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AE	Advisory	Council	Meeting	
ESE	–	Malden	–	Room	301	

November	8,	2019	

Meeting Minutes 
	
Present:		Kate	Anderson,	Ernest	Best,	Jamie	Camacho,	David	Cedrone,	Barbara	Krol-Sinclair,	Rachel	Pleasants	
McDonnell,	Stacy	Randell-Shaheen,	Roberta	Soolman	(MCAE)	

Conferenced-in:	Chair	for	this	meeting:	Mary	Sarris	

Not	in	Attendance:	Maureen	Carney	(on	medical	leave);	Ana	Liria	Tizol	Cantor	

ESE/Adult	and	Community	Learning	Center	(ACLS	Staff):	Co-Chair,	Wyvonne	Stevens-Carter,	Toby	Maguire,	
Lorraine	Domigan	

	

Wyvonne	welcomed	everyone	to	our	first	meeting	for	FY20.	We	have	new	members	–	Rachel	Pleasants	McDonnell,	
Associate	Director,	Jobs	for	The	Future,	and	David	Cedrone,	Associate	Commissioner	for	Workforce	Development,	
MA	Department	of	Higher	Education.	Introductions	were	made.	

The	AE	Advisory	Council	needed	a	new	Chair,	and	Stacy	Randell-Shaheen	accepted	the	position!	Thank	you,	Stacy.		

Approval	of	minutes	from	June	21:	In	favor,	Barbara,	Stacy,	and	Kate	approved.	There	were	changes	to	page	4	for	
Ernest.		Changes	were	made	and	posted.	

Announcements		

Roberta:	MCAE	Network	2020	will	be	held	on	April	3,	2020	at	the	Best	Western	Royal	Plaza	in	Marlborough,	MA.		It	
is	the	largest	adult	ed	conference	in	New	England	with	over	500	people	attending,	54	workshops	and	with	more	
than	20	exhibitors.	If	you	would	like	more	information,	please	see	her	after	the	meeting.	

Stacy:		We	had	the	Directors	Sharing	Day	a	couple	of	weeks	ago	and	in	our	constituent	groups,	Higher	Ed,	which	I	am	
on,	were	saying	that	some	of	the	community	colleges	already	have	time	and	effort	reporting	systems	implemented.		
What	are	the	expectations	around	that?			

Wyvonne:	That	has	to	do	with	our	Grants	Management	requirements,	but	there	is	no	state	imposed	guidance	on	
how	programs	capture	that	data.	We	don’t	look	at	that	specifically,	it	is	only	to	the	degree	that	when	an	audit	or	
review	is	done,	whatever	is	included	in	an	agency	audit,	should	be	enough	for	us	since	every	program	must	have	an	
annual	audit.		

Stacy:		North	Shore	Community	College	on	the	Lynn	Campus	has	entered	into	a	collaboration	with	Year	Up,	which	
mainly	came	from	Boston.		It	is	a	Tech	program	where	students	get	paid	to	attend.		They	can	earn	up	to	30	credits,	
which	is	half	of	the	credits	for	an	Associate	degree	for	free.	They	also	get	a	paid	internship	at	the	end	of	the	academic	
part	for	6	months	in	a	professional	setting.	They	receive	support	with	clothing	or	anything	else	they	might	need	for	a	
professional	setting.		They	are	recruiting	now,	so	if	you	know	anyone	that	may	be	interested	in	the	Tech	field	and	
wants	to	go	to	college,	it’s	an	incredible	opportunity.	We	will	be	launching	the	first	class	in	January	2020	and	there	
are	40	seats	available.	Documentation	requirements	are	needed.		You	need	to	be	18-24,	have	their	HiSET	or	they	can	
be	working	on	it	when	they	apply.	As	long	as	they	have	it	by	the	time,	they	start	the	program.	There	is	a	
differentiated	tier	system	for	English	language	proficiency	requirements,	and	everyone	is	welcome.	Stacy	will	send	
information	on	this	as	well	as	information	about	M.A.L.E.S.	-	documents	attached	

Wyvonne:	At	our	last	meeting	in	June,	we	talked	about	FY20	priorities	and	got	some	feedback	from	the	people	who	
were	attending.	The	four	buckets	that	we	landed	on	are:	
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o State	as	Partner,	which	is	part	of	the	Commissioner’s	“Moving	our	Way	Forward”	initiative	that	he	has	with	
the	PK-12.	We	are	leaning	into	this	as	well	as	a	way	of	thinking	about	and	really	building	on	our	
communications	with	the	field	and	how	we	work	together.	

o Agency-wide	Diversity,	Equity	and	Inclusion	imitative	which	we	have	been	working	on	throughout	the	
department.	We	currently	have	a	new	unit	with	the	department	that	is	leading	this	work	in	K-12.	I	am	a	part	
of	the	larger	agency-wide	work	and	we	are	specifically	looking	at	this	how	it	relates	to	Adult	Education	in	a	
variety	of	ways.	

o Building	connections	–	strengthen	the	work	that	we	were	doing	in	FY19	with	regards	to	our	theory	of	
action.	Looking	at	how	we	integrate	our	systems	both	internally	as	well	as	externally.	Clarifying	roles	and	
responsibilities	as	to	what	we	do	as	a	state	and	what	the	programs	provide.		

o 2020	State	Plan	Development	-	We	are	currently	working	on	a	timeline	that	is	for	our	2020	WIOA	State	
Plan.	

State	as	Partner	
Webinars:	I	rolled	out	the	concept	of	webinars	with	the	field	to	communicate	what	the	role	of	the	state	and	what	we	
do,	as	well	as	the	role	of	the	field.	This	is	something	that	we	have	not	defined	yet,	so	it	is	still	in	the	conceptual	phase.	
I	want	to	do	this	in	collaboration	with	the	field	as	we	look	at	our	work	together.	
	
Stacy	suggested	rotating	when	hosting	the	webinars	i.e.,	time	of	day	and	day	of	week	due	to	scheduled	meetings,	
etc.,	and	having	one	for	teachers,	one	for	advisors,	one	for	directors,	so	you	have	more	of	a	connection	with	other	
staff	and	not	just	directors.	Maybe	one	with	students	too.	

Wyvonne	
Diversity,	Equity,	and	Inclusion:	We	are	looking	at	disaggregating	and	analyzing	adult	education	data	by	race	and	
ethnicity.	The	goal	is	to	critically	examine	the	data	to	ensure	that	students	are	being	equitably	served	and	identify	
achievement	gaps	by	race/ethnicity.	Also,	to	integrate	diversity,	equity	and	inclusion	in	multi-year	evaluations	of	the	
Adult	Education	system,	grantees	and	program	services,	and	Program	Quality	Review/Site	visits.		
Other	things	that	we	are	doing	at	our	unit	level	is	looking	at	how	we	integrate	these	concepts	in	our	specific	work,	
and	how	it	applies	to	Program	Quality	reviews	and	site	visits.		Whenever	you	go	into	monitor	as	a	state	agency,	you	
need	to	consider	the	position	you	walk	into	the	room	with.	You	have	position	authority	but	how	are	we	looking	at	
diversity,	equity	and	inclusion?	How	are	we	looking	at	the	questions	we	are	asking	about	this	and	what	are	we	using	
to	monitor	what	we	consider	quality	or	of	low	quality?		

We	have	a	multi-year	evaluation	contract	with	UMASS	Donahue	Institution.		We	have	asked	them	to	specifically	look	
at	these	issues	as	it	relates	to	the	information	that	they	are	gathering	and	how	they	report	it	so	we	can	have	another	
method	to	see	what	and	how	we	are	doing.	

Grantees	and	Program	Services	
We	have	a	goal	of	building	capacity	and	we	wanted	to	look	at	students	who	are	not	being	served	and	who	are	not	
being	served	well.	We	know	there	will	be	a	gap	that	our	current	methodology	or	service	model	does	not	meet.	For	
some	students	they	cannot	even	get	in	the	door	and	we	need	to	think	about	that	and	see	what	applies	to	those	things	
as	well.	While	this	is	not	inclusive	of	everything,	we	need	to	pay	attention	to,	we	know	there	are	multiple	factors	that	
impact	our	adult	learners.	
Rachael:		Are	you	primarily	looking	at	the	entire	state	when	you	are	doing	the	disaggregate	or	are	you	going	down	
to	individual	programs	-	how	low	are	you	going	with	the	segregations?	

Wyvonne:	–	We	have	not	started	yet.	This	is	the	group	that	can	inform	what	this	looks	like.	We	should	think	about	
what	that	would	look	like	if	it	was	at	the	program	level	or	region	level	versus	a	state	level	and	what	that	information	
would	tell	us.	

Toby	–	We	just	started	ensuring	that	all	our	students	have	state	assigned	student	IDs	(SASIDS)	and	our	first	attempt	
at	this	was	doing	a	data	match	with	Higher	Ed	last	spring.		We	also	have	done	a	wage	match	with	Unemployment	
Assistance.	This	is	going	to	be	one	of	the	tools	that	is	going	to	help	us	track	students	into	higher-ed.	We	are	hoping	to	
get	broad	information	regarding	students	who	persist,	who	succeed,	and	make	sure	that	all	our	students	have	
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SASIDS.	There	are	other	state	agencies	that	are	doing	similar	things	with	overlapping	state	services.	This	is	a	well-
timed	request	and	should	be	done	within	the	next	couple	of	years.		

Rachel:		It	is	both	scary	but	productive	to	think	about	how	you	will	engage	providers	in	those	conversations,	give	
them	their	program	data	showing	where	there	are	gaps	and	having	a	conversation	with	them	about	what	this	is	
telling	us	about	our	services.	

Wyvonne:		Since	we	have	introduced	this	topic	to	the	field,	I	have	had	programs	who	are	very	interested	in	this	
work	and	see	the	need	for	it	in	their	class	rooms	for	their	students.	Some	things	that	I	am	considering	is	inviting	
people	who	would	like	to	come	to	the	table	and	have	a	think	tank	or	be	consultants	in	this	work.	Some	of	the	
questions	would	be	is	how	we	do	it	and	what	is	needed,	where	do	we	go	with	it,	and	what	would	be	helpful	or	not	so	
helpful,	etc.		

Jamie:		I	reached	out	because	when	you	read	the	commissioner’s	plans,	these	words	are	used	frequently	and	before	
starting	to	look	at	data,	I	thought	it	was	important	to	have	conversations	at	our	programmatic	levels.	What	are	we	
talking	about	when	we	talk	about	equity,	inclusion	and	diversity?		When	you	look	at	that	it	could	mean	lots	of	things.		
A	lot	of	professional	development	has	been	within	DESE	on	what	that	means	and	looks	like,	but	I	don’t	know	that	it	
has	been	done	out	in	the	community	as	well.	That	is	why	I	reached	out	because	it	is	important	that	we	are	talking	the	
same	language	and	when	we	say	those	things,	we	mean	the	same	things.	I	do	think	that	we	need	to	disaggregate	the	
data	that	way	but	before	we	can	do	that,	I	think	we	need	to	have	those	other	basic	conversations.	That	is	why	I	was	
looking	for	resources	for	some	suggestions	on	how	to	start	those	conversations	having	a	good	foundation	with	
publications	or	other	resources.		

Wyvonne:		
Performance	Based	Funding	is	a	new	bucket	of	work	that	we	are	stepping	into.	We	will	be	issuing	a	RFR	in	the	
coming	days	about	performance-based	work	seeking	providers	who	will	run	classes	and	provide	services	around	
adult	education,	English	for	employment,	and	occupational	skills	training,	and	a	package	of	services	that	will	help	
students	reach	credential	attainment	for	their	high	school	equivalency	diplomas	or	industry	recognized	credential	
that	leads	to	employment	or	leads	to	higher	education	enrollment.	This	can	be	done	within	a	wide	range	so	they	can	
offer	their	service	and	they	will	get	paid	based	on	the	number	of	outcomes	they	attained.	
Funding	Methodology:		How	we	do	incentives,	increases	and	decreases	to	grants/funds.		We	did	some	of	that	in	
FY2019	and	FY2020.	We	are	currently	getting	ready	to	roll	out	incentive	funding	or	an	increase	for	grants	based	on	
their	MSG	attainment	which	has	not	been	done	before.	Past	effectiveness	methodology	when	we	compete	our	grants	
are	required	by	WIOA	for	programs	to	show	past	effectiveness	which	we	need	to	identify	what	that	landscape	looks	
like.		We	are	in	the	process	of	thinking	that	through	now	and	we	will	be	engaging	the	field.	

FY2020	State	Plan:	We	have	been	working	with	our	partners	Title	I,	II,	III,	IV	as	well	as	some	other	partners.	We	
held	a	visioning	session	with	the	field	and	others	in	February	2019	for	Development,	Refinement,	and	Approval.	We	
invited	the	State	Board	members	to	come	and	talk	to	our	adult	education	field	at	our	Directors’	meeting	in	May.	We	
drafted	a	Title	II	portion	of	the	state	plan	for	review.	We	are	getting	ready	for	this	to	be	submitted	in	March	2020.	

Public	Meetings	tentative	dates:	(see	ppt13)	We	will	be	holding	public	meetings	in	December	through	February.		
Mass	Careers	as	well	as	all	the	partners	will	be	going	out.	They	are	proposing	seven	different	regions	to	hold	
regional	meetings.	We	are	planning	on	tacking	on	an	Adult	Education	specific	meeting	after	those	meetings	for	any	
of	our	stakeholders	in	Adult	Ed	to	stay	and	give	feedback	specifically	to	our	section	of	these	meetings.		DCS	is	taking	
the	lead	on	this	and	we	are	working	in	collaboration	with	them.	I	will	be	attending	every	meeting.	Anything	that	you	
would	like	to	inform	on	how	we	do	this	work	or	what	we	need	to	discuss,	and	what	we	need	to	do	to	meet	the	needs	
of	our	constituents,	would	be	greatly	appreciated.	

	
FY2020	Priorities	for	the	Advisory	Council	
How	can	the	Advisory	Council	be	most	effective?	What	would	be	the	most	effective	use	of	your	time	here	
	
David:		I	have	a	more	fundamental	set	of	questions.		Every	time	I	hear	someone	say	adult	learner	my	head	spins.		In	
my	mind,	there	are	so	many	categories,	and	I’ve	heard	at	least	a	half	dozen	of	them	talked	about	here,	so	I	struggle	
with	when	we	talk	about	adult	learners	are	we	talking	about	broad	spectrum,	if	so,	I	envision,	because	I	am	a	visual	
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person,	so	I’m	thinking	about	okay	down	one	side	is	the	list	of	the	different	categories	of	adult	learners	and	then	
there	is	another	spectrum	of	training	providers	and	then	another	spectrum	of	employers	and	I’m	trying	to	
understand	what’s	our	state	strategy	to	address	this	complex	conversations	recognizing	there	are	different	facets,	
and	how	do	you	size	the	numbers	and	how	do	you	understand	if	what	we	are	doing	and	the	resources	we	have	is	
addressing	2%,	20%	or	80%	of	the	problem	and	I	don’t	have	any	sense	of	any	of	that.	Without	a	sense	of	any	of	that	
this	all	feels	like	a	completely	opaque	description	to	me.	I	sound	a	little	bit	more	critical	than	I	mean	to	but	I’m	in	the	
midst	of	it.	I	have	been	doing	workforce	development	at	the	Department	of	Higher	Ed	for	the	last	10-years,	so	I	have	
that	perspective.	I	currently	have	two	grant	programs	out	Train	grant	$1.5M	to	our	community	colleges	it	has	been	
issued,	Bridges	to	College	should	be	released	within	the	next	two	weeks,	both	ostensibly	focused	on	adult	learners.	
There	is	the	Digital	Innovation	Lifelong	Learning	Initiative	that	is	coming	out	from	Commonwealth	Corp,	very	
employer-centered	and	I	think	that	the	idea	is	that	from	the	perspective	of	an	employer	or	a	set	of	employers	who	
are	trying	to	re-skill	their	workforce	that’s	a	different	model	from	when	you’re	talking	about	some	who	is	
unemployed	or	under	employed	or	it’s	different	when	you’re	talking	about	the	person	who	is	coming	out	of	
incarceration	and	then	in	higher	ed	I’m	involved	in	a	lot	of	conversations	about	adults	who	have	some	college	but	no	
degree	and	how	do	we	get	them	to	complete.	So,	my	head	spins	in	all	of	these	topic	areas	and	I	don’t	know	what	this	
group	means	and	what	its	focus	is	when	you	say	adult	learner.	

Stacy	said	all	the	above.	

Ernest:	I’m	dealing	with	African	American	men	and	there	is	a	whole	set	of	different	problems.	I	was	thinking	some	of	
the	same	things	you	were	talking	about	David	and	that	is	all	great,	but	we	have	hard-core	unemployed	men	that	
have	not	worked	for	a	very	long	time,	so	they	are	not	actually	trying	to	go	to	college,	they	are	just	trying	to	survive,	
and	they	want	us	to	help	them	to	become	employable	as	soon	as	possible.		Some	of	them	are	homeless	while	they	are	
attending	classes.		So,	we	do	our	best	to	address	that	most	difficult	barrier	to	their	progress	in	achieving	their	
educational	goals	and	all	the	other	issues	that	surround	homelessness.	Keeping	them	in	classes	is	a	challenge,	but	
without	us,	there	aren’t	very	many	choices	left	to	have	any	real	chance	of	survival,	or	just	leading	a	“normal”	life.		So,	
when	the	men	hear	about	the	program,	just	about	every	one	of	them	ask,	are	they	going	to	get	a	job	out	of	this.			

We	are	a	part	of	the	community	and	I	go	to	meet	with	local	employers	to	have	them	partner	with	us,	in	order	to	have	
some	type	of	mechanism	in	place,	where	they	are	assisting	us	whenever	they	can,	in	providing	entry	level/CORI	
friendly	employment	for	the	participants.		The	program,	the	employers	and	the	program	participants	commit	to	
work	together	to	deal	with	issues	in	the	lives	of	the	participants,	inside	and	outside	of	the	classroom.		We	work	
collectively	to	solve	any	problems	that	they	have	that	are	counterproductive	to	their	educational	goals,	and	
ultimately	their	life	goals,	before	they	become	insurmountable.	This	is	one	of	the	stipulations	for	participation	in	the	
program.		

I	understand	that	the	term	“adult	learner”	may	not	fit	neatly	into	any	one	category	of	our	constituents,	but	the	needs	
of	many	of	our	students,	regardless	of	race	or	gender,	are	of	urgent	priority,	and	finding	a	way	to	categorize	the	
diverse	community	of	adult	learners	that	we	serve	may	be	helpful	to	our	profession	at	some	point.	Yet,	I	also	feel	
that	our	approach	in	meeting	with	each	of	our	students	(in	the	interview	stage)	as	they	enter	our	programs,	we	need	
to,	and	we	do,	devise	a	plan	for	each	of	them	specifically,	that	will	allow	them	the	best	chance	of	achieving	their	
educational	goals.			Yet,	at	the	same	time	I	feel	seriously	looking	into	the	term	“adult	learner”	and	defining	our	
constituency	in	some	other	way,	warrants	some	exploration.																																																															

David:	To	Ernest	-	Some	of	it	is	what’s	the	realistic	outcome	expectation	and	what	does	success	look	like.	Directing	
the	question	to	Mary	because	we	have	collaborated	in	various	ways	and	she	has	a	sense	of	where	I’m	coming	from	
in	this	conversation.		Given	that	she	has	chaired	this	group	for	quite	some	time,	I’m	curious	what	her	response	is	to	
what	is	the	focus	of	topic	of	adult	learners	with	the	set	of	people	that	are	in	this	room.		

Mary:	Recognizing	it’s	a	little	hard	for	me	to	hear	the	conversation	but	I	think	what	your	question	is	David,	when	we	
are	talking	about	adult	learners	in	the	context	of	the	AE	Advisory	Committee,	what	is	the	profile,	and	what	is	the	
group	that	we	are	talking	about?	Is	that	your	question?	

David:	Mary,	yes.	My	question	is	what	do	we	mean	when	we	use	the	term	adult	learner?		Because	from	my	
perspective	in	the	work	I’ve	done	over	the	years,	it’s	such	a	broad	definition.	Everything	from	the	working	
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professional	who	has	some	college	and	no	degree,	to	the	new	entrant/immigrant,	possibly	to	the	unemployed	or	
underemployed,	to	the	person	coming	out	of	incarceration,	to	the	employer	who	is	interested	in	upskilling	/re-
skilling	their	current	workforce,	so	there	are	just	all	these	dimensions,	it	is	a	rubrics	cube,	when	you	say	adult	
learner.	I’m	trying	to	understand	what	you	mean	when	you	say	adult	learner.	What	is	the	focus?		How	narrow	is	it	-	
how	broad	is	it	because	without	that	I	am	swimming	in	a	sea	of	uncertainty.	

Mary:		To	simplify	it	from	at	least	my	perspective	because	right	now	every	single	adult	who	is	successfully	working	
somewhere	is	also	probably	learning	something	new	every	day	in	some	way,	shape	or	form.	Whether	it	is	on	their	
own	time	or	whether	it	is	through	their	company,	they	are	constantly	learning.	For	the	purpose	of	this	committee	
though,	adult	learners	are,	and	Wyvonne	correct	me	if	I’m	wrong,	any	adult	whose	academic	ability	and	academic	
preparations	to	date	has	only	brought	them	to	being	below	the	educational	level	of	a	high	school	graduate.		The	
adult	ed	system	through	the	WIOA	program	focuses	on	helping	adult	learners	get	to	the	high	school	grad	level	or	
above.	That	is	the	goal	of	this	group.		I	may	be	over-simplifying	it,	and	I	would	appreciate	it	if	anyone	has	input	into	
that,	but	that	is	what	I	think	it	is	for	this	particular	group.	

Wyvonne:		I	am	saying	that	it	is	all	the	things	that	you	mentioned	Mary,	and	what	you	had	said	as	well,	David.	It	is	
also	complicated	because	in	our	system	we	have	adults	who	have	some	college,	but	they	do	not	have	enough	English	
skills	to	get	the	jobs	that	they	need.		

Mary:		You	are	absolutely,	right,	Wyvonne.	That	is	also	another	point.	In	addition	to	the	ESOL	population	their	
English	language	skills	are	below	a	high	school	level.		

David:		Let	me	react	to	that	one	point	because	I	have	engaged	in	that	a	little	bit	through	my	work	in	health	care	and	
nursing.		We	recently	had	a	grant	in	the	Holyoke	area	where	we	were	trying	to	address	the	needs	of	nurses	who	
were	displaced	from	Puerto	Rico	with	hurricane	Maria	who	were	trying	to	get	their	licenses	transferred	here	in	the	
US,	and	yet	their	barrier	is	English	language.	So	that’s	a	different	category	for	me	and	requires	a	different	
programmatic	approach	that	might	be	the	case	when	you	are	talking	about	someone	who	is	a	black	male,	who	
maybe	has	not	been	working	for	a	long	time,	or	someone	might	be	different	skilled	to	someone	who	is	coming	out	of	
incarceration	(one	grant	is	with	Chicopee-women’s	unit)	so	there	are	all	these	nuances.	To	me,	I	think	it	is	important	
that	we	be	clear	about	what	we	are	trying	to	focus	on.	I	consider	myself	to	be	a	little	bit	of	an	outsider	to	this,	but	I	
certainly	have	been	around	the	edges	of	it	and	an	example	of	what	I	struggled	with	was	my	Bridges	to	College	
program.	What	I	discovered	was	as	the	proposals	were	coming	in,	I	learned	that	the	bridges	have	many	spans	i.e.,	
Chesapeake	Bay	bridge.	Although	the	proposals	were	from	adult	education	programs,	even	if	that	person	finished	a	
project,	they	were	still	nowhere	near	being	ready	to	enter	college.	So,	I	had	to	get	very	specific	saying	the	projects	
I’m	going	to	fund	should	result	in	that	person	being	ready	to	enter	college	and	start	taking	credit-bearing	courses.	
That	was	a	differentiator	to	me	as	to	where	Higher	Ed’s	Bridges	to	College	Programs	verses	the	DESEs	Transitions	to	
College	programs,	and	I’m	still	not	sure	that	I	have	that	interface	right.	It’s	a	complicated	issue	and	I	think	this	as	an	
advisory	council,	getting	clarity	about	what	is	this	landscape	of	what	we	call	adult	learners,	and	maybe	just	visually	
recognizing	all	of	the	dimensions	and	then	saying	we	are	not	taking	on	all	of	it	but	we	will	take	on	these	segments.	
That	to	me	would	be	a	helpful	point	at	least	for	me	as	someone	who	has	not	lived	inside	of	the	DESE	adult	ed	world	
just	to	be	able	to	understand	where	do	I	interface,	am	I	working	in	a	space	that	is	complimentary	to	something	that	
you’re	doing	or	is	my	work	overlapping	something	that	is	being	done	and	therefore	we	should	be	collaborating.	I	just	
worry	that	there	are	a	lot	of	people	doing	a	lot	of	things	and	I	am	not	sure	that	we	are	getting	the	outcomes.	I’m	not	
sure	that	we	were	clear	in	the	first	place	about	who	the	student	was,	what	was	the	expected	outcome,	and	do	we	
have	the	right	treatment	to	get	there.	Are	we	dealing	with	10%	of	the	problem,	and	I	think	that	is	an	important	
acknowledgement?	How	big	is	this	market	place	and	with	our	best	efforts	we	are	only	touching	10%	of	it?	As	a	state-
wide	advisory	council,	we	should	know	that.	

Mary:	We	do	know	that.	As	far	as	we	know	we	are	touching	a	very	small	part	of	the	population.	Is	that	correct	
Wyvonne?	We	have	had	this	conversation.	I	do	not	know	if	it	is	10%	of	the	population,	but	it	is	a	very	small	percent	
of	the	population	that	can	utilize	our	services.	

Wyvonne:		Yes.	We	know	that	we	only	touch	a	small	percentage.	When	we	were	reviewing	the	numbers,	I	would	say	
that	it	was	less	than	those	who	need	the	credential	and	those	who	need,	I	believe	it	was	less	than	around	8%.	
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Toby:		He	believes	it	was	8%,	but	state-wide	it	was	a	small	percentage.	We	pay	for	adult	learner	services	in	a	very	
particular	way	and	Mary	defined	it.	If	you	are	not	able	to	be	at	a	clearly	post-secondary	level	not	just	with	a	high	
school	credential	but	actually	having	the	skills	to	be	in	a	credit-bearing	class,	whether	because	you	lack	English	or	
you	lack	the	academics	you	are	potentially	an	adult	ed	learner.	If	we	look	at	American	Community	Survey	Data,	
anyone	25	and	older,	I	believe	we	cut	it	off	at,	who	lack	a	high	school	credential	or	is	identified	through	their	survey	
as	requiring	English	instruction,	we	are	touching	a	very	small	part,	especially	for	the	number	of	people	who	lack	a	
high	school	credential.	You	know,	who	went	through	the	K-12	school	system	someplace	and	is	now	an	adult	and	did	
not	pass.	And	it	probably	is	larger	when	you	think	about	the	number	of	students	who	are	in	the	developmental	
educational	part	of	the	system	in	community	colleges.	So	those	adults	are	potentially	adult	ed	learners	by	our	
definition.		And	it	is	a	definition	that	has	been	fluid	over	the	generations	because	what	qualifies	as	being	literate	has	
changed	over	the	course	of	the	decades	too,	so	our	expectations	of	somebody	who	has	graduated	from	high	school	
and	ready	for	college	are	different	in	2019	than	they	were	in	1979.		

Wyvonne:		This	dialogue	is	helpful	for	me	because	one	of	the	things	that	were	striking	to	me,	is	what	David	said,	that	
we	should	articulate	who	our	adult	learners	are	a	little	bit	more	clearly.		Given	that	our	adult	learners	in	this	
population	works	with	people	who	are	coming	in	from	re-entry,	immigrants	who	have	degrees	and	are	seeking	
specific	language	skills,	young	people	who	are	native	to	this	country	who	have	other	different	barriers		as	well	as	
those	who	are	seeking	employment,	college	entry,	or	training,	and	may	be	just	being	a	little	more	explicit.	When	we	
talk	about	adult	ed,	we	often	talk	about	English	language	learners	or	ESOL	learners,	but	all	those	students	are	
different,	they	are	not	the	same.	I’m	thinking	about	a	visual	representation	of	that,	I	am	a	visual	person.	So,	I	have	
stage	strategy	here	but	I’m	not	exactly	sure	what	that	means	right	now.	When	I	talk	about	service,	needs	and	gaps,	
then	I	need	to	look	at	what	Train,	Bridges	to	College,	and	CommCorp	is	doing	and	what	we	are	doing,	what	are	the	
service	needs	and	what	are	the	service	gaps.		

When	David	spoke	about	the	need	for	nurses	from	Puerto	Rico	who	were	displaced	by	Hurricane	Maria	come	here	
and	their	need	to	have	their	nursing	licensing	transferred	but	English	language	was	their	barrier,	we	too	have	that	
but	not	just	in	one	field	but	in	multiple	fields.	That’s	been	something	that	has	come	up	often	and	how	do	we	help	the	
students	that	have	credentials	in	their	own	country,	such	as	a	doctor,	and	they	are	taking	courses	here	for	a	CNA	
program.	Does	that	make	sense	and	is	that	in	the	best	interest	for	the	student?	We	need	to	think	these	things	
through,	and	we	can’t	do	it	all	at	once,	but	we	can	pick	something	and	I’m	looking	at	what	our	priorities	are	for	FY20.	
What	can	we	do	this	year?		Maybe	one	or	two	things.	

Barbara:		I	just	want	to	be	sure	that	we	are	also	clear	that	a	lot	of	people	cross-over	multiple	categories	here.	And	in	
fact,	the	population	with	whom	we	work,	we	do	have	the	occasional	highly	educated	professional	who	is	an	
immigrant	but	most	of	our	learners	have	fewer	than	8	years	of	formal	schooling	and	limited	English	proficiencies,	so	
it	is	not	like	either	or.	It’s	you’re	an	English	language	learner	and	have	a	need	for	formal	education.	There	are	a	lot	of	
people	out	there	working	in	kitchens	or	offices	cleaning	who	cross	over	these	boundaries	including	corrections.	

Stacy:		Another	large	sub-set	are	students	that	were	not	served	well	in	K-12	who	end	up	at	the	adult	learning	
centers.		Our	16-18-year-old	population	keeps	increasing,	like	school	choice,	why	isn’t	the	high	school	giving	us	
money?	It	is	well	known	that	particularly	Black	and	Latino	male	students	do	not	do	well	in	the	K-12	system	for	a	
variety	of	reasons.	They	are	not	serving	them	well	and	they	are	ending	up	in	our	programs.	They	are	not	just	leaving	
in	high	school,	but	also	in	elementary	school.	Many	of	the	students	have	other	issues,	mental	health,	severe	
depression,	and	anxiety.	Today’s	teenagers	see	the	world	around	them	as	hopeless	with	climate	change	and	
everything	else.	That	is	a	lot	of	our	work	-	building	hope	and	connection	because	they	do	not	have	it.	

Rachael:	It	seems	to	connect	very	closely	to	the	data	and	speaking	about	diversity,	equity,	and	inclusion	and	really	
trying	to	get	a	much	deeper	understanding	of	who	is	currently	being	served	and	then	who	is	not	being	served.	I’m	
looking	at	all	those	different	angles	of	English	language	learners,	students	of	color,	different	age	groups.	I’ve	been	
looking	at	multiple	categories	maybe	there	is	a	chance	to	say	either,	this	is	a	group	we	really	serve	well,	let’s	figure	
out	what	we	are	doing	well	and	replicate	it,	or	this	is	a	group	that	is	falling	through	the	cracks	consistently,	they	are	
inner	programs	and	they	are	not	succeeding	or	we	are	not	reaching	them	and	then	think	about	what	the	strategy	is	
for	moving	forward.	You	are	right,	there	is	something	different	with	adult	learners,	but	you	can	start	a	segment	a	
little	bit	that	might	give	you	some	tools	to	think	about	priorities.	
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Wyvonne:		What	I’m	hearing	is	that	we	have	the	right	buckets	of	work	on	our	FY20	priorities.	We	are	not	there	yet,	
but	this	sounds	like	we	are	heading	in	the	right	direction.	Identifying	the	gaps	and	the	needs,	looking	at	the	
landscape,	being	clear	about	who	we	serve,	what	we	do,	what	is	our	niche	in	the	whole	piece	of	the	pie,	where	do	
other	people	come	in,	and	go	from	there.	Any	other	thoughts	or	feedback	from	the	group?	

Stacy:		One	thing	I	really	appreciate	about	the	IET	Integrated	Education	and	Training	Model	is	the	fact	that	we	can	
take	people	who	have	high	school	diplomas	and	those	who	don’t	in	the	same	cohort.	They	learn	from	each	other	for	
one	thing,	and	then	they	realize	that	students	with	high	school	diplomas	still	need	academic	skill	training	so	I	love	
that	flexibility	that	we	can	have	both	in	the	same	room.	I	think	that’s	a	great	model.	

Mary:		What	might	be	good	for	us	if	we	could	get	all	the	various	ACLS	programs	and	what	their	eligibility	criteria	is.	
Like	Stacy	just	mentioned	taking	people	who	have	a	high	school	diploma	into	the	IET	grant.	Is	that	available	
anywhere	already?	Just	a	1	pager	that	has	all	the	programs	and	the	statistic	eligibility	behind	them?	

Wyvonne:		Does	it	exist,	yes.		In	a	1	pager?	No.	I	do	think	that	is	a	good	idea.	It’s	what	I	call	our	portfolio	of	services.	
What	they	are,	what	we	do,	where	we	go.	Case	in	point,	Workplace	Education	is	what	we	pay	for	when	an	adult	
education	provider	partners	with	a	workplace.	Then	they	scale	up	or	give	particular	skills.	Yes,	a	1	pager	of	our	
services.	

Mary:			And	what	are	the	rules	for	eligibility	(around	enrolling	students)	and	who	is	the	intent	to	being	served	
through	that.	i.e.,	Workplace	Ed	–	to	employ	people	within	a	company	who	are	at	an	entry	level	for	above	position	
and	the	company	wants	to	increase	their	knowledge	and	skills	that	will	help	the	company	as	well	as	helping	the	
worker	and	then	it	designs	a	program	around	that.	So,	the	eligibility	around	that	is	simple.	In	Workplace	Ed	you	
would	want	to	take	the	floor	worker	and	make	them	a	machine	operator.	So	now	they	are	on	a	path	to	maybe	
become	an	engineer	–	that	sort	of	information	would	be	helpful.	

Roberta:		I’m	not	sure	for	the	community	adult	learning	center	programs	whose	eligibility	is	probably	much	broader	
unless	they	have	a	specific	IET	program,	Workplace	Ed	program,	or	Citizenship	program.	It	is	going	to	be	a	very	
broad	eligibility	and	likely	it	would	encompass	every	one	of	the	dozen	or	so	categories	we	have	already	articulated.	
I’m	just	not	sure	how	helpful	that	is	going	to	be,	especially	in	a	1-pager.	

Mary:		When	David	mentioned	the	person	who	is	employed	–	some	college	no	degree,	is	working	at	a	company	and	
is	going	back	to	school	to	work	for	either	a	college	degree	or	series	of		industry	recognized	credentials	that	will	help	
him	or	her	to	move	up	the	career	path,	I	don’t	see	that	person	as	an	adult	ed	student	under	the	roof	of	programs	that	
we	are	discussing	with	this	committee.	Is	that	unfair	of	me?		

Wyvonne:		Trying	to	define	the	eligibility	criteria,	for	me	that	is	easy.	The	CALC	you	must	be	over	16,	have	lower	
academic	performance	levels	or	the	English	language	learner	in	need,	that	is	straight	forward.	Every	program	has	
that	basic	eligibility.	It	gets	more	complex	when	you	start	thinking	about	the	other	things	that	they	bring	to	the	table.	
You	could	have	a	high	school	graduate	in	an	adult	education	program	in	addition	to	a	training	program.	I	think	it	is	
what	the	goals	are,	what	they	are	trying	to	achieve	is	different.	One	could	be	trying	to	get	skills	to	get	a	job,	and	the	
other	one	is	trying	to	receive	a	high	school	credential,	or	better	English	language	skills	differently	than	workplace.	
Your	goal	is	to	probably	improve	in	your	current	job	through	academic	performance.	So	maybe	it’s	not	going	to	be	
the	answer	to	everything,	but	it	could	be	a	way	to	help	us	articulate	things.	In	my	efforts	for	The	Pay	for	Performance	
concept,	I	must	be	clear	about	who	we	want	to	serve	and	is	it	the	same	students	that	we	serve	in	all	our	other	
classrooms	or	is	this	something	different.	If	we	are	serving	5%	who	need	a	high	school	diploma,	then	how	do	we	
reach	the	other	95%?	What	kind	of	program	is	going	to	meet	those	students	needs	and	it’s	pretty	clear	it	is	not	what	
we	have	been	doing	because	all	of	the	students	who	can	come	to	your	centers	and	be	in	your	classes	are	probably	
there	or	they	will	get	there.	We	have	1-1	mentoring	programs	where	they	are	getting	some	tutoring	through	primary	
instruction	by	volunteers.	They	are	accessing	that,	and	it	will	grow	in	its	capacity	to	some	degree.	There	is	still	a	lot	
of	students	who	need	a	high	school	diploma	or	credential	that	we	are	not	serving.	Is	there	a	creative	way	to	come	up	
with	something	to	help	those	students?	We	have	a	structure	within	our	adult	education	system,	but	it’s	been	around	
for	a	while.	How	do	we	open	the	doors	or	windows	so	we	may	find	out	how	to	get	10%	of	those	95%	of	students	and	
help	them	get	their	credentials?	We	do	not	have	the	answer.	The	reason	Pay	to	Performance	is	a	model	we	are	
pursuing	is	we	are	buying	the	actual	outcome	versus	funding	programs	not	knowing	what	the	results/outcomes.	If	
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you	want	to	come	in	the	door	(apply),	have	the	capacity,	backing	and	the	method	to	provide	services,	then	we	will	
pay	for	the	outcomes,	and	you	will	keep	providing	the	services	the	way	you	created	or	designed	them.	It	is	just	a	
model.	It	can	be	a	part	of	our	portfolio;	it	will	not	be	viable	for	all	programs,	but	some.	We	need	what	the	programs	
are	doing	already	but	we	want	to	grow	and	expand	and	see	if	we	can	get	an	additional	percentage	of	students	to	be	
served.	

Stacy:		Many	of	those	students	are	people	who	were	getting	high	school	certificates,	which	in	some	situations,	they	
do	not	know	it’s	not	a	diploma	until	a	year	or	two	later.	So,	I	am	going	back	to	K-12	again.	There	is	a	big	missing	link,	
and	particularly	with	students	with	severe	learning	disabilities	who	have	been	in	special	education	classes	most	of	
their	life.	They	are	just	sending	them	out	of	school	at	22	with	no	prospects.		Some	of	them	end	up	in	our	programs	
but	some	of	them	we	simply	cannot	serve	in	our	programs.	You	must	have	at	least	an	IQ	of	70,	to	help	them	get	their	
high	school	diploma.	For	me,	Mass	Rehab	needs	to	be	a	bigger	player	helping	that	sub-set	of	learners	and	the	high	
schools	need	to	step	it	up	to	help	and	figure	out	how	they	are	going	to	serve	those	students.	

Jamie:	The	special	education	office	can	certainly	play	a	role	in	that	because	that	should	be	dictated	in	their	transition	
plans	per	their	IEPs.		When	we	are	looking	at	monitoring	and	regulating,	we	need	to	look	at	the	transition	planning	
that	is	supposed	to	happen	in	the	IEPs	and	see	if	that	is	actually	happening.	It	should	be	aligned	to	actual	
opportunities	post-graduation.	

Barbara:		This	might	not	be	relevant,	but	I	would	like	to	say	that	we	are	finding	that	ETS/HiSET	is	horrendous	with	
the	process	for	accommodations	when	there	are	kids	who	come	out	of	the	SPED	system,	have	IEPs,	are	clearly	
documented,	and	are	even	active,	ETS	will	not	accept	them.	We	are	finding	them	very	difficult	to	deal	with	in	
providing	accommodations	to	those	who	have	documented	disabilities,	and	who	are	providing	that	documentation	
and	then	can’t	get	the	accommodations	and	testing	to	which	they	are	entitled	to.	Once	you	reach	adulthood	to	get	the	
kind	of	testing	that	you	need,	the	neurological	and	psychological	testing	with	insurance	that	most	people	have	is	
virtually	impossible.	I	had	somebody	who	had	traumatic	brain	injury	as	a	young	child,	and	we	had	him	on	a	waiting	
list	for	six	different	hospitals	throughout	the	Boston	area	to	try	and	get	him	tested.	

Jamie:		I	have	not	had	that	experience	with	ETS,	I	have	had	a	lot	success	with	getting	the	accommodations,	and	I	
would	be	happy	to	share	with	you	what	we	are	doing.	What	we	did	was	develop	a	protocol	that	we	submit	with	the	
diagnosis,	because	all	you	need	is	a	diagnosis	and	a	protocol	that	has	an	intervention	plan.	When	we	submit	that,	we	
have	not	had	any	of	them	denied.	We	do	not	even	submit	the	IEP.	Protocol	document	attached.	

Wyvonne:		Coming	from	a	program	that	used	to	work	primarily	with	people	that	have	learning	difficulties	I	would	
say	that	the	accommodations	are	either	going	to	be	more	time,	private	room,	or	large	print.	Those	are	the	primary	
accommodations.	You	can	get	those	accommodations	with	a	diagnosis	that	supports	to	need.	It	does	not	have	to	be	
an	IEP	or	learning	disability.	If	a	student	has	neurological	problems,	sees	a	therapist/doctor,	they	can	attest	to	the	
need	for	more	time.		The	more	documentation	you	provide	the	more	they	must	review.	To	get	an	IEP,	they	have	
already	been	through	all	types	of	assessments.	

So,	we	are	doing	very	well	on	time	and	I	want	to	make	sure	to	address	what	our	priorities	are	and	what	we	want	to	
do	moving	forward.	

• 1	–	pager	of	our	services	and	eligibility	rules	and	the	intended	audience	–	portfolio	services	which	we	would	
use	in	a	variety	of	ways	both	with	external	providers	as	well	as	internal.	Present	some	options	for	this	group	
to	weigh	in	on	and	to	give	feedback	on.	

• Diversity,	equity,	and	inclusion	it	would	be	good	for	us	to	stay	the	course	looking	at	our	data,	services,	what	
the	gaps	are,	who	we	service	and	what	we	might	need	to	do.		

• State	as	Partner	–	I	have	Stacy’s	feedback	about	potentially	opening	some	of	our	webinars	to	teachers,	
advisors,	directors	and	students.	I	wanted	to	ask	a	question	regarding	that	because	currently	on	the	
schedule	there	is	only	four.	It	is	every	other	month	where	I	am	doing	90	minutes	with	the	field	and	we	are	
going	to	alternate	between	Thursday	and	Friday	with	one	earlier	in	the	day	and	one	is	later	in	the	day.	We	
did	have	about	60+	people	and	I	heard	feedback	that	it	went	well.	It	is	a	beginning,	not	the	end,	and	just	a	
starting	point.	What	I	am	wondering	about	when	we	try	and	partner	or	get	feedback	from	our	teachers	and	
advisors	if	we	might	do	that	in	other	ways.	Potentially	our	curriculum	and	instruction	program	specialist,	
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Dana	Varzan-Parker,	is	thinking	of	getting	together	a	group	of	people	to	inform	curriculum	and	instruction.	
So,	we	are	looking	at	doing	it	in	a	couple	of	different	ways.		I	am	wondering	if	what	you’re	saying	is	that	I	
need	to	reach	out	to	the	teachers.	They	need	to	hear	from	me	in	addition	to	other	places	that	they	hear	
information	from	or	are	partners	with.		Is	that	what	you	think	is	best?	Would	anyone	want	to	weigh	in	on	
that?	Teachers	and	advisors,	they	need	to	hear	from	me?	How	important	is	that?	

Jamie:		I	don’t	think	it	necessarily	has	to	come	from	you.		We	just	had	a	visit	from	you.	I	think	when	the	teachers	
have	someone	other	than	my	administrative	staff	coming	into	their	classroom,	observing,	having	conversations,	
I	feel	that	is	effective	because	it	supports	what	the	actual	expectations	are,	and	it	is	not	coming	from	someone	
internal.	It	does	not	necessarily	need	to	be	you,	it	could	be	a	program	specialist.	I	think	more	direct	conversation	
with	them,	the	teacher	staff,	so	the	message	is	not	always	filtered	through	other	people.	That	would	be	my	
recommendation.		

Barbara:		Absolutely.	As	objective	I	try	to	be,	I	am	putting	my	own	interpretation	on	information	based	on	my	
experience,	and	what	a	new	teacher	or	a	teacher	with	a	few	years	of	experience	might	take	from	a	message	
might	be	very	different	if	it	were	not	coming	from	me	instead.		

Jamie:	I	think	that	because	we	are	at	the	top,	we	get	hammered	constantly	and	we	just	need	to	know	sometimes	
that	the	direction	we	are	giving	and	what	we	are	seeing	in	the	classroom	is	validated	by	someone	else	who	is	
also	seeing	the	same	things.	Or	looking	at	something	and	looking	at	a	standard	based	on	the	Indicators	of	
Program	Quality,	and	saying	yes,	we	agree	that	this	is	what	that	indicator	looks	like	in	a	classroom	or	in	a	
program	and	I	think	that’s	helpful.	

Roberta:	Is	there	a	limit	to	the	size	of	these	webinars?	Something	around	100?	

Lorraine:	Yes.	The	limit	is	up	to	125,	however,	once	you	have	around	75,	Barbara	has	said	she	has	issues	with	
people	hearing	or	being	able	to	connect	through	the	internet.	

Roberta:	Not	that	I	would	want	you	to	have	a	career	doing	webinars	for	the	rest	of	your	life,	Wyvonne,	but	I	
really	think	it	would	be	helpful	because	what	interactions	do	teachers	have	with	you	ever?	You’re	always	
addressing	the	directors	at	the	Annual	Directors’	meeting,	at	the	Director’s	Sharing	Day,	or	at	the	Director’s	
Council.	If	I	were	a	teacher	in	a	program	or	counselor,	I	would	hardly	get	to	interact	with	you	or	see	you	or	hear	
you.	

Stacy:		That’s	why	I	suggested	it.	It’s	also	in	the	June	minutes	of	having	a	directors-like	day	just	for	teachers	and	
or	advisors	because	you	also	need	to	hear	from	them.	Even	a	letter	of	affirmation	would	be	awesome.	That	you	
send	a	letter	to	all	the	teachers	in	the	ABE	field	saying	“Thank	you.	I	know	it’s	hard.”	That	means	a	lot	to	people.	

Lorraine:	Regarding	letter	to	teachers	–	because	they	change	so	often,	any	emails	that	are	in	the	system	are	not	
updated	when	they	leave.		Then	when	they	receive	an	email	from	DESE,	they	respond	negatively	because	they	
give	their	personal	email	information	for	the	job.	If	there	was	a	coordination	of	this	information	for	teachers	at	
program	levels,	we	could	have	our	IT	department	build	a	listserv.		

Wyvonne:			Yes,	that	is	true.	So	that	is	a	technical	issue	we	would	need	to	address,	and	we	would	need	an	
accurate	and	correct	teacher	information	listing.	What	really	is	important	to	getting	the	work	done	is	having	the	
correct	communications.	Regarding	the	webinar,	I	sent	that	out	myself.	I	sent	the	meeting	invitation	to	everyone	
with	the	information	and	I	did	not	have	to	depend	on	anyone	else	to	send	out.	So,	when	we	have	correct	
information	it’s	much	easier	to	be	in	communication.	

Kate:	One	quick	question	about	the	webinars,	are	they	designed	to	be	just	information	out,	just	you	talking	to	
the	groups?	

Wyvonne:			Currently	right	now	what	I	try	to	do	to	get	some	information	in,	is	I	sent	out	a	survey	for	people	to	
ask	questions	about	what	they	wanted	me	to	talk	about	so	then	I	could	answer	those	questions	but	I	think	I	had	
4	people,	but	those	4	people	got	their	questions	answered.	I’m	looking	at	doing	more	focus	groups	and	getting	
people	at	the	table	around	specific	issues.		
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Kate:		I	think	teachers	would	want	to	talk	and	would	have	a	lot	of	opinions,	where	the	directors	I	feel	would	be	
tell	me	what	I	need	to	know.	I	think	it	would	be	harder	to	get	them	in	a	webinar	with	75	people	and	answer	their	
questions	and	chat.	I	think	that	would	be	interesting.	

Wyvonne:			I	will	say	that	we	are	doing	an	evaluation	of	our	system	to	get	feedback	on	how	we	are	doing,	and	we	
have	focus	groups	that	are	teachers,	students,	advisors	and	so	forth.	We	have	had	very	little	up-take	on	their	
experiences,	3	teachers	signed	up	in	the	region	of	Worcester	and	no	one	showed	up.	While	we	want	feedback,	I	
know	that	there	are	things	that	people	may	want	to	say	that	they	may	not	want	to	say	to	me.		They	may	want	to	
be	truthful	and	honest	about	how	things	are	in	the	field	and	what	the	conditions	are	like	and	we	are	open	to	
that,	but	we	need	people	to	step	up	and	say	what’s	so.	There	will	be	other	opportunities	and	because	no	one	
showed	up,	I	asked	UMASS	Donahue	Institute	to	turn	it	into	a	webinar	so	people	can	call	in.		We	are	not	giving	
up,	but	I	want	to	say	that	these	are	opportunities	for	people	to	give	feedback.	While	that	is	long	term	change,	I	
believe	we	need	to	do	both,	short-term	change	and	long-term	change.		

Barbara:		What	about	sending	out	a	less	open-ended	survey	where	you’re	identifying	specific	questions	and	
they	can	like	it,	scale	it	and	still	have	an	open-ended	action	plan.	But	you	then	might	find	out	what	are	the	
trends,	what	are	the	areas	that	are	most	important.		People	will	check	a	1,	2,	3,	4	or	5	before	they	type	a	whole	
question.		

Rachael:		What	is	the	goal?		To	just	get	more	information	out	what	the	state	is	doing	making	it	feel	like	it’s	more	
of	a	partnership?	Getting	more	people	to	open-up	and	have	collaboration	with	the	field?	

Wyvonne:		Yes,	and	the	whole	idea	concept	our	State	as	Partner.		As	the	Department	of	Education,	we	have	our	
positional	authority	and	we	are	the	funders	and	the	monitors,	but	the	Commissioner	has	spoken	a	lot	about	
doing	this	in	collaboration	and	listening	to	our	field	and	looking	at	how	we	overlap	often	in	our	ways	of	doing	
business.	We	are	looking	at	our	internal	processes	and	how	we	do	things	but	also	must	hold	programs	
accountable.	We	are	looking	at	our	monitoring/review	process	at	the	Center	level.	As	a	program	said	to	me	
today	“you	dinged	me	on	this”.	I	said	that	our	intention	is	not	to	“ding”.	We	are	not	the	“dingers”.	When	we	see	
something,	we	will	say	something.	With	the	intention	of	us	filling	the	gap	to	serve	all	learners,	knowing	that	all	
learners	are	not	being	served	equally	and	well.	If	it	is	happening	in	our	whole	K-12	system,	it	must	be	happening	
in	our	adult	education	system	as	well.	It’s	not	dinging,	it	is	about	seeing	things,	saying	things	that	help	improve	
practice	and	performance.	We	are	working	on	that	and	we	are	working	on	doing	that	well	and	we	know	that	we	
may	be	using	a	measure	that	is	based	on	what	we	consider	the	normal	or	the	way	of	doing	education.		

Last	thing	is	the	grantee	programs	and	services.	Commissioner	will	review	–	James	Peyser,	MA	Secretary	of	
Education,	will	review	and	there	will	be	an	open	comment	period.	

In	your	portfolio:	

1) Portion	of	the	guidance	that	we	received	from	OCTAE	about	what	we	needed	to	check	document	
2) Our	proposed	answers	to	those	questions	–	aligning	the	content	standards.	
3) 2	pages	of	what	that	looks	like	from	our	perspective	–	draft	

We	are	very	excited	with	what	was	written	–	shooting	for	the	stars	

Thank	you	for	your	time.	Next	meeting	is	January	31st.		

Meeting	adjourned	at	2:50PM	

	


