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House op Representatives, May 13, 1868.

The Committee on Education, to whom was referred the Order
of January 8, relating to the expediency of providing by law
that corporal punishment shall not be inflicted upon any
female pupil in any of the public schools of the Common-
wealth ; and also the Order of January 9, relating to the
expediency of prohibiting corporal punishment in all the
public schools of our State, have considered the subject, and

That, while they are convinced that the practice of corporal
punishment is unwise, unnecessary and demoralizing in its
effects upon both teachers and scholars, nevertheless, believing
that full power to banish it from our public schools is now
vested in school committees, and, further, that the time and
the manner of dealing with the question should be left to their
discretion, they report that it is inexpedient to legislate on the
subject.

P. D. BROWN,
Of the Senate.

D. A. GODDARD,
GEO. E. ALLEN,
L. A. ABBOTT,

CommoiuucrtUl) of iltassarljusctts.

REPORT
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The undersigned, members of the legislative committee on
Education, herewith present their Minority Report, in favor of
the entire abolition of corporal punishment in all of the schools
of our State, without regard to age, color, race or sex. In pre-
senting a few of the many reasons for the abolition of corporal
punishment, we intend to be just, assuming that justice belongs
to the scholar as well as teacher. In defining corporal punish-
ment, we mean any punishment which produces physical pain.
School government, to be really effectual, should consist of
kindness, parental love and affection, which guides only by a
desire to interest as well as instruct the pupil. The teachers
who possess these qualifications, never resort to corporal pun-
ishment, but, with a firm and loving nature, study the indi-
vidual character of each pupil under their charge, in regard to
constitution, temper, capability, peculiar sensibility and mental
endowment.

But the question may be asked, “ Why seek for legislation in
the matter, when the subject should be left to district com-
mittees ? ” We reply, “For the simple reason, that members
of the school board are too much influenced by the opinions of
teachers who have so long revelled in the debasing practice of
corporal punishment that the system has almost become a part
of their nature.” When first the school committee man enters
upon his duties, he revolts at the idea of the sharp ring of the
rattan or ferule as a means of discipline upon a human being,
and the demoralizing influence upon his own mind of such
treatment; but the teacher says, “ It must be ; we cannot dis-
pense with the rod entirely, for it is absolutely necessary in
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extreme cases, but we desire you to understand distinctly that
we never use it except it is positively required as a ‘ last
resort;”’ and the committee man quiets his mind with the
belief that all is right, and that we have the best schools and
teachers in the world. Those words, “ last resort ,” so often
used by teachers, should, in nine cases out of ten, read, “ first
resort as thousands of children could testify from the experi-
ence of year to year.

But we propose to give a few of the many reasons why, in
our judgment, corporal punishment should be abolished by
legislation. If left to teachers it will not be done, at least for
many years; they love power; they cling to authority in this
matter as if their lives depended upon it. In their teachers’
meetings, if one of their number happens to suggest that it
might be dispensed with, the idea is scouted at once. “ What,
take away from us this ‘ last resort ’ in an extreme case ; shall
it be said by the community that we have been doing wrong all
our days; that we have whipped little boys and girls to no pur-
pose ; away with this sickly sentimentalism, and retain the
power. A good teacher never whips unless he is obliged to.”
And thus good teachers, who seldom if ever whip, are placed
in the same boat with the bad teacher,, and are obliged to take
their average share of the obloquy attendant on the same.
Again, legislation is required

, because teachers of Massachu-
setts are constantly arguing that it will not do to take away the
power, when the same argument was used by officers in the
army and navy, and it was found that while left to boards of
navy and army officers to decide, the rod would not be abolished.
The acting officers were saying from time to time to the naval
and army boards: “ There will be mutiny if you dispense
with it; why, our lives will not be worth anything.” Conse-
quently, congress steps in and passes a law abolishing the
brutality. Just so it is with the majority of our school district
committees. They are influenced almost entirely by the teachers
in the matter, and therefore we propose that the legislature
should step in and pass a law abolishing the brutality. Corporal
punishment should be abolished by law, because thousands of
parents desire it. The numerous petitions which have from
time to time been presented by parents for its abolition is a
strong reason, because we believe the teacher, acting in “ loco
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parentishas no right to use a form of discipline in school
,

which the parent does not use at home. The fact that many
parents have taken their children from our public schools, and
sent them to private schools, is evidence that the system is
faulty. Again, how absurd is the idea that any teacher can
have towards a child true parental feeling, or at least such
feeling as the mother holds towards her offspring.

Legislation is required, because of the great contrariety of
opinion among teachers, as to the class of children requiring
the most severe discipline; some contending that the children
of the poor and ignorant require the most, on account of their
severe discipline at home, while other teachers contend that
the children of the rich and favored are petted so much at
home that they need the most physical chastisement; and thus
a child of either named class receives chastisement at school,
according to the peculiar views of the teachers in different
rooms. The child enters the lower class, and the teacher has
his idea of parental government; the next room the child
enters in his upward progress, the teacher chastises according
to his view, and thus the scholar is meted out to each teacher
to receive the “ ultima ratio legum ” of the teacher’s opinion,
whether true or false. We submit that this is an important
view of the case ; that* if the true principle of government is
for the teacher to be enthroned in the affection of the pupil

,

this great contrariety of opinion among teachers has done last-
ing injury to many children, and will continue to do so as long
as the law allows corporal punishment our public schools.
Legislation is required, because teachers cannot always tell how
long a child will bear punishment before yielding, and the
amount of physical force required (being left to the discretion
of the teacher,) is often abused. The timid child will naturally
show more grief, when punished, than the resolute boy, who
will often hold out even after his mind is convinced. The
heart, affections and conscience of neither are really made bet-
ter by the whipping, for both extremes are liable to abuse ;

either of timidity, which often produces deception, or of per-
sonal conflict between the teacher and pupil.

The Rev. Dr. Sharp says, “ The most turbulent and unruly
children you can find anywhere are those who are beaten most
frequently and most unmercifully.”
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Galloup says, “ Children more often act from impulse than
from premeditation, from thoughtlessness thanfrom design, and
yet how often is the wrong act put down as a crime, the wrong
doer treated as a crimnal, while the intent to do evil, which
alone constitutes crime in the eyes of all laws, human and
divine, is wanting.”

Teachers are often more in fault than their pupils, even to
the cause of the offending, for they threaten out of place and
time, become rude and impatient, and indulge in tenderness at
one time and extreme severity at another. They often whip
for little things, done in buoyancy of spirit, and pass by offences
of greater magitude.

Legislation is required
,

because some teachers whip in anger,
and under great excitement; in fact, such is the nature of the
human mind, either in the adult or in the child, that anger
excites timidity, or the opposite feeling of moroseness and
revenge. Legislation is required

, because teachers are liable
to misjudge, and whip the child who may have committed an
error without any wrong intent, equally severe with the child
who has committed great wrong intentionally.

Lyman Cobb, A. M., illustrates this in a work published by
him, as follows :

—“ I visited a school, a few years since, intend-
ing to spend an hour or two with the teacher and his pupils.
Soon after I entered the school-room the teacher called out a
class of boys to be exercised in that 4 ancient and honorable ’

business of learning to spell. The teacher had just commenced
in his school the system of having the pupil pronounce the word
after him before he began to spell it. As the class proceeded
in spelling, several of the boys, unaccustomed to this new sys-
tem, commenced to spell the word before pronouncing after the
teacher. After six or seven boys had made the mistake, (which
was done of course wholly from the force of habit in spoiling on
the old plan, without pronouncing the word,) the teacher said,
in an angry tone, 4 The next boy who misses, I will punish.’
I was shocked at the injustice of this course on the part of the
teacher. Had the announcement been made at the commence-
ment of the exercise, and had he whipped every boy, beginning
with the first who made the mistake, there would have been
some show of justice, and at least of impartiality, whatever may
be said of the expediency, necessity, or humanity of his con-
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duct. Very soon a lovely boy, about ten years of age, of rather
a delicate form and nervous temperament, failed to pronounce
the word. The teacher said to him, angrily, ‘ Come up here.’
In an instant his little delicate frame was in a state of nervous
tremor. He begged the teacher not to punish him. He said,
in the most pitiful and entreating manner, again and again, ‘ I
will remember,’ but to no purpose. The teacher took his thin
and slender hand in his, bent it in such a manner as to expose
the most sensitive part of it to the blows, and then beat it with
a long ferule, the dear boy, at each successive blow repeating
with piteous cries, ‘ I will remember, oh, I will remember,’ to
which the humane teacher responded, ‘ I am afraid you wont
remember.’ The eyes of every boy in the school were directed
to this unfortunate lad, and every countenance clearly indicated
that the whole school sympathized with the boy, and disap-
proved of the teacher’s conduct. I became so much affected
that I took my hat and left the school-room. Even now, while
writing this paragraph, I seem to hear the almost heart-rending
cries and entreaties of that beautiful boy. Strange as il may
seem

,
at the very next school convention which I attended, this

teacher set forth in glowing colors the ruinous consequences
which ivoidd result to our Stale and nation

, if corporal punish-
ment should he abolished! ”

Corporal punishment should be abolished by law, because of
the great difference of opinion of teachers and of district com-
mittees, as to the proper age to whip. In some Slates it is
abolished in all primary districts,—in girls’ schools,—while in
our own State it is allowed in schools of all grades. The testi-
mony of many medical men has been given in evidence that
very young children have been injured for life by the whippings
received in school. If such be the fact, which we do not doubt,
it seems to us another strong reason why the law should abolish
the practice. Just so long as whipping remains recognized as
a part of school discipline, cases of excessive punishment will
continue to arise. The principle of fear which it engenders,
belongs to a savage and not to a civilized race. It is a disgrace
to feel that while civilization lias advanced this oft-abused power
has been allowed to continue in our schools, in place of appeals
to the higher faculties and impulses.
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In Quincy’s History of Harvard University, we read the
following :—“ Touching discipline, the course of studies, and
the nature and efficiency of literary instruction, in the college
during the seventeenth century, our means of information are
limited and unsatisfactory. Its discipline, unquestionably,
partook of the austerity of the period, and was in harmony
with the character of the early emigrants. Tradition repre-
sents it to have been severe, and corporal punishments to have
been among the customary sanctions of college laws. The
immediate government kept no record of their proceedings.
The tutors chastised at discretion, and on very solemn occa-
sions, the Overseers were called together, either to authorize or
to witness the execution of the severer punishments. Judge
Sewell, Indus diary, relates an instance of the mode in which
these were inflicted, illustrative of the manners of the age,
and of the discipline of the college. It occurred in 1674. The
offence was ‘ speaking blasphemous words.’ After examina-
tion by the corporation, the offence was submitted to the Over-
seers for advisement. The offender was sentenced to be ‘ pub-
licly whipped before all the scholars,’ to be £ suspended from
taking his bachelor’s degree,’ and ‘ to sit alone by himself
uncovered at meals, during the pleasure of the President and
Fellows,’ to be obedient in all things, and, in default, to be
finally expelled from the college. The execution of the sen-
tence was no less characteristic than its nature. It was twice
read publicly in the library, in the presence of all the scholars,
the government, and such of the Overseers as chose to attend.
The offender having kneeled, the President prayed, after which
the corporal punishment was inflicted; and the solemnities
were closed by another prayer from the President.” (See
Pierce’s History Harvard University.) “ There is no reason
to suppose, that there was anything revolting in this, either to
the opinions or the feelings of the age or country. On the
contrary, it was in strict accordance with the habits and gen-
eral notions of discipline prevalent at the period. These
formal inflictions gradually grew out of use ; but more than a
century elapsed after the foundation of the college, before cor-
poral punishments were obliterated from its code.” The law
authorizing fines and corporal punishment in Harvard Univer-
sity, at the time such punishments were allowed there, reads :
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“ It is hereby ordered that the President and Fellows of Har-
vard College, for the time being, or the major part of them,
are hereby empowered, according to their best discretion, to
punish all misdemeanors of the youth in their society, either
by fine, or whipping in the hall openly

, as the nature of the
offence shall require, not exceeding ten shillings or ten stripes
for one offence; and this law to continue in force until this
court or the Overseers of the college provide some other order
to punish such offences. The magistrates have passed this
with reference to the consent of their brethren, the deputies,
thereunto.” Voted in the affirmative, October 21, 1656,
When the unmanly practice of corporal punishment was abol-
ished, suspension and expulsion were substituted, and the
pupil whose conduct was detrimental to the college was obliged
to leave the same. The undersigned believe the same principle
should be established in our public schools.

Force is always a stimulant to antagonism ; force appeals to
the baser passions ; force invariably excites a corresponding
feeling in the mind of the child, or of the adult.

Corporal punishment should be abolished by law, because
children are often whipped for not getting lessons, which they
have not the mental capacity to learn. This is one of the most
disgraceful things in our public schools. Children of feeble
minds, and of no less feeble bodies, are often made to suffer,
for what in reality they cannot help. God has not made them
with the same capacity of some of their fellows, and conse-
quently they must be whipped into the knowledge. Oh ! how
true it is, that the ambition of many a poor child has been
prostrated, or a lying spirit engendered, by the whippings
received in schools. Many children cannot learn their lessons
from fear that if they fail they shall be punished ; particularly
is this true ,of the naturally timid child, whose memory almost
becomes paralyzed under such fear, when the smiles and
encouragement of the teacher' would produce the opposite
effect. And yet the incompetent teachers (who are many,)
continue to whip for failure in lessons, assuming that the child
is stubborn, or lazy, and (to their shame be it said, and to the
shame of some of our school boards,) it is still allowed in
many of the schools of our State. Can it be that we live in a
Christian age, and such inhumanity exists ? It is said, that
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Mrs. Wesley, the mother of John and Charles, was a woman of
singular talents and rare excellence ; so learned, that she was
able to prepare her sons for college. She had the chief educa-
tion of her numerous children. One day her husband, the
worthy rector of Epworth, was busy with his learned labor,
probably with his “ Commentary on Job.” Mrs. Wesley was
teaching the children in the same room, and had occasion to
repeat, again and again, the same lesson. Mr. Wesley, perhaps
a little irritated by his abstruse studies, arose and said with
much feeling, “ My dear,, why do you teach the child the same
thing hventy times over ? ” She replied, with feminine meek-
ness, “ Because, my love, nineteen times won’t do.”

Spencer says: “No one can compare the faces and manners
of two boys, the one made happy by mastering interesting
subjects, and the other made miserable by disgust with his
studies, or incapacity, producing consequent failure, by cold
looks, by threats and punishment, without seeing that the
disposition of the one is being benefited, and that of the other
greatly injured. Whoever has marked the effect of intellectual
success upon the mind

,
and the power of the mind over the body,

will see that in the one case, both temper and health are favor-
ably affected, whilst in the other there is danger of permanent
moroseness, of permanent timidity, and even of permanent
constitutional depression. To all which considerations we
must add the further one, that the relationship between
teachers and their pupils, is, other things equal, rendered
friendly and influential, or antagonistic and powerless, accord-
ing as the system of culture produces happiness or misery.
Human beings are at the mercy of their associated ideas. A
minister of pain cannot fail to be regarded with a secret dislike,
and if he causes no emotions hut painful ones, will inevitably
be hated. Conversely, he who constantly aids children to their
ends, hourly provides them with the satisfactions of conquest,
hourly encourages them through their difficulties, and sympa-
thizes in their successes, cannot fail to be loved; nay, if his
behavior is consistent throughout, must be loved. And when
we remember how efficient and benign is the control of a
master who is felt to be a friend, when compared with the con-
trol of one who is looked upon with aversion, or at best indiffer-
ence, we may infer that the indirect advantages of conducting
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education on the happiness principle, do not fall far short of
the direct ones. To all who question the possibility of acting
out the system here advocated, we reply as before, that not
only does theory point to it, but experience commends it. To
the many verdicts of distinguished teachers who, since Pesta-
lozzis time have testified this, may be here added that of Pro-
fessor Pillans, who asserts that, ‘ Where young people are
taught as they ought to be, they are quite as happy in school as
at play, seldom less delighted, nay, often more, with the well
directed exercise of their menial energies, than with that of
their muscular powers.’’ Pestalozzi loved to train poor chil-
dren to exertion, by forbearing and assiduous discipline, and
by the ever powerful stimulus of love. He aimed to possess
himself of their hearts, and from that point produce everything
noble and great in humanity.”

Demotz, the great reformatory teacher says, “ Every child
has a good side to his character by which he may be approached,
and through which his feelings may be touched and softened ;

and, if this only be carefully studied, and means earnestly
sought by which the teacher may gain influence over him,
assuredly they will be found, if the appeal be madefrom heart
to heart-.”

Dr. Morrill Wyman, who has ever seconded the efforts of
one of the undersigned in the cause of the abolition of corporal
punishment, says:—

Should corporal punishment in schools be forbidden by law ?

The right to punish corporally, children and marriageable females in
schools, is derived from the English common law, which also authorized
the whipping of wives and apprentices.

There is no statute in Massachusetts for the protection of children
against excessive punishment in school.

Corporal punishment should be defined as defined by the Cambridge
School Board: “any punishment intended to act through the production
of bodily pain.”

It should be forbidden by law with regard to girls, and be either for-
bidden with regard to boys or allowed only after mature deliberation,
with the consent of the school committee and parent or guardian in each
case first obtained.

Corporal punishment is unnecessary.
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The best teachers govern without it. It benefits poor teachers only,
and these are not wanted in our schools.

The school children of a whole nation have been governed without
it. In the schools of the Netherlands, confessedly the best in Europe,
not a blow has been legally inflicted for nearly half a century. In
Prussia, Austria, France and Netherlands, children in school are under
the protection of statute law. It is abolished by statute in New Jersey.

Not a blow has been inflicted upon a girl in the grammar schools of
Cambridge, containing nearly 3,000 children, for a year and a half, and
is now forbidden for girls in all the schools. The discipline is good.

No corporal punishment is practised nor found necessary in Sabbath
schools where the most neglected children of the lowest classes are or
should be collected.

Corporal punishment of marriageable females is practised in the
schools of Massachusetts for failure of a lesson. Such practice should
be made a misdemeanor and the remedy summary, because it is unnec-
essary and shocking to the community.

AVhipping has ceased in the penitentiaries of Massachusetts and in
the State prison for more than ten years; it has ceased on ship-board
and is not practised upon wives or apprentices.

It is not in accordance with the present stage of civilization in this
State.

There is no more reason to believe that school children cannot be
governed without the whip than there was that sailors or negroes or
felons could not be governed without' the whip.

Arguments for the continuance of the use of the rod drawn from the
practice of a half civilized nation more than 2,000 years ago are not
available at the present day.

The English Poor Law Board for the government of pauper children
has enacted the following laws :

Art. 142. No male child shall be punished by flogging whose age
may be reasonably supposed to exceed 14 years.

Art 140. No corporal punishment shall be inflicted on any male
child until two hours shall have elapsed from the commission of the
offences for which such punishment is inflicted.

Art. 138. No corporal punishment shall be inflicted upon any
female child.

Punishment is to be inflicted only in the presence of the master and
schoolmaster; a record must be kept of the particulars of the offence
and punishment, and laid upon the table at every ordinary meeting of
Guardian and read to the Board.
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The children in our public schools should have at least as much pro-
tection by law as is allowed to the pauper children of England.

It is injurious to the pupils.
The sensitive, delicate and good children, who are in fear of being

whipped for failures, are most likely to fail and therefore most likely to
suffer.

The delicate and nervous in their organization are most likely to be
uneasy and therefore to be whipped for the organization given them by
their Creator.

Females, inasmuch as they are more sensitive, more excitable, more
subject to changes and diseased actions during their school life, are
more likely to suffer injustice from unwise teachers, and more likely
than boys to be injured mentally, morally and physically by corporal
punishment.

The period of second teething, from six to twelve years in both sexes,
is a period of development, excitement and irritation, it should be borne
in mind by parents and teachers.

Those children, especially boys, who are naturally morose, when
treated harshly become sullen and have wrongs, fancied or real, for
which they not unfrequently retaliate upon society for the rest of their
lives.

Corporal punishment has an injurious effect upon good children,
especially girls, who commit no faults for which they are whipped. To
see, hear or know that their mates are whipped, is so shocking to them
that children have been removed from school for no fault of their own
and deprived of their rights to avoid it. Some teachers deride this
sensitiveness in children as sentimentalism. We have no right to
destroy their humanity.

If the punishment is secret it is liable to fearful abuse, if public it is
a gross outrage upon the good; we might as well compel the commu-
nity to witness executions.

Children cannot choose their teachers ; they must submit to suffer in
body and mind if the teacher is unskilful; the suffering of the body
can be prevented by the enactment of a law, and the unskilful will be
driven from the profession. Children should be protected by statute
law from bad teachers as the community is protected by law from bad
men.

The use of corporal punishment in schools teaches children thatblows
are just and proper for the punishment of trivial faults, even in the
case of marriageable females; it will also teach them that they them-
selves may inflict blows upon those who have committed faults against
them.

It is injurious to the teachers.
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Corporal punishment demoralizes the teacher. It is a law of human
nature that he who frequently causes pain and suffering with the intent
to cause pain and sufferingbecomes callous to the suffering he produces ;

his power of measuring it is diminished. History is full of instances.
It is seen in criminal courts. Judges have been removed in conse-
quence—schoolmasters are no exception to this law.

He who invents instruments for the purpose of producing pain and
with it produces wales and stripes, and extorts screams from females, is
already to a certain extent demoralized.

That it is injurious to teachers is shown by their levity in regard to
whipping, their declarations made, that a whip should be kept and used
in a school-room as a whip is kept and used in a chaise, thus ignoring
the reason and moral nature of children; that to distinguish between
boys and girls in this punishment is unjust to the former; that teachers
should keep no record of their punishments; that they should be respon-
sible to their own consciences only, and that if they are prohibited from
the use of one kind of punishment they will resort to others even worse ;

that those children who suffer by blows from vicious or ignorant parents
at home can only be governed by blows in schools.

The sickening record of the cruelties practised in Girard College
proves the necessity of law to protect teachers and children.

Unskilful, indiscreet young men and women are invested with this
kind of punishment the moment they enter the school and are liable to
do great wrong during their first days of service. A young woman in
a Cambridge school, within four days from her entrance into it, com-
mitted an indictable offence upon a little girl.

The temperament of a teacher, his religious belief as to the suffering
of the body for the good of the soul, his views as to the nature of
offences and their relation to the majesty of God, has led to great
cruelty.

Female teachers, who are more excitable than males, less equable in
temper, and more liable to mistakes in consequence, would be greatly
protected from the commission of wrong by a statute prohibiting corporal
punishment.

It is notorious that the number of prosecutions of teachers has
greatly increased, not only in consequence of the increase of the number
of punishments, but also because the teachers are now more carefully
watched.

The community in Massachusetts is averse to corporal punishment.
This is shown by the general movement upon the subject, the declara-
tions in newspapers, secular and religious, in sermons, in the governor’s
message, in the report of the board of education, by the votes of com-
mittees where the question has been presented for decision, the frequent
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prosecutions of teachers, and their declaration at a public meeting that
the respect for them is diminishing. Especially is the whipping of
young women and girls opposed by the people. For the protection of
the teachers against the present feeling in the community a law should
be enacted.

What shall be done with incorrigible children ? The same that is
done under the corporal punishment system with incorrigible children,
and it is claimed that fewer children will be found incorrigible under a
system of kindness, reason, and restraint, than under a system of cor-
poral punishment.

If a child is injurious to the school he should be removed, for good
children have more rights in school than bad children. If a female is
so incorrigible as to require corporal punishment she is an unfit associate
for good girls.

If a child commit an offence against the law and become a criminal
he should be placed in the hands of the proper law officers. School-
masters should be the friends and teachers of youth, and not policemen.

If this law is enacted, all defence of corporal punishment will cease ;

teachers will govern by reason and moral power ; one of the narrowing
influences upon teachers will be removed; towns will demand better
teachers; the number and compensation of teachers will be increased,
and the incompetent and unskilful will be driven from the profession.

It will be found as in the Netherlands, in New Jersey, Cambridge,
and Syracuse, that the schools will be successful without corporal pun-
ishment, and the Commonwealth will be more honored, and stand higher
in the scale of civilization.

%

Corporal punishment should he abolished by law, because
teachers often inflict it on the representations of others, instead
of their own knowledge; because it is often practised as an
example; because teachers often punish hastily; because chil-
dren are often flogged for truancy, and, by excessive punish-
ment, made to hate school, without being reformed; because
the least guilty are often punished, while the deceitful and real
offender escapes; because it oftentimes awakens revengeful
feelings; because it hardens the heart of some, and creates an
unmanly fear in others; because it is demoralizing alike to the
teacher and scholar; because , ivherever it has been abolished
by laic, the effect has been salutary. In Prussia, in Holland, in
Austria, in France, in Syracuse, New York, and New Jersey,
abundant evidence can be shown, that so wedded were teachers
to this practice, that legislation was considered necessary ; and
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the taking from the teacher the power, by law, has established
the principle of humanity on a firm basis, which cannot be
shaken.

Corporal punishment should be abolished by laiv, because
teachers are constantly talking about their experience, when it
is well known they do not, in a majority of cases, invent plans
to avoid the use of the rod, but resort to it as the quickest
form of government, instead of employing the more efficient
and elevating power of reason and conscience. The really
kind, humane teacher is obliged to bear the stigma of this old
“ barbaric experience ” of the inhumane teacher, (which covers
“ a multitude of sins,”) and thus becomes involved in the
wrong, in the eyes of the public, with the supercilious teacher.

Corporal punishment should be abolished by laiv, because it
very frequently produces physical injury to the child, which
may be felt in after life, and of which the teacher cannot be a
proper judge. A distinguished writer says: “We sometimes
attribute the misconduct of children to perverseness and ill
temper, when it is really occasioned by causes over which they
have no control, such as indigestion, derangement of some of
the bodily functions, augmented by the particular state of the
atmosphere and other things. In such a condition they feel
unpleasantly, and having but imperfect development of the
moral character, and little self-control, they are unamiable and
cross. With adults , we follow Shakspeare’s advice, that such
‘ little faults proceeding from distemper should be winked at; ’

but children are noticed, instead of being left unobserved, and
perhaps punished, instead of being pitied or reasoned with , and
thus become sullen, impatient and rude.”

We might go on, and give many more reasons why a law
prohibiting corporal punishment in the schools of our State
should be passed ; but time or space will not allow. We pre-
sent, instead, the opinions of a few practical educators before
closing this Report.

In March, 1866, Edward Shippen, Esq., President of the
School Board of Philadelphia, (a gentlemen whose experience
is second to none in this country,) wrote to one of the under-
signed as follows ;

“ I am satisfied that many a boy has been
made sullen, morose and obstinate, beyond his nature, by the
whippings received at school, and I know of no case in my
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experience of real, substantial benefit to a boy by whipping. I
do not at all advocate the rule of birch. The punishment of
girls in the way indicated at your grammar schools is unheard
of with us in Philadelphia.

“ I do not find corporal punishment meets with favor as a rule
with our teachers. In some wards the directors have forbidden
it peremptorily, and with marked success. Ido not believe it
to be essential to discipline, and where it has been abolished,
nothing would induce the directors again to sanction it. lam
not saying too much in making this declaration. The public
sentiment, too, is becoming averse to corporal punishment. If
it could so be that we had all teachers of excellent tempers,
and of calm and deliberate judgment, the rod might be with
better reason used. But this we can never expect. I think
there are but feiu teachers with whom it is desirable to trust
the rod; and the same may be said with equal force as to
parents. lam not an advocate of governing by fear, and, after
all, that is the rod’s argument. Kindness, firmness, mildness,
affection, will do a thousand times more real good with an
obstinate and bad child, than the fear of the rod. This is the
result of my many years of school duties. Ido not believe
that fear induces obedience on the part of a wilful boy, and
even if it does invite a temporary discipline, it makes the boy
no better; he is still bad at heart. If to such a boy you apply
the rod, you make bad worse. I am much inclined in all
schools to urge the entire disuse of corporal punishment, and
hope the time is not distant when the schools of our land will
abolish this relic of English barbarism entirely. In olden
times, when schoolmasters had to be imported from England,
they brought over with them'those rigorous principles which
had been instilled into themselves at home. The rod was one
of these.”

In February, 1867, Mr. Shippen writes: “ Since my former
letter to you on the subject of corporal punishment in schools,
I have thought much upon the matter, and have made many
inquiries of teachers and others, with the view of correcting any
error in facts, or opinion, if I had been so at fault. The result
is, that I am more than ever satisfied with the views I expressed
to you. The school is no place for the rod ; it belongs to the
parent alone. I know custom has sanctioned it since the time
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‘whereof the memory of man runneth not to the contrary.’ It
becomes simply a question whether such punishment benefits a
child in reality; whether after the rod’s use, the child is a
better child ; whether the birch has instilled into the recipient
any desire to do better in the future, or whether it has caused
repentance for error. If the rod could produce these results,
then what an efficient instrument it would be in the Sunday
school, in church, in prison, with old and young, then it were
better than sermons, lessons, essays and tracts. But does it
benefit a school ? Does it benefit discipline ? If it ever does,
which I greatly question, it is through fear, and fear alone. Is
corporal punishment a necessary evil ? I know how hard it is
to eradicate long established customs, and how equally difficult
to do away with notions founded upon mere custom. My own
experience in the public schools of this city, as an active direc-
tor and controller, teaches me that he who cannot maintain
efficient discipline in his school by winning the love, respect
jnd esteem of his pupils, is not entirely fitted for all his pro-
fessional duties, and should give place to those who can govern
without the rod. Teachers here have predicted all the evils which
the mind may conceive of, as consequent upon the abandon-
ment of the rule of birch. Now, after bending their efforts for
discipline in other ways, they could not be induced to resort to
the old punishment. This, I believe, will be the testimony of
the great mass of teachers in this city. In many of our wards
whipping has been long forbidden; in some, simply discon-
tinued; in a few, yet permitted. For years while at school, no
rod had been laid upon me; at last, I received it for an offence
of which I was in no wise guilty. I had been whipped—it was
enough—it was perfectly indifferent to me afterwards whether
the punishment was renewed or not. A single misuse of the
rod will do lasting injury to a child ; a word of kindness may
make an impress upon the heart capable of receiving good in
tender years, and like the well planted and cultivated seed will
in due time yield beautiful and bountiful fruits and flowers.
No longer is it permitted that seamen shall Joe flogged—we
justly revolted at the idea that the rod of the master could fall
upon the slave, and yet, we permit the teacher to hold the
instrument of torture over the tender, delicate child, the young
and manly boy, even our own children ; yes, and be it said with

3
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regret, over the softer sex. Whatever the despots of Europe
may sanction, how long soever they may use the whipping
gown, and make the child kiss the rod which smites it, I feel
happy in the belief that it will not be long before severity will
yield to kindness in all the schools of our land.”

The same gentleman writes in February, 1868, (a portion
only of his letter we give,) as follows:

“ I do not know that I can add anything to my views con-
cerning corporal punishment, as heretofore expressed, except,
that as time passes along, I am better convinced that corporal
punishment at a teacher’s hand is unwise, impolitic, unneces-
sary, and highly injurious to children. So long as that system
of discipline is permissible, just so long will the great mass of
teachers , set in old ways

,
have resort to it, and to it alone. Nor

will they seek the moral influence or suasion, or other disci-
pline, until it is abandoned. Fifteen years of active experience
as school director, committee man, and controller of schools,
(during the last four of which I have held the presidency of the
Philadelphia Board of Education,) has convinced me that chil-
dren thrive better, mentally, morally and physically, without
the rod’s use in school. lam now prepared to say, and while
I do so very decidedly, I mean no offence to any teacher, that
those who cannot dispense with corporal punishment, are not,
in my judgment, so far as discipline is concerned, fully qualified
to perform a teacher’s whole duty. In Philadelphia there is
but one sentiment among those teachers who have been pro-
hibited the rod’s use, as well as among those who have volun-
tarily abandoned it, namely, that it is unnecessary.

“ You speak of your motion to prohibit the punishment of both
sexes. I cannot conceive of any sufficient reason why there
should be any discrimination in the matter. Igo so far as to
say, that if a boy or a girl is so bad, so obstinate, or perverse
that all other methods of discipline fail, then such a child is
unfit for the school and should find a fitting habitation in some
one of the many corrective public or private institutions. There
are such cases, I know, but their existence scarcely justifies us
in assuming that corporal punishment is essential to school
discipline. I have no language capable of expressing my hos-
tility to corporal punishment in public or private schools.
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Observation and experience have converted me from an earnest
advocate into an uncompromising enemy."

We have presented this gentleman’s views somewhat at length,
because his experience has been extended and his large, humane
heart, speaks the sentiment of every humanitarian in the land.
In February, 1867, Thomas Hunter, Esq., Principal of the Boys
Grammar School No. 35, New York, says, in regard to the
abandonment of corporal punishment in the school under his
charge: “In my succession to the principalship of No. 35, I
inherited the rod precisely as a king inherits his father’s sceptre.
I wielded my baton of power for years, without a thought that
there was anything improper in it, until one day I whipped two
boys whom I discovered, five minutes afterwards, to have been
innocent. No words can paint the grief and vexation I felt. I
asked the boys to inflict the same amount of punishment on me,
but they refused. I then'told them I would remit the punish-
ment the next time they deserved it. But still the idea haunted
me that I had done the boys great wrong. It was of little use
my saying, I meant it for their good; I thought I was right
at the time, etc. I kept repeating—a blow inflicted cannot be
recalled. If I had given ten, twenty, fifty demerits, I could
have remedied the injustice or mistake in a moment. Well,
this made me so cautious, that sometimes for a whole month I
did not use the rod at all. The subordinate teachers found me
so particular in investigating and demanding the most direct
demonstration of guilt, that many of them ceased to report for
punishment. They were thus thrown on their own resources.
I observed these classes ; I examined them ; and discovered
that they were the best classes in school. In short, I came to
measure the success or non-success of a teacher by the amount
of corporal punishment inflicted. The best teachers had none ;

the worst had the most. At last, the rod was limited to the
sustaining of new teachers. My new teachers were trained last
May. I will oppose, hereafter, the appointment of all teachers
who cannot succeed in discipline without the rod. Fifty immor-
tals beings must not be brutalized to make one teacher succeed
as a disciplinarian. My school has averaged 876 for the past
year. It has now a daily attendance of one thousand boys.
The highest classes contain youths from 14 to 21 years of age.
The order and effectiveness of Ike school are much superior to
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the same, when corporal punishment was used. But above all,
the “ esprit du corps” is infinitely higher. I might go on and
expatiate upon this subject con amore; but it will suffice to
state, that I could not be paid to take charge of a school in
which I was obliged to use the rod. It is a relic of mediceval
barbarism

,
when study was a penance, and a student an ascetic.

It has been abolished in the army and navy. It must be ultim-
ately abolished in schools.”

In March, 1868, the same gentleman writes: “In reply to
your letter of the 29th ult., I can conscientiously state that I
have never had occasion to regret the abandonment of corporal
punishment as a means of school government. On the contrary,
I am only astonished while reviewing the past, that I adhered
so long to this relic of barbarism, transmitted to us from mediae-
val ages when every lesson was made an act of penance, and
when every failure to accomplish arbitrary tasks, received the
penalty of physical castigation. Since the abolition of corporal
punishment, which was purely voluntary on my part, the
attendance has increased and the grade of scholarship advanced;
the moral standard of the pupils ,

has become higher and the views
of the teachers more liberal and enlarged. By removing the
rod, fear, the father of falsehood disappears, and a nobler and a
manlier spirit is created throughout the whole school. A sense
of honor is cultivated among the pupils; and the teachers,
thrown upon their own resources, quickly acquire the tact and
discretion, the judgment and self-command necessary to enable
them to govern with ease and effect. Thus instead of ruling as
the Russians do in Poland, by sheer force of terror, the scholars
are instructed to govern themselves ; and order, instead of pro-
ceeding from the teacher flows in pure and healthy currents
from within their own minds. lam amazed upon reflection
that I ever degraded my pupils, myself and my calling by raising
my arm to strike a child into whose nostrils God had breathed
the breath of life; in whose mind and heart he had planted
faculties and feelings susceptible to the slightest touch of kind-
ness. Every blow inflicted was a public impeachment of my
fitness for the position to which I had been called. Experience
teaches that even the lowest of humanity are not utterly de-
praved, and that the better and holier feelings of human nature,
particularly in the young, are not dead but dormant. The rod
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kills ; kindness awakens corresponding feelings ; and what duty
in life can be more exalted than to take charge of these poor,
ignorant, neglected waifs of society and teach them the differ-
ence between right and wrong, to love the one and to hate the
other ? It is impossible to whip them into a sense of duty.
They must be kindly led into the beautiful paths of righteous-
ness. The mean and the cowardly may appear reformed while
the rod is suspended “ in terrorem” over them ; but remove it—-
and it must be removed sooner or later—and behold the liars,
the cheats, the swindlers and the pests of society. But nine out
of ten boys are neither mean nor cowardly; they are high-
spirited and courageous; and whipping for acts merely mis-
chievous, for failure to recite correctly, or to maintain discipline,
is ruinous in the extreme, arousing evil passions and all that is
desperate and wicked in human nature. One simple fact influ-
enced me more than all else to abandon corporal punishment,
namely, able and experienced teachers never required the aid
of the rod, while inefficient and apprentice teachers could not
maintain good discipline without it. Why, I have often asked
myself, punish boys for the short-comings of their instructors ?

Is it right? Is it just? Certainly not, was the inevitable
reply. Many a time I felt that the teacher was more to blame
than the scholar. The substitution of moral suasion for corpo-
ral punishment has produced even belter results upon the chil-
drenof the poor and ignorant, than upon the children of the rich
and educated; for the contrast between the kicking andcuffingat
home, and the gentle kindness and uniform discipline at school
exerts the most beneficial influence upon their minds and hearts.
His father beats him in his anger, and the child sees and remem-
bers it; for a similar offence, his teacher, firmly, kindly and
gently reproves him, appealing to his reason and his feelings.
Does the boy not realize the difference ? He would be lower in
the scale of animals than a dog or a horse if he did not. The
very fact that all these physical punishments at home have
failed to make good boys, but on the contrary have made them
so bad that teachers are obliged to resort to similar means to
keep them in subordination in school, destroys the argument in
favor of corporal punishment most completely. They have been
whipped by their parents, and they are bad ; therefore we must
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whip them at school to make them good. A most lame and
impotent conclusion.

The board of education of New York City abolished corporal
punishment some two years ago in all primary schools under
their charge, in spite of the expostulations of certain parties
who prophesied that the schools would utterly break down,
and I will venture to say that the order and progress are as
satisfactory at present as ever they were.” This is the opinion
of another humanitarian and practical teacher ; but what say
the other teachers in the same school ?

Grammar School No. 35, >

New York, March 9th, 1868.)
The undersigned, teachers of No. 35, male department, in the 15th

Ward, cheerfully bear testimony to the fact, that, in their opinion, the
order, discipline and progress in study have not deteriorated by the
substitution of moral suasion for corporal punishment. But on ike con-

trary, the truth, integrity and moral tone of the pupils are much higher
than ever before. (Signed,)

Charles Gates, V. P. Mary Willard.
John M. Forbes. Cassie L. McFarland.
Robert Roden. Hattie A. Curtis.
Andrew J. Whiteside. Rebecca McFarland.
Arthur Forbes, Jr. Mary J. McKune.
Eliza M. Phelps. Mary F. Redfield.
Sarah E. Heybeck. Ella M. Hall.
Arabella Field. Carrie W. Rehorn.
Margaret Carlisle. Sarah E. Curry.
K. E. Jones.

Ought not this testimony to convince the most skeptical that,
if teachers would only bend their efforts to abolish the practice
of corporal punishment the result would be most beneficial to
our community and more in keeping with the moral progress
of our age ?

In March, 1868, the Rev. Samuel J. May writes from
Syracuse, N. Y., as follows;

I am exceedingly glad to learn from you and others, that the legis-
lature of Massachusetts have under consideration the entire prohibition
of corporal punishment in the schools of the State. lam confident that
the prohibition will lead to essential improvements in the discipline of
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children, and in the characters of teachers. It is now nearly a year
since our board of education peremptorily prohibited all kinds of corpo-
ral punishments in the schools of Syracuse. Several members feared the
effect of the measure. I myself advised that it should be adopted
privately—our order being communicated to the teachers only. This
was found to be impracticable; so the action of the board was made
public at once, through all the newspapers of the city. The first effects
were, as I apprehended they would be, troublesome. Several ill-dis-
posed children presumed upon what they thought' the inability of their
teachers, and set their authority at defiance. But, in due time, they
were made to feel that there was something worse to bear than the
Mows of a whip or a ferule. They were suspended. We soon began
to hear from one and another of our schools that the pupils were more
obedient to rules, and more interested in their studies. The teachers
had found the avenues to their consciences; had quickened their sense
of right; had waked up in them the desire to be good, and to improve
their opportunities to acquire useful knowledge. Last evening we held
the annual meeting of our board of education. The superintendent
made an elaborate report. In it he assured us that the disuse ofcorporal
punishments in our schools had been productive of excellent effects. And
in evidence that the discipline of the schools had been greatly improved
by the new methods of government, he stated the fact, that the number
of suspensions for misconduct, or persistent inattention to study, from
the Ist of May, 1866, to the 31st of December, 1866, when corporal
punishments were allowed, amounted to 453 ; but that in the course of
eight months after the order of the board, forbidding all such punish-
ments, only 58 suspensions had been found necessary. This must satisfy
the most pertinacious advocate of the whip and ferule that the discipline
of our schools has been improved by the entire disuse of such instruments.
Although many of our 130 teachers were disconcerted at first by our
prohibition of corporal punishment—did not see how they could manage
some of their pupils without it—l doubt if there are a dozen now who
would have the rod restored.

Such is the opinion of another practical man, who has been
connected with schools, as teacher and committee man, for
nearly half a century.

Professor Agassiz, in his testimony, said

My opinions on the subject are very decided, and those opinions
are in opposition to corporal punishment. I believe the sooner we
break away from this custom, the better it will be for the pupil,
better for the teacher, better for society, better for the community,
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and better for the general advancement of education and knowl-
edge. I have been a teacher all my life, and have taught in all
grades of schools, both public and private. I have had under my
instruction childten of all ages, and never resorted to the rod, or any
objectionable form of puni-hment. I am opposed to corporal punish-
ment, in schools of all kinds, and under all circumstances. No good
influences can possibly arise from such a system. It is demoralizing
alike to teacher and pupil. It must be humiliating for a teacher to
look back and remember that he had employed such a system in his
teaching. I have a distrust of, and antipathy for, any teacher who can-
not control a scholar without whipping. It is an established fact, that
education is practicable without physical punishment. All acknowledge
that we have in the community competent and successful teachers, who
never use the rod. The knowledge and power of dismissal or suspen-
sion would be a restraint on disorderly inclined pupils. It is our duty
to remove the authority to punish children, by legislation; because, as
the law now is, it gives incompetent teachers too much power, and the
competent teacher is obliged to suffer in comparison with the incompe-
tent. Then, if necessary, increase the number of teachers, and lessen
the number of scholars to each teacher. Our Stale is placed in the'
vanguard of education, by the excellent and admirable management of
our public schools. But still, they can be improved. In my judgment,
the government of our schools is wholly wrong. Teachers should be
selected who are capable of governing without the rod. The salaries of
teachers should be increased. The salary of a teacher, at present, is
not so much as that of a common clerk. The best talent for teachers
could not be obtained for want of proper compensation. We were thus
trusting to inferior talent the souls, and the formation of the characters
of our children. The practical effect of the present system of corporal
punishment could not be otherwise than injurious to the community.
School committees should lend their aid in governing the schools more
than they do at present. It is only a long practice that has thrown
credit upon this thing, which is discreditable and unmanly. In its
abolition I would have it done thoroughly, prohibiting all manner of
mechanical or physical punishment, not even allowing the touch of a
teacher. If I had charge of a large school in which there were disor-
derly or unruly children, I would require them to leave their seats,
place them near the teacher and in front of the school, and endeavor to
reform and discipline them by kind and conciliatory means. If this
course failed of the desired result, I would call in a policeman and have
them removed from the school. I have had children as young as four
years under my instruction, and have never used corporal punishment.
I would not degrade myself by such discipline with any human being.
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The system is anti-republican, and a legacy from the by-gone ages.
Corporal punishment should he abolished by laic, because, if left to the
mass of teachers who have so long used this form of government, it will
never cease. Abolish it by law, as in Prussia proper, and other places,
and the cause of humanity and education will he advanced.

The Hon. S. S. Randall, superintendent of the public schools
in New York, in March, 1868, writes:

In reply to yours I have the honor to state, that during the
past two years we have accomplished a great, and, I believe, highly
beneficial revolution in our public schools, in the matter of corporal
punishment or physical chastisement. We have wholly prohibited it
in our ninety primary departments and schools, in our forty-five
grammar schools for girls, and in our twenty-six evening schools.
In neither of the two last named schools, however, it is proper to
state, has this mode of discipline ever found admission. In our forty-
four boys’ grammar schools, it is rigidly restricted to extreme cases,
where every other means of discipline has proved unavailing ; then only
to be inflicted by the principal, or, in his absence, by the vice-principal,
after a thorough investigation of the facts ; the whole case, together with
the mode and extent of the punishment, to be reported to this depart-
ment. Some fifteen of these boys’ grammar schools have discontinued
this mode of punishment, and in eight of the fifteen the poorer classes of
children predominate, and the abolition has been attended with the most
satisfactory results. You have, I am happy to learn, witnessed these
results in one of the best boys’ schools in our city—Mr. Hunter’s,
No. 35.

In the remaining thirty boys’ departments, where corporal punish-
ment is used, the average number of punishments does not exceed thirty
per month, and does not exceed five or six blows on the hand with a

small rattan, and is being gradually reduced, and wherever, and to the
extent this reduction has been effected, the schools have increased in
order, in discipline, and in general efficiency. The actual exercise of
corporal punishment should be reserved for incorrigible cases. And
even in that class of exceptional cases, suspension, or, if necessary,
absolute expulsion from the schools, and the transfer of such pupils as
cannot fail to exercise a demoralizing influence on their associates, by
persistent bad conduct, to some reformatory institution adapted to such
cases. Physical chastisement secures the appearance merely, for it is
seldom the reality of submission.

For these and other reasons, which I have not time now to enter into,
I am clearly of opinion that corporal punishment should be entirely

i
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prohibited in every female and primary department, and in evening
schools, and that the sooner it can be wholly dispensed with in boys’
grammar schools, (given the essential element of thoroughly competent
teachers,) the belter will be the order, the more perfect the discipline, and
the more efficient and thorough the scholarship. These convictions are
the result of more than thirty years’ experience in the supervision of
our public schools of every grade, fourteen years of which time have
been spent in the supervision of the New York City schools. I believe
them to be also the matured conclusion of many of the ablest and most
experienced officers and teachers of these schools.

The Hon. Richard Warren, of New York City, who has been
connected with educational matters for many years, in January,
1867, wrote:—

I have ever been favorable for the abolition of corporal punishment.
The committee of teachers of our board of education, of which I am a
member, reported to the board in December last to abolish it in all
primary departments, and in all grammar schools for girls. I moved
to amend, by adding “ boys’ grammar,” but was in that defeated. The
abolishing of it in all primaries and in girls’ grammar then passed our
board, unanimously. We ascertained, that in some parts of the city,
considered the worst, such punishment was never resorted to, and our
superintendent reports that the schools were equal to those where pun-
ishment existed. Mr. Hunter’s school, of nearly a thousand boys, is
carried on without any such punishment. I believe we shall soon abol-
ish it in the boys’ grammar. It cannot be resorted to anywhere else
in our city, and is not used now in many of these departments.

In January, 1861, the Rev. Eliphalet Nott, D. D., writes

When I was a boy, seventy-five or eighty years ago, in good old
Puritan Connecticut it was felt as a practical maxim, that to “ spare
the rod was to spoil the child,” and on this maxim the pedagogue acted
in the school-room, and applied it for every offence, real or imaginary,
and for having been whipped at school by the relentless master the
unfortunate tyro was often whipped at home by his no less relentless
father, so that between the two relentless executors of justice among
the Puritan fathers, few children, I believe, were spoiled by the with-
holding of this orthodox discipline. For myself I can say, (and I do
not think I was wayward beyond the average of district school boys,)
that, in addition to warnings, and admonitions daily, if I was not whipped
more than three times a week, I considered myself for the time
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peculiarly fortunate. Being of a contemplative and forbearing disposi-
tion, this discipline of the rod became peculiarly irksome to me, and, as
I thought, unjustifiable, and I formed a resolution, if I lived to be a
man, I would not be like other men in regard to their treatment of
children. Through the mercy of God I did live to be a man, and when
at the age of eighteen I became installed as master of a district school
in the eastern part of Franklin, Connecticut, —a school where rebellious
spirits had previously asserted their rights, and had been subdued, or
drivenfrom the school by the use of the rod, —nothing daunted, I made
up my mind to substitute in my school moral motives, in place of the rod,
and I frankly told my assembled pupils so,, and that if they would have
the generosity to second my efforts they would secure to themselves,
and furnish me and their parents the happiness which is the heaven-
appointed reward of well-doing. The school responded to my appeal,
and thereafter, though we played and gambolled together as equals in
play hours, and on Saturday afternoons, which were also devoted to
play, the moment we entered the school-room, a subordination and appli-
cation to study was observable thatbecame matter of remark and admi-
ration among the inhabitants of the district, the fame of which success
extended to other districts, and even to adjoining towns, so that the
examination and exhibition with which the school closed the ensuing
spring called together clergymen and other officials, from places quite
remote. This success brought me to the knowledge of the trustees of
the Plainfield Academy, one of the most important, if not at the time
the most important academy in the State, and I was by a unanimous
vote appointed principal of said academy,—an institution in which several
hundred children, of both sexes, were in the same building successfully
taught and governed for years, without the use of the rod.

I can testify to this,—that in dealing with a degraded race we took
at once a stand against the rod. Some of our teachers remonstrated,
some have transgressed, but we have insisted, and see no reason to
change- If it be so in such a work, how much more so must it be in
Massachusetts, and what a big fool was Solomon, and what a great mis-
take the world has made in so long following his advice. The very
highest testimonials to the order of our schools has been given by expe-
rienced persons visiting them.

The same gentleman wrote from Baltimore in 1866

The Rev. J. F. W. Ware, who has had charge of the “ Freed-
man’s Schools,” in Maryland, says ;
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One of your Cambridge schools is getting a very unpleasant notoriety,
and we who are a little inclined to extol the New England school sys-
tem, and try to have it adopted here, are made to hang our heads.
What business has corporal punishment in schools at the present day?
Corporal 'punishment is forbidden in the colored schools of this State, and
if they can be made what they are without appealing to blows, cannot
the schools of the free and enlightened whites of New England be suc-
cessfully carried on without it ? Whatever whipping may have done
for government, it was never anything but a hindrance to instruction.
Never was there a wilder or more hopeless chaos than the colored
schools in this city when started, less than two years ago, and I would
like to see the New England school, trained by the rod, which would sur-

pass in conduct or progress these schools trained without it. Indeed you
will have to look to your laurels, and reform your school codes, if these
be a part of it, else one shall have to say that the children of the bond-
women of Maryland, whose heritage has ever been supposed to be the
lash, are now more thoroughly emancipated than the children of the free
women of Massachusetts.

A lady teacher in one of the primary departments of New
York City, writes:—

Corporal punishment was voluntarily abandoned by our former prin-
cipal, some two years before its abolishment by the board of education
in the primary departments throughout the city. The experiment, (for
such it was. at the time,) was practically tried here, and the results
proved very satisfactory. Though at first difficult of accomplishment,
yet we found that in the end the order and discipline of the school were
materially benefited by the change. For my own part I would on no
account desire a return to the former system.

Professor C. P. Newton, of the Newark Academy, of Newark,
N. J., writes :

It is to be feared that this barbarous practice of using the rod or
rattan has done more mischief for the rising generation in Newark than
can be repaired by fifty or more good teachers in many years to come;
yet more to be deplored is the utter want offeeling exhibited by its advo-
cates, some of whom openly acknowledge that they teach for money,
and whip as a matter of convenience.

If corporal punishment be necessary to enforce moral discipline in
families, to thus demonstrate to it the superior power and authority of
the parent, it does not necessarily follow that it should be delegated to
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a class of teachers who are not looked upon as parents, or, if so, whose
position forbids the use and consequent abuse of a parent’s power.
There may be exceptions to this rule, but of such rare occurrence that
no general law should give the authority to teachers indiscriminately.

Since the above letter was written corporal punishment has
been abolished by law in all of the schools of New Jersey, and,
in the opinion of the undersigned, it is the only way by which
it can ever be abolished in Massachusetts. Miss Margaret T.
Hanratty, formerly a teacher in one of the New York schools,
writes:—

There are teachers who are more than abundantly satisfied by the
thought that they may benefit humanity by substituting, in the place of
a remnant of barbarism, an enlightened code of discipline, whose power
shall not merely restrain, (for that would be but a negative good.) but
quicken the sensibilities to a keen perception of right, and guide the
heart in a proper discharge of its high and elevated duties. If parents
and teachers could but be persuaded to give this subject the attention
it deserves, how much good could be effected through their all-pervading
agency 1 How many a young heart, crushed by the iron rule of physi-
cal coercion, would yield a ready and willing obedience to the sweet
voice of gentle persuasion, or firm, but mild restraint; how many a

bright eye, now dimmed by the oft-recurring fear, would sparkle with
love and gratitude for the gentle monition, and learn to love virtue for
its pleasantness.

“The sunny hours of childhood” sound prettily in print and sweeter
in song, but who is there that does not know that, with few exceptions,
it were more honest to call them “ the suffering hours of childhood ! ”

If a child be prone to any disease, how carefully the tender mother
watches the first evidence of its approach, and endeavors to guard
against it by the best remedies; but, the disease of the mind, of the
heart,—nay, even of the soul, manifests itself, and where is the
remedy? Unmindful of its power to destroy, the whip is the only
resource ; the body, the poor mortal coil, which is soon to be shuffled
off, is more cared for than the immortal soul; and she who shrinks with
dismay from the disease which may mar the fair proportions, sees, per-
haps with an almost careless indifference, the noble edifice of which
God alone makes account destroyed by the sirocco breath of passion,
and will not, because it seems more difficult to her, apply the
catholicon.
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I know, from having had the guardianship of the young for many
years, many of their predilections and dispositions. I know how neces-
sary a corrective influence is in every stage of existence; but, let one
be chosen, I say it solemnly, that will cherish and foster the best feel-
ings of our natures; that will warm into action those noble impulses
which dignify and elevate the human heart; that will serve as a shield
and a buckler in the hour of temptation, to fortify and defend; one
that will recall the wanderer, if he should have strayed from the path
of rectitude; that will clothe itself in the breathing tenderness of a
mother’s voice, in the sweet pleadings of a sister’s earnestness, or, in
the disinterested friendship and sympathy of a teacher; and all this is
in the power of moral persuasion. Ihave tasted its efficacy and speak
from no speculative theory.

The Rev. James Freeman Clarke says

Whipping is a barbarous and brutal punishment which the civilized
and Christian world has outgrown. As we have abolished whipping
everywhere else as a punishment, we ought to abolish it also in our
schools. As we do not find it necessary to use it in the government of
men, we ought to be able to govern little boys and girls without it.

The advocates and defenders of whipping usually grant that it is an
evil which they would gladly dispense with if they were able. They
defend it almost exclusively on the ground of necessity—“ necessity,
the tyrant’s plea.” They say that public schools cannot be governed
without it. But as whippings in the public schools is abolished, and
prohibited by law, in Prussia (as- Baron Yon Gerolt testifies ;) in
Holland (as Baron von Limberg testifies;) in Austria (as Baron Wey-
denbruch testifies;) and in France (as Prof. Meliot, of the Imperial
Lyceum, Paris, testifies,) it appears that public schools can be governed
without it. If children in despotic countries, where fear is the usual
motive, can be governed without the whip, much more easily ought this
to be done in free America, where they are accustomed to self-govern-
ment and self-control from the beginning. Moreover, I have just
received a letter from Syracuse, N. Y., in which city corporal punish-
ment in the schools was forbidden by law, a year ago, in which letter it
is stated that the results have been most happy, and the experiment
perfectly successful.

Until whipping children is prohibited by law, it will be chiefly used
(and therefore abused) by incompetent teachers. Good teachers will
not need to use it, and therefore it will be left to tyrannical, ignorant and
lazy ones. In other words, this punishment, which is only tolerable
when exercised by the highest wisdom and conscience, will be chiefly
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practised by those of an opposite character. All the defenders of
whipping say that good teachers use the rod very little. Very well—-
then the 23,000 whippings, inflicted on the children of Boston in a
single year, were mostly inflicted by poor teachers, by those mainly who
ought not to be allowed to whip at all.

Therefore, since whipping has been abolished when inflicted on men,
on the grounds of its barbarity; since it is defended, not as good in
itself, but only as a necessary evil; since it has been proved to be not
necessary, by the practice of whole nations; and since, while permitted,
it will be inevitably used not by those who will do the least harm by
whipping, but by those who will do the most—it would seem to follow
that it ought to be abolished.

I admit that I have not whipped a great many children. I did once
whip a boy, in a school which I taught in Cambridge, and I have been
sorry for it ever since. But I have seen something of schools ;as member
for manyyears of a school committee in Massachusetts; as superintendent
of the public schools in a western city; and as a member of the State
Board of Education. I have not taught a great deal, but has no one
but a practical teacher a right to an opinion on this subject ? If so, no
one but practical teachers ought to be chosen on our school committees,
since the whole control of the teaching and discipline of schools rests,
by law, in the hands of the school committees. Does our critic venture
to assert that no one but a schoolmaster is competent to serve on the
school committee?

It is perhaps natural for teachers to think that only they themselves
have any right to an opinion in regard to the government of schools.
This is a common fallacy in all occupations. The clergy often think
that the laity have no right to any opinion about theology. Physicians
think it presumptuous in laymen to make up their minds as to different
modes of practice. But those who practise any profession are liable to
special errors, which Lord Bacon calls the “ idols of the tribe.” They
get into ruts of thought and practice. So the slaveholders used to
assert that only slaveholders were competent to form an opinion about
slavery. But the laity, in all pursuits, are vindicating their right to
think for themselves ; and schoolmasters deceive themselves if they
expect to silence criticism by declaring that no one outside of their pro-
fession has any right to judge their proceedings. The arrogance of
this claim will not be tolerated. Schools are matters in which the
whole community is interested too deeply to submit to be told that it is
not competent to have an opinion about them.

But what will be the result of the change proposed ? That, immedi-
ately, all teachers will be obliged to substitute a moral influence over

their pupils in place of a physical one. They will govern their schools,
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as many schools are now governed, by a public opinion in favor of
order, by interesting the children themselves in making the school a
place of quiet study, of happy and interesting labor, of pleasant friend-
ship between child and teacher. To the Lord of the Ferule this, no
doubt, will appear Utopian; but in how many schools, public and
private, is it not already a joyful reality ?

There are two classes of teachers. There is the teacher who leads
and the teacher who drives. The one goes before his flock, and it
follows him. The other goes behind it, and it flies before him. In the
East, on the Syrian hills, you will meet one of the former class, walk-
ing calmly on, all his sheep following him, and even when two shepherds
and their flocks meet, they never become confused or mixed, for each
sheep knows the voice of his shepherd. But on the roads leading to
Brighton, you may see examples of the other, a tumult of sheep run-

ning wildly before their drivers, who follow them, screaming, beating and
yelling. The Eastern flock of sheep is the type of the school governed
by reason and love—the other of that which rests on the rod.

It is not talking about whipping, it is the whipping itself, which
throws an odium on teachers. The profession can never be elevated to
its proper dignity, while it is made a part of the duty of a teacher to
brandish the rod. From the time of “ Mr. Yindex” in the “ Fool of
Quality” to that of “Mr. Squeers” in “ Dotheboys Hall,” satire and
ridicule of teachers have been founded on their use of the ferule. In
conversation with Professor D’Arcy Thompson, the distinguished writer
and lecturer on education lately among us, he expressed the opinion
that teaching could never be raised to the rank of a profession, while
whipping was continued in schools. Public contempt, in a greater or less
degree, he remarked, always attaches to any whose office involves
inflicting physical pain on others. Hence hangmen and public execu-
tioners, and the familiars of the torture-room in the Inquisition, have
always been objects of popular odium. The reform in which we are

engaged will do more than any other to elevate the character of teachers
in the genei'al esteem. A professor in a college is only a teacher, but
he is much more esteemed than the master of a public school, partly
because his work is purely instruction, and does not involve the inflic-
tion of physical pain.

“ Ascliam,” in his work called the “ Schoolmaster,” says

Yet some will say that children of nature love pastime, and mislike
learning, because in their kind the one is easy and pleasant, the other
hard and wearisome. Which is an opinion not so true as some men
ween. For the matter lieth not so much in the disposition of them
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that be young, as in the order and manner of bringing up by them that
be old ; nor yet in the difference of learning and pastime. For, beat a
child if he dance not well, and cherish him though he learn not well, ye
shall have him unwilling to go to dance, and glad to go to his book;
knock him always when he draweth his shaft ill, and favor him again
though he fault at his book; ye shall have him very loth to be in the
field, and very willing to go to school. Yea, I say more, and not of
myself, but by the judgment of those from whom few wise men will
gladly dissent,—that, if ever the nature of man be given at any time,
more than other, to receive goodness, it is in innocency of young years,
before that experience of evil have taken root in him. For the pure,
clear wit of a young child is like the newest wax, most able to receive
the best and fairest printing; and like a new, bright, silver dish, never
occupied, to receive and keep clean any good thing that is put into it.

In regard to the treatment of children who receive excess of
punishment at home, and of whom many teachers assume that
it is necessary to apply the same treatment at school, “Ascham ”

says:—

And one example, whether love or fear doth work more in a child
for virtue or learning, I will gladly report, which may be heard with
some pleasure, and followed with more profit. Before I went into
Germany, I came to Brodegate in Leicestershire, to take my leave of
that noble lady, Jane Grey, to whom I was exceeding much beholden.
Her parents, the Duke and Duchess, with all the household, gentlemen
and gentlewomen, were hunting in the park. I found her in her cham-
ber reading Phaedo Platonis, in Greek, and that with as much delight
as some gentlemen would read a merry tale in Boccace. After saluta-
tion and duty done, with some other talk, I asked her why she would
lose such pastime in the park. Smiling, she answered me : “I wist, all
their sport in the park is but a shadow to the pleasure I find in Plato,
Alas, good folk, they never felt what true pleasure meant.” And how
came you, Madam, quoth I, to this deep knowledge of pleasure ? and
what did chiefly allure you unto it, seeing not many women, but very
few men, have attained thereunto? “I will tell you,” quoth she, “and
tell you a truth, which perchance ye will marvel at. One of the greatest
benefits that ever God gave me, is that he sent mo so sharp and severe
parents, and so gentle a schoolmaster. For, when lam in presence of
either father or mother, whether I speak, keep silence, sit, stand or go ;

eat, drink, be merry or sad; be sewing, playing, dancing, or doing any-
thing else, I must do it, as it were, in such weight, measure and number,
even so perfectly, as God made the world; or else I am so sharply

5
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taunted, so cruelly threatened, yea, presently sometimes with pinches,
nips and bobs, and other ways, (which I will not name, for the honor I
bear my parents,) so without measure disordered, that I think myself in
hell, till time come that I must go to Mr. Elmer, who teacheth me so
gently, so pleasantly, with such fair allurements to learning, that I think
the time nothing, while lam with him. And when I am called from
him, I fall on weeping, because whatsoever I do else, but learning, is
full of grief, trouble, fear, and whole misliking unto me. And thus my
book has been so much my pleasure, and bringeth daily to me more
pleasure and more, that in respect of it, all other pleasures in very deed
be but trifles and troubles unto me.” Certainly Lady Grey had great
reason to bless the gentleness of her instructor, so in contrast to the
harsh treatment received at home.

The Hon. Horace Mann, in a portion of his Seventh Annual
Report, (which we are sorry to say has not general circulation,
and which we trust will some day be printed for the benefit of
our school teachers,) says,—

On reviewing a period of six weeks, the greater part of which I spent
in visiting schools in the north and middle of Prussia and Saxony,
(excepting of course, the time occupied in going from place to place,)
entering the schools to hear the first recitation in the morning and
remaining till the last was completed at night, I call to mind three
things about which I cannot be mistaken. In some of my opinions and
inferences, I may have erred, but of the following facts there can be no
doubt. Ist. During all this time, I never saw a teacher hearing a lesson
of any kind, (except a reading or spelling lesson,) with a book in his
hand. 2d. I never saw a teacher sitting while hearing a recitation.
3d. Though I saw hundreds of schools, and thousands—l think I may
say, within bounds, tens of thousands of pupils—l never saw one child
undergoing 'punishment or arraigned for misconduct. I never saw one
child in tears from having been punished, orfrom fear of being punished.

During the above period, I witnessed exercises in geography, ancient
and modern; in the German language,—with rules for speaking and
writing ;—in arithmetic, algebra, geometry, surveying and trigonometry;
in book-keeping, in civil history, ancient and modern ; in natural philos-
ophy ; in botany and zoology; in mineralogy, where there were hun-
dreds of specimens; in the endless variety of the exercises in thinking,
knowledge of nature, of the world and of society ; in Bible history and
in Bible knowledge; and, as I before said, in no one of these cases did
I see a teacher with a book in his hand. His book,—his books,—his
library, was in his head. Promptly, without pause, without hesitation,
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from (he rich resources of his own mind, he brought forth whatever the
occasion demanded. I remember calling one morning at a country
school in Saxony, where everything about the premises, and the appear-
ance ofboth teacher and children, indicated very narrow pecuniary cir-
cumstances. As I entered, the teacher was just ready to commence a
lesson or lecture on French history. He gave not only the events of a
particular period in the history of France, but mentioned, as he pro-
ceeded, all the contemporary sovereigns of neighboring nations. The
ordinary time for a lesson here, as elsewhere, was an hour. This was
somewhat longer, for toward the close, the teacher entered upon a train
of thought from which it was difficult to break off, and rose to a strain
of eloquence which it was delightful to hear. The scholars were all
absorbed in attention. They had paper, pen and ink before them, and
took brief notes of what was said. When the lesson touched upon con-
temporary events in other nations,—which as I suppose, had been the
subject of previous lessons—the pupils were questioned concerning them.
A small text-book of history was used by the pupils, which they studied
at home.

I ought to say further, that I generally visited schools without guide,
or letter of introduction, —presenting myself at the door, and asking the
favor of admission. Though I had a general order from the Minister of
Public Instruction, commanding all schools, gymnasia and universities
in the kingdom to be opened for my inspection, yet, I seldom exhibited
it or spoke of it, at least not until I was about departing. I preferred
to enter as a private individual, an unoomtnended visitor.

I have said that I saw no teacher sitting in his school. Aged or
young, all stood. Nor did they stand apart and aloof in sullen dignity.
They mingled with their pupils, passing rapidly from one side of the
class to the other, animating, encouraging, sympathizing, breathing life
into less active natures, assuring the timid, distributing encouragement
and endearment to all. The looks of the Prussian teacher often have
the expression and vivacity of an actor in a play. He gesticulates like
an orator. His body assumes all the attitudes, and his face puts on all
the variety ofexpression, which a public speaker would do in harangu-
ing a large assembly on a topic vital to their interests.

It may seem singular, and perhaps to some almost ludicrous, that a

teacher in expounding the first rudiments of hand-writing, in teaching the
difference between a hair stroke, and a ground stroke, or how an I may
be turned into a h, or a u into a w, should be able to work himself up
into an oratorical fervor; should attitudinize, and gesticulate, and stride
from one end of the class to an other, and appear in every way to be as

intensely engaged as an advocate when arguing an important cause to a
jury ; but, strange as it may seem, it is nevertheless true, and before five
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minutes of such a lesson had elapsed, I have seen the children wrought
up to an excitement proportionally intense, hanging upon the teacher’s
lips, catching every word he says and evincing great elation or depres-
sion of spirits, as they had or had not succeeded in following his
instructions.

The zeal of the teacher enkindles the scholars. He charges them
with his own electricity to the point of explosion. Such a teacher has
no idle, mischievous whispering children around him, nor any occasion
for the rod. He does not make desolation of all the active and playful
impulses of childhood, and call it peace; nor, to secure stillness among
his scholars, does he find it necessary to ride them with the nightmare
of fear. I rarely saw a teacher put questions with his lips alone. He
seems so much interested in his subject, (though he might have been
teaching the same lesson for the hundredth or five hundredth time,) that
his whole body is in motion ;—eyes, arms, limbs all contributing to the
impression he desires to make; and at the end of an hour, both he and
his pupils come from the work all glowing with excitement.

These incitements and endearments of the teacher, this personal übi-
quity, as it were, among all the pupils in the class, prevailed much more,
as the pupils were younger. Before the older classes, the teacher’s
manner became calm and didactic.

The habit of attention being once formed, nothing was left for subse-
quent years or teachers, but the easy task of maintaining it. Was there
ever such a comment as this on the practice of hiring cheap teachers
because the school is young, or incompetent ones because it is backward ?

In Prussia and in Saxony, as well as in Scotland, the power of com-
manding and retaining the attention of a class is held to be a sine qua
non in a teacher’s qualifications. If he has not talent, skill, vivacity or
resources of anecdote and wit, sufficient to arouse and retain the atten-
tion of his pupils during the accustomed period of recitation, he is
deemed to have mistaken his calling, and receives a significant hint to
change his vocation.

The third circumstance I mentioned above was the beautiful relation
of harmony and affection which subsisted between teacher and pupils.
I cannot say that the extraordinary fact I have mentioned was not the
result of chance or accident; of the probability of that others must
judge. I can only say, that, during all the time mentioned, 1never saw
a blow struck, Inever heard a sharp rebuke given, I never saw a child in
tears, nor arraigned at the teacher’s bar for any alleged misconduct.

On the contrary, the relation seemed to be one of duty first, and then
affection on the part of the teacher,—of affection first, and then duty on
the part of the scholar. The teacher’s manner was belter than parental,
for it had a parent’s tenderness and vigilance, without the foolish dotings
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or indulgences to which parental affection is prone. I heard no child
ridiculed, sneered at or scolded for making a mistake. On the contrary,
whenever a mistake was made, or there was a want of promptness in
giving a reply, the expression of the teacher was that of grief and disap-
pointment, as though there had been a failure not merely to answer the
question of a master, but to comply with the expectations of a friend.
No child was disconcerted, disabled or bereft of his senses, through fear.
Nay, generally, at the ends of the answers, the teacher’s practice is to
encourage him with the exclamation, “ good,” “right, wholly right,” &c.,
or to check him with his slowly and painfully articulated “ no,” and this
is done with a tone of voice that marks every degree of plus and minus
in the scale of approbation and regret. When a dilficult question has
been put to a young child, which tasks all his energies, the teacher
approaches him with a mingled look of concern and encouragement ; he
stands before him, the light and shade of hope and fear alternately
crossing his countenance; he lifts his arms and turns his body, as a
bowler who has given a wrong direction to his bowl will writhe his
person to bring his ball back upon its track; and, finally, if the little
wrestler with difficulty triumphs, the teacher felicitates him upon his
success, perhaps seizes and shakes him by the hand, in token of congrat-
ulation ; and when the difficulty has been really formidable, and the
effort triumphant, I have seen the teacher catch up the child in his
arms, and embrace him, as though he were not able to contain his joy.

At another time I have seen a teacher actually clap his hands with
delight at a bright reply; and all this has been done so naturally and
so unaffectedly as to excite no other feeling in the residue of the chil-
dren than a desire, by the same means, to win the same caresses.
What person worthy of being called by the name, or of sustaining the
sacred relation of a parent, would not give anything, bear anything,
sacrifice anything, to have his children, during eight or ten years of the
period of their childhood, surrounded by circumstances, and breathed
upon by sweet and humanizing influences, like these ?

These noble sentiments, uttered by Mr. Mann, are some of
his latest and best; and we believe, were be alive to-day, he
would say to the teachers of Massachusetts ;

“ 1 Leave the old paths, and tread the new; ’

’Tis sweeter far than youth to pain;
Speak kindly, keeping love in view—

Never, oh never whip again.
A smile—who will refuse a smile,

The sorrowing breast to cheer?



38 CORPORAL PUNISHMENT IN SCHOOLS. [May,
And turn to love the heart of guile,

And check the falling tear?
A pleasant smile for every face,

Oh! ’tis a blessed thing!
It will the lines of care erase,

And spots ofbeauty bring.”

All my feelings and all my theories are averse to corporal punishment
in the shape of blows of any kind, and my children are brought up,
while at home, under a system thus regulated. Nearly every man,
under the impulse of a blow, whether gentle or severe, will compass
heaven and earth to be revenged, and resort to courts of law, and expen-
ditures and exertions of every kind, and persevere therein for months
and years. Boys, (whatever we may think of them,) possess our feel-
ings, and blows will as certainly excite hostility, mutiny, dislike, and every
other badfeeling in them, as in persons of mature years. Nothing keeps
these consequences from bursting forth, but the same necessity of endur-
ance that keeps a slave at his task. Besides, the idea of stimulating the
mind by blows on the body, is, I believe, unsound philosophy. A boy under
fear of the rod, will be unable to concentrate his thoughts on his lesson.

Corporal punishment degrades both the sufferer and the executioner;
and nothing has contributed so much to lessen the dignity of the in-
structors of youth, as the association which exists in the public mind
between them and the whipping ofboys. The birch and the ferule are
the common emblems by which schoolmasters are generally satirized on
the stage and in books. Nor is this without reason, for certainly a less
dignified situation can scarcely be conceivedfor a man, than to be striking
a boy. So innately conscious of this sentiment is every instructor, that
the act is universally performed where no impartial mature eye sees it;
and should accident lead any person to enter suddenly in the midst of
such a scene, a schoolmaster thus unexpectedly caught, would feel as
mortified, as if he were surprised in performing the lowest animal acts
of our nature.

This letter was written by Mr. Johnson to a teacher who had
whipped one of his children in school, and who upheld the
practice of the rod.

The undersigned might present many more letters from prac-
tical men, but we consider enough has been given to uphold
our belief in the entire disuse of corporal punishment, or phys-

The Hon. A. B. Johnson, a gentleman largely interested in
school matters in Utica, N. Y., thus writes:—
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ical chastisement, as a means of discipline in the schools of our
State.

Legislators of good old Massachusetts ! Let not this “ relic of
barbarism ” any longer remain in our public schools ! Show
to teachers by your decided action, that they have to deal with
mind, not the body. Give them to understand that the debas-
ing and demoralizing influence of fear, produced by the adminis-
tration of corporal punishment, creates a servile willingness to
endure punishment, in the spirit of a false manliness. Let the
teachers of Massachusetts understand that the power of inflict-
ing this bodily pain can no longer be intrusted to them ; that,
if they have mistaken their calling, they should resign. That
knowledge must be taught, not whipped ; that to abolish corpo-
ral punishment is but to keep pace with the improvements of
the age in other reforms; that there are hundreds of teachers
now desiring positions, who would gladly embrace the oppor-
tunity to teach, and govern under the kind and gentle influence
of love, and that those who cannot so govern, are not in keep-
ing with the age in which we live—an age of humanity,
thought and culture. Let not the welfare of our children
longer be jeopardized by this form of discipline, so often abused,
by teachers of like passions with their scholars, under the pre-
text of a “ last resort,” debasing and degrading the pupil,
creating oftentimes, obstinacy, revenge, hatred, lying and fraud
—appealing to the worst side of the child’s character, uprooting
the good in nature, and fostering all unholy passions. We hold
that this picture is not overdrawn ; —we hold, that humanity,
coupled with the unalterable law of kindness, demands that
legislation should step in, and say to these teachers that the
pupils under their charge, are not slaves, but human beings—-
capable of government by appeals to the mind, to truth, to
kindness, to reason, to the affections and to the heart!—
that the fear of punishment is dementalizing; that it induces
no real virtue ; that it paralyzes and bereaves the senses.

Take from the teacher the power of inflicting corporal punish-
ments, because while the good teacher seldom if ever uses it,
the abuse of the power lodged in the hands of many incompe-
tent teachers, demands it! And above all, take from the
teacher this power, because thousands of parents , who do not
use this obnoxious form of punishment at home, have petitioned
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from time to time our school committees, for its abolition, with-
out effect.

Gentlemen of the legislature ! We present this Report in all
truthfulness, for what seems to us the real good of the cause of
education. Wo believe the interests of education; the moral
tone and character; the true Christian benevolence of an
enlightened age, and the cause of humanity demand that cor-
poral punishment should be abolished in all the schools of our
Slate, without regard to age, color, race or sex.

In consideration of the above views, we recommend the
passage of the accompanying Bill.

JOHN P. ORDWAY.
NOAH M. GAYLORD.
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Eight.

AN ACT
To abolish Corporal Punishment in all Schools in this

Commonwealth.

Be it enacted by the Senate and House of Representa-
tives, in General Court assembled , and by the authority of
the same, as follows :

1 Sect. 1. Corporal punishment is hereby forbidden
2 in all schools in this Commonwealth.

1 Sect. 2. This act shall take effect upon its pas-
-2 sage.

c

In the Year One Thousand Eight Hundred and Sixty-

(Hommonuicaltl) of ittaosadjusctte.
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The undersigned, chairman of the Joint Committee on Edu-
cation, submits the following Report of his views upon the
subject'of prohibiting corporal punishment in our public schools.

The public schools of Massachusetts constitute the chief
excellence of her power. To them she is largely indebted for
her position among the States, and for her salutary influence
at home and abroad. Whatever injures them injures her;
whatever benefits them is a public benefit. In these schools
the rising generation are trained for the duties of life. In
them they learn to think, in connection with acquiring useful
knowledge, and their learning, thus obtained, enters largely
into the formation of their characters. The highest object of
these schools is not instruction in the several branches taught
from the text-books prescribed, however important that object
may be. Their highest object is the education of the manners,
the principles and the conscience in the formation of a noble
character, fitted to ornament and bless society. It is to prepare
the pupils to act well their parts in all the relations of life. It
is to help make them good sons and daughters, good brothers
and sisters, good fathers and mothers, and good citizens. It is,
in connection with other means, to form and strengthen habits
of strict and ready obedience to proper authority, rationally
enforced, to reasonable government, to the laws of the land,
and the laws of God. A person is not fitted to take part in
governing who has not learned to submit to rational govern-
ment ; loyalty, therefore, is an important part of education,
and should be taught in our public schools. The pupils in these
schools should be rationally restrained from the wrong as well

(tfommoiuDcaltl) of ittnosadjuoctte.
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as encouraged in the right. Without such restraint, like Eli’s
sons, they will bring ruin upon themselves and injury upon
those with whom they are associated.

Can these important objects be accomplished in all our public
schools, if their teachers are forbidden the use of corporal pun-
ishment, by legal enactment ? Would a law declaring that no
teacher should inflict physical pain upon a pupil, in enforcing
his rules, promote the cause of education and render the depart-
ment of teaching more efficient for good ? This question was
very differently answered by the two parties who appeared
before the Committee in the several hearings given upon the
subject under consideration. From one party we had an
emphatic yes, and from the other an emphatic no. The former
declared corporal punishment in our schools an unnecessary
evil, “ a relic of barbarism,” which should be rendered impos-
sible by law. They testified their abhorrence of the practice of
inflicting physical pain upon pupils in the enforcement of the
rules of school, declaring that teachers who cannot maintain
good discipline without a resort to this kind of punishment
are wholly unfit for the office of teaching. The gentlemen
who urged the Committee to report a bill prohibiting every
form of corporal punishment, were not experienced teach-
ers, in the common schools of New England. Most of
them have had little or no experience in this depart-
ment of labor. Most of the gentlemen, who opposed the legis-
lation asked for, were practical teachers. Some of them had
made school teaching the business of their lives. They
acknowledged that corporal punishment should be used spar-
ingly, and as a last resort; but they claimed that its prohibi-
tion by legal enactment, would be disastrous. They claimed
there were disorderly, lawless, and perverse pupils, who would
yield only to superior force, and who could be kept in subjec-
tion to good discipline only by the fear of punishment. They
claimed that government, whether family, school or civil,
implied power to enforce its laws. They claimed that this
power, in school government, belonged to the teacher, who
might safely be intrusted with its exercise. They claimed that
to take away this power, by legal enactment, thereby declaring
that the kind of punishment under consideration should never
be inflicted, not even in the most extreme cases, would tend to
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degrade teachers in the estimation of their pupils, who would
understand that the legislature did not regard it safe to trust
them with the exercise of so dangerous a power. They
claimed that persons with whom this power could not be safely
trusted were unfit for the position of teacher, and should not
be allowed to fill it. They claimed that the true policy was to
educate teachers for their work, and intrust to them the gov-
ernment of the schools, including the power to enforce whole-
some rules and regulations, with the direction to exercise
discipline, as intelligent and affectionate parents would exercise
it toward the children they loved. Granting the correctness of
much that was said by the advocates for the prohibition of
corporal punishment, the undersigned is nevertheless, strongly
opposed to recommending the legislation asked for. The
following are the principal reasons for this opposition.

1. Such legislation is unnecessary. School committees
have such control over the schools under their supervision,
that they can compel their teachers to refrain from the inflic-
tion of the kind of punishment we are asked to prohibit by
law. If public sentiment in any town demands this prohibi-
tion, that sentiment can make itself felt through the school
committee.

2. I believe that the legislation asked for would not pro-
mote the moral power of the best disciplinarians in our schools.
It would not tend to make them humane, gentle, considerate
and sympathetic, for these excellences are not produced or
promoted by force. As good disciplinarians, skilled in the
work of governing by mild means, move gently, kindly and
affectionately, among the pupils under their control, without the
rod of office in sight, their moral influence is greatly increased
by the fact that the power of using the rod is lodged with
them,—a power they dislike to employ, and will refrain from
using until milder means are exhausted.

3. I believe that the legislation asked for would encourage
disloyal conduct in pupils who would be wholesomely restrained
by the knowledge that their teacher had the power to enforce
the rules of school. A young lady teacher in Cambridge
inflicted corporal punishment upon a boy in February last.
She had not employed this kind of punishment for eight
months, and the boy had got the impression that the authority
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to inflict it Lad been taken from her by law. After receiving
the infliction, he said to his teacher, “ Miss

,
I should not

have done what I did, if I had known you would have whipped
me. I thought corporal punishment was abolished from Cam-
bridge schools.” This boy has given his teacher no trouble
since he was punished, and has shown himself obedient, teach-
able and studious. Two of the Boston teachers testified before
the Committee, that a group of girls and a group of boys, who
had read the report of the hearings upon the subject under
consideration, had been heard to say, that when the legislature
should abolish corporal punishment from the schools, they
should do certain things, which clearly showed that they were
restrained from disloyal conduct by fear of the rod. The same
teachers said that the public discussion of this subject had
increased the labor of exercising good discipline in the city
schools. These facts show that the legislation asked for would
encourage disloyalty to rational control among those who are
in the course of training for citizens of a free government,
which is emphatically a government of laws, addressed to the
reason and conscience of its subjects.

4. I believe that such legislation would be disastrous to
schools composed in part of rebellious pupils, with teachers
not well skilled in the art of discipline. There are many such
schools in our Commonwealth. Most teachers use corporal
punishment in maintaining discipline, though I confidently
believe that many of them are using it very sparingly and are
trying to reduce it to the lowest possible minimum, consistent
with the maintenance of their authority as governors employed
to teach loyalty in connection with the knowledge derived from
text-books. Many of these find pupils subjected to their charge
whom they have not skill to control without authority to employ
physical force. Teachers testified before the Committee that
they had taught schools in which they did not employ corporal
punishment while they had found it necessary to use it in
others. Constituted as our public schools are, not a few
of them would be broken up, or continued in the service of
disloyalty and bad manners, by the legislation proposed.

5. I oppose the legislation asked for because its advocates
have failed to present a substitute for corporal punishment
which is practicable. The substitutes recommended were the
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following: Ist. Truant schools, to which pupils should be sent
who would not submit to the mild government sustained with-
out the employment of force. Such schools would be imprac-
ticable in a large portion of the towns in our Commonwealth.
2d. Suspension, and, if necessary, expulsion; and Bd, impris-
onment. Suspension and expulsion would not be feared by
many on whom they would be exercised; and their being
deprived of the benefits of school would be a far greater evil to
them than the infliction of the punishment complained of,
besides the injury inflicted upon society by the turning of such
pupils from the schools into the streets. As to imprisonment,
what parent would consent that his children should be sub-
jected to it for the offence of violating the rules of school ?

Finally, I object to the proposed legislation because I
believe that the evil complained of can be reduced to its
lowest minimum, if not driven to a position where it will be
held far more in theory than in practice, by other means.

Let it be inculcated in our normal schools, academies, colleges
and seminaries in which teachers are trained, that the best dis-
ciplinarians punish the least, and let it be generally understood
that they are worthy of the highest praise who maintain good dis-
cipline without inflicting physical pain, and public opinion will
so regulate punishment in our schools as to render it harmless.
Entertaining these opinions upon the subject I have been called
to consider with my associates, I feel constrained to unite with
the majority in their conclusion, while I dissent from some of
their statements.

B. P. CLARK, of the Senate.


