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SERVING ENGLISH LEARNERS WITH DISABILITIES DURING IN-PERSON, 
HYBRID AND REMOTE LEARNING 
 
The Department of Elementary and Secondary Education (DESE or the Department) is providing 
the following supplemental guidance and recommendations to assist schools and districts in 
providing equitable access to learning for English learners (ELs) with disabilities during in-
person, hybrid and remote learning.  

This guidance has been developed for English learner education, special education, and general 
education administration and staff, and should be read and applied in conjunction with all other 
applicable guidance, including: 

• Initial Fall School Reopening Guidance 
• Comprehensive Special Education Guidance for the 2020-21 School Year 
• Remote Learning Guidance for Fall 2020 
• Guidance to Plan and Provide Remote Learning for English Learners 
• Guidance for Supporting English Learners with Disabilities 
• Guidance for Courses Requiring Additional Safety Considerations for Fall 2020 
• Career/Vocational Technical Education Reopening Guidelines.  

 

This document is being released in November 2020 and may be revised as we continue to 
monitor COVID-19 trends and the latest medical research, as well as guidance from the 
United States Department of Education and other sources.1  

INTRODUCTION 
During the COVID-19 pandemic, whether the district or school is using an in-person, hybrid or 
remote learning model, the district or school must provide ELs that have disabilities with English 
language education (ELE) services and the special education and related services identified in 
the students’ Individualized Education Programs (IEPs).  

If a school or district implements a remote or hybrid learning model for school year 2020-2021, 
services for ELs with disabilities must be provided through the “Instruction and Services” model 
of delivery, as set forth in the Remote Learning Guidance for Fall 2020. This model includes, for 
example, teletherapy and video conferencing; it is distinctly different from relying solely on a 
Resources and Supports model (e.g., sending packets and assignments home coupled with 
frequent communication with parents).2 Schools and districts must support the infrastructure 
needed to put in place the required Instruction and Services, including availability of computer 
devices and internet connectivity in students’ homes, appropriate communication platforms, and 
educator and parent training.  

Additionally, in accordance with 603 CMR 27.08(3)(b), as adopted by the Board of Elementary 
and Secondary Education on September 29, 2020, remote learning models must include the 
following:  

1. Procedures for all students to participate in remote learning, including a system for 
tracking attendance and participation; 

                                                            
1 For all DESE COVID-19 information and resources, please see http://www.doe.mass.edu/covid19/.  

http://www.doe.mass.edu/covid19/return-to-school/guidance.pdf
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/return-to-school/2020-0724remote-learning-guide.docx
http://www.doe.mass.edu/covid19/ele/guidance/remote-learning-guidance.docx
http://www.doe.mass.edu/ele/guidance/disabilities.docx
https://www.doe.mass.edu/covid19/return-to-school/supplement/additional-safety-guide.docx
https://www.doe.mass.edu/covid19/return-to-school/supplement/additional-safety-guide.docx
https://www.doe.mass.edu/covid19/ccte/cvte-reopening-guide.docx
http://www.doe.mass.edu/covid19/return-to-school/2020-0724remote-learning-guide.docx
https://www.doe.mass.edu/bese/docs/fy2021/2020-09/
https://www.doe.mass.edu/bese/docs/fy2021/2020-09/
http://www.doe.mass.edu/covid19/
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2. Remote academic work aligned to state standards; 
3. A policy for issuing grades for students’ remote academic work; and  
4. A requirement that teachers and administrators regularly communicate with students and 

their parents and caregivers, including providing interpretation and translation services to 
limited English proficient parents and guardians. 

This guidance provides additional information, key considerations, and teaching strategies 
during the COVID-19 pandemic for in-person, hybrid and remote learning that are critical 
to ensure that ELs with disabilities receive ELE services and special education services that 
meet their unique needs. Key considerations within this context include: 

1. Prioritization for in-person learning; 
2. Special education evaluation process and consideration of the need for primary language 

and alternative assessments; 
3. IEP Team process; 
4. Organizing opportunities for staff collaboration (English learner education, special 

education and general education) and professional development; 
5. Technology use and provision of training and support for parents and caregivers of ELs 

with disabilities; 
6. Engaging families and communities.  

GENERAL GUIDANCE FOR REENTRY 
ELs with disabilities are entitled to receive both ELE services and special education services to 
ensure that they receive a free and appropriate public education (FAPE). Districts, charter 
schools, collaboratives, and approved special education schools must ensure that ELs with 
disabilities have equal access to the same opportunities as other students, including the provision 
of FAPE,3 while also protecting the health and safety of students and those individuals providing 
education, specialized instruction, and related services to these students.4  
 
Districts and schools must adapt their ELE services and IEP services to account for in-person, 
hybrid and remote learning to ensure that EL students with disabilities receive appropriate and 
effective English language development and content instruction. ELE and IEP services must be 
adapted to meet the needs of ELs with disabilities, regardless of whether they receive ELE 
services through Transitional Bilingual Education, Dual Language Education, or the Sheltered 
English Immersion (SEI) model. Educators should take into account the wide variety of specific 
and unique language acquisition needs of ELs with disabilities based on their English language 
proficiency levels and disability-related needs. The language and content instruction provided to 

                                                            
2 See also Comprehensive Special Education Guidance for the 2020-21 School Year. 
3 USDOE Factsheet: Providing Services to English Learners During the COVID-19 Outbreak — 5/21/2020; 
Implementation of IDEA Part B Provision of Services in the COVID-19 Environment (September 28, 2020).  
4 G.L. c. 71A, § 4; G.L. c. 71B, § 3; USDOE Factsheet: Providing Services to English Learners During the COVID-
19 Outbreak; Questions and Answers on Providing Services to Children with Disabilities During the COVID-19 
Outbreak (March 12, 2020); Supplemental Fact Sheet Addressing Serving Children with Disabilities During 
COVID-19 National Emergency (March 21, 2020); Implementation of IDEA Part B Provision of Services in the 
COVID-19 Environment (September 28, 2020).  

https://sites.ed.gov/idea/regs/b/a/300.17
https://sites.ed.gov/idea/regs/b/a/300.17
https://sites.ed.gov/idea/regs/b/a/300.17
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
https://sites.ed.gov/idea/idea-files/part-b-implementation-idea-provision-services-current-covid-19-environment-qa-document-sept-28-2020/
https://malegislature.gov/Laws/GeneralLaws/PartI/TitleXII/Chapter71A/Section4
https://malegislature.gov/laws/generallaws/parti/titlexii/chapter71b/section3
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-covid-19-03-12-2020.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-covid-19-03-12-2020.pdf
https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf
https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf
https://sites.ed.gov/idea/idea-files/part-b-implementation-idea-provision-services-current-covid-19-environment-qa-document-sept-28-2020/
https://sites.ed.gov/idea/idea-files/part-b-implementation-idea-provision-services-current-covid-19-environment-qa-document-sept-28-2020/
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ELs with disabilities must also consider the specific accommodations, modifications, and goals 
within the IEP. 

Teachers5 and parents/caregivers should actively collaborate and communicate regularly to 
support students’ access to the curriculum and to help students meet their English language 
proficiency and IEP benchmarks and goals. Additionally, there are no changes to requirements 
regarding progress monitoring and reporting; progress through data review needs to be 
continuously monitored to ensure students make appropriate progress towards meeting their 
English language proficiency benchmarks and IEP goals.6  

KEY CONSIDERATIONS 
1. Prioritization for In-person Learning 
o ELs with disabilities   should be prioritized for receiving in-person instruction during the 

2020-2021 school year.7  
o Even if a student is prioritized for in-person learning, parents/caregivers have the option 

to choose a district’s remote learning program for their child’s instruction if they prefer – 
with the understanding that even though the school’s or district’s remote learning 
program must provide the student with ELE and special education services, such services 
provided remotely may not replace the full benefits of learning in person.  

 
2. Special Education Evaluation Process and Consideration of the Need for Primary Language 

and Alternative Assessments 
o The Department recognizes that due to the closure of school buildings and settings and the 

unexpected suspension of in-person education in March, annual review Team meetings, 
evaluations and/or parts of evaluations may have been postponed. Schools and districts 
will need to address the backlog of assessments and meetings while simultaneously 
addressing the need to meet timelines for annual review Team meetings and evaluations 
for students who are newly referred and/or due for an evaluation.  

o Disability evaluations may not be delayed because of a student’s limited English language 
proficiency or the student’s participation in an ELE program. 

o Special education assessments and other evaluation materials must be selected and 
administered so as not to be discriminatory on a racial or cultural basis.8 Furthermore, they 
must be “provided and administered in the child’s native language or other mode of 
communication and in the form most likely to yield accurate information on what the child 
knows and can do academically, developmentally, and functionally. They must be 
conducted in a non-discriminatory manner with proper consideration of linguistic/cultural 
differences; and must not view differences as “deficits” (e.g., difference in behavioral 
norms).  

o Once a referral is received, to understand a student’s strengths and needs, the district 
should review all existing relevant information in the student’s record, and that 
parents/caregivers may make available to the district (e.g., English language proficiency 

                                                            
5 This includes special education teachers and English as a Second Language (ESL) teachers. 
6 For more information see the Monitoring Student Progress section of Comprehensive Special Education Guidance 
for the 2020-21 School Year. 
7 See Comprehensive Special Education Guidance for the 2020-21 School Year. 
8 34 C.F.R. § 300.304(c)(1)(i). 

http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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levels, results of local and state assessment, examples of a student’s work, independent 
evaluation data, and data from medical professionals and community service providers).  
o Consider information from parents/caregivers regarding their children’s experiences 

during the spring of 2020, including primary areas of need, ability to access remote 
learning, and other information critical to meet students’ needs as schools reopen. 
Parent/caregiver input is always valuable, but is particularly critical during this time, 
when parents/caregivers may be best positioned to observe their children and provide 
feedback on their children’s experiences. Schools and districts should take the 
opportunity to obtain as much data and information from parents and caregivers as 
possible.  

o Use professional judgment in determining whether the existing data review provides 
sufficient information for some aspects of a student’s evaluation and, if not sufficient, 
develop a plan for completing special education assessments in-person or remotely. 
Decision-making should include collaboration among special education and ELE 
personnel.    

o Based on professional judgment and the reasons for the referral, it may be determined that 
a special education assessment or parts of a special education assessment may be 
conducted remotely. Professional judgment on decisions relating to remotely conducting 
special education assessments or parts thereof should take into account the following 
factors:  
o Referring to guidance of the relevant professional organization(s) of the particular 

evaluator conducting the assessment at the state or national level. 
o Consulting the assessment’s publisher regarding technical/interpretive guidelines for 

remote administration. 
o Relying on evaluators as to whether an entire assessment or parts of an assessment 

may be conducted remotely. 
o Taking into consideration current knowledge and circumstances of the student and 

making individualized decisions. 
o Consulting with the special education administrator. 
o Considering the use of alternative assessment tools to assess all areas of suspected 

disability. 
o Continuing to monitor for developments in the manner assessments can be conducted 

remotely and, as developments emerge, revisit earlier decisions not to assess, as 
appropriate. 

3. IEP Team Process 
o IEP Teams must continue to conduct annual review Team meetings as they are due, in 

accordance with 603 CMR 28.04(3).  
o Parent involvement in the IEP process remains critical. It will also be important for 

families to provide input and fully understand how the school or district plans to provide 
special education and related services to their children in the new school year, whether 
through in-person, hybrid or remote learning.9  

o IEP Team members should use all available data, including information from the parent or 
caregiver, to anticipate the student’s present areas of need and levels of need during re-

                                                            
9 For more information see, Comprehensive Special Education Guidance for the 2020-21 School Year. 

http://www.doe.mass.edu/lawsregs/603cmr28.html?section=04
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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entry. In addition, it will help school personnel and families be prepared to quickly pivot 
should in-person services suddenly become unavailable.  

o IEP Teams must consider the language needs of the child as those needs relate to the 
child’s IEP. 34 C.F.R. § 300.324(a)(2)(ii). The Team meeting may provide an opportunity 
for a discussion about ways that parents or caregivers could use the primary language of 
the home to help further the child’s language development, including, for example, by 
regularly reading books and stories in the primary language of the home.  

o Make available an interpreter for Team meetings, as necessary. The interpreter must be 
fluent in the primary language of the home and in English and be familiar with special 
education terminology so that information is accurate and conveyed in a manner that is 
understandable to the parent.  

o An ESL teacher, or another participant(s) with knowledge of the student’s language needs, 
should have a role in IEP Team discussions. As experts on English language development, 
their knowledge of how English acquisition occurs, and how the student is progressing in 
the ESL curriculum may provide vital information. 

o Districts are advised to update the IEP as though the student will be attending school full 
time in-person; however, given the unpredictable nature of the COVID-19 virus, schools 
and districts must be adaptive in their approach to delivery of IEP services, based on the 
current health information and trends at that time.10It is important to note that a change in 
the delivery of services due to a school’s change in learning model, in-person, hybrid or 
remote, as a result of COVID-19, does not result in a change in the special education 
placement. The services outlined in the IEP remain and are considered “stay-put.”11  

o Districts must meet the least restrictive environment requirements for ELs with 
disabilities.12 This will require careful planning and scheduling for staff and students.   

o Schools, districts, collaborative programs, and approved special education day and 
residential school programs must continue to issue Progress Reports at least as often as 
report cards or progress reports are provided for students without disabilities, in 
accordance with 603 CMR 28.07(3).13 Progress reports must be provided in the parent’s 
primary language. 

4. Organizing Opportunities for Staff Collaboration (English learner education, special 
education and general education) and Professional Development 
o Identify ELE staff and special education staff to be included in the COVID-19 Response 

Team if the school or district has not done so already.  
o Schedule recurring times for staff communication and collaboration about ELs with 

disabilities to facilitate access to learning, including ELE, special education and general 
education staff.  

o Identify staff members who will be needed to support student learning as well as each staff 
member’s role in providing services. 

                                                            
10 For more information see the Initial Evaluations, Reevaluations and IEP Team Meetings section of 
Comprehensive Special Education Guidance for the 2020-21 School Year. 
11 For more information see the Initial Evaluations, Reevaluations and IEP Team Meetings section of 
Comprehensive Special Education Guidance for the 2020-21 School Year. 
12 For more information see the Promoting Inclusive Services and the Least Restrictive Environment (LRE) section 
of Comprehensive Special Education Guidance for the 2020-21 School Year. 
13 See the Monitoring Student Progress section of Comprehensive Special Education Guidance for the 2020-21 
School Year. 

http://www.doe.mass.edu/lawsregs/603cmr28.html?section=07#(3)
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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o Due to the need to be closer than the minimum physical distancing requirements when 
instructing some students with disabilities, the Department recommends that school and 
district special education service providers follow the guidelines that the Center for 
Disease Control describes for “direct service providers”14.  
o Direct service providers include personal care attendants, direct support professionals, 

paraprofessionals, therapists, related services personnel, assistants, school nurses, 
health office staff, and any other staff who must come into close contact with students 
with disabilities.  

o Ensure all staff members using additional protective equipment are properly trained to 
accommodate children’s needs. 

o Provide adequate training time for educators who will provide direct physical support to 
ELs with disabilities on the use of the additional protective supplies they will need, 
including appropriately donning and doffing disposable gowns, face shields, etc.  

o Determine what other type(s) of professional development may be needed for staff and 
develop a training plan to address professional development needs. 

5. Technology Use and Provision of Training and Support for Parents and Caregivers of ELs 
with Disabilities 
o Instruction and services provided remotely via a hybrid learning model must follow the 

guidance provided on remote learning. Similarly, learning and services provided in-person 
must follow guidance provided on full-time in-person learning while meeting the current 
health and safety requirements.15 

o Determine what types of technology will be needed to support learning. 
o For each student consider: 
o Will any assistive technology or augmentative and alternative communication be 

needed? 
o Is there software that will be needed? 
o Are there features in the software that will enhance the learning experiences (e.g., closed 

captioning, reading aloud, accessibility in multiple languages)? 
o What training is provided to families to access and understand the technology? 
o Have staff determined what interpretation or translation services will be needed by 

families to successfully access and understand the technology? 
6. Engagement of Families and Communities  

o Schools and districts must maintain open communication and collaboration with families 
when responding to the trajectory of the virus and making decisions about the opening 
and/or closing of school buildings and settings and the learning models to be used.16  

o Often parents and caregivers are able to provide key information on student access to 
education and social emotional needs, particularly during this pandemic. The Department 
strongly recommends that schools and districts cultivate excellent two-way 
communication with families. For example, schools and districts should ensure that 
classroom teachers, special education teachers, or related service providers communicate 
regularly with parents. Ongoing engagement will also promote and sustain important 

                                                            
14 For more information see Guidance on Summer 2020 Special Education Services. 
15 See the Learning Models section of Comprehensive Special Education Guidance for the 2020-21 School Year. 
16 For more information see the Initial Evaluations, Reevaluations and IEP Team Meetings section of 
Comprehensive Special Education Guidance for the 2020-21 School Year. 

https://www.cdc.gov/coronavirus/2019-ncov/hcp/direct-service-providers.html
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0608guidance-summer2020-sped-services.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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connections between students and their teachers, a source of vital support and stability for 
students.17   

o Schools and districts should consider technology that provides for direct communication 
between the teacher and family, such as through the use of a language line, so that key 
information is provided in a timely manner. 

o The frequency and type of communication will vary depending on the child’s individual 
needs, language and technology access barriers families may face supporting their children 
with remote learning and the preferred mode of communication. The Department 
recommends that school personnel document all their communication with parents.  

o Valuing the home language and encouraging parents to maintain a language rich 
environment is a way to engage families.  

o Family engagement is particularly crucial when determining if and how special education 
services will be provided differently as a result of the changes to the overall learning 
environment associated with any of the three models of instruction schools and districts 
might employ during the 2020-21 school year (in-person, hybrid or remote learning 
models).  

o Schools and districts must notify parents in writing and in the home language of how 
specific IEP services will be provided differently at the start of the 2020-21 school year 
due to the chosen learning model. For example, if during in-person learning, a student will 
receive related therapies via video conferencing while in the general education classroom, 
parents must receive written notification describing this different mode of delivering IEP 
services. Examples of this written notification include DESE’s COVID-19 Special 
Education Learning Plan and Notice of Proposed School District Action (N1). These 
notifications must be provided in the primary language of the home.  

o For limited English proficient parents, provide interpreters at IEP Team meetings and 
translate documents where required.  
o This includes translating special education notification(s) sent to families, as well as 

schedules, learning plans, IEPs, and Progress Reports.  
o Provide ongoing support to limited English proficient parents in their primary language 

so that they know what to expect from the school or district (e.g., health and safety 
precautions), and how to support their child.18 

o Assist parents in resolving technology-related barriers so that they can fully participate in 
remote IEP Team meetings.  
o Consider parent technology training.  
o Topics might include the use of devices and electronic learning and communication 

platforms, troubleshooting technology issues, supporting students’ social/emotional 
needs, etc. Trainings may need to be offered in the parent’s primary language. 19 

o Check with parents about what else may be helpful to facilitate access to technology. 
o Districts and schools should work with their EL Parent Advisory Councils and Special 

Education Parent Advisory Councils to engage families and to understand any barriers to 
access. 

o Districts and schools should also work with community service agencies to strengthen 
communication and collaboration with families. 

                                                            
17 See the Parent Engagement section of Comprehensive Special Education Guidance for the 2020-21 School Year. 
18 See the Parent Engagement section of Comprehensive Special Education Guidance for the 2020-21 School Year. 
19 See Comprehensive Special Education Guidance for the 2020-21 School Year. 

http://www.doe.mass.edu/covid19/sped/learning-plan/
http://www.doe.mass.edu/covid19/sped/learning-plan/
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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TEACHING STRATEGIES   
During remote and hybrid learning, the recommended strategies listed below can help teachers 
continue to provide ELE services and keep students engaged while providing appropriate and 
effective English language development and content instruction. 

Strategy #1: Define the focus of the educational approach. 

The language instruction, content instruction, and learning activities provided to ELs with 
disabilities should take into account the accommodations, modifications, and goals within the 
IEP. This requires ongoing communication among core academic, ESL, special education 
teachers, and/or others who have training/expertise in second language acquisition, to support 
students in meeting their English language proficiency and IEP benchmarks and goals. Tips: 

o For a language focus: Develop language objectives from English language proficiency 
benchmarks and from the language that the student will need to know to access the 
content knowledge. Provide IEP services appropriate to support that content.  

o For a content focus: Content objectives should be developed from grade level standards 
and from IEP goals. Provide IEP services appropriate to support that content. 

o For a social/emotional focus: Keep in mind that school closure can be traumatic for all 
students; some EL students with disabilities may have regressed and/or may have 
developed new disability-related areas of need, e.g. anxiety.20 The use of supports in the 
student’s primary language may help lessen the impact of the school closures on  ELs with 
disabilities. 

Strategy #2: Scaffold and break up the instruction and assignments in manageable parts to 
help ELs with disabilities to access and engage with the content.   

Breaking a task into manageable parts is critical in enhancing short-term memory and the process 
of transfer from short-term memory to long-term memory which can be exacerbated by stress of 
learning a new language and culture. In addition, the ongoing nature of the pandemic and current 
events that lead to additional levels of stress, anxiety, and trauma; thus, ongoing attention to this 
strategy is important for student progress and outcomes. Tips: 

o Determine how scaffolding can be used to support learning. 
o Determine additional supports that may be appropriate and/or necessary. 
o How is ESL instruction integrated? 
o What other strategies could the district use to support learning of content? How is UDL 

being used to support learning? 

 

                                                            
20 See the Developing Positive Behavior Supports and Safe Learning Environments section of Initial Fall School 
Reopening Guidance, and Comprehensive Special Education Guidance for the 2020-21 School Year.  

http://www.cal.org/what-we-do/projects/project-excell/the-go-to-strategies
http://udlguidelines.cast.org/
http://www.doe.mass.edu/covid19/return-to-school/guidance.pdf
http://www.doe.mass.edu/covid19/return-to-school/guidance.pdf
http://www.doe.mass.edu/covid19/on-desktop/2020-0709special-ed-comp-guide-memo.docx
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Strategy #3: Make your lessons as interactive and experiential as possible.21 

Interactive and experiential teaching approaches promote feelings of responsibility, self-pride 
and belongingness in a remote learning environment where ELs with disabilities may feel 
isolated. Like for all students, providing opportunities for ELs with disabilities to regularly 
interact with their teachers, related services providers, and classmates is vital for student 
engagement and the holistic well-being of ELs with disabilities. Tips: 

o Consider strategies to increase student engagement of ELs with disabilities. 
o Does content include authentic and engaging tasks, and purposeful scaffolding and 

interventions?22 
o Are we using an asset-based approach (e.g., WIDA “Can do” statements)? 
o Does the lesson include features such as audio, visuals, or video to further enhance content 

and language mastery? 
o Is the lesson designed to promote experiential and interactive learning? 
o How can various strategies be used to pair peer models with ELs with disabilities to 

promote social interaction?  
o Can we integrate explicit teaching of genres associated with remote learning and reentry 

that include the teaching of norms and school language? 
o Identify culturally responsive and multi-sensory resources and materials to support learning. 

Strategy #4: Incorporate English language instruction into academic content lessons taking 
into account the student’s disability category and/or level of need. 

Students with disabilities who are also learning an additional language need many opportunities 
to engage in meaningful learning experiences.23 Educators should design their remote learning 
lesson plans by identifying meaningful, systematic language instruction necessary to participate 
in activities aligned to grade level academic standards. Educators must also ensure all IEP 
supports and services are provided effectively to support an EL to use English in remote and in 
modified in-person learning environments. Tips: 

o If the district expects parents or caregivers to assist their student(s) with assignments, please 
consider that some parents or caregivers are limited English proficient and may need 
translations or interpretations to be able to effectively help their students.  

o Adopt an approach to provide meaningful access to content area instruction to ELs with 
disabilities that “involves three shifts for teaching: to focus instruction on (a) accessibility, (b) 
meaning-making at the discourse level, and (c) explicit teaching of the genres associated with 

                                                            
21 Learning and services provided remotely via a hybrid learning model must follow the guidance provided on 
remote learning. Similarly, learning and services provided in-person must follow guidance provided on Fulltime In-
person Learning while meeting the current health and safety requirements. 
22 An Excellent Education in English Language Arts and Literacy for All: Literacy Strategic Plan for Massachusetts; 
Massachusetts Model System for Educator Evaluation; Elements of High Quality Kindergarten 2.0; ELEMENTS 
OF HIGH QUALITY EARLY ELEMENTARY EDUCATION: Grades 1-3; Massachusetts Professional Standards 
for Teachers of Adult English Speakers of Other Languages. 
23 For more information and examples, see WIDA Focus On: Providing ELLs with Disabilities with Access to 
Complex Language. 

https://wida.wisc.edu/teach/can-do/descriptors
http://www.doe.mass.edu/instruction/crdw/
http://www.doe.mass.edu/covid19/ele/meeting-needs.docx
http://www.doe.mass.edu/covid19/ele/meeting-needs.docx
http://www.doe.mass.edu/instruction/literacy-plan.docx
http://www.doe.mass.edu/instruction/literacy-plan.docx
http://www.doe.mass.edu/instruction/literacy-plan.docx
http://www.doe.mass.edu/edeval/model/PartIII_AppxC.pdf#search=%22authentic%20purposeful%22
http://www.doe.mass.edu/sfs/earlylearning/resources/HQ-Kindergarten.docx
http://www.doe.mass.edu/sfs/earlylearning/resources/hq-elementary.docx
http://www.doe.mass.edu/sfs/earlylearning/resources/hq-elementary.docx
http://www.doe.mass.edu/acls/edueffectiveness/esol-prof-standards.docx
http://www.doe.mass.edu/acls/edueffectiveness/esol-prof-standards.docx
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
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schooling. These shifts can provide ELLs with greater opportunity to meaningfully engage in 
the curriculum.” See WIDA’s Focus On Providing ELLs with Disabilities with Access to 
Complex Language Bulletin published in March 2017, which provides helpful strategies for 
how to incorporate English language instruction into academic content lessons. 

Strategy #5: Create online breakout rooms to provide ELs with disabilities with peer-
assisted learning opportunities. 

Planning instructional activities in which pairs of students at different ability levels or 
proficiencies work together on academic tasks in a structured fashion benefits ELs with 
disabilities and their classmates. Partner work is an opportunity for all students to practice and 
extend what the teacher has taught during regular instruction. During remote learning, ensure 
ELs with disabilities know how to navigate the technology used and have access to learning 
supports for peer assisted opportunities. 

CONCLUSION 
 
ELs with disabilities typically require more in-person support in their daily learning than 
students in general. The more a district becomes familiar with students' unique situations, 
strengths, and needs, the better the district will be able to tailor instruction that will support ELs 
with disabilities to succeed. 
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ADDITIONAL RESOURCES 
 
WIDA 

Please see WIDA Focus On: Providing ELLs with Disabilities with Access to Complex 
Language for resources related to: 

https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
https://www.colorincolorado.org/article/distance-learning-ells-introduction
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Providing-ELLs-with-Disabilities-Access-to-Complex-Language.pdf
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● Lesson Planning 
● Collaboration 
● Creating Meaningful Content 
● “Key Uses of Academic Language”  
● WIDA: English Learners with specific learning disabilities 

 
Federal Guidance 

Questions and Answers on Providing Services to Children with Disabilities During the COVID-
19 Outbreak (March 12, 2020) 

U.S. Department of Education Releases Webinar, Fact Sheet for Protecting Students' Civil 
Rights During COVID-19 Response (March 17, 2020) 

Supplemental Fact Sheet Addressing Serving Children with Disabilities during COVID-19 
national emergency (March 21, 2020)  

Question and Answer: IDEA Part B Use of Funds specific to the COVID-19 pandemic (June 25, 
2020) 

Question and Answer: Flexibility on IDEA Part B Fiscal Requirements specific to the COVID-
19 pandemic (June 26, 2020) 

Question and Answer: IDEA Part B Procedural Safeguards specific to the COVID-19 pandemic 
(June 30, 2020) 

Fact sheet: Providing Services to English Learners During the COVID-19 Outbreak (May 18, 
2020) 

Implementation of IDEA Part B Provision of Services in the COVID-19 Environment 
(September 28, 2020). 

 

https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-covid-19-03-12-2020.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-covid-19-03-12-2020.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-covid-19-03-12-2020.pdf
https://www.ed.gov/news/press-releases/us-department-education-releases-webinar-fact-sheet-protecting-students-civil-rights-during-covid-19-response?utm_content=&utm_medium=email&utm_name=&utm_source=govdelivery&utm_term=
https://www.ed.gov/news/press-releases/us-department-education-releases-webinar-fact-sheet-protecting-students-civil-rights-during-covid-19-response?utm_content=&utm_medium=email&utm_name=&utm_source=govdelivery&utm_term=
https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf
https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf
https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-part-b-use-of-funds-06-25-2020.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-fiscal-flexibilities-idea-part-b-06-26-2020.pdf?src=preview
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-procedural-safeguards-idea-part-b-06-30-2020.pdf
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
http://www.doe.mass.edu/covid19/ele/2020-0518usdoe-factsheet.pdf
https://sites.ed.gov/idea/idea-files/part-b-implementation-idea-provision-services-current-covid-19-environment-qa-document-sept-28-2020/

