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Introductory Pages
Horace Mann Charter Applicant Information Sheet
Name of Proposed Charter School: UP Academy Charter School of Springfield
School Address (if known): To be determined
School Location (City/Town REQUIRED): Springfield
Primary Contact Person: Scott Given
Role or relationship of contact person to proposal: CEO of proposed school management organization
Address: 90 Canal Street, Suite 610
City: Boston
State: MA

Zip: 02114

Daytime Tel: (617) 307-5980
Email: sgiven@upeducationnetwork.org
1.

The proposed school will open in the fall of school year: 2016-2017

School Year
First Year
Second Year
Third Year
Fourth Year
Fifth Year
2.
3.
4.
5.
6.

Grade Levels
6-8
6-8
6-8
6-8
6-8

Total Student Enrollment
Up to 800
Up to 800
Up to 800
Up to 800
Up to 800

Grade span at full enrollment: Up to 800
Total student enrollment when fully expanded: Up to 800
Age at entry for kindergarten, if applicable: not applicable
If applicable, the proposed Horace Mann charter school is: New
If applicable, the proposed type of Horace Mann 1 charter school is: Horace Mann III

(Questions 7-10 are not applicable.)
11. Have members of the applicant group previously submitted a prospectus or final application that did not result in a charter?
No
12. Is the applicant group currently the board of trustees of an existing charter school? No
13. Do members of the applicant group currently operate or are they employed by a private or parochial school? No
14. Are any members of the applicant group present or past members of a charter school board of trustees, school committee, or
other type of public governing body? Yes
a. If yes, please indicate the person’s name; the charter school name and school location, or school committee district;
and dates of membership:
Scott Given – Member of the Board of Directors of UP Education Network, which has been designated the Receiver of the Holland
Elementary School, thus making the 501(c)(3) board a public governing body. Member from 2010-2014.
Ashley Martin – Member of Board of Trustees of Veritas Preparatory Charter School. Member for 2012-2014.

1

The revision of M.G.L. c. 71, § 89 in 2010 created three types of Horace Mann charter schools, each with a particular set of
requirements.
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(Intentionally left blank as placeholder for
Springfield School Committee Certification Statement
To be Submitted to DESE in August 2014)
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Executive Summary
UP Academy Charter School of Springfield (UP Academy Springfield) will open its doors to up to 800 students in fall 2016. The
school’s launch, a collaborative effort between the founding team, Springfield Public Schools, and UP Education Network, will
represent the restart of a struggling grade 6-8 Springfield Public School.
In addition to enrolling incoming grade 6 students in year one, UP Academy Springfield will aim to serve all students previously
enrolled in an underperforming district middle school that SPS intends to close after the 2015-2016 academic year. The school to be
restarted will be determined based on district determination of greatest need in collaboration with UP Education Network. The restart
strategy – closing an underperforming district school and opening it as a Horace Mann Charter School – is consistent with SPS’
relentless and innovative efforts to raise student achievement in its lowest-performing schools. Our school’s founders believe that a
successful restart represents the most effective and efficient means to close the state’s achievement gap.
Our Mission. UP Academy Charter School of Springfield will ensure that all scholars acquire the knowledge, skills, and strength of
character necessary to succeed on the path to college and achieve their full potential.
Our Program. UP Academy Springfield’s program will utilize practices of the highest-performing urban charter schools, Springfield
district schools, and school turnaround organizations. Our team believes any student can rapidly approach grade-level proficiency
when exposed to an academic environment defined by the following programmatic components, which will permeate our school:
 Relentlessly high and consistent academic and behavioral expectations for all stakeholders, including our students, our
families, and our staff. Our expectations will be explicitly taught, meticulously enforced, and consistently supported by schoolwide systems of incentives and consequences.
 Seamless and detailed operating procedures. Our operating systems will be wide-reaching, will encompass every imaginable
aspect of school operations, and will be implemented with unyielding attention to detail. All routines will be modeled for and
practiced by the appropriate constituents at the beginning of each year and regularly reinforced thereafter.
 Rigorous, standards-based curriculum, instruction, and assessments. Our educational program will be designed to help
students build a strong foundation of core content and skills by 8 th grade, while simultaneously preparing them for the intellectual
demands of rigorous college preparatory high school programs.
 A wide-reaching network of supports designed such that no child is left behind. Our school will employ an extensive network
of whole-school and individualized supports to catch struggling students before they fall behind. When faced with a student who
is not finding success in our program, we will identify the underlying skill deficiency and provide systematic supports to address
the issue.
 An obsession with regularly and effectively using data. We will regularly analyze academic assessment data to understand
which concepts students have and have not mastered, using this analysis to build tutoring plans and make adjustments to our
program. Data detailing student performance on non-academic goals will also permeate the school and drive individual and
school-wide improvements.
 An atmosphere of enthusiasm and joy. Our program will be designed to ensure teaching and learning become exciting and fun.
Impact on Students. UP Academy Springfield aims to serve a population of students who, without our program, may have been
substantially excluded from the path to college. Initially, we intend to enroll any student currently attending the respective
underperforming school who wishes to join UP Academy Springfield, including the school’s population of students with disabilities
and English Language Learners (ELLs). Going forward, we intend to enroll students reflective of the demographics and learning needs
across the SPS system. Within four years, we intend for at least 75% of these students to be demonstrating grade-level proficiency in
math and ELA, having thus secured a place on the path to college.
Community Support. Springfield Public Schools’ desire to work with UP Academy Springfield’s founding team on this endeavor
signals the district’s belief in the school’s ability and vision. The district’s enthusiastic support of UP Academy Springfield is pivotal
in our decision to launch the school. Moreover, members of the school’s founding team have demonstrated an ability to develop deep
relationships and partnerships with local community members and organizations when launching a restart school.
Our Capacity. UP Academy Springfield has the capacity to achieve its mission. The UP Academy Springfield board will be
comprised of community leaders, parents, and others with relevant experiences, each of whom will contribute invaluable knowledge
about launching an autonomous school within the SPS system. Other founding team members will contribute insights from having
managed and worked in some of the highest-performing urban public schools in the United States. Springfield Public Schools will
contribute its vast accumulated knowledge of district-wide best practices, including those prescribed to serve the city’s most at-risk
middle school learners. UP Education Network, a non-profit school turnaround organization, will provide voluntary in-kind support
during UP Academy Springfield’s pre-operational years (the 2014-2015 and 2015-2016 academic years) to continue building a local
presence in Springfield while transferring its unique intellectual capital gained through supporting the launch and operation of other
successful turnaround schools in Massachusetts. Private philanthropic funders are confident in the team’s ability to leverage its
experiences and expertise and have already pledged to support the launch of UP Academy Springfield.
5

I. How will the school demonstrate faithfulness to charter?
A. Mission
UP Academy Charter School of Springfield will ensure that all scholars acquire the knowledge, skills, and strength of character
necessary to succeed on the path to college and achieve their full potential.

B. Key Design Elements
Educational Philosophy. At the most fundamental level, our educational philosophy is shaped by our belief that today, in the United
States, an individual’s enrollment in, success in, and graduation from college is the surest way he or she can maximize his or her
academic, professional, and life potential. College provides a platform for deepening academic and personal experiences, building
critical personal and professional relationships, and broadening perspectives that open up opportunities and enable an array of choices
that are unavailable to students who do not enroll in, succeed in, and graduate from college. College serves as a stepping stone that
can enable a child who has grown up in poverty to escape its vicious cycle. We intend for UP Academy Springfield to move hundreds
of previously underserved students onto the college track.
While lifetime earnings are but one way to measure the value of a college degree in the United States, an analysis of such earnings
paints a compelling picture for its critical nature. According to the most recent census data, the implications of varying educational
levels can be quite large – literally millions of dollars in variation.2 On average, an American with a bachelor’s degree will earn
approximately $2.4 million over their lifetime, one million more than an American who only has earned a high school diploma ($1.4
million) and more than double that of someone with no high school diploma ($1 million).3
According to the National Center for Education Statistics with the U.S. Department of Education, young adults with college degrees
are more likely to work full-time (73%) than those with only a high school diploma (60%) or those without a high school diploma
(49%). Over time, the ability for people to maintain full-time work without a college diploma has greatly decreased. 4 College is the
best means to create life-long change, altering the trajectories for these students and the next generation.
To accomplish our mission, we believe it is critical for our school’s stakeholders to work with urgency in all they do. We recognize
that many of our students (1) may have internalized the low expectations to which others have held them to date; (2) may enter our
program with very low academic skills; and (3) may face difficult socioeconomic circumstances that create disadvantages and
distractions. For these reasons, we must work with urgency. Within 1-3 years, our students will need to be able to read, write, and do
math as well as if not better than other students in Massachusetts in order to effectively compete and get on a path towards higher
education. Failing to get our students onto this path comes with dire consequences for our students – for example, dropping out of
school or joining a gang. Thus, despite our extended school day and year, we have a limited amount of time to improve the life
chances of our students, and must use every single minute to drive student achievement. Urgency is critical.
Moreover, our school’s stakeholders cannot accept or make excuses for anything less than excellence. Given the challenges faced by
our students, it would be easy to accept excuses from them. And given the difficult nature of our mission, it would be easy to make
excuses for ourselves. We cannot – the stakes are too high.
Key Design Elements. UP Academy’s core school characteristics are based upon the practices of the highest-performing urban
public schools in the United States. Our team believes that any student can rapidly approach grade-level proficiency when exposed to
an academic environment defined by the following programmatic components, which will infuse our school:




2
3
4

Relentlessly high, consistent academic and behavioral expectations for all stakeholders, including our students, our families,
and our staff. Our expectations will be explicitly taught, meticulously enforced, and consistently supported by school-wide
systems of incentives and consequences.
Seamless and detailed operating procedures. Our operating systems will be wide-reaching, will encompass every imaginable
aspect of school operations, and will be implemented with unyielding attention to detail. All routines will be modeled for and
practiced by the appropriate constituents at the beginning of each year and regularly reinforced thereafter.
Rigorous, standards-based curriculum, instruction, and assessments. Our educational program will be designed to help
students build a strong foundation of core content and skills by 8th grade, while simultaneously preparing them for the intellectual
demands of rigorous college preparatory high school programs.
http://www.census.gov/prod/2011pubs/acs-14.pdf
http://www.census.gov/prod/2012pubs/acsbr11-04.pdf

U.S. Department of Education, National Center for Education Statistics. (2014). The Condition of Education 2014 (NCES 2014-083),
http://nces.ed.gov/programs/coe/indicator_cba.asp
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A wide-reaching network of supports designed such that no child is left behind. Our school will employ an extensive network
of whole-school and individualized supports to catch struggling students before they fall behind. When faced with a student who
is not finding success in our program, we will identify the underlying skill deficiency and provide systematic supports to address
the issue.
An obsession with regularly and effectively using data. We will regularly analyze academic assessment data to understand
which concepts students have and have not mastered, using this analysis to build tutoring plans and make adjustments to our
program. Data detailing student performance on non-academic goals will also permeate the school and drive individual and
school-wide improvements.
An atmosphere of enthusiasm and joy. Our program will be designed to ensure teaching and learning become exciting and fun.

To ensure these six programmatic features are implemented with precision, excellence, and integrity, we will document specific
design elements in comprehensive playbooks, which will serve as blueprints, training documents, and reference guides for all school
administrators and faculty members.
Academic Goals. As stated in our mission, UP Academy Charter School of Springfield scholars will “acquire the knowledge, (and)
skills… necessary to succeed on the path to college…” Our school will not fulfill its mission unless our students make tremendous
academic progress while they attend UP Academy Charter School of Springfield. Thus, we have established robust academic goals –
and we will measure progress against these goals relentlessly.
We anticipate that the school we intend to restart as a Horace Mann Charter School will have demonstrated weak math, ELA, and
science/technology results during the 2015-16 academic year. We predict that these results will demonstrate the following student
proficiency rates:5
Mathematics
English Language Arts
Science/Technology
2013-14
15%-20%
25-30%
0-5%
UP Academy Charter School of Springfield intends to administer the PARCC assessment annually. We aim to ensure the following
percentages of our students score proficient or advanced on these exams once the underperforming school is reopened as UP Academy
Charter School of Springfield:
Mathematics
English Language Arts
Science/Technology
2016-17
45% or above
45% or above
20% or above
2017-18
55% or above
55% or above
30% or above
2018-19
65% or above
65% or above
40% or above
2019-2020 and beyond
75% or above
75% or above
50% or above
To adequately monitor progress towards these PARCC goals, we will also measure students’ academic progress via Achievement
Network assessments (see later section for more information). We intend to establish the following accountability measures:
 Achievement Network assessments will indicate that students are on track, over the course of the year, to meet or exceed
student achievement indicators for ELA as outlined in the school’s charter application. By the end of the school’s third year,
65% of students will be projected to be proficient in ELA. By the end of the school’s fourth and fifth year, 75% of students
will be projected to be proficient in ELA.
 Achievement Network assessments will indicate that students are on track, over the course of the year, to meet or exceed
student achievement indicators for math as outlined in the school’s charter application. By the end of the school’s third year,
65% of students will be projected to be proficient in math. By the end of the school’s fourth and fifth year, 75% of students
will be projected to be proficient in math.
Non-Academic Goals. As stated in our mission, UP Academy Springfield scholars will acquire the “strength of character
necessary… to achieve their full potential.” Our school will not fulfill its mission unless our students build critical character traits
while enrolled. Thus, we have established robust non-academic goals – and we will measure progress against these goals relentlessly.
We believe that a student’s performance in the areas of homework completion, attendance, behavior, and their fulfillment of our
school’s “ASPIRE” values of Achievement, Scholarship, Perseverance, Integrity, Respect, and Enthusiasm, serve as good proxies for
overall character development. Our school has developed a comprehensive system to continually assess student achievement in these
areas. A student’s relative level of success is translated into a weekly “ASPIRE” score. We intend to establish the following
accountability measure:
 By the end of the school’s third year in operation, students will show high character by completing high quality homework,
having high attendance rates, displaying positive behavior, and fulfilling the ASPIRE values as evidenced by over 80% of
6th, 7th, and 8th grade students maintaining end-of-year ASPIRE averages of 80 points or higher.
5

Based on MCAS analysis of existing Level 3 and Level 4 SPS schools serving students in grades 6-8.
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There are a variety of additional areas where our school intends to establish student performance goals. Most critically, the founders
of UP Academy Charter School of Springfield intend to develop specific quantitative and qualitative goals related to our graduates’
high school performance, and our graduates’ college matriculation and performance. These results will be reported to all stakeholders,
including Board members, teachers, students, parents, and community members on an annual basis.
Our founding team cares deeply about who our school is serving. We intend to establish recruitment and retention plans for the school
that ensure that our school re-enrolls the vast majority of the students who had been attending the low-performing school UP Academy
Charter School of Springfield replaced, and that, over time, UP Academy Charter School of Springfield serves a student population
reflective of the demographics of the entire Springfield Public Schools system.
Finally, our school intends to establish goals across each of the charter school performance criterion. For example, in the area of
capacity, we would work to ensure that UP Academy Charter School of Springfield establishes a professional culture of reflection and
feedback that results in a purposeful learning environment that is focused on student achievement. To measure progress against this
criterion, we would establish goals such as:
 All UP Academy Charter School of Springfield teachers will be observed by members of the leadership team and receive
observation feedback (written or oral) at least once every two weeks.
 All Deans of Curriculum and Instruction will receive coaching and feedback from the principal on their instructional
observations a minimum of 20 times each school year.
Innovative Methods. The key methods we will utilize to bring rapid improvement to the school are not commonly practiced in many
of Springfield’s district schools, particularly those that are underperforming. While a thorough overview of our proposed school-level
practices is detailed throughout the remainder of this prospectus, the program we envision for UP Academy Charter School of
Springfield blends the best practices from the state’s high-performing charter schools that, in large part, have never been fully utilized
in Springfield’s district schools, with the best practices already in place across the Springfield Public Schools system. Thus, we hope
to position our school, and the process by which we bring rapid improvement to an existing school, as a model from which other
underperforming schools in Springfield and Massachusetts can learn.
Vision. The founders of UP Academy Charter School of Springfield seek to establish an extraordinary middle school option for
community members, families, and students previously underserved by an underperforming district middle school in Springfield. The
new school will provide its students with an academic environment that leads to rapid core skill development and the internalization of
important, positive lifelong values. The students, families, and staff members of UP Academy Charter School of Springfield will
work together harmoniously to create a culture in which all constituents enthusiastically strive for excellence and achievement in the
short term, and college enrollment, success, and graduation in the long term.
UP Academy Charter School of Springfield will be created through a collaborative partnership between the school’s founding team,
Springfield Public Schools and UP Education Network. The school’s founding team members will contribute insights from their
knowledge of Springfield and expertise in areas such as education, finance, and governance. Springfield Public Schools will contribute
its vast accumulated knowledge of district-wide best practices, including those prescribed to serve the city’s most at-risk learners. UP
Education Network will contribute its knowledge of how best to transform low-performing schools into excellent institutions.
Within weeks of opening its doors, we anticipate the following will have come to pass:
 UP Academy Charter School of Springfield students have completed an intense orientation, and are excited about their
newfound vision for enrolling in, succeeding in, and graduating from college, an enthusiasm only tempered by their realistic
recognition of the immense work it will take to accomplish such a goal. The students have already mastered some of the core
reading and math skills that they had failed to grasp in years past. They love their new school, regularly laughing and smiling
alongside their teachers.
 UP Academy Charter School of Springfield parents, all of whom have received one or more home visits from an UP
Academy staff member, are hopeful that the school can unlock the potential of their children. They understand the sacrifices
that completing the school’s program will require, but know that the school’s staff members see them as fundamental
partners who must play an active role in helping the school to fulfill its mission.
 UP Academy Charter School of Springfield teachers have been working hard since the beginning of August to develop their
curricula, lessons, and assessments; to learn and practice the details of UP Academy’s comprehensive operational, academic
and behavioral systems; to enhance their skills and knowledge to best serve all students, including Special Education students
and English Language Learners; and to build a foundation for positive relationships with students and families.
 Community members already see the school as a source of pride and inspiration. Visitors leave impressed by the tangible
sense of scholarship that permeates that school.
 The school’s Board of Trustees remains actively engaged in governing the school, ensuring that it is well-positioned for longterm success.
8

Five years into the future, we anticipate that:
 At least 75% of UP Academy Charter School of Springfield students demonstrate proficiency in mathematics and English
language arts.
 The school graduated four classes of students who are performing well in their college-preparatory high school programs.
The oldest group of alumni are months away from college matriculation and represent the next generation of leaders in
medicine, law, business, public service, engineering, education, and countless other fields.
 Other Springfield Public Schools leaders and teachers regularly visit UP Academy Charter School of Springfield, learn from
its educational approaches, and implement similar practices to improve student achievement in their own schools, while UP
Academy Charter School of Springfield’s leaders and teachers likewise spend time in excellent SPS schools to learn from and
collaborate with their teams.
 The school has gained a reputation as one of the best middle school options for families in Springfield. The school’s
management team and Board of Trustees, via their student recruiting efforts, ensure that the demographics of the school’s
student population continue to match that of the underperforming school it replaced.

C. Description of the Community to be Served
Student Population. UP Academy Charter School of Springfield is proposed as a new Horace Mann Charter School, serving up to
800 students in grades 6-8, to begin operation in fall 2016. In addition to enrolling a new, incoming cohort of 6th grade students, UP
Academy Charter School of Springfield will aim to, in that first year, serve 100% of the rising 7 th and 8th grade students previously
enrolled in an underperforming district middle school that Springfield Public Schools intends to close at the end of the 2015-2016
academic year.
While we recognize that every charter school in the Commonwealth must hold an annual, open lottery to determine students who will
enroll in the school, priority for enrollment in our school shall be given to students enrolled in the existing, underperforming school,
which SPS will close, on the date that our application is filed.6 Thus, it is our intention to reenroll the vast majority of rising 7 th and 8th
grade students who had been attending the respective underperforming district middle school.
Many Springfield Public schools that serve students in grades 6-8 today are doing an admirable job of ensuring their students master
core skills that will allow them to succeed in high school and college. It is for this reason that our founding team is thrilled to partner
with the district on this endeavor, as we know we can learn a tremendous amount from the district’s best-performing middle schools.
However, Springfield Public Schools, like nearly every other urban district across the country, has recognized the ongoing presence of
low-performing schools within the system, particularly at the middle school level. Some of Springfield’s most at-risk students attend
these low performing middle schools:
 Students who have not mastered basic skills. At the Chestnut Street Middle School, which is used for illustrative purposes
only, just 43% of the school’s 8th grade students demonstrated proficiency in English Language Arts and just 17% of the
school’s 8th grade students demonstrated proficiency in mathematics in spring 2013. We believe that students who lack basic
mathematics and reading skills upon leaving middle school represent an at-risk population. Many of these students will
struggle to achieve in high school, and therefore will be unlikely to enroll in, succeed in, and graduate from college. Said
differently, we believe that becoming grade-level proficient in mathematics and reading by the end of 8 th grade is a
prerequisite for the fulfillment of a student’s long-term potential.
 English Language Learners. High numbers of English Language Learners tend to cluster in Springfield’s low-performing
schools, where they struggle to master core basic skills. For example, only 16% of the Chestnut Street Middle School’s 8th
grade English Language Learners demonstrated proficiency in math in 2013. More broadly, English Language Learners
across the country have extremely low college matriculation and graduation rates. Thus, we believe that English Language
Learners in low-performing schools represent a very high-risk population.
 Special Education students. High numbers of Special Education students also tend to cluster in Springfield’s lowperforming schools, where they struggle to master core basic skills. For example, 0% of the Chestnut Street Middle School’s
8th grade Special Education students demonstrated proficiency in math in 2013. More broadly, Special Education students
across the country have significantly lower than average college matriculation and graduation rates. Thus, we believe that
Special Education students in low-performing schools represent a very high-risk population.
UP Academy Charter School of Springfield seeks to serve these at-risk students; we broadly define our community as the students
across the city of Springfield who currently attend, or would in the future attend, the low-performing district middle school that we
intend to restart. We believe that this community represents some of Springfield’s most vulnerable students who, unless their school
is rapidly improved, will be unlikely to enroll in, succeed in, and graduate from college. In fact, our founding team has completed
6

Confirmation of Year 1 lottery preference given to these students confirmed by DESE in 2010.
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analysis indicating that, over the long term, nearly 19 of 20 students in the lowest-performing SPS middle schools will never graduate
from college, under the status quo.7
Rationale for Serving Community. Our founding team is motivated to serve this community – the community of students and their
families who have been underserved by an underperforming district school – by (1) our collective passion to eliminate the
Achievement Gap and (2) our belief that by serving this community we can eliminate the Achievement Gap more effectively and
efficiently than by serving any other community. We are particularly motivated by the opportunity to serve a student population that
some Commonwealth charter schools have struggled to recruit to their schools. Given our intention to initially serve the vast majority
of students who would have been enrolling in an underperforming district middle school, our founding team believes that UP
Academy Charter School of Springfield will enroll a high percentage of Special Education students, both relative to district averages
and relative to most other charter schools in the Commonwealth. (For example, one existing underperforming district middle school
in Springfield, the John F Kennedy, reports that 21% of its students are receiving Special Education services.) Further, our founding
team believes that UP Academy Charter School of Springfield will enroll a high percentage of English Language Learners, both
relative to district averages and to most charter schools in the Commonwealth. (For example, one existing underperforming district
school, the South End Middle School identifies that 31% of its students are English Language Learners.)
We will be pleased to serve our proposed community with the support and guidance of Springfield Public Schools, which is
continuing its efforts to improve student achievement at underperforming schools through new strategies and alternative approaches.
In collaboration with the district, we intend to rapidly improve a school’s performance such that, within four years, at least 75% of its
students demonstrate grade-level proficiency in mathematics and English Language Arts, and thus secure a firm place on the track to
college graduation. By doing so, we will create an extraordinary school option for families and students in Springfield and we will be
part of the national effort to turn around the country’s lowest-achieving schools. In fact, our specific, collaborated plan of action with
Springfield Public Schools is perfectly aligned with one of the four approaches that the federal government has recommended states
and districts use to transform their most underperforming schools. Under this vehicle, the “restart” model, a school is to be “closed
and reopened under a charter school operator, a charter management organization, or an education management organization that has
been selected through a rigorous review process.” 8
Addressing Needs of Student Population. We believe that our founding team is uniquely well-positioned to serve this community,
execute a successful district school turnaround, and create an excellent in-district charter school that serves Springfield’s students and
families for many generations to come. Springfield currently has the highest concentration of Level 4 middle schools in
Massachusetts, and Springfield’s students are in strong need of an additional high quality, college preparatory middle school. We have
found that what students who previously attended chronically underperforming schools need most are teachers who expect them to
succeed, and rigorous, standards-based curriculum and instruction. A culture of high expectations can unlock a student’s potential, and
help propel them to new heights9. Section II.A. details our curriculum and instruction, and Section II.D outlines how we differentiate
our supports for diverse learners.
Means of Assessing Parental Support. We have used several methods to assess parental support for UP Academy. First, we met
with the full leadership team of Springfield Public Schools, which expressed to us their confidence in the parental support that would
exist for UP Academy Charter School of Springfield if it were to open in the community. They presented their strong belief that
families are seeking exactly the type of high-performing school that UP Academy Charter School of Springfield aims to become.
Second, we met with Luz Lopez, Western Massachusetts Organizing Manager for Stand for Children Massachusetts, to learn about
her involvement in organizing a Springfield Parent Academy. From Luz, we learned about the deep dissatisfaction that hundreds of
Springfield’s families have with the current district options at the middle school level, and their desire for aggressive improvement
strategies to be used to create better middle schools.
And third, members of our founding team have solicited input from families themselves – particularly those whose children attend
low-performing middle schools. These conversations have revealed further evidence of support for our proposed school. Many
families of students in low-performing schools have expressed excitement about enrolling their children in UP Academy Charter
School of Springfield. Upon identification of UP Academy Charter School of Springfield’s school site our school’s proposed
management organization, UP Education Network, intends to hire a Coordinator of Community and Family Relations to continue
building support for the school across the city of Springfield.
Means of Assessing District, Teacher, and Other Staff Support within Springfield Public Schools. We have used several
methods to assess district, teacher, and other staff support within Springfield Public Schools.
7

Analysis conducted by UP Education Network in 2010.
http://www.ed.gov/blog/2010/03/whats-possible-turning-around-americas-lowest-achieving-schools/
9
Fryer R, Dobbie W. Getting Beneath the Veil of Effective Schools: Evidence from New York City. American Economic Journal: Applied
Economics. 2013;5(4):28-60.
8

10

It was Springfield Superintendent who first approached members of the founding team (those from UP Education Network) regarding
the idea of launching UP Academy Charter School of Springfield. (The origins of this proposal are detailed in a later section.) Since
that initial conversation, the Superintendent and members of his senior leadership team have been unanimously and deeply supportive
of this endeavor. The founding team has asked for specific commitments from Springfield Public Schools that it believes are
prerequisites for the school’s success, all of which have been made.
The founding team also wanted to ensure other key city officials would be supportive of the proposed school. Mayor Domenic Sarno
met with members of the founding team and expressed unwavering support for the launch of UP Academy Springfield.
We have visited a low-performing Springfield middle school, which provided one of our founding team members the opportunity to
speak directly with teachers and school staff. Several of those teachers and staff members expressed a belief that more radical change
is required to springboard their school towards high levels of sustained success – the type of change represented in this prospectus.
Student Recruitment Strategies. Unlike the initial enrollment plan pursued by most charter schools in Massachusetts, it is our
intention for UP Academy Charter School of Springfield to begin serving a fully enrolled school of up to 800 students, grades 6-8,
from the first day that the school is in operation. Our desire to do so is motivated by (1) the “turnaround” emphasis embedded within
the school’s mission; (2) our belief that taking over the management of a fully enrolled school will aid us in serving the city’s most
vulnerable students, including the high-need Special Education students and novice English Language Learner students; and (3) our
belief that unless an existing, underperforming middle school’s rising 7 th and 8th grade students receive immediate and aggressive
intervention and support, those students will be unlikely to maximize their full life potential.
Through conversations with UP Education Network, we have learned about the importance of building relationships with staff at the
existing low-performing school to best support families during the pre-operational year. We plan to work with staff at the school and
to have a mailbox for families to leave questions or applications, distribute backpack mailings to students, and build relationships with
staff to support our efforts to contact every family currently enrolled in the school.
Many Springfield families may be unlikely to learn about UP Academy Charter School of Springfield as an option for their children
unless our team makes proactive communication efforts. We will actively publicize our program through a variety of media and
means, beginning in summer 2015. These efforts will be led by a full-time UP Education Network team employee.
Our outreach efforts will span two categories. First, we will participate in all SPS-sponsored events and outreach efforts to ensure
publicity and awareness of the district’s new proposed school. Second, UP Academy Charter School of Springfield will lead outreach
efforts above and beyond SPS-sponsored activities and notifications. For example, we will distribute applications, informational
materials, and notices to targeted community locations and public events (e.g. community centers, places of worship, public libraries).
Printed information will be written in simple language and translated when needed into Spanish, Cape Verdean Creole, HaitianCreole, and Vietnamese so that no family is denied information about our school. We will also host additional, broadly-publicized
information sessions between now and August 2016 for interested students and families. Sessions will be held at various locations and
times to ensure accessibility to all interested families.
UP Academy Charter School of Springfield will ensure full accessibility for all eligible students by removing barriers related to
transportation, parental expenses, language, health, scheduling, and disabilities. We will detail these strategies in our full application,
if we are invited to submit one.
UP Academy Charter School of Springfield will use an easy, information-based application for enrollment. Students will be accepted
on a public lottery basis if they meet state-mandated enrollment requirements. We will follow meticulous enrollment procedures to
ensure we meet required DESE deadlines for submission of enrollment data, including submission of pre-enrollment data in March
2016. Beginning in year 1, we will use a student information system to simplify data reporting to the state and to provide accurate
tracking of student enrollment data.
Lastly, in line with our ambition to serve as close to the same student population as any other district school would be, we intend to
admit new students to the school in grades 6-8, filling all available seats, at the beginning of and throughout each academic year.
Opportunities for Families and Community Members to Support the Success of the School. UP Academy of Springfield will
create a School Site Council, whose purpose is to support the school’s Principal in making key decisions related to school goals. The
School Site Council will serve as an advisory committee in areas including but not limited to school goals, student needs,
improvement priorities, and utilization of resources. The School Site Council will be comprised of the principal, 3-5 teachers, 4-6
parents/guardians and 3-4 community representatives. The Council will meet monthly.
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In order to gauge parent satisfaction, we ask all parents to complete an annual survey. Among other questions, we will ask parents to
rate their level of satisfaction with the preparation for high school provided by UP Academy Charter School of Springfield as well as
their satisfaction with the overall program. Survey results will be published in our annual report.
Additional information regarding family involvement is included in the “Involvement of Parents/Guardians as Partners” section.
Necessity of Horace Mann Charter for School to Exist and Succeed. Our founding team believes that a myriad of flexibilities in
the categories of time, budget, program, and human capital are prerequisites for driving rapid school improvement and sustaining
excellence over time. Therefore, we do not believe that the limited levels of autonomy and flexibility that exist in traditional
Springfield district schools would allow us to successfully fulfill our mission. For example, we believe that it is essential for our
teachers to begin their summer orientation in very early August. The collective bargaining agreement between the Springfield
Teachers Union and Springfield Public Schools does not allow for this start date. As another example, we believe creating our own
teacher evaluation tool allows us to better align teacher performance metrics with what we believe is required by teachers to advance
student achievement rapidly. A Horace Mann charter would provide the school with the opportunity to development its own
evaluation instrument, whereas we could not do so as a traditional SPS school.
Separately, we believe that the mission we are setting out to achieve is extraordinarily challenging and requires ample oversight and
accountability. We believe that the establishment of a school-level governing board will ensure adequate school-level oversight.
Also, we believe that the accountability provided by the Massachusetts Department of Elementary and Secondary Education will be an
asset to the school that would be missing without the charter.
Means of Collaboration with School District. We anticipate establishing a weekly 45-minute phone call inclusive of members of
the school’s leadership team, key personnel at Springfield Public Schools, and representatives of UP Education Network. We have
evidence that this frequency and means of communication yields dividends; this system of communication has been vital to the
success of UP Academy Charter School of Boston, and it has also proven helpful to Boston Public Schools.
Transparent, frequent communication and collaboration with the district will be essential to the school’s success. Such
communication can allow us to raise important issues with key personnel at the district office, who can in turn work with their team to
resolve said issues. Moreover, this communication allows district personnel to provide the school with important district-wide updates
that impact the school.
We also believe that this communication can provide important insights and ideas to key leaders at Springfield Public Schools. For
example, if a particular autonomy granted to the school as an in-district charter proves to be highly successful, the district team can
learn about this model and consider replicating it at other schools in Springfield.
Our doors will always be open to educators from other district schools in Springfield. We hope to find ways to actively encourage
both school leaders and teachers to visit and learn from UP Academy Charter School of Springfield, just as we hope that our school’s
staff will be welcomed to learn from and spend time at other schools throughout the city.

II. How Will the School Demonstrate Academic Success?
A. Overview of Program Delivery
Evidence that the proposed educational program will serve the diverse needs of individual students. UP Academy Charter
School of Springfield will be modeled after the schools already part of the UP Education Network. The Network’s flagship school,
UP Academy Charter School of Boston (UAB), participated in a study conducted by MIT professors Joshua Angrist and Parag Pathak
as part of the School Equality and Effectiveness Initiative 10. The MIT researchers used best-in-class methods to measure the impact of
UAB on student learning, including a "gold standard" lottery-based design and a rigorous matching technique. The study found that in
every year -- including the first year – overall academic growth was strong across all student groups (including students with
disabilities and English language learning) and the magnitude of growth was on par with the highest performing charter schools in the
state. Moreover, growth for “turnaround students,” defined as students who previously attended the Gavin Middle School prior to its
conversion into UP Academy, was even higher, and was among the largest impacts on record. We expect that results for UP Academy
of Springfield will be the same.

10

Angrist, J., P. Hull and P. Pathak, “Student Achievement at UP Academy Charter School of Boston,” mimeo.
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Further quantitative evidence, including demonstration of anticipated student access across various demographic groups, is provided
in Section II-B (“Curriculum and Instruction”). For specific information regarding UP Academy Boston’s MCAS performance,
including across different subgroups of students, please see the “Curriculum and Instruction” section.
Our school design has been informed by the following additional sources, which we believe in turn confirms that the proposed
educational program will serve the diverse needs of individual students:
Research on high-performing urban public schools. An increasingly rich body of research corroborates the attributes that an urban
public middle school must employ to drive high levels of student achievement for all students, including Special Education students
and English Language Learners. 11 For example, research has demonstrated again and again that setting a high bar and calling for the
best efforts of students and adults alike, is essential to producing academic mastery 12. Additional targeted research has shaped the
philosophies and practices that we will use to support English Language Learners 13 and Special Education students. 14 This research
has informed many design elements of UP Academy Charter School of Springfield.
Direct observations of exemplar urban public middle schools. Observations of the specific practices of highest-performing urban
public schools in Massachusetts and across the United States have guided the development of our educational model, and prove its
validity.15 Without question, all of these schools share common attributes that drive their success, including purposeful and consistent
procedures and routines, rigorous and consistent school-wide behavioral and academic systems, formal tools and processes that help
teachers develop or refine a standards-based curriculum, and a network of well-coordinated programs that support struggling students.
Research on school turnaround efforts. The most comprehensive research on effective school turnaround practices has been
conducted by Mass Insight, and published in The Turnaround Challenge.16 According to the report, “Turnaround requires dramatic
changes that produce significant achievement gains in a short period (within two years), followed by a longer period of sustained
improvement.” Further, the report indicates that successful turnarounds require practices that include the following: extended school
day and longer year, discipline and engagement, close student-adult relationships, personalized instruction based on diagnostic
assessment and flexible time on task, and a staff culture that stresses collaboration and continuous improvement. UP Academy
Charter School of Springfield has leveraged this research in formulating our educational philosophy and designing core elements.
School Calendar and School Schedule. In order for previously underserved students to make rapid achievement gains, we must
provide more time for them to learn. UP Academy Charter School of Springfield will provide an extended school day within an
extended school year – both proven effective in urban public schools serving incoming students with skill and knowledge deficiencies.
The academic year will be 185 days, from the last week of August through the end of June, divided into four academic quarters. We
will follow Springfield Public School’s schedule for holidays and closures. The academic school day will run from 7:35am-3:15pm
on Mondays-Thursdays, and from 7:35am-1:15pm on Fridays. Additional academic and behavioral support programs will run until
4:15pm on Mondays-Thursdays, and until 2:15pm on Fridays. Saturday Academy is held for students needing additional math support
from 10:00am-12:00pm on Saturdays.
Mathematics. Every UP Academy student receives 400 minutes of math instruction, spread across 8 class periods, during a given
week, all year. This schedule lets students have access to a rigorous and challenging math curriculum that first centers on previously
unlearned skills and then establishes the numeracy skills that allow for deeper exploration of high school level math concepts. Our
math program emphasizes computation and problem solving, often integrating both types of skills within a single class. The math
curriculum is supported by a Saturday morning math tutoring program designed to support the school’s highest-need math learners.
English Language Arts. Every UP Academy student receives 400 minutes of ELA instruction, spread across eight class periods,
during a given week, for the entire year. Four class periods (200 minutes) focus on reading instruction, while the other four class
periods (200 minutes) focus on writing instruction. Our reading curriculum is supported by an independent reading program that
requires all students to read for no less than 50 minutes per day, as well as by a daily afterschool literacy program. Above all else, our
reading and writing programs work together to ensure that every UP Academy student develops tremendous literacy skills. Our
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graduates must be prepared to read high school level texts and write high school level compositions as well if not better than their
peers. This long-term objective requires a strong ELA curriculum that ensures reading fluency, comprehension and analysis of fiction
and non-fiction texts, strong writing abilities, and an expansive vocabulary.
Science. Every UP Academy student receives 400 minutes of science instruction, spread across eight class periods, in a given week,
for one semester of the 6th grade year and for the entire 8th grade year. Our science curriculum focuses on the helping students master
core vocabulary and conceptual knowledge, and is supplemented by the application of principles in laboratory settings.
Social Studies. Every UP Academy student receives 400 minutes of social studies instruction, spread across eight class periods, in a
given week, for one semester of the 6th grade year and for the entire 7th grade year. The overarching goal of our social studies
program is to develop literate, culturally-aware citizens. Thus, our teachers will expect UP Academy students to master the key
concepts and vocabulary detailed in the MA Frameworks, as well as to demonstrate critical skills such as analyzing primary sources,
debating different points of view, and making cause-and-effect connections.
In addition to the core subject areas listed above, UP Academy students receive instruction in the following content areas:
Physical Education and Health. All students will take this course no less frequently than one time per week throughout the entire
year. Our physical education and health program is designed to keep students active, fit, and healthy. The program will encompass
classroom-based sessions as well as activities in the school’s gymnasium and outdoors.
The Arts. Every student takes no less than one visual arts class and one music class per week. The founders of UP Academy Charter
School of Springfield agree with the core concept that drives the state’s Art Frameworks: “In music and the visual arts, people express
ideas and emotions that they cannot express in language alone. In order to understand the range and depth of the human imagination,
one must have knowledge of the arts.”17
High School Preparation. Preparing for a college-preparatory high school program will seem like a daunting task for many of UP
Academy Charter School of Springfield’s students. A high school preparation course, taken once per week in 8th grade, supports
students through the process. Students (and their families) will be led through the high school application process, will visit numerous
high school campuses, and will be taught about the surest ways to make high school a stepping stone towards college enrollment,
success, and graduation.
Enrichment. UP Academy’s core program focuses relentlessly on the development of core academic skills. However, in order to
best prepare its student body for future pursuits, the school must also provide its students with access to extracurricular activities on
a regular basis. Thus, every Friday afternoon, from 12:15-1:15pm, the school will offer Enrichment activities for all students.
Students will sign up for a specific Enrichment activity at the beginning of each season (i.e. fall, winter, and spring). We anticipate
that activities will include athletics, theatre, dance, and international cultures, among others. While some activities will be taught by
UP Academy Charter School of Springfield’s staff, most activities will be taught by contracted external instructors.
A 6th grade student’s sample weekly schedule is shown here:
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Monday

Tuesday

Wednesday

Thursday

7:15-7:35

Arrival/Breakfast

Arrival/Breakfast Arrival/Breakfast Arrival/Breakfast Arrival/Breakfast

7:35-7:50

AM HR

AM HR

AM HR

AM HR

AM HR

7:50-8:40

Pd1

Math

Math

Math

Math

8:40-9:30

Pd2

Science

Science

Science

Science

9:30-9:45

AM Break

AM Break

AM Break

AM Break

AM Break

9:45-10:35

Pd3

ELA

ELA

ELA

ELA

10:35-11:05

Academic
Intervention

Academic
Intervention

Academic
Intervention

Academic
Intervention

Academic
Intervention

11:05-11:35

Lunch

Lunch

Lunch

Lunch

Lunch

Math

Physical
Education

Math

11:35-12:25

Pd4

Math

12:25-1:15

Pd5

Science

Music

Science

Science

1:15-1:30

PM Break

PM Break

PM Break

PM Break

PM Break

1:30-2:20

Pd6

Visual Arts

ELA

ELA

ELA

2:20-2:30

PM HR

PM HR

PM HR

PM HR

PM HR

2:30 - 3:15

Focus and
Tutoring

Focus and
Tutoring

Focus and
Tutoring

Focus and
Tutoring

Focus and
Tutoring

3:15-3:25

Dismissal

Dismissal

Dismissal

Dismissal

Dismissal

3:25-4:15

Afterschool

Afterschool

Afterschool

Afterschool

Afterschool

4:15-4:25

Late Dismissal

Late Dismissal

Late Dismissal

Late Dismissal

Late Dismissal

Friday
7:157:35
7:357:50
7:508:40
8:409:30
9:309:45
9:4510:35
10:3511:05
11:0512:05
12:0512:15

12:151:15
1:151:25
1:252:15
2:152:25

Arrival

Arrival

AM HR

AM HR

Pd1

Math

Pd2

Science

AM Break

AM Break

Pd3

ELA

Lunch

Lunch

ASPIRE

ASPIRE

Transition

Transition

Enrich/Extension

Enrichment

Dismissal

Dismissal

Afterschool

Afterschool

Late Dismissal

Late
Dismissal

Organization of Students and Faculty. Students are organized into heterogeneous cohorts of ~ 27 students. Each cohort of students
takes all core academic classes (mathematics, English Language Arts, science, and social studies) together, as well as daily special
classes (e.g., visual arts, music, and fitness). Except during academic intervention, lunch, tutoring, and Enrichment, a given cohort
remains in a given classroom (i.e. their Homeroom) for the entire day. Teachers, not students, move from classroom to classroom,
minimizing the downtime that occurs when students change classes. Our program does not utilize multi-grade or tracking practices.
All core subject teachers are responsible for teaching no more than two cohorts of students (maximum of 54 students) during a given
semester. A teacher will instruct each cohort of students two times per day, three days per week, and one time per day, two days per
week. By organizing the school in this fashion, teachers are able to develop strong relationships with fewer students, becoming very
familiar with each student’s academic strengths and weaknesses. Given that many students with disabilities and English Language
Learners are included in the general education setting, certain classes will be co-taught by the general educator and either the Special
Education Teacher or the ESL teacher; this is discussed in more detail in other prospectus sections.
Summer Programming. Students who fail one or more classes are assigned to UP Academy Springfield’s summer session. During
this session, students will receive one-on-one or small group remedial tutoring. This tutoring will be targeted and standards-based, in
the subject area(s) of concern. At the end of this program, the student must pass a subject-specific minimum competency test in order
to be promoted to the next grade level. If the student does not pass the minimum competency test, he/she may be retained.
Extra and Co-curricular Activities and Programming. UP Academy Springfield’s core program focuses on the development of
core academic skills. However, in order to best prepare its student body for future pursuits, the school must also provide its students
with access to extracurricular activities on a regular basis. As described above, every Friday afternoon, from 12:15-1:15pm, the school
will offer Enrichment activities to all students. We anticipate that activities will include athletics, theatre, dance, and international
cultures, among others. While some activities will be taught by UP Academy’s staff, most activities will be taught by contracted
external instructors. We additionally intend to offer opt-in afterschool athletic and arts-focused programming to students.
School’s Ability to Access Programs Offered by the District. As a Horace Mann Charter School, the founding team of UP
Academy Charter School of Springfield is further motivated to access programs offered by Springfield Public Schools. For example,
our school may have the opportunity to access ancillary programs offered by the district, including but not limited to SPS
interscholastic athletic programs, district-wide arts programming, and district-wide technology programming.

B. Curriculum and Instruction
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Evidence that the Proposed Curriculum/Instruction Will Serve the Diverse Needs of Individual Students. UP Academy Charter
School of Springfield’s curriculum will be designed to bridge the gap between each student’s incoming skill levels and his or her
potential. To ensure our students will graduate from UP Academy Springfield on track to enroll in, succeed in, and graduate from
college, our curricula emphasizes the mastery of core content and basic skills while simultaneously developing and enhancing higherlevel skills necessary to meet the intellectual demands of a college preparatory high school program.
As described later in the prospectus, UP Academy Springfield intends to utilize, as a starting point, the curriculum and instructional
methodologies utilized to date at UP Academy Boston. UP Academy Boston’s student demographics are remarkably similar to those
of students at several of the lowest-performing Springfield district schools, including demographics related to race and ethnicity,
household income status, linguistic background, the incidence of students with disabilities, and specific student disability types.
Given the similarities, we have summarized MCAS data from the first 2 years of UP Academy Boston, as well as data from the
Patrick F. Gavin Middle School (the school that existed prior to being restarted as UP Academy Boston), as evidence of the
effectiveness of the proposed curriculum and instruction. We have included data from several subgroups to show how our supports for
a diverse group are proving successful. We are confident the successes across all subgroups at UP Academy Boston demonstrate that
our proposed curriculum and instructional methods will result in high academic achievement for all UP Academy Springfield students.
All students (Mathematics MCAS)
Pre-UP
Grade
2010 - 2011
Level
A/P %
Med. SGP
27%
52
Grade 6
22%
48
Grade 7
23%
61
Grade 8
25%
52
Overall

UP Year 1
2011 - 2012
A/P %
Med. SGP
58%
90
36%
80
46%
87
47%
86

UP Year 2
2012 - 2013
A/P %
Med. SGP
64%
86
44%
60
76%
96
61%
85

A/P % Growth from
2011 to 2013

All students (ELA MCAS)
Pre-UP
Grade
2010 - 2011
Level
A/P %
Med. SGP
23%
29
Grade 6
37%
47
Grade 7
41%
48
Grade 8
33%
41
Overall

UP Year 1
2011 - 2012
A/P %
Med. SGP
47%
69
52%
78
62%
61
53%
71

UP Year 2
2012 - 2013
A/P %
Med. SGP
47%
67
50%
54.5
66%
53
54%
56

A/P % Growth from
2011 to 2013

Students with Disabilities (Mathematics MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP
6%
49
30%
74
Grade 6
10%
49
8%
49
Grade 7
2%
43.5
15%
55
Grade 8
6%
46
18%
59
Overall

UP Year 2
2012 – 2013
A/P %
Med. SGP
43%
79
25%
63
39%
N/A
35%
71

A/P % Growth
from 2011 to 2013

Students with Disabilities (ELA MCAS)
Pre-UP
Grade
2010 – 2011
Level
A/P %
Med. SGP
8%
29
Grade 6
16%
57.5
Grade 7
7%
26
Grade 8
10%
31.5
Overall

UP Year 1
2011 - 2012
A/P %
Med. SGP
23%
55
16%
63
25%
36
21%
54

UP Year 2
2012 – 2013
A/P %
Med. SGP
17%
72
14%
42
29%
N/A
19%
55.5

A/P % Growth from
2011 to 2013

ELL and Former ELL students (Mathematics MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP

UP Year 2
2012 – 2013
A/P %
Med. SGP

A/P % Growth
from 2011 to 2013

37%
22%
53%
36%

24%
13%
25%
21%

37%
15%
37%
29%

9%
-2%
22%
9%
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Grade 6
Grade 7
Grade 8
Overall

28%
19%
23%
25%

53
34
73
52

60%
36%
44%
46%

90
80
91
87

50%
43%
84%
57%

85.5
63
99
87

22%
24%
61%
32%

ELL and Former ELL students (ELA MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP
21%
37
53%
71
Grade 6
25%
40.5
45%
86
Grade 7
21%
58
52%
74.5
Grade 8
22%
41.5
49%
75.5
Overall

UP Year 2
2012 - 2013
A/P %
Med. SGP
35%
72.5
52%
65
57%
61
48%
69.5

A/P % Growth
from 2011 to 2013

African American/Black Students (Mathematics MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP
30%
45
62%
90
Grade 6
17%
49
34%
77.5
Grade 7
20%
61
40%
90.5
Grade 8
23%
52
47%
87
Overall

UP Year 2
2012 – 2013
A/P %
Med. SGP
64%
85.5
39%
55
69%
94
57%
84

A/P % Growth
from 2011 to 2013

African American/Black Students (ELA MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP
26%
32
48%
73
Grade 6
33%
47
55%
80.5
Grade 7
40%
46
59%
63.5
Grade 8
33%
43
54%
73
Overall

UP Year 2
2012 – 2013
A/P %
Med. SGP
41%
64.5
47%
55
64%
48
51%
54

A/P % Growth
from 2011 to 2013

Hispanic/Latino Students (Mathematics MCAS)
Pre-UP
UP Year 1
Grade
2010 - 2011
2011 - 2012
Level
A/P %
Med. SGP
A/P %
Med. SGP
16%
53
56%
91.5
Grade 6
24%
37.5
33%
80
Grade 7
27%
50
39%
78
Grade 8
22%
48
42%
86
Overall
Hispanic/Latino Students (ELA MCAS)
Pre-UP
Grade
2010 - 2011
Level
A/P %
Med. SGP
19%
22
Grade 6
34%
47
Grade 7
41%
55
Grade 8
32%
38
Overall

UP Year 1
2011 - 2012
A/P %
Med. SGP
40%
71
48%
75
59%
56
49%
71

UP Year 2
2012 – 2013
A/P %
Med. SGP
62%
90
49%
62
83%
99
64%
91

UP Year 2
2012 - 2013
A/P %
Med. SGP
52%
75
53%
53
72%
54.5
59%
57.5

14%
27%
36%
26%

34%
22%
49%
34%

15%
14%
24%
18%

A/P % Growth from
2011 to 2013
46%
25%
56%
42%

A/P % Growth
from 2011 to 2013
33%
19%
31%
27%

Curriculum Scope and Sequence. On the pages that follow, we have included the MCF-aligned scope and sequence we intend to
utilize for every content area at each grade level. Given our intention to align our schedule of assessed standards with that utilized by
the Achievement Network, there is frequent reference to “ANet” throughout the charts below.
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ANet
Cycle
ANet 1

Texts

ANet 2

Poetry
Informational
Text
Literature –
Story

Informational
Text
Literature –
Story

Grade 6 ELA
Standards Assessed
R16.1 & RL.6.1: Cite textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text.
RL.6.2 -- Determine a theme or central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from opinions or judgments.
RI.6.2 --Determine a central idea of a text and how it is conveyed through particular details; provide a
summary of the text distinct from personal opinions or judgments.
RL.6.3 --Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the
characters respond or change as the plot moves toward a resolution.
RI.6.3 -- Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a
text (e.g., through examples or anecdotes).
RL.6.4 -- Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of a specific word choice on meaning and tone.
RI.6.4 -- Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings.
L.6.5 --Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
RL6.5 -- Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text
and contributes to the development of the theme, setting, or plot.
R16.5 -- Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a
text and contributes to the development of the ideas.
RL6.6 --Explain how an author develops the point of view of the narrator or speaker in a text.
RI6.6 -- Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.

Spiraled
Standards

Writing Goals
W.6.1a Introduce claim(s)
and organize the reasons
and evidence clearly

RI.6.1
RL6.1
RL6.2
RI6.2
RL6.3
RI6.3

W.6.1a Introduce claim(s)
and organize the reasons
and evidence clearly
W.6.1e Provide a
concluding statement or
section that follows from the
argument presented.

L6.4 -- Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on
grade 6 reading and content, choosing flexibly from a range of strategies.
ANet 3

ANet 4

Traditional
Literature
Informational
Text
Informational
Text

Informational
Text
Informational
Text

RI6.8 -- Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported
by reasons and evidence from claims that are not.
RL6.9 -- Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and
fantasy stories) in terms of their approaches to similar themes and topics.
RI 6.9 -- Compare and contrast one author’s presentation of events with that of another (e.g., a memoir written
by and a biography on the same person).

RL6.7 -- Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an
audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading the
text to what they perceive when they listen or watch.
RI6.7 -- Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as

RI.6.1
RL6.1
RL6.2
RI6.2
RL6.4
RI6.4
RL.6.6
RI.6.6
L.6.5

R1.6.1
RL6.1
RI.6.2
RL6.5



W.6.1b Support claim(s)
with clear reasons and
relevant evidence, using
credible sources and
demonstrating an
understanding of the topic
or text.



W.6.1c Use words, phrases,
and clauses to clarify the
relationships among
claim(s) and reasons.
W.6.2a Introduce a topic;
organize ideas, concepts,
and information, using
strategies such as definition,
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Informational
Text

ANet
Cycle
ANet 1

Texts

ANet 2

Poetry
Informational
Text
Literature –
Story

ANet 3

Traditional

Informational
Literature –
Story

in words to develop a coherent understanding of a topic or issue.

RI.6.5
RI6.8
RL6.9
RI6.9
L.6.4

Grade 7 ELA
Standards Assessed
RL.7.1 --Cite several pieces of textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.
R1.7.1 --Cite several pieces of textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.
RL.7.2 -- Determine a theme or central idea of a text and analyze its development over the
course of the text; provide an objective summary of the text.
RI.7.2 -- Determine two or more central ideas in a text and analyze their development over the
course of the text; provide an objective summary of the text.
RL.73 -- Analyze how particular elements of a story or drama interact (e.g., how setting shapes
the characters or plot).
RI.7.3 -- Analyze the interactions between individuals, events, and ideas in a text (e.g., how
ideas influence individuals or events, or how individuals influence ideas or events).
RL.7.4--Determine the meaning of words and phrases as they are used in a text, including
figurative and connotative meanings; analyze the impact of rhymes and other repetitions of
sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.
RI.7.4 -- Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze the impact of a specific word choice on
meaning and tone.
L.7.5 Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
RL.7.5 -- Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet)
contributes to its meaning
RI.7.5 -- Analyze the structure an author uses to organize a text, including how the major
sections contribute to the whole and to the development of the ideas.
RL.7.6 --Analyze how an author develops and contrasts the points of view of different characters
or narrators in a text.
RI.7.6 -- Determine an author’s point of view or purpose in a text and analyze how the author
distinguishes his or her position from that of others.

Spiraled
Standard

RI.7.8 -- Trace and evaluate the argument and specific claims in a text, assessing whether the

RL.7.1

classification,
comparison/contrast, and
cause/effect; include
formatting (e.g., headings),
graphics (e.g., charts,
tables), and multimedia
when useful to aiding
comprehension.

Writing Goals
W.7.3: Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured event
sequences:
A. Engage and orient the reader by establishing a
context and point of view and introducing a narrator
and/or characters; organize an event sequence that
unfolds naturally and logically.
D:Use precise words and phrases, relevant
descriptive details, and sensory language to capture
the action and convey experiences and events.
C: Use a variety of transition words, phrases, and
clauses to convey sequence and signal shifts from
one time frame or setting to another.
W.7.1 Write arguments to support claims with clear
reasons and relevant evidence:
A: Introduce claim(s), acknowledge alternate or
opposing claims, and organize the reasons and
evidence logically.

RL.7.1
RI.7.1
RL.7.2
RI.7.2
RL.7.4
RI.7.4
L.7.5

W.7.3: Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured event
sequences:. B: Use narrative techniques, such as
dialogue, pacing, and description, to develop
experiences, events, and/or characters.
E: Provide a conclusion that follows from and
reflects on the narrated experiences or events.
W.7.1 Write arguments to support claims with clear
reasons and relevant evidence:
W.7.2 Write informative/explanatory texts to
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Literature
Informational
Text
Informational
Text

ANet 4

Informational
Text
Informational
Text
Informational
Text

reasoning is sound and the evidence is relevant and sufficient to support the claims.
RL.7.9 --Compare and contrast a fictional portrayal of a time, place, or character and a historical
account of the same period as a means of understanding how authors of fiction use or alter
history.
RI.7.9 --Analyze how two or more authors writing about the same topic shape their presentations
of key information by emphasizing different evidence or advancing different interpretations of
facts.
L.7.4 -- Determine or clarify the meaning of unknown and multiple-meaning words and phrases
based on grade 7 reading and content, choosing flexibly from a range of strategies.
RL.7.7 -- Compare and contrast a written story, drama, or poem to its audio, filmed, staged, or
multimedia version, analyzing the effects of techniques unique to each medium (e.g., lighting,
sound, color, or camera focus and angles in a film).
RI.7.7 -- Compare and contrast a text to an audio, video, or multimedia version of the text,
analyzing each medium’s portrayal of the subject (e.g., how the delivery of a speech affects the
impact of the words).

RI.7.1
RL.7.2
RI.7.2
RL.7.3
RI.7.3
RL.7.6
RI.7.6

examine a topic and convey ideas, concepts, and
information through the selection, organization, and
analysis of relevant content:

RL.7.1
RI.7.1
RL.7.2
RI.7.2
RL.7.5
RI.7.5
RI.7.8
RL.7.9
RI.7.9
L.7.4

W.7.2 Write informative/explanatory texts to
examine a topic and convey ideas, concepts, and
information through the selection, organization, and
analysis of relevant content.
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ANet
Cycle
ANet 1

Texts
Informatio
nal Text
Literature –
Story

ANet 2

Poetry
Informatio
nal Text
Literature –
Story

ANet 3

Traditional
Literature
Informatio
nal Text
Informatio
nal Text

Grade 8 ELA
Standards Assessed
RL.8.1 --Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as
inferences drawn from the text.
R1.8.1 --Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as
inferences drawn from the text.
RL.8.2 -- Determine a theme or central idea of a text and analyze its development over the course of the text, including
its relationship to the characters, setting, and plot; provide an objective summary of the text.
RI.8.2 -- Determine a central idea of a text and analyze its development over the course of the text, including its
relationship to supporting ideas; provide an objective summary of the text.
RL.8.3 -- Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a
character, or provoke a decision.
RI.8.3 -- Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g.,
through comparisons, analogies, or categories).
RL.8.4--Determine the meaning of words and phrases as they are used in a text, including figurative and connotative
meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other
texts.
RI.8.4 -- Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and
technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions
to other texts.
L.8.5 --Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
RL.8.6 --Analyze how differences in the points of view of the characters and the audience or reader (e.g., created
through the use of dramatic irony) create such effects as suspense or humor.
RI.8.6 -- Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and
responds to conflicting evidence or viewpoints

Spiraled
Standard

RL8.5: Compare and contrast the structure of two or more texts and analyze how the differing structure of each text
contributes to its meaning and style.
RI8.5: Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in
developing and refining a key concept.
RI.8.8 -- Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound
and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
RL8.9 -- Analyze how a modern work of fiction draws on themes, patterns of events, or character types from myths,
traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RI.8.9 -- Analyze a case in which two or more texts provide conflicting information on the same topic and identify

RL.8.1
RI.8.1
RL.8.2
RI.8.2
RL.8.6
RI.8.6

Writing Goals
W.8.3: Write
narratives to
develop real or
imagined
experiences or
events using
effective technique,
relevant descriptive
details, and wellstructured event
sequences.
W.8.1 Write
arguments to
support claims with
clear reasons and
relevant evidence

RL.8.1
RI.8.1
RL.8.2
RI.8.2
RL.8.3
RI.8.3
RL.8.4
RI.8.4
L.8.5

W.8.3: Write
narratives to
develop real or
imagined
experiences or
events using
effective technique,
relevant descriptive
details, and wellstructured event
sequences.
W.8.1 Write
arguments to
support claims with
clear reasons and
relevant evidence
W.8.2: Write
informative/explan
atory texts to
examine a topic
and convey ideas,
concepts, and
information
through the
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where the texts disagree on matters of fact or interpretation.
L.8.4Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade8 reading
and content, choosing flexibly from a range of strategies.

ANet 4

Informatio
nal Text
Informatio
nal Text
Informatio
nal Text

RL.8.7 -- Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from
the text or script, evaluating the choices made by the director or actors.

RI.8.7 -- Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video,
multimedia) to present a particular topic or idea.

6th grade
Unit Names

Grade 6 Social Studies
Content Learning Standards

Unit One:
Intro to
Historical
Tools:
Maps,
Annotations
and Central
Vocabulary

WG6.1 Use map and globe skills learned in prekindergarten to grade five to interpret different kinds of projections, as well as
topographic, landform, political, population and climate maps.
WG6.2 Explain the difference between absolute and relative location and give examples of different ways to indicate relative
location for countries or cities across the world.
WG6.3 Identify how current world atlases are organized and the kind of information they provide for each continent and country.
WG6.4 Identify what time zones are, when and how the precise measurement of longitude was scientifically and historically
determined, the function and location of the international date line, and the function of the Royal Observatory in Greenwich,
England, and give examples of differences in time in countries in different parts of the world.

Unit Two:
Africa

WG6.5 Use the following demographic terms correctly: ethnic group, religious group, and linguistic group.
WG6.6AF On a map of the world, locate the continent of Africa, the Atlantic Ocean, the Indian Ocean, the Mediterranean Sea,
and the Great Rift Valley. On a map of Africa, locate the northern, eastern, western, central, and southern regions of Africa, the
Sahara Desert, the Nile River, Lake Victoria, Mount Kilimanjaro, and the Cape of Good Hope.
WG6.7AF Use a map key to locate countries and major cities in Africa.
WG6.8AF Explain how the following five factors have influenced settlement and the economies of major African regions and
countries: A. absolute and relative location, B. climate, C. major physical characteristics, D. major natural resources, E.
population size
WG6.6WAME On a map of the world, locate Western Asia, or the Middle East. On a map of the Middle East, locate the Black
Sea, Mediterranean Sea, Caspian Sea, Red Sea, Indian Ocean, Arabian Peninsula, and the Persian Gulf.
WG6.7ME Use a map key to locate countries and major cities in the Middle East.
WG6.8WAME Explain how the following five factors have influenced settlement and the economies of major Middle Eastern
countries: A. absolute and relative location, B. climate, C. major physical characteristics, D. major natural resources, E.
population size

Unit Three:
Western
Asia / The
Middle East

selection,
organization, and
analysis of relevant
content.
RL.8.1
RI.8.1
RL.8.2
RI.8.2
RL.8.5
RI.8.5
RI.8.8
RL.8.9
RI.8.9
L.8.4

Reading
History
Standards
RH6.1 Identify
and apply
historical
active reading
strategies.

W.8.2: Write
informative/explan
atory texts to
examine a topic
and convey ideas,
concepts, and
information
through the
selection,
organization, and
analysis of relevant
content..
Writing Standards

None.

RH6.2
Determine the
central ideas or
information of
a secondary
source.

None.

RH6.2
Determine the
central ideas or
information of
a primary
source.

WHST6 Evaluate a
summarization
prompt, gather
information in a
brainframe, outline
and compose a
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Unit Four:
Central
South Asia

Unit Five:
South
America

WG6.9WAME Identify when the countries in the Middle East became independent nations and explain how independence was
achieved.
WG6.10 Identify the methods used to compensate for the scarcity of water in some areas.
WG6.6CSAOn a map of the world, locate Central and South Asia. On a map of Central and South Asia, locate the Indian Ocean,
the Arabian Sea, the Bay of Bengal, the Ganges River, the Indo-Gangetic Plain, the Northern Mountains, the Deccan Plateau, the
Himalayan Mountains, etc.
WG6.7CSA Use a map key to locate the countries and major cities in Central and South Asia.
WG6.8CSAExplain how the following five factors have influenced settlement and the economies of major Central and South
Asian countries.
WG6.11 Describe major ethnic and religious groups in various countries in Central and South Asia.
WG6.12 Identify the historical factors that created a stable democratic government in India and the role of Mohandes Gandhi,
Jawaharlal Nehru, and Indira Gandhi in its development.
WG6.13Explain why the Indian government seeks to control population growth and the methods it uses to control population
growth.
WG6.7SA Use a map key to locate the countries and major cities of South America.
WG6.8SA Explain how the following five factors have influenced settlement and the economies of major South American
countries.
WG6.9SA Identify when South American countries became independent nations and explain how independence was achieved.
WG6.11SA Describe major ethnic and religious groups in selected countries in South America.
WG.6.14 Describe the major obstacles to economic development in many South American nations, including the political
influence of the military, a corrupt government, the lack of widespread education, and the absence of stable governments.

Unit Six:
Europe

WG6.7E Use a map key to locate countries and major cities in Europe.
WG6.6EOn a map of the world, locate the continent of Europe. On a map of Europe, locate the Atlantic Ocean, Arctic Ocean,
Norwegian Sea, and Barents Sea. Locate the Volga, Danube, Ural, Rhine, Elbe, Seine, Po, and Thames Rivers. Locate the Alps,
Pyrenees, and Balkan Mountains. Locate the countries in the northern, southern, central, eastern, and western regions of Europe.
WG6.8E Explain how the following five factors have influenced settlement and the economies of major European countries: A.
absolute and relative location, B. climate, C. major physical characteristics, D. major natural resources, E. population size
WG6.11E Describe major ethnic and religious groups in various countries in Europe.
WG6.15 Explain why Europe has a highly developed network of highways, waterways, railroads, and airline linkages.

Unit Seven:
Independent
Study

WG6.7IS Use a map key to locate the countries and major cities in the various regions.
WG6.8IS Explain how the following five factors have influenced settlement and the economies in the regions: A. absolute and
relative locations, B. climate, C. major physical characteristics, D. major natural resources, E. population size
WG6.9IS Identify when countries became independent and describe how independence was achieved.

7th grade
Unit Names
Unit One:
Human

Grade 7 Social Studies
Content Learning Standards
HAC7.1 Construct and interpret timelines of events from human history.
HAC7.2 Identify Africa as the birthplace of modern humans and describe the major evolutionary

paragraph

RH6.2 Provide
an accurate
summary of
the source
distinct from
prior
knowledge or
opinions.

RHST6 Evaluate a
summarization
prompt, gather
information in a
brainframe, outline
and compose a
paragraph

RH6.1 Cite
specific textual
evidence to
support
analysis by
focusing on
accurate
paraphrasing
and quotations.
RH6.1Cite
specific textual
evidence to
support
analysis by
focusing on
relevant
support and
“saying more”
about
evidence.
Spiraling

WHST6.1a Introduce
claim(s) about a topic
or issue,
acknowledge and
distinguish the
claim(s) from
alternate or opposing
claims.
WHST6.1b Support
claim(s) with logical
reasoning and
relevant, accurate
data and evidence
that demonstrate an
understanding of the
topic or text, using
credible sources.
Spiraling

Historical Thinking Skills

Writing Skills

HTS7.1 Use chronological order to
describe continuity and change over

None.
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Origins in
Africa through
the Neolithic
Revolution

Unit Two:
Location of
Ancient
Civilizations

Unit Three:
Social Classes

developments that led to modern humans
HAC7.3 Describe the changes that took place which allowed humans to spread throughout the
world
HAC7.4 Describe the characteristics of the hunter-gatherer societies of the Paleolithic Age (their
use of tools and fire, basic hunting weapons, beads and other jewelry).
HAC 7.5 Describe how the invention of agriculture related to settlement, population growth, and
the emergence of specialization and civilization.
HAC7.6 Identify the characteristics of civilizations.

HAC7.7 Analyze the impact of availability or scarcity of resources on human life in the context
of protection, stable food supply, fresh water, and fertile soil
HAC7.8 Evaluate the location of ancient Sumer and its effect on the growth of civilization in
Mesopotamia
HAC7.9Evaluate the location of ancient Egypt and its effect on the growth of Egyptian
civilization
HAC7.10 Evaluate the location of ancient Greece and its effect on the growth of Greek
civilization

HAC7.11 Describe the role of social class in a society
HAC7.12 Evaluate the effects of different social class systems on citizens

time
HTS7.1b Differentiate between
historical fact and interpretation

HTS7.2 Describe multiple causes of a 
historical event

WHST.7.2a: Introduce a
topic clearly, previewing
what is to follow; organize
ideas, concepts, and
information
WHST.7.2c Use
appropriate and varied
transitions to create
cohesion and clarify the
relationships among ideas
and concepts.

o

WHST7.2d Use precise
language and domainspecific vocabulary to
inform about or explain the
topics.

HAC7.13: Analyze the existence, purpose, and limits of social mobility

Unit Four:
Government

Unit Five:
Religions

Unit Six:

HAC7.14 Describe the purpose and origin of government in Ancient Sumer
HAC7.15 Analyze the connection between forms of government and their functions and effects
on citizens
HAC7.16 Describe and evaluate the Sumerian government
HAC7.17Describe and evaluate the Egyptian government
HAC7.18 Compare and contrast the governments of Athens and Sparta
HAC7.19 Describe the role and purpose of religion in society
HAC7.20 Describe the reasons that the earliest religions were polytheistic
HAC7.21 Describe the form and function of Egyptian religion
HAC7.22 Describe the development of Buddhism through the life of Siddhartha and evaluate the
beliefs and practices of Buddhism
HAC7.23 Explain the emergence of monotheistic religions through the story of Abraham and
Moses
HAC7.24 Evaluate the beliefs and practices of Judaism
HAC7.25 Describe the emergence of Christianity and its beliefs and practices
HAC7.26 Describe the emergence of Islam and its beliefs and practices
HAC7.27 Examine the modern conflict in Israel
HAC7.28 Analyze the different ways that cultures spread through diffusion

HTS7.3 Compare and contrast differing
sets of ideas, values, and institutions

HTS7.3 Compare and contrast differing
o
sets of ideas, values, and institutions

WHST.7.2b Develop the
topic with relevant, wellchosen facts, definitions,
concrete details,
quotations, or other
information and examples.

HTS7.4 Formulate historical questionso

WHST.7.2e Establish and
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Empires

Unit Seven:
The First
Americans
Unit Eight:
Exploration
and
Colonization

Unit Nine:
Revolution

Unit Ten:
Constitution

HAC7.29 Evaluate the cultural diffusion created by the Silk Road
HAC7.30 Evaluate the cultural diffusion created by Alexander the Great
HAC7.31Describe the motivations and methods for building empires
HAC7.32 Describe the limitations and weaknesses of empires and the reasons for their collapse

and obtain historical data
HTS7.5 Interrogate historical data
HTS7.6 Create a historical
interpretation

AH7.1 Evaluate the competing theories on how humans migrated to North America.
AH7.2Evaluate the availability of natural resources in the different regions of the US.
AH7.3 Analyze the culture adaptations to the environment of Native American tribes.
AH7.3 Describe the level of settlement and civilization in the Americas around 1491
AH7.4 Evaluate the motivation for European exploration of the Americas
AH7.5 Evaluate the impact of exploration on the world
AH7.6 Evaluate the reasons for struggle at Jamestown
AH7.7 Analyze the causes and perspectives on conflict between settlers and Native American

HTS7.7 Compare competing historical
narratives
HTS7.8 Evaluate major debates among
historians
HTS7.9 Use the three layers of
o
historical analysis.

AH7.8 Describe the imperial relationship between England and its colonies
AH7.9 Evaluate the different causes of change in the relationship between England and the
colonies and the effect of perspective on how those events were seen by different people (some
potential groups: loyalists vs. patriots, African-Americans, people in England, Native
Americans, women)
AH7.9 Place Boston in the context of pre-revolutionary America to determine why the city and
its people played such a large role in the Revolution
AH7.10 Explain the influence and ideas of the Declaration of Independence and the political
philosophy of Thomas Jefferson.
AH7.11 Explain the reasons for the adoption of the Articles of Confederation in 1781, including
why its drafters created a weak central government; analyze the shortcomings of the national
government under the Articles; and describe the crucial events (e.g., Shays’s rebellion) leading to
the Constitutional Convention.
AH7.12 Evaluate the perspectives of various founders at the Constitutional Convention. Describe
the major debates that occurred at the Convention and the “Great Compromise” that was reached.
(H, C)
AH7.13 Describe the debate over the ratification of the Constitution between Federalists and
Anti-Federalists
AH7.14 Describe and evaluate the system of separation of powers
AH7.15 Describe and evaluate the system of checks and balances
AH7.16 Describe and evaluate the system of federalism with local, state, and national

HTS7.9Use the three layers of
o
historical analysis.
HTS7.10 Evaluate whether evidence
corroborates or contradicts other
evidence.

WHST.7.1b Support
claim(s) with logical
reasoning and relevant,
accurate data and evidence
that demonstrate an
understanding of the topic
or text, using credible
sources.

HTS7.9 Use the three layers of
o
historical analysis (outline above)
HTS7.7 Compare competing historical
narratives
HTS7.8 Evaluate major debates among
historians

WHST.7.1c Use words,
phrases, and clauses to
create cohesion and clarify
the relationships among
claim(s), counterclaims,
reasons, and evidence.
WHST.7.1d Establish and
maintain a formal style.
WHST.7.1e Provide a
concluding statement or
section that follows from

maintain a formal style and
objective tone.
o

WHST.7.2f Provide a
concluding statement or
section that follows from
and supports the
information or explanation
presented.

WHST.7.1a Introduce
claim(s) about a topic or
issue, acknowledge and
distinguish the claim(s)
from alternate or opposing
claims, and organize the
reasons and evidence
logically.
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Unit Eleven:
Western
Expansion

Unit Twelve:
The Civil War

Unit Thirteen:
Reconstruction

government
AH7.17 Describe the rights protected under the Bill of Rights and evaluate the role of the Bill of
Rights in American civic life
AH7.18Describe and evaluate the territorial expansion of the United States
AH7.19 Describe the meaning and impact of Manifest Destiny
AH7.20 Analyze perspectives on the progress caused by Western expansion
AH7.21 Analyze perspectives on the pain caused by western expansion
AH7.22 Evaluate whether Western Expansion created more progress or more pain

AH7.23 Describe how the different economies and cultures of the North and South contributed
to the growing importance of sectional politics in the early 19th century. (H)
AH7.24 Describe and evaluate perspectives on key events leading up to the Civil War
AH7.25 Evaluate the motivation for and impact of the Emancipation Proclamation
AH7.26 Analyze the Gettysburg Address and evaluate its impact on perspectives on the war
AH7.27 Evaluate the differences between the North and South in the context of fighting a
prolonged Civil War
AH7.28 Describe the challenges facing the nation after the Civil War
AH7.29 Describe the perspectives of political leaders and citizens on these challenges
AH7.30 Evaluate the progress and pain caused by Presidential Reconstruction
AH7.31 Describe how and why Congress took control of Reconstruction
AH7.32 Evaluate the progress and pain caused by Congressional Reconstruction
AH7.33Describe how and why Reconstruction ended
AH7.34 Analyze the consequences of the end of Reconstruction and the beginning of Jim Crow

and supports the argument
presented.
HTS7.11 Evaluate whether evidence
corroborates or contradicts other
evidence
HTS7.12 Arrive at conclusion after
evaluating multiple pieces of evidence.
Sub-skills:
-Compare and contrast multiple pieces
of evidence
HS7.11 Evaluate whether evidence
corroborates or contradicts other
evidence.
HTS7.12 Arrive at conclusion after
evaluating multiple pieces of evidence.

HTS7.11 Evaluate whether evidence
corroborates or contradicts other
evidence
HTS7.12 Arrive at conclusion after
evaluating multiple pieces of evidence.

26

Math Scope and Sequence Grades 6 - 8
Alignment based on MCF and CCSS

ANet 1
Fall 2014
Major Clusters: Number
Sense

Grade 6
ANet 2
ANet 3
Winter 2014
Date:
Major Clusters: Ratios and
Major Clusters: Expressions
Proportions
and Equations

6.NS.5

6.NS.1

6.EE.1

ANet 4
Date:
Supporting/ Additional
Clusters: Geometry,
Statistics and Probability
6.G.1

6.NS.6a, 6b, 6c

6.RP.1

6.EE.2a, 2b, 2c

6.G.2

6.NS.7a, 7b, 7c, 7d

6.RP.2

6.EE.3

6.G.3

6.NS.8

6.RP.3a, 3b, 3c, 3d

6.EE4

6.G.4

Supporting/ Additional
Clusters
6.NS.2

Supporting/ Additional
Clusters
MA.6.RP.3e

6.EE.5

MA.6.G.1a

6.EE.6

MA.6.G.1b

6.NS.3
6.NS.4
MA.6.NS.4a

MA.6.SP.4a
Review Standards
6.NS.3, 6.NS.6c, 6.NS.7d,
6.NS.8

6.EE.7
6.EE.8
6.EE.9

6.SP.1
6.SP.2
6.SP.3

Review Standards
6.NS.1, 6.RP.3b, 6.RP.3c

6.SP.4
6.SP.5a, 5b, 5c, 5d
Review Standards
6.EE.3, 6.EE.7, 6.EE.8, 6.EE.9

ANet 1
Fall 2014
Major Clusters: Number
Sense
7.NS.1a, 1b, 1c, 1d
7.NS.2a, 2b, 2c, 2d
7.NS.3

Grade 7
ANet 2
ANet 3
Winter 2014/2015
Spring 2015
Major Clusters: Ratios and
Major Clusters: Expressions
Proportions
and Equations
7.RP.1
7.RP.2a, 2b, 2c, 2d
7.RP.3
Supporting/ Additional
Clusters
7.G.1
7.G.2
7.G.3
Review Standards

7.NS.1d, 7.NS.2c, 7.NS.3

7.EE.1
7.EE.2
7.EE.3
7.EE.4a, 4b
MA.7.EE.4c
Supporting/ Additional
Clusters
7.G.4
7.G.5

ANet 4
Spring 2015
Supporting/ Additional
Clusters: Statistics and
Probability
7.SP.1
7.SP.2
7.SP.5
7.SP.6
7.SP.7a, 7b
7.SP.8a, 8b
Review Standards
7.EE.1, 7.EE.3, 7.EE.4a,
7.EE.4b, 7.RP.2c, 7.RP.2d,
7.RP.3

7.G.6
MA.7.G.7
Review Standards
7.NS.2d, 7.RP.2b, 7.RP.2c,
7.RP.2d
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ANet 1
Fall 2014
Major Clusters: Expressions
and Equations, Geometry
8.EE.1
8.EE.2
8.EE.3
8.EE.4
8.G.7
8.G.8
Supporting/ Additional
Clusters
8.NS.1
8.NS2

Grade 8
ANet 2
ANet 3
Winter 2014/2015
Spring 2015
Major Clusters: Expressions Major Clusters: Expressions
and Equations, Functions
and Equations, Functions
8.EE.5
8.EE.8a, 8b, 8c
8.EE.6
8.F.2
8.EE.7a, 7b
8.F.3
8.F.1
Supporting/ Additional
Clusters
8.F.4
8.SP.1
8.F.5
8.SP.2
Review Standards

8.SP.3

8.EE.1, 8.EE.2, 8.EE.4, 8.G.7

8.SP.4
Review Standards

ANet 4
Spring 2015
Major Clusters: Geometry
8.G.1
8.G.2
8.G.3
8.G.4
8.G.5
Supporting/ Additional
Clusters
8.G.9
Review Standards
8.EE.5, 8.EE.7b, 8.EE.8b,
8.EE.8c, 8.F.2, 8.G.8

8.EE.5, 8.EE.7a, 8.F.4, 8.F.5
Science Scope and Sequence Grade 6
Alignment based on MCF and CCSS

Length:
MA Standards:
Unit’s Essential
Question:
Unit’s Essential
Understanding:

Length:
MA Standards:
Unit’s Essential
Question:
Unit’s Essential
Understanding:
Length:
MA Standards:
Unit’s Essential
Question:

Unit’s Essential
Understanding:

GRADE 6
Unit 1 - Scientific Method and Skills of Inquiry
23 class periods
Skills of Inquiry: Scientific Method, Data, Analysis, Hypothesis, Control, Manipulated and
Responding Variable, Observations
How do scientists investigate testable questions and develop ideas about the world?
Science provides a clear, rational, and succinct account of a pattern in nature. This account must be
based on data gathering and analysis and other evidence obtained through direct observations or
experiments and reflect inferences that are broadly shared and communicated.
Unit 2 – Properties of Matter
18 class periods
- PS.1 (Mass/Weight), PS.2 (Density), and PS.15 (States of matter)
- Measurement skills: ruler, digital balance, calculator, thermometer
How do scientists describe and measure different properties of matter?
Matter has certain properties that describe it; some change and some don't. Scientists use a variety of
tools and certain methods for measuring these properties
Unit 3 - Geology
31 class periods
- ES.1, 2, 3. 5, 6, 7
(1) In what ways is heat transfer within and around the Earth responsible for shaping of Earth's
surface? (2) How do scientists use topographical maps to model, interpret, and make decisions about
the geography of a region? (3) How does the ever-changing nature of the rock cycle affect the current
surface of the Earth and can we make predictions about how the surface used to look or will look in the
future?
(1) The composition of the Earth and movement of heat within the Earth drive plate tectonics and
determine the surface features of the Earth's crust. (2) The many physical features of Earth's crust are
shown by geologists using topographical maps and reading a topographical map can show you the
features of an area and enable you to determine the best hiking route, where to build a town/city, or
what a planet looks like. (3) While rocks are grouped and categorized based on how they were formed,
rocks are always moving through the rock cycle (sediments are and building, heat and pressure are
changing their composition and they are being moved from one place to another).
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Length:
MA Standards:
Unit’s Essential
Question:
Unit’s Essential
Understanding:
Length:
MA Standards:
Unit’s Essential
Question:

Unit’s Essential
Understanding:

Length:
MA Standards:
Unit’s Essential
Question:
Unit’s Essential
Understanding:

Unit 4 – Weather and Climate
16 class periods
- ES.3, ES.4
How do differences in temperature between the water, land, and atmosphere impact wind patterns and
ocean currents?
Heat from the sun drives convection currents which drive the formation of wind and ocean currents.
Unit 5 – Earth in the Solar System
36 class periods
- ES.8,9, 10, 11, 12
(1) How can we describe and illustrate the describe the relative distance between planets in the solar
system, the Sun and between solar systems in our galaxy? (2) How can we use what we know about the
rotation, revolution and relative position of the planets, the moon and the sun to explain eclipses and
phases of the moon? (3) Is global warming a function of natural seasonal weather fluxuations or
climate change?
(1) The universe is mostly empty space and while the solar system is incredibly vast, it is very small
compared to our galaxy. (2) The rotation, revolution and relative position of the Earth, moon and Sun
can be used to explain eclipses and moon phases. (3) The uneven heating of the Earth's surface, due to
Earth's tilt and human-caused activities, is responsible for the seasons and overall global warming.
Unit 6 – Engineering and Construction Technology
22 class periods
- TE. 1.1, 1.2, 1.3 - TE.2.1, 2.2, 2.3, 2.4, 2.5, 2.6 - TE.3.2
How do scientists identify need and problems, design prototypes, choose appropriate materials and test
solutions to problems.
The Engineering Design Process is a way that scientists identify need and problems, design prototypes,
choose appropriate materials and test solutions to problems.
Science Scope and Sequence Grade 8
Alignment based on MCF and CCSS

Unit Number
1
2
3
4
5
6
7
8
9
10
11

Grade 8 Science Units
Unit Name
Matter I
Matter II
Heat and Energy
Motion
Chemistry
Genetics and Evolution
Ecology
Body Systems
Earth Science
Space
Technology and Engineering

Course
Physical Science
Physical Science
Physical Science
Physical Science
Physical Science
Life Science
Life Science
Life Science
Earth Science
Physical Sciences
Technology/Engineering

Detailed plan for a responsive general education classroom that would support the needs of all students. We believe that every
UP Academy classroom needs to be an environment which is responsive to the educational needs of all children, and which
accommodates student needs to the maximum extent appropriate. Further, we believe that a continuum of services must be available
through the entire school so that all students can participate fully in the educational goals and mission of UP Academy.
For students to succeed in an environment of high expectations and rigor, teachers must be highly skilled at differentiating instruction.
We expect that UP Academy general education classroom teachers must work to continually assess students’ strengths and areas of
need so that they can meet students where they are and help them move forward. UP Academy teachers should then use this
information to provide students with different classroom experiences that help them meet similar learning objectives. For example,
during the direct instruction portion of a class period, some students may be provided with a guided notes sheet then allows them to
more easily access and internalize information that may be presented orally to other students. During guided practice, the teacher may
purposefully provide more verbal prompts to some students and fewer to others. During independent practice, the teacher may wish to
allow some students to begin practicing on their own, while re-teaching a particularly tricky concept to a small group of students in the
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back of the classroom. While certain accommodations and modifications are required by IEPs, we believe that every student’s
educational experience should be differentiated in some way.
In addition to actions of the general education teacher, we enhance the responsive classroom experience through the use of other
educators in the school, including special education teachers, English as a second language teachers, and resident teachers. While
certain interventions are described in more detail in later sections, it is important to note here that we will expect for our general
education teachers to work extremely collaboratively with these other teachers to strategically determine the best way to educate all
students during each class period – and this means that the type of support and intervention provided by a second teacher can often
take on different forms depending on the type of lesson being delivered. For example, the general education teacher and resident
teacher may decide that it is best for several students to receive a given lesson in a small-group setting, and therefore the individual
may pull those students out of the classroom during the direct instruction portion. The very next day, during the same class period, it
may make more sense for the resident teacher to circulate through the classroom to determine the extent to which students are
mastering a particular objective.
A school must have an extensive network of supports in place – even beyond what happens in the general education classroom – to
catch struggling students before they fall behind. We believe that students fail not because they want to, but because they lack certain
basic skills, whether socio-emotional, academic, behavioral, or organizational.
Every UP Academy student benefits from a school-wide academic intervention program held for thirty minutes on Mondays through
Thursdays. Every eight weeks, students take skill-based, computer-based assessments in numeracy and literacy. Depending on how
students perform on those assessments, they are assigned to a skill-building group for the subsequent eight weeks. These groups
match students at a respective reading or math level with other students across the school, including in other grades, at precisely the
same level. Then, during this 30-minute intervention block, students receive instruction and support in building skills at their level.
While some groups may work on phonetic skills on iPads, other students may be taking part in an advanced reading seminar with a
teacher. Likewise, while some students may be in the computer lab working on remedial math skills, other students may be pushing
the limits of their mathematical knowledge through advanced math seminars.
In addition to this school-wide support in place for all students, UP Academy uses a carefully-coordinated referral process to rapidly
identify the underlying skill deficiency, and then provide systematic supports when faced with an individual student who is not finding
success in our school. Supports are wide-reaching, but include subject-specific tutoring from core subject teachers, Saturday Academy
math tutoring, peer tutoring, a literacy program, internal counseling services, referrals to out-of-school support services (in
collaboration with families), and other, miscellaneous grade-level team interventions (e.g., plans coordinated between teachers and
parents for at-home incentive systems).
Additionally, comprehensive supports for English Language Learners and Special Education students are a critical element of our
program, and are described later in this prospectus.
Identification of Curriculum. We intend to build upon the base curriculum that has been designed and implemented at UP Academy
Boston. We are proposing to use that curriculum for several reasons:




UP Academy Charter School of Boston was founded with the same mission UP Academy Charter School of Springfield is
proposing; further, the launch of the school represented the restart of a low-performing school whose student demographics
and needs are very similar to student demographics and needs in the lowest-performing Springfield Middle Schools
The quantitative academic achievement results of UP Academy Charter School of Boston, including results within student
subgroups, have been positive and in line with the academic goals we hold for UP Academy Charter School of Springfield
A closer examination of the UP Academy Boston curriculum reveals thoughtful and strategic alignment to the new
Massachusetts Curriculum Frameworks. Said differently, we feel that the curriculum is effectively designed to meet
Common Core standards.

The process used to identify this curriculum was straightforward. Given that we are proposing to use UP Education Network as the
school’s management organization, the leaders of that organization pointed our founding team towards the curriculum at UP Academy
Charter School of Boston given the similar mission, restart approach, and student demographics. Our review of the curriculum has
revealed substantial curricular strength and alignment with what we endeavor for our students to learn at our proposed school.
Ultimately, the school’s Board of Trustees will determine the curriculum used by the school. Day to day, curriculum decisions will be
overseen by the school’s Principal in close collaboration with the Deans of Curriculum and Instruction.
Ensuring Alignment of the Curriculum to the MCF. The Deans of Curriculum and Instruction (DCIs), under supervision and
management from the Principal, will be responsible for curriculum alignment to the MCF. DCIs will create year-long Schedule of
Assessed Standards, mapped to incorporate all standards within the MCFs. These plans will be regularly monitored by the Principal.
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Teachers will submit unit plans and weekly plans to DCIs that are aligned to the Schedule of Assessed Standards. The design of these
plans will be monitored and reviewed by DCIs reading the plans. Implementation of the plans will be monitored through classroom
observation. It is critical to our students’ success that the unit and weekly plans, and their subsequent implementation, are effectively
designed and structured to meet the rigor of the PARCC assessments and prepare our students for rigorous high school programs.
As described elsewhere, Interim Assessments will be administered every six weeks. The results of these MCF-aligned assessments
will be utilized to evaluate curriculum and instructional efficacy. Deans of Curriculum and Instruction will collaborate with gradelevel content teams when substantive shifts in the curriculum seem to be required based on trends in student achievement over time.
Additionally, we anticipate needing to make adjustments to our 7 th grade curriculum as we head into our second year of operation.
And we anticipate needing to make adjustments to our 8 th grade curriculum as we head into both our second and third years of
operation, respectively. This is necessitated by the likelihood that 8 th grade students who have been in a low-performing elementary
school for 6th and 7th grade will require a different curriculum than students who have been at UP Academy for one or two years,
respectively. The process for making annual curriculum adjustments to account for changing student needs will be led by Deans of
Curriculum and Instruction in collaboration with grade-level content teams.
For more information on ensuring alignment to the MCF, please see “Process and Procedures used to Evaluate Curriculum
Effectiveness.”
Processes for the Ongoing Development, Improvement, and Refinement of the Curriculum. The curricular templates that
support the ongoing development improvement, and refinement of the curriculum are: (1) a Schedule of Assessed Standards; (2) Unit
Plans; and (3) Weekly Plans.
Annually, Deans of Curriculum and Instruction will create Course Overviews and Schedule of Assessed Standards (SAS) for each
course. While grade-level content teams may not change the Schedule of Assessed Standards of a course, they may adjust the pacing
and sequence of unit plans, under supervision from the Deans of Curriculum and Instruction.
Unit plans are co-developed by grade-level content teams and submitted to DCIs for feedback and review at least two weeks prior to
the start of a unit. Weekly plans are co-developed by grade-level content teams and submitted to DCIs for feedback and review every
Thursday (for the following week).
The curriculum will be evaluated and adjusted daily through teacher reflection and coaching provided by DCIs. The data gathered
from daily “exit tickets” provides teachers with valuable information about how many students mastered the day’s objectives and
patterns of misconceptions illustrated in students’ answers. Teachers will document these results and adapt the next day’s lesson to
reteach and assess content and skills as necessary. DCIs’ bi-weekly observations will provide teachers with action-oriented feedback
on management and instruction. Following each observation, a DCI/teacher debrief will focus on specific adjustments that need to be
made to lessons to reach all learners more effectively. Lastly, grade-level content teams will use student mastery data to determine
whether they should make changes to their weekly and unit-level plans.
Process and Procedures used to Evaluate Curriculum Effectiveness. The Principal is ultimately responsible for evaluating
curriculum effectiveness, but he/she will do so in close collaboration with the Deans of Curriculum and Instruction and team members
from UP Education Network.
Annually, our school leadership team and teachers, as well as employees of UP Education Network, will review student achievement
data to determine curriculum effectiveness. We will compare our results to our goals, identified in the Assessment section below, to
determine whether our curricula are effectively supporting fulfillment of the school’s mission. Our analysis will look at data trends
across the entire school, as well as by specific subgroups of our student population, including but not limited to Special Education
students, English Language Learners, and students who have been retained in a given grade level. Further, we will ensure there are no
statistically significant differences between groups of students, including student groups defined by gender, race, and family income
status. Every August, our DCIs and teachers will utilize the results of this analysis to make curricular adjustments, as necessary.
Learning Environment. Students will be organized into heterogeneous cohorts of approximately 27 students. Each cohort of
students will take all core academic classes (math, ELA, science, and social studies) together, as well as daily special classes (e.g.,
visual arts, music, and fitness). Except during academic intervention, lunch, tutoring, and specials classes, and enrichment, a given
cohort remains in a given classroom (i.e., their Homeroom) for the entire day. Teachers, not students, move from classroom to
classroom, minimizing the downtime that occurs when students change classes.
We aim for our classrooms to be vibrant environments of learning where teachers are always delivering dynamic, rigorous lessons,
and where students are consistently on the edge of their seat, eager to participate, make insightful comments, ask curious question, and
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respectfully challenge the idea of the teacher or a peer. Any visitor who steps into a classroom should be able to feel the “buzz” of
teaching and learning that permeates the classroom.
Typically, classrooms are set up in rows, which we find to be the best structure for class periods inclusive of direct instruction, guided
practice, and independent practice. Within the rows, desks are grouped together in pairs, such that each student has a learning partner.
Occasionally, students turn desks so that work can take place in groups of four. Additionally, desks are occasionally rearranged to
create a circle to facilitate classroom discussion.
Each classroom across the entire school has many consistent features, including but not limited to the school’s mission statement, a
whiteboard, a ceiling-mounted projector, the ASPIRE board (see below), the Objective/Agenda board, the Homework board, a
classroom library, student crates where materials are kept, and a classroom supply table. Walls are typically filled with contentsupporting materials and celebrations of stellar student accomplishments and examples of outstanding student work or assessments.
Our classrooms have indicators associated with each of the school’s ASPIRE values. At the end of every class period, the teacher
closes out the class period with a quick assessment of how students performed on each set of indicators, and letting the class know
which (and how many) letters have been earned. For example, one of the indicators for scholarship is 100% of students participating
in the discussion during class. Homerooms are incentivized to work as a team to earn as many letters as they can, which lead to
classroom privileges and other rewards. The Homeroom’s performance throughout each week is tracked on the ASPIRE board.
Pedagogy and Instructional Methods. Many of the highest performing urban public schools in the United States commonly
implement a consistent school-wide approach to classroom instruction, and we intend to utilize this strategy at UP Academy Charter
School of Springfield. With occasional exceptions, every class period will have five sequential components:
1. The Do Now, during which students independently review/practice previously covered content or skills;
2. Direct Instruction, during which the teacher introduces new material to his/her students;
3. Guided Practice, during which students begin practicing the newly introduced content and skills with the support of the
teacher and/or their classmates;
4. Independent Practice, during which each individual student has the opportunity to practice, apply, and master the skill and
content of the class; and
5. An introduction and explanation of the night’s homework assignment.
Our instructional approach is further defined by the following characteristics:
 Lessons are dotted with opportunities for students to actively engage in their learning, which in turn drives enthusiasm and
excitement for learning.
 Relentlessly practiced and perfected classroom procedures (e.g., for taking out binders, distributing papers), supported by a
consistently enforced school-wide behavior policy, which ensures students are organized and focused on the lesson at hand.
 Clear, visible identification of the lesson objective(s) and agenda of the class period.
 Highly differentiated instruction, which ensures that the content is accessible to and appropriate for students at every level.
Differentiating instruction effectively means creating multiple paths so that students of different abilities, interests, or
learning needs find appropriate ways to absorb, use, develop and present concepts as a part of the daily learning process.
Differentiating instruction effectively allows students to take greater responsibility and ownership for their own learning.
The above-detailed methodologies lead to strong instructional efficiency. Lessons are sharply focused on clear, standard-driven
objectives, and every 50-minute block is utilized effectively to drive student achievement.
The school will ensure that our teachers are proficient in utilizing the above instructional methods. Our hiring process includes
multiple rounds of interviews during which applicants are assessed on their pedagogical alignment with the school’s instructional
approach. The delivery of a model lesson is an integral part of this process, during which applicants are assessed on their ability to
implement the school’s instructional expectations. We will ensure that our teachers are licensed and highly qualified to teach their
respective subject areas and grade levels.
Proposed Structures for Collaboration and Professional Development. We work to provide excellent, individualized, and relevant
professional development for all staff members. We are deliberate in how we interact and collaborate on a daily basis so that our
culture is professional and supportive, and embodies our school values. Professional development at UP Academy is defined as an
opportunity for a staff member to learn a new skill or to deepen his or her understanding on a given topic that directly impacts the
achievement of our students or helps a staff member get closer to his or her specific professional goals.
Collaboration. We believe one of the greatest advantages of our proposed school schedule is that its design is highly conducive to
teacher collaboration. This is best shown through the lens of a core content teacher (for illustration, we use an 8 th grade math teacher).
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Three days per week, an 8th grade math teacher would teach 5 out of 7 class periods. During the other two periods on these
days, the teacher will always be “off” at the same times as the other 2-3 8th grade math teachers in the school, allowing for
natural opportunities for collaboration.
One day per week (Fridays), an 8th grade math teacher would teach 2 out of 3 class periods. During the other period, the
teacher will always be “off” at the same times as the other 2-3 8th grade math teachers in the school, again allowing for
natural opportunities for collaboration.
Most importantly, on the 5th day of the week, the teacher would teach only 2 of 7 class periods. This leaves five periods of
the day for the teacher to work on curriculum planning and refinement. Moreover, the other 2-3 8th grade math teachers in
the school have the same five periods “off,” so they can count on this multi-hour collaboration opportunity once every week.

Collaboration is also aided by the school’s physical set-up. Teachers on content teams sit together in pods within the teachers’ office
(i.e. their primary working area is the teachers’ office, not their classroom). Lastly, it will be the school’s expectation that grade-level
content teams collaborate in designing and submitting all unit and weekly plans, as well as when analyzing interim assessment results.
Professional Development. We consider our management, coaching, and feedback structure to be at the core of our professional
development for teachers.
All UP Academy Charter School of Springfield Teachers will be observed by their respective Dean of Curriculum and Instruction
(their respective manager) no less frequently than once every two weeks. This observation is always followed by an in-person debrief
meeting during which the teacher is provided specific and tangible strategies for instructional improvement. Further, at the beginning
of the year, each teacher and DCI will set professional goals toward which progress will be monitored over the course of the year. To
the extent that external professional development opportunities can support an educator’s growth towards fulfillment of one or more of
his/her goals, teachers are encouraged to take advantage of such opportunities and are provided with the resources to do so.
The second critical opportunity for professional development is provided through Principal- or DCI-led professional development
sessions. A significant amount of Professional Development occurs during the month of August, prior to the start of the school year.
During the school’s first year, we anticipate that this time will focus on teaching and practicing implantation of UP Academy’s
instructional strategies, as well as supporting teachers in their internalization of UP’s curriculum and its expectations for students. In
future years, how this time is used will depend on the school’s specific priorities for improvement.
During the school year, UP Academy students are dismissed early on Fridays to allow faculty members to meet and discuss issues
critical to the growth of their school, their students, and themselves as professionals. From 2:00-2:40pm, grade-level teams will meet
to action plan for solutions to student-specific challenges identified during the week. From 2:40-3:40pm, teachers will meet as a
whole-school team, or in departments, to participate in a formal professional development session to help build skills as professionals.
The Principal and DCIs relentlessly compare observation notes, engage in conversations with teachers, compare teacher performance
to the teacher evaluation rubric, and analyze student data to determine professional development objectives. Typically, several
consecutive Fridays together represent a PD cycle focused on one specific skill. Professional development strategies range from direct
instruction to video analysis to repeated practice opportunities coupled with peer feedback.
UP Academy is committed to providing an excellent, individualized education to all students with special needs. Students will receive
services both in the general education classroom and in some pull-out settings. All teachers take part in regular professional
development to learn and practice instructional strategies to best support all students with special needs. Our special education
teachers take part in additional professional development that includes coaching in effective co-teaching, data analysis, differentiation
of materials, implementing IEP accommodations and modifications and lesson planning to include differentiation. This professional
development will be led by the Principal, the DCI – Student Supports, and UP Education Network’s Director of Special Education.
UP Academy is committed to providing an excellent, individualized education to all students who are English Language Learners
(ELLs). All teachers attend professional development around best practices in ELL instruction, and ESL teachers attend additional
professional development that includes coaching on the WIDA English Language Proficiency Standards, co-teaching, linguistic
modifications and training in state, district and network regulations. This professional development will be led by the Principal, the
DCI – Student Supports, and UP Education Network’s Director of English Language Learners Instruction.
Determination of Professional Development Needs of Staff. Please kindly see the above section for a description of how the school
determines the professional development needs of teachers.
The Principal is responsible for assessing the professional development needs of the school’s Deans of Curriculum and Instruction and
Deans of Students. These needs are determined through dialogue with the respective Deans as well as through observation. Given
that we are proposing that the school be managed by UP Education Network, the Deans would be able to benefit from expertise and
development from other Deans across UP’s network.
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The professional development needs of the Principal and Director of Operations will be determined by their respective day-to-day
managers who, as described later, are employees of UP Education Network. For Principals and Directors of Operations, professional
development will be provided through (1) management support from direct manager; (2) access to an external management coach; and
(3) monthly learning sessions with other Principals and Directors of Operations, respectively, in the UP Network. For example, all
network Principals might receive instruction at a monthly learning session on “Teaching Writing in the Era of Common Core” from
one of the country’s renowned experts on the topic, if this topic was determined to be a common learning need for network Principals.
Teacher Performance Evaluations Process. We intend to use a school-developed teacher evaluation tool that will be in compliance
with DESE policies and requirements. It will aim to evaluate teachers using the state rubric identifiers, as well as school-specific
criteria, in the areas of achievement, classroom culture, design of materials, instruction and organizational culture. An overview of the
process is outlined below:
1) Individualized Professional Growth Plans
Teachers will create annual, individual professional growth plans. The purpose of the plan is to align manager support and employee
learning around ambitious, realistic goals. At the beginning of each academic year or within six weeks of starting, whichever is
earlier, teachers meet with their managers (Deans of Curriculum and Instruction) to draft their professional growth plans. A teacher’s
plan consists of two standards taken from UP Academy’s evaluation standards and one personalized goal for professional growth.
2) Coaching
The goal of coaching is to provide frequent, actionable feedback to help employees improve their practice. The Deans of Curriculum
and Instruction are the primary coaches for teachers. Coaching is informed by quick hit observations (5 minutes) and coaching
observations (15 minutes), which occur at least every other week. It is expected that coaches email written feedback within 24 hours
of the observation, and in-person collaborative debriefs of the feedback may occur as needed.
3) Performance Check-Ins
In December and April, teachers will complete a Performance Check-In meeting with their managers. The goal of these meetings is to
provide teachers with a snapshot of where they stand at key points in the year.
4) Annual Performance Review
Once a year, teachers will receive a detailed performance review that collects and extends the feedback given through observations,
coaching, and check-in meetings. Teachers have an opportunity to discuss their reviews with their evaluators and add written
comments on their reviews.
5) Professional Development Sessions
Over the course of the year, teachers will participate in a variety of professional development sessions. Some of these sessions will
occur during August orientation. Others during whole group professional development sessions throughout the school year.
6) Performance Interventions
Most cases of misconduct or poor performance are addressed through the normal coaching and check-in process. If a teacher is not
able to make significant improvements in job performance after problems have been explicitly identified by one’s manager, or in cases
of substantial violations, UP Academy of Springfield may choose to do one of the following things:
 Give an oral warning;
 Place the teacher on a Performance Improvement Plan/ Corrective Action Plan;
 Place the teacher on administrative leave;
 Suspend the teacher; or
 Recommend dismissal of the teacher to the district.

C. Student Performance, Assessment, and Program Evaluation
Promotion Policies. Student grades in core subject areas are the primary determinant of their promotion from one grade level to the
next. Students have three possible trajectories regarding promotion to the next grade level. If a student passes all core subjects
(passing is equivalent to a final course grade of 70% or higher) and has not been absent for more than 15 school days, the student is
promoted automatically to the next grade level. If a student fails one core subject, he/she must attend summer school in order to be
considered for promotion to the next grade level. At the conclusion of the summer program the student must pass a subject-specific
competency assessment or the student will be retained for the upcoming school year. Lastly, if a student fails two or more core subject
areas, he/she will automatically be retained and must repeat the grade level. Grades aside, if a student is absent for more than 15
school days, the student may be retained in his or her current grade level.
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UP Academy Charter School of Springfield institutes several policies to support students in the areas of academic achievement and
their attendance to ensure maximum promotion rates for our students. Academic supports include but are not limited to small-group or
one-on-one tutoring, differentiated instructional materials, small-group pull out support, Saturday Academy, and Homework Club.
Attendance support includes frequent family communication, family conferences, conferences with our social work team, and the
creation of an Attendance Pledge between the student, the family, and the school.
8th Grade Graduation Standards. Our school will work relentlessly with students and families to ensure high school readiness. To
receive an UP Academy diploma, students exiting the 8 th grade must first meet the above-noted academic and attendance promotion
policies. UP Academy’s 8th grade academic standards will require students to demonstrate proficiency with critical skills and content
across core subject areas. These standards also reflect an increasing focus on students’ ability to independently apply skills and content
to real-world problems in preparation for high school, college and their career trajectories. In order to receive an UP Academy
diploma, 8th grade students must additionally demonstrate that they have the strength of character to succeed in high school by
adequately completing the Path to College Exit Essay and holding a sufficient ASPIRE score average throughout their 8 th grade year.
Design for Measuring and Reporting the Performance and Progress of the School and Its Students.
School-Developed Assessments. At UP Academy we believe in the power of assessment data as a critical part of closing the
achievement gap. We work relentlessly to invest all stakeholders in the importance of using data to better understand our progress and
to know what we need to change in terms of our instructional and developmental approach. At UP Academy, we strongly believe in
using various methods of assessment to gauge the extent of students’ understanding in order to quickly adjust our instruction, make
decisions about how best to use our time, and support students to meet our goals.
In order to help students achieve high levels of academic success, teachers employ a variety of assessment strategies and instruments
to obtain timely, fair, accurate and constructive feedback on student knowledge, skills and performance. Part of a student’s grade
measures mastery of a course’s content and skills. At UP Academy, we value the importance of both mastery of skills and student
effort. That being said, it is essential for our students’ success that we are able to isolate mastery of skills and content from effort in
order to guide our teachers to design rigorous, well-aligned assessments.
At UP Academy, we use both school-developed assessments and external assessments to measure and report student progress. The
following assessment types are developed by school instructional staff to measure academic success and inform academic instruction:








Exit Tickets: Daily lesson assessments make it easy to identify students who are in need of extra content support, assess the
quality of instruction of the day and inform instruction for the following day(s).
Quizzes: Rather than relying solely on unit assessments which provide delayed feedback, English, math, history, and science
teachers build learned skills and knowledge into short quizzes. Quizzes cover topics in a shorter time frame and are given at
least once every two weeks. Quizzes let teachers assess standards or sub-skills which are not assessed on interim assessments.
Culminating Tasks: In order to meet the revised high-standards and instructional shifts of the Common Core our schools
require students to demonstrate a deep mastery of content as well as conceptual understanding. Culminating tasks can include
short-answer questions, open-response questions, writing prompts or performance-based tasks.
Unit Assessments: Teachers also assess mastery of content through tests at the end of each unit, which measure mastery of
the objectives contained in that unit. Unit tests can include multiple choice, short answer, and open response questions.
Final Exams: The purpose of a final exam is to provide additional opportunities to show mastery on standards, assess
recently learned material, and assess skills, sub-skills and knowledge that are not assessed on interim or state assessments.
These assessments are especially crucial for students who did not master learning objectives when they were first presented.
Teachers will administer final exams at the end of every course and final exams will be cumulative.
Performance/Project-Based Assessments: There are instances when the traditional test format does not adequately assess a
student’s mastery of enduring understandings, a particular skill, or an authentic performance. When assessing students in a
non-standardized way, it is important UP Academy teachers utilize rubrics with clear expectations. Rubrics are given to
students in advance to make the final grades clearer and allow students to connect feedback with the final project and grade.

Homework. At UP Academy, homework is a critical aspect of scholarship. It helps students to master skills through additional
independent practice and teaches them the self-discipline required to meet deadlines. Students will have up to 30 minutes of
homework in Math, English, and Science or Social Studies every night. In English, students will be expected to read instructional texts
at home to prepare for class, as well as an independent reading book of their choice. Homework completion factors greatly into a
student’s weekly ASPIRE score (outlined in the next section). Students receive ASPIRE deductions when homework is not completed
in a satisfactory way. Homework at UP Academy must meet the following criteria:



Submitted in Time for Homework Collection: Student submits homework during homework collection in homeroom.
Complete: All questions are answered and all tasks are completed in accordance with the directions.
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Professional: Handwriting is neat and legible. Paper is clean and unwrinkled. Proper writing utensil used. Complete header

A student is assigned to Homework Club (HWC) on a given day when he or she has not successfully met expectations on one or
more homework assignment from the previous evening. Homework Club is a quiet, constructive place where students complete the
coming evening’s homework assignments. During HWC, academic support is provided by UP Academy staff members. The goals
of HWC include increasing homework completion rates, improving homework quality, helping students achieve mastery of
academic objectives, and building academic confidence.
In addition to checking homework every day, teachers are expected to grade at least two homework assignments per week for
purposes of academic credit. Homework is graded for accuracy on a scale from 0-100% and is a part of a student’s overall grade in
each academic class.
Approach for Measuring Student Attainment of Non-Academic Skills. In an effort to ensure the success of all students at UP
Academy, we have a concrete system of values and expectations. We believe that the rules of school are the rules of life. They
promote appropriate behavior, create order and predictability in the classroom, and encourage academic excellence. The following 6
components, marked by the acronym “ASPIRE”, make up the overarching expectations that all students will be expected to uphold
Achievement, Scholarship, Perseverance, Integrity, Respect, and Enthusiasm.
UP Academy has developed a student ASPIRE Report system to provide students, families, and teachers with a frequent,
comprehensive report of student performance. A student’s weekly ASPIRE Report total is impacted by his/her fulfillment of
behavioral, academic, attendance, and school values expectations. and inter-class competition to encourage students to meet high
expectations related to our school values.
Students start each week (running from Friday morning to Thursday) with a score of 90. Students who drop below 70 for the week
must serve Friday Extension instead of joining their normal enrichment programs. During Friday Extension, students work on
reflection activities and character education activities in order to have a more successful experience and further internalize strong
character traits and scholarly habits.
Conversely, students who consistently exceed expectations and thus average above 100 points per week take part in school-wide
incentives and celebrations of their character.
Evidence of Multiple Measures of Student Performance. Student academic progress must be measured and analyzed frequently,
and resulting action plans must then be efficiently and effectively implemented. UP Academy’s Principal and Deans of Curriculum
and Instruction will have primary responsibility for overseeing the school’s assessment system. Multiple measures of student
outcomes will be used when reviewing assessment data, including analysis of absolute scores, within-year student gains/losses, and
year-to-year student gains.
In line with state regulations, UP Academy will administer PARCC exams annually, and will use the exams’ results to measure the
school’s success and inform the school’s on-going development. Additionally, we intend to use the PARCC growth percentile data to
provide an extra data point in making academic program decisions. Coupled with the absolute PARCC data, growth percentiles will
provide a more robust picture to understand which areas of instruction are effective, which students need extra support, and to what
extent we are making progress towards our accountability goals for our students as a whole as well as our subgroups.
At UP Academy we focus on median Student Growth Percentiles (SGP) as a key to measure student and school progress. This focus is
clearly outlined in each of our Academic Success Goals (outlined below). The median Student Growth Percentile (median SGP) for an
educator represents the exact middle SGP score for that educator’s students. Our overall goal is to reach a median SGP of 70 in both
mathematics and ELA for each of the five years in our charter term.
Goals for Academic Success (with SGP Focus):
 Goal 1: UP Academy students will become proficient readers and writers of the English language. The median student
growth percentile for UP Academy students on the ELA section of the MCAS will exceed the 70th percentile every year.
 Goal 2: UP Academy students will demonstrate proficient understanding and application of mathematical computation and
problem solving skills. The median student growth percentile for UP Academy students on the Math section of the MCAS
will exceed the 70th percentile every year.
 Goal 3: UP Academy ELLs will consistently demonstrate significant language acquisition and significant progress towards
proficiency in English and Math. The median student growth percentile for UP Academy ELLs on the ELA and Math
sections of the MCAS will exceed the 70th percentile every year.
 Goal 4: UP Academy students with disabilities will demonstrate significant progress towards proficiency in English and
Math. The median student growth percentile for UP Academy students with disabilities on the ELA and Math sections of the
MCAS will exceed the 70th percentile every year.
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Plan for Use of Student Data to Determine Educational Programming and Staff Development Needs. To maintain and achieve
the highest of academic expectations, fulfill our challenging but urgent mission and provide our students with rigorous, college-prep
classes, UP Academy teachers will use a clearly codified process to iterate existing curricula and develop new curricula on an ongoing
basis. It is also our belief that in order to continually improve our academic program, we must not only have statistically relevant data,
but we must also consistently and transparently communicate our results to all of our stakeholders.
On an annual basis, UP Academy’s school leadership team and teachers will review student achievement data to determine how to
improve or refine the curriculum. We will compare our results to our goals to determine whether our curricula are effectively
supporting fulfillment of the school’s mission. Our analysis will look at data trends across the entire school, as well as by specific
subgroups of our student population, including but not limited to students with disabilities, ELLs, and students who have been retained
in a given grade level. Further, we will ensure there are no statistically significant differences between groups of students, including
student groups defined by gender, race, and family income status. Every August, teachers will utilize this analysis to make curricular
adjustments, as necessary.
The curriculum will also be evaluated and adjusted daily through teacher reflection and coaching provided by UP Academy’s DCIs.
The data gathered from daily “exit tickets” provides teachers with valuable information about how many students mastered the day’s
objectives and patterns of misconceptions that are illustrated in students’ answers. DCIs’ bi-weekly observations will provide teachers
with action-oriented feedback on management and instruction. Following each observation, a DCI/teacher debrief will focus on
specific adjustments that need to be made to lessons to reach all learners more effectively. Teachers and school leaders will also use
data from quizzes, unit assessments, interim assessment data from The Achievement Network, and PARCC data to inform and refine
our curricula. Lastly, UP Academy school leaders will use student data to inform and refine the professional development scope and
sequence to maximize student achievement.
Additional Standardized Assessment Tools. Interim assessments provide helpful data to teachers and departments about whether or
not students are on track to meet our school goals. Teachers will review interim student achievement data with the Deans of
Curriculum and Instruction, as well as their team, to analyze gaps and notable progress in student achievement. Teachers will create
action plans for whole-class re-teaching and small group tutoring.
Every six weeks, UP Academy students take interim assessments in all four core content areas. These assessments are aligned with the
content area’s scope and sequence, such that the only standards assessed are those that have been taught prior to assessment
administration. The math and ELA six-week assessments will be provided by The Achievement Network (ANet), a Boston-based nonprofit organization.18 ANet’s ELA interim assessments include open-response writing prompts which require students to respond to a
text. These prompts are scored by a rubric aligned to the PARCC assessment standards. The science and social studies six-week
assessments will be designed and provided by UP Academy’s instructional team.
The results of these assessments, which UP Academy teachers will be able to access within 72 hours of each test, are detailed and
robust. After each assessment series, faculty meetings will be dedicated to analyzing the results to determine overall classroom, gradelevel and individual performance on various standards, to help determine which students need targeted tutoring support. Teachers
commit to using class time to re-teach and re-assess the lowest-performing standards on their respective six-week assessments. In
addition, teachers use the Focus period to tutor students or groups of students who have not yet mastered particular objectives.
Roles of School Leadership and Faculty in the Collection, Analysis, and Use of Student Data. The Principal, with close support
from the DCIs, oversees the collection, analysis, and use of student data and systems.
System for Reporting the Performance of the School, Grades, Individual Classes, and Students. UP Academy’s performance
standards will create consistent evaluation of student achievement across grade levels and subject areas. It will be a central part of UP
Academy’s progress reports, report cards and school-wide accountability system. A student’s grade will be a percentage between 0
and 100. A student’s final grade in a course will be the average of his/her four quarterly grades. Grades are determined by the
student’s performance in component categories – skill, content mastery and homework. Teachers will assign percentage weights to the
different types of assessments and assignments included in the Skill and Content Mastery category. This breakdown will be included
in report cards so families of students can see the student’s performance on each type of assessments and assignments.
There will be some variation in the specific types of assignments and assessments given in each subject area. For example, science
students will be required to complete lab assignments and social studies students will present research projects. In the case that an
assignment or assessment has a subjective grading component, departments will try to collaborate to design one assessment rubric to

18

Please note that a member of the founding team serves as an employee of the Achievement Network. We would work with the Department of
Elementary and Secondary Education and the Ethics Department, as necessary, to ensure appropriate handling of possible conflicts of interest.
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be used on all similar assignments and assessments. The students’ numerical grades will be converted into a letter grade for progress
reports and report cards.
UP Academy issues the following reports of student progress to students, families, and teachers: ASPIRE Reports, Progress Reports
and Report Cards. UP Academy will issue ASPIRE reports every week. These reports show a student’s ASPIRE score (character and
embodiment of the core values), attendance, and homework completion rate. Progress Reports will be sent home with students every
two weeks. Reports will include percentage scores and corresponding letter grades. They will also include a student’s ASPIRE score,
attendance, and homework completion rate. UP Academy will issue formal report cards at the end of every quarter. The report cards
will include percentage scores, letter grades, and a breakdown of percentage scores for each assessment category in a subject area.
Report cards will also include a summary of results from benchmark exams, highlighting areas of success and concern.
Progress on the school’s fulfillment of academic and non-academic goals will be reported to members of the board no less frequently
than on a quarterly basis. We intend to have this data reported to board members via a systematic dashboard that enables board
members to easily understand whether goals are being met as well as to identify any positive or concerning trends. The dashboard
will include, for example, data related to interim assessment results, student demographics, and student attrition. Annually, the board
will engage a lengthy retreat, open to the public, where the cumulative annual data is reviewed side-by-side with school leaders. This
also serves as an opportunity to develop improvement priorities for the subsequent year.
At August staff orientation, annually, all staff members have an opportunity to review the prior year’s school performance data to help
inform their understanding of, and contribute to their buy-in of, the school’s improvement priorities.
Processes that will ensure the Assessment System is Linked to Curriculum and Instruction. Student academic progress must be
measured and analyzed frequently, and resulting action plans must then be efficiently and effectively put into place. UP Academy’s
Principal, with close support from the DCIs, will have the primary responsibility for overseeing the school’s assessment system. When
there is a gap between PARCC achievement results and our school’s PARCC goals, for students as a whole or within a particular
subgroup, we will make aggressive adjustments to our academic program, including the curriculum and instructional methods, and
determine additional supports that non-proficient students must receive to rapidly achieve proficiency. Additional processes that
ensure assessment systems integrate into the approach to curriculum and instruction are described earlier in this section.
Stakeholder Review and Response to Student Achievement Data. At UP Academy it is our belief that in order to continually
improve our academic program, we must not only have statistically relevant data, but we must also consistently and transparently
communicate our results to all of our stakeholders. Our stakeholders include the Board, school staff, students and families.
As already described, the Board will review dashboards with academic achievement data once per quarter. An annual retreat meeting
will allow the board to look cumulatively at student achievement data from a given year and to collaborate with the Principal in
determining improvement priority areas for the subsequent year.
UP Academy’s leadership team will meet after every six-week interim assessment for the specific purpose of analyzing and discussing
achievement results, and will use the data to determine the focus of the next professional development session(s).
School staff will meet in content data teams after every six-week assessment to analyze data, create action plans, and develop
curriculum for whole group and small group instruction in order to ensure that all students are meeting internal benchmark proficiency
goals. Additionally, school leaders and school staff will meet informally on an ongoing basis to discuss results of informal
assessments such as unit plans, exit slips, homework completion reports, or literacy assessments.
Formal and informal classroom assessments, unit assessments, and final exams contribute to a student’s grade in each core subject
area. Every two weeks, progress reports with class grades will be issued to students and families. At the end of each quarter, students
and families will receive formal report cards with detailed information about student performance.

D. Supports for Diverse Learners
Processes and Procedures that the proposed school will employ to identify, assess, and serve students who are English
Language Learners.
Every student at UP Academy Charter School of Springfield will receive rigorous, high-quality, standards-based instruction,
regardless of English Language Proficiency. In order to meet the needs of our English Language Learner population, we will ensure
that all teachers are qualified to implement effective instruction that allows students at all proficiency levels to access grade level
curriculum while simultaneously building academic language skill. We will identify, educate and serve students and their families in
the manner articulated in Massachusetts Department of Education’s document, Transitional Guidance on Identification, Assessment,
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Placement, and Reclassification of ELLs, and we will base our program on scientifically based models, known to be effective, and in
in line with federal and state regulations regarding the education of public school students designated as ELL.
Student Identification & Family Involvement. To identify a student as ELL, UP Academy Springfield will use the following
process: 1) All families will complete a home-language survey with enrollment paperwork. This document will be translated into the
primary languages spoken by families (Spanish, Somali, Vietnamese, Arabic, Chinese, and Swahili) and support will be provided
during August Parent Orientation Sessions to ensure that families of all literacy levels can complete this survey. 2) If a language other
than English is spoken in the home, based on the home-language survey, the school will administer the WIDA ACCESS Placement
Test (W-APT). In addition, we will review student records and will meet with the parent and the student. Interpreters fluent in the
native language spoken by the family will be employed to facilitate this data collection. 3) Based on the review of the above data
points, the school team will make a determination as to whether the student is classified as ELL. 4) If the student is designated as ELL,
the family will receive notification that this designation has been made and that the student will receive services at the school.
Notification includes a description of the ELL services the student will receive, exit criteria from the program, and a notification of
parental rights regarding waivers. Again, these materials will be translated into languages spoken by our parent population, and
interpreters will be on hand to facilitate communication between staff and parents. 5) If the student is designated as ELL, the
administration and teachers will determine appropriate placement and create an instructional plan that will provide sheltered content
instruction and English language instruction appropriate for the student’s level of English proficiency. 6) At the end of each trimester,
the ESL Coordinator will coordinate the completion of ELL Progress reports, which will be translated into the family’s preferred
language and sent home accompanying the report card to keep the family abreast of the student’s progress with respect to English
language proficiency. Interpreters will also be employed to ensure the family is able to effectively interpret the results in these
documents; as part of UP Academy Springfield’s commitment to all families, teachers will meet with families to go over report cards
each trimester and discuss student progress. 7) On an annual basis, each ELL student will be re-assessed and, as appropriate,
reclassified to a new ELD level or determined to be proficient in English. Specifically, during the months of January-February, school
based staff who have completed the required training will administer the ACCESS test to each ELL student in the areas of listening,
speaking, reading and writing. Each spring, a team will meet, facilitated by the ESL Coordinator, to consider ACCESS results and
other data, including: a student’s performance in classes, ELL Progress Reports, and MCAS results. UP Academy Springfield will
schedule meetings with parents and provide appropriate interpretation and translation to discuss findings and recommendations. 8)
When data reveals that a student is proficient in English, the school will follow the process of reclassifying a student from ELL to a
Formerly Limited English Proficient (FLEP) status. Students may be reclassified as FLEP when they have reached a level 5 on the
ACCESS exam (with a minimum Level 4 in reading and writing), or when they have reached a level 4, have scored Proficient on the
English MCAS Exam and there is a substantial body of evidence of the student’s English proficiency and ability to meet grade level
standards. UP Academy Springfield will monitor the progress of a student within the program for two years after he or she has been
reclassified from ELL status to FLEP status. 9) UP Academy Springfield is committed to ongoing monitoring of the program quality
and student performance and will report data annually to the school district and the state.
Staff Training and Commitment to Sheltered Instruction. It is the policy of UP Academy Springfield to ensure all ELL students
are instructed in the general education classroom by teachers who are qualified to deliver sheltered instruction on a daily basis. This
includes teachers who are dually licensed in the subject matter in which they teach and ESL. It also includes teachers who are
licensed in the subject matter in which they teach and have completed DESE-approved trainings (i.e., RETELL SEI Course) that have
allowed them to receive an SEI-endorsement. In addition, UP Academy Springfield further recognizes that only teachers licensed in
ESL will provide instruction in English Language Development. Each ESL teacher will be assigned a caseload of ELL students. The
ESL teacher is responsible for the following tasks: co-teaching general education classes and working with the teacher to provide
accommodations and support academic language development for ELL students; delivering ELD instruction in a self-contained
setting; delivering small group push-in and pull-out interventions appropriate to the level of students in the case-load; and monitoring,
assessing and documenting the learning of their students. (For example: keeping cumulative records up-to-date with test results and
student service grids). ESL teachers will also work closely with teachers in the Special Education department to support students with
disabilities who are also ELL. An ESL teacher will participate in all IEP meetings, to the extent possible, for ELLs with disabilities in
order to ensure that students’ language development needs are being considered and addressed in the context of their special education
services. An ESL Coordinator will lead the school’s ESL Department and manage all compliance tasks.
Instruction in English Language Development. UP Academy Springfield uses a research-based program model of Sheltered
Content Instruction to provide in-class supports to all ELL students. In addition, licensed ESL teachers will work with ELL student
using a curriculum that is aligned with the WIDA ELD standards. This curriculum will address essential reading, writing, speaking
and listening skills and facilitate the development of the English language across content areas. Student schedules contain components
of the following services, customized to the student’s level of language acquisition:
1) Instruction in English Language Development, provided by an ESL-certified teacher: All ELL students receive instruction in
ELD from an ESL-licensed teacher. The amount of time that students receive ELD instruction is determined by the
student’s level of English proficiency, whereby level 1 and 2 students receive the most ELD instruction. See below for ELD
instruction time:
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Levels 1 and 2
2.5 hours/day to a full day

Level 3
1-2 hours/day

Level 4 and 5
2.5 hours/week

2) Sheltered English Instruction (SEI), provided by a licensed core-subject teacher with an SEI-endorsement: Many ELL students will
receive language support in the general education classroom. As students develop more language skills and progress through ELD
levels, they will spend more of their time in general education settings, so language supports in these content classes will be essential.
These general education classrooms will be SEI classes, which means that teachers are responsible for using a series of sheltering
strategies to make content comprehensible for ELL students of varying ELD levels and consistently build academic language. Lessons
are planned to be: differentiated for ELL students at all levels of proficiency as described by the WIDA ELD standards; guided by
language and content objectives appropriate for ELL students who are at different proficiency levels; aligned with the Massachusetts
curricular frameworks; and characterized by student interaction, a visible, print-rich environment, students’ questions, group work,
theme-based units of study, vocabulary development, and other important strategies for effective sheltered instruction.
Ongoing Program Review and Quality. UP Academy Springfield will formally evaluate the effectiveness of its ELL programming
every spring. During this time, UP Academy Springfield’s leadership team will review student performance in the school’s ELL
program, including ELL Progress Reports, Student Report Cards, Monitor Reports of Former ELLs, W-APT assessments, local
assessments of literacy and statewide assessments including the ACCESS and the MCAS. In addition, they will conduct surveys to
solicit teacher and parent input (with appropriate translation and interpretation provided) to ensure these voices are respected and
engaged in the process of program review. The results of this analysis will inform our practice, and an action plan will be made
annually including suggested revisions which, including Professional Development offerings, will be made to better ensure that
students are making progress to learn English and academic subject matters successfully.
Processes and Procedures that the proposed school will employ to identify, assess, and provide specialized instruction to each
student in need of special education services.
Identifying Students with Disabilities, IEP Development and Implementation. Upon enrollment, families will complete
questionnaires to indicate if their child has received special education services or has been diagnosed as having a disability. We will
use this questionnaire in addition to formal school records to determine whether a student already has an IEP. Once students are
enrolled in the school, special education teachers or the DCI Student Support will communicate with families to discuss the IEP. We
will implement existing IEPs and meet to revise IEPs as necessary throughout the school year.
At UP Academy Springfield, a Response to Intervention (RtI) framework will be used for providing comprehensive support to
students. We believe that rigorous implementation of RtI includes a combination of high quality, culturally- and linguisticallyresponsive instruction, assessment, and evidence-based intervention. Comprehensive RtI implementation will contribute to more
meaningful identification of learning and behavioral difficulties, improve instructional quality, provide all students with the best
opportunities to succeed in school, and assist with the identification of learning disabilities and other disabilities.
UP Academy Springfield will use data to identify students at risk for poor learning outcomes, monitor student progress, provide
evidence-based interventions and adjust the intensity and nature of those interventions depending on a student’s responsiveness.
Within this system, there is a progression of support along three levels: Tier 1, Tier 2, and Tier 3. Tier 1 is implemented through
programs already built into the school schedule which are differentiated for individual student needs. Examples of Tier 1 interventions
include universal screening and individual teacher problem solving. Tier 2 is implemented by teacher cohorts for students they have
identified as needing additional supports. If needed, teacher cohorts may choose to refer students to the RtI Team, who will build out
Tier 3 interventions. As students move through the framework’s specified levels of prevention, their instructional program becomes
more intensive and more individualized to target their specific areas of learning or behavioral need.
The RtI Team will be a group of faculty members who meet to discuss struggling students and develop supports that could help the
student succeed. The Principal or his/her designee will facilitate RtI meetings. The goal of the RtI Team is to identify obstacles to
student learning, and minimize or eliminate these obstacles. All teachers of a referred student, the Special Education Coordinator,
special educators, counselor, social worker, DCIs, and Deans of Students may serve as members of the RtI Team. Composition of the
RtI Team depends on the presenting problem(s) of the referred student and is determined by the Principal or his/her designee. At
times, the parent/guardian of the referred student may also be involved in RtI Team meetings. Teacher cohorts can refer a student who
has participated in interventions to the RtI Team if the student has made little to no academic and/or behavioral progress.
The purpose of the RtI Team is to gather multiple data points on a struggling student, analyze the data to determine why a student is
struggling and determine next steps in intervention. The RtI Team evaluates the student’s classroom performance, strengths and
challenges, and prescribes an intervention to address any obstacle(s) to academic success. Through this process, the RtI Team creates a
comprehensive plan that includes strategies and structures for teachers and school staff. Over the next 3-6 weeks, members of the RtI
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Team periodically observe the implementation of the plan and reconvene to evaluate its effectiveness. The RtI Team uses observation
and assessment data to decide which strategies and interventions to continue, modify, and discontinue. The plan and all adjustments to
it are documented. If the adjusted plan is effective, the RtI Team continues its ongoing monitoring, evaluation and adjustments.
Below is a typical process for a student who is referred to the RtI Team:
Student continues to exhibit academic
&/or behavior difficulties despite in-class
interventions

Teacher adds student to Cohort
Meeting Agenda to problem
solve with others

Tier II internventions are
implemented for a predetermined period of time

If student is not progressing
after completion of Tier II
interventions, referring teacher
submits an RtI referral to a DCI

If a student is not responsive to interventions in Tiers 1, 2, or 3, the Team may initiate a referral for a special education evaluation.
The Team will collect data from the various interventions attempted through the RTI system, and, with parental consent, will conduct
an evaluation with appropriately licensed professionals. If parents request an evaluation, we will begin the process immediately. When
an evaluation indicates evidence of a disability and that special education services are appropriate, an IEP team including the parents,
a special educator, a general education teacher, and the student (if age appropriate) will develop an IEP for the student and agreed
upon special education services will be provided. All IEPs will be evaluated at least annually and revised as needed by the IEP team.
All students receiving special education services will be reevaluated at least once every three years.
Instructional Models and Settings. We believe that all students should have access to a rigorous curriculum and offer instruction in a
continuum of settings. In order to meet the needs of students with disabilities, UP Springfield offers instruction in general education
classrooms, in small pull-out groups, and in substantially separate classrooms. UP Springfield recognizes that all students with
disabilities require education plans that are tailored to their needs. Providing the most appropriate settings to deliver high-quality
instruction is a priority.
General education classrooms include students with and without disabilities. Whenever appropriate, students with disabilities are
assigned to general education classrooms to maximize their opportunities to learn alongside their typically developing peers.
Small pull-out groups are composed solely of students with disabilities and are taught by licensed Special Education Teachers.
Students who require a smaller learning environment may receive some of their instruction in small pull-out groups and some
instruction in general education classrooms. When students in special education are assigned to instructional groupings outside of the
general education classroom for 60% or less of the students’ school schedules, group size does not exceed the following:
 8 students with a certified special educator, or
 12 students if the certified special educator is assisted by 1 aide/resident teacher, or
 16 students if the certified special educator is assisted by 2 aides/resident teachers.
Substantially separate classrooms serve students in special education who require more intense classroom services for most or all of
their school days. In these classrooms, instructional groupings do not exceed the following:
 8 students to 1 certified special educator, or
 12 students to 1 certified special educator and 1 aide/resident teacher.
Our school day will be structured to give teachers time to deliver individualized instruction and IEP services. UP Academy will
directly operate all facets of its special education program and will be responsible for evaluating and hiring staff to meet student needs.
Instructional Needs and Services
Student attends general education classes all day and receives accommodated and/or modified
instruction and instructional materials by special education certified teacher and a general
education teacher in counsel with the special education teacher in accordance with IEP. Special
education services outside the general education classroom less than 21% of the time.
Student attends mostly general education classes but also receives accommodated and/or
modified small-group and individual instruction in a separate setting by special education
certified teacher in accordance with IEP. Special education services outside the general
education classroom 21% to 60% of the time.
Student receives modified instruction in small-group or individual setting apart from general
education population by a special education certified teacher in accordance with IEP. Special
education services outside the general education classroom more than 60% of the time.

Special Education Placement
Full Inclusion

Partial Inclusion

Substantially Separate Setting

Instructional Methods. UP Academy Springfield employs instructional methods that will, to the greatest extent possible, provide
special needs students with access to the general curriculum. General education and special education teachers will collaborate to
support students to help them meet IEP goals and make academic progress. Instructional methods and curriculum are developed and
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revised for students through ongoing teacher communication, are dependent on each student’s specific disability, and can be used in
each of the full inclusion, substantial inclusion, or sub-separate classrooms.
Special Education Staffing. To ensure that all students’ needs are well met, UP Academy Springfield will hire teaching and support
staff who have the appropriate special education licensure issued by the Massachusetts Department of Elementary and Secondary
Education and who will ensure all accommodations and modifications are made as needed.
We will hire a DCI of Student Support, with experience overseeing effective special education programs, to work with the principal,
other DCIs, teachers and students. The DCI Student Supports oversee the special education program, supports teachers, observes coteaching, and gives classroom accommodations and modifications feedback. The DCI Student Support is responsible for coordinating
delivery and supervision of all special education services and ensuring compliance with federal and state regulations. In conjunction
with the Student Support Team, the DCI Student Support will manage student evaluations and IEP creation and maintenance.
Below is the staff profile required to best serve the special needs student population at UP Academy during the ‘16-‘17 academic year.
Title
Central Role
Qualifications
Est. Salary
DCI - Student Monitor and assess all special education and ELL instruction  Master’s Degree in
Average SPS
Support
and student support programs; manage all special education
Admin Salary
Special Education
staff and ensure compliance with state and federal guidelines
 ELL certification
 4 years special education
teaching experience
Special
Design and implement curricular accommodations and  Special education
Average SPS
Education
modifications required by IEP; manage IEP review and
Teacher Salary
certification
Teachers –
evaluation process for individual students
Inclusion
Special
Design and implement highly specialized curricular  Special education
Average SPS
Education
accommodations and modification required by IEP; manage
Teacher Salary
certification with focus
Teacher IEP review and evaluation process for individual students
on specific disability
Sub-Separate
Special
Ensure all IEPs are complete and compliant;
Average SPS
 Master’s Degree in
Education
Facilitate all Initials, Re-Evals, and Annual meetings;
Teacher Salary
Special Education
Coordinator
Maintain all student IEP and 504 plan folders
 2 years special education
teaching experience or in
special education
Related
Provide direct services one to one or in small groups as  MA DESE licensure in
Average SPS
Service
deemed necessary by IEP or RtI Team;
Teacher Salary
appropriate area
Provider
Evaluate and screen students to assess abilities and needs;
(i.e., SLP,
Write evaluation reports, IEP goals and plans;
OT, PT, APE, Determine the needs of individual students within the
Psychologist) classroom setting and provide services within the classroom;
Work in conjunction with IEP teams to create IEPs for annual
reviews and provides input for students who are involved with
the three-year re-evaluation or initial evaluation
Evaluation of Special Education Program. UP Academy Springfield will formally evaluate the effectiveness of its special education
programming every spring. During this time, UP Academy’s Principal and DCI Student Support will review student performance in
the school’s special education program, including individual student progress towards yearly IEP goals, Progress Reports, Report
Cards, input from special education teachers, and statewide assessments such as the MCAS and MCAS-Alt. The results of this
analysis will inform our practice, and revisions, including professional development, will be made to better ensure that students are
making progress towards IEP and academic goals. Each spring, we will conduct a self-audit, including a review of IEP files, of our
special education program to ensure compliance with state and federal regulations.
Expectations surrounding district involvement in the provision of services for students with disabilities and English Language
Learners. Regarding district involvement in serving students with disabilities, the founding team has come to preliminary agreement
with Springfield Public Schools. The school (not the district) will manage all aspects of special education, including but not limited to
the cost of ensuring compliance with federal and state special education regulations, supervising all special education staff and service
providers, coaching special education staff, facilitating IEP meetings, maintaining special education folders, facilitating RTI Team
meetings, collecting and maintaining special education student-related data, delivering academic services (inclusion, pull-out, and in
substantially separate settings) to students with disabilities, developing and maintaining IEPs, administering academic testing, case
managing, providing behavioral support in the form of functional behavioral analyses and positive behavioral intervention plans,
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facilitating individual and group counseling sessions, facilitating Student Support Team meetings, conducting cognitive evaluations,
conducting functional behavioral analyses and positive behavioral intervention plans, providing speech and language therapy in group
and individual settings, conducting speech-language testing, providing occupation therapy in group and individual settings, conducting
occupational evaluations, providing physical therapy, conducting physical therapy evaluations, creating Adaptive Physical Education
program, and providing adapted physical education services. The school will have the option of accessing SPS expertise and services
in these areas, if desired. The school will also have autonomy over budget decisions regarding staff and services in these areas.
The school will be responsible for all hiring, managing, and evaluating staff required to meet the needs of students who require special
education services. This staff may include but not be limited to the DCI Student Support, Special Education Teachers, Interventionists
/ Paraprofessionals, Behavior Specialists, Social Workers, School Psychologists, Speech Therapists, Occupational Therapists, Physical
Therapists, Adapted Physical Education Teachers, and Nurses. All special education staffing decisions will be made at the Principal’s
discretion, and will fulfill all services required in student IEPs.
The school will retain budgetary autonomy regarding special education staff and program. In the event that a student with disabilities
attending the school may need placement out of the school (including an out-of-district placement) as determined by his/her IEP team,
the school will invite a representative of the SPS special education department to participate as a member of the placement team at
least five (5) school days prior to the meeting. The school will not finalize a placement decision without the approval of the SPS
special education representative. As SPS bears the sole responsibility for funding any out-of-district placements, SPS will have the
final recommendation and approval for an out-of-district placement.
UP Academy Springfield will receive an additional allocation from SPS each year in order to hire the related service providers and
other staff needed for students who require special education services.
Regarding district involvement in serving English Language Learners, the school will be responsible for all services and does not
intend to access support from Springfield Public Schools.

E. Culture and Family Engagement
School Culture. UP Academy will hold members of the school community—students, families, and staff—to the highest standards.
To provide the best education to UP Academy’s students, all constituents must work together to create an atmosphere conducive to
enthusiasm for learning, academic achievement, and college preparation. While UP Academy’s culture will be driven by a sense of
urgency and a rejection of excuses, it is also built upon a platform designed to make teaching and learning exciting and fun.
Building this type of school culture is no easy task, and there is no definitive formula for creating it. In truth, a school culture is
developed through the integration of all aspects of a school’s program – from recruiting mission-aligned faculty members to using a
rigorous curriculum to celebrating outstanding student achievements. These points notwithstanding, we believe the following
elements of our school design contribute most directly to the creation of a mission-driven, highest expectations culture focused on
excellence, achievement, and college.
College as a Focus. Many of our students will have never considered college as an option before attending UP Academy. In addition
to preparing our students academically and instilling them with lifelong values than can lead to college success, we expose our
students to the value of a college degree whenever possible. Among other activities, we take our students on regular trips to college
preparatory high schools and to college or university campuses.
Enthusiasm and Joy. Hardly a day at UP Academy will go by without recognizing students for their hard work and outstanding
accomplishments. This may mean distributing college shirts to our 6 th grade Honor Roll students; surprising every student who
achieved perfect attendance during a given academic quarter with a pizza celebration during lunchtime; or taking students who
achieved perfect homework completion during a given month to a Red Sox game. Our constant recognition of excellence drives
forward a culture of achievement.
Merits. An important part of our school-wide behavior system is our “merit” system. Every time students exceed expectations, they
earn merits, which translate into higher scores on their weekly ASPIRE reports. These high scores are recognized and celebrated.
Moreover, students who consistently earn high scores earn privileges and are put in positions where they serve as peer role models.
A Culture of Respect and an Environment of Safety. Underpinning our approach to behavior and discipline, described in more
detail below, is a deep dedication to ensuring that our school is a place where respect is the norm and expectation, and where
disrespect is not tolerated. Our relentless focus on respect, backed by consistent but fair consequences for demonstrating disrespect,
helps to create a school culture where students feel safe – and thus are willing to take academic and intellectual risks that ultimately
support their long-term success. Moreover, students who do not meet the school community’s clearly defined standards for reasonable
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and acceptable behavior will not be permitted to disrupt the education of others. We believe that a firm and consistent discipline
policy allows all students to be treated fairly and promotes a positive, safe learning environment.
Using Orientations to Develop School Culture. All members of our school community participate in orientations every August:
 Staff Orientation. Staff members will participate in approximately three weeks of orientation in August to review teacher
and student expectations, to create or refine their curricula, to practice school-wide systems, ensuring consistency once
students arrive, and to receive professional development training.
 Family Orientation. Parents/guardians will attend a family orientation after enrolling their child and prior to the start of the
school year. It is important that the academic and behavioral messages that a child receives are consistent across staff and
parents. During orientation, parents will review the expectations and protocols of UP Academy, helping to minimize
potential misunderstandings once the year begins.
 Student Orientation. Students enrolled at UP Academy will attend a one-week student orientation at the beginning of every
academic year. During the orientation, there will be a focus on the core elements of school culture. Routines, structures, and
behavioral expectations will be explicitly taught and relentlessly practiced, and students will begin the process of
internalizing the school’s ASPIRE values.
Addressing the Physical, Social, Emotional, and Health Needs of Students. At UP Academy Charter School of Springfield we
will create a Student Support Team (SST) charged with identifying students who are struggling with a non-academic challenge and
getting such students the appropriate supports. The purpose of the SST is to process referrals to internal or external services related to
health, home-life or mental-health. The SST consists of the Nurse, the Counselor, the Dean of Students, and the Principal. The team
meets weekly and students are discussed in the SST meeting if (1) they have been referred by a teacher cohort within the last week; (2)
one of the members of the SST has had an interaction with a student that warrants follow-up action; or (3) a student had an emergency
situation within the last week.
Actions taken by the SST can include: a referral to in-house counseling (short-term and long-term); a referral to mandated outside
counseling; a Department of Children and Families Report; a CHINS filing; an Emergency medical referral; an in-house medical
intervention, monitoring, or follow-up; or a connection to other outside resources, such as Big Brothers, Big Sisters, community
organizations, etc. The Dean of Students notifies respective teacher cohorts of non-confidential actions taken by the SST.
For every prescribed intervention, the SST follows a strict follow-up plan. For example, if a student is to meet with the school
counselor, the counselor would document a summary of her meeting, and then indicate if her concern was mild, moderate or severe. A
mild concern might lead to one follow-up meeting. A moderate concern would lead to 6 scheduled weekly appointments with the
school counselor. A severe concern might lead to a referral to outside services. Similarly, for outside services prescribed (such as
mandated external counseling services), follow-up includes a series of prescribed weekly phone calls to the psychiatrist to ensure that
services are being provided to the child.
Philosophy and Plans Regarding Student Behavior and Discipline. UP Academy Charter School of Springfield will develop a
Code of Conduct and school-wide behavior management system that will help ensure that the school remains a respectful, positive
space for learning. All policies will be developed in full compliance with federal and state laws and regulations, including but not
limited to M.G.L. c. 71, §§37H and 37H1/2. Embedded within the Code of Conduct will be our school’s system to ensure a structured
environment in which students make excellent academic and behavioral decisions. UP Academy embraces James Wilson’s “broken
windows” theory.19 Student expectations will be consistent; minor issues will be addressed with clear consequences in order to avoid
larger problems in the school. For example, if a student commits three behavioral infractions that might be considered minor at
another school, he or she will serve afterschool Detention for one hour to devise a plan for improvement. Or, if a student does not
meet the school’s expectations on a given homework assignment, he or she reports to afterschool Homework Club for one hour to
begin completion of the following night’s homework. Further, UP Academy students are expected to wear uniforms, part of the
school’s efforts to minimize distractions and maintain an environment focused on academics and achievement.
Involvement of Parents/Guardians as Partners in the Education of their Children. UP Academy’s founders recognize that the
involvement of parents and guardians as partners in the education of their children is essential for the school and its students to have
success. To this end, we attempt to involve parents in many aspects of their children’s education. For example: in addition to the
above-noted orientation, we visit the home of every new family prior to the school year to listen to their story, hear about the goals
they hold for their children, and explain the expectations of our school; we ask each student’s parent or guardian to review and sign (in
a designated area on each assignment) their homework assignments, every single night of the year; we host family-teacher conferences
at the end of the first, second, and third academic quarters, a formal opportunity for teachers and parents to discuss a student’s
academic performance; and we keep a detailed, school-wide communication log to ensure that every single family receives a phone
call from one or more staff members no less frequently than once a week. As described earlier in the Prospectus, families also serve
on the School Site Council.
19

http://www.theatlantic.com/magazine/archive/1982/03/broken-windows/4465/
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Relationships with Community Organizations that will Support the School’s Educational Program. In determining whether or
not to bring any external partners and programs into the school, UP Academy Charter School of Springfield will first evaluate its
internal capacity to provide a particular service. In cases where UP Academy Charter School of Springfield does not have the internal
capacity to provide a given program, it will evaluate the mission- and philosophical-alignment of an external provider with that of the
school, as well as the track record of that provider. Mission-aligned, philosophically-aligned individuals and organizations with strong
track records, particularly those with deep roots within the Springfield community, are welcome partners of the school.
At the current time, the external programs that we anticipate bringing into the school are as follows:
 Enrichment Teachers, charged with teaching one enrichment class per week. Given our interest in exposing our students to
a wide range of extracurricular and enrichment activities (e.g., athletics, dance, theatre, crafts), we rely on external experts,
all trained on UP Academy’s expectations and procedures, for our Enrichment program.
 Saturday Academy Tutors, charged with tutoring one or more students, as volunteers, on core mathematics skills for two
hours on Saturday mornings. Prospective tutors will be required to complete an application, background check, and
Saturday Academy training before participating in our program.
Upon having a school site (and corresponding neighborhood) designated to us by Springfield Public Schools, UP Academy Charter
School of Springfield looks forward to forging additional relationships with local partners who can assist the school with a variety of
challenges, including those related to improving our facility, providing educational resources and supplies, developing our academic
program, and providing support services to our families.

III. How Will the School Demonstrate Organizational Viability?
A. Capacity
Origins of Founding Team. The initial conversation about the potential launch of UP Academy Charter School of Springfield took
place between Springfield Public Schools Superintendent Daniel Warwick and UP Education Network CEO Scott Given in December
2013. The Superintendent expressed a strong desire to restart a low-performing district school as a Horace Mann Charter School to be
operated by UP Education Network. At that point, Scott explained that UP Education Network, also dedicated to improving lowperforming schools, could assist (pro-bono) the district in the planning and pre-operating stage of a proposed in-district charter school,
but that an independent board of trustees would ultimately need to apply for a charter and, pending approval, determine whether to
contract with UP Education Network to manage and operate the school.
From that point, the Superintendent, himself a member of the founding team, sought out individuals with strong connections to
Springfield who would want to coalesce around an aspiration to restart a low-performing school as an in-district charter school. The
Superintendent sought individuals who could bring a variety of skills, experiences, and perspectives that would help to shape the
specific vision for the proposed school. This outreach extended to individuals with experience in restart, those with experience
working with schools in Springfield, and those can be speak from the perspective of families and community groups of the city. The
Superintendent also sought individuals who would be willing to commit to serving on the founding board of the school to ensure its
start-up success and long-term sustainability. Through the Superintendent’s outreach process, it became immediately clear that there
was deep interest and excitement about the possible launch of UP Academy Charter School of Springfield.
Planning Process. Our founding team has been in regular communication about the vision and plans for UP Academy Springfield.
Initially, conversations centered on the question of, “Is it possible to restart a large, low-performing Springfield middle school as a
high-performing in-district charter and to effectively serve the needs of students in the community?” Members of the founding team
deliberated what it would take to make a school like this successful in Springfield, such as strong networks and pipelines of talent, a
strong commitment from Springfield Public Schools to support conditions in which the school can succeed, and deep layers of family
and community support. Ultimately, the team decided that, with an extended planning process, the school could be successful.
The next stage involved detailed conversations between members of the founding team and the full leadership team of Springfield
Public Schools. Through a series of half-day meetings, we worked collaboratively with SPS to determine whether alignment existed
in areas such as budget, programmatic autonomy, special education service delivery, and facility management. We even drafted a
sample MOU, which forced us to discuss issues at a very detailed level. Both members of the founding team and members of the SPS
team felt very positively about these conversations and believed that they laid a strong foundation on which the school can succeed.
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Regarding the design of the school and the drafting of the prospectus itself, Scott, who has served as its primary author, has regularly
sought input from both the founding team members and other leaders across Springfield Public Schools, on how UP Academy Charter
School of Springfield can best be designed to fulfill its mission. Several members of the founding team visited schools managed by
UP Education Network in Boston and Lawrence to understand what might be possible via UP Academy Springfield and to provide
input regarding what might be differentially important at the Springfield school. Going forward, we anticipate that our founding team,
alongside Springfield Public Schools, will continue to communicate on a regular basis, meeting at least once every month to discuss
the plans for and development of the proposed school.
Experience and Qualifications of Founding Team. Members of the founding team, listed below, bring a wide range of experiences
and qualifications to UP Academy Charter School of Springfield. Members of our founding team have the experience and
qualifications necessary to implement the proposal, have demonstrated the capacity to found and sustain excellent charter schools, and
can manage public funds effectively and responsibly. Our founding team includes members who possess skills and experience in areas
such as education, management, finance, and development. Members have tangible ties to the communities the school will serve, and
overall the group has broad and diverse representation from our communities.
Founding Team Members – Proposed Trustees
Ashley Martin, Executive Director Western Massachusetts, The Achievement Network, and Former Teacher, Springfield Public
Schools. Ashley serves as the Executive Director Western Massachusetts for The Achievement Network. Before that, she worked as
Assistant Principal and ELA Teacher of the Duggan Middle School in Springfield.
Katie Rae Mulvey, Senior Portfolio Analyst (Education), Strategic Grant Partners. Katie Rae is a Senior Portfolio Analyst at
Strategic Grant Partners, where she has provided strategic and analytical support for a variety of education-focused organizations
across Massachusetts, with a specific focus on initiatives in Springfield. Katie Rae previously worked as a Senior Consultant for Booz
Allen Hamilton.
Rachel Romano, Founder and Executive Director, Veritas Preparatory Charter School. Rachel is the Founder and Executive
Director of Veritas Preparatory Prep Charter School in Springfield. In founding Veritas Prep, she studied and visited some of the
highest performing urban charter schools to inform the design of Veritas Prep and make it a gap-closing school in Springfield. Prior
to founding Veritas Prep, Rachel was the Principal and Executive Director of the Christa McAuliffe Regional Charter School in
Framingham, MA where she led the school to achieve consistent gains in student achievement and increased enrollment by 62%. She
also spent six years working in the Springfield Public Schools as a teacher and school leader.
Awilda Sanchez, Grandparent, Springfield Public Schools. Awilda is a grandparent and parent of many students and past students of
Springfield Public Schools. Awilda has organized a remarkable number of Springfield community members around issues of
education reform. She is a Stand for Children Member Leader and she serves as the organization’s Springfield Organizer. Awilda
serves on the Parent Teacher Organization at Brookings Elementary School.
Other Founding Team Members – Employees of Proposed Management Organization
Scott Given, CEO, Founder and CEO, UP Education Network. Scott is the Founder and CEO of UP Education Network. Scott has
previously served as the Principal of Excel Academy Charter School, where he led a comprehensive school improvement effort from
2005 to 2008. Scott has also been a high school history teacher at Boston Collegiate Charter School and an Associate at the Parthenon
Group, a strategy consulting firm.
Tim Nicolette, President, UP Education Network. Tim is the President of UP Education Network. Previously, Tim served as the
Chief of Staff and Deputy Chief Financial Officer at Boston Public Schools. Tim has also worked as an Advisor to former Boston
Mayor Thomas Menino and as an Associate Consultant for L.E.K. Consulting.
Other Founding Team Members – No Intention to become Board Members or School Employees
Mary Walachy, Executive Director, Irene and George Davis Foundation. Mary is the Executive Director of the Springfield-based
Davis Foundation, where she has worked since 1997. Previously, Mary has worked as the Executive Director of the Mental Health
Association of Greater Springfield.
Superintendent Daniel Warwick, Springfield Public Schools. Superintendent Warwick began his career with Springfield Public
Schools nearly forty years ago. He has served in a variety of roles, including Assistant Superintendent of Schools, Principal,
Supervisor of Special Education, and Teacher. Superintendent Warwick has been a lifelong Springfield resident.
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Kwame Webster, Managing Director for Western Massachusetts, Teach for America Massachusetts. Kwame will serve as the
Founding Managing Director of Teacher for America Massachusetts’s new Western Massachusetts region. Previously, Kwame has
served as an Instructional Designer for the Collaborative for Educational Services as well as a teacher in New Orleans, LA.
Alignment of Proposed Board of Trustees with School Mission. UP Academy Charter School of Boston’s founding team is united
by a passion for eliminating the Achievement Gap in the United States, which we collectively view as the most critical civil rights
issue of our time. Further, we believe that the most effective and efficient means to closing the Achievement Gap is through rapidly
improving underperforming urban public schools in the country. We believe that UP Academy Charter School of Springfield will
become an extraordinary school in place of one that had been underperforming, thus unlocking the potential of thousands of at-risk
students, putting them on a path to enroll in, succeed in, and graduate from college.

B. Governance
Proposed Reporting Structure and Relationship between Governance and Management. We intend for the School to operate a
Co-Director model whereby the School is formally led by a Principal, who oversees the school program and who is the school-level
employee ultimately accountable for the school’s outcomes, and a Director of Operations (DOO), who oversees school operations.
The accountability of UP Education Network to the UP Academy Board of Trustees is an essential foundation of the Parties’ proposed
relationship, and the performance of the Principal is critical to UP Academy Springfield’s success. Therefore, the UP Education
Network CEO and his/her delegate shall have the authority and responsibility, to the maximum extent consistent with State law and
any applicable Memoranda of Understanding with SPS, to recruit and supervise the Principal and to hold the Principal accountable for
the success of UP Academy. Day to day, the Principal will be managed by UP Education Network’s Director of Principal Leadership.
UP Education Network will draft for presentation to and vote by the Board of Trustees an evaluation of the Principal once per year,
using a comprehensive performance assessment model consistent with the policies of the Board of Trustees. Either UP Education
Network or the Board of Trustees may recommend termination of the Principal’s contract at any time.
The Principal shall serve pursuant to a contract, which may be renewed by the Board of Trustees, subject to approval by UP Education
Network. If either the Board of Trustees or UP Education Network wishes not to renew the Principal’s contract, the Board of Trustees
shall pursue non-renewal of the Principal’s contract, subject to the approval of the superintendent of SPS to the extent required by
State law and the Memoranda of Understanding, approval of which shall not be unreasonably withheld. In the event of a non-renewal,
UP Education Network shall nominate a new candidate to become the Principal and then present terms of that Principal’s
employment, as provided above, until the Board of Trustees and UP Education Network agree that a candidate so nominated meets
their shared standards of excellence, and until the Principal receives approval by the Superintendent of BPS to the extent required by
State law and the Memoranda of Understanding between UP Academy and SPS, approval of which shall not be unreasonably
withheld.
The UP Education Network Director of School Operations will serve as the manager of the School’s DOO. The Director of School
Operations serves as the hiring manager when the DOO position has a vacancy and thus has final authority on who is hired as the
school’s DOO. The relationship and fit between the Principal and DOO is essential to the School’s success, and therefore the
Principal shall meet with any finalists for the DOO position and provide input to the Director of School Operations as part of the
hiring process. The Director of School Operations serves as the DOO’s day-to-day manager, typically meeting no less frequently than
weekly. In this role, the Director of School Operations supports, coaches, and provides feedback to the DOO.
The Director of School Operations writes the annual evaluation of the DOO. Given the close working relationship of the DOO and
the Principal, the Director of School Operations receives and incorporates input from the Principal into the evaluation of the DOO.
UP Education Network will share the annual evaluation of the DOO with the Board. When any performance issues regarding the
DOO arise, UP Education Network will communicate these matters to the Board. The Director of School Operations will determine if
and when to place a DOO on a Performance Improvement Plan when applicable and would serve the primary author of such plan.
If at any time, the Director of School Operations believes that the DOO’s employment should be terminated, the Director of
Operations would seek the input of the Board and Principal before proceeding with such a decision.
Organizational Chart. The school-level organization design plan is depicted in the appendix.
In its initial year, UP Academy Charter School of Springfield intends to serve up to 800 students in grades 6-8, supported by a schoollevel staff of between 50 and 100 staff members (depending on school size). These staff members will include a leadership team
comprised of one Principal, one Director of Operations, up to three Deans of Curriculum and Instruction, up to two Deans of Students,
one Dean of Community and Family Relations. Additional team members would include core subject teachers, special education
teachers, ESL teachers, resident teachers, related service providers, a nurse, a counselor, two office managers, and a special projects
coordinator.
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The Principal and the Director of Operations will serve as Co-Leaders of the school. Both the Principal and Director of Operations
would ultimately report to the Board of Trustees. However, the Board would intend to outsource day-to-day management of the two
co-leaders to UP Education Network.
All of the Deans would report directly to the Principal. All teachers, the related service providers, the nurse, and the counselor would
report to the Deans of Curriculum and Instruction. The office managers and the special projects coordinator would report to the
Director of Operations.
Existence of Ex-Officio Board Members. The founding team is not proposing to include any formal ex-officio board members or
board member positions. However, the board sees the inclusion of one or more parents from the school on the Board of Trustees as a
source of strength, and therefore ensuring a one or more of the school’s parents on the school’s board would be a priority.
Roles and Responsibilities of the Board of Trustees. UP Academy Springfield’s Board of Trustees will operate in accordance with
the Massachusetts Charter School Administrative and Governance Guide. As public agents authorized by the state, the Board of
Trustees will be responsible for governing the school and holding the charter for the school, as it is granted by the DESE. A strong
Board defines the mission of the school, develops school policies and changes them when appropriate, hires qualified personnel to
manage the school’s day-to-day operations and holds them accountable for meeting established goals, and formulates a long-range
plan and charter school Accountability Plan that will ensure the school’s continued stability. In addition to its many other
responsibilities, the UP Academy Charter School of Springfield Board will ensure that the school is complying with all of the state and
federal laws that apply to the school and that the Board itself is operating in accordance with the rules set out by all applicable
Massachusetts laws and regulations. Finally, the Board will be responsible for operating the school in accordance with its charter and
with any approved amendments to its charter. 20 UP Academy Springfield’s individual Board members will be held to the duties of care
and loyalty defined in the Administrative Guide. These duties include, but are not limited to, the following actions: always acting in
the best interest of the school, regularly reviewing key school documents including the charter and budget, voting only after thoughtful
consideration of all relevant options, and not voting on any school matter in which they have a personal interest. 21
The key distinction between the Board and the school’s administration (e.g., Principal) is that the Board will govern and the
administration will manage. “Governing” a charter school involves setting policies and making major decisions that set the overall
direction of the organization and move it towards fulfillment of its mission. “Managing” the charter school involves the effective
allocation and deployment of resources for the organization on a day-to-day basis to implement policies and major decisions. Another
useful way to think about the distinction between the Board and the administration is that the Board is concerned with the “ends” of
the school (e.g., the achievement it creates) and the administration with the “means” (e.g., curriculum design) to achieve those ends.
The district’s role in the school’s success includes enforcing district-wide policies that support the school and its students.22
The following chart explains specific role distinctions amongst the Board, the Co-Leaders, and the school district:

Curriculum

Board of Trustees
Retains authority to approve
curriculum. Must approve
significant changes in curricula.

Personnel
Decisions

In collaboration with UP Education
Network, responsible for personnel
decisions related to Principal and
DOO (see section detailing process)

Budget
Allocation

Involved in budget-setting process.
Approves annual budget.

Vendor
Selection

Ensures no conflicts of interest.
Oversight of school’s adherence to
30(B) procurement processes.

Principal and DOO
Day-to-day management of the
school’s curriculum. Provides
recommendations to board of
trustees if/when significant
curricular shifts are sought.
Responsible for the personnel
decisions of all staff in school other
than Principal and DOO.

Works with board to establish and
recommend annual budget.
Responsible for allocating the
school’s resources in line with
annual board-approved budget.
Determine vendors to provide key
services to help the school fulfill its
mission

Springfield Public Schools
No direct involvement.

The Superintendent retains ultimate
authority to hire (or not hire) Principal,
when candidate approved by Board.
No decision-making authority in other
personnel decisions.
Responsible for allocating dollars to UP
Academy Charter School of Springfield
in line with MOU

Supports 30(B) procurement processes.

20

Adapted from page 2 of the DESE Charter School Administrative and Governance Guide
Adapted from pages 3-4 of the DESE School Administrative and Governance Guide
22
Adapted from Introduction to Creating an Effective Board Guidebook, Chapter 1
21
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Examples of Board’s Future Governance Actions. The true value of school policies is that they provide a framework in which
other decisions are made. This framework assures consistency of actions in the difficult and stressful situations a school often faces.23
UP Academy Springfield’s proposed Board will implement a comprehensive policy development process adapted from the National
Center of Non-Profit Board’s best practices. This process is outlined below. 24
Identify a need for new policy. The recognition that there is a need for a new institutional policy can come from a number of sources
including the Board itself, the administration, or the community. Some conditions that may trigger the development of a new policy
include: (1) changes in operating practice that have accumulated over time so that the current policies do not reflect reality; (2)
external changes and trends that have an impact on the charter school and the families being served; and (3) federal or state laws that
have created the need for adjustments in policy. When such new issues and questions arise, the Board will consider whether any
current policies can be adjusted to meet the new condition. If there is no relevant policy already in existence, the Board will begin the
process of creating new policy.
Assign a team to draft new policy. After it has been determined that a new policy is needed, it is often in the best interest of the school
for the Principal to draft the new policy since s/he has more intimate knowledge of the school’s day-to-day operations. It may also be
appropriate for a subset of Board members with related experience or a relevant committee to draft the policy. The Board will clearly
name the person(s) responsible for drafting the policy and give them guidance on how to approach the policy.
Write a first policy draft. The team then develops a written policy statement that responds to the issue or question at hand. In some
cases, the team can use policies that have been drafted by other charter schools. If the policy is created rather than reused, the writers
will create a policy that speaks directly to the large issue to be addressed. The policy will be specific enough to consistently guide
compliance for those who use it, but it should not be so specific that it “manages” staff decisions about how to comply.
Ask legal counsel to review the draft policy. Legal review of every policy created by the Board is not necessary. However, when a new
policy is significant enough in its reach that it might touch state or federal education law, the school’s counsel will be brought in to
consult early on. Although counsel will not write school policy, it will serve as a valuable resource during the drafting process.
Present draft policy to the Board for approval. Once the policy draft is ready for Board approval, the drafting team will have a first
reading at a Board meeting to gather informal feedback. The writing team will incorporate any suggestions into the draft policy and
present it at the next Board meeting for adoption.
Continue to review and revise Board policies. Periodically, the Board will review its policies to make sure they are still relevant and in
compliance with applicable laws and regulations.
The decision-making process that the Board may need to make is illustrated through an example related to possible changes in
transportation options provided to students of the school.25
Access and use relevant information. The Board would assess various options available to the school – both options related to school
schedule and means of student transportation – in the face of limited drop-off and pick-up times offered by SPS. Members of the
school’s management team would list the pros and cons of each option.
Discuss issues deliberately. The Board would meet – using public meeting law – to discuss each option with the school’s management
team. Considerations would be given to multiple potential impacts, including but not limited to student safety, staff sustainability,
adjustments to school programming, neighborhood relations, family relations, and financial impact. The discussions would be
deliberate, taking into consideration short- and long-term potential impacts.
Consider alternative viewpoints and actions, and request more information. Before converging on the “right” approach, Board
members would request that the school’s management team survey a moderate-sized sample of families to gather viewpoints of
transportation options. Survey results would be presented to the Board. Additionally, the Board Chair would ask one Board member to
gather and present public transportation safety information.
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Work toward consensus. Once the above three steps had been taken, the school’s management team would provide a recommendation
for the decision.
The last step of the process – for some but not all matters – is more formal and is outlined below.
Vote. After deliberate, convergent discussion, the Board would vote (in a session open to the public) on the issue and a simple
majority would be required to approve the decision. The decision would be documented in the board minutes and the Principal and
DOO would begin to design the implementation plan.
School Leadership. The Founding Team has not yet identified the school leader for UP Academy Charter School of Springfield, and
this is one of the primary reasons we are proposing to open the school in fall 2016. As described below, the proposed founding Board
of Trustees of UP Academy Charter School of Springfield intends to contract with UP Education Network to provide management
services for the school. UP Education Network would be deeply involved in the search process for school leadership.
UP Education Network’s Chief Talent Officer, in cooperation with UP Academy Charter School of Springfield’s proposed Board, will
develop a set of key school leadership competencies that will be used to identify possible Principal candidates. The competencies that
are likely include the candidate’s abilities to:
1. Act Strategically (Achievement Orientation; Strategic Focus and Resource Allocation; Influence; Change Management;
Crisis Management)
2. Lead People (Team Leadership and Management, Individual Management, Communication, School Presence and
Accessibility)
3. Reflect on Self (Self-Awareness, Growth Mindset, Mental Toughness, Executive Presence, Cultural Competence)
4. Build Community (Vision Setting, Family Engagement, Student Expectations and Routines, Joyful Learning Environment)
5. Drive Instructional Excellence (Instructional Vision and Practice, Curriculum and Assessment, Data Orientation, High
Academic Expectations, Character Education)
UP Education Network would intend to use its resources to broadly advertise for the position of Founding Principal of UP Academy
Charter School of Springfield. The non-profit organization has a very strong track record of generating numerous high-quality
leadership candidates from within the communities it works and from across the country. One critical pool of potential applicants
would come from UP Education Network’s internal Principal development program.
UP Education Network will hold informal screening interviews with applicants. Qualified applicants will receive a formal interview.
After the screening process, qualified candidates will complete performance tasks based on the selection criteria. UP Education
Network would score these tasks and debrief the candidate about the strengths and weaknesses of his/her performance. UP Education
Network will nominate a final candidate after considering each candidate’s overall performance. UP Academy Charter School of
Springfield’s Board will conduct a formal interview with the candidate, discuss his/her qualifications and vote on whether to approve
UP Education Network’s recommendation. A simple majority of the Board’s voting members must support the candidate for an offer
to be extended to the final candidate.26 If the Board rejects the recommendation, UP Education Network will restart the evaluation
process with other qualified candidates.
Board Oversight Processes. The Board of Trustees will be responsible for oversight of the school and therefore will establish
systems and processes to support oversight. Most critically, the Board will establish committees to support the oversight process.
For example, the board will establish a finance committee that will meet at least six times per year. The committee will, for example,
prepare an annual budget for the organization in collaboration with the school leaders and UP Education Network, arrange for annual
audit to be completed, review monthly financial statements and variances from budget, and recommend action to the full board, when
appropriate. Separately, an Academic Excellence Committee will define and continue to refine what academic excellence means for
the school, ensure that all board members understand the charter, work with the school leadership to devise clear and consistent ways
to measure progress towards stated goals, work with school leadership to share with the board annual successes, barriers to reaching
academic excellence, and strategies to overcome these barriers, and arrange for Board training on issues related to academic oversight
and academic achievement, as needed.
The full board will also engage in an annual retreat to support the oversight process. At the retreat, the board will focus on reviewing
annual performance, setting annual priorities, and building a long-term financial and strategic plan.
Annual Process the Board Uses to Evaluate Its Own Performance. UP Academy Charter School of Springfield’s Board intends to
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use a formal self-evaluation process. The purpose of this evaluation would be to help maintain a high level of Board performance and
to invest each member in his/her professional growth. The evaluation process may include the following 27:
1. Agreement about individual Board member performance criteria. During an annual meeting, members will agree on general
performance standards for all Board members (e.g., meeting preparation and attendance, representation of the school in the
community) as well as additional standards for the chairperson.
2. Development of personal goals by Board members. Each Board member will develop a set of personal goals s/he hopes to
accomplish during the year. These goals are in addition to the baseline performance standards described above.
3. Annual Evaluation Process. About midway through the academic year, the Board members will use an evaluation tool to
determine the quality of their performance in the general performance categories and progress towards their personal goals. The
evaluation process will include: (1) rubric-based tools to score their performance in each general performance category; (2) an
output document that highlights strengths and weaknesses with specific examples of improvement plans; and (3) a conference
with coach or mentor to review and adjust evaluation outputs and reflect developmental priorities.
4. Post-Evaluation Check-In. Approximately six weeks after the annual evaluation, Board members will meet with another Board
member and/or an employee of Unlocking Potential to discuss progress made on the improvement plans described in the
evaluation output. Members will adjust and prioritize actions based on progress.
Upon formalizing our founding Board, we intend to contract with The High Bar, a Massachusetts-based organization that specializes
in developing strong charter school boards that govern exceptional charter schools, to provide consulting services to our new school
board, ensuring its success in launching and sustaining UP Academy Charter School of Springfield.
Proposed School Management Organization – UP Education Network. UP Education Network is proposed as the school
management organization that will be contracted to operate and manage UP Academy Charter School of Springfield. UP Education
Network is a non-profit school management organization whose mission is to rapidly transform chronically underperforming district
schools into extraordinary schools that sustain high achievement over time.
How and Why UP Education Network was Selected. The founding team believes that the enormity of the task of transforming a
struggling school into an excellent school – and thereafter sustain its success – requires the resources, experience, and expertise of a
school management organization. The Massachusetts organization with the most success in transforming low-performing schools into
high-performing schools is UP Education Network. Moreover, the educational philosophies of UP Education Network, as well as the
key design elements of the schools it manages, align closely with the proposed philosophies and design elements of UP Academy
Charter School of Springfield. The founding team and leaders of Springfield Public Schools are highly confident in the entity’s ability
to deliver extraordinary operational and educational management of UP Academy Charter School of Springfield.
Summary of UP Education Network’s History. UP Education Network (formerly Unlocking Potential) was founded in 2010 by Scott
Given. The Boston-based organization has quickly amassed an outstanding track record of success in restarting and managing urban
public schools.
UP Education Network currently operates four schools serving more than 1,500 students. In Boston, the organization has restarted and
continues to manage UP Academy Charter School of Boston and UP Academy Charter School of Dorchester, both in-district charter
schools, through the restart process. In Lawrence, the organization has restarted and continues to manage UP Academy Leonard
Middle School and UP Academy Oliver Middle School. The organization’s Lawrence schools remain traditional (non-charter)
district schools through the restart process. In fall 2014, UP Education Network, as a state-appointed receiver, will begin the restart
process of the chronically underperforming John P. Holland Elementary School in Boston, expanding the nonprofit’s impact to nearly
2,500 students.
During the 2011-12 academic year, students at UP Education Network’s first restart school—UP Academy Charter School of
Boston—demonstrated tremendous academic progress, ranking #1 for academic growth in mathematics among all public middle
schools in Massachusetts, doubling math proficiency rates from 24% to 48% and improving English Language Arts (ELA) proficiency
rates from 32% to 53%. In its second year of operation, students again ranked #1 statewide for mathematics growth on the spring 2013
MCAS, and the school’s 8th grade students had a remarkable median student growth percentile score of 96 in math, the highest for
any group of 8th grade students in Massachusetts history.
During the 2012-13 academic year, in the school’s first year of operation, students at UP Education Network’s second restart school—
UP Academy Leonard Middle School—tripled the math proficiency rate and demonstrated double-digit proficiency point gains in
ELA. In fact, UP Academy Leonard ranked #2 for median student growth in math statewide, behind only UP Academy Boston.
In fall 2013, the organization simultaneously restarted two underperforming district schools. In Boston, it restarted the former John
Marshall Elementary School as UP Academy Charter School of Dorchester, serving more than 580 students from grades K1-5. This
27
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school will add one grade level each fall, reaching full enrollment as a K1-8 school by fall 2016. In Lawrence, the organization
assumed management of the 6th grade of the Henry K. Oliver Middle School to launch UP Academy Oliver Middle School. UP
Academy Oliver serves 120 6th grade students and will expand to serve grades 6-8 in fall 2014.
UP Education Network works to support its schools in the areas of academics, operations, and talent. Within academics, the
organization provides services in the areas of Principal management and coaching, special education program design and compliance,
and ELL program design and compliance, for example. In operations the organization provides services in the areas of Director of
Operations management and coaching, information technology, financial management, data analysis, and facilities, for example. And
in talent, the organization provides services in the areas of staff recruitment, human resources, and talent development, for example.
UP Education Network has an educational approach that aligns closely to the strategies outlined in this prospectus. For example, the
key tenets of its existing schools align with those described in this prospectus – high expectations, seamless operating procedures, a
broad network of student supports, rigorous curriculum and instruction, relentless data use, and an environment of enthusiasm and joy.
The organization and its schools have all demonstrated a strong track record of sound, responsible fiscal management. Both the
501(c)(3) itself and the schools managed by the organization have received consistently positive financial audits since their respective
launches. Moreover, UP Education Network has demonstrated that it has access to robust philanthropic resources to support its work.
UP Education Network is setting a new bar for excellence within the district context, demonstrating best educational practices, and
working towards the eventual elimination of failing schools from the communities in which it works. NewSchools Venture Fund
named UP Education Network the 2013 U.S. Education Reform Organization of the Year.
Relationship between Board of Trustees and UP Education Network. To be clear, if the application for UP Academy Charter School
of Springfield is approved, the founding board of trustees will make a critical independent decision on whether to enter into a contract
with UP Education Network.
To the extent to which a contract is established, it will be the board’s responsibility to oversee the work of UP Education Network, and
to hold the entity accountable for successful school management. In this relationship, the board would retain its critical governance
role. For example, the Board of Trustees would have the ultimate responsibility for establishing the school’s budget. UP Education
Network would be involved in both the development of the budget and general financial oversight of the school. Financial updates
would be reported to the Board on a quarterly basis.
Regarding oversight of the school, the Board would authorize UP Education Network to undertake specified managerial functions at
UP Academy Charter School of Springfield. The authority granted would be exercised in a manner consistent with the school’s
charter and bylaws; UP Education Network would remain accountable and subject to the oversight of the Board, the Authorizer and
State authorities, as provided for in the management contract and by law. Of particular note, the Board would not abdicate its legal or
fiduciary responsibilities as the entity holding the charter, and the Board would have the ultimate responsibility for determining the
school’s curriculum.
The Board would develop internal controls, including a plan to monitor the performance of UP Education Network and to hold the
entity accountable. Specifically, the Board would formally review the overall performance of UP Education Network no less than
once per year. The Board would assess the extent to which the school was making reasonable progress toward achievement of the
goals and objectives outlined in the Accountability Plan. The Board would retain the right to terminate the management contract if the
school was not making such reasonable progress.
Recruitment and Selection Process for New Board Members. Because the Board must always be a capable and high-functioning
entity for the school to meet its goals, it is a major responsibility of the Board to ensure the school has structures in place to attract
talented governance candidates to UP Academy Charter School of Springfield. Existing Board members will use personal,
professional, and community connections to identify new Board members. Annually, the Governance Committee may complete a
skills analysis of the Board for the immediate needs and for the subsequent 2-3 years. This inventory will include succession planning
for Directors and the Officers of the Board.
All Board candidates will follow the procedures outlined in to-be-written bylaws. The nominating process will be a multi-step process
designed to ensure both mission fit and that candidates have needed skills and qualities. New Board members will need to be approved
by a 2/3 vote of the existing Board.
Specific Plans for the Recruitment of Additional Board Members. The founding team members of UP Academy Charter School
of Springfield see one of their primary tasks over the next three months as recruiting and selecting additional outstanding founding
Trustees for the school. We intend to submit a final application identifying no fewer than seven founding board members, who can
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manage public funds effectively and responsibly, possess skills and experience in areas such as education, management, finance,
development, and law, and have tangible ties to and broad and diverse representation from the community that the school will serve.
To recruit these board members, our founding team members have developed, and will continue to develop, relationships with key
stakeholders across Springfield. Through the development of these key stakeholder relationships, the founding team will be able to
determine the key stakeholders that most believe in UP Academy’s mission and approach and have the most potential for founding
and sustaining an excellent school. These individuals will be invited to join the school’s Board of Trustees. We are confident in our
ability to find excellent, additional board members, as we have already seen evidence of substantial enthusiasm for our proposed
school from various community organizations throughout the city of Springfield.
Additionally, we strongly believe that some subset of the founding Board of Trustees should be comprised of local stakeholders with
direct ties to the specific neighborhood of Springfield in which the school will be located, and therefore we intend to wait to name
some members of the school’s board until our school site is identified by SPS.
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Founding Team Members – Individual Questionnaires
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Resumes and Bios – Founding Team Members
ASHLEY MARTIN

PROFESSIONAL HIGHLIGHTS
 Four years coaching schools and districts around data-driven instruction and planning from standards
 Three years in pilot turn-around school as teacher, instructional guide & assistant principal
 Five years in Washington, DC public charter school as teacher & literacy coordinator
 National Board Certified Teacher in Adolescent/Young Adult English Language Arts
 Twelve years ELA teaching experience in middle school, high school, and college
 National Writing Project Teacher-Consultant

EMPLOYMENT
PRESENT -2010

2010 -2007

2007-2002

2002-1997

2001-1994

THE ACHIEVEMENT NETWORK
Executive Director, WMA Network
Managing Director, WMA Network
DUGGAN MIDDLE SCHOOL
Instructional Guide/Assistant Principal
ELA Teacher/Department Chair
THE SEED PUBLIC CHARTER SCHOOL
Literacy Coordinator
AP English Language & Composition Teacher
English 7 & 8Teacher
FAIRFAX COUNTY PUBLIC SCHOOLS, VA
Lake Braddock Secondary School
English 9 & 11 Teacher
Pimmit Hills Alternative School
English 11 Teacher
Walt Whitman Middle School
English 7 Teacher
ADJUNCT ENGLISH INSTRUCTOR
Northern Virginia Community College
Forsyth Tech Community College
University of Alabama

Springfield, MA

Springfield, MA

Washington, DC

Burke, VA
Falls Church, VA
Alexandria, VA

Alexandria, VA
Winston-Salem, NC
Tuscaloosa, AL

CERTIFICATION
Principal/Asst. Principal for Grades 5-8,MA Initial License (2009)
English 5-8, English 8-12, MA Initial License (2007)
Adolescence & Young Adulthood/ELA, National Board for Professional Teaching Standards (2003-2010)
EDUCATION AND HONORS
Finalist for the Waddill Excellence in Teaching Award, Wake Forest University, 2001
MA in Secondary English Education, Fellowship, Wake Forest University, 1997
MA in English, Teaching Assistantship and Full Tuition Award, The University of Alabama, 1996
BA in English, Phi Beta Kappa, Cum Laude, Birmingham-Southern College, 1993
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SCOTT R. GIVEN
E-mail: sgiven@upeducationnetwork.org

EXPERIENCE
UP EDUCATION NETWORK
Boston, MA
Founder and Chief Executive Officer
January 2009 – Present
 Spearheaded the launch and early development of the organization in 2009-2010 by composing strategic plan,
raising necessary start-up funding, and negotiating initial turnaround contract, among other activities
 Have led and overseen academic, operational, talent, and external relations functions of the organization since its
formal founding in 2010
 UP Education Network is a nonprofit school management organization whose mission is to rapidly transform
chronically underperforming district schools into extraordinary schools that sustain high achievement over time
 The fast-growing organization will be serving more than 2,500 students across five turnaround schools as of the
2014-15 academic year
 In spring 2013, UP’s two schools were ranked #1 and #2 statewide, respectively, in mathematics student growth
out of the 496 public schools in Massachusetts serving middle school students
 UP was named NewSchools Venture Fund’s 2013 U.S. Education Reform Organization of the Year
EXCEL ACADEMY CHARTER SCHOOL
East Boston, MA
Principal
July 2005 – July 2008
 Engineered transformation of struggling school into highest-performing public middle school in Massachusetts
 Restructured and subsequently oversaw all school policies and procedures, including but not limited to school
operations, behavior and accountability systems, student support processes, and curriculum development and
assessment tools
 Initially hired more than 20 staff members to comprise team for the 2005-06 school year, and thereafter co-led a
rigorous hiring process to ensure top talent in every position at the school
 School ranked as #1 highest- performing public middle school in Massachusetts in 2008, as measured by the
percentage of students scoring at the Advanced or Proficient level on the MCAS (Math and ELA, Grades 6-8)
 School recognized as National Charter School of the Year in 2007
BOSTON COLLEGIATE CHARTER SCHOOL
Dorchester, MA
Social Studies Teacher; Director of Athletics
August 2003 – June 2005
 Taught U.S. History, Economics, and Comparative Government to inner-city high school students
 Oversaw athletic program offerings for the school’s nearly 400 students
THE PARTHENON GROUP
Boston, MA
Associate
Winter 2001; August 2002 – July 2003
 Conducted wide-ranging strategic and macroeconomic analysis as a member of case teams assisting global
corporations, start-up firms, and education organizations
GOLDMAN, SACHS & COMPANY
New York, NY
Financial Analyst/Intern, Investment Banking – Bank Debt Portfolio Group
Summer 2001
 Performed valuation analysis, conducted due diligence, and interacted with senior management and capital
markets personnel in conjunction with the execution of leveraged loan transactions
OFFICE OF U.S. REPRENTATIVE EDWARD J. MARKEY
Washington, DC
Legislative Intern
Spring 2001
 Handled office duties ranging from constituent correspondence to extensive research on education legislation
EDUCATION
HARVARD BUSINESS SCHOOL
Master of Business Administration
First-Year Honors
DARTMOUTH COLLEGE
Bachelor of Arts
Grade Point Average: 3.84

Boston, MA
June 2010

Major: Economics; Minor: Government
Graduated summa cum laude

Hanover, NH
June 2002
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KATHRYN RAE MULVEY
SUMMARY OF
EXPERIENCE

Strategic planning and project management experience includes developing comprehensive growth plans and actionable
theories of change, analyzing financial models to identify levers for improved sustainability, conducting benchmark studies to
identify industry best practices, managing grantee and stakeholder relations, and creating high-impact communications
materials.

EMPLOYMENT

Senior Portfolio Analyst – Strategic Grant Partners, Boston, MA
Aug 2012 - Present
Description: Support all aspects of education grant making at SGP, a venture philanthropy foundation and pro-bono
consultancy.
 Seek out potential investments through in-depth field research, networking, and industry literature reviews
 Facilitate strategic planning and business planning efforts to create multi-year growth plans for organizations seeking to
refine and increase their impact
 Conduct analyses of successful education practices and organizations to codify best practices; recommend new programs,
performance monitoring tools, and stakeholder engagement strategies that leverage best practices to SGP grantees to
enhance their impact
 Support grantees on an as needed basis to ensure successful implementation of growth plans and best practices
Senior Consultant – Booz Allen Hamilton. Washington, DC
Aug 2009 – Jul 2012
Description: Supported government clients in strategic research, project planning, and evaluation design; led project teams to
execute work streams and contributed to business development efforts.
Task Lead – NASA Explorer Schools (NES) Project
Aug 2009 – Jul 2012
 Monitored progress across 20 core project operations on a continuous basis using web-based data collection tools to track
project growth, assess the effectiveness of engagement efforts, and identify opportunities for improvement
 Recommended data-driven improvement strategies, actionable execution plans, and risk mitigation strategies to enhance
project’s virtual delivery of effective STEM resources and activities
 Created and presented numerous PowerPoint deliverables to NES manager, NASA leadership, and partner education
organizations that demonstrate project growth and success stories to secure project funding and leadership support
 Integrated work streams of four contractor teams and civil servants, and facilitated knowledge sharing across teams
Task Lead – NASA Goddard Flight Projects Directorate New Business Framework Development
Mar 2011 – Apr 2011
 Aligned Goddard Space Flight Center’s New Business Framework to the center’s existing business development initiatives
to ensure the relevance and sustainability of new Flight Projects Directorate strategies
Team Member – Ashoka Youth Venture Evaluation Plan
Jul 2010 – Mar 2011
 Analyzed more than 20 historic programmatic documents and conducted interviews with the leaders of eight field offices to
identify Ashoka Youth Venture’s core impact areas, performance metrics, and available data collection tools
 Designed approach to collect and analyze data for an annual evaluation plan; resulting plan will be implemented
nationwide to assess programmatic success on national and local levels for funders and partner organizations

SERVICE

Project Manager and Consultant – Main Street Partners, Boston, MA
Jan 2013 – Present
 Manage team of volunteer consultants on 2-3 month consulting engagements with local small businesses to improve
financial sustainability and increase efficiency of business operations
 Monitor team progress to ensure viability and effectiveness of all recommended strategies
Classroom Assistant – Brainfood. Washington, DC
Sep 2010 – Jul 2012
 Recommended modifications for culinary class curriculum to enhance relevancy of classroom topics to student realities
 Oversaw teams of high school youth in weekly cooking classes to build culinary, teamwork, and leadership skills

EDUCATION

Davidson College – Davidson, NC
 Bachelor of Arts in Political Science
Universidad Nacional de Cuyo – Mendoza, Argentina
Five month immersion study abroad program facilitated by Butler University

SKILLS

Aug 2005 – May 2009
Jul 2007 – Dec 2007

Highly proficient in Spanish, excellent writer, strong knowledge of multiple social media platforms, skilled in Power Point, Excel,
and other Microsoft Office applications
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Biography of Mr. Daniel J. Warwick, Springfield Superintendent of Schools
Daniel J. Warwick began his career with Springfield Public Schools nearly 40 years ago and has a wealth of experience as a teacher,
principal and administrator. Rising through the ranks, Mr. Warwick’s keen expertise, spirit of collaboration and unwavering
commitment has earned him a national reputation as a leader in education.
As Superintendent of Springfield Public Schools, Mr. Warwick oversees every aspect of the District, which encompasses about 26,000
students, approximately 4,000 employees, 52 schools (including eight alternative schools) and an annual operating budget of more
than $400 million.
Appointed Superintendent on June 18, 2012, by a vote of the School Committee after a national search, Mr. Warwick is uniquely
poised to move Springfield Public Schools forward. In formulating his action plan “The Springfield Promise – A Culture of Equity
and Proficiency,” Mr. Warwick has carefully balanced his vast knowledge of the district’s history with a cutting-edge approach to
developing its future. That future, Mr. Warwick has declared, is rooted in improving student attendance, academic achievement and
the district’s graduation rate.
Prior to his appointment as Superintendent, Mr. Warwick served as Deputy Superintendent for more than a year. During that time, he
managed the district’s budgeting team and successfully led contract negotiations with the district’s bargaining unions. Mr. Warwick
also spearheaded the redesign of the district’s state-designated lowest performing schools. Mr. Warwick’s leadership in the
unprecedented endeavor resulted in drastic student achievement improvements, provoking state officials to hail Springfield Public
Schools progress as a model for rapid transformation.
From 2008 to 2011, Mr. Warwick served as Assistant Superintendent of Schools. In that role, he implemented a comprehensive
principal evaluation process and led the district’s efforts in obtaining state approval for construction of a new vocational high school.
From 2004 until 2008, Mr. Warwick served as Assistant Superintendent of 21 schools. He increased academic gains at those schools
by more than twice the district’s average rate. As an elementary school principal from 1991 to 2004, Mr. Warwick transformed
Glenwood from an underperforming school to one that boasted the state’s highest levels of student achievement. His success in
improving student achievement has been widely recognized and includes the prestigious Blue Ribbon School Award, an honor
bestowed on Mr. Warwick by United States Department of Education in 2004.
Mr. Warwick’s tenure with the district also includes working as Supervisor of Special Education from 1988 to 1991 and as a Master
Teacher for the Pupil Adjustment Program from 1986 to 1988. Prior to that, he served as a teacher for 10 years.
Mr. Warwick holds a Certificate of Advanced Graduate Studies from American International College, a master’s degree in education
from American International College, a bachelor’s degree in education from Westfield State University and fellowships for Advanced
Educational Learning from Harvard University, the University of Pittsburgh and American International College.
Having begun his career in education as a Springfield Public Schools substitute teacher, Mr. Warwick describes his ascent to
superintendent as a privilege and a dream come true. A lifelong Springfield resident, he is married to Mary Warwick. They are the
proud parents of two adult children, Maura and Seamus.
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TIM NICOLETTE
Experience
2013 -Present

2010 –
2013

UP EDUCATION NETWORK
BOSTON, MA
President (promoted from Chief Administrative Officer)
Manage network office day-to-day to provide high quality management and support to help achieve mission of
“rapidly transforming chronically underperforming district schools into extraordinary schools that sustain high
achievement over time.”
BOSTON PUBLIC SCHOOLS
BOSTON, MA
Chief of Staff
Cabinet position in urban district with 57,000 students and nearly 8,500 employees. Primary day-to-day liaison
managing relationships with 7 member School Committee. Worked closely with Superintendent and School
Committee Chair to identify policies that will accelerate student achievement, and collaborate with senior district
staff to develop strategies and plans to effectively implement policies. Planned and coordinated Cabinet and
Executive Team meetings and oversee the Superintendent’s Office.

2009 – 2010

Deputy Chief Financial Officer
Supported Chief Financial Officer in developing and managing $821M budget. Assisted Superintendent with special
projects, including development of district’s 5 year strategic plan.

2008 2009

CITY OF BOSTON
BOSTON, MA
Advisor to the Mayor Thomas M. Menino
Provided general policy advice to the Mayor and assisted in writing major speeches, including the State of the City
address. Worked with Boston Public Schools Chief Financial Officer to identify cost savings and balance the
district’s $817M budget.

Summer 2007

DELL INC.
AUSTIN, TX
Sales & Marketing Intern
Designed and executed customer segmentation pilot project estimated to produce $40M in incremental revenue.

2003 - 2006

L.E.K. CONSULTING
BOSTON, MA
Associate Consultant (promoted from Associate)
A global strategy consulting firm with 900+ professionals and 20 offices worldwide. Launched primary research
campaigns to assess market landscapes, competitive trends, and customer dynamics for clients ranging from leading
retailers to airlines. Mastered secondary research sources and methods. Managed teams of 2-3 associates in market
research and financial analysis.

2004-2006

INSPIRE, INC.
BOSTON, MA
Board Member, Executive Director
A non-profit that provides pro bono consulting services to educational organizations and non-profits. Managed
executive committee, led expansion to new offices in four cities, and increased total cases and active volunteers.

2002-2003

INTERVARSITY CHRISTIAN FELLOWSHIP
NEW YORK, NY
Development Staff Worker at Columbia University
A national non-profit with 560 U.S. college chapters building student leadership in community service.

Education
2006-2008

HARVARD BUSINESS SCHOOL
Master in Business Administration.

1998-2002

COLUMBIA UNIVERSITY
Bachelor of Arts degree, magna cum laude, in Philosophy, minor in Religion.

BOSTON, MA

NEW YORK, NY
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Biography of Mary Walachy, Executive Director, Irene and George Davis Foundation
When one begins learning about or working with the Irene E.and George A. Davis Foundation, the famous humility of the Foundation
exemplified by it Trustees, John and Steve Davis, becomes strikingly and quickly obvious.
The casual observer might never know that the Davis Foundation is considered one of the largest family foundations in Massachusetts
and that it is increasingly seen as a nation model in terms of its commitment to early education. So, it should come as no surprise that
when the Trustees identified the person they wanted to lead the Foundation as executive director they chose a person cut from the
same cloth, Mary Walachy. When reminded of the critical role she plays in the advancement of the Foundation’s ambitious agenda,
particularly around its role in early education and care, she is quick to say; “It feels very uncomfortable for me to talk about my work
here, because, after all, there are lots of people who play a role in our success.”
Not long after graduating with an M.S.W. degree from the University of Connecticut in Social Work Administration, Mary went to
work as executive director of the Mental Health Association of Greater Springfield, managing a multi-million dollar organization with
over 140 employees.
Hired in 1997 to manage the affairs of the Davis Foundation, Walachy’s responsibilities include development of the organization's
strategic direction, general oversight of its administration, developing proactive and new funding initiatives, developing the
Foundation’s funding and application guidelines and reviewing grant proposals.
But that's just what the resume says. In truth, Walachy is the unassuming, effective, driving force for the Foundation and its
agenda.That agenda has included the development of a niche as a leading funder in education and early education, specifically through
creation of the Cherish Every Child Initiative in Springfield, Massachusetts.
Under Walachy’s direction, the Cherish Every Child Initiative has been a critical ally in the successful passage of universal Pre-K
legislation in the Commonwealth of Massachusetts. The initiative has also successfully engaged the workforce development and
family literacy establishment in recognizing the long-term return on investments in early education.
Given her background in non-profit management, Walachy served as a driving force in the Davis Foundation's establishment of a
three-year capacity building grant making initiative for nonprofits in Western Massachusetts helping them expand their internal skill
level in the areas of finance, strategic planning, technology and business case development.
Walachy has also directed the Foundation into new areas of collaboration including the CAN DO initiative launched in partnership
with the Robert Wood Johnson Foundation and the Hampden County Regional Employment Board to address the critical nursing
shortage in Western Massachusetts.
She also was a critical voice in the establishment of a Hispanics in Philanthropy three-year initiative designed to build capacity of
Hispanic-serving organizations. Guiding the collaboration with the Lumina, Balfour and Boston Foundations, her voice was critical to
the establishment of the Achieving the Dream Initiative designed to address community college retention and graduation. Under her
direction, the Foundation has received national recognition for its work, including a feature in the National Center for Family
Philanthropy and in the Council on Foundations' book "The Giving Family".
Named the 2005 "Woman of Distinction" by the Pioneer Valley Girl Scout Council, Walachy is active and engaged in community
work beyond her role at Davis:
* Co-Chair - Homes Within Reach - City of Springfield Plan to End Homelessness
* Member, Board of Directors & Exec. Comm., Springfield Chamber of Commerce
* Trustee & Member of Coord. Council, PV Planning Comm.-Plan for Progress
* Member, Grantmakers in Education
* Member, Grantmakers for Children Youth and Families
* Member, Steering Committee, Massachusetts Early Education for All Campaign
What Walachy is most known for, however, is the humble determination with which she has helped establish the Davis Foundation as
a leading philanthropic organization both locally, statewide and increasingly on the national scene.
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RACHEL ROMANO
SCHOOL LEADERSHIP EXPERIENCE
VERITAS PREPARATORY CHARTER SCHOOL, SPRINGFIELD, MA

2011-current

Founder and Executive Director
Designed, proposed and launched a charter public school to serve 324 students in grades 5 – 8 with a college prep mission.
Developed all aspects of the organization including; governance, finance, operations, and academic program.
Accomplishments:



Closed the achievement gap for the majority of students within two years
Achieved an increase of over 30% in the percentage of students who scored proficient and advanced on the MCAS in both
ELA and Math in one year

BUILDING EXCELLENT SCHOOLS, Boston, MA

2010-2011

FELLOW
Participated in a year-long Fellowship with this highly-selective, national non-profit organization that provides in-depth training in all
aspects of charter school leadership and deep study of the Nation’s highest performing urban public schools.

CHRISTA MCAULIFFE REGIONAL CHARTER SCHOOL, Framingham, MA

2008-2010

Principal/Executive Director
Brought on as Principal in July 2008, took on responsibilities of Executive Director starting in July 2009; Responsible for oversight and
operations of school including; academic success, faithfulness to charter, and organizational viability.
Accomplishments related to Academic Success:
 Gathered and analyze data to create a plan for improvements to school structures and practices; Engaged and coordinated all
stakeholders and school groups around school improvement including the Board of Trustees, teachers, parents, and
students
 Designed and implemented Professional Development focused on increasing student achievement through data-driven
instruction and differentiation instruction, built capacity in teachers to analyze student achievement data and use it to
inform instruction
 Increase in student achievement on the 2009 and 2010 MCAS in ELA and mathematics for the aggregate and all sub-groups,
with significant gains in special education sub-group, improving the school’s accountability status from “Needs
Improvement” to “Level 1: Meets Requirements”
Accomplishments related to Organizational Viability:
 Created a strategic plan to guide the Board of trustees oversight of major goals, benchmarks of progress through 2013
 Re-negotiated lease for school facility to avoid budget cuts in FY10 to save the organization $130,000
th
 Increased enrollment by 62% from 2009 to 2010, from 61 to 98 students entering the incoming 6 grade class; increasing
revenue by approximately $400,000 and allowing the school to add staffing and materials to further improve the academic
program.

THE SPRINGFIELD RENAISSANCE SCHOOL, Springfield, MA

2007 – 2008
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Assistant Principal
 Responsible for discipline of students in grades 6, 7, 9, and 10, implementing the Springfield Public Schools Code of Conduct
 Supervised and evaluated teachers, providing support in planning of content-based instruction based on the Massachusetts
Curriculum Frameworks
 Held teachers, students, and self to high standards of performance and behavior
 Partner with parents to support the behavioral and academic needs of students
TEACHING EXPERIENCE
DUGGAN MIDDLE SCHOOL, Springfield, MA

2002 – 2007

Teacher
 Planned and implemented standards based instruction consistent with the Massachusetts Curriculum Framework to sixth and
seventh grade students
 Held all students to high expectations for academic achievement and behavior and implemented effective classroom
management practices for classes and promoted effort as a critical component to achievement
 Selected as Collaborative Professional Development Teacher to provided embedded professional development to teachers
based on specific needs identified through classroom observations and student performance data
 Planned and delivered professional development to support school improvement goals; Coordinated and facilitated model
lessons and follow up discussions for groups of teachers to stimulate the necessary dialogue to improve instruction
 Worked closely with principal in all aspects of school improvement including: student recruitment, teacher recruitment, and
professional development planning
 Member of the Design Team charged with creating a turn-around plan for the transformation of a traditional urban middle
school into a commonwealth pilot school in collaboration with staff, families, community partners, and students
 Facilitated district professional development at various schools to demonstrate for teachers how to use protocols to look at
student and teacher work and improve instruction
SOUTH HADLEY HIGH SCHOOL, South Hadley, MA

2001-2002

Teacher
 Planned and implemented standards based instruction consistent with the Massachusetts Curriculum Framework ;
Responsible for implementing instructional accommodations as indicated in students’ Individual Educational Plans
EDUCATION
University of Massachusetts, Amherst, MA.
M.Ed. in School Administration, 2009
Syracuse University, Syracuse, NY.
BS Broadcast Journalism, 1999
CERTIFICATIONS
MA Assistant Principal/Principal license, 2008
MA Teaching License ELA 5-8, 2002
COMMUNITY SERVICE
Troops to Teachers, Mentor
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UP Academy Charter School of Springfield – Draft Organizational Chart
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