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COMMONWEALTH AND HORACE MANN CHARTER APPLICANT  
INFORMATION SHEET  

 
This information is included with all submissions. The application, including this form, will 
be posted on the Department website. Applicants are advised that the primary contact 
person may be contacted by the public and/or media with questions about the proposed 
school.  
 
Name of Proposed Charter School: Old Sturbridge Academy Charter Public School 
 
School Address (if known): 1 Old Sturbridge Village Road 
 
School Location (City/Town REQUIRED): Sturbridge, MA 
 
Primary Contact Person: Jim Donahue 
 
Role or relationship of contact person to proposal: President and CEO, Old Sturbridge Village 
 
Address: 1 Old Sturbridge Village Road 
 
City: Sturbridge State: MA Zip: 01566 
 
Daytime Tel: (508) 347-0341  
 
Email: jdonahue@osv.org  
 
1. The proposed school will open in the fall of school year:  X 2016-2017   
 

School Year Grade Levels Total Student Enrollment 

First Year k-2 120 

Second Year k-3 160 

Third Year k-4 200 

Fourth Year k-5 240 

Fifth Year k-6 280 

Sixth Year k-7 320 

Seventh Year k-8 360 

 
2. Grade span at full enrollment: k-8 
 
3. Total student enrollment when fully expanded: 360 

4. Age at entry for kindergarten, if applicable: 5 by September 1  
 

mailto:jdonahue@osv.org
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Questions #7-10 are for applications for a Commonwealth charter school ONLY. 
 
7. If applicable, will this proposed Commonwealth school be a regional charter school? Yes  
 
If yes, list the school districts (including regional school districts) in the proposed region. 
Please only list districts that are included in District Information on Enrollment Projections for 
New Applications and Expansion Amendments at 
http://www.doe.mass.edu/charter/new/?section=app when posted. (Use additional sheets if 
necessary.) 

Brimfield Monson Spencer-East 
Brookfield 

Wales 

Brookfield Palmer Sturbridge Webster 

Dudley-Charlton   Quaboag Regional Tantasqua Regional   

Holland  Southbridge Warren   

 
8. For all proposed Commonwealth charter schools, list the districts that are contiguous 
with the proposed school’s district or region. Please only list districts that are included in 
District Information on Enrollment Projections for New Applications and Expansion 
Amendments at http://www.doe.mass.edu/charter/new/?section=app when posted. (Use 
additional sheets if necessary.) 

Belchertown North Brookfield Ware 

Douglas Oxford  

Hampden-Wilbraham 
Leicester 

Quabbin Regional 
Wachusett Regional 

 
 

 
9. Will the proposed Commonwealth charter school serve a district where overall student 
performance on the MCAS is in the lowest 10 percent, as designated in District Information 
on Enrollment Projections for New Applications and Expansion Amendments or in any 
updated analysis performed by the Department? Yes 
 
10. Will the proposed Commonwealth charter school serve a district or districts in which the 
9 percent net school spending cap is, or could be, exceeded by 2015-2016 applications? No 
 
11. Have members of the applicant group previously submitted a prospectus or final 
application that did not result in a charter No 
 
12. Is the applicant group currently the board of trustees of an existing charter school?  
No 
 
13. Do members of the applicant group currently operate or are they employed by a private 
or parochial school?  

http://www.doe.mass.edu/charter/new/?section=app
http://www.doe.mass.edu/charter/new/?section=app
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Yes, Cynthia Ahearn is employed by St. Mary’s Elementary in Worcester, MA  
 
14. Are any members of the applicant group present or past members of a charter school 
board of trustees, school committee, or other type of public governing body? Yes  
  
If yes, please indicate the person’s name; the charter school name and school location, or 
school committee district; and dates of membership.  

James Donahue,  
Founder and CEO 

Highlander Charter School, 
Providence, RI 

Spring 2000 - July 2007 

 
  



v 

Commonwealth Charter School Certification Statement  

(Completed In Online Tool and  

Original Hard Copy with Signature provided to ESE) 

 

Proposed Charter School Name: Old Sturbridge Academy Charter Public School 

Proposed School Location (City/Town): Sturbridge, MA 

I hereby certify that the information submitted in this prospectus/final application is true to 

the best of my knowledge and belief and that this prospectus/application has been or is 

being sent to the Superintendent of each of the districts from which we expect to draw 

students. Further, I understand that, if awarded a charter, the proposed school shall be 

open to all students on a space available basis, and shall not discriminate on the basis of race, 

color, national origin, creed, sex, gender identity, ethnicity, sexual orientation, mental or 

physical disability, age, ancestry, athletic performance, special need, proficiency in the English 

language or a foreign language, or academic achievement. I further understand that the 

information submitted in this prospectus/application serves as an initial application for start-

up assistance funding under the federal Charter Schools Program grant. This is a true 

statement, made under the penalties of perjury. 

 

Signature of 

Authorized Person___________________________________________ Date July 24, 2015 

Print/Type Name James E. Donahue 

Address 1 Old Sturbridge Village Road, Sturbridge, MA 01566 

Daytime Phone 508-347-0341 Fax 508-347-0377 
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Executive Summary for the Charter School 

 

The Old Sturbridge Academy Charter Public School (hereinafter “OSA”) is the result of an 

exciting partnership between Old Sturbridge Village (hereinafter “OSV”) and Expeditionary 

Learning (hereinafter “EL”) – two proven organizations with strong track records of success in 

educating hundreds of thousands of students. 

  

On the cusp of celebrating its 70th anniversary, OSV provides educational experiences to over 

60,000 schoolchildren each year. These experiences range in academic depth from self-guided 

school visits to studio classes in our Museum Education Center to summer programs and 

internships.  OSV educators have been developing programs tied to the Massachusetts 

Curriculum Framework for years. OSV has also served as a professional development resource 

for teachers from around the state, region, and nationally. 

  

Early in his tenure as President and CEO of OSV, Jim Donahue began hearing from the 

community that there was a need for a high-quality alternative to the traditional public school – 

especially for at-risk students and for children who learn differently. Families who could afford 

to send their children to private day schools were doing so. As the founder and CEO of the 

Highlander Charter School in Providence, Rhode Island, Jim always believed that OSV would be 

the ideal setting for a school. As he discussed the idea with colleagues and members of the 

community-at-large, a vision emerged for a school that would provide children with rigorous 

learning experiences rooted in the context of the real world.  It would be a school where 

children of differing learning styles and abilities could find academic success. It would be a 

school where teachers and students would model the values of OSV: authenticity, integrity, 

quality, compassion, kindness.  And, most importantly, it would be a school where children at-

risk for learning due to poverty, language or learning differences would thrive. 

  

While in Providence, Jim had the opportunity to visit Ron Berger’s classroom in Shrewsbury, 

Massachusetts and talked with Ron about his work in helping schools to create a “culture of 

quality” in their classrooms and in the building.  In fact, in their conversation, they talked about 

thinking about student work as if it were going to be displayed in a museum.  With that in mind, 

it was no surprise that EL was recommended to the museum as a school-design partner.  Our 

shared vision for rigorous teaching, authentic learning experiences, differentiated instruction, 

teacher efficacy and robust assessment practices would lead us to a ground-breaking 

partnership. 

  

In identifying the communities to be served by the school, the founding team was first 

interested in serving students whose schools had been identified as underperforming by the 
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state of Massachusetts Department of Elementary and Secondary Education. We then sought 

to include nearby and neighboring communities that served a significant population of low-

income children – recognizing that the rural poor have not been the focus of charter school 

founders, who tend to open schools in more urban settings.  

 

To these children and their families, Old Sturbridge Academy Charter Public School (hereinafter 

“OSA”) will offer a learning environment that is both unique because of its access to OSV and 

exciting because of the many ways that the museum will be able to support teaching and 

learning. We want children to rise every morning with the same sense of excitement, passion 

and wonder as they do on a day when they are preparing to go on a field trip – away from 

school. The work of Reach Advisers has shown the transformative power of early museum visits 

among children in their book Life Stages of the Museum Visitor: Building Engagement Over a 

Lifetime (Susie Wilkening and James Chung, American Alliance of Museums Press, May 15, 

2009). People who visit museums self-identify as lifelong learners, and children who visit 

museums are more likely to be museum visitors in the future. Our students will actually grow 

up at a museum – developing essential habits of scholarship and good character. This will be 

especially true for students for whom the traditional classroom setting can present learning 

challenges. In addition, OSA would be the only school in the identified region that is using EL as 

a school-design model. 

 

We will open with grades k-2. Each grade will include two classrooms, with an enrollment of no 

more than twenty students per room. Total enrollment in the first year will be 120. The school 

will accept an incoming class of kindergarten students each year until it reaches its full capacity 

of 360 students in grades k-8. 

 

Our Principal will serve as the day-to-day instructional leader of the school, supported by the 

school’s CEO and a plethora of management resources from OSV that includes accounting, 

finance, human resources, food service, information technology, maintenance and fund 

development. We will implement the core practices of EL as we establish the five key 

dimensions of life in the school: 1) curriculum; 2) instruction; 3) assessment; 4) culture; and 5) 

character and leadership. Consistent with the belief that a culture that supports positive 

behavior and helps students develop habits of goodness requires intentionality, we will also 

employ Positive Behavioral Interventions and Support (hereinafter “PBIS”) – again, giving 

students, teachers and parents a common language and a clear framework. We ensure that our 

Principal and teachers have support in integrating the tools provided through PBIS with EL’s 

framework for teaching and assessing positive behavior through Habits of Scholarship and 

relational character. The two must blend effectively. 

  



viii 

Parents and caregivers will be an essential part of our school community. At the end of the 

summer, teachers will conduct home visits with each of their students to meet families in a 

setting that is most comfortable for them as they prepare for the first day of school. Full-school 

events for families - such as barbecues, potluck dinners, exhibition nights and other 

celebrations, will happen at least quarterly. Parents will be welcomed as volunteers in 

classrooms and in the school. Each OSA family will receive a family membership to OSV at no 

cost to them or to the school, allowing them to visit the museum for free on weekends and 

during vacations. In the future, we will work to offer parents adult education opportunities and 

workforce development resources in partnership with OSV.  

  

OSV will be an extension of the classroom for teachers and students. With a campus of over 200 

acres, the museum offers an idyllic setting with hundreds of resources to support learning. Not 

only will we bring our students into the museum, but we will bring the museum into our school. 

Resources include a robust Research Library, a greenhouse, a full working farm, a number of 

gardens, a 300-seat theater, a pottery shop and a kiln, a woodworking studio, and several 

hiking trails – all situated along the Quinebaug River. 

  

When students graduate OSA, they will do so as excellent communicators, mathematicians, 

scientists and historians. They will have clear habits of both scholarship and relational 

character. They will have discovered other passions and talents as well – whether in 

woodworking or gardening, music or painting. They will have produced academic work that is 

“museum quality” and will have engaged in real-world learning at every grade level. They will 

be able to describe how they learn best and will be able to advocate for the tools they need 

when they are struggling.  

  

OSV looks forward to OSA students returning to the museum after graduation as summer 

interns while they are in high school and college. After college, some will find their way back to 

Sturbridge to begin careers at the school or at the museum. Others will also enter careers that 

they love - fueled by a passion for quality and for lifelong learning. Our graduates will be 

capable and competent, caring and compassionate. 
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I-A MISSION:  

Old Sturbridge Academy Charter Public School, an Expeditionary Learning school working in 

partnership with Old Sturbridge Village, will provide k-8 students with rigorous, real world 

learning experiences in a supportive and nurturing school community, helping all students to 

become reflective inquisitors, articulate communicators, critical thinkers, and skilled problem 

solvers. Representing all aspects of the diversity spectrum, our students will meet or exceed 

grade-level expectations in all subject areas. A culture of quality will permeate the school and 

our students will graduate with an understanding of how they learn best and how to advocate 

for the resources they need when they are challenged.  

 

I-B KEY DESIGN ELEMENTS: 

While we recognize that there are a myriad of design elements that must be considered when 

starting a k-8 school, there are three that we feel both distinguish our school and will be critical 

to our success. 

 

1. OSA’s Relationship with OSV 

As one of the nation’s leading living history museums, OSV has been providing educational 

programs to students, teachers and families for almost 70 years. In 2014, OSV had over 60,000 

children participate in a range of programs at the museum — from self-guided tours of OSV, to 

classes within our studio program, summer camp and internships. With OSV as a partner, OSA 

will be uniquely positioned to provide enhanced and expanded educational opportunities to 

our students in grades k-8. That students will learn about history is a given; what is great about 

the learning context of the museum is that it also offers opportunities for learning in areas 

including science, math, technology, arts, music, engineering, agriculture, and sustainability. 

 

OSV’s 200-acre campus includes over 40 historic buildings and structures, as well as a working 

farm, an education center, a Research Library, a greenhouse, a 300-seat theatre, natural 

waterways and hiking trails. These resources and many others will provide our students with 

hundreds of opportunities to build a real-world context for their classroom and expeditionary 

learning. From the first grade - when students will focus on how villages were settled or on the 

natural habitats found in forests, rivers and ponds - to the fifth grade, when they will explore 

our country’s transition from an agrarian economy to an industrial one - OSV’s campus offers a 

safe and resource-laden context for learning within walking distance of every classroom. We 

envision that our students and their teachers will have access to all of these resources daily, 

drawing upon the knowledge of costumed historians to better understand seed germination, 

water power, or even simple chemistry such as saponification. In addition, OSV’s extended day 
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program and summer programs will provide our students with meaningful, educational and fun 

experiences that will also assist in the development of the whole child.  

 

Working closely with OSV’s program staff, OSA’s faculty and Principal will determine how these 

resources can best support teaching and learning. There will be opportunities in the museum 

for individual students, small groups, entire classrooms, and even the whole school. OSV will 

offer extended learning opportunities after school and during the summer, and there will be a 

number of programs offered in concert with the museum to families - again, all of whom will 

receive a complimentary OSV membership. Throughout the prospectus, we will provide 

examples of how OSV’s resources will play a key role in the design of the school. For the final 

application, we will detail how the museum’s resources will be accessed by teachers, how OSV 

employees will be screened and trained for working with students and what policies and 

procedures will guide the interactions between the school and the museum. 

 

2. OSA’s Relationship with EL 

Our decision to partner with EL was an easy one. One of the objectives of EL’s founder is to 

grant children an opportunity to connect what they are learning in classrooms to real-world 

applications through high-quality learning experiences. The core practices of EL will effectively 

guide the Principal and the faculty as they establish the critical dimensions of the life of the 

school: curriculum, instruction, assessment, culture and character and leadership. 

EL features a national network of over 160 schools that have demonstrated strong results 

working with students from all backgrounds, especially students from low-income households, 

English language learners and students with special learning needs. Founded in the tradition of 

Outward Bound, EL enhances instructional practices and instills a positive school culture by 

emphasizing: 

 

  • A rigorous and engaging curriculum; 

  • An active, inquiry-based pedagogy; and 

  • A school culture that fosters compassion and collaboration. 

   

As well as rigorous academics, OSA will have clear standards for behavior for all students. OSA 

will be a place where kindness prevails and children treat one another with care, compassion 

and respect. Rules will be clear and consequences for poor behavior will be both logical and 

consistent. That said, we believe that our expectations for behavior must not only be made 

clear, but that we must actively teach students how to meet these expectations. We believe 

that all students can succeed when a positive school culture is promoted, informative corrective 

feedback is provided, academic success is maximized, and the use of prosocial skills is 

acknowledged.  
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3. OSA’s Employment of Positive Behavioral Interventions and Supports 

In conjunction with EL, OSA will be organized around a third critical design element: Positive 

Behavioral Interventions and Supports (hereinafter “PBIS”) - to teach with intention behavioral 

expectations for students in the same manner as any core curriculum subject. Interventions will 

be used effectively and strategically. These supports include: 

 

● Team-based leadership; 

● Data-based decision-making; 

● Continuous monitoring of student behavior; 

● Regular universal screening; and 

● Effective on-going professional development. 

 

PBIS is a school-wide system of supports that includes proactive strategies for defining, 

teaching and supporting appropriate student behaviors to create positive school environments. 

This dovetails well with EL strategies that include setting class norms in relation to school-wide 

Habits of Scholarship. Instead of using a piecemeal approach of individual behavioral 

management plans, a continuum of positive behavior support for all students within a school 

will be implemented within each classroom, as well as in non-classroom settings, such as 

hallways, buses, restrooms, and time spent inside of OSV. Positive behavior support is an 

approach to enhance the capacity of schools, families and communities to design effective 

environments that improve the link between research-validated practices and the 

environments in which teaching and learning occurs. 

 

School-wide discipline has traditionally focused mainly on reacting to specific student 

misbehavior by implementing punishment-based strategies including reprimands, loss of 

privileges, office referrals, suspensions, and expulsions. Research has shown that the 

implementation of punishment, especially when it is used inconsistently and in the absence of 

other positive strategies, is ineffective. Therefore introducing, modeling, and reinforcing 

positive social behavior is an important step in a student’s educational experience. Through the 

EL framework, students will use restorative questioning when behaviors do break down. 

Teaching behavioral expectations and rewarding students for following them is a much more 

positive approach than waiting for misbehavior to occur before responding. The purpose of 

school-wide PBIS is to establish a climate in which appropriate behavior is the norm. We are 

privileged that a member of our founding team has extensive experience with PBIS and stands 

ready to lead the faculty in its implementation - blending it effectively with EL. 
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Vision for the School in Five Years 

After five years, OSA students will be entering junior high school, and our rising seventh graders 

will be excelling in their key academic areas. They will be reading and writing at or above grade 

level and will have mastered the skills necessary to succeed in a junior high school level math 

curriculum. They will be leaders in the school, independently running the weekly Town 

Meetings, mentoring younger students, and leading their own learning expeditions. They will 

have discovered and nurtured, through experiences at OSV, hidden talents and new interests in 

crafts (tin, pottery, blacksmithing, and textiles), music, horticulture, and agriculture. They Our 

rising seventh graders will understand and appreciate what quality means in the work that they 

create and in the relationships that they forge with their teachers and peers. They will be 

excited about the prospect of what high school and college have in store for them and will be 

contemplating possible career paths.  

 

Students who previously struggled with their learning and coursework will know exactly what 

resources they need to learn successfully and will also know how to be self-advocates when 

learning is challenging. While they may recall said struggles, they will also remember many 

moments during their years at the school when they experienced academic success, personal 

fulfillment and intellectual excitement.  

 

Parents, family, guardians, and/or caretakers will be active partners in the life of the school. 

There will be a vibrant Parent Advisory Council that provides regular feedback to the board, the 

CEO and the Principal. They will organize annual rituals at OSA involving all families as well as 

mentoring students, volunteering in classrooms and lending expertise to learning expeditions. 

They will refer prospective families to the school and support new families when they arrive. 

Through our partnership with OSV, parents will be involved in innovative workforce 

development and adult education programs that the museum offers in concert with a higher 

education partner. 

 

Teachers will feel supported by their Principal, the other professionals in the school, and by one 

another. They will report that they have adequate time to plan, to review and modify 

curriculum, to review and discuss student work, to study and plan around assessment data, and 

to continuously improve their teaching practices and methods. Professional development for 

teachers will be robust. Teachers will be called upon often by EL and PBIS to facilitate training 

for new practitioners. OSA’s teachers will have developed different expertise in specific 

methodologies such as Orton-Gillingham and Wilson Reading. New teachers will find mentors in 

more tenured faculty and tenured faculty will embrace new challenges as the school grows and 

develops.  
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EL will often refer teachers and administrators from other schools to observe best practices in 

action at OSA. Visitors to OSA will comment about the vibrancy of the building and the quality 

of student work that adorns the walls and glass-enclosed cases. The subtle hum of learning will 

be heard throughout the building - students will sound and seem very happy.  

 

Our Board of Trustees will represent a broad range of skills and talents from the community. 

Parents will be represented - and the Board will be actively informed by the Parent Advisory 

Council. Policies will be clear and appropriate - and the school will boast a strong track record of 

financial performance, compliance with state and federal laws and regulations, and strategic 

decisions around facilities, technology and personnel. Prospective charter leaders will look to 

OSA for models to follow in establishing and managing their schools and creating and sustaining 

an effective governance structure. 

 

For Old Sturbridge Village, charter school families will be part of the fabric of the museum. They 

will be able to visit the museum at no charge on weekends and for special events such as 

gallery openings for new exhibitions, lectures, and other celebrations.  

 

I-C: DESCRIPTION OF THE COMMUNITIES TO BE SERVED 

 

Student Population: 

South central Massachusetts is an area with a rich history in both agriculture and 

manufacturing. In fact, OSV was founded to interpret our country’s transition from an agrarian 

economy to one based in manufacturing. As both industries have declined, the region has seen 

an increase in unemployment and underemployment, and as a result, we are seeing more 

families living near, at or below the poverty level.  

 

In identifying the specific communities to be served by the school, the founding team was first 

interested in serving students whose schools have been identified as underperforming by the 

state of Massachusetts Department of Elementary and Secondary Education. We then sought 

to include nearby and neighboring communities that served a significant population of low-

income children - recognizing that the rural poor have not necessarily been the focus of charter 

school founders who tend to open schools in more urban settings.  

 

OSA will be accessible by lottery to families living in the towns of Brimfield, Brookfield, 

Charlton, Dudley, East Brookfield, Holland, Monson, Palmer, Southbridge, Spencer, Sturbridge, 

Wales, Warren, West Brookfield, and Webster (hereinafter “the Communities”). We will target 

our recruitment toward students who are considered at-risk for successful learning. This would 

include: 1) students living near, at or below the poverty level; 2) students with learning 
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differences; 3) students who are English-language learners; and 4) students for whom the 

traditional public school system may be challenging. While our communities represent a mix of 

urban and rural towns, the socioeconomic demographics are similar throughout. OSA has a 

unique opportunity to serve children who fit a typically urban profile, but live in a rural 

community. 

 

Within the Communities, five of the towns (Southbridge, Webster, Spencer, East Brookfield and 

Palmer) are all identified as underperforming. In addition, the average percentage of students 

considered to be economically disadvantaged is nearly 28% and, on average, 15% receive 

special education services. 

 

In determining the degree to which we receive parental support, staff from OSV met formally 

and informally with parents from the region. Formal conversations took place with leaders of 

the Tri-Community YMCA, Boys and Girls Clubs, M.O.M.S Clubs, Southbridge Community 

Connections, YOU Inc., Catholic Charities, Grandparents in the Know, South Central Early 

Intervention, Community Health Network Association, and Hitchcock Academy, as well as 

parents of students at local community centers and public libraries. The museum also sent an 

email to our 6,000 member households, a number of which live in the district, letting them 

know that the museum was moving forward with an application. In response to the email, we 

received a number of phone calls and emails from members in support of the project. Everyone 

was enthusiastic, and many parents immediately asked how and when their children might 

enroll in the school. Additionally, and completely by coincidence, the Worcester Telegram and 

Gazette learned that OSV was contemplating pursuing an application and published both an 

article about our interest and an editorial expressing support for our involvement in helping to 

start a charter. While we felt this was premature, it did result in additional support for the 

application and a number of inquiries from prospective families and teachers. We believe, 

based on the feedback from these outreach efforts, that there is a groundswell of support from 

families in the sending districts for a charter school here in Sturbridge. Should the prospectus 

be approved, OSV’s communications department will conduct a more robust outreach effort 

along with a more targeted survey in advance of filing the final application. 

 

Our research shows that approximately 12,500 eligible students are within the sending region—

roughly 50% living in the communities that abut the town of Sturbridge. Our school’s total 

enrollment of 360 students (40 students per grade with 20 students per classroom) will 

represent approximately 2.8% of eligible students. We are confident that there will be a more 

than adequate demand for our school and that we will reach full enrollment by Year 7 as 

outlined above. 
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OSA’s goal is to ensure that every eligible family in the district has any and all information about 

our program in order for them to make an educated decision about what is in the best interests 

of their children and family. OSA, along with OSV, will develop recruitment collateral, both in 

English and Spanish. We will utilize direct mail, multimedia strategies and hold regular 

information sessions at OSV and throughout the community. Additionally, recruitment efforts 

will utilize OSV’s social media presence, including the museum’s Facebook page which has 

approximately 33,000 followers. OSV has already been in contact with key community leaders 

to secure their assistance in formal recruitment activities, such as information nights, along 

with informal recruitment methods (e.g. word of mouth and personal recommendations). One 

of the founding team members is a retired educator from Spencer who has a network of 

resources and will assist in the recruitment as well. OSV’s website, if and when the charter is 

approved, will have a link to an OSA microsite that will include all of the school’s information 

and application materials. In the event that the application is approved, OSV’s IT department 

would then create a specific website for OSA where students, parents, faculty, and 

administrators can interact. 

 

We are extremely excited that OSA will bring Expeditionary Learning to the region as no other 

school is using EL in any of the districts that we will serve. We look forward to demonstrating 

for our peer schools in the region the effectiveness of EL. We will also partner with OSV to 

create new and innovative educational experiences tied to MCF at the museum that can be 

accessed by students attending other schools in the region. OSV has the capacity in its Museum 

Education Center to assist the school with the dissemination of these programs. We envision 

that OSA will partner with OSV to offer conferences and lectures to which we will invite 

educators from the communities. OSA will work with OSV to secure funding in order to offer 

these conferences and workshops at no charge to participants.  

 

Selection of this Community and Ability to Serve this Community:  

We believe that the capacity created by the critical design elements of access to OSV, EL, along 

PBIS, along with strong family engagement, position the school to successfully serve the 

students from the communities. 

 

OSV is a familiar place to many families living in the communities we want to serve. More likely 

than not, parents have brought their children to visit OSV on a weekend or on a vacation. They 

have probably attended one of our many family-focused special events around the holidays or 

other special programs throughout the year. Approximately 200 people are employed by OSV 

during our busiest season, and many local families have relationships to the museum. A number 

of community and business leaders are involved with OSV as members, board members and 

Overseers.  
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OSV has also been providing high-quality education programs to students annually for over 60 

years. On average, 60,000 students visit OSV each year, taking part in a variety of educational 

programs focusing on themes that include civics, math, history, science, and the arts. OSV 

already serves many of the students within the Communities through our museum education 

programs. We are fortunate to have long-standing and positive relationships with their districts.  

 

Again, we recognize that there is substantial need to improve the educational opportunities for 

the Communities and strongly believe that a partnership between OSA and OSV utilizing EL and 

PBIS can provide families with a better educational pathway for their children.  

 

II-A: OVERVIEW OF PROGRAM DELIVERY 

 

At OSA, the core principle underlying our educational philosophy is that all students deserve 

access to high quality public education that will help them exceed academic standards in every 

discipline while developing into caring community members. Students learn best when they are 

valued members of a supportive and nurturing community— where each child is known and 

valued for his or her unique skills and where s/he enjoys meaningful and respectful 

relationships with adults and other children.  

 

For almost 70 years, OSV has been providing authentic and high-quality hands-on learning 

experiences for students from elementary through high school. As an EL school, OSA will 

provide an educational environment that fosters achievement, quality, character, and service. 

As the first EL school in south central Massachusetts, OSA will draw on over 20 years of EL 

success in serving over 160 schools around the country. OSA will also serve as a model for other 

charter or traditional public schools which seek to provide an innovative, experience-based 

approach to education. Learning expeditions will anchor the curriculum in meaningful work 

while providing a coherent framework through which essential standards will be taught 

(National Clearinghouse for Comprehensive School Reform, 2004; Udall, Mednick, 2000; Ulichy, 

2000; Academy for Education Development, 1995). With regard to state standardized tests, 

students in EL mentored schools routinely outscore their peers by an average of 13 percentage 

points in Reading/English language arts and 10 percentage points in Math. This is especially true 

for low-income students, English language learners and students who receive special education 

services. A recent study by Mathematica Policy Research provides evidence that EL middle 

school students gain an extra 10 months of learning growth in Math and 7 months of extra 

learning growth in Reading after just three years. 

 

 

 



9 

Description of the School Calendar & Sample Schedule: 

The school calendar will call for 190 days, with the assumption that we will lose five days to 

inclement weather, leaving 185 instructional days for students. The school day begins at 8AM 

and concludes at 3:30PM. Extended day programs will be offered by OSV both before and after 

school on a sliding fee schedule. The before school program will take place in the school 

building itself so that students can take advantage of the breakfast program and any tutorial 

support they may receive from mentors, volunteers or staff before the start of school. This 

program will be provided by OSV directly to the students. 

  

At 7:50 A.M., students will gather in the schoolyard to greet their friends and prepare for the 

bell to ring at 8AM. They will be supervised by our paraprofessional staff. While this is 

happening, the Principal will hold a crew meeting (taken from EL) with teachers for 

approximately five minutes to address any changes to the plan for the day and inform teachers 

of any issues with students, etc. In inclement weather, students will gather in the lunchroom. 

  

When the bell rings at 8AM, students will quickly line up by classroom as the Principal, faculty 

and other staff join them in the schoolyard. The Principal will welcome students in this short 

gathering called Daybreak, bring their focus to an item in the schedule for the day, or to a habit 

of learning that s/he will be looking for in walks through the school that day. A student might be 

acknowledged for something s/he did the day before. As OSA adds older grades to the school, 

we envision that crews of students will run Daybreak themselves. A student might be called to 

lead the Pledge of Allegiance followed by our own school pledge, modeled after one developed 

by the late educator Marva Collins: 

  

This day has been given to me fresh and clear. 

I can either use it or throw it away. 

I promise I will use this day to the fullest, realizing that it will never come back again. 

I realize this is my life to use or to throw away. 

  

Students will then accompany their teachers in an orderly way by classroom into the building. 

Once inside, they will hang up their coats, organize materials from their cubbies (for lower 

grades) or lockers (for the older students), and be circled up for their daily morning meeting 

(grades k-4) or crew (grades 5-8) by 8:15AM. Morning meeting will conclude by 8:30AM and its 

format will reflect best practices for EL combined with what the classroom teacher feels works 

best for her/his students. 

  

Students will have one classroom teacher in grades k-4. For grades 5 and 6, they will see two 

teachers – one for humanities and one for math and science. Our current thinking is that 
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seventh and eighth graders will rotate among four content area teachers for math, science, 

English/language arts and social studies. Both our school building design and our schedule will 

have to reflect the importance of common planning time for all teachers on a regular basis.  

 

The daily schedule for all grades will include time for conferencing about student work, 

assessment, crew and expeditions. Math and ELA will be taught daily.  

 

A first grader’s schedule might look like this: 

 

Daybreak 

Welcome Circle 

Music 

Literacy Block 

Snack 

Free Play 

Math Block 

Writing 

Lunch and Structured Play 

Science/Social Studies Expeditions 

End of Day Circle 

 

Our Principal will spend a considerable amount of time in classrooms observing teachers and 

students throughout the day. She/he will then meet with teachers during the common planning 

period afforded by the teaching of specials (see below regarding art, music, Discovery 

Explorations). OSV has a robust and highly structured mentor and volunteer program that will 

work with OSA to provide trained volunteers (including parents) to assist with individual 

student support and classroom projects.  

 

The Principal and our teachers will develop the specific instructional schedule, by grade level, 

with input from our EL School Design Coach. Generally, we expect that literacy and numeracy 

will be taught in the morning, while science and social studies instruction and learning 

expeditions happen in the afternoon. Students will have 40 minutes daily for both lunch and 

play. Play will be structured for two days of the week; free play will happen twice a week and 

Town Meeting will happen once a week. Within free play, students will have choices for adult-

supervised, organized games. For older students, we will offer what we will call adventure time, 

which may include adult-led excursions into the museum.  
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Half the school will eat lunch together at a time—while one group is eating, the other will be at 

play. On Wednesdays, the whole school will eat together. Lunch on Wednesday will be followed 

by Town Meeting—a full school gathering that serves as a venue for celebrations, 

acknowledgements and school rituals that include songs, cheers, and the sharing of student 

work and learning expeditions where appropriate. We will work hard to include family 

members, staff from OSV and community members in these weekly meetings to deepen family 

and community engagement. 

  

Art and music are valued by OSA as core content areas. While we will provide discrete 

instruction in art and music for students, they will also be imbedded in our learning expeditions 

whenever possible. Art and music will be provided by OSV staff who will collaborate with core 

teachers to support students in creating final products for exhibitions. In addition, students will 

have 120 minutes each week of art and music instruction. For younger students, this might be 

scheduled for 30 minutes each day for four days. In the older grades, students might have three 

sessions for 40 minutes, or two hour-long sessions a week—all depending upon the needs of 

the students and goals of the faculty. 

  

On Wednesday afternoons at 1:30 P.M., all students will be dismissed to an afternoon of 

Discovery Experiences to be provided by OSV staff. These experiences will take place for a little 

more than ninety minutes. Students can sign up for multi-age experiences that might include 

workshops in pottery, printmaking, woodworking, sewing, culinary arts, music and theater, 

video production, technology, and community service. These offerings will be grade 

appropriate and will likely take place inside of the museum. For these two hours, teachers will 

meet with the Principal and one another to review and plan curriculum, discuss students, 

review student work and participate in ongoing professional development with EL. Students will 

return to their homerooms for dismissal and a quick crew meeting to bring their day to a close. 

  

All students will end the school day with a review of their Agenda to understand their 

homework responsibilities and to make sure they have the materials they need to execute 

them successfully. Students will be dismissed at 3:30 P.M. OSV will offer an extended day 

program after school that will have a sliding fee schedule until 6 P.M. On Mondays and 

Wednesdays, OSV programming will center on fitness, exercise, sports, and nutrition. On 

Tuesdays and Thursdays, programming will focus on some dimension of fine arts. Fridays will be 

dedicated to special themes and surprise programs to end the week. 
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Calculation of Annual Instructional Time: 

Total time in the school building (185 days X 450 minutes each day)  1,387.50 hours 

  

Less Lunch and Play time (including Town Meeting)          (123 hours) 

Less Daybreak/Morning Meeting                    (92.5 hours) 

Less Wednesday Afternoon Discovery Experiences           (74.0 hours) 

Less Art and Music                           (74.0 hours) 

Less Miscellaneous Support Activities                    (61.6 hours) 

  

Total Instructional Time for the Year                    963 hours 

  

This calculates to 5.2 instructional hours per day. For each snow day that we do not take, we 

will gain an additional 5.2 instructional hours. 

 

II-B: CURRICULUM AND INSTRUCTION 

 

Curriculum identification, development, improvement, and alignment to MCF: 

OSA will be an Expeditionary Learning school; EL was the perfect choice for a school design 

partner given the curriculum principles established by the founding teams: 

  

● All aspects of the curriculum, including learning expeditions, are built around or aligned 

to performance standards in the Massachusetts Curriculum Framework (MCF). 

● We do not need to choose between mastery of knowledge and skills, developing 

character, and supporting quality student work. OSA values all three of these 

dimensions of achievement and the school curriculum will support students in making 

yearly progress in all three dimensions.  

● In primary education, we do not need to choose between joy and rigor or between 

academics and play. A quality curriculum provides all of those for students, and we will 

ensure that this is true at OSA. 

● The school will take an interdisciplinary approach to literacy; reading and writing skills 

will be taught in all courses.  

● Skill building happens through project-based learning and learning expeditions that 

bring the standards to life through relevant topics and authentic community needs.  

● Whenever possible, our curriculum will draw on the rich resources of OSV and its 

campus.  

 

OSA will use resources from EL and the EL network of schools to build its curriculum with the 

goal of serving as a k-8 model school for EL when we are at full enrollment. In addition, OSV will 
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make its staff, buildings, programs, and other resources available to students, teachers and 

families to support teaching, learning and the development of a positive learning community. 

 

With that, much of the curriculum and instruction at OSA will be organized around learning 

expeditions, which are challenging, interdisciplinary, real-world investigations. Expeditions are 

made up of multiple case studies that ground the learning in concrete and often local subtopics. 

Students will have authentic opportunities to apply English and math skills within content-rich 

learning expeditions, particularly in science and social studies. That said, discrete skills in 

literacy and numeracy will certainly be taught outside of expeditions through direct classroom 

instruction by teachers and through extended learning activities when necessary. The Principal 

will ensure that learning expeditions align with the MCF.  

 

A science expedition could be built around the guiding question, “How are changes in weather 

measured?” (or “Why do people measure changes in weather?”) as well as the MCF Earth and 

Space Sciences content standards unit on weather. For this expedition, 4th grade students 

could spend the morning visiting with a local meteorologist and then return to the OSV campus 

to set up a weather station along the Woodland Walk. Weather data would be collected 

throughout the year and later compared with 19th-century weather diaries and farmer’s day 

books from the OSV Research Library.  

 

The level of development or refinement of curriculum varies for different content areas and 

grade bands (k-2, 3-5, and 6-8) depending on the existing resources provided by EL; however, 

all grade bands will follow the same process for curriculum development, improvement, and 

refinement. Curriculum in all content areas and grades will share common criteria for quality.  

 

Curriculum Evaluation and Revision Process, Responsibility and Decision-Making: 

The curriculum refinement and selection process will be overseen by the school’s founding 

Principal with support from an on-site EL consultant (known as a school designer). The Principal 

and founding faculty members will be identified by the early spring of 2016 to complete the 

initial work of ensuring alignment across EL’s existing curriculum, the MCF and the needs of the 

incoming OSA students. Museum educators and program staff will be available to provide links 

to the museum’s resources as part of the planning process. In addition, the Principal will lead 

the faculty through an analysis of best practices for math curricula at other EL schools to 

identify the appropriate math curriculum for OSA.  

 

In future years, teachers will be more heavily involved in a curriculum review and refinement 

process during their summer professional development time and throughout the year. Our plan 

is for the faculty to meet together for the entire last week of June. Teachers would then 
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schedule their four weeks of summer vacation with the Principal for between July 1 and about 

August 15. This will provide teachers with two weeks of planning and professional development 

time over the summer, before the entire faculty returns to work full time in mid-August. 

Between mid-August and the first day of school, teachers will continue to work on curriculum, 

planning for the upcoming year and professional development, and will make home visits to the 

students who will be starting with them in September. The Principal will make every effort to 

accommodate the summer plans of the faculty while ensuring that there is coordinated time 

for teachers designing curriculum together, as well as professional development for individual 

teachers. Our budget for teacher salaries assumes this longer work year for our teachers (See 

Operation Budget - Line E).  

 

OSA will use EL’s templates to document learning expedition plans, assessment tools and daily 

lessons and will archive those planning documents in Google Platforms. The archiving process 

will be overseen by the Principal. This attention to both the curriculum design process and the 

curriculum documentation process will ensure that OSA is building a library of curriculum and 

lesson plans for revision and use in future years. 

 

OSA will have structures in place for teachers and administrators to review the quality of the 

curricula, including protocols for critiquing learning expeditions, conducting classroom 

observations, reviewing student portfolios, and analyzing student achievement data. These 

multiple measures will be calendared by the Principal before the school year begins and will be 

used to determine how effectively the curriculum is meeting the needs of students, specifically, 

addressing MCF standards and the school’s non-academic goals and providing opportunities for 

both academic enrichment and remediation. When areas of weakness in foundational 

standards and sub-skills are identified, the curriculum will be realigned to target them; 

additional information can be found in Assessment System (see page 37).  

 

Overview of Curriculum Content and Skills k-8: 

The school’s founding team has pulled together existing curricular resources from within the EL 

network as a foundation for the OSA curriculum. The areas of the curriculum that are less 

complete will be developed more fully by the school’s Principal as soon as s/he is hired. The key 

features of the curriculum in each grade band are included below followed by a description of 

the overview for grades k-3. The course sequence and subject area outlines for each grade, are 

included in the appendix.  

 

English / Language Arts:  

Consistent with the philosophy of EL, our school will be distinguished by robust direct 

instruction to students in both reading and writing. There will be opportunities for teachers to 
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embed literacy instruction through social studies and science, particularly through the learning 

expeditions. All of this will be supported by the many resources available through our 

partnership with OSV. 

 

To that end, OSA will adopt EL’s literacy curriculum in grades k-8. The curriculum draws on 20 

years of effective classroom practice in 160 schools nationwide. It draws students to the diverse 

scope of reading they will experience in high school, college, their careers, and the rest of their 

lives—from journal articles to news stories to original research. Teachers who are currently 

using the 3-8 curriculum say they have been able to accomplish more than ever before and are 

watching students think at a whole new level. EL’s curriculum has also received the highest 

ratings from state and independent reviewers. New York City, the state of Connecticut, and 

EQuIP (Educators Evaluating the Quality of Instructional Products) – a collaboration of 

education leaders from Massachusetts, New York and Rhode Island – have all given top marks 

to EL’s teaching modules. EQuIP and Connecticut gave EL units the highest “exemplar” rating 

and the NYC Department of Education recognized EL as among “the highest-quality Common 

Core-aligned curriculum materials currently available.”  

 

EL’s k-2 curriculum is currently in the design phase. A prototype will be released later in 2015 

and the full curriculum will be ready for the 2016-17 school year. OSA plans to implement this 

curriculum when the school opens. 

 

● Grades k-2:  

OSA will use EL’s Integrated Literacy Curriculum, which spans three hours per day, to 

provide a deep dive into compelling topics addressing the needs of primary learners 

using the following: 

o Integrated lessons featuring close read-alouds that link art, movement and 

drama to literacy, science and social studies. (See preview in the appendix); 

o Song/ movement and storytelling; 

o Literacy Labs that incorporate play, art, engineering, exploration, and social-

emotional learning; and 

o Skill blocks in language arts. 

● Grades 3-5 and 6-8:  

OSA will use EL’s Language Arts Curriculum which combines rigorous content with 

effective practice to provide a clear vision of the “what” and the “how” of success on 

the Common Core and MCF. Taught in one hour modules, with an additional hour for 

supplemental language and literacy instruction, the curriculum provides unit overview 

documents and detailed daily lessons.  
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To supplement EL’s proven ELA curriculum, OSV brings a number of excellent resources and the 

opportunity for deep experiences and cross-curricular connections. For example, a sixth grader 

reading Johnny Tremain might make a learning expedition anchored in the OSV Blacksmith Shop 

and Bixby house, the home of early 19th-century Barre, Massachusetts blacksmith Emerson 

Bixby. Using primary source documents including family diaries, letters, and account books in 

the OSV Research Library; artifacts from the OSV material culture collections; and the hands-on 

experience of working in the blacksmith shop, the student will gain a deep understanding of the 

apprentice experience of the book’s protagonist. Another possibilities includes kindergarten 

students working in our Print Shop to make invitations for their parents to an upcoming 

exhibition. Fourth grade students would have the chance to read the writing of Laura Ingalls 

Wilder and then spend the morning engaged in a discussion with a re-enactor portraying the 

writer. The opportunities to supplement ELA instruction at OSA are endless-and our museum 

program staff are eager to work with the Principal and the faculty. 

 

Math: 

At OSA, math will be taught with rigor and integrity in discrete math classes. Along with direct 

instruction, math will be integrated into projects, case studies and learning expeditions 

whenever possible. Teachers of all disciplines will support mathematical thinking in areas such 

as numeracy, statistics, patterns, and problem-solving. Mathematical thinking and learning will 

be showcased and discussed throughout the building.  

 

OSA math curriculum will focus on foundational facts (vocabulary, formulas, and algorithms) 

and number facts that are always grounded in conceptual understanding. The curriculum will 

support students developing procedural fluency and calculating with accuracy and efficiency. 

There will be an equally strong focus on problem-solving skills and critical thinking. Students will 

learn to use appropriate technology strategically in problem-solving. Technology tools will be 

used not as a substitute for learning foundational facts, but as an enhancement to conceptual 

understanding and problem-solving. OSA teachers will support students in thinking like 

mathematicians and will cultivate mathematical habits of mind, such as curiosity, risk-taking, 

perseverance, and craftsmanship. Students will learn to reason abstractly and quantitatively, 

model mathematically to empirical situations, and construct and critique mathematical 

arguments.  

 

OSV also has ample resources to support math education at the school. Imagine students 

following a 19th-century recipe for Washington Cake, which uses weights and a scale to 

measure ingredients and then cooking the food over an open hearth for an afternoon snack. 

Students can learn about geometry by studying quilts from the OSV collection and later 

designing and sewing their own quilt square. The trade shops at OSV are great places to 
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practice counting, sorting, estimating, and measuring many types of raw ingredients and 

finished products, along with more complex three-dimensional geometry that comes into play 

producing vessels in pottery and tin. 

 

During the spring of 2016, the OSA Principal will analyze math curricula at existing EL schools to 

determine the best match for the school’s primary students. This process will be repeated each 

year as we prepare to add the next grade band of students (grades 3-8).  

 

Science: 

OSA science curriculum will focus on supporting students as they learn to read, write, think, and 

work as scientists. Expeditions, case studies, projects, discrete content, collaboration with 

professional scientists and engineers, and interactive instructional practices will foster inquiry 

and enable authentic student research. When possible, student research will contribute to the 

school community or broader community life. Again, OSV is great partner. Examples could 

include the kindergarten analyzing conditions for optimal growth in the garden at the Freeman 

Farm; second graders recording honey bee life cycles in the OSV observation beehive; and 5th 

graders measuring and charting snow fall at different elevations throughout the OSV campus.  

 

OSA science curriculum will reinforce the connections among science, math, engineering, and 

technology. It will also promote skills in questioning; developing and using models; planning 

and carrying out investigations; collecting, analyzing, and interpreting data; constructing 

explanations; designing solutions; engaging in argument from evidence; and synthesizing and 

communicating information. Students will learn to be logical in making assumptions, accurate 

when collecting data, insightful when drawing conclusions, and unbiased when supporting 

statements with reliable scientific evidence.  

 

With OSV as a backdrop, students and teachers will have direct access to all of the resources of 

the museum to support making important disciplinary connections around science. OSV sits 

along the Quinebaug River and the campus is home to many different natural habitats. From 

woodlands to vernal pools, the museum presents a number of opportunities for hands-on 

biology research including close observation of plants and animals, specimen collection, and 

data collection and analysis. We also have a working farm, a number of gardens, a fully 

operational greenhouse, and an apple orchard. We have three water-powered mills on the 

campus and our museum educators have been working during the past several years to 

integrate the science standards into the museum experience. For example, OSV’ Simple 

Machines exhibit introduces elementary school students to physics through hands-on examples 

of a pulley, screw, wedge, and inclined plane, and connect to the MCF learning standards 4-5 in 

the Physical Sciences (Chemistry and Physics). After exploring Simple Machines, second grade 
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students will then have the opportunity to formulate a hypothesis and then test it out by 

observing these machines in action in the museum including spinning wheels, water pumps, 

and water-powered mills.  

 

OSV and its 19th-century setting are full of opportunities to develop engineering and 

technology connections. Following the MCF Science and Technology eight step engineering 

design process, third grade students could begin with a common 19th-century challenge such 

as transporting firewood. Students would then divide into teams to work through the process 

of researching the problem, brainstorming possible solutions, constructing a prototype, testing 

and evaluating the prototype, and redesigning. There could be a whole series of engineering 

design challenges around similar types of problems, such as building a better covered bridge, 

designing a new fence, which could culminate in a school wide engineering fair with student-led 

demonstrations and exhibitions. 

 

Social Studies: 

OSA social studies curriculum prioritizes students’ understanding of enduring concepts so that 

they can apply that understanding to the modern world. The curriculum uses social studies as a 

way to develop students’ capacity to interpret their world critically and to engage productively 

in it. It helps students understand the big picture and timeline of history and emphasizes deep 

understanding rather than memorization of myriad facts and details. By focusing on big ideas 

such as the elements that make up a culture or a civilization, the curriculum will support 

students in appreciating and understanding diverse cultures and understanding connections 

among ancient and modern cultures. Compelling case studies will include narratives that 

illuminate enduring themes and intertwine history, government, economics, geography, and 

culture. Students will investigate and address social issues in their local community and become 

compassionate community members in the process. While learning social studies, students will 

act as social scientists as they analyze primary sources, consider multiple perspectives, conduct 

research, and draw their own conclusions. Explicit literacy instruction will be a focus for 

students at all grade levels. Students will learn to read, write, and think as historians. 

 

Again, the school could have no better partner on this front than OSV. Long considered a leader 

in history education, the museum possesses a plethora of resources that will be made available 

to faculty and students of OSA. The museum’s expansive and diverse material culture 

collections have national significance as one of the single largest holdings of materials 

documenting everyday life in rural New England prior to the Civil War. Works by known and 

unknown regional artists depict vernacular landscapes, farmscapes, architecture, and scenes of 

domestic and public life in early New England. Tools for domestic use and commercial 

production illustrate economic trends and trading networks. The OSV collections not only 



19 

document a regional culture in a period of important historical transition and technological 

advances, but also provide enormous opportunities for learning expeditions. 

  

OSV also has a Research Library of more than 35,000 volumes that is distinguished by a unique 

collection of primary source documents including periodicals, town and county records, primers 

and educational books, maps, broadsides, diaries, account books, and letters, as well as 

secondary sources related to all aspects of New England culture, economy, and society before 

1850. Family and business records held in the library relate to a number of the historic buildings 

that are part of the Village’s campus and objects in the material culture collections. For 

example, diaries, letters, muster rolls, and other official documents provide unique insight into 

the impact of the American Revolution on the central Massachusetts region, and town records 

offer opportunities for discussions of civics, governance, welfare, and agriculture. The historic 

map collection includes regional, national, and world maps that show changes in geographic 

and political landscapes in the students’ community and the wider world. 

 

In addition to the sheer number of trained historians and curators on our own staff, the 

museum has deep relationships with other institutions, such as the American Antiquarian 

Society and the Massachusetts Historical Society, where OSV’s President is a member and a 

fellow, respectively. In addition, the museum offers a number of public programs throughout 

the year where the school will be invited to participate in an intentional and meaningful way. 

For example, we celebrate the emancipation of African-Americans with a month-long program 

in June called Freedom. The museum works with African-American historians and re-enactors to 

offer a number of programs related to this important theme. Not only will our students have 

access to these programs as participants, but they will also have opportunities to contribute 

their own work and research. 

 

Imagine that our second grade students complete a unit of study on immigration and then are 

invited with their families to attend a naturalization ceremony for new citizens at OSV on the 

Fourth of July. Or while working on a study of Native Americans, they spend a morning in our 

Small House - a replica building of a single-room house that may have served as the home of a 

Native American family two-hundred years ago. While there, they interact with a Native 

interpreter who discusses Native life in the 19th century and today. After lunch, they will return 

to their classrooms where OSV curators have selected a sampling of Native American baskets 

and burl bowls from our extensive collection for their study. 

 

For both science and social studies at OSA, teachers will leverage existing, successful learning 

expeditions at other EL schools and rich topics and texts from EL’s literacy curriculum, aligning 

those to the MCF and adapting them to the needs of the students and community at OSA.  
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● Grades k-2:  

 Science and social studies will be included in the integrated literacy curriculum. In 

addition, teachers will expand the curriculum into a learning expedition, adding field 

work and community connections based on the topics in the curriculum. 

● Grades 3-5:  

Science and social studies will be addressed through learning expeditions aligned to the 

topics in the ELA curriculum and based on the authentic needs of the Communities. The 

first science expeditions will be built during summer of 2017 before the first 3rd grade 

class comes on board. 

● Grades 6-8:  

Science and social studies will be addressed through projects, case studies, and, when 

possible, through fully interdisciplinary learning expeditions. When the topic of the EL 

Language Arts curriculum aligns to the science standards, OSA will build on the literacy 

curriculum to develop an expedition. In other situations, the school will base science 

curriculum on quality expeditions developed at other EL schools. 

 

Enrichment: 

Foreign Language (Spanish) will be introduced beginning in kindergarten along with art and 

music. In addition, students will have opportunities to raise gardens, work on a farm, and learn 

to cook, sew, and work with wood and metals through their weekly Discovery Explorations. For 

example, the kindergarten classes will learn about what the Wampanoag ate by preparing 

nasaump, a thick and filling food made of corn on a hearth. First graders who are studying the 

uses for natural materials will have the opportunity to card and spin wool fibers as well as 

identify non-chemical dye sources such as cochineal for brilliant pink shades. Second graders 

will experience first-hand how levers, pulleys and wedges make life easier by pumping water, 

spinning yarn and sawing wood. Working with OSV curators, students will curate mini-exhibits 

that line the hall of the school and are displayed in public spaces around the museum. Seventh 

and eighth grades will research and create a children’s guide book to OSV with the goal for it to 

be made available to families that visit the museum.  

 

The museum is bordered by three hiking trails and has a number of open fields for play and 

athletics. The opportunities for orienteering, primitive building projects, and large outdoor 

games are endless in the varied terrain and natural environment available. Again, the museum 

has a 300-seat theatre and other smaller public-gathering spaces which can be used for small 

and large group practice and performances. Students will connect with the dance, music, and 

theater MCF content standards by designing, practicing, and ultimately performing in an annual 

production for families and the community. Using OSV as inspiration, early grades will 

choreograph a dance routine around the movement of farm animals, machinery, and work they 
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observe at the museum. Older students will learn about historic music and perform a 19th-

century song and dance—making connections to current popular music and cultural trends. A 

small children’s museum featuring many hands-on activities can serve as a place of enrichment 

for students in k-2. 

 

At the same time, the school will look for meaningful experiences for students away from the 

campus. OSV has deep partnerships with a number of other cultural organizations, museums, 

and outdoor education sites. We want the students to experience the world beyond their 

school and community. 

 

Curriculum Scope and Sequence: 

Recognizing that there will be some heavy lifting finalizing the scope and sequence of the 

curriculum in the pre-opening period, OSV has been working hard to secure foundation grants 

to support the immediate hiring of a school Principal once the charter has been approved. 

Recruitment for this position has already taken place, and the members of the founding team 

have met with prospective candidates. OSV is also raising money to support the founding 

team/Principal’s work with Expeditionary Learning and other pre-operating period expenses. 

For instance, OSV is sending two members of the founding team to EL’s week-long institute 

beginning on July 27 with funding from a private foundation. 

 

As soon as the Principal is hired, we will begin intensive work on the scope and sequence. We 

anticipate that the founding faculty will be identified by the spring, and will start full time with 

the school on July 1, 2016. Prior to July 1, some teachers may begin working the Principal as 

volunteers or as paid consultants if OSV can raise grant dollars to support this effort. Working 

with the Principal, the faculty will spend the first two weeks of July finalizing the scope and 

sequence.  

 

Key to meeting this schedule is leveraging existing curricular resources from EL and other EL 

schools and refining them as needed to ensure tight alignment with MCF, the needs of 

incoming students, and the opportunities at OSV. For reference, we have attached an amended 

social studies and science scope and sequence from another Massachusetts school within the 

EL network. We hope these documents will illustrate the feel of the curriculum as we envision it 

at OSA.  

 

 

 

 

 



22 

Sample Social Studies and Science Scope and Sequence -  

k-3 Overview Map 2014-15 

Before the expeditions (August and early September), all grades will teach topics not covered by 

expeditions or those needed for background knowledge. Often the focus is Geography at all 

grades. See below for details, as well as provided resources. Teams can also introduce 

background knowledge or content needed for expeditions, if additional time is needed. 

 

FALL (August 15
th

-September 15th ) 1 month 

Grade K 1 2 3 

  
  

Our Community 
·    Identify the 
student’s street 
address, city or town, 
and Massachusetts as 
the state and the 
United States as the 
country in which he or 
she lives. 
·    Identify the name 
of the students’ 
school and the city or 
town in which it is 
located. 
  
World Geography 
· Identify and locate 
the seven continents 
on a map and globe. 
· Locate the Atlantic 
and Pacific Oceans. 

Spatial Sense 
· Name our continent, 
country, state, and city. 
· Identify cardinal 
directions (east, west, 
north, south) and apply 
them to maps, locations 
in the classroom, 
school, playground, and 
community 
  
Geographical Terms 
and Features 
· Locate on a map 
Washington, D.C. and 
Boston, Massachusetts 
· Identify major oceans: 
Pacific, Atlantic, Indian, 
Arctic. 

Geography of the 
Americas 
· Locate: Canada, 
United States, Mexico, 
Central America. 
· Define and locate: the 
Equator, Northern 
Hemisphere, Southern 
Hemisphere, North and 
South Poles. 
· Locate and identify: 
· Fifty states: 48 
contiguous states, as 
well as Alaska and 
Hawaii 
· One current territory 
(Puerto Rico) 
· Central America 
· Brazil (largest country 
in South America) 

Historical concepts 
·    Explain the 
meaning of time 
periods or dates in 
historical narratives 
(decade, century, 
1600s, 1776) and 
use them correctly 
in speaking and 
writing 

  
 Geography 
· Identify the 
thirteen colonies by 
region: New 
England, Middle 
Atlantic, Southern 
· Locate all New 
England states on a 
map of the Unites 
States 
· On a map of North 
America, identify 
the first 13 colonies 
and describe how 
regional differences 
in climate, types of 
farming, 
populations, and 
sources of labor 
shaped their 
economies and 
societies through 
the 18th century. 
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FALL (Mid September-mid-December (by Expedition Night) 2½ -3 months 

Grade K 1 2 3 

Expedition The First 
Americans 

This Land is Our Land A Nation of Immigrants Make Thirteen 

Topic Wampanoag 
and Early 
Settlers 

American symbols & 
figures; the President 

Immigration, citizenship 
Where did the people of 
Central MA come from? 

13 colonies, life 
and times pre-
revolution 

Priority 
Standards 

The 
Wampanoag 
People 
· Describe the 
culture of the 
Wampanoag 
Tribe, including, 
-how they lived 
-what they wore 
and ate 
-the homes they 
lived in 
-their beliefs 
and stories 
-the current 
status of their 
tribe 
· Identify the 
Wampanoag 
and their 
leaders at the 
time the 
Pilgrims arrived 
and describe 
their way of life 
  
The Pilgrims 
· Explain the 
story of how 
and why the 
Pilgrims came to 
Plymouth. 
· Explain the 
significance of 
the Mayflower 
and Plymouth 
Rock 
· Identify and 
describe the 
events or 

Symbols and Figures 
· Recognize and explain 
the significance of 
important United States 
symbols, including: 
-The Liberty Bell 
-The American flag 
-The Bald eagle 
-Mount Rushmore 
-Statue of Liberty 
-White House 
 
· Demonstrate 
understanding that there 
are important American 
symbols by identifying: 
-The American flag and its 
shapes and colors 
-The melody of the 
national anthem 
-The picture and name of 
the current president 
-The words of the pledge 
of allegiance 
 
· Identify the current 
President of the United 
States of America and 
describe what presidents 
do, and explain that they 
get their authority from a 
vote by the people  
· Explain the significance 
of important United 
States presidents, 
including: 
-George Washington 
-Thomas Jefferson 
-Abraham Lincoln 
-Theodore Roosevelt 

Immigration and Citizenship 
· Define immigration and 
explain the various reasons 
why many people have come 
and continue to come to the 
United States. 
· Give a narrative description 
of the experience of at least 
two different immigrant 
groups in the United States. 
 · Define citizenship and 
articulate the meaning of 
being a citizen of a nation. 
 · Describe how people 
become American citizens 
either by birth or 
naturalization. 
· Explain how American 
citizens have certain rights 
and responsibilities including 
voting, eligibility to hold 
public office and paying 
taxes. 
· Articulate the significance 
of Ellis Island and the Statue 
of Liberty 
· Explain the meaning of “e 
pluribus unum” 
The Voyage of Columbus in 
1492 
- Queen Isabella and King 
Ferdinand of Spain 
-The Niña, Pinta, and Santa 
Maria 
- Columbus’s mistaken 
identification of “Indies” and 
“Indians” 
-The idea of what was, for 
Europeans, a “New World” 
  

The Thirteen 
Colonies: Life and 
Times Before the 
Revolution 
  
· Identify who the 
Pilgrims were and 
explain why they 
left Europe to 
seek religious 
freedom, describe 
their journey and 
their early years in 
the Plymouth 
Colony 
  
· Explain the early 
relationship of the 
English settlers to 
the indigenous 
peoples, or 
Indians, in North 
America, including 
the differing views 
on ownership or 
use of land and 
the conflicts 
between them 
  
· Understand the 
differences 
between the 13 
colonies and how 
the motivation of 
settlers 
contributed to the 
differences 
between the 
colonies. 
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peoples 
celebrated 
during United 
States national 
Holiday and why 
we celebrate 
them: 
 Thanksgiving 
  

 · Identify and describe 
the events or peoples 
celebrated during United 
States national Holiday 
and why we celebrate 
them: 
-President’s Day 
-Independence Day 
· Demonstrate the ability 
to recite the Pledge of 
Allegiance and to sing 
national songs such as 
America the Beautiful, My 
Country Tis’ of Thee, God 
Bless America, and The 
Star Spangled Banner 

  
  

· Tell the story of 
the colonies in 
each region. 
· Describe the 
differences in 
climate from 
north to south 
and how they 
relate to 
corresponding 
differences in 
agriculture 
(subsistence 
farming in New 
England, gradual 
development of 
large plantations 
in the South) 
· Explain the 
significance of 
important cities—
Philadelphia, 
Boston, New York, 
Charleston—in 
the development 
of trade and 
government. 

Final Product ABC Book: ABC 
Who Was Here 
Before Me? 

School-wide election; 
Symbol note cards 

Immigration stories book Colonial Expert 
Cards 

 

Winter (January and February) 2 months 

Grade K 1 2 3 

Units 
  

  

Five Senses 
Standards: 
Recognize that 
people and other 
animals interact 
with the 
environment 
through their senses 
of sight, hearing, 
touch, smell and 
taste 
 
Observable 
properties of 

Phases of Matter 
Standards: 
Identify objects and materials 
as solid, liquid, or gas. 
Recognize that solids have a 
definite shape and that 
liquids and gases take the 
shape of their container. 
  
Identify and describe 
characteristics of natural 
materials (e.g., wood, cotton, 
fur, wool) and human-made 
materials (e.g., plastic, 

Balance and Motion 
Standards:  
Describe the various 
ways that objects can 
move, such as in a 
straight line, zigzag, 
back-and-forth, round-
and-round, fast, and 
slow. 
  
Recognize that under 
some conditions 
objects can be 
balanced. 

Sun, Moon and Stars 
Standards: 
Recognize that the 
earth revolves around 
(orbits) the sun in a 
year’s time and that 
the earth rotates on its 
axis once 
approximately every 
24 hours. 
  
Make connections 
between the rotation 
of the earth and 
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objects include size, 
shape, color, 
weight, and texture 
  
Describe how 
human beings use 
parts of the body as 
tools (e.g., teeth for 
cutting, hands for 
grasping and 
catching), and 
compare their use 
with the ways in 
which animals use 
those parts of their 
bodies. 
  
  

Styrofoam). 
 
Identify and explain some 
possible uses for natural 
materials (e.g., wood, cotton, 
fur, wool) and human-made 
materials (e.g., plastic, 
Styrofoam). 

Demonstrate that the 
way to change the 
motion of an object is 
to apply a force (give it 
a push or a pull). The 
greater the force the 
greater the change in 
the motion of the 
object. 
  
  
  

day/night, and the 
apparent movement 
of the sun, moon, and 
stars across the sky. 
  
Describe the changes 
that occur in the 
observable shape of 
the moon over the 
course of a month. 
  
Recognize that the 
earth is part of a 
system called the 
“solar system” that 
includes the sun (a 
star), planets, and 
many moons. The 
earth is the third 
planet from the sun in 
our solar system. 

 

Spring (March to June) 4 months 

Grade K 1 2  

Theme We are 
Biologists 

From Farm to Table A Working Farm Earth, Wind and Fire 

Topics Vernal pools - 
Animal survival, 
habitat 

Living, non-living cont. 
Plants, Healthy eating 

Animal classification, 
adaptation 

Weather--storm of the century 
and seismic events 

Standard 
  

Recognize that 
people and other 
animals and 
plants are living 
things that grow, 
reproduce, and 
need food, air, 
and water. 
  
Recognize that 
the sun supplies 
heat and light to 
the earth and is 
necessary for life. 
  
Recognize that 
water, rocks, soil, 

*Identify some events 
around us that have 
repeating patterns, 
including the seasons 
of the year, day, and 
night. 
  
*Describe the weather 
changes from day to 
day and over the 
seasons. 
  
Give examples of how 
the cycling of water, 
both in and out of the 
atmosphere, has an 
effect on climate. 

Classify plants and 
animals according to 
the physical 
characteristics that they 
share. 
  
Describe ways in which 
many plants and 
animals closely 
resemble their parents 
in observed 
appearance. 
  
Identify the ways in 
which an organism’s 
habitat provides for its 
basic needs (plants 

Describe how global patterns 
such as the jet stream and water 
currents influence local weather 
in measurable terms such as 
temperature, wind direction and 
speed, and precipitation. 
  
Give examples of how the cycling 
of water, both in and out of the 
atmosphere, has an effect on 
climate. 
  
Distinguish among the various 
forms of precipitation (rain, 
snow, sleet, and hail), making 
connections to the weather in a 
particular place and time.  
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and living 
organisms are 
found on the 
earth’s surface. 
  
Differentiate 
between living 
and nonliving 
things. 
  
  
  

Group both living and 
nonliving things 
according to the 
characteristics they 
share. 
  
Recognize changes in 
appearance that 
animals and plants go 
through as the seasons 
change. 
  
Identify the structures 
in plants (leaves, roots, 
flowers, stem, bark, 
wood) that are 
responsible for food 
production, support, 
water transport, 
reproduction, growth, 
and protection. 
  
Identify tools and 
simple machines used 
for a specific purpose. 

require air, water, 
nutrients, and light; 
animals require food, 
water, air, and shelter). 
  
Recognize that plants 
and animals go through 
predictable life cycles 
that include birth, 
growth, development, 
reproduction, and 
death. 
  
Describe the major 
stages that characterize 
the life cycle of the frog 
and butterfly as they go 
through 
metamorphosis. 
  

Differentiate between weather 
and climate. 
  
Explain how air temperature, 
moisture, wind speed and 
direction, and precipitation make 
up the weather in a particular 
place and time. 
  
Give examples of how the surface 
of the earth changes due to slow 
processes such as erosion and 
weathering, and rapid processes 
such as landslides, volcanic 
eruptions, and earthquakes. 

Final 
Product 

Vernal pool 
model 
  

  

Garden video, 
individual journals, 
Everything Grows in 
the Garden call book 

Forest and Farm 
Animals kids tour at Old 
Sturbridge Village 

Recommendations on Extreme 
Weather Preparation and 
Prevention 

 
Literacy Scope and Sequence: 

The following third grade map shows the compelling topics and the priority standards taught 

and assessed in EL’s English/language arts curriculum. All of the Common Core standards are 

addressed in each year’s curriculum. Our work at OSA will be to ensure that we are addressing 

the unique Massachusetts standards in a deep way and, where needed, to adjust the 

curriculum for to meet the MCF. However, EL’s primary curriculum and a scope and sequence 

will not be ready until later this year. We are not able to include it in the prospectus, but if 

invited to submit a full application, we will include it at that time. We have included the scope 

and sequence for grade 3 in this prospectus. 

 

Quarter 1:  

● Focus: Becoming a Close Reader and Writing to Learn.  

● Topic: The Power of Reading  

● Performance Task: Accessing Books around the World Bookmark (RI.3.2, W.3.2 (and a-

d), W.3.4, W.3.5, and L.3.2) scaffolded explanatory paragraph  



27 

● Other Priority Standards: SL3.1, RL 3.2, RL 3.3, W 3.8, L3.4, W 3.2, L 3.6, SL 3.5 

 

Quarter 2:  

● Focus: Researching to Build Knowledge and Teaching Others 

● Topic: Adaptations and the Wide World of Frogs 

● Performance Task: Freaky Frog Trading Cards (W.3.2, W.3.3, W.3.4, W.3.5, and L.3.3) 

● research-based scaffolded narrative and explanatory paragraph  

● Other Priority Standards: RI 3.1-3.3, RI, 3.5, RI 3.7, W 3.8, L3.4a, W 3.2, W 3.4, W 3.7, L 

3.3a, L 3.6 

 

Quarter 3: 

● Focus: Analyzing Narrative and Supporting Opinions 

● Topic: Staging Stories: A Study of Peter Pan 

● Performance Task:  Summary and Opinion Writing: Who Is Your Favorite Character in 

Peter Pan, and Why? (RL.3.3, RL.3.5, W.3.1, W.3.2, W.3.4, W.3.5, L.3.1, L.3.2 and L.3.3) 

● scaffolded literary analysis essay  

● Other Priority Standards: RL 3.3, RL 3.6, W 3.1, W 3.3, W 3.4, L 3.6, RF 3.4 

 

Quarter 4: 

● Focus: Gathering Evidence and Speaking to Others 

● Topic: The Role of Freshwater Around the World 

● Performance Task: VoiceThread Public Service Announcement (W.3.1, W.3.4, W.3.6, 

W.3.7, SL.3.4, SL.3.5, SL.3.6, L.3.3b )scaffolded speech  

● Other Priority Standards: W 3.2, W 3.4, W 3.8, L 3.1, L 3.4c, RI 3.1, RI 3.2, RI 3.7, RI 3.8, RI 

3.9 

    

Math Scope and Sequence: 

The following tables show a proposed scope and sequence for math in grades k-3. Because part 

of the curriculum process at OSA includes the Principal working during the spring of 2016 to 

identify the math curriculum that will be used, the sequencing of this curriculum may shift 

slightly. However, the key is that all of the MCF standards will be addressed through the 

curriculum. The first page of a sample scope and sequence for each grade level is included 

below. 
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Character Goals for Students: 

As one of the three dimensions of achievement in EL schools, character development is 

supported and assessed daily. Every EL school establishes a set of character values and Habits 

of Scholarship. These values and habits may include both “relational” and “performance” 

character. Relational character refers to the way students treat and work with others (e.g. 

kindness, honesty, and integrity). Performance character skills (Habits of Scholarship) are 

needed to obtain a standard of excellence in academic and real-world endeavors (e.g. 

organization, self-discipline, and perseverance). Both aspects of character are essential and 

interconnected in the EL model.  

 

Current research shows that a focus on both relational and performance character—taught and 

practiced with intentionality—positively impacts student achievement (Farrington, et al, 2012; 

US DOE, 2013). Using the EL model, OSA will implement systems and structures to instruct, 

assess, and report on student Habits of Scholarship. EL encourages schools to align their habits 

with three they consider to be essential: collaboration, effort, and responsibility.  
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Once again, there is a nice connection between these habits and what is happening at the 

museum. Students will regularly see these habits demonstrated while spending time in the 

Village, where they will see and sometimes join our staff in the care of animals and crops 

regardless of the weather or time of year. They will work with interpreters to harvest apples for 

cider making, learn to cook together by an open hearth, and help the shoemaker create a pair 

of shoes. 

 

During the summer of 2016, the Principal and founding teachers of OSA, guided by the EL 

school designer will identify three or four overarching character values and Habits of 

Scholarship that students will develop over the course of the k-8 grade span. These habits will 

be cultivated through a variety of school structures, rituals, traditions, and ceremonies. 

               

Learning Environment :   

Consistent with EL practice, OSA will focus on intentionally building classrooms that are 

respectful, active, collaborative, and growth-minded. EL refers to this as “the self-managed 

classroom.” Self-management is an ethos and a belief system that permeates the classroom 

and says students have the power within themselves to make wise choices that best serve them 

as both learners and individuals while maintaining a respectful classroom culture. Self-discipline 

is the end goal. This type of classroom culture is essential as students work toward mastering 

knowledge and skills, developing Habits of Scholarship, and producing quality work. Teachers 

from OSA will receive training and support on specific practices that foster this type of 

classroom environment for students. Because students will also be using the resources of OSV, 

this self-discipline will be essential for them to have meaningful and successful experiences on 

the museum’s campus. 

 

Classrooms at OSA will be single grade and will have no more than 20 students each. The school 

building will reflect the values and mission of OSA: a very welcoming entrance that sends an 

immediate message that the students are motivated, inspired, and engaged in learning. A 

morning message board will greet all students upon their arrival and set the tone for the day. 

Rotating displays of high-quality student work will be coupled with other public symbols of 

students demonstrating exceptional character to support others throughout the building. The 

classrooms will be flexible in design but organized and clearly labeled with expectations, 

directions and protocols. OSV will be an extension of the classroom, allowing exploration of 

nature, science and history to connect with classroom learning. The school will be located in an 

existing space on the OSV campus for the first two years of operation. OSV plans to construct a 

new building for the school’s third year of operation using a design that reflects the input of 

teachers, parents, students, and our school design partners. 
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Instruction, Instructional Pedagogy: 

For students to reach high standards of achievement, teachers must design and deliver lessons 

that engage all students in meaningful work. To this end, our teachers will: 

 

● Design lessons that create purpose and build curiosity for students; 

● Maintain a focus on instruction by developing and practicing routines and common 

instructional practices (such as Do Nows, agenda and learning target review, and Habit 

of Scholarship check-ins) that maximize student responsibility for creating a productive 

learning environment; 

● Intentionally and explicitly build students’ background knowledge; 

● Use models and samples of student work to show students what meeting the learning 

target looks like; 

● Monitor student progress against those learning targets; 

● Help students represent their thinking using graphic organizers, journals, and concept 

maps and use public forms of documentation (e.g., anchor charts) to display student 

understanding; 

● Incorporate technology to support and enhance instruction as appropriate; 

● Ask students to reflect on their learning and debrief their experiences; 

● Regularly check for understanding of all students and remediate gaps in learning 

immediately; and 

● Provide structured opportunities for students to receive critique and to revise their 

work. 

 

OSA will incorporate instructional methods that are used throughout the network of high 

performing EL schools. To quote from EL’s Core Practices: 

       

Expeditionary Learning classrooms are alive with discovery, inquiry, critical 

thinking, problem- solving, and collaboration. Teachers talk less. Students talk 

and think more. Lessons have explicit purpose, guided by learning targets for 

which students take ownership and responsibility. In all subject areas, teachers 

differentiate instruction and maintain high expectations in order to bring out the 

best in all students and cultivate a culture of high achievement. (p.23) 

        

OSA classes will be structured and safe so that students feel comfortable taking risks, asking 

questions, making mistakes, and openly reflecting on their learning. Student voice will be seen 

as an integral component of the classroom, and students will participate in frequent self-

assessments of their learning. Structured protocols for discussion will be used school-wide, a 

critical tool for supporting learners with different processing styles. Teachers will often assign 
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classroom roles to ensure order and responsibility, especially in the middle school grades. 

Likewise, roles during group work will be clearly delineated to facilitate collaboration and 

teamwork. 

 

Lesson planning will begin by naming clear learning targets which articulate specific learning 

goals in student-friendly language (see Assessment, page 37 for more information on learning 

targets). They will be carefully based on the teacher’s knowledge of her/his students in order to 

support all students in making progress. Teachers will employ strategies that spark student 

curiosity and engagement and include multiple opportunities for teachers and students to track 

understanding. Teachers will use various lesson formats, including the workshop model, 

discovery-based lessons, and protocol-based lessons. In addition, they will use technology-

based lessons, lectures, videos, labs and games as appropriate to the topic. Finally, they will use 

the resource available through the museum. 

 

II-D: SUPPORTS FOR DIVERSE LEARNERS  

 

Each classroom at OSA, and the school as a whole, will build a culture that honors the diverse 

learning styles of all of our students while holding every child accountable for the same long-

term learning targets. At OSA, differentiation will be adopted as a philosophical belief and an 

instructional approach through which teachers proactively plan to meet students’ varied needs 

based upon data from ongoing assessment. 

 

When learning challenges are evidenced, OSA teachers will use a three-tiered Response to 

Intervention (hereinafter “RTI”) approach to support our students. Teachers will determine 

student needs through the use of various assessment strategies, use flexible groupings of 

students, and design respectful tasks that allow for different approaches to the same goals (RTI 

Tier 1). As previously stated, all students will work toward the same long-term learning targets, 

but teachers will provide multiple pathways for meeting the learning targets based on 

individual student needs. Teachers will use instructional practices that ensure that all students 

are thinking and participating (e.g. providing texts for different reading levels and designing 

tasks based on different learning styles). Teaching materials will to be selected so that students 

read high-quality literature, assume multiple perspectives, and develop empathy. 

      

Multiple assessment measures (e.g. formative, summative, and standardized) will be used at 

the beginning of and throughout the school year to identify students who need additional 

support. RTI Tier 2 interventions will include more targeted support through small group 

instruction and one-on-one remediation, re-teaching strategies, and increased practice to 

support skill mastery. RTI Tier 3 interventions will include a more intensive approach generally 
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provided by a special education or ELL teacher in a one-on-one setting. Since the school’s 

workshop and expeditions will be designed to facilitate learning experiences across a range of 

skill levels, all intervention tiers will take place in the classroom. This will provide all students 

with equal access to the curriculum. Our policy is to avoid pulling students out of core class 

periods.  

 

Our budget includes an allocation for speech and language therapy, occupational therapy, 

school psychology, and supplemental special education resources. 

 

And, as part of our professional development training for teachers, we will encourage and 

support the mastery of specific interventions that can be implemented within the classroom. 

For example, all of our kindergarten and first grade teachers may become certified in Orton-

Gillingham or Wilson Reading to support students who are dyslexic or have language-based 

learning differences. 

 

Our founding team has particular expertise in differentiated instruction. OSV CEO, Jim Donahue 

is the founder of the Highlander Institute in Providence and its laboratory, the Highlander 

Charter School. Both organizations are known for their success in meeting the needs of 

students with learning differences and for innovative models for providing special education 

services. Cynthia Ahearn retired recently as an elementary school principal in Spencer, MA; she 

also has extensive experience implementing appropriate interventions and successfully working 

with diverse learners. 

 

Old Sturbridge Village has also demonstrated success working with students who learn 

differently. The museum has had a long-term partnership with the Burgess Elementary School 

in Sturbridge providing an annual program for their students with special needs. The Burgess 

Elementary alternative education program partners individual students with costumed 

historians, working one on one in a household, craft shop or around the farm. The students are 

dressed in period costumes and spend two hour blocks each week for several weeks, learning 

about every day in the 19th century. They build confidence and social skills and achieve learning 

targets through hands-on, individualized activities.  

 

The museum recently began partnerships with local vocational high schools, including 

Tantasqua Regional High School, to provide hands-on experiences for students both at the 

Village and in their schools. Students from several high schools have had up close opportunities 

to experience first-hand agriculture, husbandry management and crafts such as metalworking 

and pottery. For the last five years, Tantasqua students have worked with OSV master 

carpenters and professional roofing contractors to observe and replace wood shingle roofs 
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throughout the museum campus. They develop skills in historic preservation and in their 

chosen trade. In 2014, an additional facet of the historic preservation program developed as a 

Tantasqua student worked with OSV IT and operations staff to document the dismantling of an 

historic structure that will be added to the museum’s campus. Additional students have worked 

with OSV curators and artisans to create reproductions for use in the museum. They have 

honed skills in engineering, woodworking, and metalworking while creating numerous pieces 

that are used in teaching school children who visit the museum throughout the year. As OSV 

further refines its culinary and foodways programs, the museum is expanding its work with 

vocational students to include historic foodways and culinary and event management. Students 

who have struggled for success in a traditional classroom setting have found through these 

experiences new avenues to reaching their learning targets. 

 

Teacher Training, Support, and Professional Development:       

OSA will create a collaborative learning environment not only for students, but also for our 

staff. Continuous loops of aligned observations, feedback, data analysis and coaching will be the 

norm. With a band of management resources from Old Sturbridge Village overseeing the non-

academic elements of the operation, our Principal will have the time to set a culture of support 

and continuous improvement and development. Access to the museum’s program staff 

resources will provide time for teachers to be freed up to routinely observe one another and 

provide frequent, targeted and structured feedback through the use of protocols. Common 

planning time will occur three times per week for each grade level team. Every Wednesday, all 

staff will have an additional two hours to analyze and action plan around student data and to 

participate in on-site professional development. As described above, our teachers will be hired 

on an 11 month contract; professional development and planning will be at the core of their 

summer schedules. 

 

Of course, OSA will partner with EL to ensure that teachers receive high quality, targeted 

professional development throughout the year. At the start of every academic year, the 

school’s leadership team will work with their designated EL school designer to develop a work 

plan for the year. This plan will be developed based on an analysis of student performance data 

that indicates priority areas for improvement. Within the work plan will be the following:  

 

● Learning targets; 

● Supporting structures and actions for the leadership team; 

● Support that will be provided by EL; and  

● The data measures that will be used to indicate success. 
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The support provided, as described in the work plan, may include inquiry-based study groups, 

teacher coaching cycles, support for curriculum development, learning walks to provide 

descriptive feedback, and whole faculty and small group trainings. Teachers will also be 

afforded the opportunity to attend off-site EL professional development institutes exploring a 

variety of critical practices, including developing assessments, proficiency-based grading, 

differentiating instruction, content area instruction, and creating learning expeditions. 

Throughout the year, the Principal and teachers, sometimes joined by the EL school designer, 

will conduct informal learning walks to determine if teachers are making progress toward the 

goals outlined in the work plan, and if additional resources are needed to support student 

achievement and developing educators. These learning walks will be aimed at examining 

school-wide trends and needs.  

 

Teacher efficacy is a top priority for the OSA leadership. We recognize that there are both 

unique opportunities and challenges for teachers, some early in their careers, working in a 

start-up public charter school. We also recognize that the teacher performance evaluation 

system is critical to the success of our students. That said the early years of the school’s life will 

require heavy lifting on multiple fronts for both our Principal and our faculty. We want their 

focus to be curriculum, instruction, assessment and intervention. 

 

For its first two years, the school will employ the Model System for teacher performance 

evaluations to be conducted by the school’s Principal. Because of the unique support that will 

brought to the school by OSV in terms of administrative services, the Principal will be expected 

to spend at least 75% of his or her time observing and coaching teachers, facilitating peer 

reviews, developing mentoring partnerships for new and early-career teachers and providing 

informal, focused and narrowed feedback to teachers at least weekly.  

 

The founding team envisions that OSA will serve as a model of best practice teaching and 

assessment for other educators. Our team has extensive contacts within the professional 

development network to customize performance plans for individual teachers who may need 

supplemental support in specific areas.       

     

In Year 2, the Principal will lead a committee that includes faculty and other advisors that will 

be charged with developing a new performance review system, building from the Model 

System but adding components important to the emerging charter school and its leadership 

and faculty. The new system will be presented to the Department for feedback in time for 

implementation at the start of Year 3. 
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II-C: STUDENT PERFORMANCE, ASSESSMENT, AND PROGRAM EVALUATION 

 

Student Performance: 

OSA will measure student progress in three dimensions of achievement: mastery of knowledge 

and skills, character and engagement, and quality of student work. We will use a blend of 

external state assessments combined with more frequent internal assessments in order to track 

progress of individual students and cohorts of students. 

 

The school will adopt a Student Information Management System that will store essential data 

on every student. The Principal will have ultimate responsibility for the integrity of the system. 

A system will be identified and selected after the charter is approved. 

 

To create performance standards for each grade level, OSA will organize the MCF into long- 

term learning targets that represent the essential knowledge and skills all students must know 

and be able to apply to complete a course. Learning targets (hereinafter “LTs”) will be rigorous, 

specific, and measurable, providing all stakeholders with a clear statement about the intended 

learning. They will be written in student-friendly language based on grade level.  

 

Teachers will break down the major LTs into a series of supporting learning targets that name 

the discrete learning that has to happen for students to reach the performance standards. 

Using a four-point proficiency-based scale, teachers will then assess students on their mastery 

of the supporting learning targets. For each major assessment, teachers will develop rubrics 

(often with student input) that make clear the criteria that a student will have to meet in order 

to receive a 1, 2, 3 or 4. Assessment of students on the major LTs will depend on their mastery 

of the supporting learning targets. Grades on major LTs will also be on a four point standards-

based assessment system.  

 

Working with our EL school design leader, our Principal and faculty will determine in the 

spring/summer before opening the Habits of Scholarship upon which we will focus, and how 

success in developing those habits will be measured. Progress reports will be issued quarterly 

and will include both qualitative and quantitative components. The Principal will look to 

exemplary EL schools within the network for best practice examples of grade appropriate 

progress reports. We will also call upon EL best practice in developing our standards for 

promotion.  

 

Rising seventh graders will develop a two-year plan for achieving performance standards for 

graduation to high school. In eighth grade, students will complete a rigorous capstone project 
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as part of their graduation requirement— evaluated with a performance rubric that touches on 

the learning targets needed to demonstrate academic and personal readiness for high school. 

 

Assessment System: 

OSA’s approach to assessment is based on the following core principles: 

 

1. Assessment is used to inform instruction and to engage, support and hold students 

accountable for rigorous learning; 

2. LTs inform the school’s formative and summative assessment practices and provide 

structure for the communication of progress to all stakeholders; 

3. Academic performance assessment measures student proficiency of specific LTs. Habits 

of Scholarship are evaluated separately from LTs; 

4. Teachers assess student learning on a daily basis through formative assessment 

practices; 

5. Students have multiple ways in which to demonstrate proficiency of LTs; a mixed 

assessment approach that includes traditional exams, project-based assessments, and 

Passage Portfolios ensure that all students can demonstrate proficiency; 

6. Students have ongoing opportunities to demonstrate proficiency; students who do not 

are provided with additional instruction and support until they can do so; 

7. Students are engaged in the assessment of their own learning; 

8. Students support the learning of their peers; 

9. Teachers use high quality assessments of learning. Summative assessments measure 

student progress toward specific targets; and 

10. Teachers use ongoing interim assessment data to modify curriculum and tailor 

instruction throughout the year.  

 

Once again, the Principal will be responsible for maintaining all school-wide student assessment 

data, as well as for overseeing the administration and analysis of classroom assessments. OSA 

student assessment scores will be analyzed in grade level teams and by the school leaders 

throughout the year. They will also be reviewed longitudinally to identify trends. The Principal 

will also ensure that all staff members have the resources necessary to meet the needs of all 

students by using data consistently to create and modify lesson plans as appropriate. Teachers 

and support specialists will collect and analyze informal and formal student assessments on a 

regular basis and will meet in grade level teams to discuss student progress.  

 

Curriculum-Embedded Assessments:  

A requirement for our teachers will be to utilize regular assessment information to identify any 

student gaps or challenges and to provide immediate support before students fall behind. In 
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order to support teachers’ regular analysis of and action-planning around assessment 

information, the OSA professional development calendar will provide time for teachers to meet 

in data-inquiry teams by grade level each week. During these meetings, teachers will analyze 

student progress on curriculum and embedded formative and summative assessments to 

determine instructional adjustments for students. In addition, teachers will check for 

understanding daily to monitor student progress, and student-centered coaching cycles will 

ensure that all teachers receive support to respond effectively to assessment information about 

each student. Many of these assessments (especially within the literacy and math curriculum) 

are already created. Part of the summer professional development time will be used for 

teachers to develop any additional needed assessments. 

 

Interim Assessments: 

Interim assessments will be used to gauge student progress on specific learning targets and to 

identify trends to inform instructional planning. OSA plans to use externally created interim 

assessments. For grades 4-8 we plan to use NWEA (MAP) tests for ELA and math. For our 

primary students we will determine the best assessment once the prototype for the primary 

ELA curriculum is released and we have decided upon a math curriculum. During the spring of 

2016, the Principal will analyze the existing embedded assessments in the primary curriculum 

and will determine which interim assessments will give us the most useful data. Some 

assessments used in other EL schools for primary students that we are considering are NWEA’s 

MPG, Fountas and Pinnell, and DIBELS. 

 

Portfolios, Student Led Conferences, and Passage Presentations: 

Teachers will support students in reflecting on and archiving their work at all grade levels 

throughout the year. Students will use that work to reflect on and/or demonstrate their 

progress. The work in students’ portfolios will be linked to academic long-term learning targets 

and to the Habits of Scholarship. Students will select pieces of work to share at quarterly 

student-led family conferences. During these conferences, students will reflect on the progress 

they have made in relation to specific learning targets during the previous several months and 

set goals for the future. Students will also begin to develop an awareness of how they learn 

best and what tools can support them in achieving their learning targets. Parents and crew 

leaders will support students in monitoring their progress against the goals they have set. 

During the 5th and 8th grade years, students will make a more formal passage presentation, 

showcasing work and learning that demonstrates their readiness to advance from elementary 

to middle school and from middle to high school.  
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Homework: 

At OSA, we view homework as an opportunity to practice skills that have already been 

introduced and taught. Teachers will also use homework as an opportunity to extend learning. 

This means that a student may have to take a concept that has been introduced in class and 

think about new and novel ways to apply that skill or knowledge.  

 

OSA will follow the guidelines from the National Parent Teacher Association (PTA) regarding the 

appropriate volume of homework. The National PTA suggests as a general guideline assigning 

approximately 10 minutes of homework per night, per grade. That means that a third grade 

student should have, on average, approximately 30 minutes of homework per night.  

 

In the middle school, teachers guide students to write down each day’s assignments in the 

homework agenda, a key component of teaching students how to manage their academic 

workloads effectively. In order to support students in managing their homework across multiple 

classes, parents and guardians will be asked to review this agenda daily and sign once a student 

completes his or her homework. Homework completion percentages will be reported as a part 

of a student’s grade for Habits of Scholarship. 

 

II-E: CULTURE AND FAMILY ENGAGEMENT 

 

Culture and family engagement are critical elements to our school. Our students, teachers, 

administrators and families will be connected through shared goals of high academic 

achievement, integrity, quality, accountability and a strong sense of community and history. 

Teachers will be supported in embodying the character traits that the school values by the 

Principal and our EL coaches. These values will permeate our school culture. OSA will be a 

community of learning grounded in Universal Design where all students can participate all of 

the time. This begins with the entire school community working together to craft the Habits of 

Scholarship. Teachers, administrators, students, and parents will have sense of ownership of 

the values that form the foundation of OSA’s culture. 

 

Parent and Family Engagement: 

As partners in the education of their children, parents are vital to helping OSA help their 

children to meet their academic and learning goals. Our school building will be inviting to 

parents, encouraging them to become not only involved in the school, but also comfortable in 

the school environment. A culture of hospitality will permeate the building. At the start of each 

year, parents and students will receive an orientation that clearly outlines our academic and 

behavioral expectations for all students.  
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Teachers will offer to make home visits to meet parents and families in the environment in 

which they are most comfortable in hopes that it will create a solid foundation so that the 

parents are more comfortable in asking questions in their familiar environment and teachers 

are more in tune to the student’s home life. Families will also receive the contact information 

for their child’s teachers and the Principal so that they can be reached at any time if parents 

have questions or concerns. 

 

Family meetings that are student directed will be offered rather than traditional parent/teacher 

conferences. During these quarterly meetings, the student will take an active role in directing 

conversation rather than being the topic of discussion, reflect on their progress, and set 

academic and character goals for the coming months. Teachers, families, and student will work 

as a team in establishing learning targets and goals for Habits of Scholarship and relational 

character. Family surveys will be done every semester to provide more formal feedback to the 

school administration on operations, culture, curriculum and communication. In addition, a 

monthly coffee hour with the Principal will offer a forum for less formal but more immediate 

comments. 

 

Parents will be invited to serve as volunteers in classrooms, in the school, and as resources for 

learning expeditions. Helping families build relationships with one another will strengthen the 

core of our school community. To achieve this, the school will offer quarterly family nights 

which will take place in partnership with OSV. An example includes a back to school cookout 

prior to the first day of school so that families, faculty, board members and community partners 

can join together in anticipation of the year ahead. Family volunteers, recruited and led by a 

vibrant Parent Advisory Council, will be encouraged to help plan and execute the quarterly 

evenings throughout the year that will include evenings at the museum, social events, and 

seasonal celebrations for the whole school community. Regular exhibitions highlighting the 

learning expeditions will also occur throughout the year.  

 

Through our partnership with OSV, every family will receive a family membership to the 

museum at no cost to them or to the school. This will allow them to visit the museum 

throughout the year at no charge. Families will also be able to participate in a number of special 

programs delivered by OSV as part of their school experience. They will be welcome at the 

many special events that the Village offers such as Families Cook, a night where parents, 

children and teachers make a 19th-century meal in our Great Room and sit by the fire to enjoy 

it together. Additional programs include Family Farm Fest, a celebration of agricultural heritage 

where families help with farm chores, meet baby animals, and learn about backyard farming 

and homesteading practices; and Maple Days, an early spring event featuring a working maple 

sugar camp, tree tapping and cooking and tasting demonstrations featuring maple sugar. OSV 
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routinely hosts a number of prominent leaders, scholars, and individuals for speaking 

engagements and programs. A recent event with Temple Grandin brought more than 300 

people to our theater to hear her talk about living successfully with autism. Other speakers 

have included Ken Burns, Doris Kearns-Goodwin, Nathaniel Philbrick, Laura Linney, Tom 

Brokaw, and John Williams. 

 

Finally, our long-term goal is to expand programming for parents to include ongoing adult 

education (GED classes) and workforce development training in partnership with the Village. 

This will help create a strong bond between the families and school community.  

 

Behavior Management: 

Two design elements are critical to achieving our vision of how student behavior will be 

cultivated and managed in our school. The first is the presence of a scaffold of common 

protocols, language, rituals and expectations that unify the school community around our vision 

for behavior—and that will come through our partnership with Expeditionary Learning. As 

articulated earlier in this prospectus, EL has core practices that are consistent with the values of 

the founding group, the professional development support for our faculty and a network of 

successful schools implementing these practices in diverse and creative ways. 

 

The second critical component is a set of commonly embraced intervention practices for 

supporting students who struggle with their behavior despite the scaffold. For us, these 

practices will be driven by Positive Behavioral Intervention and Supports (PBIS). Teachers at 

OSA will teach behavioral expectations in the same manner as any core curriculum subject 

using PBIS—carefully and intentionally blending the approach with EL. Typically, a team 

consisting of administrators, regular education, and special education teachers attend a two or 

three day training. The team will focus on three to five behavioral expectations that are 

positively stated, easy to remember, and suit the needs of the school. Rather than telling the 

students what not to do, the team will focus on the preferred behaviors. These preferred 

behaviors should align with the elements of relational character developed with EL. 

The core Principles of PBIS are as follows: 

 

1.  We can effectively teach appropriate behavior to all children. All PBIS practices are 

founded on the assumption and belief that all children can exhibit appropriate 

behavior. As a result, it is our responsibility to identify the contextual setting events and 

environmental conditions that enable exhibition of appropriate behavior. We then must 

determine the means and systems to provide those resources. 

2.  Intervene early. It is best practice to intervene before targeted behaviors occur. If we 

intervene before problematic behaviors escalate, the interventions are much more 
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manageable. Highly effective universal interventions in the early stages of 

implementation which are informed by time sensitive continuous progress monitoring, 

enjoy strong empirical support for their effectiveness with at-risk students. 

3.  Use of a multi-tier model of service delivery. PBIS uses an efficient, needs-driven 

resource deployment system to match behavioral resources with student need. To 

achieve high rates of student success for all students, instruction in the schools must be 

differentiated in both nature and intensity. To efficiently differentiate behavioral 

instruction for all students, PBIS uses tiered models of service delivery. 

4.  Use research-based, scientifically validated interventions to the extent available. 

Scientifically based curricula and interventions ensure that students are exposed to 

curriculum and teaching that has demonstrated effectiveness for the type of student 

and the setting. Research-based, scientifically validated interventions provide our best 

opportunity at implementing strategies that will be effective for a large majority of 

students. 

5.  Monitor student progress to inform interventions. The only method to determine if a 

student is improving is to monitor the student’s progress. The use of assessments that 

can be collected frequently and that are sensitive to small changes in student behavior 

is recommended. Determining the effectiveness of an intervention early is important to 

maximize the impact of that intervention for the students. 

6.  Use data to make decisions. A data-based decision regarding student response to the 

interventions is central to PBIS practices. Decisions in PBIS practices are based on 

professional judgment informed directly by student office discipline referral data and 

performance data. This principle requires that ongoing data collection systems are in 

place and that resulting data are used to make informed behavioral intervention 

planning decisions. 

 

Again, we feel that EL provides a scaffold for all students in contributing positively to the 

culture of our school community. Our Principal and teachers will work closely together to align 

PBIS interventions to EL relational character goals and blend the two models to help all 

students meet OSA’s behavioral expectations. 

  

III-A: CAPACITY 

 

The vision of a charter school in partnership with Old Sturbridge Village was first discussed in 

2007 when Jim Donahue was interviewed for the position of President and CEO of the museum. 

Mr. Donahue was founding director and principal of the Highlander Charter School in 

Providence, Rhode Island; the first elementary school issued a public charter in that state. 

Under his leadership, Highlander Charter School flourished and expanded. In 2005, his 
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collaboration with the Hamilton School at Wheeler (a private program for students with 

learning differences) saw the launch of the Highlander Institute, providing expanded 

programming for students struggling with learning challenges and the teachers trying to help 

them.  

 

In 2012, recognizing that students in nearby communities were in failing public schools, Mr. 

Donahue raised the prospect of supporting a charter school with the OSV management team 

and OSV’s Board of Trustees. Over the subsequent three years, the founding team met with 

members of the local community and leaders of established charter schools as well as staff 

from Expeditionary Learning. In October 2014, the Board of Trustees of Old Sturbridge Village 

voted unanimously to support the development of Old Sturbridge Academy Charter Public 

School. Once the groundwork was laid, the members of the founding team began to meet on a 

regular basis to discuss the project. It was a weekly topic of the museum’s senior management 

meeting. The members of the founding team then began targeted community outreach, 

meeting with leaders of local YMCA, Boys and Girls Clubs, M.O.M.S groups, parents of students 

at local community centers and public libraries, et cetera.  

 

Jim Donahue, President and CEO of OSV, is the primary author of this application. He was 

supported in this endeavor by Jenny Henderson, school design consultant from EL; Cynthia 

Ahearn, retired school principal from the town of Spencer; Emily Dunnack, OSV Director of 

Museum Education; Anne McBride, OSV Associate Director of Development; Debra Friedman, 

OSV Senior Vice President; and Tina Krasnecky, OSV Vice President of Finance. Of counsel in 

developing the budget was John Buckley of Alexander, Aronson Finning (AAF), OSV’s external 

auditor with familiarity with charter school finances. The team met in person as a full group and 

in working subgroups. Access to the prospectus was shared through Google Docs which allowed 

team members to dialogue and share comments and feedback throughout the writing process. 

 

The combination of EL’s proven track record and Jim Donahue’s background as an experienced 

charter school founder and leader gives us confidence that we can support the creation of an 

excellent charter school. OSV has a track record of managing public funds effectively and 

responsibly. These funds have included grants from both the Commonwealth of Massachusetts 

and the federal government. OSV’s management team has deep skills in the areas of education, 

management, finance, and development. While OSV retains outside counsel for any legal 

matters, a member of the OSV management team is a licensed attorney in Massachusetts. OSV 

has deep ties in the local community. Having operated in central Massachusetts for nearly 

seventy years, we have employed thousands of individuals who live locally and have strong 

connections to both the museum and the community. The founding team is in the process of 

identifying a diverse group of trustees for the charter school whose backgrounds span a range 
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of skills and talents including community leadership, community health, finance, education, and 

law. 

 

III-B: GOVERNANCE AND MANAGEMENT 

 

Governance: 

Our nine-member board of trustees will develop school policies and change them when 

appropriate. They will ensure that qualified personnel are managing the school’s day-to-day 

operations and will hold them accountable for meeting established goals. The board will 

establish a long-range plan and a charter school accountability plan that will ensure the school’s 

continued stability. It will also ensure that the school is complying with state and federal laws 

and that the board itself is in compliance with any regulations from the state of Massachusetts. 

The board will operate the school in accordance with our charter. Any amendments to the 

charter will need to be approved by the board. All teachers, paraprofessionals, and employees 

working with children will report to the Principal who will report to the CEO. The CEO will 

manage the contracted services of accounting, human resources, information technology, food 

service, and maintenance.  

 

The board will develop, with input from management (CEO and Principal), policies regarding 

personnel, budget, vendor selection, and accounting controls. Board meetings and the activities 

included will be consistent with the provisions of open meetings, state ethics, and charter 

school laws. Annual functions of the board include evaluating the CEO, developing the annual 

budget, conducting and annual meeting to elect new members, and evaluating its own 

performance as the school’s governing authority. Ongoing functions of the board include 

monitoring the school’s finances, conducting long-term financial and strategic planning, and 

supporting the functions of the school’s leadership team. Key organizational decisions about 

curriculum instruction, student achievement, professional development, culture, staffing, fiscal 

planning, and operations will be made by management in concert with the board.  

 

New board members will be recruited formally and informally; a governance committee of the 

board will be charged with identifying prospective board members, vetting their qualifications, 

conducting interviews, and making nominations at the board’s annual meeting. The governance 

committee will maintain a skills inventory of current and soon to be graduating board members 

so that recruitment efforts can be targeted and strategic. Parents will be encouraged to 

volunteer for the board.  

 

One of the strengths of OSV is the rigor with which its board embraces its fiduciary 

responsibility as the governing authority. OSV has built an active and engaged board of trustees 
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who work in committee to support the achievement of the museum’s short and long-term 

goals. Transparency, inclusion, participation, accountability, and alignment with the mission 

characterize the OSV board. The founding team envisions that the school board will be 

distinguished by these traits as well.  

 

The Parent Advisory Council will provide opportunities for parents to give feedback to the 

Principal, CEO, and board of trustees. They will also be encouraged to develop and plan events 

to deepen family engagement in the life of the school. A Parent Advisory Council will elect a 

member who will sit on the school board. 

 

Should the prospectus be approved, the founding ream will develop a set of bylaws for the 

board  that specify term limits, specific roles and responsibilities, committee structures, and 

other details critical successful governance. 

 

Management: 

OSV’s established infrastructure will support the launch of a charter public school through 

accounting, finance, human resources, development, maintenance and food service; logistics 

with which other fledging schools struggle. Through a partnership with the museum, OSA will 

have access to local, regional and national resources.  

 

Our goal is to manage the school’s financial resources as efficiently as we can, investing as 

much as possible in programs, people, and things that will directly correlate to increased 

student achievement. To that end, we propose an innovative management agreement between 

the school and the museum. OSV has stable, high performing departments managing 

accounting, finance, human resources, development, information technology, food service, and 

facilities. We believe that we have both the capacity and competency to manage the 

administrative functions of the school, freeing the Principal and the onsite staff to focus 

exclusively on teaching, learning, assessment, and school culture. OSV is led by an experienced 

charter school leader. With an annual operating budget in excess of $10M, the museum has 

structures and systems in place for managing the functions of a large and growing organization.  

 

The charter school board will be completely independent from the OSV board. If the charter 

school is displeased with any aspect of the management relationship, it can sever the 

agreement. We believe that this will be an effective, efficient, smart model for managing the 

school’s administrative functions.  

 

As described throughout this prospectus, the proposed school curriculum support partner is 

Expeditionary Learning, a national network of over 160 schools that has strong results in 
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working with students from diverse backgrounds including English language learners, special 

learning needs and low income families. EL will provide a support organization for the faculty 

including professional development, curriculum support and targeted coaching.  

 

III-C: SCHOOL FINANCES 

 

Summary: 

The OSA draft five-year operating budget has been developed using resources such as personal 

knowledge of the founding team, outside professional advisors, interviews andresearch with 

existing charter schools, as well as resources provided by the DESE and other government 

agencies. The expectation is that this draft budget provides a realistic estimate of the school’s 

projected revenues and expenditures from the pre-operating period through the end of the 

fifth year. Work is ongoing to refine assumptions based on new/updated information regarding 

student demographics, tuition rates, salaries and other expenses such that the final budget will 

accurately reflect OSA’s ability to be financially viable. 

 

OSV has committed to provide all pre-operating year financial support through private grants 

and individual gifts as well as in-kind contributions from OSV staff and other founders. To date, 

$47,000 in private grants has been received through the efforts of the OSV Development staff. 

An anonymous foundation provided a grant of $25,000 and the Osterman Family Foundation 

made a grant of $22,000. For Years 1-5, revenue projections based on estimated enrollment 

and additional gifts are expected to provide sufficient cash to cover operating expenditures in 

each subsequent year. A contingency fund has also been forecast to provide for risks in both 

revenues and expense assumptions. Fundraising for the school will be done using the highly 

experienced development staff of OSV. Their efforts will focus on raising funds to support 

capital projects, equipment, family engagement and special programs. 

 

Major Assumptions: 

● Per Pupil Tuition: Tuition in Y1 of $11,187 is a blended tuition based on the estimated 

tuition for each sending community in the proposed district. Foundation tuition is assumed 

to increase 1.5% per year. The Facilities payment included in tuition is assumed fixed at 

$893 per year. 

● Student Enrollment Assumed at 120 in Y1 for grades K-2; each subsequent year enrollment 

is assumed to increase by 40 students. School will reach full capacity (360 students) in Y7 

with grades K-8. 

● Facility Size Budget assumes that in Y1-2 school will be located in existing space at OSV with 

approximately 13,000 square feet. Space needs for Y3-Y5 assume 100 square feet per 
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student; the budget assumes space can be built out as needed until targeted capacity is 

reached. 

● Cost Per Square Foot: Y1-2 is estimated at $10.00 per square foot based on current plans to 

locate the school in an existing OSV facility that will require little modification based upon 

an analysis by OSV facilities staff and the founding team. For Years 3-5, cost per square foot 

increases to $13.00 per square foot based on the assumptions that the school will relocate 

to a new or renovated facility that will allow growth in student enrollment to the target 360 

maximum enrollment.  

● Staff FTE: Y1-Y5 staffing plan is based on curriculum, student enrollment and grade 

expansion. Assumes 3% cost of living (COLA) increase for all staff each year. 

  

Operating Revenues: 

 Tuition: Tuition is based on the per pupil blended rate discussed above multiplied by 

estimated annual enrollment. Facilities allocation of $893 per student is included in tuition 

calculation. 

 Grants – Federal: Federal entitlements for Title I have been budgeted at $900 per pupil. This 

is a conservative estimate reflecting the average per pupil funding across the 15 

communities and the assumption that OSA student population of low income students will 

be a minimum of 50% of total enrollment,  

 Grants – Private: No private grant funding is budgeted, although OSV Development staff will 

continue to submit proposals on behalf of the school as part of the management contract. 

 Nutrition Funding – State & Federal: Anticipates that a minimum of 40% of students will be 

eligible for free lunch and breakfast and a minimum of 10% will be eligible for reduced rate 

lunch and breakfast. Reimbursement rates for these students were calculated according to 

projections provided for Fiscal 2015 from the DESE National School Nutrition Programs 

Reimbursement Rates published on the DESE website. 

 Program Fees: Operating budget does not assume any additional programs that are fee 

based.  

 Contributions, in kind: We will solicit contributions in kind, but we do not assume any at this 

stage. 

 Contributions, in cash: Assumes fundraising beginning at an estimated $10,000 per year 

increasing at approximately 5% each year with support provided by the OSV Development 

office as part of the management contract. Total budgeted contributions do not exceed 

1.5% of operating revenues in any year. 

 Investment Income: Assumes no investment income. 

 Transportation: Transportation will not be provided for students in Y1 and Y2. During Y2 the 

school has budgeted to purchase two buses and will begin providing transportation in Y3. 
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Operating Expenditures - Administration  

 Salaries – Admin (Professional): A Principal is assumed to be hired no later than April 1 of 

the POP. The Principal will report to the CEO (whose cost is part of OSV Management 

Contract). Starting salary is estimated at $100,000; budget assumes annual 3% COLA. 

 Salaries – Admin (Support/Clerical): In Y1 a full time Administrative Assistant will be hired to 

support the CEO and Principal at an estimated salary of $25,000. Budget assumes annual 3% 

COLA. 

 Accounting – Audit: Audits will be performed by Alexander, Aronson and Finning CPA’s 

(AAF) based on their current relationship with OSV. AAF has provided preliminary costs of 

$3,500 for Review of the POP, $10,000 for Y1 with each subsequent year at $15,000 based 

on their experience with schools of similar size/complexity. 

 Legal: Fees assumed at $5,000 for POP year then $3,000 thereafter 

 Payroll: Assumed to be provided under OSV Management Contract. 

 Other Professional Services: Accounting/Financial Management Consulting: Accounting 

support will be provided under the OSV Management Contract however, in order to help 

provide solid training and ensure fiscal control under charter school and MA state laws we 

will engage a firm with experience in school financial management. The budget assumes 

approximately 120 hours in the POP year at $100 per hour and then 20 hours per month 

over 10 months at $100 per hour in Y1. 

 Information Management and Technology: Cost for staff devices at approximately $500 per 

FTE staff. IT support for devices and network will be provided under OSV Management 

Contract. 

 Office Supplies and Materials: Estimated at $5,000 in year 1 with an average annual increase 

of 2% due to increases in enrollment. 

 Professional Development, Admin/Board: Assumes approximately $5,000 per year for the 

Principal, CEO and Board. 

 Dues, Licenses, and Subscriptions: Assumes dues to MA Charter School Association at 

0.00222 of tuition revenue plus $1,000 annually for miscellaneous subscriptions and dues. 

 Fundraising: Cost to develop professionally designed flyers, folders, and materials for 

presentations to potential donors. Y1 estimated at $2,500 increasing by 2.5% each year. 

 Recruitment/Advertising: Estimated $20,000 in POP and then $2,500 each year afterward.  

 Travel Expenses for staff/Board: Estimated at $1,000 per year for school visits, training, etc. 

 Bank Charges – Current (Short Term): None assumed at this time 

 Other: OSV Management Contract: The budget assumes the development of a management 

contract between OSA and OSV under which OSV will provide support for such functions as 

accounting, finance, human resources, development, and information technology. 

Preliminary costs are estimated at 5% of tuition in Y1-Y3 increasing to 6% for Y4-Y5. 

Although the final agreement needs to be negotiated we believe that OSV’s established 
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support departments have both the capacity and competency to manage the administrative 

functions of the school, and can provide high quality support at a lower cost than if the 

school were to go out and hire these types of resources directly.  

 

Instructional Services 

 Salaries – Teachers: Y1 budget assumes 6 FTE general education teachers based on 

enrollment projection of 120 students and classroom size of 20. Budget assumes average 

annual salary of $45,000. Y2-Y5 teacher resources (general education, special education) are 

increased each year in support of increased enrollment, grades offered and estimated 

student needs. All estimates include a 3% COLA increase each year for all staff. 

 Salaries – Other (Professional): Y1 budget assumes 1 FTE for such areas as special education, 

Title I, ELL/ESL; beginning average annual salary of $45,000. Resources increase as student 

enrollment and need increase. All estimates include a 3% COLA increase each year for all 

staff. 

 Salaries – Paraprofessionals: Y1 budget assume 6 paraprofessionals; 1 per each general 

education teacher Average annual salary assumed at $25,000 with a 3% COLA increase each 

year for all staff. Y2-Y5 budgets assumes paraprofessionals for general education are added 

at the rate of 1 per classroom for grades K-4, then 0.5 FTE for grades 5-6. 

Paraprofessionals/Inclusion associates for special education students are increased as 

special education teachers are hired at a rate of .5 FTE per teacher beginning in Y3. 

 Contracted Services, Instructional: For Y1-Y5 the school will contract for services such as 

Speech and Language (S&L) and Occupational and Physical Therapy (OT/PT). Budget 

assumes $12,000 in Y1 increasing to $20,000 by Y5.  

 Instructional Technology in Classrooms: Y1 assumes cost of $6,000 per 4 classrooms for 

computers/learning devices for students and $5,000 for initial AV equipment for the school. 

Y2-Y5 assumes $12,000 each year based on projected addition of 2 new classrooms. 

 Instructional Supplies & Materials: Y1 assumes cost of $750 per student and $15,000 for 

initial cost of math curriculum. Y2-Y5 assumes $30,000 ($750 per student) for new incoming 

grade and $300 per student for existing enrollment. 

 Testing & Assessment: Budget assumes $1,500 per classroom for grades K-3; assumption 

increases to $4,000 for grades 4-6 classrooms added in Y3-5 for testing and assessment. 

Also included on this line is an estimated cost of $5.00 per student/year for a student data 

management system, 

 Professional Development, Instructional: Estimates average $1,500 per teacher per year. 

Much of our PD will be facilitated by Expeditionary Learning, but this allocation ensures 

sufficient funds for high quality external PD in addition.  

 Other: Expeditionary Learning - the partnership between Expeditionary Learning and OSA is 

budgeted to continue through Year 5. 
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Other Student Services: 

 Salaries – Other Student Services: Assumes hiring 0.5 FTE nurse in Y1 at an average salary of 

$45,000. A 3% COLA is assumed each year 

 Health Services: Supplies for school nurse; student cots, first aid supplies, etc. Assumes 

$1,000 in Y1 with cost increase of 5% per year for increased enrollment 

 Student Transportation (to and from school): Beginning in Y3 the school will provide 

transportation. The estimated cost includes costs of drivers, fuel, maintenance, and 

insurance for two buses. 

 Food Services: The budget assumes that the school will enter into an agreement with OSV’s 

culinary division to provide food services. It is also assumed that there will be a net zero 

effect on the school’ financials under this contract; revenues received from students/federal 

funding are equal to cost from OSV. The only revenue budgeted from food services was the 

estimated reimbursements for Free/Reduced Lunch and Breakfast so these are shown as 

costs in order to be neutral to school’s financials. 

 Other - Enrichment programs: 

o Field trip costs are estimated at $1,000 per classroom in each year 

o Contracted services from OSV for art, music and discovery adventures for students. 

Y1 assumes approximately 1,425 hours of instruction at an estimated cost of $20 per 

hour. The cost increases each year based on enrollment/number of required staff and 

cost increases for labor and materials. 

  

Operations and Maintenance of Plant 

 Utilities: Estimated based on square footage. 

 Rental/Lease of Buildings & Grounds: The budget assumes the school will lease facilities 

from OSV in all years. The rate for Y1-Y2 is based on the school being located in existing OSV 

facilities; the rate for Y3-Y5 is based on preliminary estimates for the lease of renovated or 

newly constructed facilities. The lease rate also includes all maintenance of any school 

buildings and grounds as this will be provided by OSV’s facilities department. 

 Rental/Lease of Equipment: Assumes $6,000 lease per copier, 1 in Y1, 1 more added in Y3.  

 Acquisition of Capital Equipment: Furniture and Fixtures will need to be purchased in each 

grade as student enrollment increases and school services expand. In addition, in Y2 the 

school has budgeted to purchase 2 buses to provide student transportation. 

 

Fixed Charges: 

 Payroll taxes: Assumes 3% of total cost of salaries to cover payroll taxes based on fact that 

given the OSV management contract there are very few non-instructional staff. 

 Fringe Benefits: Includes health care related benefits; assumed at 13% of salaries in Y1. 

Benefit costs are estimated to increase by 10% each year which results in fringe rate 



52 

increase of approximately 1% each year. These estimates are based on OSV’s current cost 

experience. 

 Insurance (non-employee): Estimated at $15,000 in Y1 with 5% annual increases thereafter.  

  

Community Service and Dissemination: 

 Dissemination Activities: Estimated costs for hosting visitors and sharing best practices with 

other educators. 

 Civic Activities: Estimated costs for family events and communication, and work with local 

organizations. 

  

Contingency Fund: 

 As a preliminary budget, there are numerous risks to both projected revenues and 

expenditures. For this reason a contingency fund has been budgeted. The contingency fund 

for Y1-Y3 is equal to 3% of total operating revenues; this increases in Y4-Y5 to 5%. 

 

 


