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Executive Summary 

The Office of Educational Quality and Accountability (EQA) examined the Revere Public 

Schools in mid-November of 2003. During 2000-2003, it was among the ‘Low’ performing 

school systems in the Commonwealth. The following provides a summary of the findings of the 

examination and the district’s performance on the 2003 Massachusetts Comprehensive 

Assessment System (MCAS) test. 

Proficiency/Achievement: 
• 	 Revere’s Average Proficiency Index (API) was 67.9, which was based on the 2003 MCAS 

results. The state average for the API was 75.7 in 2003. This placed Revere among the ‘Low’ 
performing academic school districts in the Commonwealth. In ELA, the district’s ELA 
Proficiency Index (EPI) was 75.4, and the state’s average for EPI was 82.2. In math, the 
district’s math Proficiency Index (MPI) was 60.4, and the state’s average for MPI was 69.3. 

• 	 On the 2003 MCAS test, 62.0% of the students in Revere scored in the ‘Needs Improvement’ 
and ‘Warning/Failing’ categories. This figure was 13.8 percentage points higher than the 
state’s average percentages. 

• 	 On the 2003 MCAS test, in ELA, 53.0% of the students and, in math, 70.7% of the students 
in Revere scored in the ‘Needs Improvement’ and ‘Warning/Failing’ categories. These 
figures were 13.9 percentage points in ELA and 13.5 percentage points higher than the state’s 
average percentages in math. 

• 	 In 2003, in Revere, the Proficiency Indices of 75.4 for ELA and 60.4 for math were 6.8 and 
8.9 points below the statewide averages. 

• 	 In Revere, the MCAS test performance of all the district’s students did not meet or exceed 
the state’s proficiency standards. 

• 	 On the MCAS retest administered in the spring of 2003, 96% of the Revere Class of 2003 
earned a Competency Determination (CD), as compared to 95% of the statewide Class of 
2003. 

• 	 On the MCAS retest administered in the spring of 2003, 84% of the Revere Class of 2004 
earned a Competency Determination, as compared to 89% of the statewide Class of 2004. 
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Equity of Achievement/Proficiency: 
• 	 On the 2003 MCAS test, 56.1% of the regular education, 83.7% of the special education, 

and 96.0% of the LEP students at Revere scored in the ‘Needs Improvement’ and 
‘Warning/Failing’ categories. These figures were 15.0, 4.7, and 12.7 percentage points higher 
than the state’s average percentages for these same subgroups of students.  

• 	 On the 2003 MCAS test, 73.0% of the FRL/Y and 49.0% of the FRL/N students in Revere 
scored in the ‘Needs Improvement’ and ‘Warning/Failing’ categories. These figures were 0.3 
percentage points lower and 9.9 percentage points higher than the state average’s for FRL/Y 
and FRL/N students. 

• 	 On the 2003 MCAS test, 74.8% of the African-American, 72.3% of Asian-American, 73.1% 
of the Hispanic-American, and 56.4% of the White students in Revere scored in the ‘Needs 
Improvement’ and ‘Warning/Failing’ categories. These figures were 0.2 and 31.5 percentage 
points higher, 5.3 percentage points lower than and 15.2 percentage points higher than the 
state averages, respectively, for these subgroups of students.   

• 	 On the 2003 MCAS test, LEP, special education, African-American, Hispanic-American, 
FRL/Y, and Asian-American students in Revere all scored below the district average PI in 
both ELA and math. 

• 	 The MCAS test performance of all the district’s subgroups varied substantially and in a less 
than satisfactory manner to each other and their comparable state subgroups. The EQA was 
particularly concerned about the performances of LEP and special education students in 
Revere. 

Improvement: 

• 	 Revere had 3.5% more students score in the ‘Advanced’ and ‘Proficient’ categories in 2003 
than in 2000 and 4.8% fewer students score in the ‘Warning/Failing’ category. 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 3.7 points 
and, in math, by 2.9 points. 

• 	 In ELA, 4.7% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 
than in 2000 and 4.8% fewer students scored in the ‘Warning/Failing’ category. 

• 	 In math, 3.1% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 
than in 2000 and 4.7% fewer students scored in the ‘Warning/Failing’ category. 
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• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 3.7 points 
and, in math, by 2.9 points. 

• 	 The MCAS performance level for all students in the district continued to fall below the state 
performance level but improved from 2001-2003. 

Equity of Improvement: 

• 	 Between 2000-2003, Revere’s aggregate student achievement figures and those for regular 
education, FRL/Y, African-American, Asian-American, Hispanic-American, and White 
students’ results all improved by less than or equal to the state averages in both ELA and 
math.  

• 	 Between 2000-2003, Revere’s student achievement figures for special education students’ 
results improved by more than the state average in ELA and less than the state average in 
math. 

• 	 Between 2000-2003, Revere’s student achievement figures for FRL/N students’ results 
improved by more than the state average in both ELA and math. 

Participation and Access: 

• 	 Overall, all eligible students were not participating in both ELA and math assessments at the 
required levels. 

• 	 Special education eligible students were not participating in ELA assessments at required 
levels and LEP students were not participating in either ELA or math assessments at required 
levels. 

Summary of Preliminary Findings by Domain: 

Assessment and Evaluation: 
• 	 The EQA examiners rated the district as ‘Excellent’ on two, ‘Satisfactory’ on seventeen, and 

‘Poor’ on two of the twenty-one performance indicators in this domain. 

• 	 For the time under review, the district had a clear, well-documented assessment program that 
was comprised of various standardized tests. At regular intervals, the data from these 
assessments were analyzed and disseminated to staff by the district leadership.  

• 	 In the Revere Public Schools, the EQA’s interviews revealed that the district administrators 
were not well trained in the assessment data analysis. 
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• 	 During the period under review, the district had clear policies and procedures with regards to 
both student and staff attendance. In addition, the district maintained accurate records in a 
database system that was used to track absences. 

• 	 During the period under review, the district modified its attendance policy. The purpose of 
this was to strengthen its attendance requirements and mandate that students attend school at 
higher rates. 

• 	 In the Revere Public Schools, the district kept accurate student records for students who were 
eligible for alternative assessments (ALT). 

• 	 In Revere, the district adopted a uniform evaluation system for its teachers based on Jon 
Saphier’s Principles for Effective Teaching. 

• 	 Between 2000-2003, the district effectively used the MCAS and Stanford 9 test data to revise 
the curriculum and to inform improvements to student performance. 

Curriculum and Instruction: 
• 	 The EQA examiners rated the district as ‘Excellent’ on one, ‘Satisfactory’ on twenty-one, 

and ‘Poor’ on three of the twenty-five performance indicators in this domain. 

• 	 In Revere, the district had an extensive and well-organized system to ensure that the district 
curriculum was fully implemented. This curriculum system included directors and lead 
teachers being assigned for all grade levels PreK-12. 

• 	 Between 2000-2003, the district curriculum was current and fully aligned with the state 
curriculum frameworks. The district’s curricula were reviewed annually, available with 
written curriculum guides, and was distributed to all teachers in their particular area of 
instruction. 

• 	 Between 2000-2003, the district had high expectations for all of its students. This was well 
recognized in the district’s documentation, which stated that the district had a goal of each 
student scoring 240 plus on the MCAS test. 

• 	 During the period under review, the district provided both sufficient instructional time and 
highly qualified staff to address the needs of its students. For example, additional 
instructional time was offered in both ELA and math, at all grade levels, as it was needed. 

• 	 Between 2000-2003, the Revere Public Schools had clear district policies that mandated high 
expectations for student attendance. Thus far, however, the district did not achieve the state’s 
goal of 95% attendance for students. 

• 	 In the Revere Public Schools, the district increased its expectations for its graduation and 
assessment requirements for its students. 
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• 	 Between 2000-2003, data demonstrated that the district had a suspension rate that exceeded 
the state average. Interviews and a review of documentation indicated that each school had a 
different system in place to address student behavior issues. 

• 	 During the period under examination, the district did not have clear or well-documented 
policies or practices regarding matters of student retention and suspension/exclusion. The 
data demonstrated that the district had a suspension rate that exceeded the state average. 

• 	 The district did not have any specific policies addressing the needs of transient students, but 
these students were serviced as part of the district’s general student support network and 
provided services as needed. 

• 	 For the years under review, the district offered a variety of professional development 
programs for teachers based on analysis of the MCAS test scores that were designed to 
support instructional programs. 

• 	 In Revere, professional development was provided to teachers when new curriculum 
programs or pilot programs were implemented. 

• 	 In the Revere Public Schools, the major focus of the district’s professional development plan 
was to improve academic instruction in the content areas. 

Student Academic Support Services: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on seven of the seven performance 

indicators in this domain. 

• 	 For the period under examination, the district committed significant financial expenditures 
to implement a standardized reading program at the elementary level.  

• 	 In Revere, the superintendent initiated a formal, yearly assessment program for all district 
administrators to analyze results of the MCAS test. 

Leadership and Governance: 
• 	 The EQA examiners rated the district as ‘Excellent’ on two and ‘Satisfactory’ on fourteen of 

the sixteen performance indicators in this domain. 

• 	 From 2000-2003, in Revere, the district initiated significant efforts to analyze student 
achievement data, and used it to reorganize its administrative organization and to address 
weaknesses in teaching and learning. 

• 	 During the period under examination, in Revere, strategic planning, the district improvement 
plan (DIP), and school improvement plans (SIPs) were not fully integrated. Further, the 
district’s work on the consolidated grant process involved too few committee members to 
adequately represent the full number of stakeholders in the district. 
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• 	 In Revere, the district leadership’s communication to both its staff and the community at-
large was dependent on too few reports, newsletters, media reports, and presentations to 
facilitate a complete understanding of the initiatives and achievements of the school district. 

• 	 For the period under examination, in Revere, teacher recruitment, hiring, and the 
development of staff were high priorities that the district supported in the form of 
compensation and professional development. 

• 	 In Revere, authority was delegated from the Revere School Committee to the superintendent 
to the building level administrators to meet the changing needs of the school system. 

Business and Finance: 
• 	 The EQA examiners rated the district as ‘Satisfactory’ on fifteen and ‘Poor’ on five of the 

twenty performance indicators in this domain. 

• 	 Between 2000-2003, the district had clear, well-documented policies for developing the 
budget and setting budget priorities. These decisions were informed by student achievement 
and assessment data. 

• 	 Between 2000-2003, regular financial reports were not made to the entire school committee 
and the public. 

• 	 In Revere, student achievement data was not a key factor in budget development and 
financial decisions. 

• 	 For the period under review, the City and the school department did not have a formal, 
written agreement regarding indirect charges although this was cited as a finding in the 
independent auditor’s report. 
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Part I: Overview of the EQA Review Process and the District 

On November 18-20, 2003, the EQA conducted an independent examination of the Revere 

Public Schools for the period between 2000-2003. This examination applied the standards related 

to the EQA’s five major domains of inquiry, which include: A, Assessment and Evaluation; B, 

Curriculum and Instruction; C, Student Academic Support Services; D, Leadership and 

Governance; and E, Business and Financial Management. The EQA’s examination process for 

school districts involved two tiers of investigation and utilized twelve standards. The basis of this 

report is the result of the source documents, correspondence sent prior to the on-site visit, 

interviews with the representative from the school committee, district leadership team, school 

administrators, and additional documents submitted while in the district. The report does not 

include documents, revised data, or comments that may have surfaced after the on-site visit. 

Revere is a small city located in northern Suffolk County in eastern Massachusetts. Education, 

healthcare, and social services are the largest sources of employment in Revere, followed by 

retail sales. According to the 2000 U.S. Census, it has a population of 47,283 people and a 

median family income of $45,865, while the median family income in Massachusetts is $61,664.  

Revere has a Mayor/City Council form of government and a six-person school committee. The 

Revere Public Schools has eight schools serving Grades PreK-12. The most recent 

Massachusetts Department of Education (DOE) figures indicate that there were 5,844 students 

enrolled in the district. The demographic/subgroup composition in the Revere Public Schools is: 

65.1% White, 19.4% Hispanic-American, 9.5% Asian-American, 5.6% African-American, 

Limited English Proficiency (LEP), 6.4%; Free or Reduced Lunch/Yes (FRL/Y), 49.9%; and 

Special Education (SPED), 12.4%. During the ten years of education reform in Massachusetts, 

Revere’s state Chapter 70 Aid increased by 238.4% from $6,815,606 in FY1993 to $23,067,165 

in FY2002. For the fiscal years under review, 2000-2003, Revere received $20,848,148; 

$21,843,198; $23,067,165; and $23,067,165 for a total of $88,825,676 in state Chapter 70 Aid.  

This report finds the Revere Public Schools to be a ‘Low’ performing school district, which is 

marked by student achievement that is ‘Moderate’ in English Language Arts (ELA) and ‘Low’ in 

math on the Massachusetts Comprehensive Assessment System (MCAS) test. Since 2000, 
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Revere has demonstrated modest improvement on its ‘Low’ MCAS test scores, and in the 2003 

administration of the MCAS test, 62% of its students scored below standard.  
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Part II: Tier I Analysis of Student Achievement and MCAS Test Data 
At Tier I, while particular attention was paid to the 2003 MCAS test, the EQA review of 

Revere’s MCAS test results (2000-2003) is framed by the following five essential questions: 

1. Proficiency/Achievement: To what extent is the MCAS test performance of all of the 

district’s students meeting or exceeding state proficiency standards? 

2. Equity of Achievement: How does MCAS test performance vary among the district’s 

student subgroups? 

3. Improvement: How has MCAS test performance for all students in the district changed 

over time? 

4. Equity of Improvement:	 How has MCAS test performance for the district’s student 

subgroups changed over time? 

5. Opportunity and Access:	 Are all eligible students attending and participating in all 

required programs and assessments? 

In order to respond accurately to these questions, the EQA did several types of analyses on the 

most current test data: a comparative analysis of the MCAS test data using state and district 

results by grade, ethnicity, and student category, a school-based analysis, a “performance gap” 

analysis, and a series of analyses to determine whether the mean responses for students in the 

district differed significantly from those of the state and between student subgroups within the 

district. Descriptive analyses of the test results for 2003 MCAS test revealed significant 

differences between students in the district and the average scores of students in Massachusetts. 

A discussion of the analyses follows. 
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Revere vs. Massachusetts: 
• 	 The aggregate of students in Revere scored lower than the aggregate of the state’s students. 

• 	 The regular education students in Revere scored lower than the state’s regular education 
students. 

• 	 The special education students in Revere scored lower than the state’s special education 
students. 

• 	 The LEP students in Revere scored lower than the state’s LEP students. 

• 	 The FRL/Y students in Revere scored higher than the state’s FRL/Y students. 

• 	 The FRL/N students in Revere scored lower than the state’s FRL/N students. 

• 	 The African-American students in Revere scored the same as the state’s African-American 
students. 

• 	 The Asian-American students in Revere scored lower than the state’s Asian-American 
students. 

• 	 The Hispanic-American students in Revere scored higher than the state’s Hispanic-American 
students. 

• 	 The White students in Revere scored lower than the state’s White students. 

Revere’s totals vs. Revere’s subgroups: 
• 	 The African-American students in Revere scored lower than all other subgroups in Revere 

except LEP and special education students. 

• 	 The LEP students in Revere scored the lowest of all other subgroups in Revere. 

• 	 The FRL/Y students in Revere scored lower than the FRL/N students in Revere. 

• 	 The African-American, Asian-American, and Hispanic-American students in Revere all 
scored lower than the White students in Revere. 
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Assessment of MCAS Test Results 2000-2003 

1. Proficiency/Achievement: To what extent is the MCAS performance of all the district’s 

students meeting or exceeding state proficiency standards? 

Preliminary Finding(s): 

• 	 On the 2003 MCAS test, 62.0% of the students in Revere scored in the ‘Needs Improvement’ 

and ‘Warning/Failing’ categories. This figure was 13.8 percentage points higher than the 

state’s average percentages. 

• 	 On the 2003 MCAS test, in ELA, 53.0% of the students and, in math, 70.7% of the students 

in Revere scored in the ‘Needs Improvement’ and ‘Warning/Failing’ categories. These 

figures were 13.9 percentage points in ELA and 13.5 percentage points higher than the state’s 

average percentages in math. 

• 	 In 2003, in Revere, the Proficiency Indices of 75.4 for ELA and 60.4 for math were 6.8 and 

8.9 points below the statewide averages. 

• 	 In Revere, the MCAS test performance of all the district’s students did not meet or exceed 

the state’s proficiency standards. 
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Figure/Table 1: 
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MCAS 2003 Data 
Percent of all students at each proficiency level 
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State	 Revere 

Advanced 14.2 5.4 
Proficient 37.6 32.3 

Needs Improv. 32.2 38.5 
Warning/Failing 16.0 23.5 

Analysis of Figure/Table 1: 

• 	 Revere had 8.8% and 5.3% fewer students score in the ‘Advanced’ and ‘Proficient’ 

categories than the state on the 2003 MCAS test. 

• 	 Revere’s percentage of all students scoring in the ‘Advanced’ category was less than one-half 

that of the state’s percentage of all students scoring in that category, 5.4% to 14.2%. 

• 	 Revere had 6.3% and 7.5% more of its students score in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories than the state on the 2003 MCAS test. 
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Figure/Table 2: 

MCAS 2003 Data 
Percent of all students at each proficiency level by Subject and Grade 
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Analysis of Figure/Table 2: 

• 	 Revere had 8.0% and 5.4% fewer students score in the ‘Advanced’ and ‘Proficient’ 

categories in ELA than the state on the 2003 MCAS test. 

• 	 Revere’s percentage of all students scoring in the ‘Advanced’ category in ELA was almost 

one-third that of the state’s percentage of all students scoring in that category on that sub-test, 

4.1% to 12.1%. 

• 	 Revere had 9.2% and 4.7% more of its students score in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories in ELA than the state on the 2003 MCAS test. 

• 	 Revere’s percentage of all students scoring in the ‘Advanced’ category in math was less than 

one-half that of the state’s percentage of all students scoring in that category on that sub-test, 

6.6% to 15.9%. 
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• 	 Revere had 9.3% and 4.3% fewer students score in the ‘Advanced’ and ‘Proficient’ 

categories in math than the state on the 2003 MCAS test. 

• 	 Revere had 3.5% and 10.0% more of its students score in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories in math than the state on the 2003 MCAS test. 
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Figure/Table 3: 

Proficiency Index (MCAS 2003) by Grade 

ELA Math 
Revere 75.4 60.4 

Grade 04 75.2 68.1 
Grade 07 76.8 NA 
Grade 08 NA 52.1 
Grade 10 73.4 63.2 

Analysis of Figure/Table 3: 

• 	 On average, in Revere, the math PI was 15.0 points lower than that for ELA system-wide. 

(The statewide average for this gap was 12.8 Proficiency Index points).  

• 	 In ELA, the Proficiency Index in Grade 7 was 1.4 points higher the district’s average and in 

Grades 4 and 10 they were 0.2 and 2.0 points lower the district’s average. 

• 	 In math, the Proficiency Indices in Grades 4 and 10 were 7.7 and 2.8 points higher than the 

district’s average and in Grade 8 it was 8.3 points lower than the district’s average.  
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2. 	Equity of Achievement: How does a MCAS performance vary among the district’s 

student subgroups? 

Preliminary Finding(s): 

• 	 On the 2003 MCAS test, 56.1% of the regular education, 83.7% of the special education, and 

96.0% of the LEP students at Revere scored in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories. These figures were 15.0, 4.7, and 12.7 percentage points higher 

than the state’s average percentages for these same subgroups of students.  

• 	 On the 2003 MCAS test, 73.0% of the FRL/Y and 49.0% of the FRL/N students in Revere 

scored in the ‘Needs Improvement’ and ‘Warning/Failing’ categories. These figures were 0.3 

percentage points lower and 9.9 percentage points higher than the state average’s for FRL/Y 

and FRL/N students. 

• 	 On the 2003 MCAS test, 74.8% of the African-American, 72.3% of Asian-American, 73.1% 

of the Hispanic-American, and 56.4% of the White students in Revere scored in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories. These figures were 0.2 and 31.5 percentage 

points higher than, 5.3 percentage points lower than and 15.2 percentage points higher than 

the state averages, respectively, for these subgroups of students. 

• 	 On the 2003 MCAS test, LEP, special education, African-American, Hispanic-American, 

FRL/Y, and Asian-American students in Revere all scored below the district average PI in 

both ELA and math. 

• 	 The MCAS test performance of all the district’s subgroups varied substantially and in a less 

than satisfactory manner to each other and their comparable state subgroups. The EQA was 

particularly concerned about the performances of LEP and special education students in 

Revere. 
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Figure/Table 4: 

MCAS 2003 Data 
Percent of Regular and Disabilites students at each proficiency 

level 
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State Reg Revere Reg State Revere State LEP Revere 
Disability Disability LEP 

Advanced 16.8 6.5 2.3 0.6 3.4 0.0 
Proficient 42.2 37.4 18.7 15.6 13.3 4.0 

Needs Improv. 30.4 38.9 41.3 38.0 34.5 32.8 
Warning/Failing 10.7 17.2 37.7 45.7 48.8 63.2 

Analysis of Figure/Table 4: 

• 	 Revere had 10.3% and 4.8% fewer regular education students score in the ‘Advanced’ and 

‘Proficient’ categories than the state’s regular education students on the 2003 MCAS test. 

• 	 Revere’s percentage of regular students scoring in the ‘Advanced’ category was less than 

one-half that of the state’s percentage of regular education students scoring in that category, 

6.5% to 16.8%. 

• 	 Revere had 8.5% and 6.5% more of its regular education students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s regular education students on 

the 2003 MCAS test. 
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• 	 Revere had 1.7% and 3.1% fewer of its special education students score in the ‘Advanced’ 

and ‘Proficient’ categories than the state’s special education students on the 2003 MCAS test. 

• 	 Revere’s percentage of special education students scoring in the ‘Advanced’ category was 

almost one-fourth that of the state’s percentage of special education students scoring in that 

category, 0.6% to 2.3%. 

• 	 Revere had 3.3% fewer and 8.0% more of its special education students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s special education students on 

the 2003 MCAS test. 

• 	 Revere had 3.4% and 9.3% fewer of its LEP students score in the ‘Advanced’ and 

‘Proficient’ categories than the state’s LEP students on the 2003 MCAS test. 

• 	 Revere’s percentage of LEP students scoring in the ‘Advanced’ category was less than that of 

the state’s percentage of LEP students scoring in that category, 0.0% to 3.4%. 

• 	 Revere had 1.7% fewer and 14.4% more of its LEP students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s LEP students on the 2003 

MCAS test. 
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Figure/Table 5: 

MCAS 2003 Data 
Percent of students by FreeLunch status at each proficiency level 
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Analysis of Figure/Table 5: 

• 	 Revere had 1.1% fewer and 1.3% more of its students eligible for FRL/Y score in the 

‘Advanced’ and ‘Proficient’ categories than the state’s FRL/Y students on the 2003 MCAS 

test. 

• 	 Revere had 2.0% more and 2.3% fewer of its students eligible for FRL/Y score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s FRL/Y students on the 2003 

MCAS test. 

• 	 Revere had 9.3% and 0.6% fewer of its FRL/N students score in the ‘Advanced’ and 

‘Proficient’ categories than the state’s FRL/N students on the 2003 MCAS test.  
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• Revere’s percentage of FRL/N students scoring in the ‘Advanced’ category was less than 

one-half that of the state’s FRL/N students scoring in that category, 8.7% to 18.0%. 

• Revere had 3.9% and 6. 0% more of its FRL/N students score in the ‘Needs Improvement’ 

and ‘Warning/Failing’ categories than the state’s FRL/N students, on the 2003 MCAS test. 

Figure/Table 6: 
MCAS 2003 Data 

Percent of students by race at each proficiency level 
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State Afr- Revere Afr- State Asian Revere State Revere State White Revere 

Amer Amer Asian Hispanic Hispanic White 

Advanced 3.3 4.1 23.2 6.0 2.6 2.9 16.6 6.1 
Proficient 22.0 21.1 35.9 21.7 19.0 24.0 42.2 37.6 

Needs Improv. 41.4 43.9 27.6 44.2 39.9 42.1 30.3 36.2 
Warning/Failing 33.2 30.9 13.2 28.1 38.5 31.0 10.9 20.2 

Analysis of Figure/Table 6: 

• 	 Revere had 0.8% more and 0.9% fewer of its African-American students score in the 

‘Advanced’ and ‘Proficient’ categories than the state’s African-American students on the 

2003 MCAS test. 

• 	 Revere had 2.5% more and 2.3% fewer of its African-American students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s African-American students 

on the 2003 MCAS test. 
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• 	 Revere had 17.2% and 14.2% fewer of its Asian-American students score in the ‘Advanced’ 

and ‘Proficient’ categories than the state’s Asian-American students on the 2003 MCAS test. 

• 	 Revere’s percentage of Asian-American students scoring in the ‘Advanced’ category was 

almost one-fourth that of the state’s percentage of Asian-American students scoring in that 

category, 6.0% to 23.2%. 

• 	 Revere’s percentage of Asian-American students scoring in the ‘Advanced’ category was 

almost one-fourth that of the state’s percentage of Asian-American students scoring in that 

category, 6.0% to 23.2%. 

• 	 Revere had 16.6% and 14.9% more of its Asian-American students score in the ‘Needs 

Improvement’ and ‘Warning/Failing’ categories than the state’s Asian-American students on 

the 2003 MCAS test. 

• 	 Revere’s percentage of Asian-American students scoring in the ‘Warning/Failing’ category 

exceeded the state’s Asian-American students by more than two times, 28.1% to 13.2%. 

• 	 Revere had 0.3% and 5.0% more of its Hispanic-American students score in the ‘Advanced’ 

and ‘Proficient’ categories than the state’s Hispanic-American students on the 2003 MCAS 

test. 

• 	 Revere had 2.2% more and 7.5% fewer of its Hispanic-American students score in the 

‘Needs Improvement’ and ‘Warning/Failing’ categories than the state’s Hispanic-American 

students on the 2003 MCAS test. 

• 	 Revere had 10.5% and 4.6% fewer of its White students score in the ‘Advanced’ and 

‘Proficient’ categories than the state’s White students on the 2003 MCAS test. 
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• 	 Revere’s percentage of White students scoring in the ‘Advanced’ category was less than one-

half that of the state’s percentage of White students scoring in that category, 6.1% to 16.6%. 

• 	 Revere had 5.9% and 9.3% more of its White students score in the ‘Needs Improvement’ and 

‘Warning/Failing’ categories than the state’s White students on the 2003 MCAS test. 

25




Figure/Table 7: 
N-values by category 

ELA Math 
Revere Advanced 48 80 

 Proficient 507 274 
 Needs Improv. 464 455 
 Warning/Failing 160 401 

Regular Advanced 47 79 
Proficient 470 255 

Needs Improv. 373 381 
Warning/Failing 72 261 

Disability Advanced 1 1 
Proficient 36 15 

Needs Improv. 74 50 
Warning/Failing 51 98 

LEP Proficient 1 4 
Needs Improv. 17 24 

Warning/Failing 37 42 

Free Lunch/Y Advanced 11 21 
Proficient 208 107 

 Needs Improv 299 258 
 Warning/Failing 117 265 

Free Lunch/N Advanced 37 59 
Proficient 299 167 

Needs Improv. 165 197 
Warning/Failing 43 136 

African-American Advanced 2 3 
Proficient 19 7 

Needs Improv. 27 27 
Warning/Failing 14 24 

Asian-American Advanced 3 10 
Proficient 35 12 

Needs Improv. 45 51 
Warning/Failing 23 38 

Hispanic-American Advanced 4 9 
Proficient 72 34 

Needs Improv. 102 84 
Warning/Failing 42 95 

White Advanced 39 58 
Proficient 381 221 

Needs Improv. 288 291 
Warning/Failing 80 243 
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ELA PI 

ELA Math 

A REVERE 75.4 60.4 

B Regular 80.8 65.2 

C Disability 57.3 41.0 

D LEP 34.5 38.9 

E FRL/Y 68.7 53.3 

F FRL/N 83.2 68.7 

G African-American 65.3 50.8 

H Asian-American 67.0 56.3 

I Hispanic-American 68.3 52.7 

J White 79.4 63.8 
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Analysis of Figure/Table 8: 

• 	 In Revere, FRL/N, regular education, and White students scored 7.8, 5.4, and 4.0 Proficiency 

Index points higher on the MCAS test in ELA than the district average. 

• 	 In Revere, LEP, special education, African-American, Asian-American, Hispanic-American, 

and FRL/Y students scored 40.9, 18.1, 10.1, 8.4, 7.1, and 6.7 Proficiency Index points lower 

on the MCAS test in ELA than the district average.  

• 	 In Revere, FRL/N, regular education, and White students scored 8.3, 4.8, and 3.4 Proficiency 

Index points higher on the MCAS test in math than the district average.  

• 	 In Revere, LEP, special education, African-American, Hispanic-American, FRL/Y, and 

Asian-American students scored 21.5, 19.4, 9.6, 7.7, 7.1, and 4.1 Proficiency Index points 

lower on the MCAS test in math than the district average.   
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3. Improvement:  How has MCAS performance for all students in the district changed 

over time? 

Preliminary Finding(s): 
• 	 Revere had 3.5% more students score in the ‘Advanced’ and ‘Proficient’ categories in 2003 

than in 2000 and 4.8% fewer students score in the ‘Warning/Failing’ category. 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 3.7 points 

and, in math, by 2.9 points. 

• 	 In ELA, 4.7% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

than in 2000 and 4.8% fewer students scored in the ‘Warning/Failing’ category. 

• 	 In math, 3.1% more students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

than in 2000 and 4.7% fewer students scored in the ‘Warning/Failing’ category. 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 3.7 points 

and, in math, by 2.9 points. 

• 	 The MCAS performance level for all students in the district continued to fall below the state 

performance level but improved from 2001-2003. 

29




Figure/Table 9: 
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MCAS 2000 - 2003 Data 
Percent of all students at each proficiency level 

2000 2001 2002 2003 

Advanced 
Proficient 

Needs Improv. 
Warning/Failing 

4.7 
29.5 

37.6 
28.3 

6.4 
30.3 

41.9 
21.4 

7.0 
33.9 

38.6 
20.5 

5.4 
32.3 

38.5 
23.5 

Analysis of Figure/Table 9: 

• 	 In Revere, 5.4% and 32.3% of all students scored in the ‘Advanced’ and ‘Proficient’ 

categories in 2003 in contrast to 4.7% and 29.5% of all students achieving these categories in 

2000. 

• 	 In Revere, 38.5% and 23.5% of all students scored at the ‘Warning/Failing’ categories in 

2003 in contrast to 37.6% and 28.3% of all students scoring in this category in 2000. 
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Figure/Table 10: 

Proficiency Index Trend Data MCAS 2000, 2000, 2001, 2003 

Prof. Index Trend Data 
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ELA Math 

Proficiency Index Trend Data MCAS, 2000, 2001, 2002, 2003  (detail) 
ELA Math 

2000 2001 2002 2003 2000 2001 2002 2003 
Advanced 3.1 4.6 6.8 4.1 6.2 8.2 7.3 6.6 
Proficient 39.3 41.3 46.2 43.0 19.9 19.5 22.0 22.6 

Needs Improv. 39.2 40.2 36.5 39.4 36.1 43.6 40.5 37.6 
Warning/Failing 18.4 14.0 10.5 13.6 37.8 28.7 30.2 33.1 

Analysis of Figure/Table 10: 

• 	 In ELA, performance ratings from 2000-2003 on the Proficiency Index rose by 3.7 points, 

from 71.7 to 75.4. 

• 	 In math, performance ratings from 2000-2003 on the Proficiency Index rose by 2.9 points, 

from 57.5 to 60.4. 
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• 	 In ELA, 47.1% of all students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 in 

contrast to 42.4% of all students achieving these categories in 2000.  

• 	 In ELA, 53.0% of all students scored at the ‘Needs Improvement’ and ‘Warning/Failing’ 

levels in 2003 in contrast to 57.6% of all students scoring at these levels in 2000. 

• 	 In math, 29.2% of all students scored in the ‘Advanced’ and ‘Proficient’ categories in 2003 

in contrast to 26.1% of all students scoring in these categories in 2000.  

• 	 In math, 70.7% of all students scored in the ‘Needs Improvement’ and ‘Warning/Failing’ 

categories in 2003 in contrast to 73.9% of all students scoring in these categories in 2000. 

4. 	Equity of Improvement: How has MCAS performance for the district’s student 

subgroups change over time? 

Preliminary Finding(s): 

• 	 Between 2000-2003, Revere’s aggregate student achievement figures and those for regular 

education, FRL/Y, African-American, Asian-American, Hispanic-American, and White 

students’ results all improved by less than or equal to the state averages in both ELA and 

math.  

• 	 Between 2000-2003, Revere’s student achievement figures for special education students’ 

results improved by more than the state average in ELA and less than the state average in 

math. 

• 	 Between 2000-2003, Revere’s student achievement figures for FRL/N students’ results 

improved by more than the state average in both ELA and math. 
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Figures 11A-D: 

Proficiency Index Trend Data (by subgroup) MCAS 2001, 2002, and 2003


GRAPHIC Format: (bars = Revere; dots = State) 
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Table 12: Proficiency Index Trend Data (by subgroup) MCAS 2001, 2002, and 2003 
Trend Data by Subgroup (Revere) Trend Data by Subgroup (State) 

ELA Math 
ALL ‘01 74.1 61.2 

‘02 78.7 60.5 
‘03 75.4 60.4 

Regular ‘01 78.7 65.5 
‘02 82.0 63.7 
‘03 80.8 65.2 

Disability ‘01 48.1 39.7 
‘02 55.4 41.3 
‘03 57.3 41.0 

FRL/Y ‘01 69.6 56.9 
‘02 73.3 54.8 
‘03 68.7 53.3 

FRL/N ‘01 76.6 63.7 
‘02 82.6 64.2 
‘03 83.2 68.7 

African-
American* ‘01 67.6 51.4 

‘02 71.9 46.4 
‘03 65.3 50.8 

Asian-
American ‘01 63.9 60.6 

‘02 75.5 59.7 
‘03 67.0 56.3 

Hispanic-
American ‘01 69.3 53.4 

‘02 71.5 50.7 
‘03 68.3 52.7 

White ‘01 77.4 63.8 
‘02 81.5 63.4 

 ‘03 79.4 63.8 

ELA Math 
ALL ‘01 79.5 67.3 

‘02 81.6 67.0 
‘03 82.2 69.3 

Regular ‘01 84.1 71.9 
‘02 85.8 71.4 
‘03 87.2 74.5 

Disability ‘01 55.3 43.5 
‘02 58.1 42.6 
‘03 62.0 46.4 

FRL/Y ‘01 62.4 48.1 
‘02 65.5 47.6 
‘03 66.7 51.3 

FRL/N ‘01 84.1 72.6 
‘02 86.0 72.2 
‘03 87.8 75.8 

African-
American ‘01 61.8 45.6 

‘02 64.2 44.4 
‘03 67.1 48.6 

Asian-
American ‘01 78.1 73.5 

‘02 81.9 73.7 
‘03 81.7 77.4 

Hispanic-
American ‘01 57.1 42.6 

‘02 60.3 42.1 
‘03 61.6 46.3 

White ‘01 84.3 72.8 
‘02 86.4 72.7 
‘03 86.9 74.5 

*n-values for ‘01 and ‘02 = 35-40. 

Analysis of Figures/Table 12: 

• 	 In Revere, between 2001-2003, all students increased by 1.3 Proficiency Index points in ELA 

and decreased by 0.8 points in math, as compared with increases of 2.7 and 2.0 points 

statewide. 
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• 	 In Revere, between 2001-2003, regular education students increased by 2.1 Proficiency Index 

points in ELA and decreased by 0.3 points in math, as compared with increases of 3.1 and 

2.6 points statewide. 

• 	 In Revere, between 2001-2003, special education students increased by 9.2 Proficiency Index 

points in ELA and 1.3 points in math, as compared with increases of 6.7 and 2.9 points 

statewide. 

• 	 In Revere, between 2001-2003, FRL/Y students decreased by 0.9 Proficiency Index points in 

ELA and by 3.6 points in math, as compared with increases of 4.3 and 3.2 points statewide. 

• 	 In Revere, between 2001-2003, FRL/N students increased by 6.6 Proficiency Index points in 

ELA and by 5.0 points in math, as compared with increases of 3.7 and 3.2 points statewide. 

• 	 In Revere, between 2001-2003, African-American students decreased by 2.3 Proficiency 

Index points in ELA and by 0.6 points in math, as compared with increases of 5.3 and 3.0 

points statewide. 

• 	 In Revere, between 2001-2003, Asian-American students increased by 3.1 Proficiency Index 

points in ELA and decreased by 4.3 points in math, as compared with increases of 3.6 and 

3.9 points statewide. 

• 	 In Revere, between 2001-2003, Hispanic-American students decreased by 1.0 Proficiency 

Index points in ELA and by 0.7 points in math, as compared with increases of 4.5 and 3.7 

points statewide. 

• 	 In Revere, between 2001-2003, White students increased by 2.0 Proficiency Index points in 

ELA and remained the same in math, as compared with increases of 2.6 and 1.7 points 

statewide. 

36




5. 	Participation and Access: Are all eligible students attending and participating in all        

required programs and assessments? 

Preliminary Finding(s): 
• 	 Overall, all eligible students were not participating in both ELA and math assessments at the 

required levels. 

• 	 Special education eligible students were not participating in ELA assessments at required 

levels and LEP students were not participating in either ELA or math assessments at required 

levels. 

Table 13: 
ELA Math 

Tested 92.0% 93.5% 
NTA 0.4% 0.9% 
NTO 7.6% 5.6% 

N-values for NTA, NTM, and NTO by Student Status: 
ELA Math 

Tested Regular 1106 1121
 Disability 146 153 

LEP 5 25 
NTA Regular 3 11 

 Disability 2 0 
NTO Regular 16 7 

 Disability 9 8 
LEP 79 63 

NTA = Not Tested, Absent 
NTM = Not Tested, Medical 

NTO = Not Tested, Other 
Analysis of Table 13: 

• 	 On the 2003 MCAS test, Revere’s student test participation rates in ELA and math were 

92.0% and 93.5%, respectively. These figures were 3.0% and 1.5% below the state’s 

standard for test participation, which is 95%. 
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• 	 In Revere, 98.3%, 93.0%, and 5.6% of regular education, special education, and LEP 

students participated in the 2003 MCAS test in ELA. 

• 	 In Revere, 98.4%, 95.0%, and 28.4% of regular education, special education, and LEP 

students participated in the 2003 MCAS test in math. 

• 	 In Revere, 1.4%, 5.7%, and 94.0% of regular education, special education, and LEP students 

did not participate for other reasons in the 2003 MCAS test in ELA.  

• 	 In Revere, 0.6%, 5.0%, and 71.6% of regular education, special education, and LEP students 

did not participate for other reasons in the 2003 MCAS test in math. 
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Part III: Summary and Preliminary Findings by Domain 

Domain A. Assessment and Evaluation 

Standards  Indicators  
Domain A - Assessment & Evaluation 
S1 - Student Assessment 

Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S2 - Participation 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S3 - Evaluation Processes 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

1 

0 
1 
0 
0 

0 
1 
0 
0 

1 
0 
0 
0 

2 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

3 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

4 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

5 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

6 7 8 9 10 Total 

0 0 0 N/A N/A 0 
0 1 1 N/A N/A 7 
1 0 0 N/A N/A 1 
0 0 0 N/A N/A 0 

1 0 N/A N/A N/A 1 
0 1 N/A N/A N/A 6 
0 0 N/A N/A N/A 0 
0 0 N/A N/A N/A 0 

0 N/A N/A N/A N/A 1 
0 N/A N/A N/A N/A 4 
1 N/A N/A N/A N/A 1 
0 N/A N/A N/A N/A 0 

Standard 1. STUDENT ASSESSMENT: District and building administrators carefully 

administer statewide assessments and teachers regularly assess the performance of their students 

relative to state and local student performance standards, and analyze aggregate and individual 

assessment results to improve curricula, instructional practices, and supplementary and remedial 

programs.  

Preliminary Finding(s): 

• 	 For the time under review, the district had a clear, well-documented assessment program that 

was comprised of various standardized tests. At regular intervals, the data from these 

assessments were analyzed and disseminated to staff by the district leadership.  

• 	 In the Revere Public Schools, the EQA’s interviews revealed that the district administrators 

were not well trained in the assessment data analysis. 
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Indicators: 

1. 	 The district has clear assessment policies and procedures that direct the regular evaluation of 

classroom, school, district, and state assessment results. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district had clear testing procedures. On an annual basis, 

the district administered a series of varied assessments. The assessments used in Revere 

included, but were not limited to: the MCAS test, the Stanford 9, Dynamic Indicators of 

Early Literacy Skills (DIBELS), Preliminary Scholastic Assessment Test (PSAT), and the 

Scholastic Assessment Test (SAT). The Stanford 9 test was also administered to all students, 

in grades 2 through 9, in the fall. In addition, the PSAT and SAT tests were given to all 

eligible students at no cost to the students. Data from the various assessments were analyzed 

and used to inform decisions in many areas within the district. 

2. 	District and building administrators carefully and accurately implement the “Principles of 

Test Administration” in their jurisdictions and provide complete and accurate information on 

student status and participation in accordance with the “Principles” in the administration of 

the MCAS test and system-wide tests. 

EQA Rating: Satisfactory 

Evidence: According to interviews, all administrators, including senior administrators, 

directors and principals, were trained extensively on the “Principles of Test Administration.” 

Leadership cabinet meetings were held for principals and directors where the test 

documentation was reviewed. In the 2002-2003 school year, an entire professional 

development day was devoted to prepare for the MCAS test. Teachers were given booklets 

on the regulations for test administration and they were reviewed in the schools. In addition, 

directors were assigned to schools to ensure the test was administered correctly. 
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3. 	The district regularly employs criterion-referenced tests, norm-referenced tests, or other 

standardized tests in addition to the MCAS test to assess the progress of all student 

populations. 

EQA Rating: Satisfactory 

Evidence: For the period under examination, the district used a wide array of assessments, 

that included, but were not limited to: the Stanford 9, DIBELS, PSAT, and SAT, Lexia 

phonetics assessments, and the Gates-MacGinitie tests for students in grades K-6. The EQA 

also found, however, that in some instances, such as special education that assessments were 

not being fully administered to all educational subgroups.    

4. 	 Regular analysis of assessment results informs improvements to: 

a. curricula,

b. instructional practices, 

c. 	 supplementary and remedial programs and services, 

d. 	 professional development, and 

e. 	  purchasing and provisioning for improved student achievement. 

EQA Rating: Satisfactory 

Evidence: Assessment results, especially from the MCAS and Stanford 9 tests, were used 

extensively in the Revere Public Schools. Between 2000-2003, all school improvement plans 

(SIPs) were driven by the MCAS test results. An item analysis of test results was used to 

inform modifications to the district’s curriculum. Administrators and lead teachers identified 

strengths and weaknesses in the curriculum based on student data and made changes 

accordingly. District-wide benchmarks were established to drive the school system’s 

instructional practices. In response to test data, staff (Title I teachers, aides, and tutors) was 

redeployed to address the needs of students. Also, the MCAS test modules were developed 

for students and these were used to help accomplish remediation work with students as 

necessary. In addition, professional development activities were determined both at the 

district and building level. This was based on both input from teachers, and an analysis of 

disaggregated MCAS test data. 
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5. 	 The district and each of its schools disseminate assessment analyses to appropriate staff at 

regular intervals. 

EQA Rating: Satisfactory 

Evidence: During the time under review, the district ensured that assessment data were 

distributed as soon as they became available. Observations, interviews, as well as documents, 

made clear that the Revere Public Schools had an established practice of data analysis. Data 

analyses were done at many levels and in many different ways. The EQA team found that the 

MCAS test analyses that were available to school committee members were clearly posted 

throughout their meeting room. Principals and administrators explained that they constantly 

referred to data during planning meetings and discussions. 

6. District administrators, building administrators, and teachers demonstrate that they have the 

skills to use aggregate and individual test analyses to improve instructional programs and 

services for all student populations. 

EQA Rating: Poor 

Evidence: During the time under review, according to interviews, all administrators were 

provided with the TestWiz software, as well as the appropriate training to use it. However, 

further questioning revealed that not all administrators were comfortable conducting analyses 

themselves. These administrators explained that pre-analyzed data was provided to them. 

Administrators also explained that teachers were frequently exposed to assessment data and 

that most teachers would be able to, at the minimum, understand the data and in most cases 

analyze it in detail (such as an item analysis). The district did a great deal of analysis of 

student data, which was primarily focused on the performance of the student populations 

either as a whole, or by grade level. However, the district was beginning in 2003 to look in 

more detail at the performance of student subgroups. 

7. 	The district educates all of its students to meet or exceed the Competency Determination 

(CD) standard by their senior year. 

EQA Rating: Satisfactory 
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Evidence: The Class of 2003 earned a 96% rate of achievement for meeting the Competency 

Determination standard. The district had already earned an 84% rate in meeting the 

Competency Determination standard for the Class of 2004. 

8. 	Classroom assessment standards, practices, and expectations for teachers and students are 

consistently linked with learning standards articulated in the state curriculum frameworks. 

EQA Rating: Satisfactory 

Evidence: According to the principals, the district’s teachers were expected to use 

assessments that were aligned with the state curriculum frameworks. In the Revere Public 

Schools, the EQA found that the staff and faculty members were using a variety of 

assessments, which were previously mentioned above, and that were aligned with the state 

curriculum frameworks. Generally, the district’s locally generated assessments were also 

aligned with the state’s frameworks and expectations.  

Standard 2. PARTICIPATION – The district and all of its schools have documented policies, 

procedures, and practices that meet federal and state participation and attendance standards. 

Data on participation in state and local tests are monitored and assessed to ensure participation 

and opportunity for all students and all subgroups. 

Preliminary Finding(s): 

• 	 During the period under review, the district had clear policies and procedures with regards to 

both student and staff attendance. In addition, the district maintained accurate records in a 

database system that was used to track absences. 

• 	 During the period under review, the district modified its attendance policy. The purpose of 

this was to strengthen its attendance requirements and mandate that students attend school at 

higher rates. 

• 	 In the Revere Public Schools, the district kept accurate student records for students who were 

eligible for alternative assessments (ALT). 
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Indicators: 

1. 	The district and each of its schools have clear policies, procedures, expectations, and 

practices that requires all students to attend and participate in all required assessments. 

EQA Rating: Satisfactory 

Evidence: For the years under examination, the district had a clear attendance policy that 

was found in all student handbooks. In Revere, parents/guardians had to agree that they had 

received it. In the district it was mandatory that all students participate in all assessment 

programs. The English Language Learner (ELL) students followed the DOE regulations with 

regard to test participation. Between 2000-2003, less than 12 percent of the special education 

population was involved in the alternative assessment (ALT) portfolio program. However, 

for the period under review the district did not meet the state’s participation rate requirement 

of 95%. In 2003, the district’s rate of participation on the ELA MCAS test was 92.0%, for 

the math MCAS test the rate was 93.5%. 

2. 	 The district and all of its schools regularly monitor and evaluate data on student and staff 

attendance. 

EQA Rating: Satisfactory 

Evidence: For the period under review, the school committee adopted a new attendance 

policy that had significantly increased the amount of time students had to be present or be in 

jeopardy of failing. Under this new policy students who were absent for more than five days 

failed for the term. Parents were notified immediately when a student reached three absences 

or tardies. Both student and staff attendance was reported daily to the central office. This 

information was shared with directors and principals via electronic mail. There were policies 

in place to control the number of staff that were allowed to take personal/professional days. 
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3. 	 The district maintains accurate records on attendance, suspensions, discipline, and dropouts 

by student subgroup populations and frequently: 

a. 	 analyzes these records;  

b. 	 uses the analyses to improve participation and involvement of all students; and 

c. 	 tracks students who have ceased to participate in school programs. 

EQA Rating: Satisfactory 

Evidence: During the time under review, the district had a database that maintained records 

with regard to student attendance, suspensions, and discipline. The district had a new 

attendance policy that significantly increased the amount of time students were required to be 

present or be in jeopardy of failing. There was concern on the part of the district that the 

DOE reported dropout rate was incorrect, because of transient students who returned to their 

country of origin. There were two attendance officers who assisted school officials in 

tracking attendance patterns. All students were included in the district’s database. During the 

period under review, the district’s attendance rate increased from 86.3% in 2000 to 93.5% in 

2001. Despite these gains the district’s average attendance rate met the state average, but was 

still below the state’s 95% attendance requirement. 

4. 	The district actively encourages student attendance in conformity with their policies and 

expectations. 

EQA Rating: Satisfactory 

Evidence: According to school officials, the newly implemented district-wide attendance 

policy had shown positive results related to increased student attendance records. School 

committee members reiterated the importance of system-wide monitoring and full 

compliance with this new policy. A call was made to the home of any student who did not 

report to school, and did not have a parent notify the school. At the elementary level there 

were some incentive programs implemented to reward students who had perfect attendance. 

Previously, the district’s attendance policy allowed for up to 40 days of absence. However, in 

addition to low attendance rates, the district had high rates of out-of-school suspension at the 

high school level. 
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5. 	 The district collects and uses data on: 

a. 	 student attendance and evaluates the effects of student attendance on performance and 

achievement, and 

b. 	staff attendance and evaluates the effects of staff attendance on staff performance and 

student achievement. 

EQA Rating: Satisfactory 

Evidence: The district maintained attendance records for both its students and staff. 

Principals reported that individual staff members with three or more absences were reminded 

of the importance of strong attendance. Data analysis around the MCAS test scores showed 

that students and staff attendance had an effect on student achievement. This initiated the 

changes that were made in the student attendance policy. The alternative high school 

instituted a variety of systems to meet the needs of the students who had attendance troubles. 

These included flexible time scheduling and Saturday school.  

6. 	 The district maintains clear and accurate records on: 

a. 	 student waivers for LEP and ALT status for MCAS assessment; and 

b. 	 waivers for staff regarding certification and progress toward certification. 

EQA Rating: Excellent 

Evidence: During the period under review, the ELL department kept all student waivers in 

their database and these waivers were in compliance with the DOE’s regulations. Less than 

12 percent of the approximately 800 students utilized the alternative portfolio assessment and 

the special education office kept the records and filed the returned and graded portfolios. 

In Revere, the central office kept all staff certification records. Staff members on state 

waivers were monitored throughout the year until certification status was attained. If 

certification was not attained, and adequate progress was made, within a period of time the 

superintendent made a judgment as to whether to seek another waiver for the individual. 

This decision was made with input from the building principal or program director. 
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7. 	The district focuses on and improves educational outcomes, including English language 

proficiency for all English language learners  (ELL) and: 

a. 	maintains clear, accurate, program and individual records of all English language 

learners; 

b. 	annually reviews disaggregated data from standardized tests, attendance, suspension, 

discipline, and dropout records; and 

c. 	uses data analyses to review programs and services to English language learners and 

focuses on areas of needed improvement. 

EQA Rating: Satisfactory 

Evidence: For the period under review, all new ELL students were referred to the ELL 

office. In that office, the director assessed the needs of the individual student and then 

determined the appropriate placement for the student. During the years under examination, 

the bilingual program was centralized in one facility, but since 2003 the ELL students were 

dispersed to other sites. In 2003, the district’s ELL students attended their neighborhood 

school. The district had a full immersion program and ELL instructors worked with the 

classroom teachers on the various accommodations that were necessary. According to school 

officials, data from some subgroups, such as FRL/Y and ELL students was not reviewed in 

depth. 

Standard 3. EVALUATION PROCESSES: The district uses student assessment data in its 

development and usage of school, program, and personnel evaluation.  The evaluation process 

focuses on accountability for administrators, teachers, and staff, and one of the goals of the 

process is the improvement of achievement for all students. 

Preliminary Finding(s): 

• 	 In Revere, the district adopted a uniform evaluation system for its teachers based on Jon 

Saphier’s Principles for Effective Teaching. 

• 	 Between 2000-2003, the district effectively used the MCAS and Stanford 9 test data to 

revise the curriculum and to inform improvements to student performance. 
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Indicators: 

1. 	 The district employs a system of: 

a. 	 school evaluation that focuses on accountability for administrators; 

b. 	 program evaluation that focuses on accountability for administrators and staff; and 

c. 	 personnel evaluation that focuses on accountability for administrators, teachers, and staff. 

EQA Rating: Excellent 

Evidence: According to interviews with administrators and documented evaluation 

procedures, the superintendent evaluated principals every year. An analysis of school MCAS 

test results and a progress review of school improvement plans served as a focal point for the 

evaluation. The superintendent and the assistant superintendent evaluated curriculum 

directors yearly. Directors conducted a self-evaluation focusing on eight personal goals 

related to the school or system-wide goals. Annually, principals and directors evaluated 

teachers without professional status. As part of this evaluation they were observed at least 

three times per school year. Teachers with professional status were evaluated on a four-year 

cycle, they could also opt for a journal method of evaluation. Generally, the Jon Saphier’s 

Research for Better Teaching supervision and evaluation model was utilized throughout the 

district. Pre-conferencing and post-conferencing occurred as part of the evaluation process. 

All second year teachers were required to take Jon Saphier’s first course. In the district, 90 

percent of teachers with professional status took the first course and 50 percent took the 

second course. A review of a sampling of teacher evaluations indicated consistent use of the 

Saphier model of evaluation procedures. These conformed to the regulations of state 

education reform. 

2. 	The results of the district’s program evaluation are analyzed and used to inform needed 

changes or modifications in the district’s programs and services that would most likely result 

in improved student achievement. 

EQA Rating: Satisfactory 

Evidence: The district’s improvement plan indicated that high expectations existed for 

students and that the curriculum frameworks were utilized. An analysis of the MCAS test and 

Stanford test results served as the basis for evaluation of instructional and student support 
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programs. School action plans listed recommendations for curriculum improvement. During 

district interviews, administrators indicated that the evaluation of the district’s program 

offerings occurred annually at the school, grades K–12, and district levels. Examples of 

program evaluations using test data were used related to numeracy, problem solving, and 

grammar. Programs such as Math Mate and the John Collins Writing Across the Curriculum 

resulted in small changes. From 2000-2002 the Math Proficiency Index increased from 57.5 

to 60.5 and in ELA increased from 71.7 to 78.7. However, the scores dipped slightly in 2003, 

to 60.4 and 75.4 for math and ELA respectively. The TestWiz was used as a tool for data 

analysis. The district established pilot programs at various grade levels to improve 

instruction. Based upon the results of these pilot programs they were either discontinued or 

expanded into other schools. In addition, the district made it a practice of sending its 

administrators and teachers out to other urban districts to observe programs. The district 

administration hoped that this would allow the most effective programs to be in place in the 

district. 

3. 	 There is an ongoing process to: 

a. monitor; and 

b. 	 evaluate the quality, adequacy, and effectiveness of the curriculum and instructional 

programs. 

EQA Rating: Satisfactory 

Evidence: For the time under review, interviews with district administrators indicated that 

monitoring and evaluating the curriculum and instructional programs were an annual district 

priority. Principals held curriculum meetings with the teaching and support staff on a 

monthly basis. Principals then met with curriculum directors and the central office team to 

establish annual plans for pilot programs, curriculum revisions, and professional 

development programs to assist staff in the implementation of curriculum modifications. 
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4. 	 The district’s evaluation procedure for administrators complies with the requirements of the 

Massachusetts Education Reform Act. 

EQA Rating: Satisfactory 

Evidence: According to interviews with administrators and the district’s documentation, the 

district’s evaluation procedures utilized the Saphier model, which included a self-evaluation 

component. This was confirmed by a review of a random sampling of administrators’ 

evaluations. The process in place in the district complied with the requirements of education 

reform in Massachusetts.  

5. 	The district’s evaluation procedure for teachers complies with the requirements of the 

Education Reform Act. 

EQA Rating: Satisfactory 

Evidence: The district’s documents and onsite interviews revealed that the district’s teacher 

evaluation procedures utilized the Saphier model. The EQA found that this evaluation model 

that the district used complied with the requirements of education reform. Further, a random 

sample of 15 percent of the teacher evaluations indicated that these evaluations were 

completed in an accurate and timely manner.  

6. 	 In order to improve achievement for all students, the district uses disaggregated assessment 

scores to: 

a. 	 evaluate specific aspects of achievement, so that data can be analyzed to identify specific 

strengths and weaknesses in curriculum and instruction; 

b. 	 set priorities for professional development; and 

c. 	 reallocate resources to improve achievement levels for all student populations. 

EQA Rating: Poor 

Evidence: The district made use of the MCAS and Stanford test scores in evaluating its 

students’ achievement. During the interview process, it was indicated that such analysis 

resulted in doubling the instructional time in literacy instruction at the elementary level to 

120 minutes daily. Based on the grades 7-8 MCAS test scores, some students were 

programmed for double English and math instruction in grades 9,10, and 11. During the 
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interview process, it was discovered that professional development offerings were connected 

to curriculum and instructional changes being made to improve student performance. Some 

analysis took place using disaggregated test scores.  

During interviews, district administrators acknowledged that they needed to do a better job in 

this area. The emphasis was more focused on data assessment of the MCAS and Stanford test 

results related to program and course content rather than identifying specific strength and 

weaknesses and setting priorities for professional development. The district used MCAS test 

data to allocate funds for student support services through its Title I, ELL, and teacher aides. 
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Domain B. Curriculum and Instruction 

Standards  Indicators  
Domain B - Curriculum & Instruction 
S4 - Curriculum 

Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S5 - Instruction:  Expectations & Policies 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S6 - Access To Quality Education Programs 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

S7 - Professional Development & Training 
Excellent 
Satisfactory 
Poor 
Unsatisfactory 

1 

1 
0 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

2 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

3 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

0 
1 
0 
0 

4 

0 
1 
0 
0 

0 
1 
0 
0 

0 
0 
1 
0 

0 
1 
0 
0 

5 6 7 8 9 10 Total 

0 0 0 N/A N/A N/A 1 
1 1 1 N/A N/A N/A 6 
0 0 0 N/A N/A N/A 0 
0 0 0 N/A N/A N/A 0 

0 N/A N/A N/A N/A N/A 0 
1 N/A N/A N/A N/A N/A 4 
0 N/A N/A N/A N/A N/A 0 
0 N/A N/A N/A N/A N/A 0 

0 0 N/A N/A N/A N/A 0 
0 0 N/A N/A N/A N/A 3 
1 1 N/A N/A N/A N/A 3 
0 0 N/A N/A N/A N/A 0 

0 0 0 N/A N/A N/A 0 
1 1 1 N/A N/A N/A 7 
0 0 0 N/A N/A N/A 0 
0 0 0 N/A N/A N/A 0 

Standard 4. CURRICULUM: The district and each of its schools and programs utilize 

curricula that are aligned with the state curriculum frameworks in the core academic subjects of 

English Language Arts (ELA), mathematics, science and technology, history and social science, 

and world languages. The curricula are current, academically sound, and clearly understood by 

all who administer and teach in the district. 

Preliminary Finding(s): 

• 	 In Revere, the district had an extensive and well-organized system to ensure that the district 

curriculum was fully implemented. This curriculum system included directors and lead 

teachers being assigned for all grade levels PreK-12. 

• 	 Between 2000-2003, the district curriculum was current and fully aligned with the state 

curriculum frameworks. The district’s curricula were reviewed annually, available with 

52




written curriculum guides, and was distributed to all teachers in their particular area of 

instruction. 

Indicators: 

1. A curriculum leader is assigned to and active in every school in the district. 

EQA Rating: Excellent 

Evidence: In the Revere Public Schools, there were various administrators throughout the 

district, including directors (in grades PreK-12, K-6, 7-12) and lead teachers for all grade 

levels/course areas that ensured that the curriculum was coordinated throughout the district. 

The EQA found that the district’s organizational chart, polices, and practices codified the 

shared mission of implementing the curriculum across the school system. 

2. Teachers in all of the district’s schools: 

a. have access to the current curriculum; 

b. are trained in their use; and 

c. are expected to use them in planning and delivering instruction. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, all members of the staff received updated curriculum 

materials on a regular basis. The curriculum had benchmarks aligned to the state’s 

curriculum frameworks and all teachers were being trained in the use of standards-based 

education. Lesson plan books were reviewed periodically and the administration stated that 

pre-test and post-test results were monitored to ensure that the curriculum was being 

followed. 

3. The district has an established, well-documented process involving teachers in the annual 

review and/or revision of curriculum based on the analyses of results of standardized tests.  

EQA Rating: Satisfactory 

Evidence: In the district, there was an annual review of all curriculum and committees, 

which were well established and that consisted of lead teachers, directors, and 
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principals/assistants. According to administrators and the documentation, the MCAS test and 

Stanford test data were analyzed and compared school-to-school, school-to-district, and 

district-to-state, while curriculum adjustments were made. 

4. Modifications and/or revisions to curricula are: 

a. 	evaluated for their effectiveness in improving equitable student achievement for all 

student populations; and 

b. 	 revised as necessary and disseminated to staff. 

EQA Rating: Satisfactory 

Evidence: Monthly curriculum meetings were held on a grade level basis and included 

classroom teachers, special education teachers, and Title I staff. When these meetings were 

held curriculum issues were addressed, which had a district-wide impact. Using data from 

pre-tests and post-tests from the Stanford 9 and the MCAS assessments, revisions to the 

curriculum were discussed, researched, and revisions were disseminated to all the staff. The 

district spent some time looking at special education, ELL, and FRL groups. There was an 

alignment of the district’s curriculum guides to the Massachusetts curriculum frameworks, 

and the curriculum guides were also available throughout the district.   

5. 	 The district regularly implements an established, well-documented process to ensure: 

a. horizontal instructional program articulation throughout the system; and 

b. 	 alignment with the state curriculum frameworks across all Grades PreK-12. 

EQA Rating: Satisfactory 

Evidence: There were monthly, grade-level meetings held in every school. It was during 

these meetings that discussions occurred and activities took place to ensure that there was 

horizontal and vertical curriculum articulation district-wide. According to the administration, 

staff input was critical to the process. 

6. Instructional time in each content area: 

a. 	 meets state requirements at each level; and 
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b. 	meets the educational needs of students as determined through an analysis of student 

achievement data. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district met the state instructional time requirements at 

both the elementary and secondary level. The ELA time allotments at the elementary level 

were doubled to 120 minutes per day. The math time allotments were increased to 90 minutes 

per day. At the middle and senior high school levels, there were double periods of ELA 

and/or math for students who had been identified as “high risk” according to test results and 

their teachers’ input. 

7. 	 Staffing levels are adequate to deliver the district’s curriculum to all students and student 

subgroups. 

EQA Rating: Satisfactory 

Evidence: In Revere, according to school officials, there was sufficient staffing to meet the 

needs of all the district’s students. There was ELL, Title I, Reading Recovery, Writing Across 

the Curriculum, and various other programs, with significant personnel support to aid the 

improvement of student achievement. However, during the period under review, there was a 

noticeable increase in class sizes due to a reduction in staffing levels. 

Standard 5. INSTRUCTION: EXPECTATIONS AND POLICIES: The district uses the 

analysis of student achievement data to develop policies and documents that express high 

expectations for student achievement, the employment of quality faculty and staff, and clear 

expectations of the use of effective instructional methods strategies and practices to teach all 

students. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the district had high expectations for all of its students. This was well 

recognized in the district’s documentation, which stated that the district had a goal of each 

student scoring 240 plus on the MCAS test. 

55




• 	 During the period under review, the district provided both sufficient instructional time and 

highly qualified staff to address the needs of its students. For example, additional 

instructional time was offered in both ELA and math, at all grade levels, as it was needed. 

Indicators: 

1. 	 The district has implemented instructional programs that: 

a. 	 are designed to meet the assessed needs of its students; and 

b. 	 include the practices, resources, and procedures needed to support the 


 instructional programs.


EQA Rating: Satisfactory 

Evidence: The Scott Foresman reading series was used in the district, and the students were 

tested to place them within the ELA appropriate reading level (high, middle, low). The 

special education and ELL staff members joined classroom teachers in being trained for this 

program. There were Title I and Reading Recovery services available at the elementary level 

and Reading 180 was instituted at the middle and senior high schools. The Junior Great 

Books program was being utilized at the middle school. Also, there was a math partnership 

with Mass Insight and 52 staff members participated in the ten-hour Math Academy course. 

2. 	 Improving and/or sustaining student achievement is the shared responsibility of: 

a. the district; 

b. 	 each of its schools; 

c. the students; 

d. 	 their parents; and 

e. the community. 

EQA Rating: Satisfactory 

Evidence: The district had a clear goal for all of its students on the MCAS test, which was to 

achieve a score of 240 plus. The district officials being interviewed consistently mentioned 

this, while staff members conveyed these expectations to the parents. However, the district 

had the parents approve of this expectation in order to assist the students in meeting the 

standard. The district, in each school, had parent conferences, literary nights, math nights, 
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and meet the staff nights. Homework assignments were posted on their school websites. In 

addition, the district facilitated access to other services for students to help aid their success. 

These included a Massachusetts General Hospital clinic and a police substation within the 

high school complex. 

3. 	 The district has allocated sufficient instructional time in the core content areas to promote 

academic achievement and a level of proficiency for all students. 

EQA Rating: Satisfactory 

Evidence: At the elementary level, instructional time was adjusted to allow for 120 minutes 

of ELA and 90 minutes for math. This was two times the amount of time that was previously 

allotted. The high school implemented double periods of ELA and math for those students 

that were identified as “high risk.” This program was instituted during the school day to 

ensure that 100 percent of the students that needed assistance received it. 

4. 	 The district employs highly qualified faculty that are certified in the area(s) of their primary 

assignment or responsibility. 

EQA Rating: Satisfactory 

Evidence: According to documentation provided by the district, during the 2002-2003 school 

year, 98 percent of their staff was certified in their primary area of assignment. In 2003, 

seven teachers did not have the appropriate certification but had appropriate waivers. The 

district administrators indicated their goal was to have all Grade 6 teachers become certified 

in their particular area of focus instead of a general certification. 

5. 	 District employment policies and practices identify, and encourage skilled, highly qualified 

personnel to be appointed to and remain in the district’s employ.  

EQA Rating: Satisfactory 

Evidence: In the Revere Public Schools, according to interviews with the superintendent and 

principals, the practice of the district was to hire teachers as needed. They utilized several 

methods to recruit the most highly qualified teachers available at the time. These varied 
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methods of recruitment, which were newspaper advertising, educational advertising, and the 

district’s internal employment postings were then deployed as needed.  

STANDARD 6. ACCESS TO QUALITY EDUCATION PROGRAMS: District and school 

policies and practices require all faculty, staff and students to be in attendance. Retention, 

suspension, transition management, and dropout prevention policies and programs encourage and 

support equitable participation in quality educational programs for all students. 

Preliminary Finding(s): 

• 	 Between 2000-2003, the Revere Public Schools had clear district policies that mandated high 

expectations for student attendance. Thus far, however, the district did not achieve the state’s 

goal of 95% attendance for students. 

• 	 In the Revere Public Schools, the district increased its expectations for its graduation and 

assessment requirements for its students. 

• 	 Between 2000-2003, data demonstrated that the district had a suspension rate that exceeded 

the state average. Interviews and a review of documentation indicated that each school had a 

different system in place to address student behavior issues. 

• 	 During the period under examination, the district did not have clear or well-documented 

policies or practices regarding matters of student retention and suspension/exclusion. The 

data demonstrated that the district had a suspension rate that exceeded the state average. 

• 	 The district did not have any specific policies addressing the needs of transient students, but 

these students were serviced as part of the district’s general student support network and 

provided services as needed. 
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Indicators: 

1. 	 District and school policies and practices require all staff and students to be in attendance. 

EQA Rating: Satisfactory 

Evidence: In Revere, the district’s teacher attendance policies were clearly laid out in the 

contract with the teachers’ union. According to interviews with administrators, staff 

attendance was good and was improving further. Student attendance policies were described 

in the student handbooks. These were provided to all students and parents. In 2002, student 

attendance for the district was 94.2 percent, which was below the state’s 95 percent standard. 

Attendance at the high school was even lower than the overall district average. The district 

policy expected students to have at least 90 percent attendance. The district had two 

attendance officers to address students with attendance issues.   

2. 	 The district has well-documented policies and practices that support equitable participation in 

quality educational programs for all students. The policies, procedures and practices address: 

a. 	 transition management; and 

b. dropout prevention. 

EQA Rating: Satisfactory 

Evidence: The district kept paperwork on all its students and counselors worked with 

students moving from school-to-school. The district’s dropout rate was approximately seven 

percent annually, which was two times the state’s rate for student dropouts. Interviews with 

administrators revealed that dropout prevention was one of the highest priority goals for the 

2003-2004 school year. 
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3. 	 The district has well-documented policies and practices that support equitable participation in 

quality educational programs for all students that address: 

a. 	 high expectations for all students; 

b. 	 participation in challenging courses; 

c. 	 support for students to remain in and succeed in quality programs; and 

d. 	 equitable participation in advanced and AP-type courses. 

EQA Rating: Satisfactory 

Evidence: In the Revere Public Schools, the student handbooks detailed the high 

expectations the district had for its students. For the period under review, the district 

increased its high school graduation requirements, especially in ELA and math. The district 

also intensified its student assessments schedule. For example, all students in grades 10 and 

11 were required to take the PSAT. Support was provided to students in a number of ways, 

which included some ability level grouping of the students, as well as weekend and before 

and after school MCAS test assistance. The district discontinued the practice of study halls, 

as these were seen to be ineffective. The district offered some Advanced Placement (AP) 

level courses. According to data provided by the district’s equity coordinators the 

composition of these classes was 60 percent male and 40 percent female. In addition, 

approximately 30 percent of the students enrolled in these courses were students of color and 

25 percent were students that were eligible for the free and reduced lunch program. 

4. 	 The district has well-documented policies and practices that respond to student behavior and 

support student needs in an equitable manner. The policies, procedures, and practices address 

issues in the areas of: 

a. retention; and 

b. suspension/exclusion.

EQA Rating: Poor 

Evidence: In Revere, according to interviews with district administrators and principals, the 

decision to retain students at the elementary level was determined during a 
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teacher/parent/student conference. At the high school, retention status was simply an issue of 

credits and the district was changing the procedure in the middle school to more closely 

resemble the high school’s credit system. Suspensions and exclusions occurred when 

students violated the schools’ and district’s rules, which were detailed in the student 

handbooks. Each school had a system in place to address student behavior issues. The 

district’s processes for retention and suspension/exclusion were not well documented and 

consequently varied from school-to-school. In addition, the student retention rate for the 

district was increasing and in 2001 was 7.2%. This was compared to the state average of 

2.5%. In Revere, the retention rate was particularly high for females at 8.1% (compared to 

the state average of 2.0%) whereas males in Revere had a retention rate of 6.2% (compared 

to the state average of 3.0%). Also, the district’s student retention rate between 2000-2002 

was 11.3%, 27%, and 33.8%, respectively. 

5. 	 The district has policies and programs in place to address the needs of transient or mobile 

students, which promotes their involvement in high quality and challenging programs.  

EQA Rating: Poor 

Evidence: The district did not have any specific policies addressing the needs of transient or 

mobile students. However, these students were picked up as part of the district’s general 

support network and provided services as needed. According to interviews with 

administrators, there was a great deal of movement in the student population throughout the 

system. Data was available for each school showing rates of transient students and student 

mobility, which was approximately 30 percent for the district per year. 

6. 	The district has policies and practices that assign faculty to students and courses that 

maximize all faculty talents and skills and promote high levels of student achievement. 

EQA Rating: Poor 

Evidence: In the Revere Public Schools, according to interviews with the superintendent and 

principals, the practice of the district was to hire teachers as needed. They utilized several 

methods to recruit the most highly qualified teachers available at the time. However, 
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interviews with administrators revealed that teachers were rarely reassigned to schools where 

their specific skills could be better used. 

Standard 7. PROFESSIONAL DEVELOPMENT AND TRAINING: The district has 

adopted and implemented a Professional Development Plan developed through the analyses of 

data for all administrators, teachers, and other professional staff, paraprofessionals and teacher 

assistants, and professional support teams 

Preliminary Finding(s): 

• 	 For the years under review, the district offered a variety of professional development 

programs for teachers based on analysis of the MCAS test scores that were designed to 

support instructional programs. 

• 	 In Revere, professional development was provided to teachers when new curriculum 

programs or pilot programs were implemented. 

• 	 In the Revere Public Schools, the major focus of the district’s professional development plan 

was to improve academic instruction in the content areas. 

Indicators: 

1. 	The district ensures that every school in the district has identified its professional 

development needs. The district has developed and implemented a professional development 

plan to address these identified needs for all: 

a. principals;

b. Teachers; and 

c. 	 other professional staff, including paraprofessionals and teacher assistants. 

EQA Rating: Satisfactory 

Evidence: The district’s professional development plan was well documented with numerous 

action plans and activities for training and re-certification. During interviews principals 

indicated that the schools used data related to No Child Left Behind  (NCLB) and 2002 and 

2003 MCAS test data analysis as baseline information for professional development 
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activities. The TestWiz software was a tool that was used in the district along with examining 

high and low sub-test scores. Specific test questions below a correct response rate of 75 

percent were established as benchmarks for review by the district. Working with their 

teachers in this review process, principals then met with the assistant superintendent to 

establish the district’s professional development plan.  

Principals indicated that they also asked teachers what they needed and what student services 

would help to improve instruction. Teachers were asked to reflect on training needs and 

inform the principal. Input from paraprofessionals and support personnel was also sought and 

these staff members took part in the training offered. Nine sessions, one hour in duration 

after school, summer institutes, evening courses, and workshops and seminars outside the 

district comprised the program. All schools had study groups for curriculum review. The 

district had sponsored retreats outside of the district after the school year ended. Professional 

development points (PDPs) were given for the teacher re-certification purposes. Career 

ladder opportunities were provided within the district for aspiring administrators. New 

administrators were assigned mentors. In addition, the district endorsed the National Board 

for Professional Teaching Standards (NBPTS) and provided $3,000 per year (for a period of 

10 years) to these certified teachers. The district had 12 teachers who received this national 

certification. 

2. 	 The district updates its Professional Development Plan annually and sets forth a budget for 

professional development within the confines of the foundation budget. 

EQA Rating: Satisfactory 

Evidence: In Revere, the process of establishing the professional development plan took 

place yearly. There was an ongoing committee for this purpose comprised of central office 

personnel, directors, and head teachers. Surveys were distributed and tabulated annually. The 

hours provided were as follows: 20 hours for teachers, 9.5 hours for directors, and 4.5 hours 

for principals. During the period of review, the district was below the professional 

development spending requirement by $79,950 for 2000 and above it for 2001 and 2002. 
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3. 	 The district’s Professional Development program is informed by the following: 

a. 	 analysis of student assessment data disaggregated by student subgroup populations; 

b. 	 evaluation results of programs and services; and 

c. evaluations of professional staff and administrators. 

EQA Rating: Satisfactory 

Evidence: During the interview process, principals indicated they were getting better with 

data analysis. They indicated that the TestWiz software had helped them and their staff 

members become more effective in using data to inform educational reforms. The principals 

indicated that in the district more analysis was necessary as related to student sub-groups. 

Each teacher had a professional development binder listing all programs and activities 

offered by the district. The need to improve writing skills resulted in the use of the John 

Collins Writing Program as an example of a program evaluation resulting in professional 

development for staff. Through the Jon Saphier model for staff evaluation, teachers and 

principals identified needs for further training to improve student performance. 

4. 	The district’s Professional Development programs include training in the teaching of the 

curriculum frameworks, participatory decision-making, community and parental 

involvement, and other skills required for the effective implementation of education reform. 

EQA Rating: Satisfactory 

Evidence: In the Revere Public Schools, the professional development plan included training 

in many instructional content and methodology areas related to the state curriculum 

frameworks. This was a high priority for the district. Lead teachers and administrators 

received training in participatory decision-making. Through school councils, training was 

provided to parents and community representatives. 

5. 	 The district’s Professional Development Plan and programs include: data analysis skills for 

staff, accommodations for diverse styles of learning, and are aligned with the District 

Curriculum Accommodation Plan. 

EQA Rating: Satisfactory 
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Evidence: Between 2000-2003, lead teachers were trained in data analysis that was related to 

curriculum items on the MCAS tests. The training for teachers in these areas had not been 

formally provided. There were assessment teams in every school where the MCAS and 

Stanford test data was analyzed. Professional development activities in the district also 

included training in diverse styles of learning. Administrators indicated in the interview 

process that the professional development plan and the district curriculum accommodation 

plan (DCAP) were aligned. A review of both documents showed an appropriate overlap of 

training activities. 

6. 	Administrators and teachers advance their knowledge and skills on a regular basis by 

enrolling in courses that are directly related to their professional assignments. 

EQA Rating: Satisfactory 

Evidence: In Revere, teachers and administrators pursued college courses that were offered 

on-site in the district and courses, seminars, and workshops offered outside the district. 

Administrators indicated that the staff was informed about ongoing programs. The programs 

that teachers attended needed to match the teacher’s curriculum area. The district used a 

standardized conference attendance request form. The principal and the assistant 

superintendent reviewed and approved all requests. 

7. 	 The district’s Professional Development Plan is implemented to address and sustain the goals 

identified in the District Improvement Plan and individual School Improvement Plans. 

EQA Rating: Satisfactory 

Evidence: During the interview process and the district’s documentation, the EQA found 

that the professional development plan, the district improvement plan (DIP), and the school 

improvement plans (SIPs) were aligned and linked together. A further review of these 

documents and the district’s practices demonstrated that that integration of goals and 

instructional activities was occurring in the Revere Public Schools. 
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Domain C: Student Academic and Support Services

  1 2 3 4 5 6 7 8 9 10 
D

0 0 0 0 0 0 0 0 
1 1 1 1 1 1 1 7 
0 0 0 0 0 0 0 0 
0 0 0 0 0 0 0 0 

 Standards Indicators Total 
omain C - Academic Support Services 

S8 - Student Academic Support Services 
Excellent N/A N/A N/A 
Satisfactory N/A N/A N/A 
Poor N/A N/A N/A 
Unsatisfactory N/A N/A N/A 

Standard 8. STUDENT ACADEMIC SUPPORT SERVICES: The district provides 

appropriate academic support services in ELA, math, and other core content areas for students 

that are not meeting state performance expectations. The district engages in a comprehensive 

analysis of the results from student performance assessments and student needs in order to 

determine the content and scope of academic support services that are offered. 

Preliminary Finding(s): 

• 	 For the period under examination, the district committed significant financial expenditures to 

implement a standardized reading program at the elementary level.  

• 	 In Revere, the superintendent initiated a formal, yearly assessment program for all district 

administrators to analyze results of the MCAS test. 

Indicators: 
1. 	The district has adopted and is implementing a District Curriculum Accommodation Plan 

(DCAP), which may be a component of the District Improvement Plan (DIP), to assist 

principals in ensuring that all efforts have been made to meet students’ needs in regular 

education. 

EQA Rating: Satisfactory 

Evidence: The district had a district curriculum accommodation plan (DCAP) that listed the 

goals related to improving instruction, aligning the district’s curriculum with the frameworks, 

analyzing test data analysis, and improving the district’s proficiency scores in ELA and math. 

During the interview process, principals indicated that the plan started with an analysis and 

review of the state’s MCAS test reports for each school. The special education students and 
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ELL students were included in this analysis. Each school formed an MCAS test team to 

identify students who needed remediation. Support instruction courses were provided from 

the beginning of November to February for a total of 20 classes after school at the elementary 

and middle school levels. At the high school level, students were scheduled for double ELA 

and math in grades 9, 10 and 11, depending on need, and based on MCAS test scores in 

grades 7 and 8. The principals reported that the district implemented instructional initiatives, 

such as John Collins, Writing Across The Curriculum, Rose Bradley’s reading program, and 

Lexia. 

2. 	 The district has a DCAP that is designed to assist the regular classroom teacher in: 

a. 	analyzing and accommodating diverse learning styles of all students in the regular 

classroom; and  

b. 	 providing appropriate services and support within the regular education program. 

EQA Rating: Satisfactory 

Evidence: For the period under review, the district implemented Jon Saphier’s Effective 

Teaching Program to assist teachers in better accommodating diverse learning styles. At the 

school level, special education and ELL teachers were required to participate in curriculum 

meetings in the core content areas. Programs for parents were held to solicit parent support in 

the learning process. Orientation nights, family math nights, MCAS test programs for 

parents, and diversity nights were examples. Also, homework clubs were established after 

school. The district had a standardized homework schedule starting in Kindergarten. Parents 

were able to electronically mail teachers regarding student performance and electronic-mail 

capabilities were available for all teachers. The support staff that was available in all schools 

to assist students included special education assistants, ELL assistants, guidance personnel, 

social workers, Title I assistants, as well as academic tutors. Individual Student Success Plans 

(ISSPs) that delineated remediation services were regularly implemented in the district.  
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3. 	 Components of the DCAP include the following: 

a. 	 direct and systematic instruction in reading; 

b. 	 provision of services to address the needs of students whose behavior may interfere with 

learning; 

c. provisions encouraging teacher mentoring and collaboration and parental involvement; 

and 

d. 	 assistance to classroom teachers, such as professional development, to help them analyze 

and accommodate the needs of students. 

EQA Rating: Satisfactory 

Evidence: The district implemented a standardized reading program at the elementary level 

in all schools through the purchase of the Scott Foresman Reading Series. All teachers were 

provided professional training in this program and this was a major financial expenditure for 

the district. Student handbooks system-wide clearly addressed policies and procedures 

relating to a code of conduct for all students. However, the DCAP did not describe strategies 

to address poor student behavior that interfered with learning. Students experiencing social 

and emotional difficulties were referred to school building support teams to determine which 

strategies were employed. Special education services, intervention involving social workers, 

school psychologists, outside contracted consultants, and alternative educational placement 

within and outside the district were some of the educational options available to assist 

students. During the interview process, principals indicated that a zero tolerance policy was 

strictly enforced in the district in matters related to weapons, violence, and drugs. All new 

teachers hired were assigned to a teacher mentor. The district had a formal mentoring 

program, as well as a five-day orientation program for new staff members. The district 

required that all second year teachers complete Jon Saphier’s Effective Teaching Program. 

4. 	The district engages in a formal, comprehensive analysis of the results from student 

performance assessments and student needs to determine the content and scope of academic 

support services that are offered. 

EQA Rating: Satisfactory 
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Evidence: Between 2000-2003, the district had a formal plan initiated by the superintendent 

to analyze the MCAS test results. Results were distributed and reviewed at an administrative 

meeting with comparisons made school-to-school, school-to-state, and district-to-state. 

Principals further analyzed test items and with teacher teams and developed priorities for 

curriculum and staffing modifications. In Revere, standardized test questions in which 

students had a less than 75 percent correct response rate were prioritized for further 

instruction. Principals had the autonomy to adjust their building budgets to provide for 

appropriate staffing patterns to best accommodate students’ learning needs. However, despite 

analyzing student assessment data and implementing programmatic changes the district’s 

students still scored below the state average. In addition, the MCAS test scores of students in 

various educational subgroups declined during the period under review. For example, in 

2001-2003, FRL/Y students declined from 69.6 to 68.7 in ELA and from 56.9 to 53.3 in 

math. A similar pattern also existed for both African-American and Hispanic-American 

students in Revere. 

5. 	 Beginning at the Kindergarten level, the district uses data available from classroom teachers 

and standardized tests to: 

a. 	 identify all students who are not meeting grade-level performance expectations; and 

b. 	 provide these students with sufficient supplementary and/or remedial services. 

EQA Rating: Satisfactory 

Evidence: The district adopted the Scott Forsman Reading Series to provide a standardized 

instructional reading program. Reading assessments on a continuous basis were given 

through this program. In addition, the district analyzed MCAS and Stanford test data to 

identify student weaknesses in basic skill areas. Students in need of remediation who were 

below grade level were referred to the building's support team. A determination were made to 

develop a student success plan or to initiate a referral for special education services, Title I 

support, or ELL support. 

69




6. 	 Early intervention reading programs are provided at the primary level to ensure that by the 

end of Grade 3 students are reading at the Proficiency level on the MCAS test. 

EQA Rating: Satisfactory 

Evidence: During the period under examination, the district established reading as a priority 

through the adoption of the Scott Forsman Reading Series. All pre-school and elementary 

teachers were trained to implement this series. Records were maintained for each student and 

reading performance was tracked as students progressed from grade-to-grade. Students 

needing support in reading were assigned to instructional blocks with Title I teachers. The 

district provided early grade level support in reading through Reading Recovery and the Rose 

Bradley Phonics Program. 

7. 	 The district develops Student Success Plans for all students who qualify for them, and the 

Plans contain the components required by statute. 

EQA Rating: Satisfactory 

Evidence: In Revere, the development of student success plans was used extensively in the 

district. With the significant student diversity and transiency issues in the district, ISSPs were 

implemented to define learning strategies and the resources necessary to improve student 

achievement. 
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Domain D: Leadership and Governance

Satisfactory 

 Standards   Indicators  
Domain D - Leadership, Governance, 
& Organization 
S9 - Organizational Leadership:  Direction, 

Goal Setting, Policies & Planning 
Excellent 

1 

1 2 

0 0 
1 1 

3 4 

0 0 
1 0 

5 6 

1 0 
1 1 

7 8 

0 0 
1 N/A 

9 10 

N/A N/A 
N/A 7 

Total 

1 

Poor 0 0 0 0 0 0 0 0 N/A N/A 0 
Unsatisfactory 

S10 - Organizational & Human Resource 
0 0 0 0 0 0 0 0 N/A N/A 0 

Excellent 
Management 

0 0 0 0 0 1 0 0 N/A N/A 1 
Satisfactory 1 1 1 1 1 0 1 1 N/A N/A 7 
Poor 0 0 0 0 0 0 0 0 N/A N/A 0 
Unsatisfactory 0 0 0 0 0 0 0 0 N/A N/A 0 

Standard 9. ORGANIZATIONAL LEADERSHIP: DIRECTION, GOAL SETTING, 

POLICIES AND PLANNING: The district and each of its schools and programs implement 

improvement plans that are based on the analysis of recent and long-range student performance 

data. The district provides and maintains thorough, complete, and informative documentation on 

past and current initiatives, practices, policies, procedures, and achievements of the district and 

its students. District leaders provide clear direction for student, school, and district performance.   

Implementation of improvement plans is consistently assessed and modified based on ongoing 

analyses of student achievement data. 

Preliminary Finding(s): 

• 	 From 2000-2003, in Revere, the district initiated significant efforts to analyze student 

achievement data, and used it to reorganize its administrative organization and to address 

weaknesses in teaching and learning. 

• 	 During the period under examination, in Revere, strategic planning, the district improvement 

plan (DIP), and school improvement plans (SIPs) were not fully integrated. Further, the 

district’s work on the consolidated grant process involved too few committee members to 

adequately represent the full number of stakeholders in the district. 
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• 	 In Revere, the district leadership’s communication to both its staff and the community at-

large was dependent on too few reports, newsletters, media reports, and presentations to 

facilitate a complete understanding of the initiatives and achievements of the school district. 

Indicators: 

1. 	 The district provides and maintains thorough, complete, and informative documentation on 

past and current initiatives, practices, policies, procedures, and achievements of the district 

and its students. This documentation is accessible and well organized. 

EQA Rating: Satisfactory 

Evidence: In Revere, there were substantial efforts to document the district’s practices, 

policies, and student achievement. For example, annually, multiple charts were created to 

analyze and present student data in order to present them to the district, the school 

committee, and the community. Further, school newsletters supplemented the televised 

school committee presentations and the district publicized its list of initiatives.  

The superintendent wrote regular opinion editorial pieces about the district for local 

publication. In Revere, district administrators had access to electronic and hard copies of 

school system reports. All of the administrators were trained to use TestWiz to create further 

detailed analysis of the student achievement data. The district policy manual, school 

handbooks, and current New England Association of Schools and Colleges (NEASC) report 

supplemented the available school documents.  

2. 	 The District Improvement Plan (DIP) incorporates the district’s vision and mission statement, 

and the analysis of student achievement data drives the development, implementation, and 

modification of educational programs, services, and practices. 

EQA Rating: Satisfactory 

Evidence: In Revere, the DIP was created from the consolidated grant process, which was 

driven by the requirements of the federal No Child Left Behind (NCLB) legislation. A district 

committee conducted an assessment of the district’s needs and the district’s strategic plan. 

However, the district’s mission and vision statements were relatively unchanged by this 
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process. Annually, the district leadership reviewed the district improvement plan and its 

focus was to identify areas of the school system’s accomplishments and areas of its needs. 

3. 	The school improvement plan (SIP) for every school is aligned with the district’s mission 

statement and the analysis of student achievement data drives the development, 

implementation, modification of educational programs, services, and practices.   

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, each school had a school improvement plan. Since the 

district’s goals were just being developed through the consolidated grant process, the school 

improvement plans contained minimal linkage to a district direction. Meanwhile, schools did 

their own internal audits. Various assessments were used in developing the SIPs, but the data 

was not well organized. For example, the data used in the SIPs was not current and the 

budget information that was included was also outdated. This was due, in part, to the MCAS 

test reporting cycles, but the SIPs were not modified to match the most current data. 

Nevertheless, school committee members reported that they were well informed about the 

SIP’s before they were approved. The committee thought that they had adequate time to 

review the documents and the process allowed for questioning and revisions if needed. 

4. 	 District leaders monitor student achievement data throughout the year, considering the goals 

identified in the DIP and individual SIPs and implements programs, policies, and services 

that are most likely to result in improved student achievement. 

EQA Rating: Satisfactory 

Evidence: For the years under examination, the district analyzed student assessment data 

from multiple sources, including the PSAT and SAT results. Administrators were trained in 

TestWiz in order to be able to reorganize assessment information by school, grade, or 

educational program. In Revere, all students were required to take the PSAT and SAT, and 

the district paid the fees. This enabled the district to analyze the results from the entire group 

of students tested and benefited the students who made last minute decisions in their senior 

year to continue their formal education.  
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5. 	 All of the district’s administrators are appropriately certified in their area(s) of responsibility. 

EQA Rating: Excellent 

Evidence: District surveys indicated that all 37 administrators listed on the organizational 

roster were certified in their areas of responsibility. Administrators who were new to the 

district filed the appropriate applications for certification with the DOE, but at the time of the 

on-site review they were waiting for the agency to complete the paperwork.  

6. 	 The leadership reports annually to the school committee, staff, and community concerning 

the extent to which the implementation of the DIP and SIPs have or have not resulted in 

improved student achievement. 

EQA Rating: Satisfactory 

Evidence: In Revere, annually, the district provided comprehensive reports and charts on the 

MCAS test results and multi-year trends. At the time of the EQA review, those charts and 

documents were readily available and visible in the school committee’s conference room. It 

was the district’s expectation that the community and staff would gain their knowledge of the 

MCAS test results, DIPs, and SIPs from news accounts, televised discussions at school 

committee meetings, and circulated charts and reports.  

7. 	The superintendent is evaluated annually on the districts state assessment results and 

implementation of the DIP. This performance evaluation serves as the basis for improving 

the future job performance of the superintendent. 

EQA Rating: Satisfactory 

Evidence: In Revere, the superintendent and assistant superintendent were evaluated 

annually. There was considerable emphasis during the school year on student achievement. 

Student achievement goals were formally included in the assistant superintendent’s contract, 

which provided for incentive-oriented pay for improved MCAS test scores. The evaluation of 

the superintendent was less formal, but the documentation indicated that the superintendent 

was instructed to analyze student achievement data and organize his administration to 
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enhance student achievement. The superintendent also provided a self-evaluation to the 

school committee, which was reviewed at the school committee level and modified as 

necessary before it was approved. 

8. 	 Principals are evaluated annually on school state assessment results and the implementation 

of their respective SIPs. These performance evaluations serve as the basis for improving 

future job performance of the principals. 

EQA Rating: Satisfactory 

Evidence: In Revere, there was a template for the annual evaluation of building principals, 

which was part of their contract and principals were required to be evaluated annually. The 

process started with a self-evaluation and was followed by meetings and discussions about 

performance with the assistant superintendent and superintendent. The evaluation pattern 

followed the DIP and SIP in a general way, but was not so specific as to allow a district-wide 

correlation between those documents and performance evaluation.  

Standard 10. ORGANIZATIONAL AND HUMAN RESOURCE MANAGEMENT: The 

district has organizational structures, policies, collective bargaining agreements, procedures, and 

practices with clear lines of authority, responsibility, and accountability. Teacher 

retention/turnover rates are within reason. Together, these elements promote efficient and 

effective district operation and facilitate achievement for all students. 

Preliminary Finding(s): 

• 	 For the period under examination, in Revere, teacher recruitment, hiring, and the 

development of staff were high priorities that the district supported in the form of 

compensation and professional development. 

• 	 In Revere, authority was delegated from the Revere School Committee to the superintendent 

to the building level administrators to meet the changing needs of the school system. 
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Indicators: 
1. 	The superintendent, in regular meetings with administrators and members of the school 

committee, develops a coherent vision statement and DIP designed to achieve it. 

EQA Rating: Satisfactory 

Evidence: From 2000-2003, the superintendent had regularly scheduled meetings with 

administrative groups at least twice per month. Two administrative subgroups called “the 

executive” and “the cabinet” also had additional meetings. Agendas and minutes from these 

meetings were reviewed by the EQA and indicated a broad range of appropriate topics, 

including an emphasis on data analysis and student achievement. The district followed a 

school calendar schedule of meetings. In addition, there was regular electronic-mail 

communication among and between administrators. The written mission/vision statements 

and DIP reflected the interaction of the school committee, superintendent, and 

administration. 

2. 	 The superintendent delegates the educational and operational management of the schools to 

the building principals and program directors. 

EQA Rating: Satisfactory 

Evidence: Interviews with building principals and program directors indicated that the 

superintendent delegated sufficient authority to the schools’ administrators. Specifically, the 

building-level administrators were satisfied with the amount of authority they had in 

personnel matters, staff hiring, and budget development. In the hiring process, principals 

designed the staff recruitment and selection systems within the district’s framework. At the 

principals’ level, the interviews might have included program administrators, teachers, and/or 

parents. The superintendent interviewed finalists but rarely disagreed with the principal’s 

recommendation Similarly, the budgets were developed with school or program 

administrative control over local spending. District-wide textbook and material selection was 

delegated by the superintendent’s office. Recent fiscal restrictions resulted in more of a 

collaborative and decentralized district consensus on the necessary spending patterns. 
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3. 	 The district leaders ensure that: 

a. 	 all principals have an opportunity to discuss published policies and district improvement 

plans; and 

b. 	 the district uses system-wide and intra-district communication systems to keep all faculty 

and staff well informed and to provide avenues for response. 

EQA Rating: Satisfactory 

Evidence: The principals participated in policy level analyses, though the policies ultimately 

adopted by the school committee were not initiated in large numbers. The school handbooks, 

as policy instruments, were reviewed annually by the superintendent’s office and adopted by 

the school committee. At the time of the review, the issue of community service for middle 

school students was a key policy topic. Communication systems within the school district 

were technology-based. The electronic-mail system and access to electronic documents were 

well developed in the district. 

4. 	The district publishes a current organizational chart that indicates clear lines of 

responsibility. Job descriptions for all personnel on the organizational chart are published and 

available to all faculty and staff. 

EQA Rating: Satisfactory 

Evidence: The district maintained a traditional line of authority in its organization chart but 

delegated authority as appropriate. However, the organizational chart was subject to revision 

and review by the superintendent. In 2003, two forms of changes to the organizational chart 

occurred and job descriptions and titles were revised for some positions. Further, some staff 

members were reassigned to new positions. The superintendent explained that his rationale 

for reassigning staff and making organizational revisions was to improve the delivery of 

teaching and learning to students. In Revere, formal and written job descriptions were 

published and were available for review. 
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5. 	 The district has a process for the recruitment and hiring of staff, which involves appropriate 

administrative and staff participation.  The process is perceived as fair and open and focuses 

on identifying and acquiring the most qualified individuals for each position. 

EQA Rating: Satisfactory 

Evidence: The recruitment and hiring of staff were based on developing talent pools from a 

variety of sources. At every level, the district’s administrators participated in recruiting and 

hiring the staff and teachers were included when appropriate. The principals made their 

recommendations to the superintendent, and he interviewed all finalists but usually approved 

of the principals’ recommendations. The EQA’s interviews in the district indicated that there 

was a sense of fairness and equity in the selection process. 

6. 	The district ensures that all personnel records are carefully compiled, maintained, and 

available to all appropriate faculty and staff. 

EQA Rating: Excellent 

Evidence: In Revere, all personnel records were centrally located and filed in three ways. 

There was a general file, which included all normal documents such as applications, 

references, and communication letters. There was a separate file for evaluations, and there 

was a salary/health benefits file based on payroll office records. All files were readily 

available to faculty and staff on request. Annually, each teacher received an annual summary 

of these files. 

7. 	The district actively undertakes efforts to provide teachers new to the district and to the 

profession with coaches and mentors in their respective roles. 

EQA Rating: Satisfactory 

Evidence: In Revere, the district mentor program was comprehensive and well established, 

and many of the mentors were national board certified teachers. The district trained all 

teacher mentors and mentor/teacher relationships were confidential. The newly hired teachers 

in the district were required to attend an orientation program, and these new teachers had to 

complete the required professional development programs. 
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8. 	The district routinely recognizes the accomplishments of its professional and support staff 

and has low rates of employee turnover, especially among qualified staff with professional 

status. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the district utilized a number of methods to recognize 

excellence in teaching. Accomplished teachers were recognized as lead teachers and received 

additional compensation. Nationally board certified teachers received an additional $3,000. 

per year for ten years, and the district encouraged teachers to become national board 

certified. A Leadership Academy directed by the Merrimack Education Center (MEC) was 

established to provide for the internal development of teachers.  

However, the school district continued to lose teachers to other districts primarily due to 

higher compensation. In Revere, the salary issues best illustrated this dilemma. The DOE 

data showed that in Revere the average annual teacher salary was approximately $2,800.00 

above the state average in 1997. By 2001, the average teacher salary in Revere was 

approximately $1,950.00 below the state average. The superintendent expressed concern at 

the recent loss of talented staff, while continuously seeking ways to offset the teacher 

attrition. 
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Domain E: Business and Financial Management 

Standards
Domain E - Business & 
 Financial Management 

  Indicators  1 2 3 4 5 6 7 8 9 10 Total 

Satisfactory 

S11 - Budget Preparation & Development 
Excellent 

1 
0 

1 
0 

1 
0 

1 
0 

0 
0 

0 
0 

1 
0 

1 
0 

1 
0 

1 
0 

8 
0 

Poor 0 0 0 0 1 1 0 0 0 0 2 
Unsatisfactory 0 0 0 0 0 0 0 0 0 0 0 

S12 - Financial & Capital Asset Management 
Excellent 0 0 0 0 0 0 0 0 0 0 0 
Satisfactory 1 0 1 1 0 0 1 1 1 1 7 
Poor 0 1 0 0 1 1 0 0 0 0 3 
Unsatisfactory 0 0 0 0 0 0 0 0 0 0 0 

Revere’s Chapter 70 Funding and Net School Spending FY1993 to 2003: For the 11-year 

period since the Massachusetts Education Reform Act, FY1993 to FY2003, Revere did not meet 

the state mandated Net School Spending Requirement. For the period between FY1993 and 

FY2003, Chapter 70 Aid to Revere increased 238.4% (from 6,815,606 to $23,067,165). 

Revere’s Required Local Contribution increased 25.2% (from $16,312,964 to $20,423,181). For 

the period since the Education Reform Act, Revere received a total of $175,152,593 in Chapter 

70 Aid and was required to raise locally $196,326,143. From 2000 to 2003, Chapter 70 Aid was 

$88,825,676 and the Required Local Contribution was $78,892,134. For the period between 

FY1993 and FY2003, Revere’s foundation enrollment increased 21.4% and its student headcount 

increased 18.5%. Between FY2000 and FY2003, its foundation enrollment increased 0.1% and 

its student headcount decreased 0.2%. 

Standard 11. BUDGET PREPARATION AND DEVELOPMENT: The district has a budget 

preparation and development process that ensures full consideration and effective use of 

available resources essential for district and school operations focused on student achievement. 

The school committee, superintendent, administrators, faculty, staff, parents, and members of the 

community meet their responsibility to ensure that the school budget and appropriation meet the 

educational and achievement needs of all students. 
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Preliminary Finding(s): 

• 	 Between 2000-2003, the district had clear, well-documented policies for developing the 

budget and setting budget priorities. These decisions were informed by student achievement 

and assessment data. 

Indicators: 

1. 	 There are clear, well-documented procedures for the development of the district’s budget to 

ensure input from all staff. 

EQA Rating: Satisfactory 

Evidence: In Revere, the school committee had policies for developing the budget and 

setting the budget priorities. Each year, the school business administrator sent a budget 

package to the building principals to assist in the budget development. Building principals 

developed the budget with input from staff and the school improvement councils. The school 

committee had a ways and means sub-committee within which the school committee 

discussed and resolved current and proposed budget matters. 

2. 	Relevant budget decisions are premised on a clear, well-documented, systemic analysis of 

student performance data as well as other pertinent information. 

EQA Rating: Satisfactory 

Evidence: For the period under examination, the district’s budget decisions and student 

assessment data were not fully aligned. However, the district’s budget decisions were based 

on the necessary staffing issues related to maintaining moderate student class sizes and the 

funds that were available. 

3. 	The district’s budget process is clear and well -documented and integrates district and school 

improvement plans, long-term goals, and action plans. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, overall, the district had a clear and documented budget 

development process. However, the district’s integration of all of the SIPs and the long-term 

goals into budgeting was not evident. In particular, in 2003, due to spending being at a 
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minimum, parts of the SIPs were not fully funded. Nevertheless, for the period under 

examination, the EQA found that the district had appropriate budget policies and procedures 

that addressed the district improvement plan.  

4. 	The district allocates its resources to accomplish targeted initiatives and objectives at the 

district and school levels to improve student achievement for all student populations. 

EQA Rating: Satisfactory 

Evidence: In the Revere Public Schools, the Seacoast School (an alternative high school) and 

the dismantling of the bi-lingual program were addressed in the allocation of district 

resources. Between 2000-2003, educational programs in the district were consolidated into 

schools to use the financial resources more efficiently. During some of the time under 

examination, Revere was engaged in a consolidated grant process to better use district 

resources. 

5. 	 The district, as part of its budget process, implements a review process to determine the cost 

effectiveness of all of its programs, initiatives, and activities. 

EQA Rating: Poor 

Evidence: In the Revere Public Schools, for the period under examination, the district did 

not always carefully consider cost effectiveness related to its programs. There was some 

work in the district to analyze a better use of district resources. For example, the district’s 

food service program was reviewed and contracted with an outside vendor. However, some 

of the only analysis that was completed was done at the programmatic level. 

6. 	 The district’s budget document is clear, complete, current, and understandable and provides 

accurate information on all fund sources as well as previous history and trends. 

EQA Rating: Poor 

Evidence: In Revere, between 2000-2003, the previous history was only done for the prior 

fiscal year. Generally, for the period under review, there was little or no analysis for previous 

fiscal years. Further, no other funding sources, including grant information and revolving 

account information were shared district-wide. 
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7. 	The budget and district’s expenditures are adequate to provide for appropriate levels of 

staffing, professional development, materials, supplies, and equipment. 

EQA Rating: Satisfactory 

Evidence: During the period under examination, the district met the appropriate levels of 

funding for professional development two of the four years under review. In Revere, the 

staffing and provisioning of district resources for supplies and materials was adequate, while 

the student population was also decreasing. 

8. 	 The community provides sufficient financial resources to ensure an educational program of 

quality, as evidenced by a sufficient district revenue levy. 

EQA Rating: Satisfactory 

Evidence: The City government in Revere funded the school budget at the required 

minimum contribution, for the period under examination. The City also approved the 

construction of five new school buildings in the district. While the EQA team observed that 

the City and district generally provided the necessary financial resources to the schools, there 

was a concern regarding the possibility of class size increasing due to the budget constraints. 

9. 	Financial and audit reports are prepared and submitted in a timely manner to appropriate 

agencies. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the audits for the City of Revere were completed and 

submitted in an accurate and timely manner. However, in the district, the End-of-the Year 

Pupil and Financial Report for the FY2003 was not completed at the time of the EQA’s on-

site visit.    
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10. Decisions resulting in changes in budget appropriations are made based on the analysis of 

student data to maximize the opportunities for the achievement of all students. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, in the Revere Public Schools, changes in budget 

appropriations were completed at the administrative level.  However, these changes were 

accomplished to balance line items based on the budget that was approved by the district 

leadership and decision-makers. 

Standard 12. FINANCIAL AND CAPITAL ASSET MANAGEMENT: The district 

maintains adequate accounting and financial reporting procedures. This is done to inform 

district-level and school-level decision-makers to ensure effective and efficient managerial 

control over the use of all funds, to acquire and efficiently manage supplemental funding, and to 

promote student achievement and accountability to the public. The condition, management, and 

maintenance of facilities encourage public support for education and are conducive to promoting 

high levels of student achievement. 

Preliminary Finding(s): 

• 	 Between 2000-2003, regular financial reports were not made to the entire school committee 

and the public. 

• 	 In Revere, student achievement data was not a key factor in budget development and 

financial decisions. 

• 	 For the period under review, the City and the school department did not have a formal, 

written agreement regarding indirect charges although this was cited as a finding in the 

independent auditor’s report. 
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Indicators: 

1. 	School committee policies and administrative procedures are clear regarding the processes 

and expectations for expenditures, transfers, and investment of funds with the district’s 

budget and the expenditure of any district funds. 

EQA Rating: Satisfactory 

Evidence: In Revere, the school committee policy manual section one on fiscal management 

detailed the fiscal management goals and building polices for the district. Policy DBD on 

budget planning detailed the means by which the budget was developed in the district, 

including input, goals, and the calendar preparation. Policy DBK related to budget transfer 

authority stated that transfers be approved as recommended by the superintendent. Further, 

monthly reports were provided to the school committee’s ways and means subcommittee 

regarding local budget and all revolving accounts. 

2. 	 Regular, timely, accurate, and complete financial reports are made to the school committee 

and the public. 

EQA Rating: Poor 

Evidence: In the Revere Public Schools, regular reports on the district’s finances were not 

made to the public, community, or the school committee. However, the school committees 

ways and means subcommittee reviewed reports as provided to them by the district 

leadership. 

3. 	 Required local, state, and federal financial reports and statements are filed in a timely and 

accurate manner. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the City and district audits and reports were completed and 

submitted to the state in a timely manner. Only the FY2003 End-of-the Year Pupil and 

Financial Report for the FY2003 was not completed and sent to the DOE on time.  
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4. 	The district uses efficient accounting technology that integrates district-level financial 

information with the financial information of each school, and allows financial managers and 

principals to accurately track spending against the budget on a regular basis. 

EQA Rating: Satisfactory 

Evidence: In Revere, between 2000-2003, the MUNIS system was used by the district and 

connected to the City’s finance department. The various financial reports were given monthly 

to the school principals and the business office generated these, although the principals had 

the ability to access the data themselves. 

5. 	 The district reviews student achievement data and the reviews are reflected in its financial 

decisions. 

EQA Rating: Poor 

Evidence: Between 2000-2003, the district reviewed student assessment data, yet the staffing 

and financial decisions in Revere were based on staffing issues and not a complete analysis 

of student achievement data. 

6. 	 The district regularly employs: 

a. 	 certified business officials, 

b. 	 purchasing agents with MCPPO credentials, 

c. 	appropriate independent financial auditing services and implements their 

recommendations to ensure efficient and quality financial systems. 

EQA Rating: Poor 

Evidence: The current business official and assistant were appropriately certified. The 

business administrator had MCPPO certification. The City had a purchasing department who 

reviewed the purchasing requisitions from the school department. The recommendations 

related to the independent auditors were not addressed related to the City’s indirect cost 

review, the supporting documentation, and the End of Year Report at the time of the EQA’s 

site visit. 
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7. 	 The district uses reliable forecast mechanisms and control procedures to ensure that spending 

is within fiscal budget limits. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the business office regularly projected the salaries of the 

district and the superintendent and consistently revisited the cost projections to ensure that 

the budget would not operate in deficit. The EQA found that the business office also did the 

same for grant-related expenditures. 

8. 	 The district has a system in place to: 

a. 	 ensure that that state bidding laws are followed; 

b. 	 monitor special revenue funds, revolving accounts, and fee structures related to them to 

ensure that they are well-managed and efficiently used; 

c. 	 monitor and track instructional assets such as texts, materials, supplies, and equipment to 

ensure efficient and maximum utilization; and 

d. 	 track its assets in accordance with GASB No.34. 

EQA Rating: Satisfactory 

Evidence: Between 2000-2003, the business administrator was MCPPO certified and 

reviewed the contract and bidding specifications for the district. The purchasing agent for the 

City reviewed all purchases and the school lunch program was contracted to an outside 

vendor. The City contracted with their auditors to implement GASB No.34. The district’s 

assets and equipment were monitored and tracked and the district re-utilized educational 

space from laboratories for one-on-one educational programs for special education services.  

9. 	 The district implements preventive maintenance programs for buildings and equipment that 

are reviewed on a regular basis and are related to the district’s long-term capital needs. 

EQA Rating: Satisfactory 

Evidence: For the period under examination, the district had a maintenance program for each 

school building, which was reviewed yearly. Based on the EQA team visits to every school 

within the district, the team found these facilities to be clean and well maintained. The 
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district’s documentation and interviews revealed that the administration addressed any and 

all safety issues with the facilities in each budget cycle. 

10. Educational and program facilities are of adequate size, clean, safe, well-lit, well 

maintained, and conducive to promoting the learning process. 

EQA Rating: Satisfactory 

Evidence: Based on the EQA’s site visits to every school building in the district, the 

facilities were clean and well maintained. In was further observed that all safety issues were 

addressed and space was used for proper educational needs. Further, the EQA team reported 

that each building has at least one computer lab. 
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Appendix A: Proficiency Index 

The Proficiency Index is a metric used to measure and compare all schools and school districts 

regarding their performance on each of the MCAS tests. There are three indices:  The Average 

Proficiency Index (API), the English Language Arts Proficiency Index (EPI) and the Math 

Proficiency Index (MPI). The index is developed as follows: 

The Proficiency Index is a measure of the level of achievement a district, school, grade, or 

subgroup has made in relation to the proficiency achievement level on the annual MCAS test. The 

Proficiency Index is calculated as follows: 

Percentage of students scoring 200-208 on test       x 0 = A 

Percentage of students scoring 210-218 on test        x 25 = B 

Percentage of students scoring 220-228 on test        x 50 = C 

Percentage of students scoring 230-238 on test        x 75 = D 

Percentage of students scoring 240 or more on test  x 100 = E 


The Proficiency Index (PI) equals the sum of  A + B + C + D + E = PI 

Example: The Governor Ambrose High School had the following results for the 2001 MCAS 
test: 

12% of all students scored 200-208; therefore, 12% x 0 = 0 
15% of all students scored 210-218; therefore, 15% x 25 = 3.75 
21% of all students scored 220-228; therefore,  21% x 50 = 10.5 
34% of all students scored 230-238; therefore, 34% x 75 = 25.5 

            18% of all students scored 240 or more; therefore, 18%  x 100 = 18.0 

The Proficiency Index is calculated by adding:  0 + 3.75 + 10.5 + 25.5 + 18 = 57.75 

     The Proficiency Index for the Governor Ambrose High would be:  57.75 
     The MPI would use the same calculation for all students taking the math exam. 
     The EPI would use the same calculation for all students taking the ELA exam. 

The 100 point Proficiency Index is divided into six Proficiency Categories as follows: 90-100 is 

‘Very High’ (VH), 80-89.9 is ‘High’ (H), 70-79.9 is ‘Moderate’ (M), 60-69.9 is ‘Low’ (L), 40-

59.9 is ‘Very Low’ (VL), and 0-39.9 is ‘Critically Low’ (CL). 
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Appendix B: Revere Chapter 70 Funding and Net School Spending FY1993-2003 

Foundation Pct Foundation Pct Required Chapter 70 Pct Required Pct Actual Pct Dollars Pct 

Enrollment Chg Budget Chg Local Aid Chg Net School Chg Net School Chg Over/Under Over/ 
FY 

         Contribution     Spending (NSS)   Spending     Requirement Under 

FY93 4,664  27,124,368  16,312,964 6,815,606  23,128,570  23,128,570      

FY94 4,700 0.8 27,125,496 0 15,645,013 7,760,301 13.9 23,405,314 1.2 24,528,589   6.1 1,123,275 4.8

FY95 4,929 4.9 29,712,820 9.5 16,359,857 9,538,244 22.9 25,898,101 10.7 25,595,596   4.4 -302,505 -1.2

FY96 5,047 2.4 31,382,780 5.6 16,636,640 11,511,928 20.7 28,148,568 8.7 28,952,107   13.1 803,539 2.9

FY97 5,214 3.3 33,128,311 5.6 16,959,423 13,696,406 19 30,655,829 8.9 30,970,859   7 315,030 1

FY98 5,460 4.7 36,372,190 9.8 17,474,741 16,860,870 23.1 34,335,611 12 34,534,302   11.5 198,691 0.6

FY99 5,657 3.6 38,875,865 6.9 18,045,371 20,143,562 19.5 38,188,933 11.2 37,372,023   8.2 -816,910 -2.1

FY00 5,654 -0.1 38,818,875 -0.1 19,563,461 20,848,148 3.5 40,411,609 5.8 40,580,310   8.6 168,701 0.4

FY01 5,686 0.6 40,884,410 5.3 19,063,120 21,843,198 4.8 40,906,318 1.2 42,581,461   4.9 1,675,143 4.1

FY02 5,662 -0.4 42,909,537 5 19,842,372 23,067,165 5.6 42,909,537 4.9 43,219,250   1.5 309,713 0.7

FY03 5,661 0 42,722,808 -0.4 20,423,181 23,067,165 0 43,490,346 1.4 42,109,858   -2.6 -1,380,488 -3.2

FY04 5,744 1.5 44,296,567 3.7 20,512,041 23,784,526 3.1 44,296,567 1.9 45,677,757 * 8.5 1,381,190 3.1

Chapter 70 Aid 
as             

FY Dollars per Foundation Enrollment   Percentage of Foundation 
Pct of Actual 

NSS             
  Fnd Budget Ch 70

Aid
Actual NSS   Ch 70 Required

NSS
Actual

NSS
 
            

FY93 5,816 1,461 4,959   25.1 85.3 85.3 29.5             
FY94 5,771 1,651 5,219   28.6 86.3 90.4 31.6             
FY95 6,028 1,935 5,193   32.1 87.2 86.1 37.3             
FY96 6,218 2,281 5,736   36.7 89.7 92.3 39.8             
FY97 6,354 2,627 5,940   41.3 92.5 93.5 44.2             
FY98 6,662 3,088 6,325   46.4 94.4 94.9 48.8             
FY99 6,872 3,561 6,606   51.8 98.2 96.1 53.9             
FY00 6,866 3,687 7,177   53.7 104.1 104.5 51.4             
FY01 7,190 3,842 7,489   53.4 100.1 104.2 51.3             
FY02 7,579 4,074 7,633   53.8 100 100.7 53.4             
FY03 7,547 4,075 7,439   54 101.8 98.6 54.8             

 


