills, habits of autonomy and 
interpretive thinking. While we will address some theories on the causes of the Great 
Depression and introduce relevant historical context, we will focus our efforts and build 
our projects around two towering questions that faced the nation in the 1930's. Should 
the government be responsible for the welfare and prosperity of its citizens? What were 
the cultural and political responses to the crisis? Meanwhile, we will keep the Essential 
Question of the year in mind and wonder What is the role of art in uncovering hidden or "overlooked 
parts of our culture? A major research and writing assessment (Original thesis paper) will 
challenge all students as they conduct independent research into one specific response 
to the Great Depression. The art of photography will also occupy much of this unit, as 
we study and apply the elements of documentary photography and the photo essay. 

Assessments and Skills: Content (Post WWI, 1920's) 
Research and Writing (Original Thesis Paper) 
Artistic Expression (Photo Essay) 
Oral Presentation (of photo essay) 

UNIT 4: Literature Circles 

Collaborative group seminars based on voluntary book choice. 
Assessment: Reading 

WRITING WORKSHOP 

Memoir Non-Fiction Essay Creative Fiction Poetry 

The goal of the writing workshop is to encourage experimentation and develop a wide 
range of writing skills, while also providing multiple opportunities to submit Writing 
pieces for the Division 2 Portfolio. Two hours per week will be devoted to the study and 
practice of writing, with an emphasis on process and revision. Two completed writing 
projects must be submitted by the end of the year to receive a satisfactory assessment on 
the final Progress Report. All completed pieces will be assessed, and eligible for revision 
and inclusion in the portfolio.[Memoirs due November 23.] 
 
Division 1: Math, Science & Technology 
Course Description 2005-2006 
 
The Division 1 Math, Science, and Technology curriculum for this school year will focus 
on scientific concepts and investigative skills contained in four major units of study: 
geology, space, forces and motion, and water ecology. Science and math topics reflect 
the Massachusetts Curriculum Frameworks, and will be integrated where applicable. 
The Parker School Habits of Learning and Criteria for Excellence are the basis for 
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instruction and assessment. Students will begin the year learning to read and draw 
topographic maps. They will make models of mountains and use modeling to 
understand plate tectonics theory and glaciation. A fall hike to the summit of Mt. 
Watatic will give students an opportunity to make detailed observations of geologic 
formations. The mathematical focus of this unit is number sense and operations, 
measurement, spatial visualization, and proportional reasoning. In the space unit, 
students will choose constellations to observe in order to help them understand how the 
Earth's rotation and revolution effect how objects in space appear to us on Earth and 
how these motions are related to our seasonal variations.  Math topics include the use 
and understanding of large numbers, scientific notation, the use of mathematical tools 
such as ruler, protractor, and compass, and the geometry of angles, circles, and 
spheres. The study of forces and motion will involve using technology in the form of 
CBRs (motion detectors) and graphing calculators. We will emphasize graphical 
representation and analysis of motion, both constant and inconstant.  Here we will 
introduce the concepts of coordinate graphing, linear and nonlinear functions, slope as 
a rate of change, use of variables and equation solving with formula development and 
application.  The fourth and final unit will center on the ecological importance of vernal 
pools.  We will observe nearby pools and identify organisms found in them.  Our final 
math topic will be probability, focusing on comparing theoretical and experimental 
results. 
 

MST Division 1 :  What  Is  Overlooked?  
Overview for 2005-2006 Program Overview: 

 
Division 1 MST is a one- to three- year program (2 years is recommended) that 

integrates math and science. The curriculum is developed upon the foundation 
provided by the Massachusetts State Curriculum Frameworks. The content 
is dynamic, investigative, and adaptive to the inquiries of middle school students. 
While sensitive to student interest, the curriculum is simultaneously congruent in all 
three Division 1 MST classrooms. 

Students are expected to communicate the results of their investigations in 
regular culminating pieces of work while also addressing concrete math and science 
skills. The pedagogical philosophy is student centered; where the student is seen as 
investigator and is expected to develop habits of mind that enable growth from novice 
to expert learner. Division 1 MST minimizes the student to teacher ratio by pairing 
a science and math teacher as an integrated teaching dyad. This pairing enables 
teachers to better know their students while enhancing their assessment of student 
progress. It also demonstrates a commitment to connections in learning. Assessment 
in Division 1 is standards-based. Student work is evaluated using the Parker School 
Criteria for Excellence in Scientific Investigation and Mathematical Problem 
Solving and Communication. The Parker School Habits of Learning are 
embedded in classroom and assessment practices. Students compile all work in a 
personal portfolio, which demonstrates their progress over time in Division 1 MST. 
Upon consistently meeting the standards for a full semester, students are eligible to 
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embark upon the Gateway process of promotion to Division 2. 
 
Content Overview: 
Year A areas of study (2005-2006) Geology 
Space 
Forces & Motion 
Vernal Pools 
Year B areas of study (2004-2005) Decomposition 
Boats 
Weather and Climate Change Cells 
 
I. Geology: How do mountains form? 
Students will build models, read topographic maps, and hike a local mountain, Mt. 
Watatic, during this eight-week unit. In the classroom we will have labs and activities 
on topography, structure of the earth, plate tectonic theory, and glaciers. While hiking 
the mountain in October, students will have the opportunity to apply their learning, 
generate questions, and make detailed observations. How did the mountain form and 
why does it survive? We'll be looking for evidence that supports truthful answers to 
these questions. Math concepts included in the unit are: number sense and operations, 
geometry and measurement, spatial visualization, proportional reasoning, linear 
function concepts including slope as a rate of change, coordinate graphing, 
understanding and using variables, and formula development. 
 
II. Space: What's out there? 
Students will study a variety of astronomy concepts during our second eight-week unit 
(mid November-January). A major question to be considered is how does the Earth's 
movement impact how we see things that are not on Earth? Students will be preparing 
a constellation project involving detailed observations, research, and three-dimensional 
modeling, which may be part of an evening exhibition of student work. Math concepts 
included in the unit are: spatial visualization, building a scale model, scientific notation 
and understanding large numbers, geometry and measurement focused on angles, 
circles, and spheres, applying formulas, and using mathematical tools such as a ruler, 
protractor and compass. 
 
III. Forces and Motion: What does motion look like? 
Students will study forces and motion using technology such as stop watches, graphing 
calculators, and CBRs (motion detectors). An emphasis will be placed on graphical 
representation and analysis of motion, both constant and inconstant. This unit was 
originally developed by Parker teachers and sponsored by a GTE grant for innovative 
curricular ideas integrating mathematics, science, and technology. Math concepts 
include: graphical analysis, slope on a distance over time graph, rates, linear and 
nonlinear functions, manipulating and solving equations, and understanding and using 
rational numbers. 
IV. Vernal Pools 
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This unit will center on the ecological importance of vernal pools as a breeding ground 
for certain species. Students will observe nearby pools and identify organisms found in 
them and they will distinguish between obligate and facultative species. They will 
understand that these temporary waters provide a unique habitat for a variety of forest 
and wetland organisms. Math concepts covered in this unit include: probability, and 
comparing theoretical and experimental results. 
 

Division II MST Course Description 
This course is part of a two-year course in Math, Science, and Technology. The science 
curriculum emphasizes biology concepts, in agreement with the MA state frameworks. 
The math curriculum is multi-stranded, with a heavier emphasis on algebra and 
geometry concepts (in agreement with the MA state frameworks and the NCTM 
standards). The first table below outlines the major units for this year. The second table 
below outlines the major units from last year. The units are organized thematically 
around an essential question, which serves to connect the math and science concepts. 
Math and science concepts are integrated, when doing so enhances student 
understanding of the concepts. 

 
2005-2006 

Science 
Concepts 

Measurement 

Chemistry Anatomy & Physiology DNA Ecology Electricity 

Math 
Concepts Measurement 

Transformational 
Geometry & 
Tessellations 

Quadratics & Function 
Families  Area & 

Geometric Proof 

Correlation 

           
2004-2005 
Science 
Concepts 

 

Measurement 
Water Quality / 
Ecology 

Photosyn. 
/ 
Respiration 

Solution Chemistry Genetics/ 
Biotech 

Simple 
Machines 

Math 
Concepts Measurement Stats Exponential Functions Solid Geometry Linear Systems of Equations 

and Inequalities 

Similarity 
&Right 
Triangle  

Classes are heterogeneously grouped and are team-taught by a math teacher and 
a science teacher in two-hour blocks.  

Students are assessed in a variety of ways, including in-class assessments, labs, 
projects, and problem sets. Students are expected to complete at least 1 hour of 
homework each night; homework may be a daily assignment, or it may be part of a 
long-term project for which students have to responsibly budget their time. As in all 
Division II courses, one focus of the course is to help students grow as autonomous 
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learners in MST, as they strengthen their skills and understanding in math and 
science. 

Division I Year 2 Spanish 
The year is made up of approximately four 8-week units with a cultural emphasis 
broken down into one-week subunits, each with a receptive and expressive skill 
emphasized (reading/listening and writing/speaking) 

 
• PODERes (Progreso Oficial De Espanol Rebueno), weekly projects that are 

assessed based on the following core language proficiencies. 
o Pronunciation/phonetics 
o Vocabulary use 
o Subject/verb agreement 
o Number/gender agreement 
o Verb use 
o Word order 

• Emphasis on using and teaching students habits needed to learn Spanish well: 
o Parker's habits of learning 
o Strategies related to all four skill areas: 

 Active reading/listening strategies, message comprehension skills 
 Strategies to convey a message clearly (writing and speaking) 

o Homework completion 
o Effective use of class time/active use of Spanish 

• Emphasis on using Spanish to communicate ideas about self, making a personal 
connection with the language 

• In order to progress to year three (final year of Division I Spanish), students 
must show consistent progress on the 6 core language proficiencies over the year 
and be able to earn an A/M (without revision) by the final project of the year 

Unit I: The Family (La familia) 
Essential Question: How does family affect an individual's identity? 

Enduring Understandings: 
Students will: 

1. Understand that family has a significant influence on an individual identity and 
be able to talk about, in Spanish, what characteristics in themselves were 
influenced by their families. 

2. Understand that the Hispanic/Latino community has a strong sense of 
family, which includes the extended family 

3. Understand that the Hispanic/Latino family has a strong influence/control over 
its members. 

4. Students will be able to compare and contrast their families with those of 
Latinos/Hispanics 
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Unit II: The City and the Country (La ciudad y el campo) 
Essential Question: How is an individual affected by his/her environment? 

Enduring Understandings: 
Students will understand: 

1. Land has a profound influence on the Latin American way of life. 
2. There is evidence of Spanish Colonial and indiginous cultures in many cities 

throughout Latin America. 
3. The city and the country are two very distinct areas in Latin America with 

two very distinct ways of life. 
4. People go to cities seeking better lives 

Unit III: Food (La comida) 
Essential Question: How does food define a culture? 

Enduring Understandings: 
Students will understand: 

1. In Latin America, eating and preparing food is a social activity. 
2. The role of fresh/organic foods in Latin America and the importance that 

food markets play in this role. 
3. Food is geographically diverse in the Latin American world (not everyone 

eats Tacos) 

 

Unit IV: Havana (Habana) 
Essential Question: How do people define themselves through culture? 

Enduring Understandings: 
Students will: 

1. Learn the makeup of Havana. 
2. Learn about the origin and development of Afro-Cuban music and how it 

relates to dance. 
3. Find out what is in fashion there, investigate the popular culture and 

understand how it fits into the city's heart/atmosphere. 
4. Learn about the spirit of the city and understand what role it plays in people's 

lives there? (Cuba? Mas?) 
 

Spanish Domain, Division II 
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Year Overview 2005-2006 
Qtte se pasa por abajo? 

Unit One: La Guerra Contra Las Drogas  
Unit Essential Question: What impact does the drug war have on people locally, 
nationally and internationally? 

Overview: 
Since the end of the Cold War, the War on Drugs has guided U.S. policy in Latin 
America. Here in the U.S., we see the War on Drugs being fought in our cities and 
towns. In all places the War on Drugs dramatically affects a diverse cross-section of 
community members: the young and old, rich and poor, and rural and urban dwellers. 
It affects those who use and abuse drugs and their families, those suffering from chronic 
diseases, law enforcement officials, people seeking economic opportunity 
under difficult circumstances, and those caught in the crossfire. 

In this unit, students will gain an in-depth understanding of the drug war by learning 
about two specific controversial topics: Drug decriminalization and Plan Colombia, the 
US aid package to Colombia. In order to learn about these issues, students will read 
magazine and newspaper articles from contemporary Spanish sources, attend simulated 
press conferences, and engage in class discussions and independent and group 
research. In the culminating culture/writing project of this unit, students will be asked 
to produce a persuasive essay in Spanish that takes a stand on one of these two issues. 
Other projects will include a spoken dialogue with the teacher or another student about 
the unit content or another topic of the student's choosing, a reading project that asks 
students to demonstrate their understanding of a news article, and an optional listening 
assessment. Daily speaking practice will be integrated into this unit and all others 
during the year, and students will review and master the present tense, verbs like 
gustar, and reflexive verbs. Students will also be constructing preliminary 
understandings of the conditional and future tenses. 

Unit Two: Las experiencias de InmigraciOn  
Unit Essential Question: What are some of the different experiences of Latinos who 
immigrate to the US? 

More than 26 million Americans speak Spanish at home. Though many of these 
Spanish speakers were born in the US, the majority immigrated from Spanish-speaking 
countries. In this unit, students will explore the diverse stories of Spanish-speakers 
who have come to the United States from Latin America. Students will explore the 
different reasons people come to the US, the different pathways people take to come 
here, and what their experience are when they get here. Specifically, they will explore 
what people's experiences have been transitioning to a new culture and language, the 
emotional, economic and social impact of their move on them and their families, and 
how their expectations matched up with reality. This unit will include interaction with 
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the local Spanish immigrant community. 
Possible projects include: A listening and reading assessment in which students 
demonstrate their understanding of a native Spanish speaker's story of immigrating to 
the US; and a speaking piece in which students recount what they have gleaned from 
the different stories they have learned about during the unit. Students will review and 
attain mastery over the present progressive (-ando), the preterit and imperfect tenses, 
and ser and estar. 

Unit Three: La Crisis de Café Unit 
Essential Question: 
What is behind your cup of coffee? 

Overview: 
In the past five years, the price of coffee, the second largest export commodity in the 
world, has fallen more than 50 percent. This dive in prices has caused widespread 
poverty and starvation for the many countries dependent on coffee production. In this 
unit, students will learn how this "coffee crisis" has affected Latin America, what caused 
this crisis, and they will explore what has been and could be done to end this crisis. 
Students will learn where and by who coffee is produced and consumed. They will 
explore the effects of consumers' coffee preferences on the production, prices and trade 
of coffee. They will look at the difference between both free trade and fair trade 
coffee, and consider the debate between those who advocate each one. 

The unit will proceed in three phases: In the first phase students will be introduced to 
the questions: What is the coffee crisis? What caused the crisis? and what is being done 
to address this crisis? Students will demonstrate their understanding of these questions 
in a speaking project. Students will then use this knowledge to formulate a question for 
inquiry which will further delve into the unit questions, and will produce a project in 
the skill area of their choice. Students will attain mastery over the future and 
conditional tenses. 

Unit Four: Masica Latina 

Overview: 
In this unit, students explore the many ways music has recorded culturally significant 
events and movements. Students will investigate the fusion of Spanish and English in 
the recording industry and strive to define the purpose behind bilingual presentation of 
popular music. Throughout a majority of this unit students will attend writing and 
presentation workshops to develop their own Spanish and bilingual music. At the end 
of this unit individual and groups of students will perform an original song in Spanish. 
 
 
 
Spanish. Year 3 - 2005 
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Unit 1: LOS OTROS NOSOTROS 

Unit Overview - 
"More than one in eight people in the United States are of Hispanic origin". U.S Census Bureau, 2002 

As a nation created by immigrants, our communities continue to change based on the 
influence of new immigrants. In the first unit, we will explore the Spanish-speaking 
immigrants' world in the U.S. Students will learn and think about immigrants by 
exploring how and why Spanish-speaking immigrants come to the U.S. and how 
their lives and how their countries are affected by the change. Lastly, students will 
examine how the U.S. is affected by Spanish-speaking immigrants. 

Enduring Understandings 

Students will be able to answer and discuss the following questions about Spanish-
speaking immigrants in the U.S.: 

1. Who is an immigrant? ¿Que es un inmigrante? Why did immigrants 
come? Por que vienen? How did immigrants get here? ¿Como Ilegan? 

2. Where do Spanish-speaking live? Diande viven? How do Spanish-
speaking live? ¿Como viven? 

3. How are Spanish-speaking countries affected? ¿Como son afectados 
sus paises? 

4. How is the United Stated affected? ¿Como es afectado Los Estados Unidos? 

Grammar outcomes 
• Present tense 
• Preterit tense: regular verbs 
• Querer +infinitive 
• Prepositions 

Unit 2: LAS COMUNIDADES HISPANAS 

Unit Overview 
During this unit, students will become familiar with the Hispanic/Latino 
communities in the local area, meeting immigrants and participating in an exchange 
of ideas in an immigrant community and comparing and contrasting the 
community with their own. Students will see how neighborhood influences 
people's lives and how immigrants influence an area. 

Enduring Understandings. 

• What's an immigrant community and how do Hispanic/Latino immigrants 
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influence their communities and vice versa? 

• How different is the Hispanic/Latino community(ies) from my own community? 
• How have these experiences influenced my ideas and concepts 

about the Hispanic/Latino immigrants and communities? 
 
Spanish. Year 3 - 2005 

Grammar outcomes 
• Interrogatives 
• Preterit tense: regular and irregular verbs (ser, it and tener) 
• Reflexive verbs 
• Idioms of Haber 
 

Unit 3: LAS LEYENDAS DE LOS QUICHES MAYAS 

Unit overview 
Throughout this unit, students will explore the cultures of the Quiche-Mayan 
people of Guatemala. Students will explore the religion of the Quiche-Mayan 
peoples and ask questions about how knowing someone's religion might tell us 
something about them. The second section of the unit introduces the idea of legends 
and how a cultural group's legend might also reveal something about their cultural 
beliefs. Students will explore the legend of the quetzal bird, a culturally important 
bird of the Quiche Maya people. At the end of the unit, students will create their own 
legend describing the origin of an animal common in their community or in Guatemala. 

Grammar outcomes 
• Preterite tense: regular and irregular verbs 
• Idioms of Tener 
 

Unit 4. LOS DEPORTES: EL BEISBOL Y EL FUTBOL 

Unit overview 
In this unit the students will study an example of the integration of Hispanics in the 
American society through two different sports: baseball as a sport that has been 
"exported" out of the United States, and soccer, as a sport that has been "imported" 
into the country. Students will integrate the previous units of the year to identify the 
effects of Hispanics in sports and the culture around them. 
 
 
 
 
 
Enduring Understandings 
Students will be able to ask and answer in Spanish the following questions about 
baseball: 
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• How is baseball, in general, and baseball teams affected by Hispanic players in 

the U.S league? 
• Where do the Hispanic players come from? How are their countries 

influenced by baseball? (Baseball as an "immigrant" in Hispanic countries) 
• How does baseball, as a sport, influence society, especially considering the 

presence of Hispanic players? 

Students will be able to ask and answer in Spanish to the following questions about 
soccer: 

• How did soccer come to the Unites States? 
• How has soccer progressed in the last few years? 
• Who play soccer in the United States? 
• How has this "immigrant" sport influenced American society? (Soccer as an 

"immigrant" in the US) 

Grammar outcomes 
• Ir+a 
• Future tense 

The Other National Language 
This course will explore the diversity of voices, rhythms and cultures within the Latino 
communities in the United States and study the influence of Latinos on American 
political, cultural and economic life. In addition to studying Latino texts, music and 
films, students will interact with members of local Latino communities and will have 
opportunities for exchange and service with native Spanish-speakers. 

El otro idioma nacional 
En este curso exploraremos las distintas voces, ritmos y culturas en las comunidades 
latinas en los Estados Unidos y vamos a estudiar la influencia de los latinos en la 
politica, la cultura y la economia en los Estados Unidos. Ademas de estudiar textos, 
mnsica y peliculas sobre los latinos, los estudiantes van a relacionarse con latinos de 
comunidades locales y tendran oportunidades de conocer y trabajar con nativos de 
habla hispana. 

Preguntas: 
¿Quienes son los inmigrantes y por que emigran? 

• De dOnde vienen? 
 

¿Como viven los latinos en estados unidos? 

• ¿Como son los nifios de los inmigrantes? ¿Cmo cambia la cultura a traves de las 
generaciones? 

• Educacion – educacion bilingfie 
• Politica –/ que es lo que quieren conseguir los hispanos / los derechos / 

la educacion 
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Los Angeles – el primer alcalde hispano desde la conquista de California  

¿Como afectan la comunidad latina a los Estados Unidos? 
• ¿Como afecta el voto hispano a las elecciones? 
• Economia – la importancia de los trabajadores ilegales. 
• Economia – cuales son los sectores de la economia en la que trabajan los 

hispanos... 
• La cultura – la musica / anuncios / carteles / 
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W E L L N E S S  C U R R I C U L U M  O V E R V I E W  
2 0 0 5  -  2 0 0 6  

What is overlooked? 

Wellness is an integrated curriculum combining aspects of both traditional health classes with 
physical education, initiative games, fitness skills and other mind-body connection skills. The 
goals of the Wellness program developed by members of the Parker community are: to 
develop and nurture resilience; to foster and promote healthy decision-making and action; 
and to enhance personal and social responsibility among all Parker community members. 
The Wellness program provides an integrated and experiential curriculum for all Parker 
students that engages, challenges, and supports students across all divisions (grades 7 – 12). 

The Division I and II Wellness curriculum for the 2005-2006 school year at the Parker 
School will consist of three separate health units exploring disease and injury prevention, 
emotional health and nutrition. This curriculum will include a minimum of one or two health 
classes weekly as well physical activity and movement classes throughout the rest of the 
week. While the curriculum is similar for all students each year, the level of autonomy, 
initiative, and complexity of student work increases as a student advances from Division I to 
Division II and then onto Division III. 

This program is centered on implementing curriculum that helps students to develop 
specific skills as defined by National Health Education Standards: accessing information, self-
management, internal and external influences, interpersonal communication, decision-
making and goal setting, and advocacy (Joint Committee on National Health Education 
Standards, 1995). These constitute the Wellness Criteria for Excellence, which can be found 
on the Parker website under the Wellness link. 

Throughout each unit, selected physical activity and movement classes are conducted in 
coordination with the health curriculum being presented on a weekly basis. Other physical 
activity classes will be comprised of a variety of activities ranging from group problem 
solving initiatives to team handball, capture the flag, cross-country skiing, sledding, and 
ping pong. More traditional competitive games such as soccer, basketball, softball, Ultimate 
Frisbee, floor hockey and touch football are also offered. Individual challenges through 
track and field activities, rock-climbing, yoga, tai chi, power walking, low rope elements and 
climbing wall activities are also integrated into the Wellness program. A major component 
of our program this year will focus on the development and maintenance of healthy fitness 
levels for the individual student. 

Students are assessed using the Wellness Criteria for Excellence in addition to criteria for 
satisfactory completion of Wellness. Assessments are generally based on in-class work, 
including group participation, demonstration of learning in class activities, individual 
exhibitions of health behaviors and a unit project. Students in Division I and II receive 
narrative progress reports, mid-year and year-end assessments completed by their Wellness 
teacher as they do in other areas of learning at the school. 
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U n i t  I :  Di s ea se  a nd  In ju ry  P re ve nt ion  
F I R S T  A I D  

(September-November) 

Skill areas addressed: Health Advocacy and Self Management 

Students will gain the knowledge and skills to administer first aid and carry out 
emergency procedures. They will avoid, recognize and report verbal, physical and 
emotional abuse situations, and will assess the factors that contribute to intentional and 
unintentional injury including motor vehicle accidents, fire safety, and weapons safety. 

Students will demonstrate the ability to advocate for personal, family, and community 
health. 

• Students will become a valuable resource to their communities by offering their first aid 
knowledge. 
• Students will be able to identify and carry out emergency procedures. 

Students will demonstrate the ability to practice health-enhancing behaviors and reduce 
health risks. 

• Students will be able to distinguish symptoms of a variety of first aid emergencies 
• Students will be able to apply appropriate first aid for a variety of first aid emergencies. 

Content: 
Why First Aid?, The Emergency Medical System, Basic Life Support, Choking, Rescue 
Breathing, Bleeding and Wound Care, Shock, Burns, Bone/Joint/Muscle. Injuries, Sudden 
Illness, Poisoning, Heat and Cold Emergencies, Rescuing and Moving Victims 

Assessment: Written and Practical Exam 

U n i t  I I :  E m o t i o n a l  H e a l t h  
S T R E S S  R E D U C T I O N  

(December – March) 

Skill areas addressed: Interpersonal Communication and Internal and External Influences 

This unit will focus on helping students find healthy forms of stress reduction during an 
academically strenuous time of year. Students will be encouraged to use many forms 
of stress management including listening to music, writing, and exercising for 
example. Both Divisions, but mainly Division II, will also use a curriculum called, 
"Signs of Suicide" or SOS. We will focus on how to acknowledge signs and 
symptoms of depression and suicide in ourselves or others, how to communicate 
care, and how to get help. 
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Students will be able to demonstrate their ability to use interpersonal 
communication and stress reduction techniques to enhance their emotional health and 
the health of others. 

Students will demonstrate the ability to influence and support others in making 
positive health choices especially around issues of depression and sadness. 

Assessment: A "Behavior Change" project that asks students to pick a behavior 
related to their emotional health and set realistic goals to change it over the course 
of three months. For example, a student could decide to stretch every morning 
before school, to lessen his/her procrastination, or to eat healthier foods. 

 

U n i t  I I I :  N u t r i t i o n  
(March — June) 

Skill areas addressed: Accessing Information, Decision Making and Goal Setting 

Students will acknowledge and become aware of what they eat and believe to be nutritional. 
• Students will practice healthier eating habits, exercise regularly, and establish goals for 

themselves. 

Students will use a variety of sources to make informed decisions around what they eat and 

drink. 

• Students will use knowledge gained about their Body Mass Index to begin to make 
healthy decisions relating to their diet and exercise. 

• Students will practice good decision-making around fast food. 

Content: 
Main Text: Eat, Drink and Be Healthy by Walter Willett, Quests and Quandaries by Carol Hotchkiss, 
Fitness and Health by Brian Sharkey, a variety of cookbooks, nutritional guidelines. 

Editorials and articles from the Boston Globe; an Obesity Epidemic, starting Healthy Habits, Unhealthy 
Messages, A Rebalanced Diet, and Getting in Better Shape; Low animal fat urged in cafeteria foods, $4million 
program to fight obesity, inactivity in children, Curves enticing women who hate to exercise 

Guest speakers to include: Matt Smith, Div. 1, Karen Hannifin, Parker Food Service 

Coordinator Videos: NOVA Frontline: Diet Wars and Supersize Me 

Assessment: Using the fifty recipes at the end of Eat Drink and Be Healthy or a recipe of their 
own, each student will make something to eat and bring it into class to share. They will list 
ingredients and nutritional content for their recipe, and answer a series of questions about 
the dish. 
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Directed Studies – Things we will be learning this year 2005 - 2006 
• Controlling your attention - how to focus and manage your energy 
• Organizing materials 
• Learning the language of Parker: gateway, portfolio, rubrics and habits of learning 

Managing time and making wise choices 
• Using the Library reference materials and finding books 
• Managing electronic files on the server 
• Using the Internet – basic --e mail, downloads, mailing attachments home 
• Developing research skills 
• Internet use for research, finding a source, evaluating a source, clear writing 
• Investigating your personal best learning strategies 
• Using technology – Alphasmarts, Microsoft word, calculator, Power Point, Excel 
• Typing with Mavis Beacon software, two handed typing with fingers on the correct keys 

Understanding the directions of your assignments 
• Expanding and adding meaningful details to your work 
• Revising – how to read your teachers feedback and develop your work 
• Collaborating – how to work  effectively in groups 
• Practicing oral presentations - practice time and getting feedback from an audience 

Reflecting on your work – become aware of the criteria for student work 
• Collecting work for your portfolio 
• Reading silently and then chatting about books 
• Learning about the brain, memory, and thinking 
 

Division 3  
First Semester 

Math 

Advanced Algebra 

Advanced Algebra focuses on functions and their applications. We will develop a more 
formal mathematical vocabulary for discussing functions and their behaviors, and we 
will investigate the properties of several function families in depth. This course will 
help you to refine your algebraic skills so that you can work more efficiently. When 
taken with Trigonometry, this course can provide the necessary prerequisite for 
Calculus. Skills emphasized: Mathematical Problem-Solving and Mathematical 
Communication. 

Statistics 

What truths are revealed when we look at situations statistically? How can statistics 
"lie?" This course will be an introduction to basic statistical research methods and their 
application to the social sciences. We will begin by reviewing descriptive statistics and 
learning some basic data-gathering techniques. We will then explore how we can 
predict the probability of particular events, and, ultimately, how truthfully we can 
make inferences about the world around us using statistical methods. Students will 
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have the opportunity to design several studies of their own and will also learn how to 
read professional journal articles that rely on statistical methods. This is a perfect course 
to pair with senior project research! Skills emphasized: Mathematical Problem Solving, 
Mathematical Communication. 

Calculus (year long) 

This course will be an introduction to the fundamental concepts of Differential and 
Integral Calculus. The course will be investigative and applications oriented, with 
students strengthening their understanding by exploring and applying the concepts 
being covered and carefully explaining the ideas in their own words. The opportunity 
will exist for interested students to explore more theoretical and abstract concepts of 
Calculus as appropriate. Skills emphasized: Mathematical Problem Solving, 
Mathematical Communication.  

Science 

Chemistry 

This semester of Chemistry is intended for the student who will either pursue any 
type of science discipline after high school or whose college admissions require a year 
long lab course. This fast-paced class, along with Chemistry 2, will serve as a one year 
lab course. Topics covered during the first semester will include: The Periodic Table, 
Naming Compounds, Stoichiometry, Types of Reactions (including 
oxidation/Reduction Reactions), Acid/Base Chemistry, and Solubility and Solutions. 
Labs will be used weekly. Students will further their study of data analysis from 
Division 2. All students in this class are encouraged to take Chemistry 2 and the SAT2 
test in the spring semester. Skills emphasized: Scientific Investigation and Systems 
Thinking. 

Chemistry of Today's Earth 

This applied course will approach chemistry through real life, present day issues. We'll 
begin by examining air and its properties, problems, and impacts on society. This will 
be followed by water quality, pollution, and purification, including the functioning of 
water softeners. Metals of the Earth will be examined with a focus on Oxidation 
Reduction Reactions. Labs will be used wherever possible. Skills emphasized: Scientific 
Investigation and Possible Systems Thinking. 

Physics 

This course will be an investigation of the fundamental rules that govern the world 
around us. It will be a laboratory-based class, with students discovering, exploring and 
gaining an understanding of the laws of physics by seeing them in action. The primary 
topic will be mechanics (kinematics forces, energy, etc.). Concepts of sound and light 
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(waves), fluid mechanics, and /or others will be covered as time and student interest 
permit. Skills emphasized: Mathematical Communication, Mathematical Problem 
Solving, Scientific Investigation and Systems Thinking. 

 

Arts and Humanities 
American Culture War: The History of Red and Blue  

The prevailing discourse of American political culture is that our country is separated 
regionally into red and blue camps, red supposedly representing conservative and 
traditional America and blue supposedly representing liberal and progressive America. 
Through the discourse, we learn that we are not only divided as a nation, but that we 
are openly "at war", especially in the realm of politics, in order to preserve our own 
cherished ways of life and worldviews. This course's aim is to critically examine the 
prevailing discourse and ask ourselves: is America truly as divided as we are led to 
believe? The course will start by utilizing concepts from political science and 
multimedia sources from popular culture to get a clearer grasp of the terms and 
sides that frame and define the discourse. We will then use our common 
understanding to make sense of current issues enveloping domestic politics in the 
U.S. and policy choices of prominent politicians around the country. Students 
will examine the history of the culture war from as far back as the 1950's and the "so-
called" myth of polarized America. Skills emphasized: Listening, Reading, Research, 
and optional Oral Presentation. 

The American Dream  

In this course, we will examine the "American Dream" as a concept, primarily through 
the study of literature. Through an investigation of novels, plays and music that span 
centuries of American culture, we will try to define the classic American Dream, study 
how the Dream changes, and interpret how individuals are changed by it. We will look 
into the socio-historic, and stylistic conditions of the periods of texts that we read, such 
as Death of a Salesman, Raisin in the Sun, The Great Gatsby, and works from the first 
decades of the country's history. We will finally choose works from contemporary 
literature and music in order to think more deeply about the resiliency of the American 
Dream. Skills emphasized: Reading, Listening, Oral Presentation, and Writing. 

The Art of the Essay  
(This course is also offered in the spring semester.) 

This course will focus on understanding, appreciating, and writing various forms of 
the essay. To do this, students, working as a community of writers, will read and 
analyze exemplary essays of several types and then, working closely together in 
workshops, create their own. Topics covered in this class will include but not be 
limited to an examination of the writing process, defining the essay in general and 
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several types of essays more specifically (including descriptive essays, personal 
narratives, and persuasive essays), revision strategies and conventions. Students will 
play a critical role in providing feedback for each other's work. Skills emphasized: 
Writing. 

Character and Personality  

This literature and creative writing course will focus on the creation and development 
of the idea of character, particularly in novels, short stories, and our own lives. We will 
study and use some psychological and sociological principles in order to better 
comprehend what makes people "tick," and we will read literature in order to discover 
what makes a powerful character. Our goal is to understand how authors create a sense 
of truth in the people they invent and write about so that we can then invent and write 
about our own characters. We will explore many creative writing exercises in order to 
build our understanding of where we can find truth in the lives of the (real and 
fictional) characters we discover and create. A substantial commitment to engaging in 
the process of regular creative writing, compiling a creative writing portfolio, and a 
willingness to engage in a writing group atmosphere will be crucial to the success of the 
class. Skills emphasized: Reading, Writing, Artistic Expression. 

Collage  
(This course is also offered in the spring semester.) 

Forget about cutting up magazines and gluing them down. In this class we will be 
creating collage art using a variety of materials: colored 
papers, wire, fabric, rubbings, decorative papers, transfers, and yes, even magazines. 
Projects will be focused around the elements and principles of design. Skills 
emphasized: Artistic Expression, Oral Presentation. 

Crime and Punishment  
(This course is also offered in the spring semester.) 

As the number of Americans behind bars increases exponentially and the for-profit 
prison business continues to boom, more and more people are asking what ends are 
being served by massive incarceration. What beliefs actually drive our penal 
system? And if we were to reform the American Corrections system, what would we 
want it to look like? This course will take both a theoretical and practical approach to 
these questions by first considering ethical systems in the context of classical 
philosophy. We will then explore the four main justifications for punishment. Third, 
each student will design his or her own prison (or alternative) linking it thoughtfully to 
their own beliefs. (This will include a visit to a real correctional facility in our region). 
The course will culminate in a debate on the death penalty. Skills emphasized: Reading, 
Writing, Oral Presentation, possible Listening. 
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Imagining America: Remembering and Revising Our National Past  

The most immediate cause of the Vietnam War was an attack on an American 
destroyer. But it's possible the attack never occurred. One of the most remembered 
abolitionist heroes of the Civil War era is John Brown who seized the federal arsenal at 
Harper's Ferry, Virginia in order to free and arm nearby slaves. But Brown was also an 
insane ax murderer who chopped his victims to bits. In our own times, Saddam 
Hussein was identified as public enemy number one. But in the 1980s he was a well-
paid ally of the US. Our national past gets remembered and revised continuously to 
suit all kinds of needs and interests. In this course we will look at several key persons 
and events in America's past and present, examining the often contradictory ways they 
are presented in history books and contemporary accounts. You will be asked to draw 
your own conclusions about the persons and events we explore by 
comparing various accounts and tracking down information yourself. What are the 
uses and abuses of history? Is history a kind of fiction? If not, then what? Skills 
emphasized: Reading, Writing, Research, Oral Presentation. 
 
Mass Media  
(This course is also offered in the spring semester.) 

What is media? What is mass media? If it is mass media, should it be free? How has 
media changed society in the past? What effect does media have on us today? How 
does corporate involvement influence the types and styles of mass media society is 
exposed to? These are some of the questions we will be looking at and discussing over 
the course of the semester. We will closely examine three milestones of mass media: 
printing, the invention of the camera, and radio. Skills emphasized: Artistic 
Expression, Listening. 
 
Printmaking  
(This course is also offered in the spring semester.) 
We will be looking at how the invention of the printing press and visual art pictorial 
prints changed and influenced society and other forms of art. We will be creating prints 
from common objects, mono prints, transfer prints, woodblock, linoleum, and Plexiglas 
etchings. There will be no uses of chemicals or toxic materials. Skills emphasized: 
Artistic Expression, Reading. 
 
U.S. Foreign Policy History of the 20th and Beyond  
This course focuses on how the U.S. government has interacted and does interact on the 
world stage. It will be divided up into three units. The emphasis of the first unit will 
be on world geography, especially in regards to countries deemed most 
important to our national interests and why that is. In this unit, students will also 
create a modified model United Nations (UN) focusing on the member countries with 
permanent status on the UN Security Council.  The second unit will  be an 
exploration of the legacy of the Cold War on U.S. foreign policy and how that legacy 
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has affected our decision making in regards to the current war in Iraq. Finally, in the 
last unit, students will examine the actions the U.S. government did or did not take in 
regards to stopping genocides in the 20th century.  
Special emphasis will be placed on monitoring the situation in the Darfur region of 
Sudan. Skills emphasized: Listening, Reading, Writing, and optional Oral Presentation. 
 
Spanish 
 
Latinos en los Estados Unidos   

This Division Three Spanish course will explore the diverse voices, rhythms and 
cultures of Latino communities in the United States and study the influence of Latinos 
on American political, cultural and economic life. In addition to studying Latino texts, 
music and films, students will interact with members of local Latino communities and 
will have opportunities for exchange and service with native Spanish 
speakers. Skills emphasized: Spanish. 
 

Second Semester 
Math 

Trigonometry 
This course will include topics from trigonometry and geometry. We will begin with a 
review of right triangle trigonometry and some properties of triangles, and then use 
this as a foundation for studying the unit circle and the trigonometric functions. We 
will then use the law of sines and the law of cosines to solve problems in geometry, 
and, if time permits, we will study the conic sections. When taken with Advanced 
Algebra, this course can provide the necessary prerequisite for Calculus. Skills 
emphasized: Mathematical Problem Solving, Mathematical Communication. 

Financial Math 
This course asks you to take your accumulated mathematical knowledge and apply it to 
the financial decisions you will have to make as an adult. We will begin by imagining 
your life as a recently employed 23-year-old. Where will you live? How much income 
will you earn? We will spend the semester creating a detailed financial plan, addressing 
concerns such as budgeting, filing income taxes, investing for the future, managing 
debt, and buying a home. Mathematical topics will include exponential growth and 
decay, compound interest calculation, modeling using data, amortization, summation, 
iterative processes, and functions. You will learn to program Excel spreadsheets 
in order to manage these calculations. Skills emphasized: Mathematical Problem 
Solving, Mathematical Communication, and Technology. 
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Calculus (year long) 
This course will be an introduction to the fundamental concepts of Differential and 
Integral Calculus. The course will be investigative and applications oriented, with 
students strengthening their understanding by exploring and applying the concepts 
being covered and carefully explaining the ideas in their own words. The opportunity 
will exist for interested students to explore more theoretical and abstract concepts of 
Calculus as appropriate. Skills emphasized: Mathematical Problem Solving, 
Mathematical Communication 

Engineering Design 
The focus of this semester long course will be on the Engineering Design Process 
including analyzing project objectives, specifications, options, 
results, and design alternatives. Students will be given challenges throughout the 
semester and through a collaborative team they will develop and construct 
possible solutions to various problems. This course may be able to be taken as a 
math or a science course. 

Science 

Chemistry 2 
This semester of Chemistry is intended for the student who will pursue science after 
high school. This semester will build on Chemistry 1 and together will form a one year 
lab course. Topics covered during this aggressive second semester will include: Acids 
and Bases, the Gas Laws, Equilibrium, Thermochemistry, and Kinetics.  All  
students are encouraged to take the SAT2 test. Algebra is used heavily this semester 
through solving equations, identifying and isolating variables within formulas and 
using logarithms. Students will further their study of data analysis from Division 2. 
Skills emphasized: Scientific Investigation and Systems Thinking 

Synthetic Chemistry 

This applied course will approach chemistry through real life, present day issues. 
Fossil fuels will be covered including an examination of petroleum, its chemistry and 
various uses in today's society. Nuclear Chemistry will be studied with a look at the 
pros and cons of this energy source. The next unit will include studying the chemistry 
of Plastics and Polymers and how they play an integral part in today's world. The 
chemistry of nitrogen will be examined both through fertilizer and ammonia 
production. Skills emphasized: Scientific Investigation and Systems Thinking. 

Biology 
A biology course will be offered in the spring. The exact focus of this course has 
not been decided at this point. 
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Physics 
This course will be an investigation of the fundamental rules that govern the physical 
world around us. It will be a laboratory-based class, with students discovering, 
exploring and gaining an understanding of the laws of physics by seeing them in action. 
The primary topic will be mechanics (kinematics, forces, energy, etc.). Concepts of 
sound and light (waves), fluid mechanics, and/or others will be covered as time and 
student interest permit. Skills Emphasized: Mathematical Communication, 
Mathematical Problem Solving, Scientific Investigation and Systems Thinking. 
 
Engineering Design 
The focus of this semester long course will be on the Engineering Design Process 
including analyzing project objectives, specifications, options, results, and design 
alternatives. Students will be given challenges throughout the semester and through a 
collaborative team they will develop and construct possible solutions to various 
problems. This course may be able to be taken as a math or a science course. 

Arts and Humanities 
The Art of the Essay 
This course will focus on understanding, appreciating, and writing various forms of 
the essay. To do this, students, working as a community of writers, will read and 
analyze exemplary essays of several types and then, working closely together in 
workshops, create their own. Topics covered in this class will include but not be 
limited to an examination of the writing process, defining the essay in general and 
several types of essays more specifically (including descriptive essays, personal 
narratives, and persuasive essays), revision strategies and conventions. Students will 
play a critical role in providing feedback for each other's work. Skills emphasized: 
Writing. 
 
Crime and Punishment  
(This course is also offered in the fall semester.) 

As the number of Americans behind bars increases exponentially and the for-profit 
prison business continues to boom, more and more people are asking what ends are 
being served by massive incarceration. What beliefs actually drive our penal 
system? And if we were to reform the American Corrections system, what would we 
want it to look like? This course will take both a theoretical and practical approach to 
these questions by first considering ethical systems in the context of classical 
philosophy. We will then explore the four main justifications for punishment. Third, 
each student will design his or her own prison (or alternative) linking it thoughtfully to 
their own beliefs. (This will include a visit to a real correctional facility in our region). 
The course will culminate in a debate on the death penalty. Skills emphasized: Reading, 
Writing, Oral Presentation, possible Listening. 
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Collage 
(This course is also offered in the fall semester.) 
Forget about cutting up magazines and gluing them down. In this class we will be 
creating collage art using a variety of materials: colored papers, wire, fabric, 
rubbings, decorative papers, transfers, and yes, even magazines. Projects will be focused 
around the elements and principles of design. Skills emphasized: Artistic Expression, 
Oral Presentation. 

Mass Media 
(This course is also offered in the fall semester.) 
What is media? What is mass media? If it is mass media, should it be free? How has 
media changed society in the past? What effect does media have on us today? How 
does corporate involvement influence the types and styles of mass media society is 
exposed to? These are some of the questions we will be looking at and discussing over 
the course of the semester. We will closely examine three milestones of mass media: 
printing, the invention of the camera, and radio. Skills emphasized: Artistic 
Expression, Listening. 

Printmaking 
(This course is also offered in the fall semester.) 
We will be looking at how the invention of the printing press and visual 
art pictorial prints changed and influenced society and other forms of art. We will be 
creating prints from common objects, mono prints, transfer prints, woodblock, 
linoleum, and Plexiglas etchings. There will be no uses of chemicals or toxic materials. 
Skills emphasized: Artistic Expression, Reading. 

History of Global Environmental Challenges 
The content of this course will be both realistic and hopeful as we explore some of the 
most pressing environmental challenges facing the globe in the 21st century. Initially, 
the course will be a survey of several environmental challenges, but most attention will 
be given to the challenge of global climate change. We will start by understanding what 
is going on in the world of the global environment by telling the story of how things got 
the way they are and how we can change them. We will then analyze the impact to date 
of environmental governance at the international level, in particularly what role the U.S. 
has played. Finally, we will propose and implement comprehensive and feasible 
strategies for a sustainable future and take time out to enjoy in our fabulous 
environmental amenities. Assessments available will be listening, reading, 
research, and an optional oral presentation. 

The American Civil Rights Movement 
This is a history course with two clear aims. One is to focus on the struggle for civil 
rights throughout the history of the U.S. The years 1954-1965 and beyond will be most 
heavily featured. The second aim is to analyze the legacy of the civil rights 
movement by asking the questions: have the goals of the civil rights movement been 
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achieved and has America truly become a color-blind society? Students will be 
encouraged to put forth and will be expected to consider proposals for achieving 
genuine racial equality of opportunity in a post-affirmative action world. Assessments 
available will be listening, reading, writing, and an optional oral presentation. 

Politics, Protest and the Arts 
When and why do works of art become controversial? What kind of social 
and/or political commentary can be made through the arts? How does art reflect its 
historical and political contexts? How does controversy impact the future assessment 
and interpretation of a work of art? Major units of study will center on the Armory 
Show of 1913, the introduction of modern art to America, Adventures of Huckleberry 
Finn, Thelma and Louise and The Beat writers. In addition to these central works, we 
will examine several historical contexts of each throughout the course of the units. We 
will look for patterns across genres and time periods, seeking to understand the 
tensions—social and artistic—that give rise to  
both artistic works and the responses of viewers/readers/listeners to those works. 
Skills emphasized: Reading, Writing, possibly Research, OP and Listening. 
 

Definition: Woman 
How have the concepts of "woman" and "womanhood" changed over the years? How 
have the social and legal confines of various time periods determined and restricted 
how women have been "defined" and determined what they can do? How have people 
reacted against these confines and broken barriers to redefine themselves? Using close 
textual analysis of primary documents (legal codes, speeches, papers, journals, and 
cultural artifacts) and in-depth discussions, questions such as these will be explored for 
three key historical periods: the 1850s, the period leading up to 1920, and the 1970s. 
Skills emphasized: Reading, Writing, potential Research, potential Oral Presentation, 
potential Listening. 

Sports and Society 
How do American sports reflect American society? How do they affect American 
society? This class will look at the interconnection between sports and society in the 
USA, focusing on themes of national identity, gender and race. The culminating 
project will be an individual research project where you will examine an example of 
the sport/society dynamic and write a thesis essay that explores how sports both 
reflects and affects America. 

Iron and Gold:  The Irish and Chinese Experience in America 
Why did Patrick Kennedy, whose great grandson would one day be president of the 
United States, leave his homeland and allow himself to be crammed into the airless, 
filthy hold of a ship?  What is it like to arrive on a foreign shore with no money, no 
friends and no English?  What do you do when you get here?  In this course, we will 
explore the immigration experience through literature and history, focusing on stories  
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from the Chinese and Irish immigration waves of the 19th century.  Skills emphasized 
(tentative):  Reading, Writing, Research, Oral Presentation 

Spanish 

Division Three Spanish  (“Hablando, se entiende la gente”) 

This course will focus on speaking Spanish.  We will discuss a variety of topics related 
to the Spanish-speaking world, but rather than focusing on deep knowledge in a 
particular area, we will focus on learning to communicate well in Spanish in a variety of 
contexts (formal and informal).  We will work on listening using films, television and 
music, and read texts drawn from newspapers and magazines as well as literary 
sources,  Students will also write in Spanish, doing creative writing and learning to 
write informal and formal letters.   
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Parker School Criteria for Excellence 
 

DIFFERENCES BETWEEN DIVISIONS 
 
Criteria for Excellence remain the same across Division levels. As students move into a higher 
Division, however, Parker expects: 
 
Their tasks will be more complex. 

• Reading tasks will represent a higher difficulty level in comprehension (vocabulary, length, 
content), and will ask students to use more sophisticated methods of analyzing and 
interpreting texts. 

• Writing tasks will attempt more sophisticated levels of narrative, analysis, persuasion, and 
reflection. 

• Oral presentation will attempt to convey more complex information or persuasive points, 
using more highly developed rhetorical techniques or presentation aids. 

• Listening will involve a higher level of comprehension, critical analysis and response. 
• Artistic expression will involve comprehending, articulating, and executing more complex 

artistic concepts, forms, and techniques. 
• Spanish language tasks will involve participating in conversations and reading texts with 

more advanced content and grammatical structures, and writing to convey more complicated 
meanings in more varied ways. 

• Research tasks will involve a wider range of sources and a higher level of critical evaluation 
of sources. 

• Mathematical problem-solving will call on more concepts and techniques from different 
areas of mathematics to solve problems, and will use mathematical concepts to model more 
real world situations from other fields. 

• Mathematical communication will call for a wider range of representation styles 
(terminology, symbolic notation, graphic conventions, etc.), and for their more systematic, 
clear, and accurate use in presenting and explaining procedures and results. 

• Scientific investigation will call on more complex sources of data for analyzing and revising 
explanations and models. 

• Systems thinking and mathematical modeling will extend beyond using computer 
simulations to creating them when analyzing causal loops and behavior over time. 

• Technology use will call on more electronic data sources and computer applications, and 
may ask students to create as well as use technological tools. 

 
Their work will involve more autonomy and initiative. 

• Reading tasks will ask students to generate more of their own questions about texts, and 
independently to search out deeper and broader connections in interpreting texts. 

• Writing tasks will involve more choices in purpose, content, organization, and style, at the 
same time requiring more independent and rigorous self-assessment, review by others, and 
revision. 

• Oral presentation will involve more choices in purpose, content, organization, and style, at 
the same time requiring more independent and rigorous self-assessment, review by others, 
and revision. 

• Listening will involve more independent practice of active listening, and less monitoring by 
teachers. 

• Artistic expression will involve more choices in purpose, content, organization, and style, at 
the same time requiring more independent and rigorous self-assessment, review by others, 
and revision. 
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• Spanish language tasks will involve speaking, listening, reading, and writing in contexts 

with less artificial support provided. 
• Research tasks will involve more independence in locating, contacting, and evaluating 

sources. 
• Mathematical problem-solving will involve identifying situations that can be solved using 

the language of mathematics, and proposing which mathematical concepts and techniques 
might apply to them. 

• Mathematical communication will ask students to make more choices among 
representational styles in presenting and explaining procedures and results. 

• Scientific investigation will ask students to initiate more hypotheses and investigations from 
their own observations and experiences, and to carry them out in a more independent 
manner. 

• Systems thinking and mathematical modeling will extend beyond using computer 
simulations to creating them when analyzing causal loops and behavior over time. 

• Technology use will ask students to seek out and sometimes to create technological tools that 
can address their needs. 

 
Their awareness of their own and others’ work will increase. 

• Reading tasks will more often refer to other texts to heighten comprehension, interpretation, 
and reflective skills and strategies. 

• Writing tasks will call more on the work of established writers as well as peers to suggest 
and put in context ideas, approaches, and techniques and to evaluate and reflect on students’ 
own work. 

• Oral presentation will call more on the examples of accomplished speakers as well as peers 
to suggest and put in context ideas, approaches, and techniques and to evaluate and reflect 
on students’ own work. 

• Listening will explore various approaches, styles, or strategies that experts in this field have 
developed or analyzed. 

• Artistic expression will call more on the examples of accomplished artists as well as peers to 
suggest and put in context ideas, approaches, and techniques and to evaluate and reflect on 
students’ own work. 

• Spanish language tasks will involve more recognition of how different cultural contexts 
affect language and perceptions. 

• Research will refer to the research of others on the topic in question and put it into a critical 
context, and will evaluate the student’s own research using similar criteria. 

• Mathematical problem-solving will ask students to relate a particular solution to other 
approaches tried in other situations or times, and to reflect on their own approach in that 
context. 

• Mathematical communication will ask students to identify the different ways in which 
others might have presented and explained their procedures and results, and to reflect on the 
reasons for their own choices. 

• Scientific investigation will ask students to relate a particular explanation or model to other 
approaches tried in other situations or times, and to reflect on their own approach in that 
context. 

• Systems thinking and mathematical modeling will ask students to recognize where systems 
problems (involving causal loops and behavior over time) appear in the real world, and to 
identify other methods used to describe them. 

• Technology use will ask students to explore how technologies evolved and what their effects 
have been, and to consider or create alternative technologies and their possible effects. 
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PARKER SCHOOL STANDARDS FOR READING 

 
Criteria for Excellence remain the same across Division levels. 

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 
initiative, autonomy, and awareness. 

 
Criteria for Excellence 

Comprehension 
 
• You identify the form and genre of a text. 
• You use reading strategies that suit the material (highlighting, underlining, taking notes, reading 

aloud, visualizing). 
• You recognize the organizational elements of a text (table of contents, index; acts, scenes, 

chapters; etc.). 
• You understand the sequence of a text (beginning, middle, end; foreshadowing; flashbacks; etc.) 
• You infer meanings of words from their context and look them up as needed. 
• You can summarize or restate the main ideas or plot of a text. 
 
Interpretation 
 
• You generate questions about the text. 
• You identify the author’s purpose and point of view. 
• You distinguish fact from opinion. 
• You analyze the positions taken in a text and the evidence offered in their support. 
• You compare and contrast different texts. 
• You make connections within and among texts. 
• You make connections between the text and your own experience. 
• You identify the historical and social context of a text. 
• You evaluate writing strategies and elements of the author’s craft. 
• You take a point of view about the text and support it with evidence. 
 
Process 
 
• You skim or scan a text to choose your reading strategies. 
• You identify and seek help with problems you have in reading. 
• You use a reading log or journal to explore ideas. 
• You discuss what you read with other readers. 
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PARKER SCHOOL STANDARDS FOR WRITING 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
 

Criteria for Excellence 
Purpose 
• You write for a specific audience. 
• You know your point and make it clear. 
• Your form suits your purpose. 
 
Content 
• You bring your topic down to a manageable size. 
• You choose which ideas to develop and which to leave out. 
• You support your ideas with enough details and evidence. 
• Your evidence is accurate and you give its source when needed. 
 
Organization 
• You put your ideas in a logical order or one that moves the piece forward. 
• You capture the reader’s interest from the beginning. 
• You use transitions to connect ideas. 
• You bring the piece to an effective close. 
 
Style 
• Your tone suits your purpose. 
• Your techniques suit your purpose. 
• Your voice sounds natural, honest, and direct. 
• Your words call up pictures. You show rather than tell. 
• You choose clear and precise words. 
• You choose words for sound as well as sense. 
• You vary the rhythm and pace of your sentences to suit your purpose. 
• You omit needless words. 
 
Conventions 
• You use correct spelling,  capitalization, and punctuation. 
• You use correct grammar and sentence structure. 
• If you break conventions you do so with a purpose. 
 
Process 
• You use pre-writing to explore ideas. 
• You use drafts to discover and shape ideas. 
• You get feedback from a variety of readers. 
• You revise as many times as necessary to address what doesn’t work. 
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR ORAL PRESENTATION 

 
Criteria for Excellence remain the same across Division levels. 

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 
initiative, autonomy, and awareness. 

 
 

Criteria for Excellence 
Content 
 
• You communicate a clear message. 
• Your information is substantive and accurate. 
• You organize your information in a way that moves the presentation forward. 
• Any presentation aids (visual, aural, etc.) are substantive, relevant, and used effectively. 
• You effectively employ rhetorical strategies (metaphor, imagery, repetition, etc.). 
• You answer questions knowledgeably and accurately. 
 
Performance 
 
• You know your audience and engage it in appropriate ways. 
• You capture your audience’s attention from the beginning. 
• You use appropriate body language and gestures. 
• You make eye contact with your audience. 
• You speak clearly and audibly and pronounce words correctly. 
• You speak at an appropriate pace. 
• You vary your voice and language for expressive purposes. 
• You avoid “filler” words (“um,” “uh,” “like,” “you know”). 
• You take turns with other speakers when appropriate. 
• You adjust to audience reactions. 
• You bring your presentation to an effective close. 
 
Process 
 
• You are well prepared for presentation. 
• You reflect on your process and your work. 
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PARKER SCHOOL STANDARDS FOR LISTENING 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
 

Criteria for Excellence 
Comprehension 
 
• You identify the form of what you hear. 
• You listen in a way that suits the material (taking notes, asking questions, engaging in dialogue). 
• You recognize the organizational elements of what you hear. 
• You infer meaning from context. 
• You can summarize or restate the main ideas of what you hear. 
 
Interpretation 
 
• You generate questions about what you hear. 
• You identify the speaker’s purpose and point of view. 
• You distinguish fact from opinion. 
• You analyze the positions taken in what you hear and the evidence offered in their support. 
• You compare and contrast different things you hear. 
• You make connections within and among things you hear. 
• You make connections between what you hear and your own experience. 
• You identify the historical and social context of what you hear. 
• You evaluate the strategies and elements of the speaker’s craft. 
• You take a point of view about what you hear and support it with evidence. 
 
Process 
 
• You show attentiveness to the speaker through eye contact and body language. 
• You listen without interrupting the speaker or talking to others. 
• You identify and seek help with problems you have in listening. 
• You discuss what you hear with other listeners. 
• You take notes when appropriate. 
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PARKER SCHOOL STANDARDS FOR ARTISTIC EXPRESSION 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
 

Criteria for Excellence 
 

Preparation 
 
• You develop your own message. (Note: The message could be the medium.) 
• You use an art form (visual art, music, dance/movement, drama, writing, other) that 

communicates your message.  
• You research your message and art form and apply it to your process.  
• You gather the materials you need.  
• You plan your process.  
 
Presentation  
 
• Your art work has an impact on its audience.  
• You use the techniques of your art form effectively. 
• You can answer questions about your art work and process. 
 
Process 
 
• You plan and manage your time effectively. 
• Your plan is open to inspiration and suggestion.  
• You complete your plan.  
• You get feedback from others.  
• You revise as necessary.  
• You reflect on your art work, process, and presentation.  
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PARKER SCHOOL STANDARDS FOR RESEARCH 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
 

Criteria for Excellence 
Preparation 
 
• You brainstorm ideas and organize them visually (in lists, outlines, webs, concept maps). 
• You narrow and focus your research question(s) to a manageable size. 
• You identify what you already know. 
• You decide what you still need to know. 
• You list key words and concepts. 
 
Search 
 
• You identify potential search engines (library card catalog and databases; Web browsers; experts; 
community agencies). 
• You use search engines and key words to locate a variety of sources. 
• You decide which sources are relevant to your question(s). 
 
Information Gathering 
 
• You skim and scan to identify relevant information. 
• You take accurate and sufficient notes, paraphrasing or quoting important facts and details. 
• You classify, group, and label the information in your notes. 
• You assess the nature and reliability of your sources (primary or secondary; fact or opinion; point 

of view; timeliness). 
• You document your sources and compile a bibliography. 
 
Interpretation 
 
• You connect new information with what you know already. 
• You recognize logical errors and omissions, cause and effect, and points of agreement and 

disagreement. 
• You use the information you gathered to answer your research question(s). 
 
Process 
 
• You plan and manage your time effectively. 
• You ask for help at appropriate points. 
• You revise your question(s) as your research progresses. 
• You reflect on your process and your work.  
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PARKER SCHOOL STANDARDS FOR SPANISH 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
Criteria for Excellence 

 
SPEAKING 

 
Grammar  
•  Your language shows number and gender agreement. 
•  Your language shows subject and verb agreement. 
•  You use verb tenses appropriately. 
•  You use appropriate word order.  
Content  
•  You speak about academic and non-academic topics. 
•  You express your opinions on a topic. 
•  You use vocabulary appropriate to the topic. 
•  You support your ideas using details and examples. 
Pronunciation  
•  You pronounce all vowels and consonants in a way that a native speaker would understand. 
•  You speak clearly and audibly. 
•  You stress words appropriately. 
Spontaneity  
•  You spontaneously create your own ways of saying what you mean. 
•  You find ways to say what you mean, even if you don’t know the exact vocabulary. 
•  You push yourself to speak. 
Fluency  
•  You express your thoughts without pausing excessively to think.  
Process  
•  You practice speaking. 
•  You show awareness of your own grammar. 
•  You reflect on your process and your work. 
•  You are prepared and you have all your materials. 

 
WRITING 

Grammar  
•  Your writing shows number and gender agreement. 
•  Your writing shows subject and verb agreement. 
•  You use verb tenses appropriately. 
•  You use appropriate word order.  
•  You use correct spelling, capitalization, punctuation, and accents. 
Content  
•  You write about academic and non-academic topics. 
•  You express in writing your opinions on a topic. 
•  You use vocabulary appropriate to the topic. 
•  You support your statements with details and examples. 
Style  
•  You create your own ways of writing what you mean. 
•  You find ways to communicate what you mean, even if you don’t know the exact vocabulary. 
•  Your writing style suits your purpose. 
Process  
•  You engage in pre-writing activities. 
•  You review past grammar and vocabulary. 
•  You draft work, seek feedback, and incorporate that feedback into your writing. 
•  You reflect on your process and your work. 
•  You follow deadlines. 
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READING 

 
Comprehension   
•  You restate or respond appropriately to the main ideas. 
•  You restate or respond to important details. 
•  You understand the vocabulary necessary to the text. 
•  You understand the grammar necessary to the text. 
Analysis  
•  You identify and consider alternative interpretations of the text. 
•  You identify and consider how the background of the author might influence his or her ideas. 
Process   
•  You engage in pre-reading activities to prepare for the text. 
•  You infer meaning using a variety of clues. 
•  You ask questions or use language resources to clarify what you do not understand. 
•  You identify new vocabulary and grammar from the text. 
•  You reflect on your process and your work. 
•  You follow deadlines. 

 
LISTENING 

 
Comprehension   
•  You restate or respond appropriately to the main ideas. 
•  You restate or respond to the important details.  
•  You understand the vocabulary necessary to the message. 
•  You understand the grammar necessary to the message. 
Analysis   
•  You identify and consider alternative interpretations of the messages. 
•  You identify and consider how the background of the speaker might influence his or her ideas. 
Process 
•  You engage in listening activities. 
•  You infer meaning using a variety of clues. 
•  You ask for repetition or a slower pace when needed. 
•  You ask questions to clarify what you do not understand. 
•  You identify new vocabulary and grammar that you heard. 
•  You reflect on your process and your work. 
•  You follow deadlines. 

 
CULTURE 

 
Knowledge 
•  You accurately identify key characteristics (geography, history, literature, arts, traditions, social 
norms) of the country or group you are studying. 
•  You demonstrate an understanding of the Spanish-speaking culture’s norms. 
Reflection   
•  You make meaningful comparisons between the norms and characteristics of the country or 
group you are studying and your own experience. 
•  You identify ways that your own background and previous experience affect your 
understanding of Spanish-speaking cultures. 
•  You ask questions. 
•  You hypothesize answers. 
Application and Participation   
•  You act with sensitivity to the norms of the cultural setting around you. 
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PARKER SCHOOL STANDARDS FOR 

MATHEMATICAL PROBLEM-SOLVING & COMMUNICATION 
 

Criteria for Excellence remain the same across Division levels. 
In each Division students strive for understanding progressively more complex concepts and skills with progressively more 

initiative, autonomy, and awareness. 
 

Criteria for Excellence 
 

Problem-Solving 
• You understand the problem. 
• You identified special factors that influence your approach before you start. 
• Your approach is efficient or sophisticated. 
• You clearly explain the reasons for your decisions along the way. 
• You solve the problem and make a general rule about the solution. 
• You extend what you find to a more complicated situation. 
 
Communication 
• You use appropriate mathematical language to communicate your solution. 
• You use graphs, tables, charts, and/or drawings to communicate your solution. 
• Your work is well organized and detailed. 
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PARKER SCHOOL STANDARDS FOR SCIENTIFIC INVESTIGATION 

 
Criteria for Excellence remain the same across Division levels. 

In each Division students strive for understanding progressively more complex concepts and skills with progressively more initiative, 
autonomy, and awareness. 

 
Criteria for Excellence 

 
Framing the Question 
 
• You understand or come up with the question to investigate. 
• You collect information and ideas about your question. 
• You identify the variables or special factors that may affect your investigation. 
 
Approach: How You Conduct the Investigation 
 
• You come up with a hypothesis. 
• You make a plan for testing the hypothesis. 
• You identify and use appropriate scientific equipment. 
• You make and record physical observations. 
 
Reasoning: How You Evaluate What You Find 
 
• You consider alternative explanations for what you observe. 
• You use evidence to draw a logical conclusion. 
• You identify possible sources of error and bias in the investigation. 
• You verify the results of the investigation. 
• You revise your explanation if necessary. 
 
Communicating What You Find 
 
• You explain your ideas and procedures to others in a form they can understand. 
• You use correct mathematical and scientific vocabulary, equations, or notations to explain your 
ideas. 
• You use graphs, tables, charts, models, diagrams, or drawings to represent your findings. 
 
So What: Outcomes of Your Investigation 
 
• You connect your ideas to other ideas you know about, or to a “real world” use. 
• You use data to respond to questions or comments from others. 
• You reflect on your own scientific process and thinking. 
 
What You Try 
 
• You attempt the entire investigation process or go beyond to do more. 
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 PARKER SCHOOL STANDARDS FOR SYSTEMS THINKING 

 
Criteria for Excellence remain the same across Division levels. 

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 
initiative, autonomy, and awareness. 

 
Criteria for Excellence 

Framing the Question 
 
• You identify a complex question you need to explore. 
• You break down the question into factors that might affect each other over time. 
• You identify how these factors serve as parts of a feedback loop. 
• You focus your question by limiting the factors you will include. 
 
Using the Model 
 
• You say what you think about the relationships among these factors. 
• You obtain the information you need about each factor to run a mathematical model of the feedback loop. 
• You make a prediction or hypothesis about what will happen if one factor changes. 
• You simulate and observe that change by running a mathematical model on the computer. 
• You make a graph of what you have observed. 
• You check your model against your prediction and against actual data. 
• You use what you have observed to ask new questions, make new predictions, and test those predictions by 
running more simulations or by changing the model. 
 
Interpreting the Model 
 
• You use the model to explain how a complex system works. 
• You use the model to draw a conclusion or make a decision. 
• You can use a model of one system as a way of understanding another system. 
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PARKER SCHOOL STANDARDS FOR TECHNOLOGY 

 
Criteria for Excellence remain the same across Division levels. 

In each Division students strive for understanding progressively more complex concepts and skills with progressively more 
initiative, autonomy, and awareness. 

 
Criteria for Excellence 

 
• You can touch-type on a standard keyboard. 
• You can use a word processing program to produce a written document. 
• You can use an electronic card catalogue. 
• You can load, run, and use a database program on the computer. 
• You can use a graphics or drawing program on the computer to create graphs, charts, or other visual aids. 
• You can use and create a computer spreadsheet. 
• You can use and create computer simulations to model the behavior of systems over time. 
• You can acquire information for specific purposes using on-line sources such as the World Wide Web. 
• You can exchange information on the Internet using electronic mail. 
• You can use manuals and on-screen help to learn how to use software programs. 
• You can troubleshoot problems in operating computer equipment and software. 
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PARKER SCHOOL CRITERIA FOR EXCELLENCE IN WELLNESS 

 
SELF-MANAGEMENT 

• You identify responsible health behaviors. 
• You identify your personal health needs. 
• You compare your behaviors that are safe to those that are risky or harmful. 
• You demonstrate strategies to improve or maintain your personal health. 
• You develop injury prevention and management strategies for your personal health. 
• You demonstrate ways to avoid and reduce threatening situations. 
• You apply skills to manage stress. 
 

INTERPERSONAL COMMUNICATION 
• You demonstrate effective verbal and non-verbal communication skills to enhance health. 
• You demonstrate healthy ways to express needs, wants and feelings. 
• You demonstrate ways to communicate care, consideration, and respect of self and others. 
• You demonstrate communication skills to build and maintain health relationships. 
• You demonstrate refusal, negotiation, and collaboration skills to manage conflict in healthy ways.  

 
ACCESSING INFORMATION 

• You evaluate the validity of health information, products and services. 
• You demonstrate the ability to utilize resources from home, school, and community that provide 

valid health information. 
• You analyze how media influences the selection of health information and products. 
• You demonstrate the ability to access school and community health services for self and others. 

 
DECISION-MAKING and GOAL SETTING 

• You demonstrate the ability to utilize various strategies when making decisions related to health 
needs. 

• You analyze how health-related decisions are influenced by individuals, family and community 
values. 

• You predict how decisions regarding health behaviors have consequences for self and others. 
• You implement strategies and skills needed to attain personal health goals. 
• You evaluate progress toward achieving personal health goals. 

 
HEALTH ADVOCACY 

• You evaluate the effectiveness of communication methods for accurately expressing health 
information and ideas. 

• You express information and opinions about health issues. 
• You utilize strategies to overcome barriers when communicating information, ideas, feelings, and 

opinions about health issues. 
• You demonstrate the ability to influence and support others in making positive health choices. 
• You demonstrate the ability to work cooperatively when advocating for healthy communities. 
• You demonstrate the ability to adapt health messages and communication techniques to your 

audience. 
 

INTERNAL and EXTERNAL INFLUENCES 
• You describe the influence of cultural beliefs on health behaviors and the use of health services. 
• You analyze how messages from media and other sources influence health behaviors. 
• You analyze the influence of technology on personal and family health. 
• You analyze how information from your peers and your community influences health. 
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PHYSICAL FITNESS and MOVEMENT 

• You participate regularly in physical activity and movement. 
• You achieve and maintain a personal health-enhancing level of physical fitness. 
• You exhibit responsible personal and social behavior that respects self and others in physical 

activity settings. 
• You demonstrate competency in motor skills and movement patterns needed to perform a 

variety of physical activities to maintain your personal health. 
• You exhibit responsible personal and social behavior that respects self and others 

in physical activity settings. 
• You demonstrate competency in motor skills and movement patterns needed to 

perform a variety of physical activities to maintain your personal health. 
 

 
Criteria for Excellence in School Service 

Students 
 

• Students will take their school service seriously and make it a priority to devote time to 
it every week. 

• Students will arrive to their school service sessions on time. 
• Students will stay for and work efficiently throughout the duration of their school 

service sessions. 
• Students will perform a meaningful service to the school (work which benefits teachers, 

students, and/or the school as an institution). 
• Students will participate willingly and demonstrate tangible productivity in their School 

Service.  
• Students will be responsible for advance communication (e-mail, phone, in-person, etc.) 

with their mentors in the event that they are unable to attend a school service session. 
• Students will participate in an initial conference with their mentors to set expectations 

for the apprenticeship.  
• Students will diligently keep their school service logs (up-to-date and thorough). 
• Students will have each hour of service signed off on within one week of completion of 

the hour. 
 
Mentors 
 

• Mentors will have work for students to do during their service hours. 
• Mentors, when applicable, will arrive to their school service sessions on time. 
• Mentors will be responsible for advance communication (e-mail, phone, in-person, etc.) 

with their students in the event that they are unable to attend a school service session. 
• Mentors will help students keep up to date on their service logs. 
• Mentors will communicate with their Service Student's advisor if he or she is not 

meeting the expectations for Service. 
• Mentors will only sign off on service hours within one week of completion of the hour. 
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Advisors 
 

• Advisors will be the contact person for the Mentors of their advisees. 
• Advisors will check weekly on their advisees’ Service Logs. 
• Advisors will follow up with advisees to arrange the makeup of past due hours. 
• Advisors will communicate with the parents or guardians of advisees to inform them if 

their student is falling behind on this graduation requirement. 
• Advisors will communicate with the School Service Coordinator regarding issues that 

arise around their advisees’ Service assignments. 
 

School Service Norms and Consequences 
 

• All Division Three students (defined by membership in a Division Three advisory) must 
complete 60 hour of school service (an average of 2 hours per week each week of the 
school year) during each school year. 

• Mentors and Advisors will keep an ongoing checklist of their students’ school service, 
giving “credit” for each hour served according to the above criteria. 

• Students must make up all service missed due to “unexcused” reasons by performing 
some other form of school service. 

• Students who habitually neglect their School Service responsibilities will lose the 
privilege of discretionary time. 

• Failure to make up missed service will jeopardize graduation status. 
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AMENDED AND RESTATED BY-LAWS OF THE  

FRANCIS W. PARKER CHARTER ESSENTIAL SCHOOL  
Adopted April 3, 2006 

 
ARTICLE 1 – General Provisions 

 
1.1 Legal Status. This organization is a public school chartered by the Commonwealth of 
Massachusetts pursuant to Massachusetts General Laws, Chapter 71, Section 89.  
 
1.2 Name and Purpose. The name of the organization is the Francis W. Parker Charter Essential 
School ("the School").  The School includes the Theodore R. Sizer Teachers Center. The mission of the 
Theodore R. Sizer Teachers Center is to disseminate best educational practices to other schools and 
educators. The mission of the School is to move the child to the center of the education process, and to 
interrelate the several subjects of the curriculum in such a way as to enhance their meaning for the child. 
The School will realize its mission through educational practice guided by the Ten Common Principles of 
Essential Schools: 

(a) The School should focus on helping adolescents learn to use their minds well. 
(b) The School's goals should be simple: that each student master a limited number of essential 

skills and areas of knowledge. Curricular decisions should be guided by the aim of thorough student 
mastery and achievement rather than by an effort merely to cover content. 

(c) The School's goals should apply to all students, while the means to these goals will vary as 
those students themselves vary. 

(d) Teaching and learning should be personalized to the maximum feasible extent. Efforts should 
be directed toward a goal that no teacher have direct responsibility for more than 80 students. Decisions 
about the details of the course of study, the use of students' and teachers' time and the choice of teaching 
materials and specific pedagogies must be placed in the hands of the principal and staff. 

(e) The governing practical metaphor of the School should be student-as-worker rather than the 
more familiar metaphor of teacher-as-deliverer-of-instructional-services. 

(f) The diploma should be awarded upon a successful final demonstration of mastery of the 
central skills and knowledge of the School's program: an "exhibition." As the diploma is awarded when 
earned, the School's program proceeds with no strict age grading. 

(g) The tone of the School should explicitly and self-consciously stress values of unanxious 
expectation ("I won’t threaten you but I expect much of you”), of trust (until abused) and of decency (the 
values of fairness, generosity and tolerance). 

(h) The principal and teacher should perceive themselves as generalists first (teachers and 
scholars in general education) and specialists second (experts in but one particular discipline.) Staff 
should expect multiple obligations (teacher-counselor-manager) and a sense of commitment to the entire 
School. 
 (i) Ultimate administrative budget targets should include substantial time for collective planning 
by teachers, competitive salaries for staff and an ultimate per pupil cost not to exceed that at traditional 
schools by more than 10%. 
 (j) The School should demonstrate non-discriminatory and inclusive policies, practices, and 
pedagogies. It should model democratic practices that involve all who are directly affected by the School. 
 
1.3 Non-Discrimination. In the employment of persons, enrollment of students, election of Officers 
and members of the Board of Trustees (the “Trustees”), and in the conduct of its programs and the 
administration of public assemblies, performances, exhibits and events, the School will not discriminate 
on the basis of age, sex, sexual orientation, race, national origin, ancestry, religion, marital status, or non-
disqualifying handicap or mental condition. 
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ARTICLE 2 – Board of Trustees 

 
2.1 Trustee Responsibilities. All Trustees of the School (the “Trustees”) shall be deemed to be 
special public employees of the Commonwealth of Massachusetts.  Trustees shall (a) serve the School 
with the highest degree of undivided duty, loyalty and care and undertaking no enterprise to profit 
personally; (b) comply with the code of conduct, conflict of interest, and confidentiality policy statements 
of the School, review annually the conflict of interest policy for Trustees, members of Trustee committees, 
and Officers; and (c) have no direct or indirect financial interest in the assets or leases of the School.  Any 
Trustee who individually or as part of a business or professional firm is involved in the business 
transactions or current professional services of the School shall disclose the relationship and shall not 
participate in any vote taken with respect to such transactions or services.   
 
2.2 Board Responsibilities and Powers.  The Board of Trustees (the “Board”) is a public entity which 
shall manage the affairs of the School and shall have and may exercise all the powers of the School, except 
as otherwise provided by law, the Charter or these by-laws.  Since the School holds the charter from the 
Commonwealth of Massachusetts, the Board is also responsible for ensuring that the School:  (i) complies 
with all applicable laws and regulations; and (ii) is an academic success, organizationally viable, faithful 
to the terms of its charter and earns charter renewal.  The following responsibilities and powers are 
exclusively delegated to the Board: 
 (a)  To determine the mission and direction of the School and to assess the School's practice in 
relation to its mission and direction. 

(b) To determine school policies in compliance with state and federal law. 
(c)  To establish the conflict of interest policy for Trustees, members of Trustee committees and 

Officers, and to require affected persons to indicate that they have reviewed the policy and disclosed any 
potential conflicts. 

(d)  To determine, in consultation with the School's teachers, the curriculum. 
(e)  To approve a student code of conduct. 
(f)  To select, appoint, and evaluate the Principal, and to set the terms and conditions of her or his 

employment, and to remove the Principal. 
(g)  To manage the financial affairs of the School so as to ensure the School's financial stability 

and the continued integrity of its academic programs; to borrow and incur indebtedness for the purposes 
of the School, and to develop and approve its annual operating and capital budgets. 

(h)  To approve the sale, transfer, lease, or purchase of real property by the School and to 
maintain in good condition, and approve all use of, the property of the School. 

(i)  To serve as a review board if a complaint cannot be resolved through the usual channels of 
School administration. 

(j)  To amend the material terms of the School’s charter (contingent upon approval by the 
Department of Education), and submit charter amendments to the Commonwealth of Massachusetts. 

(k)  To prepare an Annual Report to be submitted to the Department of Education and made 
available to each parent or guardian of enrolled and prospective students. 
 
2.3 Number and Characteristics.  The Trustees annually at their annual meeting shall fix the number 
of Trustees, which number shall be no fewer than nine (9) and no more than twenty-five (25).  The Board 
shall include three (3) Trustees who are parents of students at the School (the “Parent Trustees”), who 
shall serve as voting Trustees, provided that nominations are received as provided in Section 2.4, and six 
(6) Trustees chosen from the community for their organizational and technical skills and abilities to 
address the educational, financial, and operational matters affecting the School (the “Community 
Trustees”), who shall serve as voting Trustees, provided that nominations are received as provided in 
Section 2.4.  The Board shall also include the Domain Leader of Arts and Humanities, the Domain Leader 
of Math, Science and Technology (the “Domain Leaders”) and the Principal, each of whom shall serve as 
a voting Trustee ex officio as provided in Section 2.4.    In addition, the Board shall include a third teacher 
from the School (the “Teacher Trustee”) who shall serve as a voting Trustee, provided that a nomination 
for a Teacher Trustee is received as provided in Section 2.4, and two students attending the School (the 
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“Student Trustees”) who shall each be non-voting members of the Board, provided that nominations for 
Student Trustees are received as provided in Section 2.4.   In the event that the Trustees fail to receive 
sufficient nominations to fill all of the Parent Trustee, Community Trustee, Teacher Trustee and Student 
Trustee positions described herein, the Governance Committee may submit nominations at the annual 
meeting for such positions. 

 
The Board may vote by a 2/3 majority of Trustees present at any regular or special meeting to 

change the size of the Board within the limits set above, and/or to change the characteristics of Board 
members. 
 
2.4 Nominations and Election of Trustees.     

(a) The Principal and the Domain Leaders shall serve as voting ex officio members of the Board.   
(b) The remaining Trustees shall be elected by a majority of the voting Trustees present at the 

annual meeting of the Board from the slates of nominees prepared prior to or at the annual meeting as 
follows: the Teacher Trustee shall be nominated by faculty members of the School; the Parent Trustees 
shall be nominated by parents of students attending the School; the Community Trustees shall be 
nominated by the Governance Committee; and the Student Trustees shall be nominated by students 
attending the School.  No nominees shall be considered elected until voted on by the Board.  
 
2.5  Terms.  It is the goal that each elected Parent Trustee and Community Trustee and Teacher 
Trustee (the “Three-year Term Trustees”) will serve for three (3) years, but that the terms will be 
staggered to ensure continuity of the Board.  Accordingly, at the first annual meeting of the Board after 
the effective date of these by-laws, the Governance Committee shall recommend terms for each of those 
Three-year Term Trustees currently serving without a term limit pursuant to the School’s previous by-
laws and for any new Three-Year Term Trustee, so that as much as possible, approximately one-third of 
the Three-year Term Trustees in office will serve a one-year term until the next annual meeting and until 
their successors are elected and qualified, approximately one-third of the Three-year Term Trustees in 
office will serve a two-year term until the second annual meeting after their election and until their 
successors are elected and qualified, and approximately one-third of the Three-year Term Trustees in 
office will serve a three-year term until the third annual meeting after their election and until their 
successors are elected and qualified.  Thereafter, all Three-year Term Trustees shall serve for three (3) 
years until the third annual meeting after their election and until their successors are duly elected and 
qualified, or until they sooner die, resign, are removed or become disqualified.  Voting Trustees shall be 
eligible to vote at the first board meeting following their approval by the Department of Education.  
Student Trustees shall hold office for a term of one year from the time of their election and thereafter until 
their respective successors are chosen and qualified.   Each of the Principal and the Domain Leaders shall 
hold office as a Trustee so long as he or she shall serve in his or her capacity as Principal or Domain 
Leader, as applicable.   
 
2.6 Term Limit.  Trustees shall be limited to serving no more that four consecutive terms without 
taking at least one-year sabbatical from serving on the Board.  For the purpose of this limit no term prior 
to 2005 will be counted.  Filling a vacancy for less than a complete term shall not be considered as part of 
the term limit. 
 
2.7 Resignation. A Trustee may resign at any time by filing a written resignation with the Chair or 
Clerk of the Board or to the School at its principal office.  Such resignation shall be effective upon receipt 
unless it is specified to be effective at some later time.   
 
2.8 Removal. The Board may remove any Trustee with or without cause by a two-thirds vote of the 
voting Trustees present at any meeting of the Board, provided that a notice of the proposed removal 
along with the place and time of the meeting, is sent by Registered Mail to the Trustee proposed for 
removal at least thirty days in advance of the meeting. The matter shall be considered by the Board at the 
time and place mentioned in the notice and the Trustee shall be given an opportunity to be heard. 
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2.9 Vacancies.  Any vacancy in the Board of Trustees may be filled by vote of a majority of the Board 
of Trustees present at any regular or special Board meeting at which a quorum is present, and such 
successor shall hold office for the unexpired portion of the term of his or her predecessor and until a 
successor is chosen and qualified, or in each case until the Trustee sooner dies, resigns, is removed or 
becomes disqualified.  In the event that either of the Domain Leaders are unable to serve as Trustees, then 
the Principal shall appoint a replacement. The Board may exercise all its powers notwithstanding the 
existence of one or more vacancies.  
 
 

ARTICLE 3 – Officers 
 
3.1 Officers. There shall be four elected Officers of the Board: a Chair, a Vice-Chair, a Treasurer and 
a Clerk, and such other Officers as the Trustees may determine from time to time.  The School may also 
have such agents, if any, as the Trustees may appoint. 

(a) The Chair shall prepare the agenda for and preside at all meetings of the Board of Trustees 
and shall appoint the members of all committees. 
 (b) The Vice-Chair shall take on the responsibility of the Chair in his or her absence. It is not 
expected that Vice-Chairs will always move on to serve as Chairs. 
 (c) The Treasurer shall provide direction for the financial management of the School and support 
the Board in meeting its financial oversight responsibilities. 

(d) The Clerk shall ensure that minutes are taken at each Board meeting and shall keep the non-
financial records of the Board. 

(e)  All other Officers shall have such duties and powers as may be designated from time to time 
by the Trustees. 
 
3.2 Nomination. The Governance Committee shall present a slate of Officers to the Board at the 
annual meeting. The nominated Officers shall be drawn from among the members of the Board. 
 
3.3 Election. Officers shall be elected by a majority of the voting Trustees present at the annual 
meeting of the Board from the slate presented by the Governance Committee. Any other Officers deemed 
necessary or desirable by the Trustees may be elected by the Trustees at any time.   
 
3.4 Terms. The newly elected Officers shall take office at the close of the meeting at which they are 
elected and the term of office shall be one year, and until their respective successors are duly chosen and 
qualified.  A Trustee may serve no more than six consecutive terms in the same office.  Filling a vacancy 
for less than a complete term will not be considered as part of the term limit. 
 
3.5 Resignation and Removal.  An Officer may resign at any time by filing a written resignation 
with the Chair or Clerk of the Board or to the School at its principal office.  Such resignation shall be 
effective upon receipt unless it is specified to be effective at some later time.  The Board may remove any 
Officer with or without cause by a two-thirds vote of the voting Trustees present at any meeting of the 
Board, provided that a notice of the proposed removal along with the place and time of the meeting, is 
sent by Registered Mail to the Officer proposed for removal at least thirty days in advance of the meeting. 
The matter shall be considered by the Board at the time and place mentioned in the notice and the Officer 
shall be given an opportunity to be heard. 
 
3.5 Vacancies. In the event that one of the offices becomes vacant the Governance Committee will 
present to the Board an interim Officer to fill the office for the unexpired portion of the term.  Interim 
Officers shall be elected by a majority of the voting Trustees present at any regular or special meeting of 
the Board and shall hold office for the unexpired portion of the term of his or her predecessor and until a 
successor is chosen and qualified, or in each case until the Officer sooner dies, resigns, is removed or 
becomes disqualified. 
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ARTICLE 4 – Meetings 

 
4.1 Number and Schedule. The Board shall meet at least nine times during the school year and as 
needed over the summer, and at least quarterly. An annual meeting of the Board shall be held at the 
meeting of the Board that is regularly scheduled for June of each year, or at any other time that the Board 
shall designate at the School or at such place and at such time as the Board shall determine.  If the annual 
meeting is not held on the specified day, the Trustees may hold a special meeting in place thereof, and 
any business transacted or elections held at such meeting shall have the same force and effect as if 
transacted or held at the annual meeting.  
 
4.2 Special Meetings. Special meetings of the Board may be called by the Chair or by a majority of 
the Board filing a written request for such a meeting with the Chair. 
 
4.3 Quorum. One-half of the voting Trustees then in office shall constitute a quorum for the 
transaction of business at any regular or special meeting of the Board. 
 
4.4 Open meeting law. All meetings shall comply with MGL Chapter 30A Section 11A 1/2, the law 
pertaining to the open meetings of governmental bodies (the “Open Meeting Law”). All meetings shall be 
open to the public except when executive session is allowed by law. 
 
4.5 Notice.  Public notice of all meetings shall be given as required by law.  For so long as required 
by the Open Meeting Law, notice of each meeting shall be filed with the Clerk of the Commonwealth of 
Massachusetts, and a copy thereof posted in the School administrative office at least forty-eight hours, 
including Saturdays but not Sundays and legal holidays, prior to the time of such meeting.  Notice of the 
date, time and place of all regular and special meetings of the Trustees shall be given to each Trustee by 
the Clerk or, in case of the death, absence, incapacity or refusal of the Clerk, by the Officer or one of the 
Trustees calling the meeting.  Such notice shall be given to each Trustee in person or by telephone, 
telegram, facsimile transmission or electronic mail sent to such Trustee’s usual or last known business, 
home or electronic mail address at least twenty-four (24) hours in advance of the meeting, or by mail 
addressed to such business or home address and postmarked at least forty-eight (48) hours in advance of 
the meeting, unless shorter notice is adequate under the circumstances.  Except as required by law, notice 
of any meeting of Trustees need not be given:  (i) to any Trustee who, either before or after the meeting, 
delivers a written waiver of notice, executed by the Trustee, which is filed with the records of the 
meeting; or (ii) to any Trustee who attends the meeting and who, either prior to the meeting or at its 
commencement, fails to protest the lack of such notice.  The Board of Trustees shall endeavor to circulate 
an agenda prior to each meeting.  
 
4.6 Records. The Board will maintain a record of every meeting including the date, time and location 
of the meeting, the members present or absent, and all action taken at the meeting, including formal votes 
taken. The Board must adopt records of meetings at a subsequent meeting in accordance with the Open 
Meeting Law. 
 
4.7 Actions. Unless otherwise specified in these by-laws, a majority of those voting at any meeting 
shall be required to take action. If no quorum is present, issues may be discussed but no votes taken. 
 
4.8 Participation. Trustees must physically attend a meeting in order to vote or be counted as part of 
a quorum.  Proxies or designating alternates to attend a meeting are not allowed, nor is participation by 
telephone or videoconferencing.  Participation of Trustees shall be subject to the provisions of Article 10 
of these by-laws. 
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ARTICLE 5 – Staff 

 
5.1 Principal. The Board is responsible for appointing a Principal who, in accordance with the 
School's charter and the policies established from time to time by the Board, shall be the chief executive 
officer of the School and supervise and control all of the business and affairs of the School. The Principal 
shall appoint and remove, employ and discharge, and prescribe the duties and fix the compensation of all 
agents and employees of the School. In the event of the absence of the Principal or his or her disability to 
act the Board will appoint an Interim Principal. The Board is also responsible for working collaboratively 
with the Principal and conducting an annual evaluation of the Principal's performance. 
 

ARTICLE 6 – Committees and Task Forces 
 
6.1 Committees and Task Forces. The Board shall establish committees and task forces as it may 
deem necessary. The purpose and particular powers, duration, and composition of each committee and 
task force and its duration shall be approved by a vote of the Board. All committee and task force 
meetings shall be conducted in accordance with Open Meeting Law, and a record kept of those meetings. 
 
6.2 Membership. The Chair shall appoint members to committees of the Board. Committees may be 
composed of Trustees or community members, or both; provided, however, that any committee or task 
force to which the powers of the Trustees are delegated shall consist solely of Trustees; and provided 
further, that all committees and task forces shall be chaired by a Trustee. 
 
6.3 Standing Committees. The Board shall establish the following standing committees: 

(a) Finance Committee, which shall have oversight of the School's financial affairs and work with 
the Principal to develop the annual budget. 

(b) Governance Committee, which shall identify, recruit and nominate persons to serve as 
Community Trustees and Board Officers; provide ongoing orientation to Trustees, and present to the 
Board any suggested changes to the charter or by-laws. 
 

ARTICLE 7 – Miscellaneous 
 
7.1 Fiscal Year. The fiscal year of the School Board of Trustees shall begin on July 1 of each calendar 
year and terminate on June 30 of the following year. 
 
7.2 Execution of Instruments.  All contracts, bonds, notes, checks, drafts and other instruments 
authorized to be executed by an Officer of the School on its behalf shall be signed by the Chair or the 
Treasurer except as the Trustees may generally or in particular cases otherwise determine.  Any 
recordable instrument purporting to affect an interest in real estate, executed in the name of the School by 
the Chair and the Treasurer, who may be one and the same person, shall be binding on the School in 
favor of a purchaser or other person relying in good faith on such instrument notwithstanding any 
inconsistent provisions of the Charter, by-laws, resolutions or votes of the School. 
 
 

ARTICLE 8 – Compensation and Liability 
 
8.1 Compensation. No Trustee or Officer shall receive any compensation for services rendered as a 
Trustee or Officer. Notwithstanding the foregoing, a Trustee or Officer may receive reasonable 
compensation for services rendered as an employee of the School.  A Trustee may, if authorized by the 
Board, be reimbursed for necessary expenses reasonably incurred in the performance of duties as a 
Trustee or Officer. 
 
8.2 Personal Liability. The Trustees and Officers of the School shall not be personally liable for any 
debt, liability or obligation of the School. All persons, corporation or other entities extending credit to, 
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contracting with or having any claim against the School may look only to the funds and property of the 
School for the payment of any such contract or claim, or of any debt, damages, judgment or decree, or of 
any money that my otherwise become due or payable to them from the School. 
 

ARTICLE 9 –Indemnification 
 
9.1 Generally.  To the extent permitted by law, the School may indemnify each person who may 
serve or who has served at any time as a Trustee or Officer of the School, each person who may serve or 
who has served at the request of the School as a Trustee, officer, employee or other agent of another 
organization and each person who may serve or has served at its request in a capacity with respect to any 
employee benefit plan (collectively, "Indemnified Officers" or individually, "Indemnified Officer"), 
against all expenses and liabilities, including, without limitation, counsel fees, judgments, fines, excise 
taxes, penalties and settlement payments, reasonably incurred by or imposed upon such person in 
connection with any threatened, pending or completed action, suit or proceeding whether civil, criminal, 
administrative or investigative (a "proceeding") in which an Indemnified Officer may become involved 
by reason of serving or having served in such capacity (other than a proceeding voluntarily initiated by 
such person unless a majority of the full Board authorized the proceeding); provided, however, that no 
indemnification shall be provided to such Indemnified Officer with respect to any matter as to which 
such Indemnified Officer shall have been finally adjudicated in any proceeding (i) to have breached the 
Indemnified Officer's duty of loyalty to the School, (ii) not to have acted in good faith in the reasonable 
belief that such Indemnified Officer's action was in the best interest of the School, (iii) to have engaged in 
fraud, gross negligence, intentional malfeasance, willful misconduct or a knowing violation of law, or (iv) 
to have engaged in any transaction from which the Indemnified Officer derived an improper personal 
benefit; and further provided, that any compromise or settlement payment shall be approved by the School 
in the same manner as provided below for the authorization of indemnification. Any person who at the 
request of the School may serve or has served another organization or an employee benefit plan in one or 
more of the foregoing capacities and who shall have acted in good faith in the reasonable belief that his or 
her action was in the best interests of such other organization or in the best interests of the participants or 
beneficiaries of such employee benefit plan shall be deemed to have acted in such manner with respect to 
the School. 
 
9.2 Advances: Repayment.  Such indemnification may, to the extent authorized by the Board, 
include payment by the School of expenses, including attorneys' fees, reasonably incurred in defending a 
civil or criminal action or proceeding in advance of the final disposition of such action or proceeding, 
upon receipt of an undertaking by the Indemnified Officer to repay such payment if not entitled to 
indemnification under this Section which undertaking may be accepted without regard to the financial 
ability of such Indemnified Officer to make repayment. 
 
9.3 Authorization.  The payment of any indemnification or advance shall be conclusively deemed 
authorized by the School under this Section, and each Trustee and Officer of the School approving such 
payment shall be wholly protected, if: 
 

a) the payment has been approved or ratified (1) by a majority vote of the Trustees who are not at 
that time parties to the proceeding or (2) by a majority vote of a committee of two or more 
Trustees who are not at that time parties to the proceeding and are selected for this purpose by 
the full Board (in which selection Trustees who are parties may participate); or 

b) the action is taken in reliance upon the opinion of independent legal counsel (who may be 
counsel to the School) appointed for the purpose by vote of the Trustees in the manner specified 
in clauses (1) or (2) of subparagraph (i) or, if that manner is not possible, appointed by a majority 
of the Trustees then in office; or 

c) a court having jurisdiction shall have approved the payment, 
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9.4  Heirs, Executors and Administrators.  To the extent permitted by law, the indemnification 
provided hereunder shall inure to the benefit of the heirs, executors and administrators of any 
Indemnified Officer entitled to indemnification hereunder. 
 
9.5 Non-Exclusive Rights.  The right of indemnification under this Section shall be in addition to 
and not exclusive of all other rights to which any person may be entitled. Nothing contained in this 
Section shall affect any rights to indemnification to which School employees, agents, Trustees, Officers 
and other persons may be entitled by contract or otherwise under law. 
 
9.6 Adverse Amendments. Except as required by law, no amendment or repeal of the provisions of 
this Article which adversely affects the right of an Indemnified Officer under this Section shall apply to 
that Indemnified Officer with respect to the acts or omissions of such Indemnified Officer that occurred at 
any time prior to such amendment or repeal, unless such amendment or repeal was voted for by or was 
made with the written consent of such Indemnified Officer. 
 
9.7 Employees and Agents.  To the extent legally permissible, the School may indemnify any 
employee or agent of the School to the extent authorized by the Board by an affirmative vote of a majority 
of the Trustees entitled to vote. The foregoing provisions of this Article 9 shall apply to any 
indemnification of any employee or agent under this Section 9.7. 
 

ARTICLE 10 – Provisions Relative to Transactions With Interested Persons 
 

10.1 Financial Disclosure.  For so long as required by Section 89 of Chapter 71 of the Massachusetts 
General Laws, each Trustee shall file a disclosure of financial interest within 30 days after becoming a 
Trustee and annually thereafter with the Massachusetts State Ethics Commission, the Board of Education 
and the clerk of the city or town wherein the School is located as required by law. 
 
10.2  Recusal.  A Trustee shall promptly disclose to the Board the material terms of any proposed 
transaction involving the School with respect to which such Trustee may have a conflict of interest.  The 
disclosure shall include all material facts regarding the terms of the transaction, the interest of the School 
in the transaction, the interest of the Trustee in the transaction, and any relationship that the Trustee may 
have with other parties involved in the transaction.  For so long as and to the extent required by Chapter 
268A of the Massachusetts General Laws, the Trustee shall recuse himself or herself from any vote 
regarding the transaction and shall not participate in any discussion of the transaction during any 
meeting of the Board of Trustees.  The Trustee shall otherwise comply with the requirements of such 
Chapter 268A.  No Trustee who shall be an employee of the School shall participate in any such vote, 
discussion or executive session regarding his or her own hiring, evaluation, retention, compensation, 
benefits or other terms and conditions of employment.  Notwithstanding the foregoing, with the consent 
of the Board, any Trustee may appear before the Board on his or her own behalf as an employee of the 
School, but only if and to the extent permitted by law. 
 
10.3 Conflict of Interest.  The School shall not enter any contract or transact any business in which 
any part of the assets or net earnings, if any, of the School shall inure to the benefit of, or be distributable 
to, any Trustee or Officer of the School or other private individual, except that the School may pay 
reasonable compensation for services rendered and may make payments and distributions in furtherance 
of its purposes as set forth in the Charter.  Subject to compliance with Chapter 268A of the Massachusetts 
General Laws, the School may, however, enter into contracts and transact business with one or more of its 
Trustees or Officers or with any corporation, organization or other concern in which one or more of its 
Trustees or Officers are Trustees, officers, stockholders, partners or otherwise interested; and, in the 
absence of fraud, no such contract or transaction shall be invalidated or in any way affected by the fact 
that such Trustees or Officers of the School have or may have interests which are or might be adverse to 
the interest of the School even though the vote or action of Trustees or Officers having such adverse 
interest may have been necessary to obligate the School upon such contract or transaction.  In the absence 
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of fraud, no Trustee or Officer of the School having such adverse interest shall be liable to the School or to 
any creditor thereof or to any other person for loss incurred by it under or by reason of such contract or 
transaction, nor shall any such Trustee or Officer be accountable for any gains or profits realized thereon. 
 
 

ARTICLE 11 – By-laws 
 
11.1 By-laws. These by-laws shall become effective upon adoption by the Board. 
 
11.2 Amendments. These by-laws may be amended by a two-thirds vote of the voting Trustees present at any 
meeting of the Board, provided that notice of the proposed amendments, together with a copy thereof, is provided to 
each Trustee at least seven days prior to the meeting at which the amendment is to be considered. Amendments to 
these by-laws shall become effective upon adoption by the Board contingent upon approval by the Department of 
Education 

 

Passed by a unanimous vote of the Parker Board of Trustees at a meeting held in accordance with Open Meeting 
Law, 4/3/06 
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