
House of Representatives, April 13, 1852.

The Joint Committee on Education, to ivhom was referred the
petition of James W. Stone, Otis Clapp, Charles F. Barnard,
and others, trustees of the Boston Phonetic School, in favor
of the Phonetic system of instruction, have considered the
subject, and

On the afternoon of March 3, 1852, the petitioners presented
for examination by the committee, eight children of from four
to seven years of age. The children were the same as those
who appeared May 12, 1851, before the Joint Legislative Com-
mittee on Education, who gave a very favorable report, and
stated that “ The advantages to be derived from the introduc-
tion of the Phonetic system into our common school instruc-
tion will be very important.” Since that time, the Committee
are informed that the system has been introduced with consid-
erable success into about twelve of the public schools of the
State; and that the universal testimony of the teachers is,
that those great desiderata are, by means of the new system
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secured, viz. : that children evince a much greater attachment
to their books, and learn to read with comparative ease.

The children exhibited to the committee have received in-
struction by but one lady for a little more than a year, the
most of the time in a school of fifty children in the Warren
Street Chapel, Boston. They read, not only in Phonotypy
or the printed Phonetic alphabet, and in Phonography, or the
written short-hand, but also in the Romanic or common print,
from difficult passages in newspapers and various books se-
lected by the committee, and many of which could never
have been before seen by the children, in a style, which, for
the enunciation of the syllables, the pronunciation of the
words, and the intonation of the sentences, the committee
have rarely heard equalled by adults, and never by children of
their age. In the analysis also of the sounds of the English
language, they were unrivalled.

The principle of the Phonotypic alphabet is, that each sound
shall be invariably represented by a letter, and that that letter
shall signify no more than one sound. By this means, the
maximum of ease is secured for the child, and the minimum
of labor for the teacher. That print is the most difficult to
learn to read and spell, where the number of letters differs in
the greatest degree from the number of sounds in the lan-
guage, and where there is the greatest number of combina-
tions to represent the simple sounds. The more the number
of letters is diminished from the number of sounds in the
language, the more arduous will be the task of learning to
read. One of the most difficult written languages to learn is
the Chinese. The reason is obvious. There are sounds in
the language, but there are no letters formed to represent those
sounds. The written language is composed of combinations,
which designate ideas, and not soutids.

If by some strange freak in the history of enumeration, we
had had delivered to us by our forefathers a scheme of numer-
als consisting of only seven digits, while we were in the habit
of reckoning as we do now by tens; if this system in order to
accommodate itself to this anomalous deficiency were eked
out by writing a 2 and a 3 together, thus 23 to mean five, and
then 232 were written for twenty-three, to signify that this
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was the second use made of 23; if then 233 were sometimes,
though not always written to signify one, that is 23 to mean 2
from 3 =one, and the additional 3 added to signify that this
was the third use of the combination 23 ; if seven, nine,
eight, &c., were represented at times with equal variety and
by equally awkward contrivances ; if figures were occasion-
ally introduced which meant very little or nothing, like the so
called silent letters in spelling; if in consequence of these
anomalies and absurdities, one-half or one-third of the time,
money, patience, and industry of teachers and pupils in all our
schools were expended in simply learning to use the figures so
as to begin to calculate problems, then our system of enumer-
ation would only present a perfectly fair analogy to what we
have actually to teach in our present irregular, curious, and
chaotic system of spelling.

Again, if unfortunately the supposition above made were
true, and if some one or several persons among us were to dis-
cover and point out the nature of the evil to which long usage
had blinded the mass of the people, and had prepared our pres-
ent rational system of Arabic figures and notation, it is quite
clear that the introduction and use of this latter simple and
beautiful method would be of immense value as a means even
of teaching the prevalent method, which,-from its being thor-
oughly established, could not be easily superseded, in the same
manner as, if we were obliged to teach a child to walk over
heaps of broken brick-bats, we should judiciously begin by
teaching him to walk first upon the level floor.

This parallel will enable those who have lately investigated
the subject to comprehend how it is that children learn both
systems, viz., Phonotypy first, and then our ordinary and prev-
alent system of spelling, in much less time and much more
perfectly than they can be taught the common orthography
alone.

The difficulty in learning the English language, docs not
consist so much in the fact that we are obliged to represent
the forty sounds of the language by twenty-six letters, as it
does in the circumstance that until each separate word is
learned by itself, the child or the foreigner never can be aware
which of the forty sounds each of the twenty-six letters, or



EDUCATION. [April,4

each combination of those letters is intended to represent.
There are no less than 658 representatives of the simple
sounds of the language, but if only eight of those sounds be
taken in combination, they may be represented in several mil-
lion different ways, and authorized by other words in the lan-
guage.

The committee take it for granted that the English lan-
guage, thus difficult of attainment, must be taught to each
child and foreigner who becomes conversant with the struct-
ure of the language. And the problem to be solved, is, What
is the shortest method of accomplishing this laborious task ?

We find that the same law maintains supremacy in literature
which governs in mechanics, in philosophy, and in the arts.
The rule is so plain and universal that it needs no examples.
The more gradual we make the ascent, either to information
or position, the more rapid and sure the acquisition of both.

The examples the committee have seen have proved that by
means of the Phonetic alphabet, the child or ignorant adult
has been enabled to learn to read the common print in a much
briefer space of time than is usual. Evidence to this effect
was presented to the committee from long experienced teach-
ers ; and one cause of it is that the Phonetic print so strongly
resembles the common print that the great majority of the
words of the former can be read without error by a person who
has never previously seen it.

There is another point worthy of consideration. The Com-
mittee on Education, in their report in the year 1851, enumer-
ated the benefits likely to result from the introduction of the
Phonetic system into public school instruction. Among them
was one somewhat prophetic in its character, and which has
since become most wonderfully fulfilled. The committee
said “ That by directing attention to the different methods of

representing sound, the pupils will, in the end, become better
orthographists than by the present method.” At that time, no
children taught by the Phonetic method had ever even com-
menced to learn to spell. Now, however, children, who, on
the first of July last, had never learnt to spell a single syllable,
were examined in the spelling of some of the most difficult
words in the language, and exhibited a proficiency in that pri-



1852.] HOUSE—No. 174. 5

mary branch of a practical education, which the committee
have never seen equalled by children even somewhat older
than these, and who have had the advantages of years of prac-
tice. The testimony before the committee of several mem-
bers of the Governor’s Council, as well as of the Senate and
House of Representatives, and of other influential friends of
education, coincided with this view. At the same time, as the
committee have been credibly informed, the children have had
in their school more studies than are usual in the primary
schools of the city, and have rapidly advanced in their other
studies.

Impressed with the importance of the Phonetic system,
which, if primarily learnt, according to the testimony pre-
sented, would save two years of time to each of the two hun-
dred thousand children in the State, the committee would rec-
ommend to school committees and teachers, the introduction of
the Phonetic system of instruction into all the 'primary schools
of the State, for the purpose of teaching the reading and spell-
ing of the common orthography, with an enunciation which
can rarely be secured by the usual method, and with a saving
of time and labor to both teachers and pupils, which will ena-
ble the latter to advance in physical and moral education alone
until they are six years of age, without any permanent loss in
the information they will ultimately obtain.

The committee, therefore, deem the subject of sufficient
importance to be worthy of the attention of school committees,
and of those who have charge of common school instruction.

All which is respectfully submitted.

E. ANDREWS, for the Committee.



EDUCATION. [April,6

House of Representatives, April 13, 1852.

The undersigned begs leave to express his dissent from the
Report of the Majority of the Joint Committee on Education
on the subject of Phonetic Instruction. He submits the fol-
lowing reasons for the belief that such a mode of teaching
would not be advantageous.

What is called the Phonetic system is comprised in an imag-
inary or factitious alphabet, invented for this special purpose.
The letters have each one sound, no more. These imaginary
letters are put into imaginary syllables, and the imaginary syl-
lables into imaginary words. All is systematic, regular, and
unvaried. Letters, syllables, and words, are all not only imag-
inary and non-existent, but they are systematically unlike the
English parts of speech in their written form: that is to say,
they are totally unlike the things which we desire the pupil to
learn. The process of Phonetic instruction is consequently
this: the pupil is required first, to learn something which does
not exist, and then something which does exist. What is the
first knowledge good for ? The non-existent is totally differ-
ent from the existent. The non-existent contradicts the exis-
tent. Is this a way to furnish the youthful mind with clear
notions ? Is this the way to help youthful studies ? Two alpha-
bets are to be taught instead of one ; two methods of spelling
two systems of orthoepy,—the one imaginary, the other real.
the imaginary things affirming a set of principles and rules
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which are discovered to be erroneous as soon as they are ap-
plied to real things. The pupil is first taught to spell his
words wrong, and then to spell them aright. You begin by
giving him false knowledge, and then tell him to discard it
and receive what is true. The scholar learns first what is of
no use, for he learns what ho must unlearn before he can ad-
vance one step in English. Phonetics teach him that letters
are invariable in their powers ; that like syllables have like
sounds, and that there are no exceptions to general rules. He
finds in real practice that all this is false : English letters vary
in pronunciation ; like syllables are sounded differently, and
the exceptions to rules are multitudinous. Of what use to
him is all the error with which his mind has thus been pur-
posely encumbered? Who does not see that such a process
must double the labor of teaching ?

The professed recommendation of the Phonetic system is,
that it lays a foundation for a knowledge of English by giving
the learner a systematic notion of the power of the letters of
the English alphabet. Let us inquire what this means. What
is the power of a letter? A letter has no power; it is a
scratch with a pen—an impression of a type, with no power or
efficacy of its own. It is simply a mark, having a function
or office to perform in the construction of words ; and this
function depends entirely on him who uses it. Ais A, because
we call it so, and not because there is any inherent power in
such a mark to express such a sound, or because somebody can
find a learned reason for it in Greek or Sanscrit. If we choose
to-morrow to call A doubleyou, then doubleyou it will be, just
as much as it is A to-day. The Phonetic hypothesis may lay it
down that A and E have the power to express certain fixed
sounds, but we know by practice that they express only such
sounds as we choose to give them ; and that at the end of a
word, E has commonly no power at all, except the power of
being powerless.

What has been called the power of a letter is, in reality,
nothing but the use of it. The notion that a letter has an
inherent virtue in itself, independent of its practical use, is
entirely erroneous. Yet upon this fallacy rests the whole
Phonetic system. Phonetics are not English. How can the
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English use of letters be taught by a language systematically
different from the English ?

Let us illustrate this point by an example. A Phonetic
teacher undertakes to instruct in Spanish. He says to the
learner, “I shall begin by teaching you an alphabet which is
not Spanish, syllables which are not Spanish, and words which
are not Spanish,—all to acquaint you previously with the
power of letters. When I have got through all this, I will
go on to teach you Spanish letters and Spanish words.” The
learner, if he has common sense, will reply, “ I wish to learn
Spanish, not Phonetics. Let imaginary things alone. Tell me
how A is sounded in Spanish; how B; how X; whether the
alphabet has a W or not; has D any sound in lihertadl is Bar-
celona pronounced Yarthelona ? Is ciudad sounded one way in
Madrid and another way in Mexico ? This will be learning
Spanish, but there is nothing at all of it in your Phonetics. If
you choose to begin with Basque or Celtiberian, that would be
something, but Phonetics are nothing.” In a word, the pupil
would say to his teacher, “ The way to learn Spanish is to
study Spanish, and not to study something that is not Spanish ;”

and the pupil would be in the right.
What is said of Spanish may, of course, be said of other

languages. The way to learn Greek is to study Greek; the
way to learn Arabic is to study Arabic; and the way to learn
English is to study English. Yet, strange to say, here is a sys-
tem of instruction which contradicts so manifest a truth, and
professes to teach a real language by the use of an imaginary
one—a system founded on an entire misconception of the ele-
ments of written language, the belief, namely, that letters
have a power independent of the uses to which we apply them.
On this radical error rests the proposition so confidently put
forth by the advocates of the Phonetic system, that an im-
aginary alphabet will teach the use of a real alphabet better
than the real alphabet can teach itself; and that the two alpha-
bets can be learned together in less time than the real alphabet
alone. When the absurdity of such a notion is demonstated,
they attempt to mystify the subject by talking of the poivers
and forces of the letters. Common sense replies, that the
power of a letter is only the sound it happens to bear, and
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that the sound varies in different words and under different ac-
cents—that the power can only be known when we know the
language in which the letter is to be used, the particular word
of that language, the particular syllable of that word, the par-
ticular rule of orthoepy in the case, and the particular excep-
tion to that rule. In short, that the power of a letter is only
the practical use of it; and that a given letter has one use in
English, another in French, another in German, &.C. All this
is true, and it all contradicts the Phonetic system.

Do we know that A is A any better after studying Phonet-
ics ? Will a school-boy learn his A any quicker, or remember
it better, by being told that there is not only an English A
meaning something, but also a Phonetic A which means noth-
ing ? Does a child know that Ais A till he is told so ? and
when he is told so, is not his knowledge of the fact as perfect
as if he had previously studied a score of imaginary alpha-
bets ?

Is it possible to imagine any way in which the Phonetic sys-
tem, thus manifestly absurd in its principles, can be made of
any real use ? The aim of real instruction is to give the
scholar a correct notion of the English language as it actually
exists, and not as it might be, were it re-fashioned according to
an ideal pattern and made a very different thing. The slightest
examination will show that the Phonetic system, on the face
of it, is incompetent to teach true English. A single experi-
ment will suffice to illustrate this. If the system be Uue in
the whole, it must be true in its parts, for the system is uniform.
If it be true in general principle and collective instances, it
must be true in special application and particular instances. It
is required, for example, to teach the pupil that A has four or
five different sounds, and that the true sound is indicated only
by the particular word in which the letter occurs. This is true
knowledge, and until the pupil gets it he gets nothing. Now
what help to this knowledge does he gain from being'told that
there is a certain Phonetic language, manufactured by somebody
and used by nobody, and that in this language A has but one
sound? This is not what he wants to know. It is required
to teach him that fate, far, fall, fat, have different vowel
sounds. What does it avail him to know that in Phonetics they

2
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have but one sound ? It is required to teach him that his
Christian name is spelt J-o-h-n. You make him first mis-spell
it G-o-n, and then spell it rightly, and all this you call a short
cut to learning!

The whole thing is a delusion; the moment it is seriously
examined, common sense revolts at it. The way to learn
English is to study English, and not to study something that
is not English, never was English, and never will be English.
The Phonetic use of letters is not the English use of them, and
the use of the one cannot be taught by the use of the other.
The system is nothing but an absurd attempt to mystify and
perplex a subject which ought to be left plain and clear to the
common apprehensions of common men.

By what sort of argument can this system be supported ?

We have seen that letters are nothing till they are used, yet
Phonetics pretend to teach what letters are without using them.
The committee’s report says, “ That print is the most difficult
to learn to read and spell where the number of letters differs in
the greatest degree from the number of sounds in the language,”
«fcc. This is perfectly true, but it proves nothing in relation to
the point. It proves that English is more difficult to learn than
it would be were it more regular ; but it does not prove that
Phonetics can teach English. The report says, “ One of the
most difficult written languages to learn is the Chinese. The
reason is obvious. There are sounds in the language, but there
are no letters formed to represent these sounds. The written
language is composed of combinations which designate ideas
and not sounds.” It is difficult to discover any argument to
the purpose in this statement, were the statement correct,
which it is not. It is usual to find, in popular descriptions of
the Chinese language, the assertion that the characters in this
language represent ideas and not sounds. Nevertheless, such
is not the case. Every Chinese character represents a sound
as well as an idea. Whether the character be simple or com-
pound, it can be pronounced by the voice as well as understood
by the eye. The history of the Chinese is like that of all
other languages. The spoken words first existed, and then
written characters were invented to express the spoken words.
Books in Chinese are printed to be read aloud as well as in
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silence. It is true, the combinations of characters are generally
arbitrary, but so are the combinations of letters in English. It
is true, that many letters combined represent but one sound,
but this is true also in English ; we have words of seven letters
and one syllable. We have words in which the aggregate
sound of the letters has no similarity to their sounds taken
separately. Chinese characters look very strangely to our eyes,
but if they are difficult to learn, it is not owing to the reason
assigned in the report; for it is quite as easy to write a book
full of sound and fury signifying nothing, in Chinese as in any
other language. How, indeed, could that nation get along in
the common business of life with an alphabet that represented
ideas and no sounds ? How could men’s names be written ?

Any one who wishes to discover whether Chinese characters
can express sounds, may go to Canton and buy goods on credit.
He will find his name on the merchant’s books a year after-
ward, whatever he may call himself. A Chinese advertisement
before us offers a reward of “ ten dollars, red money,” for a
runaway sailor belonging to a ship commanded by Captain
Putnam. She is called “the Putlum ship.” Anyone may
see that here is a sound expressed, and merely a sound, for
Putlum is certainly not an idea.

The erroneous opinion above-mentioned has arisen from
observing that many Chinese characters are pronounced differ-
ently in different provinces. It does not follow, however, that
because an alphabet is sounded this way by one man, and that
way by another man, it is, therefore, the representative of ideas
and not of sounds. There is no wide-spread language without
variations in its pronunciation. The spoken Arabic of western
Africa is not the spoken Arabic of the Hedjaz, though the
alphabet is the same. A modern Greek reads Homer with very
different sounds from those which the letters bore when the
Iliad and Odyssey were first written, yet the letters are the
same. Nobody pretends that we have preserved the ancient
pronunciation of Hebrew ; and there is every reason to believe
that the sounds we give to many Hebrew words are as diverse
from their ancient sounds, as one sound of a Chinese character
is from another sound of the same character. Indeed, at this
day, Hebrew is pronounced very differently by different per-
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sons. Some read it with points, and some without points ;

aretz may be called eretz, oretz, artz, ertz, ortz, &c., and not
one of them, perhaps, is like the original sound. But notwith-
standing this, and notwithstanding the fact that the word may
be read with no sound at all, but simply as a group of charac-
ters, conveying to the mind through the eye alone, the idea of
the earth, what philologist ever thought of asserting that He-
brew characters represent ideas only, not sounds ?

Besides, if it were true that the Chinese characters were
ideographic merely, and had no faculty of representing sounds,
no argument could be drawn from such a fact in favor of
Phonetics, but the contrary. The eye will learn quicker than
the ear. The eye deals with distinct and clear impressions,
the ear with impressions that are comparatively vague and
loose. The eye is more to be trusted than the ear; the maxim
is as old as Horace :

Segnius irritant animos dcmissa per aurem,
Quam quec sunt oculis subjecta fidelibus.”

The Phonetic system, therefore, in point of theory, has not
even the breadth of a Chinese foot to stand upon.

Whoever has the belief that this system is any help in teach-
ing English, ought to be able to explain how it does this. But
we have seen that no such explanation can be given ; that no
human ingenuity can show a reason for believing that the way
to learn the true alphabet is first to study a false alphabet ;

that the way to speak words rightly is to begin by spelling
them wrong ; that the way to teach the right use of a letter is
to begin by giving a false account of a letter. Yet the Pho-
netic system, so far as it is anything, is precisely this.

Plow then, it will be asked, has this system obtained any
vogue among us, any recommendation from authority, any
belief or credit of whatever sort ? The answer is ready and
intelligible. It is a novelty , it is a system. Who does not

know the charms of novelty and its power of leading men in
pursuit of chimeras? Novelty has its charms and its potency
in education as elsewhere. System is a word that carries
thousands away to believe anything and trust to anything.
There are multitudes who believe there is something next to
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magical in the name of a system. An absurdity which the
understanding revolts at, will go down smoothly when it
receives the name of a system. Every man’s common sense
tells him that to spell wrong is not the way to learn to spell
right, but when this is dignified with the name of the “Pho-
netic system,” straightway it has its admirers. This readiness
to be carried away by a name has done much harm in the
business of education, and it would be well if men were to
return to common sense notions and conduct on the subject.
A system, indeed, is but another word for ivay or method,
and there must be some way of teaching which is better than
some other way. But the misfortune is, that not a few
imagine that any method which deviates greatly from an ob-
vious and straightforward course, must on that account possess
some preternatural virtue. In the estimation of such persons
the things that are not seen are greater than the things that are
seen. Thus, to tell a child simply that d-o-g spells dog, is a
straightforward common sense process; it is impossible to
invent a shorter one or a surer one. But this is much too
simple for one who is smitten with a love of system , and who
is not content to do a plain thing in a plain way. When such
a person, therefore, is told that somebody has invented a new
scientific, double-alphabetted, roundabout method, called “Pho-
netics,” by which he may learn a dog’s name a great deal
better, he falls into raptures at so much ingenuity, and becomes
a convert off-hand.

It will be asked, what can be said against the testimony in
favor of this system as shown by experiment. It may be re-
plied that the testimony does not reach the main point in the
enquiry, which is, whether pupils learn faster by the Phonetic
system than by the common practice. The committee wit-
nessed an exhibition of Phonetic scholars. They spelt well,
but what then ? The same number of children taught in
another way would have spelt equally well, perhaps better.
Certainly, there was no proof in the exhibition which contra-
dicts such an assumption. The committee witnessed the spel-
ling ; they did not witness the teaching. How do they know
what teaching produced the spelling ? They saw no process ;

they saw only results: and the results were such as arose not
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in consequence of the system they recommend, but in spite of
it, for the teacher in the midst of all the false knowledge he
is communicating to the pupil, knows that he must teach him
good English at last, or his labor is lost : the child is therefore
permitted to learn good English, which he certainly would
not do if the teacher adhered to his Phonetics. It is only
when he abandons Phonetics and comes down to the vulgar
method of calling things by their right names, that he begins
to teach; what is done previous to this is all thrown away.

The scholars in question were eight, selected from a school
of fifty. They are the same who were exhibited a year ago.
Thus it appears that they are picked specimens, prepared for
the purpose. Nothing is said of the other forty-two. It is
not necessary to say anything more of the character of such
evidence as this. In all cases of a similar nature, the profi-
ciency of the pupil may be ascribed to his own individual ca-
pacity and the pains expended in teaching him, rather than to
any artificial system of instruction. This is a general maxim
applicable to the whole business of instruction. Picked speci-
mens of proficiency prove nothing for a general system.
With smart boys and diligent teachers, how can you fail to
have good scholars ?

It is, in fact, the opinion of competent judges, that the Pho-
netic pupils above-mentioned would have done quite as well,
to say the least, had an equal amount of pains been bestowed
upon them by a teacher who never heard of the Phonetic sys-
tem. What is most certain is, that all their correct spelling
was learned in spite of Phonetics, and not by their help.
The plain truth of the matter is, that the Phonetic teacher
does not quite lose his common sense in the undertaking,
which he would do were he to follow only his Phonetic guide.
He knows that after all, his real business is to teach the pupils
correct English, and that unless he has some correct English
to show for his labor, every one will see that his labor has
been thrown away. He is therefore obliged perpetually to

contradict himself, and to mix up truth with error in his teach-

ing. He first gives the false spelling of Phonetics, in order to

follow his theory, and then he gives the true spelling, to con-

form to practice. Of what use is the false spelling? Why
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teach it at all ? Whenever the teacher gives the true spelling
he abandons Phonetics and comes back to the vulgar method.
Unless the Phonetic system practically involve the vulgar sys-
tem, it would teach the scholar nothing were he to study it
till doomsday. It may be said of this system, therefore, as has
been said of countless others, whose pretensions have gone be-
yond their merits: the true which it contains is not new, and
the new is not true.

It will be alleged that we have respectable testimony and
recommendation in favor of the Phonetic system. It is not
necessary to say much on this point. Nothing, however ex-
travagant, can lack respectable recommendation, Every
doctor’s nostrum comes to us with a host of recommendations
and certificates. How many of those who have lent their
names to the Phonetic system ever had any precise notion of
the thing they sanctioned ? It is believed very few. The
judgment pronounced by them has been hasty and inconsid-
erate. They saw something which looked ingenious, and that
was enough. They saw something professing to be a perfect
alphabet, and they felt the old alphabet to be imperfect. This
was enough. They did not stop to consider that our business
is to learn the English language as it is, and not to make a
new one. They had heard of a project to effect an entire
revolution in the practice of writing and printing our language,
by making the spelling conform exactly to the pronunciation.
They thought such a thing desirable, without reflecting that
it is utterly wild and impracticable. How much weight can
be attached to a judgment given amid such a confusion of
ideas ?

From these considerations, the undersigned is led to a con-
clusion directly' the reverse of that embraced in the committee’s
report. He thinks the Phonetic system entirely unsustained
by any rational view of the subject, and he regards it as
demonstrable that the system is founded on a thorough mis-
conception of the philosophy of language. Such a mode of
instruction would, in his opinion, waste both the time and the
labor employed upon it, and complicate and embarrass a study
which in its true shape is perfectly simple and clear. How
much soever the novelty of the thing may amuse either the
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teacher or the. scholar for a time, its final result can only be
disappointment and loss in respect to everything useful.

He would therefore recommend that the petitioners have
leave to withdraw their petition.

SAMUEL KETTELL,

Of the Committee on Education.


